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significant effect on resilience.

Keywords:
Resilience,
Cyberbullying,
Adolescence,
Exposure to Bullying.

Research Article

Ergenlerde Siber Zorbaliga Maruz Kalma Durumuna Gore Psikolojik

Saglamhigin incelenmesi

Makale Bilgisi Oz

DOI: 10.14812/cufej. 1058071 Bu gall.?ma'nln amaci; ergenl:a.rin sib"er z'orballéa m.?rijz kalma durumlarina, cinsi.ygte,
sinif diizeyine, anne-baba egitim duzeyine, okul tiirine ve sosyal medyada gegirilen

Makale Gegmisi: zamana gore psikolojik saglamliklarini incelemektir. Katilimcilar 14-19 yas araligindaki

Gelis 14.01.2022 1040 lise égrencisinden olusmaktadir. Veriler, Ergen Psikolojik Dayanikhlik Olgegi

Diizeltme  01.11.2022 (EPDO), Siber Magduriyet Olgegi (SMO) ve Kisisel Bilgi Formu (KiF) kullanilarak

Kabul 20.12.2022 toplanmis ve iki faktorlii ANOVA teknigi ile analiz edilmistir. Analiz sonucunda, siber

zorbaliga maruz kalmayan ergenlerin psikolojik saglamliklari siber zorbaliga maruz

kalan ergenlere gore daha yiksek bulunmustur. Kizlarin psikolojik saglamliklarinin
erkeklere gére daha yiiksek oldugu gériilmistiir. Ogrencilerin, sosyal medyada giinliik
harcadiklari zamanlari artikga psikolojik saglamliklarinin diistigu gozlenmistir. Ayrica
anne egitim dizeyinin de 6grencilerin psikolojik saglamliklari Gzerinde anlaml etkisi
oldugu gorilmistir. Ogrencilerin psikolojik saglamliklari izerinde baba egitim diizeyi,
lise turt ve sinif dizeyi degiskenlerinin anlamli dizeyde farkhlasma olusturmadig
saptanmistir. Siber zorbaliga maruz kalma durumu ile anne egitim diizeyinin ortak
etkisinin psikolojik saglamlik Uzerinde anlamli etkisinin oldugu goérulirken, diger
degiskenlerin etkilesimlerinin psikolojik saglamlik Gzerinde anlamli etkisinin olmadig
bulunmustur.
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Introduction

Today, like all individuals, adolescents may encounter events with different difficulties in their life.
Actually, adolescence is a period where an individual experiences significant changes in many
developmental areas at the same time. These difficulties can be the loss of a loved one, as well as
different problem areas that affect the life of the person, such as natural disasters, school changes, and
bullying or cyberbullying, which especially arises with the development of technology. Cyberbullying
covers deliberate and repetitive aggression where adolescents use computers, mobile phones and other
technological devices to abuse, threaten, humiliate or harass other young people who cannot defend
themselves (Hinduja & Patchin, 2017). Developing technology, increasing use of electronic media and
the internet has risks as well as benefits, and these risks are easily accepted by adolescents. While it is
seen that some adolescents have difficulties facing these risks, it is seen that some of them can
overcome the situation without being affected or they can adapt to the situation and recover more
quickly. The main factor effective in the adaptation process is resilience, which covers the concepts of
effort, time and continuity (David-Ferdon & Hertz, 2018; Masten, 2001). Resilience is defined as the
ability of individuals to recover and return to their former state after difficult life conditions, stressful life
events (Ergiin, 2016).

In the literature, it is seen that there is less cyberbullying victimization among adolescents with high
levels of resilience (Santos et al., 2021), and that there is an inverse and significant relationship between
resilience and cyberbullying and cyber victimization (Sabanci, 2018). High level of resilience means
proper adaptation, less bullying and victimization experience for cyber victims and cyberbullies. While
resilience is a strong protective factor on cyberbullying, it is seen to have a protective function regarding
the consequences of cyber victimization (Hinduja & Patchin, 2017). It was found in another study that
individuals reported being strong for their resilience were less likely to engage in bullying behaviors and
become victims than those who are less strong (Donnon, 2009).

In the results of the study conducted on the subject, it is observed that the adolescents experiencing
cyber victimization reported problems such as being withdrawn from school, academic failures, loss of
motivation towards classes, frustration, substance use, depression, involvement in criminal activities,
violence, anger and suicide (Beran & Li, 2005; Hinduja & Patchin, 2009). It has been observed that there
is a relationship between victimization by bullying and psychological adjustment of adolescents, and the
effect of resilience factors on this relationship is significant. It has been stated that resilience has an
important contribution to developing psychological adjustment problems arising from the victimization
of bullying (Quinn, 2015).

A significant number of studies over the past two decades have shown the high prevalence and
negative consequences of cyberbullying among adolescents (Kowalski et al., 2014; Kwan et al., 2020).
For this reason, it is extremely important to identify the factors that can help reduce the harmful
consequences of cyberbullying victims on their mental health (Grych et al., 2015). Studies focusing on
resilience, understood as a psychological structure for coping with difficulties, seem to have become
important in recent years (Windle, 2011). Resilience is a strong protective factor both for preventing the
experience of bullying and reducing its impact. It is seen not only for the experience of bullying, but also
as an important process that can reduce the effects of different traumas and victimizations. There are
studies indicating that there is less cyberbullying victimization among adolescents with high levels of
resilience (Santos et al.,, 2021). Therefore, it will be important to conduct studies on resilience in
adolescents to cope with cyberbullying victims.

In a study by Santos et al. (2021), it is seen that cyberbullying victimization reduces life satisfaction
and increases depression symptoms. Cyber-victimization, including being on the receiving end of
insulting or threatening messages, humiliating comments, or rumors making the victim appear
ridiculous, has been associated with greater depression and less life satisfaction, as cyber-victimization
gradually deteriorates the victim's self-esteem and creates feelings of loneliness and disharmony. On
the contrary, higher levels of resilience are associated with fewer symptoms of depression and greater
satisfaction with life.
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The point where adolescents who not exposed to cyberbullying differ from those exposed is the
high-quality relationships they establish with their parents and friends. Furthermore, through this
established high-quality relationship, adolescents can express themselves better and overcome risky
situations and problems more easily (Eroglu et al., 2015). From this perspective, examining the
cyberbullying behaviors among adolescents with resilience will be useful for understanding the methods
adolescents use to overcome the problems they experience, the personality traits come to the fore and
the variables have an impact.

One of the variables that can reduce the impact of negative consequences of cyberbullying in
adolescence and improve these negative consequences is resilience (Hinduja & Patchin, 2017).
Therefore, it is important to examine the relationship between resilience and cyberbullying and whether
cyberbullying has a significant effect on resilience together with socio-demographic variables. It is also
important for understanding the protective and risk factors for cyber victimization and cyberbullying
that adolescents experience. ldentifying these factors will allow to develop school-based strategies
(Chun et al., 2021). On the other hand, the scarcity of studies dealing with the concepts of resilience and
cyberbullying draws attention. For all these reasons, it is aimed to examine the relationship between
cyberbullying and resilience by focusing on cyberbullying, as one of the areas where adolescents have
problems. In accordance with this main purpose, answers to the following questions are addressed in
this study.

1. Do adolescents' resilience differ according to their exposure to cyberbullying and gender?
2. Do adolescents' resilience differ according to their exposure to cyberbullying and grade level?

3. Do adolescents' resilience differ according to their exposure to cyberbullying and their mother's
education level?

4. Do adolescents' resilience differ according to their exposure to cyberbullying and their father's
education level?

5. Does the resilience of adolescents differ according to their exposure to cyberbullying and the type
of their high schools?

6. Do adolescents' resilience differ according to their exposure to cyberbullying and the time they
spend daily on social media?

Method
Research Model

This study is a descriptive study conducted through a comparison type relational screening model
which examines the resilience of high school students based on their cyberbullying status according to
gender, mother's education level, father's education level, grade level, type of high school, and time
they spend on social media.

Study Group

The study group consisted of 1040 students in total with 289 9th grade (27.8%), 225 10th grade
(24.5%), 249 11th grade (23.9) and 247 and 247 12th grade (23.8%) students in official high schools
affiliated to the Ministry of National Education in a province in the southeast of Turkey. The ages of the
students were around 14-19, and the study group consisted of 548 women (52.7%) and 492 men
(47.3%). Data were collected from ten different high schools, including Social Sciences High School,
Science High School, Vocational and Technical High School, Anatolian High School and Religious
Vocational High School

The stratified sampling method is used to create a balance in the distribution of school types and
grade levels. The universe is divided into homogeneous classes among themselves, and samples are
selected from the determined classes. Then, these selected classes are combined. Stratified sampling is
used when there are subunit groups in a limited universe (Ozdamar, 2001).
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Participants read and signed/approved the Informed Consent Form prepared by the researchers.
Furthermore, Cukurova University Scientific Research and Publication Ethics Committee of Social and
Human Sciences, convened at the E.167025 numbered meeting on 24.08.2021 and approved this study.

Data Collection Tools

Adolescent Resilience Scale (APRS): This scale was developed to measure resilience of high school
students (Bulut et al., 2013). As a result of the exploratory factor analysis, a structure explained 57% of
the total variance of the scale consisting of 29 items and 6 factors emerged. The sub-dimensions of the
scale are family support, peer support, school support, determination to struggle, adaptation and
empathy. The lowest score that can be obtained from the scale is 29 and the highest score is 116. An
increasing score on the scale indicates a higher level of psychological resilience. Scale scoring can be
done in the form of total points and sub-dimension scores. A correlation of -.46 with the Locus of
Control Scale scores, -.61 with the Beck Hopelessness Scale and -.47 with the Problem Solving Inventory
was obtained through the criterion validity study. The Cronbach Alpha internal consistency coefficient
was found .87, while the values of the subscales ranged from .61 to .89. The test-retest result after one
month was found .87. In the 27% lower-upper group comparison, it was found that there was a
significant difference in the expected direction for all items. Finally, the item-total correlation analysis
was done and it was seen that the relationship varied between 59 and 81. In this study, Cronbach's
alpha internal consistency coefficient was calculated .83 during the application of the scale to the study
group. Adjusted item-total correlations ranged from .17 to .46 (p<.05).

