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Bu ¢aligmanin temel amaci, 60-72 aylik ¢ocuklarin erken okuryazarlik becerilerinde sosyo ekonomik
diizey (SED) ve ev okuryazarhiginin etkilerinin belirlenmesidir. Calismaya Gaziantep ilinde okul
Oncesi egitimine devam eden 235 cocuk ve anneleri dahil edilmistir. Calismada ¢ocuklarin erken
okuryazarlik becerilerine yonelik performanslari ‘Erken Okuryazarlik Testi (EROT)’, SED’lerine
iliskin Dbilgiler ‘Aile Bilgi Formu’, ev okuryazarligi etkinliklerine yonelik bilgiler ise ‘Ev
Okuryazarligi Uygulamalar1 Olgegi (EVOKU)’ ile elde edilmistir. EROT uygulamalari ¢ocuklarmn
kendi okullar1 iginde belirlenmis bir oda ya da simifta gergeklestirilmistir. SED ve ev okuryazarhigi
etkinliklerine yonelik bilgiler ise annelerle yapilan telefon goriismeleri ile elde edilmistir.
Calismadan elde edilen veriler Mann-Whitney U, Kruskal Wallis H ve Spearman Brown Sira
Farklar1 Korelasyon Katsayisi hesaplanarak analiz edilmistir. Bulgular, c¢ocuklarin erken
okuryazarlik becerileri lizerinde SED’in anlamli farklilik yarattigim1 ve ozellikle diisiik SED’den
gelen cocuklarin erken okuryazarlik becerileri agisindan risk grubunda olduklarini gostermistir.
Ayrica ev ortaminda gerceklestirilen etkinliklerin erken okuryazarlik becerilerinin gelisimi iizerinde
etkili oldugu ve iyi bir erken okuryazarlik gelisimi i¢in ev ortaminda gergeklestirilecek olan nitelikli

etkinliklerin ve saglanan olanaklarin 6nemli oldugunu géstermistir.
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Giris

Gilinimiizde bireylerin hem giinliilk hem akademik hem de is yasamlarin etkili bir sekilde
stirdiirebilmeleri igin basarili birer okuyucu olmalari gerekmektedir. Bunun igin ise
cocuklarin okul 6ncesi donemden itibaren desteklenmeleri gerektigi ¢ilinkii okumaya temel
olusturan bilgilerin, becerilerinin ve tutumlarin bu donemden itibaren kazanilmaya
baslandig1 iizerinde anlagsmaya varilmig bir bilgidir (Kargin, Ergiil, Biyiikoztirk ve
Giildenoglu, 2015; Lonigan, 2004). Cocuklarin, resmi okul yasamina baslamadan once
okumaya yonelik kazanmalar1 beklenen 6nkosul niteligindeki bu bilgilerin, becerilerin ve
tutumlarin timii alanyazinda erken okuryazarlik olarak tanimlanmaktadir (Whitehurst ve
Lonigan, 2001). Sulzby ve Telae (1991) ise erken okuryazarligi dogumdan formal okul
donemine kadar gegen siirede ¢ocuklarin sézel dil, okuma ve yazma hakkinda edindikleri
bilgiler, beceriler ve tutumlar olarak tanimlamiglardir. Tanimlardan anlasilacagi tizere erken
okuryazarlik birden fazla gelisim alaniyla yakindan iliskili olan birden fazla alt boyutu
kapsamaktadir. Bu alt boyutlara yonelik alanyazinda yapilmis ¢esitli stniflamalar bulunmak
ile birlikte en yaygin siniflama sesbilgisel farkindalik, yazi farkindaligi, harf bilgisi, sdzciik
bilgisi ve dinledigini anlama boyutlarindan olusan siniflamadir (Dickinson ve McCabe,
2001; Kargin ve digerleri, 2015; Kargm, Giildenoglu ve Ergiil, 2017; Spira, Bracken ve
Fischel, 2005; Whitehurst ve Lonigan, 2001).

Sesbilgisel farkindalik, erken okuryazarlik becerileri i¢inde okuma performansinin en
gliclii yordayicist olarak kabul edilmektedir (Yopp ve Yopp, 2000) ve en genel sekliyle
alfabetik ilkeye dayali harf ses iligkisinin sozciik yapisindaki sesbilgisel organizasyonunu
anlama becerisi olarak tanimlanmaktadir (Wright ve Jacobs, 2003). Yazi farkindaligi,
konusma dilindeki sozciiklerin yazili dilde sembollerle ifade edildiginin, yazinin bir anlami,
islevi ve yonii oldugunun cocuklar tarafindan fark edilmesidir (Pullen ve Justice, 2003).
Yaz1 farkindalifin1 kazanmis ¢ocuklarin okuma 6grenmeye karst daha olumlu ve istekli
olduklari1 (Lesiak, 1997) ve okumada daha basarili performans sergiledikleri (Mcginty ve
Justice, 2009) bilinmektedir. Harf bilgisi ise harflerin bir araya gelerek sozciikleri
olusturdugunu farkli sozciiklerin farkli harflerin yan yana gelmesiyle olustugunu ve sozel
dilde harflerin ses karsiliklarinin kullanildiginin ¢ocuklar tarafindan fark edilmesidir
(Karaman ve Giingor- Aytar, 2016). Harf bilgisini kazanarak ilkokula baglayan ¢ocuklarin
okuma becerisini daha hizli kazandiklar1 (Hammill, 2004; Kirby, Parrila ve Pfeiffer, 2003)
ve okudugunu anlamada daha basarili olduklar1 (Catts, Herrera, Nielsen ve Bridges, 2015)

alanyazinda ifade edilmektedir.
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Bir bagka alt boyut olan sozciik bilgisi, cocuklarin anladigi anlamin1 bildigi ve uygun

sekilde kullanabildigi tim soézciiklerdir (Akyol ve Temur, 2007). Basarili bir okuma
stirecinin anlama ile sonuglanmasi gerektigi diisiiniildiiglinde erken donemde c¢ocuklarin
edindikleri s6zciik bilgisinin bu siirecin merkezinde yer aldigi ifade edilebilir. Son olarak

dinledigini anlama ise c¢ocugun dilin anlamsal ve s6zdizimsel yapisin1 anlayabilme

becerisidir (Nadig, 2003).

Okul 6ncesi donemde bu becerileri kazanarak ilkokula baslayan ¢ocuklarin okuma ve
yazma 6grenimine daha gii¢lii ve avantajli bir baslangi¢ yaptiklar1 (Cabell, Justice, Konold
ve McGinity, 2011; Storch ve Whitehurst, 2002), okuma ve yazma becerisinde basarili
performans sergileyen ¢ocuklarin ise akademik ve sosyal agidan daha yeterli olduklar1 ve
daha az smif i¢i problem davranis sergiledikleri (Spira ve digerleri, 2005) bilinmektedir.
Ayrica bu c¢ocuklarin ilerleyen okul donemlerde hem okuma ve okudugunu anlama
becerisinde (Dickinson ve McCabe, 2001; Scarborough ve Parker, 2003) hem de diger
akademik alanlarda (Dickinson ve McCabe, 2001) daha basarili performans sergiledikleri de
alanyazinda vurgulanmaktadir. Bununla birlikte erken okuryazarlik becerilerini kazanmada
simirhiliklar yasayan veya bu becerileri kazanmadan ilkokula baglayan g¢ocuklarin ise
ilerleyen okul yillarinda okuma basta olmak iizere dinleme, konusma, yazma ve diger
akademik beceriler agisindan risk grubu iginde yer alma ihtimallerinin daha yiiksek oldugu
da alanyazinda belirtilmektedir (Dickinson ve Tabors, 2001; Justice ve Ezell, 2001, Kargin
ve digerleri, 2015; Teale ve Sulzby, 1992; Whitehead, 2007). Bu baglamda, ¢ocuklarin bu
becerileri kazanmalarin1 ve belirli bir yetkinlige ulagsmalarini saglamanin ¢ocuklar igin
hayati bir 6neme sahip oldugu agiktir. Bu 6nemden yola ¢ikarak arastirmacilar erken
okuryazarlik becerilerinin kazanimin siireci lizerinde etkili olan degiskenleri belirlemek
tizere gesitli galismalar yiirtitmislerdir. Elde edilen sonuglar bu becerilerin kazaniminin bir
slire¢ gerektirdigini ve bu siirecin gevresel faktorlerden etkilendigini gostermistir (Justice ve
Ezell, 2004; McCardle, Scarborough ve Catts, 2001; Niklas ve Schneider, 2013). Bu
faktorlerin basinda ise ailenin sosyo-ekonomik diizeyinin (SED) (Kargin ve digerleri, 2017,
Niklas ve Schneider, 2013) ve evde gergeklestirilen okuryazarlik etkinliklerinin (Weigel,
Martin ve Bennett, 2006; Van Steensel, 2006; Yeo, Ong ve Ng, 2014) geldigi sonucuna