Cyber Victimization Scale (CVS): The scale was developed to measure cyber victimization in
adolescents between the ages of 11 and 18 (Aricak et al., 2012). As a result of the exploratory factor
analysis, it was found that it has a structure consisting of 24 items and a single factor and explaining 30%
of the total variance. It was found that the items had factor loads ranging from .43 to .67. Each item in
the scale is answered by marking “Yes” or “No”. The items marked with a “Yes” represents two points
and a “No” represents one point. The scores obtained from the scale evaluation range from 24-48.
Increasing scores obtained from the test shows that the cyber victimization increases. The internal
consistency coefficient was found .89 and the test-retest for re-evaluation was found .75 through the
reliability studies. In this study, Cronbach's alpha internal consistency coefficient was calculated .87
during the application of the scale to the study group. Adjusted item-total correlations ranged from .24
to .50 (p<.05).

Personal Information Form (PIF): The personal information form was developed by the researcher
to obtain the demographic information of the high school students in the study group. The form consists
of seven questions about students' gender, grade level, mother's education level, father's education
level, type of high school, time spent daily on social media, and whether they have experienced cyber
victimization.

Data Collection

This study, conducted on adolescents, was carried out by obtaining the necessary permissions from
the Provincial Directorate of National Education of the province where the study group is located. The
researcher applied the scales to students in groups in the classroom environment with the help of
psychological counselors working in the schools applied for research between February and June in the
2017-2018 academic year. Before the application, the researcher made necessary explanations to the
students about the purpose of the study, the scientific nature of the application, the degree of
truthfulness of the data to be collected, the importance of sincerity and confidentiality. Furthermore, it
was stated that the participation in the study is based on volunteerism and that the measurement tools
will be applied to the volunteer students.

Data Analysis
The collected data were analyzed with the SPSS 22.0 statistical package program. The path followed

to identify students who are and are not exposed to cyberbullying is as follows: Adolescents who score
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24 points in the cyber victimization scale, that is, answered all items "No", are counted as not exposed
to cyber victimization, while those who score 25 points or more from the cyber victimization scale, that
is, answered "Yes" to any item in the scale, are considered to be exposed to cyberbullying. The
Resilience Scale was considered as a total score in our study. The Skewness and Kurtosis values of these
scores vary between -1.5 and +1.5. Therefore, it has been accepted that the scores obtained from the
Adolescent Resilience Scale showed a normal distribution (Tabachnick & Fidell, 2013). As the data met
the assumption of normal distribution according to all analysis units, parametric analysis methods were
used in the analysis of the data. Two-factor ANOVA technique was used to examine whether students'
resilience differed according to independent variables. In cases where more than two groups were
compared, the source of the significant difference was examined through the LSD test. The findings
obtained as a result of the analyses were interpreted by taking 0.05 significance level as the criterion.

Describing and interpreting the findings: At the final stage, the data organized with descriptive
analysis are described. Direct quotations are included in the necessary places. Moreover, the data are
reported in a lucid and readable way. At the end of the research, the described findings are explained.
Cause and effect relationships between the findings are established and where necessary, comparisons
are made with different studies.

Findings

In this section, findings on whether the resilience of adolescents exposed to cyberbullying differ
according to some personal characteristics (gender, class level, school type, parental education level,
time spent on social media) are presented. Descriptive statistics of students' Adolescent Resilience Scale
(APRS) scores according to whether they were exposed to cyberbullying, gender, grade level, mother's
education level, father's education level, time spent on social media, and Two-Factor Analysis of
Variance results were presented. The findings obtained as a result of the statistical analyzes were
discussed respectively by the sub-objectives.

1. Exposure to Cyberbullying and Resilience by Gender

The descriptive statistics and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by gender and exposure to cyberbullying are presented in Table 1.

Baets)lc‘/e’i;;ive Statistics of Resilience Scores by Gender and Exposure to Cyberbullying, and ANOVA Results
Cyberbullying Gender n X sd Fcyber Bull. (a) Fsex (B) F(axs)
Subjected to Male 354 90.53 10.09 18.90** 4.23* 2.68
Cyberbullying Female 350 9081  10.45

Total 704 90.67 10.26
Not Subjected to Male 138 92.38 10.25
Cyberbullying Female 198 9491 9.99

Total 336 93.87 10.16
Total Male 492 91.04 10.16

Female 548 92.29 10.47

Total 1040 91.70 10.34

*p<.05 ** p<.01

If the difference between the resilience of the students according to whether they are exposed to
cyberbullying or not is examined, it is seen that the difference is significant (F(1,1036)= 18.90; p<.05). The
resilience of students not exposed to cyberbullying (X= 93.87) was higher than those exposed to
cyberbullying (X= 90.67). A significant difference was found between the resilience of the students
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according to gender (F(1,1036)= 4.23; p<.05). It is seen that the mean score of girls (X=92.29) is higher than
the mean score of boys (X= 91.04). Furthermore, it was found that the common effect of being exposed
to cyberbullying with gender was not significant on students' resilience (F(1,1036)= 2.68; p>.05).

2. Exposure to Cyberbullying and Resilience by Grade Level

The descriptive statistics and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by grade level and exposure to cyberbullying are presented in Table 2.

Table 2.
Descriptive Statistics of Resilience Scores by Grade Level and Exposure to Cyberbullying, and ANOVA
Results

Cyberbullying Grade n X sd Fcyberuil.(A) FGrade(®  F(axs)
9th Grade 177 91.13 9.83 21.84™ 1.51 .22
Subjected to 10* Grade 175 90.22 11.13
Cyberbullying 11th Grade 175 89.95 9.61
12t Grade 177 91.37 10.45
Total 704 90.67 10.27
9t Grade 112 94.21 9.46
Not Subjected to 10" Grade 80 92.56 10.63
Cyberbullying 11" Grade 74 93.54 9.80
12th Grade 70 95.18 11.03
Total 336 93.87 10.15
9t Grade 289 92.32 9.79
Total 10* Grade 255 90.95 11.01
11th Grade 249 91.02 9.78
12t Grade 247 92.45 10.74
Total 1040 91.71 10.34

*p<.05 ** p<.01

There was no significant difference between the resilience of the students according to their grade
levels (F(1,1032= 1.51; p>.05). It was found that the common effect of being exposed to cyberbullying with
the grade level was not significant on the resilience of the students (F(1,1032)= .22; p>.05).

3. Exposure to Cyberbullying and Resilience by Mother's Education Level

The descriptive statistics and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by mother's education level and exposure to cyberbullying are presented in Table 3.

Table 3.
Descriptive Statistics and ANOVA Results of Resilience Scores According to Whether Exposure to
Cyberbullying and Mother's Education Level

Cyberbullying Education Level of Mother n X sd Fcyber Bull.(a)  F mother (8)  F(axs)
Literate and llliterate 63  89.67 844  20.09” 1.01  3.51*
Subjected to Primary-Secondary School 376  91.41  9.96
Cyberbullying High school 166  89.55 11.16
University 99 90.34 10.80
Total 704  90.67 10.26
Literate and llliterate 35 95.46  8.56
Not Subjected to Primary-Secondary School 203 93.30 9.87
Cyberbullying High school 63 96.32 10.91
University 35 91.26 11.12
Total 336 93.87 10.16
Literate and llliterate 98 91.73 8.89
Total Primary-Secondary School 579 92.08 9.96
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High school 229 91.41 11.48
University 134 90.58 10.85
Total 1040 91.71 10.34

*p<.05 ** p<.01

There was no significant difference between the resilience of the students according to the mother's
education level (F,1032= 1.01; p>.05). It is seen that there is a significant difference between the
resilience scores of the students according to whether they have been exposed to cyberbullying and the
interaction of the mother's education level (F(1,1032= 3.51; p<.05). The resilience scores of the
adolescents whose mothers were literate and illiterate (X= 95.46), primary school-secondary school (X=
93.30) and high school (X= 96.32) graduates who were not exposed to cyberbullying are higher than the
the resilience scores of the adolescents in other groups who were exposed to cyberbullying whose
mothers have different educational levels. Moreover, the resilience scores of the adolescents whose
mothers were high school (X= 96.32) graduates who were not exposed to cyberbullying are higher than
the the resilience scores of the adolescents in other groups who were exposed to cyberbullying whose
mothers are primary school-secondary school (X=93.30) and university (X= 91.26) graduates.

4. Exposure to Cyberbullying and Resilience by Father's Education Level

The descriptive statistics and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by father's education level and exposure to cyberbullying are presented in Table 4.

Table 4.
Descriptive Statistics and ANOVA Results of Resilience Scores According to Whether Exposure to
Cyberbullying and Father's Education Level

Cyberbullying Education Level of Father n X sd  Fcyberul.(a) Frather(g) F(axs)
Literate and llliterate 22 90.59 9.50 12.52" .10 .93
Subjected to Primary-Secondary School 313  91.35 9.80
Cyberbullying High school 204 90.11 10.97
University 165 90.08 10.32
Total 704 90.67 10.26
Literate and llliterate 18 94.00 7.20
Not Subjected to  Primary-Secondary School 179 93.44 9.94
Cyberbullying High school 77 94.87 11.08
University 62 93.85 10.40
Total 336 93.87 11.15
Literate and llliterate 40 92.12 8.61
Total Primary-Secondary School 492 92.11 9.90
High school 281 9141 11.19
University 227 91.11 10.46
Total 1040 91.71 10.34

*p<.05 **p<.01

There was no significant difference between the resilience of the students according to their father's
education level (F(,1032= .10; p>.05). It was found that the common effect of being exposed to
cyberbullying with the by Father's Education level was not significant on the resilience of the students
(F(,1032= .93; p>.05).

5. Exposure to Cyberbullying and Resilience by High school Type

The descriptive statisticc and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by type of their high schools and exposure to cyberbullying are presented in Table 5.
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Table 5.
Descriptive Statistics of Resilience Scores by High school Type and Exposure to Cyberbullying, and ANOVA
Results
Cyberbullying  High school Type n X sd Feyber  Figh Faxe)
Bull.(A) school (B)
Science High School 150 89.87 10.11 15.08* 1.91 1.01
Social Sciences High school 70 93.02 9.95
Anatolian High School 215 90.73 10.88
Subjectedto yocational and Technical 174 90.46 10.27
Cyberbullying High School
Religious Vocational High 95 9043 9.21
School
Total 704 90.67 10.27
Science High School 61 94.33 10.61
Social Sciences High School 17 96.06 12.87
Anatolian High School 96 9542 9.45
Not Subjected Vocational and Technical 111 93.18 9.56
to High School
Cyberbullying  Religious Vocational High 51 91.19 10.79
School
Total 336 93.87 10.16
Science High School 211 91.16 10.44
Social Sciences High School 87 93.61 10.57
Anatolian High School 311 92.18 10.67
Vocational and Technical 285 91.52 10.08
Total High School
Religious Vocational High 146 90.70 9.76
School
Total 1040 91.71 10.34

*p<.05 **p<.01

There was no significant difference between the resilience of students according to high school types
(F(1,2032= 1.91; p>.05). It was found that the common effect of being exposed to cyberbullying with the
type of high school was not significant on the resilience of the students (F,1032= 1.01; p>.05).