ulasilmustir.

SED, ebeveynlerin ¢ocuklarin yasina, gelisim ve ilgi diizeyine uygun okuryazarlik
materyalleri temin edebilme, erken okuryazarlik becerilerinin kazanimini destekleyici

nitelikte ev okuryazarlik ortami olusturabilme olanaklart {zerinde belirleyici rol
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oynamaktadir (Akyiiz ve Dogan, 2017; Hoff, 2006; Kargin ve digerleri, 2017). SED ile ev

okuryazarlik ortami arasindaki iligskinin incelendigi bir¢ok ¢aligmada, daha diisiik gelir ve
egitim seviyesine sahip ebeveynlerin ¢ocuklarina Kitap, dergi, gazete, yazi tahtasi ve
bilgisayar oyunlar1 gibi okuryazarlik materyallerini daha yiiksek gelir ve egitim seviyesine
sahip ebeveynlere gore daha az temin edebildiklerini gostermistir (Liu, Georgiou ve
Manolitsis, 2018; Martini ve Senechal, 2012). Bu materyaller ile erken okuryazarlik
becerileri arasindaki iliskilerin incelendigi c¢alismalarda ise evdeki yazili ve resimli
materyallerin varligi ile ¢ocugun yazi farkindaligi (Altun, Tantekin-Erden ve Snow, 2016;
Aram ve Levin, 2001), alici-ifade edici dilde sozciik bilgisi (Burris, Phillips ve Lonigan,
2019; De Jong ve Leseman, 2001) ve sesbilgisel farkindalik becerileri (Aram ve Levin,

2001) arasinda pozitif yonde iliski oldugu ortaya konulmustur.

SED’in, ebeveynlerin okuryazarlik materyalleri saglama olanaklarinin yani sira
cocuklariyla yaptiklari okuryazarlik etkinliklerinin niceligi ve niteligi tizerinde de belirleyici
oldugu vurgulanmaktadir. Alanyazinda yapilmis c¢alismalarda alt SED’de ki ailelerin
cocuklariyla daha az sayida okuryazarlik etkinligi gerceklestirdikleri, sinirli sayida
gergeklestirilen bu etkinlikler sirasinda ise ¢ocuklarmin erken okuryazarlik becerilerinin
gelisimini desteklemede yetersiz kaldiklar1 belirtilmektedir (Burgess, Hecht ve Lonigan,
2002; Neuman, 2016).