6. Exposure to Cyberbullying and Resilience by Time Spent on Social Media

The descriptive statistics and ANOVA results of the students' Adolescent Resilience Scale (APRS)
scores by time spent on social media and exposure to cyberbullying are presented in Table 6.

Table 6.
Descriptive Statistics of Resilience Scores by Time Spent on Social Media and Exposure to Cyberbullying,
and ANOVA Results
Cyberbullying Social Media n X sd Fcyber Bull.(a) F social F(axs)
Media (B)
1 Hour or Less 182 9249 10.21 3.28 6.27** 79.
2 Hour 203 90.63 9.89
zugle‘;tel‘:' o 3hour 168  89.86 10.22
YDErbUlYINE 4 Hours or more 151 89.42 10.65
Total 704 90.67 10.27
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1 Hour or Less 206 95.02 10.17
2 Hour 77 93.50 9.38
Not Subjected to 3 Hour 34 89.38 8.42
Cyberbullying 4 Hours or more 19 90.95 13.26
Total 336 93.87 10.15
1 Hour or less 388 93.84 10.26
2 Hour 280 91.42  9.83
Total 3 Hour 202 89.78 9.93
4 Hours or more 170 89.58 10.94
Total 1040 91.71 10.34

*p<.0 **p<.01

There was no significant Level difference between the resilience of the students according to the
time spent on social media (F(1,1032= 6.27; p<.05). The LSD multiple comparison test was applied to
determine the source of this difference between the groups. According to the results of the LSD test, the
resilience of students who spend one hour or less on social media (X= 93.84) is higher than students
who spend four hours or more (X= 89.58). Furthermore, the resilience of adolescents who spent two
hours was higher than those who spent three hours. It was found that the joint common of being
exposed to cyberbullying and the time spent on social media was not significant on the resilience of the
students (F(1,1032)= .79; p>.05).

Discussion & Conclusion

The first of the main findings of the study was that adolescents not exposed to cyberbullying had
higher resilience than adolescents exposed to cyberbullying. When the studies on the subject were
examined, it was seen that there was an inverse and significant relationship between resilience and
cyberbullying and victimization (as the cyber victimization increases, resilience decreases), and that
cyberbullying and cyber victimization were predicted significantly by resilience (Kabadayi & Sari, 2018;
Sabanci, 2018). It had been found that there was an inverse and significant relationship between
resilience and cyber victimization in other studies supporting the findings of this study. Moreover, when
the results of cyber victimization were examined, it was seen that resilience had a protective function on
cyber victimization (Hinduja & Patchin, 2017; Navarro et al., 2018). There are studies indicating that
when adolescents were exposed to cyberbullying, they were less negatively affected by effective
communication, warm family relationships and peer support (Hinduja & Patchin, 2017). Actually, if an
individual, familial or environmental feature is positive, it can be said that it contributes to the healthy
development of the adolescent and increases the level of psychological resilience.

Another finding of this study was that the resilience of girls was higher than that of boys. This finding
obtained in the study was consistent with the findings of the studies by Giindas and Kogak's (2015),
Turgut's (2015), Oktan's (2008), Ucar's (2014), Werner's (2005), Gindas's (2013). In some studies,
gender was considered as a factor related to resilience and it was concluded that girls were more
autonomous than boys, they were more self-confident, they could empathize more, they could get help
more easily, they established secure relationships more easily, they were more reliable in
communication, they understood others well and they were more successful in problem solving
(Bahadir, 2009; Garmezy, 1991; Werner, 1993). While the high resilience of female students in our study
can be explained by the fact that girls are less likely to experience cyber victimization, another factor
may be that boys are more risky than girls. Moreover, as girls enter adolescence earlier and the
differences between the sexes are more distinct during adolescence can be explained by girls taking
responsibility in the family earlier, establishing closer relationships with their family and exhibiting a
more open problem solving attitude. In addition to the studies showing the opposite results of the
findings obtained in our study, Dayioglu (2008), Rew et al., (2001), Bahadir (2009) and Erbigeri (2017),
there are also studies in the literature indicating that there is no difference in terms of resilience
according to gender.
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It was found that there was a significant difference between the average resilience score of the
students according to the time spent on social media in our study. The resilience scores of adolescents
who spend one hour or less daily on social media were higher than those who spent two hours, three
hours, and four hours or more. Furthermore, it was found that resilience of adolescents who spend two
hours was higher than those who spend three hours. When the literature is examined, there are studies
supporting that finding obtained in this study. It was seen that there was an inverse and significant
relationship between social media addiction and resilience (Hou et al., 2017; Unlii, 2018). It was stated
that the students who used the internet more than 16 hours a week were cyberbullies and victims more
than other users, and that the increasing duration of internet use by adolescents caused problems such
as depression, social phobia, loneliness and internet addiction (Cevik, 2016; Sabanci, 2018). In this way,
according to these findings, it is observed that when social media use increases, resilience decreases. In
this case, it can be said that the time spent on the internet has an effect on the situation of becoming a
cyberbully and victim.

No significant difference was found between the mean scores of resilience of the students according
to their grade level. This finding is similar to research findings showing that there is no significant
difference between grade level and resilience (Bulut, 2016; Kog-Yildirim, 2014; Salami, 2010). However,
in some studies, it was seen that the level of resilience increases as the grade levels and teaching levels
of the students increased (Erglin, 2016; Sun & Steward, 2007; Sahin, 2018; Turgut, 2015). It can be said
that resilience does not differ according to the grade level, and that using the internet and social media
is intense in adolescents regardless of grade level, and this may affect the situation of becoming a
cyberbully and victimized at any grade level. Therefore, it can be said that the level of resilience does
not differ according to the grade level. On the other hand, considering that resilience may emerge in
situations where there is an age difference, it can be said that there was no differentiation in the
resilience of the students in our study due to their close age.

The resilience levels of the students were found no significant to the education levels of their
mothers. While this finding is in line with the study findings of Yazici (2017), Turgut (2015), Toprak
(2014), Cetinkaya (2018), Ergiin (2016), and Thompson et al., (2013), it does not support the study
findings of Kog-Yildirnm (2014). It is considered that the reason for getting different results in the relation
between resilience and mother's educational status is due to the fact that the mother's personal
characteristics and education levels were different (Ergliin, 2016). In this study, it can be said that the
resilience level of adolescents does not differ based on the education level of their mothers, and it is
easier for mothers to access a lot of information regardless of their education level with developing
technologies, and thus they can offer the support their children need. On the other hand, it can be said
that family members become more individualized with the increasing use of the internet and internet-
based applications.

Similarly, no significant difference was shown between the resilience of the students according to
their father's education level. This finding is in parallel with the study findings of Toprak (2014), Turgut
(2015), Catteral (1998), Cetinkaya (2018) and Ozcan (2005). However, it does not support the study
findings of Guindiiz (2017), Yazici (2017), Kog-Yildirim (2014) and Erglin (2016). It is stated in different
studies that different results occur in the relation between father education levels and psychological
resilience, and it is stated that education status and the concept of fatherhood may arise from individual
characteristics rather than education (Erglin, 2016). It is known that conflict is experienced intensely
during adolescence with separation from parents, becoming a different individual and making parents
accept this situation and alienation from the family. Differences of opinion between the adolescent and
the father are more common, and therefore the conflicts between the adolescent and the father are
also experienced intensely (Oskay, 1986). Due to these behaviors observed in adolescents, it can be said
that there is no differentiation in the resilience of adolescents based on the educational level of the
father.

In addition to the finding above, no significant difference was observed between the resilience mean
scores of the adolescents according to their high school type. There are research results that support
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this finding. In studies conducted by Kog- Yildirim (2014) and Akgiin (2018), it was found that resilience
scores do not differ significantly according to school type. While, in another study, a significant
difference was found between the mean scores of resilience and the school type variable between
Anatolian High School students and Industrial Vocational High School students in favor of Industrial
Vocational High School students (Ozcan, 2005). However, there is also a finding that Anatolian High
School students have higher levels of resilience than students in other high school types (Aktas, 2018). In
the study, it can be said that there is no differentiation due to the differences in the sample group,
socio-economic level, socio-cultural and demographic characteristics, the status of being a cyberbully
and victim of the students participating in the research, their age, peer environment, and etc.

In this study, a significant difference was found between the mean scores of resilience of adolescents
based on whether they were exposed to cyberbullying and the interaction of mother's education level.
The resilience scores of the adolescents not exposed to cyberbullying with literate and illiterate,
primary-secondary and high school graduate mothers were higher than the resilience scores of the
adolescents in the other group exposed to cyberbullying, whose mothers have different educational
levels. Moreover, the resilience scores of the adolescents not exposed to cyberbullying whose mothers
had high school education levels were higher than those who were not exposed to cyberbullying and
whose mothers had primary-secondary school and university education. If some studies are examined, it
is seen that the educational status of the mother affects the situation of adolescents being a cyberbully
or cyber victim. There are studies where there is no significant difference between the cyberbullying
scores of those whose mother's education level is secondary school or below and whose mother's
education level is high school and above (Serin, 2012). On the other hand, there are also studies
showing that the status of being a cyberbully and cyber victim in adolescents differs significantly
according to the education level of the mother (Laftman et al., 2013; Sam, 2017). The fact that the
resilience of the adolescents exposed to cyberbullying is lower than the adolescents who are not
exposed to cyberbullying, regardless of their mother's education level, shows that cyberbullying has an
effect on psychological resilience. In addition, the fact that the resilience of the adolescents not exposed
to cyberbullying and whose mothers have a high school education level is higher than those not exposed
to cyberbullying and whose mothers have a university education level may be related to the career
choices and professional life of the university graduate mothers.

Results

In the study, it has been seen that the resilience of adolescents who did not experience cyber
victimization was higher than those who experienced cyber victimization, and the resilience of girls was
higher than boys. Furthermore, it has been observed that resilience decreases as the time spent daily on
social media increases. It was found that resilience of the adolescents not exposed to cyberbullying with
literate and illiterate, primary-secondary and high school graduate mothers were are high than the
resilience scores of the adolescents in the entire group exposed to cyberbullying, whose mothers have
different educational levels. It has been seen that the variables of father's education level, grade level
and high school type do not make a significant difference.

Recommendations and Limitations

It has been found that adolescents not experienced cyber victimization are more psychologically
sound. Therefore, it is thought that it would be beneficial for parents to raise awareness about
cyberbullying and victimization and its consequences. It would be beneficial to organize family
education programs in schools for this awareness-raising process. It is recommended to carry out
informative studies about the effects, causes, results and ways of protection of cyberbullying, especially
how to use the internet efficiently, inform adolescents about the harms of cyberbullying in schools to
ensure that students use the internet consciously. It is recommended to create social media and
internet rules for families, to ensure time management of all family members and to use internet
filtering systems. It would be beneficial for psychological counselors of schools to identify cyber victims
and cyberbullies at their schools and to implement individual and group interventions to increase the
resilience of these students. It is suggested that social media, cyberbullying and victimization and
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resilience issues should be added to school and classroom guidance counseling plans by the Ministry of
National Education and school counselors according to high school type. It is considered that it would be
beneficial to develop resilience training programs to reduce cyberbullying and victimization. Moreover,
the quantitative research method was used in the study, and its effect can be tested through the
qualitative method. The study was carried out on high school students and it is recommended to
conduct studies with different age groups.

The findings of the study are limited to the criteria measured by the assessment tools. Furthermore,
as the participants in the study are from a province in the southeast of Turkey, they are not
representative of the country in general. Therefore, the findings obtained from the study should be
evaluated within these limitations.
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Tiirkge Siirimui

Giris

Gunumuzde tiim bireyler gibi ergenler de farkh glicliklerde yasam olaylariyla karsilasabilmektedirler.
Nitekim ergenlik, bireyin bircok gelisim alaninda ayni anda énemli degisimleri yasadigi bir donemdir. Bu
zorluklar bir yakinin kaybi olabilecegi gibi dogal afet olaylari, okul degisikligi, zorbalik veya ozellikle
teknolojinin gelisimi ile ortaya ¢ikan siber zorbalik gibi kisinin yasamini etkileyen farkli problem alanlari
olabilir. Siber zorbalik, ergenlerin bilgisayarlari, cep telefonlarini ve diger teknolojik cihazlari kendilerini
savunamayan diger gengleri istismar etmek, tehdit etmek, asagilamak veya taciz etmek igin kullandiklari
kasitl ve tekrarlayan saldirganligi icerir (Hinduja & Patchin, 2017). Teknolojinin gelisimi, elektronik
medyanin ve internetin kullaniminin artmasi faydalarinin yaninda riskler de barindirmakta ve bu risk
durumlari ergenler tarafindan kolayca kabul goérmektedir. Bu risklerin karsisinda bazi ergenlerin
zorlanabildikleri gorilirken bazilarinin ise etkilenmeden durumun Ustesinden gelebildikleri ya da
duruma uyum saglayip daha hizli bir bicimde toparlayabildikleri goriilmektedir. Uyum siirecinde etkili
olan temel faktor; gosterilen ¢aba, zaman ve streklilik kavramlarini igeren psikolojik saglamhktir (David-
Ferdon & Hertz, 2018; Masten, 2001). Bireylerin zorlu yasam kosullari, stresli yasam olaylari sonrasinda
kendisini toparlayabilmesi, eski hdline donebilmesi psikolojik saglamlik olarak tanimlanmaktadir (Ergin,
2016).

Literatlirde, ylksek dlzeyde psikolojik saglamliga sahip ergenler arasinda, siber zorbalk
magduriyetinin daha az oldugu (Santos vd., 2021), psikolojik saglamligin siber zorbalik ve siber
magduriyet ile arasinda ters yénde ve anlamh bir iliski oldugu goriilmektedir (Sabanci, 2018). Psikolojik
saglamhgin yiksek olmasi siber magdurlar ve siber zorbalar i¢in saghkli uyum, daha disiik zorbalik ve
magduriyet deneyimi demektir. Psikolojik saglamlik siber zorbalik Gzerinde gl¢li bir koruyucu faktor
iken siber magduriyetin sonuglari agisindan bakildiginda koruyucu bir isleve sahip oldugu goérilmektedir
(Hinduja & Patchin, 2017). Baska bir arastirmada ise psikolojik saglamlik agisindan glgli oldugunu
bildiren bireylerin, daha az glgli oldugunu bildiren kisilere kiyasla zorbalik davranislarina girmenin ve
kurban olma olasiliginin daha disik oldugu bulunmustur (Donnon, 2009).

Konuyla ilgili yapilan arastirma sonuglarinda, siber magduriyet yasayan ergenlerde okuldan
uzaklasma, akademik basarisizliklar, derslere karsi motivasyon kaybi, hayal kiriklig, madde kullanimi,
depresyon, suca bulasma, siddet, 6fke ve intihar etmeye kadar varabilen sorunlarin rapor edildigi
gozlenmistir (Beran & Li, 2005; Hinduja & Patchin, 2009). Ergenlerin zorbalik magduriyetleri ile psikolojik
uyumlari arasinda iliski oldugu ve psikolojik saglamlik faktorlerinin bu iliski Gzerinde etkisinin 6nemli
oldugu gorilmustir. Zorbalik magduriyetinden kaynaklanan psikolojik uyum sorunlarinin gelisiminde
psikolojik saglamligin 6nemli bir katkisi oldugu belirtilmistir (Quinn, 2015).

Son yirmi yilda 6énemli sayida calisma, ergenler arasinda siber zorbaligin yiksek yayginligini ve
olumsuz sonuglarini gostermistir (Kowalski vd., 2014; Kwan vd., 2020). Bu nedenle, siber zorbalk
magdurlarinin ruh saghg Uzerinde yaratabilecegi zararli sonuglari azaltmaya yardimci olabilecek
faktorlerin belirlenmesi blyik 6nem tasimaktadir (Grych vd., 2015). Zorluklarla basa ¢ikmak igin
psikolojik bir yapi olarak anlasilan psikolojik saglamlik Gzerine odaklanan ¢alismalarin son yillarda 6nem
kazandig goriilmektedir (Windle, 2011). Psikolojik saglamlik hem zorbalik deneyimini dnlemede hem de
etkisini azaltmada gli¢li bir koruyucu faktordiir. Sadece zorbalik deneyimi igin degil farkli travma ve
magduriyetlerin etkilerini azaltabilen 6nemli bir siire¢ olarak gorilmektedir. Yiksek diizeyde psikolojik
saglamliga sahip ergenler arasinda, siber zorbalikk magduriyetinin daha az oldugunu gosteren
arastirmalar mevcuttur (Santos vd., 2021). Bu nedenle siber zorbalik magduriyetleri ile basa ¢ikma icin
ergenlerde psikolojik saglamlik Gzerine ¢alismalarin yapilmasi 6nemli olacaktir.

Santos ve digerleri (2021) tarafindan yapilan arastirmada, siber zorballk magduriyetinin, yasam
doyumunu azalttigi ve depresyon belirtilerini arttirdig1 gortilmektedir. Hakaret veya tehdit mesajlarinin,
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kiigik disuruct yorumlarin veya magdurun giiling gériinmesini saglayan sdylentilerin alici tarafinda
olmak da dahil olmak Uzere siber magduriyetin, magdurun 6zgilivenini kademeli olarak bozmasi ve
yalnizlik ve uyumsuzluk duygulari olusturmasi daha fazla depresyon ve daha az yasam doyumu ile iliskili
bulunmustur. Buna karsin yliksek diizeyde psikolojik saglamlik, daha az depresyon semptomu ve
yasamdan daha fazla memnuniyet ile iliskili gérilmustr.

Siber zorbaliga maruz kalmayan ergenlerin maruz kalan ergenlerden ayrildigi nokta ebeveyn ve
arkadagslariyla kurduklar nitelikli iligkilerdir. Ayrica kurulan nitelikli iliski ile ergenler kendilerini daha iyi
ifade edebilmekte ve vyasanan riskli durumlarin ve problemlerin Ustesinden daha kolay
gelebilmektedirler (Eroglu vd., 2015). Buradan hareketle ergenler arasinda gorilen siber zorbalik
davranislarinin psikolojik saglamlik ile incelenmesi ergenlerin yasadiklari problemlerin Ustesinden
gelirken hangi yontemleri kullandiklarini, hangi kisilik 6zelliklerinin 6n plana ¢iktigini ve hangi
degiskenlerin nasil etkisi oldugunu anlamak agisindan faydali olacaktir.

Ergenlik donemindeki siber zorbaligin olumsuz sonuglarinin etkisini azaltabilecek ve bu olumsuz
sonuglar iyilestirebilecegi ileri sirilen degiskenlerden birisi psikolojik saglamhktir (Hinduja & Patchin,
2017). Bu ylizden psikolojik saglamhgin siber zorbalik ile iliskisinin arastiriimasi ve siber zorbaligin sosyo-
demografik degiskenlerle birlikte psikolojik saglamlik Gzerinde anlamli etkisinin olup olmadiginin
incelenmesi 6nemli gorilmektedir. Ayrica ergenlerin yasadiklari siber magduriyet ve siber zorbalk
durumlarina yonelik koruyucu ve risk faktorlerinin anlasilmasi agisindan 6nemlidir. Bu faktorlerin
belirlenmesi okul temelli stratejilerin gelistiriimesine olanak saglayabilecektir (Chun vd., 2021). Diger
taraftan psikolojik saglamlik ve siber zorbalik kavramlarini ele alan c¢alismalarin azligi da dikkat
cekmektedir. Tum bu nedenlerden dolayi, ergenlerin problem yasadiklari alanlardan biri olan siber
zorbaliga odaklanarak siber zorbaligin psikolojik saglamlik ile olan iligkisinin incelenmesi amaglanmistir.
Bu temel amag dogrultusunda, arastirmada asagidaki sorulara cevap aranmistir.