Ev okuryazarlhig: etkinlikleri olarak ifade edilen bu etkinlikler, formal ve informal
okuryazarlik etkinlikleri olmak iizere iki grup altinda incelenmektedir (Senechal, 2006;
Senechal ve LaFevre, 2014). Formal okuryazarlik etkinlikleri okul Oncesi donemde
ebeveynlerin ¢ocuklarina harflerin adin1 ve sesini, sozciikleri ¢oziimlemeyi ve yazmayi
ogretme ¢abalarindan olusan yazi odakl etkinliklerdir (Haney ve Hill, 2003; Whitehurst ve
Lonigan, 2001). Bu etkinliklerin ¢ocuklarin harf bilgisi, sesbilgisel farkindalik ve yazi
farkindalig1 becerilerinin gelisimini destekledigi bilinmektedir (Akyiiz, 2016; Martini ve
Senechal, 2012) Informal okuryazarlik etkinlikleri ise sozel dil becerilerini destekleyen
anlam odakli etkinliklerdir (Senechal ve Lafevre, 2014). Bu etkinliklerin ise sozciik bilgisini
ve dinledigini anlama becerilerini destekledigi vurgulanmaktadir (Evans, Shaw ve Bell,
2000; Yeo ve digerleri, 2014). Ozellikle, ebeveynin ¢ocugun dil ve erken okuryazarlik
becerilerinin kazanimimi desteklemek amaciyla g¢ocuguyla birlikte gerceklestirdigi Kitap
okuma etkinliklerinin, sozciik bilgisi (Arterberry, Midgett, Putnick ve Bornstein, 2007;
Farrant ve Zubrick, 2011) yazi farkindahig:i (Piasta ve digerleri, 2012), alici-ifade edici
sozcik bilgileri (Payne, Whitehurst ve Angell, 1994) gelisimini destekledigi bilinmektedir.
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Bununla birlikte, ebeveynlerin ¢ocuklariyla birlikte siir, sarki, tekerleme séylemesi uyakli

sozciik oyunlari, heceleme ve ses oyunlart oynamasi, kiitiiphaneyi veya kitapgiy1 ziyaret
etmesi gibi etkinliklerinde ¢ocuklarin erken okuryazarlik becerilerini kazanim siirecini
destekledigi ifade edilmektedir (Harper, 2011; Sylvia, Chan, Melhuish, Sammons, Siraj-
Blatchford ve Taggard, 2011).

Yukarda sunulan aciklamalar birlikte ele alindiginda c¢ocuklarin hem iginde
bulundugu SED’in hem de ev okuryazarlig: etkinliklerinin erken okuryazarlik becerilerini
kazanim siireci lizerinde 6nemli bir etkiye sahip oldugu goriilmektedir. Erken okuryazarlik
becerileri ile sonraki donemlerdeki sozel dil becerileri, okuma, okudugunu anlama ve
akademik basari arasindaki pozitif yondeki iliski g6z Oniinde bulunduruldugunda bu
becerilerin ¢ocugun okul Oncesi donemde zamaninin neredeyse tamamini gecirdigi ev
ortamlarinda desteklenmesinin son derece 6nemli oldugu agiktir. Bununla birlikte okul
oncesi egitim programinda erken okuryazarlik becerilerine yonelik sinirli kazanimin olmasi,
var olan kazanimlarin birgogunun bagimsiz alt alanlar seklinde sunulmamasi ve sunulan
kazanimlara yonelik sinirli uygulama ornegi olmasi da bu becerilerin oncelikli olarak ev
ortaminda desteklenmesi gerekliligini ortaya koymaktadir. Bu baglamda ev ortaminda
gerceklestirilen okuryazarlik uygulamalariin niteligi ve niceligi lizerinde belirleyici oldugu
bilinen SED, ev okuryazarligi etkinlikleri ile erken okuryazarlik becerileri arasindaki
iliskinin ortaya konulmasi, bu becerilerin gelisimi tizerinde etkili olan baglamsal faktérleri
belirleyebilmek, bu becerileri desteklemeye yonelik siire¢ odakli planlamalar yapabilmek
i¢in son derece dnemlidir. Bu 6nemden yola ¢ikarak planlanan bu ¢alismada ise 60-72 aylik
cocuklarin erken okuryazarlik becerilerinin hem SED hem de ev okuryazarligi degiskenleri
acisindan incelenmesi amaglanmigtir. Bu amag¢ dogrultusunda bu ¢alismada asagidaki

sorulara cevap aranmistir. Calismaya dahil edilen ¢ocuklarin;

1. Erken okuryazarlik alt testlerinden (alict dilde sozciik bilgisi, ifade edici dilde
sozciik bilgisi, sesbilgisel farkindalik becerileri, dinledigini anlama becerileri) elde

ettikleri puanlarin aya ve SED’ e gore dagilimi nasildir?