1. Ergenlerin psikolojik saglamliklari, siber zorbali§a maruz kalma durumu ve cinsiyete gore
farkhlasmakta midir?

2. Ergenlerin psikolojik saglamliklari, siber zorbaliga maruz kalma durumu ve sinif diizeyine gore
farkhlasmakta midir?

3. Ergenlerin psikolojik saglamliklari, siber zorbaliga maruz kalma durumu ve anne egitim diizeyine
gore farkhilasmakta midir?

4. Ergenlerin psikolojik saglamliklari, siber zorbaliga maruz kalma durumu ve baba egitim diizeyine
gore farkhilasmakta midir?

5. Ergenlerin psikolojik saglamliklari, siber zorbaliga maruz kalma durumu ve 6grencilerin okuduklar
lise tirtine gore farklilasmakta midir?

6. Ergenlerin psikolojik saglamliklari, siber zorbaliga maruz kalma durumu ve sosyal medyada glinlik
harcadiklari zamana gore farklilasmakta midir?

Yoéntem
Arastirma Modeli

Bu arastirma, siber zorbalik yasama durumlarina gore lise 6grencilerinin psikolojik saglamliklarinin,
cinsiyet, anne egitim dizeyi, baba egitim dlzeyi, sinif diizeyi, okuduklari lise tliriine ve sosyal medyada
gecirilen zamana gore inceleyen karsilastirma tird iliskisel tarama modeli ile gerceklestirilmis betimsel
bir calismadir.

Calisma Grubu

Calisma grubu, Turkiye’nin giiney-dogusundaki bir ilde Milli Egitim Bakanligina bagl resmti liselerde
289'u 9. sinif (%27.8), 225i 10. sinif (%24.5), 249’u 11. sinif (23.9) ve 247’si 12. sinifta (%23.8) 6gretim
gdren 1040 dgrenciden olusmaktadir. Ogrencilerin yaslari 14-19 arasinda olup, ¢alisma grubu 548'i kadin
(%52.7) ve 492'si erkek (%47.3) seklindedir. Sosyal bilimler lisesi, fen lisesi, mesleki ve teknik lise,
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Anadolu lisesi ve imam-hatip liselerini kapsayacak sekilde toplam on farkl liseden veriler toplanmistir.
Okul tirlerinin ve sinif duzeylerinin dagiliminda denge olusturmak amaciyla tabakali érnekleme
yontemine basvurulmaktadir. Evreni kendi arasinda homojen siniflara ayrilip, belirlenen siniflardan
ornek secilir. Sonrasinda segilen siniflar birlestirilir. Tabakah 6rnekleme, sinirlandirilmis bir evrende alt
birim gruplarinin var oldugu durumlarda kullanilir (Ozdamar, 2001).

Katihmcilar, arastirmacilar tarafindan hazirlanmis olan Bilgilendirilmis Onam Formu’nu okuyup
imzalamiglardir/onaylamiglardir. Ayrica 24.08.2021 tarihinde E.167025 sayili toplantida toplanan
Cukurova Universitesi Sosyal ve Beseri Bilimler Alaninda Bilimsel Arastirma ve Yayin Etigi Kurulu bu
¢alismayi onaylamigtir.

Kullanilan Veri Toplama Araglar

Ergen Psikolojik Dayanikhilik Olgegi (EPDO): Bu dlcek, lise dgrencilerinde psikolojik saglamigi 6lgmek
amaciyla Bulut ve digerleri (2013) tarafindan gelistirilmistir. Agimlayici faktér analizi sonucunda 29
madde ve 6 faktorden olusan Olgegin toplam varyansin %57’sini aciklayan bir yapi ortaya ¢cikmistir.
Olgegin alt boyutlari aile destegi, akran destegi, okul destegi, miicadele azmi, uyum ve empatidir.
Olgekten alinabilecek en diisiik puan 29 en yiiksek puan ise 116 seklindedir. Olcekte alinan puanin
artmasi, kisinin psikolojik dayaniklilk diizeyinin yiiksekligine isaret etmektedir. Olgek puanlamasi toplam
puan ve alt boyut puanlari seklinde yapilabilmektedir. Olgiit gegerliligi ¢alismasi ile Kontrol Odagi Olgegi
puanlari ile -.46, Beck Umutsuzluk Olgegi ile -.61 ve Problem Cézme Envanteri ile -.47 korelasyon elde
edilmistir. Cronbach Alfa i¢ tutarlik katsayisi .87 bulunurken, alt 6lgeklerin degerlerinin .61 ile .89
arasinda degistigi goralmustir. Bir ay aradan sonra yapilan test-tekrar test sonucu .87 olarak
bulunmustur. %27’lik alt-tst grup karsilastirmasinda tim maddelerde beklenen yonde anlamli bir fark
oldugu bulunmustur. Son olarak madde-toplam korelasyon analizine bakilmis ve iligkinin .59 ile .81
arasinda degistigi gorilmustir. Bu ¢alismada 6lgegin ¢alisma grubuna uygulanmasi sirasinda Cronbach
Alfa i¢ tutarhlik katsayisi .83 olarak hesaplanmistir. Diizeltilmis madde toplam korelasyonlari .17 ile .46
arasinda degismektedir (p<.05).

Siber Magduriyet Olgegi (SMO): Olcek 11 ile 18 yas arasindaki ergenlerde siber magduriyeti 6lgmek
amaciyla gelistirilmistir (Aricak vd., 2012). Agimlayici faktor analizi sonucunda 24 madde ve tek faktérden
olusan ve toplam varyansin %30’unu agiklayan bir yapida oldugu bulunmustur. Maddelerin .43 ile .67
arasinda degisen faktor yiikleri oldugu bulunmustur. Olgekteki her madde cevaplanirken “Evet” veya
“Hayir” yanitlari isaretlenerek cevaplanmaktadir. Maddelerde “Evet” iki puani “Hayir” ise bir puani
temsil etmektedir. Olgek degerlendirmesi sonucunda elde edilen puanlar 24-48 arasinda degismektedir.
Testten alinan puanlarin artmasi siber magduriyetin arttigini gostermektedir. Glvenirlik calismalari ile ig
tutarhk katsayisi .89 tekrar degerlendirme icin yapilan test-tekrar testi ise .75 olarak bulunmustur. Bu
calismada 6lgegin ¢alisma grubuna uygulanmasi sirasinda Cronbach Alfa i¢ tutarlilik katsayisi .87 olarak
hesaplanmistir. Diizeltilmis madde toplam korelasyonlari .24 ile .50 arasinda degismektedir (p<.05).

Kisisel Bilgi Formu (KiF): Calisma grubunda yer alan lise 6grencilerinin demografik bilgilerini elde
etmek amaciyla, arastirmaci tarafindan olusturulmustur. Form, 6grencilerin cinsiyeti, sinif diizeyi, anne
egitim diizeyi, baba egitim dizeyi, okuduklari lise tiirli, sosyal medyada giinliik harcanan zaman ve siber
magduriyet yasayip yasamadiklari hakkinda yedi sorudan olugmaktadir.

Verilerin Toplamasi

Ergenler ile yiritilen bu arastirma, ¢alisma grubunun bulundugu ilin il Millf Egitim Midirligiinden
gerekli izinler alinarak yapilmistir. Arastirmaci, 2017-2018 egitim 6gretim yilinda subat ve haziran aylari
arasinda arastirma icin basvurulan okullarda ¢alisan psikolojik danismanlarin yardimiyla olgekler sinif
ortaminda gruplar halinde 6grencilere uygulanmistir. Uygulama oOncesinde arastirmaci 6grencilere
arastirmanin amaci, yapilacak uygulamanin bilimsel niteligi, toplanacak verilerin gercegi yansitma
derecesi, ictenlik ve gizliligin 6nemi konusunda gerekli agiklamalari yapmistir. Ayrica arastirmaya
katiimin gondllilige dayali oldugu ve oOlgme araglarinin gonilli 6grencilere uygulanacagl ifade
edilmistir.
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Veri Analizi

Toplanan veriler SPSS 22.0 istatistik paket programi kullanilarak ¢6ziimlenmistir. Siber zorbaliga
maruz kalan ve kalmayan 6grencileri belirlemek igin izlenen yol su sekildedir: Siber magduriyet 6lgeginde
24 puan alanlar yani tim maddelere ““Hayir’”’ diyen ergenler siber magduriyete maruz kalmamis olarak
sayilir iken siber magduriyet Olgeginden 25 puan ve Uzeri puan alanlar yani oOlcekteki herhangi bir
maddeye “Evet” yaniti veren ergenler ise siber zorbaliga maruz kalmis olarak sayilmislardir. Psikolojik
Saglamlik Olgegi arastirmamizda toplam puan olarak ele alinmistir. Elde edilen puanlara ait Skewness ve
Kurtosis degerleri -1.5 ile +1.5 arasinda degisim gostermektedir. Bu ylizden Ergen Psikolojik Saglamhk
Olgegi'nden elde edilen puanlarin normal dagihm gésterdigi kabul edilmistir (Tabachnick & Fidell, 2013).
Verilerin tiim analiz birimlerine gére normal dagilim sayiltisini karsilamasindan dolayi verilerin analizinde
parametrik analiz yéntemleri kullanilmistir. Ogrencilerin psikolojik saglamliklarinin bagimsiz degiskenlere
gore farklilik gdsterip géstermedigini incelemek igin iki faktdrli ANOVA teknigi kullaniimistir. ikiden fazla
grubun karsilastirildigi durumlarda anlaml olan farkin kaynaginin incelenmesi LSD testi ile yapiimistir.
Analizler sonucunda elde edilen bulgular 0.05 anlamlilik diizeyi 6l¢it alinarak yorumlanmistir.

Bulgular

Bu boélimde siber zorbaliga maruz kalma durumlari farkli ergenlerin bazi kisisel 6zelliklerine gore
(cinsiyet, sinif diizeyi, okul tlril, anne-baba egitim dlizeyi, sosyal medyada gegirilen zaman) psikolojik
saglamliklarinin farkhlasip farkhlasmadigina iliskin bulgular sunulmustur. Ogrencilerin Ergen Psikolojik
Dayaniklilik Olgegi (EPDO) puanlarinin siber zorbaliga maruz kalip kalmama, cinsiyet, sinif diizeyi, anne
egitim dizeyi, baba egitim dlzeyi, sosyal medyada gegcirilen zamana gore betimsel istatistikleri ile iki
faktorlii varyans analizi sonuglari sunulmustur. istatistiksel analizler sonucu elde edilen bulgular alt
amaglara gore sirasiyla ele alinmistir.

1. Siber Zorbaliga Maruz Kalma Durumu ve Cinsiyete Gore Psikolojik Saglamhk

Ogrencilerin Ergen Psikolojik Dayaniklilik Olcegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve cinsiyete gére betimsel istatistikleri ve ANOVA sonuglari Tablo 1'de sunulmustur.

Tablo 1.
Siber Zorbaliga Maruz Kalip Kalmama ve Cinsiyete Gére Psikolojik Saglamlik Puanlarinin Betimsel
istatistikleri ile ANOVA Sonuclari

Siber Zorbalik Cinsiyet n X Ss Fsiberzor.(a)  Fcinsiyet (B) F(axs)
Erkek 354 90.53 10.09 18.90** 4.23* 2.68
Siber Zorbaliga
Kiz 350 90.81 10.45
Maruz Kalan
Toplam 704 90.67 10.26
Erkek 138 92.38 10.25
Siber Zorbaliga
Kiz 198 94.91 9.99
Maruz Kalmayan
Toplam 336 93.87 10.16
Erkek 492 91.04 10.16
Toplam Kiz 548 92.29 10.47
Toplam 1040 91.70 10.34

*p<.05 **p<.01

Ogrencilerin siber zorbaliga maruz kalip kalmama duruma gére psikolojik saglamliklari arasindaki fark
incelendiginde farkin anlamli oldugu goérilmektedir (F(1,1036= 18.90; p<.05). Siber zorbaliga maruz
kalmayan 6grencilerin psikolojik saglamliklari (X= 93.87), siber zorbaliga maruz kalanlardan (X= 90.67)
daha yiksektir. Cinsiyete gore de ogrencilerin psikolojik saglamliklari arasinda anlaml dizeyde farklilik
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bulunmustur (Fi1036)= 4.23; p<.05). Kizlarin puan ortalamasinin (X= 92.29), erkeklerin puan
ortalamasindan (X= 91.04) ylksek oldugu goérilmektedir. Ayrica siber zorbaliga maruz kalip kalmama
durumunun cinsiyetle ortak etkisinin 6grencilerin psikolojik saglamliklari Gzerinde anlamli olmadigi
bulunmustur (F1,1036)= 2.68; p>.05).

2. Siber Zorbaliga Maruz Kalma Durumu ve Sinif Diizeyine Gore Psikolojik Saglamhik

Ogrencilerin Ergen Psikolojik Dayanikhlik Olcegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve sinif diizeyine gore betimsel istatistikleri ve ANOVA sonuglari Tablo 2’de sunulmustur.

Tablo 2.
Siber Zorbaliga Maruz Kalip Kalmama ve Sinif Diizeyine Gére Psikolojik Saglamlik Puanlarinin Betimsel
istatistikleri ile ANOVA Sonuglari

Siber Zorbalik Sinif Diizeyi n X Ss Fsiber zor.(A) Fsinif (B) F(axs)
9.Sinif 177 91.13 9.83 21.84™ 1.51 22
10.Sinif 175 90.22 11.13
Siber Zorbaliga 11.Sinif 175 89.95 9.61
Maruz Kalan 12.Sinif 177 91.37 10.45
Toplam 704 90.67 10.27
9.Sinif 112 94.21 9.46
10.Sinif 80 92.56 10.63
Siber Zorbalga 11.Sinif 74 93.54 9.80
Maruz Kalmayan 12.Sinif 70 95.18 11.03
Toplam 336 93.87 10.15
9.Sinif 289 92.32 9.79
10.Sinif 255 90.95 11.01
11.Sinif 249 91.02 9.78
Toplam
12.Sinif 247 92.45 10.74
Toplam 1040 91.71 10.34

*p<.05 **p<.01

Ogrencilerin sinif diizeylerine goére psikolojik saglamliklari arasinda anlamh farklilik bulunmamistir
(F(1,2032= 1.51; p>.05). Siber zorbaliga maruz kalip kalmama durumunun sinif diizeyiyle ortak etkisinin
ogrencilerin psikolojik saglamliklari Gzerinde anlamli olmadigi bulunmustur (F(1,1032)= .22; p>.05).

3. Siber Zorbaliga Maruz Kalma Durumu ve Anne Egitim Diizeyine Gore Psikolojik Saglamlik

Ogrencilerin Ergen Psikolojik Dayanikhlik Olgegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve anne egitim diizeyine gore betimsel istatistikleri ve ANOVA sonuglari Tablo 3’te
sunulmustur.

Tablo 3.
Siber Zorbaliga Maruz Kalip Kalmama ve Anne Egitim Diizeyine Gére Psikolojik Saglamlik Puanlarinin
Betimsel Istatistikleri ile ANOVA Sonuclari

Siber Zorbalik Anne Egitim Diizeyi n X Ss Fsiberzor.(A)  Fanne(8)  F(axs)
Okuryazar ve Olmayan 63 89.67 8.44  20.09™ 1.01  3.51*
ilkokul-Ortaokul 376 9141 9.96
Siber Zorbaliga Lise 166 89.55 11.16
Maruz Kalan Universite 99 90.34 10.80
Toplam 704 90.67 10.26
Okuryazar ve Olmayan 35 95.46 8.56
ilkokul-Ortaokul 203 9330 9.87
Siber Zorbaliga Lise 63 96.32 10.91
Maruz Kalmayan Universite 35 91.26 11.12
Toplam 336 93.87 10.16
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Okuryazar ve Olmayan 98 91.73  8.89

ilkokul-Ortaokul 579 92.08 9.96

Lise 229 91.41 11.48
Toplam - .

Universite 134 90.58 10.85

Toplam 1040 91.71 10.34

*p<.05 **p<.01

Anne egitim duzeyine gore Ogrencilerin psikolojik saglamliklari arasinda anlamli  farkhhk
bulunmamistir (F(1,1032= 1.01; p>.05). Siber zorbaliga maruz kalip kalmama ve anne egitim dizeyi
etkilesimine gore o6grencilerin psikolojik saglamhk puanlarn arasindaki farkin anlamli oldugu
gorilmektedir (F(,1032= 3.51; p<.05). Farkin kaynagina LSD testi ile bakilip ve sonugta siber zorbaliga
maruz kalmayan ve anne egitim dizeyleri okuryazar ve okuryazar olmayan (X= 95.46), ilkokul-ortaokul
(X=93.30) ve lise (X=96.32) olan ergenlerin psikolojik saglamlik puanlari, siber zorbaliga maruz kalan ve
anne egitim duzeyi farkl olan diger gruplardaki ergenlerin psikolojik saglamlik puanlarina gére daha
yiksektir. Ayrica siber zorbaliga maruz kalmayan ve anne egitim dizeyi lise (X= 96.32) olan ergenlerin
psikolojik saglamlik puanlari, siber zorbaliga maruz kalmayan ve anne egitim diizeyi ilkokul-ortaokul (X=
93.30) ve Universite (X= 91.26) olanlara gore daha yiiksektir.

4. Siber Zorbaliga Maruz Kalma Durumu ve Baba Egitim Diizeyine Gére Psikolojik Saglamlik

Ogrencilerin Ergen Psikolojik Dayanikhlik Olcegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve baba egitim dlizeyine gore betimsel istatistikleri ve ANOVA sonuglari Tablo 4’te
sunulmusgtur.

Tablo 4.
Siber Zorbaliga Maruz Kalip Kalmama ve Baba Editim Diizeyine Gére Psikolojik Saglamlik Puanlarinin
Betimsel Istatistikleri ile ANOVA Sonuclari

Siber Zorbalik Baba Egitim Diizeyi n X Ss Fsiber zor.(a) ~ Fgaba (B) F(axs)

Okuryazar ve Olmayan 22 90.59 9.50 12.52"" .10 .93
ilkokul-Ortaokul 313 91.35 9.80
Siber Zorbaliga Lise 204 90.11 10.97
Maruz Kalan Universite 165 90.08 10.32
Toplam 704 90.67 10.26
Okuryazar ve Olmayan 18 94.00 7.20
ilkokul-Ortaokul 179 93.44 9.94
Siber Zorbaliga Lise 77 94.87 11.08
Maruz Kalmayan  Universite 62 93.85 10.40
Toplam 336 93.87 11.15
Okuryazar ve Olmayan 40 92.12 861
ilkokul-Ortaokul 492 92.11  9.90
Toplam I._.ist.e ' 281 91.41 11.19
Universite 227 91.11 10.46
Toplam 1040 91.71 10.34

*p<.05 **p<.01

Ogrencilerin baba egitim diizeylerine gére psikolojik saglamliklari arasinda anlamli farkhlik
bulunmamistir  (F1,1032)= .10; p>.05). Siber zorbaliga maruz kalip kalmama durumunun baba egitim
diizeyiyle ortak etkisinin 6grencilerin psikolojik saglamliklari Gzerinde anlamh olmadig bulunmustur
(F(1,2032)= .93; p>.05).

5. Siber Zorbaliga Maruz Kalma Durumu ve Lise Tiiriine Gore Psikolojik Saglamlik

Ogrencilerin Ergen Psikolojik Dayanikliik Olgegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve lise tiriine gore betimsel istatistikleri ve ANOVA sonuglari Tablo 5'te sunulmustur.
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Tablo 5.
Siber Zorbaliga Maruz Kalip Kalmama ve Lise Tiiriine Gére Psikolojik Saglamlik Puanlarinin Betimsel
istatistikleri ile ANOVA Sonuglari

Siber Zorbalik Lise Tiirii n X Ss Fsiber zor.(a) Fuise (8) F(axs)
Fen Lisesi 150 89.87 10.11 15.08* 1.91 1.01
Sosyal Bilimler Lisesi 70 93.02 9.95
Anadolu Lisesi 215 90.73 10.88
Siber Zorbaliga \Mesleki ve Teknik Lise 174 90.46  10.27
Maruz Kalan  jmam Hatip Lisesi 95 90.43  9.21
Toplam 704 90.67 10.27
Fen Lisesi 61 94.33 10.61
Sosyal Bilimler Lisesi 17 96.06 12.87
Anadolu Lisesi 96 95.42 9.45
Siber Zorbaliga Mesleki ve Teknik Lise 111 93.18 9.56
Maruz Kalmayanimam Hatip Lisesi 51 91.19 10.79
Toplam 336 93.87 10.16
Fen Lisesi 211 91.16 10.44
Sosyal Bilimler Lisesi 87 93.61 10.57
Toplam Anadolu Lisesi 311 92.18 10.67
Mesleki ve Teknik Lise 285 91.52 10.08
imam Hatip Lisesi 146 90.70 9.76
Toplam 1040 91.71 10.34

*p<.05 **p<.01

Ogrencilerin lise tirlerine gére psikolojik saglamliklari arasinda anlamh farkhilik bulunmamistir
(F,1032= 1.91; p>.05). Siber zorbaliga maruz kalip kalmama durumunun lise tirliyle ortak etkisinin
6grencilerin psikolojik saglamliklari Gzerinde anlamh olmadigi bulunmustur (F(1,1032= 1.01; p>.05).