2. Erken okuryazarlik alt testlerinden elde ettikleri puanlar SED’e gore anlamli sekilde

farklilasmakta midir?

3. Erken okuryazarlik alt testlerinden elde ettikleri puanlar ev oOkuryazarlig

etkinliklerine gére anlamli sekilde farklilagsmakta midir?
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4. Erken okuryazarlik alt testlerinden elde ettikleri puanlar ile SED ve ev okuryazarlig

etkinlikleri arasinda anlamli bir iliski var midir?
Yontem
Arastirmanin Modeli

60-72 aylik ¢ocuklarin erken okuryazarlik becerilerinin hem SED hem de ev okuryazarligi
degiskenleri agisindan incelenmesini amaglayan bu arastirma nedensel karsilagtirma
modelinde betimsel bir arastirmadir. Nedensel karsilastirma arastirmalari, var olan veya
dogal olarak ortaya ¢ikmis bir durumun ya da olayin nedenleri ve bu nedenlere etki eden
degiskenleri ya da bu etkinin sonuglarini belirlemeye yonelik gergeklestirilen aragtirmalardir

(Buyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz, Demirel, 2014).
Calisma Grubu

Gaziantep ili merkez ilgelerinde bulunan ve rastgele atamayla belirlenen 12 ilkokulun
anasiniflarinda 6grenimlerine devam eden 60-72 ay araliginda toplam 235 ¢ocuk ve anneleri
bu aragtirmanin ¢alisma grubunu olusturmaktadir. Calisma grubu olustururken Srneklem
alma yoluna gidilmemis ve bunun yerine ¢alismaya dahil edilecek ¢ocuklarin
belirlenmesinde birtakim olgiitler géz oniinde bulundurulmustur. Bu 6lgiitler, a) 60-72 ay
yas araligi iginde yer alma, b) tanili herhangi bir yetersizligi olmama ve c) ¢alismaya katilim
icin goniilli olmadir. Bu Olgiitler temelinde ¢alismada yer alacak ¢ocuk grubunun
olusturulmasi sirasinda ‘a ve b’ olgiitleri i¢in 6grencilerin 6gretmenleri ile gorisilmiis ve
bireysel dosyalar1 incelenmistir. ‘c’ dlgiitli i¢in ise ilk iki Ol¢iitii karsilayan her bir ¢ocuga
caligmaya katilim gostermek isteyip istemedikleri sozlii olarak sorulmus ve onaylar
almmistir. Ug olgiitii de Kkarsilayan toplam 303 ¢ocuk belirlenmistir. Bu cocuklarm
ebeveynlerine ‘Ebeveyn Onay Formu’ gonderilerek hem ¢ocugun hem de annenin ¢alismaya
katilim gosterebilmesi i¢in izin istenmistir. Ailenin katilim onayr verdigi 235 g¢ocuk ve

anneleri aragtirmanin ¢alisma grubunda yer almistir.

Calismaya katilan cocuklarin i¢inde bulunduklar1 SED’leri belirlemek amaciyla
ailelerden edinilen bilgiler temelinde sosyo-ekonomik indeks olusturmak igin faktor analizi
yapilmistir. Indeks olusturulurken tek faktdr altinda toplanan anne egitim diizeyi, baba
egitim diizeyi, anne maasi, baba maasi, evdeki kitap sayisi, evdeki ¢ocuk kitab1 sayisi ve
cocuk kitapliginin olup olmamasi olmak iizere yedi gostergeden yararlanilmistir. Caligmaya

dahil edilen ¢ocuklara ve annelerine ait bilgiler Tablo 1’de 6zetlenmistir.
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Tablo 1. Calisma Grubunda Yer Alan Cocuklara ve Annelerine Ait Bilgiler