6. Siber Zorbaliga Maruz Kalma Durumu ve Sosyal Medyada Gegirilen Zamana Gére Psikolojik
Saglamhk

Ogrencilerin Ergen Psikolojik Dayanikhlik Olcegi (EPDO) puanlarinin siber zorbaliga maruz kalip
kalmama ve sosyal medyada gecirilen zaman gore betimsel istatistikleri ve ANOVA sonuglari Tablo 6’da
sunulmustur.

Tablo 6.
Siber Zorbaliga Maruz Kalip Kalmama ve Sosyal Medyada Gegirilen Zamana Gére Psikolojik Saglamlik
Puanlarinin Betimsel istatistikleri ile ANOVA Sonuclari

Siber Zorbalik Sosyal Medya n X Ss Fsiberzor.(A)  Fsosyal(8)  F(axs)
1 Saat ve daha az 182 9249 10.21 3.28 6.27** .79
2 Saat 203 90.63 9.89
Siber Zorbaliga 3 g, 168  89.86 10.22
Maruz Kalan 4 Saat ve daha fazla 151  89.42 10.65
Toplam 704 90.67 10.27
1 Saat ve daha az 206 95.02 10.17
2 Saat 77 93.50 9.38
Siber Zorbaliga 3 Saat 34 89.38 8.42
Maruz Kalmayan 4 Saat ve daha fazla 19 90.95 13.26
Toplam 336 93.87 10.15
1 Saat ve daha az 388 93.84 10.26
Toplam 2 Saat 280 9142 9.83
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3 Saat 202 89.78 9.93
4 Saat ve daha fazla 170 89.58 10.94
Toplam 1040 91.71 10.34

*p<.05 **p<.01

Sosyal medyada gegirilen zamana goére 6grencilerin psikolojik saglamliklari arasinda anlamli diizeyde
farkhhk oldugu gorilmektedir (F(1,1032)= 6.27; p<.05). Gruplar arasi bu farkin kaynagini belirlemek tzere,
LSD ¢oklu karsilastirma testi uygulanmistir. Uygulanan LSD testi sonuglarina gére sosyal medyada bir saat
ve daha az zaman gegiren 6grencilerin psikolojik saglamliklari (X= 93.84), dért saat ve daha fazla zaman
geciren ogrencilerden (X= 89.58) daha yiksektir. Ayrica iki saat zaman gegiren ergenlerin psikolojik
saglamliklari lic saat zaman gegirenlere goére daha ylksek ¢ikmistir. Siber zorbaliga maruz kalip kalmama
durumunun sosyal medyada gegirilen zaman ile ortak etkisinin 6grencilerin psikolojik saglamliklari
Uzerindeki anlamli olmadigi bulunmustur (F1,1032= .79; p>.05).

Tartisma ve Sonug

Calismanin ana bulgularindan birincisi, siber zorbaliga maruz kalmayan ergenlerin, siber zorbaliga
maruz kalan ergenlere goére psikolojik saglamliklarinin daha yiksek olmasidir. Konuyla ilgili yapilan
arastirmalar incelediginde psikolojik saglamlik ile siber zorbalik ve magduriyet arasinda ters yonli ve
anlamli bir iliski oldugu (siber magduriyet artikga psikolojik saglamligin azaldigi), siber zorbalik ve siber
magduriyetin psikolojik saglamlik tarafindan anlamh bir sekilde yordandigi goriilmektedir (Kabadayr &
Sari, 2018; Sabanci, 2018). Arastirma bulgularini destekleyen diger calismalarda ise psikolojik saglamlik
ve siber magduriyet arasinda ters yonde ve anlamli bir iliski oldugu bulunmustur. Ayrica siber
magduriyet sonuglari incelendiginde psikolojik saglamligin siber magduriyet Gizerinde koruyucu bir islevi
oldugu gorilmistir (Hinduja & Patchin, 2017; Navarro vd., 2018). Ergenlerin siber zorbaliga maruz
kalmalari durumunda, etkili iletisim, sicak aile iliskileri ve akran destegi ile birlikte daha az olumsuz
etkilendiklerini ifade eden arastirmalar mevcuttur (Hinduja & Patchin, 2017). Nitekim bireysel, ailesel
veya cevresel bir 6zellik olumluysa, ergenin saglkh gelisimine katkida bulundugu ve psikolojik saglamlik
dizeyini artirdigi séylenebilir.

Arastirmanin diger bulgusu, kizlarin psikolojik saglamliklarinin, erkeklerin psikolojik saglamliklarina
gore daha ylksek oldugu yoniindedir. Arastirmada elde edilen bu bulgu, Glindas ve Kogak’in (2015),
Turgut’un (2015), Oktan’in (2008), Ugar’in (2014), Werner’in (2005), Gilindas’'in (2013) arastirma
bulgulari ile tutarlihk gostermektedir. Yapilan bazi ¢calismalarda cinsiyet, psikolojik saglamlikla iliskili bir
faktor olarak ele alinmis ve kizlarin, erkeklerden daha fazla 6zerk olduklari, kendilerine daha givenli
olduklari, daha fazla empati kurabildikleri, daha kolay yardim aldiklari, daha kolay glvenli iliskiler
kurduklari, iletisimde daha givenilir olduklari, digerlerini daha iyi anladiklari ve problem ¢d6zmede daha
basarili olduklari sonucuna ulasilmistir (Bahadir, 2009, Garmezy, 1991; Werner, 1993). Arastirmamizda
kiz 6grencilerin psikolojik saglamliklarinin yiksek olmasi, kizlarin siber magduriyet yasama durumlarinin
daha az olmasi ile agiklanabilecek iken erkeklerin kizlara gore daha fazla risk davranislarinda bulunmasi
da bir baska etken olabilir. Ayrica kizlarin ergenlik donemine daha erken girmeleri ve ergenlik
doneminde cinsiyetler arasindaki farklarin daha belirgin olmasi, kizlarin aile icinde daha erken
sorumluluk almalari, aile ile daha yakin iliskiler kurmasi ve problem ¢ézme konusunda daha agik tavir
sergilemeleri ile agiklanabilir. Arastirmamizda elde edilen bulgularin tersi sonuglari gésteren arastirmalar
oldugu kadar (Bahadir, 2009; Dayioglu, 2008; Erbicer, 2017; Rew vd., 2001) cinsiyete gore psikolojik
saglamlik agisindan farkin bulunamadigini gésteren (Giirgan, 2014; Ozcan, 2005; Sahin, 2018; Yondem &
Bahtiyar, 2016) arastirmalar da literatiirde mevcuttur.

Ogrencilerin sosyal medyada gecirilen zamana gore psikolojik saglamlik puan ortalamalari arasinda
anlaml diizeyde farkhlik oldugu bulunmustur. Sosyal medyada giinlik bir saat ve daha az zaman gegiren
ergenlerin psikolojik saglamlik puanlari iki saat, li¢ saat, dort saat ve daha fazla zaman gegiren ergenlere
gore daha yuksek cikmistir. Ayrica iki saat zaman geciren ergenlerin psikolojik saglamliklari ¢ saat
zaman gegciren ergenlere gore daha yiksektir. Literatiir incelendiginde bu ¢alismada elde edilen bulguyu
destekleyen arastirmalar mevcuttur. Sosyal medya bagimhhg: ile psikolojik dayaniklilik arasinda ters
yonli ve anlamh bir iliskinin oldugu gérilmektedir (Hou vd., 2017; Unli, 2018). Haftada 16 saatin
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Uzerinde internet kullanan 6grencilerin; diger kullanicilara goére daha ¢ok siber zorba ve magdur
olduklari, ergenlerin internet kullanim siresinin artmasi depresyon, sosyal fobi, yalnizlik ve internet
bagimhhgi gibi problemlere neden oldugu ifade edilmektedir (Cevik, 2016; Sabanci, 2018). Béylece bu
bulgulara dayanarak sosyal medya kullanimi arttiginda psikolojik dayanikliligin azaldigi gézlenmektedir.
Bu durumda siber zorba ve magdur olma durumu igin internette gecirilen zamanin etkisinin oldugu
soylenebilir.

Egitim gorllen sinif dlzeyine goére Ogrencilerin psikolojik saglamhk puan ortalamalari arasinda
anlamli farklihk bulunmamistir. Bu bulgu, sinif diizeyi ve psikolojik saglamlik arasinda anlamli bir farkin
olmadigini gosteren arastirma bulgulariyla benzerlik gostermektedir (Bulut, 2016; Kog-Yildirim, 2014;
Salami, 2010). Ancak bazi arastirmalarda ise Ogrencilerin sinif diizeyleri ve 6gretim kademeleri
yikseldikge psikolojik saglamlik dizeylerinin arttigi gérilmektedir (Erglin, 2016; Sun & Steward, 2007;
Sahin, 2018; Turgut, 2015). Psikolojik saglamhgin sinif diizeyine goére farklilasmamasi, ergenlerde sinif
diizeyi fark etmeksizin internet ve sosyal medya kullaniminin yogun olmasi séylenebilir ve bu durum
ergenlerin her sinif diizeyinde siber zorba ve magdur olma durumlarini etkileyebilir. Bundan dolayidir ki,
sinif dlizeyine gore psikolojik saglamlk dizeyinin farklilagsmadigi sdylenebilir. Diger taraftan psikolojik
saglamhgin yas farkinin oldugu durumlarda ortaya c¢ikabilecegi dusinildigiinde, ¢alismamizda
Ogrencilerin yaslarinin yakin olmasindan dolayr psikolojik saglamliklarinda farklilasma olmadigi
soylenebilir.

Anne egitim dizeylerine gére oOgrencilerin psikolojik saglamhk dizeyleri arasinda anlamh farkhlik
bulunmamustir. Bu bulgu Yazici (2017), Turgut (2015), Toprak (2014), Cetinkaya (2018), Erglin (2016) ve
Thompson ve digerleri (2013), arastirma bulgulariyla paralellik gosterirken, Kog- Yildinm’in (2014)
arastirma bulgularini desteklememektedir. Psikolojik saglamlik ile anne egitim durumu arasindaki iliskide
farkli sonuglar elde edilmesinin sebebinin annenin kisisel oOzellikleri ile egitim duzeylerinin farkl
olmasindan kaynaklandigi dusunulmektedir (Erglin, 2016). Bu arastirmada, ergenlerin psikolojik
saglamlik dizeyinin annelerinin egitim diizeyine gore farklilasmamasi, gliniimizde gelisen teknoloji ile
birlikte annelerin hangi egitim diizeyinde olursa olsun bircok bilgiye ulasmasinin kolaylasmasi ve
boylelikle ¢cocuklarinin gereksinim duyduklari destekleri sunabiliyor olduklari séylenebilir. Diger yandan
internetin ve internet temelli uygulamalarin kullaniminin artmasi ile birlikte aile fertlerinin daha cok
bireysellestikleri sdylenebilir.

Ogrencilerin baba egitim diizeylerine gore psikolojik saglamliklari arasinda anlamh farklilhk
bulunmamistir. Bu bulgu Toprak (2014), Turgut (2015), Catteral (1998), Cetinkaya (2018) ve Ozcan’in
(2005) arastirma bulgulari ile paralellik géstermektedir. Ancak Giindiiz (2017), Yazici (2017), Kog- Yildinnm
(2014) ve Ergilin’lin (2016) arastirma bulgularini desteklememektedir. Farkh calismalarda baba egitim
dizeyleri ile psikolojik saglamlik arasindaki iliskide degisik sonuglar ortaya cikmasi egitim durumu ile
babalik kavraminin egitimden c¢ok bireysel 6zelliklerden kaynaklanabilecegi belirtiimektedir (Ergin,
2016). Ergenlik déneminde anne ve babadan ayrisma, farkl bir birey olma, bu durumu ebeveynlere
kabul ettirme ve aileden uzaklagsma ile birlikte ¢atismanin yogun olarak yasandigi bilinmektedir. Ergenle
baba arasindaki fikir ayriliklari daha ¢ok gériilmekte ve dolayisiyla ergen-baba arasindaki catismalar da
yogun bir bicimde yasanmaktadir (Oskay, 1986). Ergenlerde gozlenen bu davranislardan dolayl baba
egitim dlzeyine gore ergenlerin psikolojik saglamliklarinda farklilasma olmadigi séylenebilir.

Ergenlerin okuduklari lise tiirine gore psikolojik saglamlik puan ortalamalari arasinda anlamh bir
farklihk bulunmamuistir. Elde edilen bu bulguyu destekleyen arastirma sonuglari mevcuttur. Kog- Yildirim
(2014) ve Akgiin (2018) tarafindan yapilan g¢alismalarda psikolojik saglamlik puanlarinin okul tiriine gére
anlamh diizeyde farkhlik gostermedigi bulunmustur. Ancak baska bir arastirmada, psikolojik dayaniklilik
puan ortalamalari ile okul tiiri degiskeni arasinda Anadolu Lisesi 6grencileri ile Endiistri Meslek Lisesi
dgrencileri arasinda Endistri Meslek Lisesi grencilerinin lehine anlamli bir farkhilik bulunmustur (Ozcan,
2005). Ancak Anadolu Lisesi 6grencilerinin diger lise tirlerindeki 6grencilere gore psikolojik saglamhk
diizeylerinin daha yliksek oldugunu gosteren arastirma bulgusu da mevcuttur (Aktas, 2018). Arastirmada
orneklem grubunun farkhhigi, sosyo-ekonomik diizey, sosyo-kiiltirel ve demografik o6zellikler,
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arastirmaya katilan ogrencilerin siber zorba ve magdur olma durumlari, yas, akran cevresi gibi
degiskenlerin benzerlik gésterebileceginden kaynakli olarak farklilasmanin olmadigi séylenebilir.

Calismada ergenlerin siber zorbaliga maruz kalip kalmama ve anne egitim dlzeyi etkilesimine gore
psikolojik saglamlik puan ortalamalari arasinda anlamli bir farkliik bulunmustur. Siber zorbaliga maruz
kalmayan ve anne egitim duzeyleri okuryazar olan ve okuryazar olmayan, ilkokul-ortaokul ve lise olan
ergenlerin psikolojik saglamlik puanlari, siber zorbaliga maruz kalan ve anne egitim dizeyi farkh olan
diger gruptaki ergenlerin psikolojik saglamlik puanlarina gore daha yiksektir. Ayrica siber zorbaliga
maruz kalmayan ve anne egitim dizeyi lise olan ergenlerin psikolojik saglamlik puanlari, siber zorbaliga
maruz kalmayan ve anne egitim duzeyi ilkokul-ortaokul ve Universite olanlara gére daha yuksektir. Bazi
arastirmalar incelendiginde anne egitim durumunun ergenlerin siber zorba veya siber magdur olma
durumunu etkiledigi goriilmektedir. Anne egitim durumu ortaokul ve alti olanlarin ve anne egitim
durumu lise ve (stl olanlarin siber zorbalik puanlari arasinda anlamh bir farkhlik olmadigi bulunan
arastirmalar mevcuttur (Serin, 2012). Diger taraftan ergenlerde siber zorba ve siber magdur olma
durumu anne egitim diizeyine gore anlamh bir sekilde farklilastigini gésteren arastirmalar da mevcuttur
(Laftman vd., 2013; Sam, 2017). Siber zorbaliga maruz kalan ergenlerin psikolojik saglamliklarinin anne
egitim dizeyi fark etmeksizin, siber zorbaliga maruz kalmayan ergenlere gore diisiik olmasi siber
zorbahgin psikolojik saglamlik Gzerinde etkili oldugunu gostermektedir. Ayrica siber zorbaliga maruz
kalmayan ve anne egitim diizeyi lise olan ergenlerin psikolojik saglamliklarinin, siber zorbaliga maruz
kalmayan ve anne egitim diizeyi Universite olan ergenlere gore yiiksek bulunmasi Universite mezunu
olan annelerin kariyer secimleri ve is yasantisinin yogunlugu ile ilgili olabilir.

Sonuglar

Arastirmada siber magduriyet yasamayan ergenlerin psikolojik saglamliklarinin siber magduriyet
yasayanlara gore, kizlarin psikolojik saglamliklarinin erkeklere gore daha yiiksek oldugu gorilmustir.
Ayrica sosyal medyada glinlik harcanan zaman artikga psikolojik saglamhgin distigu gorilmistir. Siber
magduriyet yasamayan ve anne egitim dizeyleri okuryazar olan ve okuryazar olmayan, ilkokul-ortaokul
ve lise olan ergenlerin psikolojik saglamliklari, siber magduriyet yasayan ve anne egitim dizeyi farkh olan
tim gruptaki ergenlerin psikolojik saglamliklarina gére daha yiksek oldugu bulunmustur. Baba egitim
dizeyi, sinif tird, lise turd degiskenlerinin anlamli olarak farklilik olusturmadigi goralmastar.

Oneriler ve Sinirlihiklar

Siber magduriyet yasamayan ergenlerin psikolojik olarak daha saglam olduklari bulunmustur. Bu
ylizden siber zorbalikk ve magduriyetin ne oldugu ve sonuglari konusunda ebeveynlerin farkindalk
olusturmalarinin faydali olacagi dustnilmektedir. Bu farkindalik olusturma sireci igin okullarda aile
egitim programlari diizenlenmesi faydali olacaktir. Okullarda 6grencilerin bilingli internet kullanimlarini
saglamak icin o6zellikle interneti nasil verimli kullanacaklari, siber zorbaligin zararlari konusunda
bilgilendirme calismalari ile siber zorbahgin etkileri, nedenleri, sonuglari ve korunma yollari hakkinda
bilgilendirici ¢alismalar yapilmasi 6nerilmektedir. Ailelerin sosyal medya ve internet kullanim kurallari
olusturularak tiim aile Gyelerinin zaman yoénetimini saglanmasi, internet filtreleme sistemleri kullanmasi
onerilmektedir. Okullarda okul psikolojik danismanlari tarafindan siber magdurlar ve siber zorbalar
belirlenerek, bu 6grencilerin psikolojik saglamliklarini arttirici bireysel ve grup midahalelerin okul
psikolojik danismanlari tarafindan uygulanmasi yararl olacaktir. Lise tiiriine gére sosyal medya, siber
zorbalik ve magduriyet ve psikolojik saglamlik konularinin Milli Egitim Bakanhg ve okul psikolojik
danismanlari tarafindan okul rehberlik planlarina ve sinif rehberlik planlarina eklenmesi 6nerilmektedir.
Siber zorbalik ve magduriyeti azaltmaya yonelik psikolojik saglamlik egitim programlarini gelistirilmesinin
faydali olacagl dusinilmektedir. Ayrica arastirmada, nicel arastirma yontemi kullanilmis olup, nitel
yontemle etkisi sinanabilir. Calisma lise 6grencileri Gzerinde gergeklestirilmis olup farkh yas gruplari ile
cahisilma yapilmasi onerilir.

Calisma bulgulari 6lgme araclarinin o6lgtigt kriterlerle sinirhdir. Ayrica katilimcilarin Tirkiye’nin
guneydogusundaki bir ilden ¢calismaya dahil olmalarindan dolayi tlke genelini temsil etmemektedir. Bu
nedenle arastirmadan elde edilen bulgular bu sinirliliklar icinde degerlendirilmelidir.
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Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuglardir.
Etik Beyan

Bu calismada “Yiksek&égretim Kurumlari Bilimsel Arastirma ve Yayin Etigi” nin tim y6nergelerine
uyulmus ve “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler “den higbiri gerceklestiriimemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile gikar ¢atismasi bulunmadigini beyan
etmektedirler.
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