Grup Say1 (n) Yiizde (%0)
Cocuk Cinsiyet Kiz 126 53.6
Erkek 109 46.4
Cocuk Yas 60-63 ay 32 13
64-66 ay 61 26
67-69 ay 67 29
70-72 ay 75 32
SED Alt SED 88 37.4
Orta SED 85 36.2
Ust SED 62 26.4
Anne Egitim Diizeyi Ilkokul 23 9.8
Ortaokul 52 22.1
Lise 61 26
Onlisans 31 13.2
Lisans 68 28.9
Anne Calisma Durumu Calistyor 134 S7
Calismiyor 101 43
Toplam Gelir 2000-4000 TL 53 22.6
4001-6000 TL 69 29.4
60001-8000TL 43 18.2
80001-10000TL 42 17.9
10000TL iizeri 28 11.9

Calisma grubunda Yyer alan c¢ocuklarin erken okuryazarlik becerilerindeki
performanslar1 igin Erken Okuryazarlik Testi (EROT)’nde her bir alt test igin Angoff
yontemi ile belirlenmis olan kesme puanlardan yararlanilmis ve herhangi bir alt testte kesme
puanin altinda kalan ¢ocuklar o beceri i¢in risk grubunda yer alan ¢ocuklar kabul edilmistir.
EROT’ta toplam puan elde edilemediginden risk grubunda yer alan gocuklar her bir alt test
icin ayr1 ayr1 belirlenmistir. Calisma grubunda yer alan ¢ocuklarin ¢alisma kapsaminda ele

alinan alt beceriler i¢in risk grubunda olup olmama durumlari Tablo 2’de sunulmustur
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Tablo 2. Calisma Grubundaki Cocuklarin Erken Okuryazariik Becerileri A¢isindan Risk

Grubunda Olup Olmama Durumlar:

Erken Okuryazarhk Risk Grubunda Olan Risk Grubunda
Becerileri Cocuklar Olmayan Cocuklar
n % n %
Alic1 Dilde Sozciik Bilgisi o4 %23 181 %77
Ifade Edici Dilde Sézciik Bilgisi 174 %74 61 %26
Sesbilgisel Farkindalik 132 %56.2 103 %43.8
Dinledigini Anlama 161 %68.5 74 %31.5

Veri Toplama Araglari
Calismanin veri toplama siirecinde ii¢ farkli ara¢ kullanilmistir.
Bilgi Formu

Arastirmaya dahil olan ¢ocuk ve annelerin demografik bilgilerini elde etmek amaciyla iki
bélimden olusan ‘Cocuk-Aile Bilgi Formu’ olusturulmustur. ilk boliimde arastirmaya
katilan c¢ocuklarin demografik bilgilerine (cinsiyet, dogum yili vb.) yonelik sorular yer
alirken ikinci boliimde ise anne ve babalariin demografik bilgilerine (yas, egitim durumu,

meslek ve ekonomik diizey vb.) yonelik sorular yer almaktadir.
Erken Okuryazarlik Testi (EROT)

EROT, 60-72 aylik ¢ocuklarin erken okuryazarlik becerilerini degerlendirmek ve erken
okuryazarlik agisindan risk grubunda bulunan ¢ocuklart belirlemek amaciyla Kargin ve
arkadaglar1 (2015) tarafindan gelistirilmis standart bir testtir. EROT, 60-72 aylik ¢ocuklarin
erken okuryazarlik becerilerini alic1 dilde sozciik bilgisi, ifade edici dilde sozciik bilgisi,
genel isimlendirme, islev bilgisi, sesbilgisel farkindalik, harf bilgisi ve dinledigini anlama
olmak tizere 7 alt boyutta degerlendirmektedir. Bu ¢alismada ise erken okuryazarlik
becerilerinin degerlendirilmesinde EROT’ta yer alan alict dilde sozciik bilgisi, ifade edici
dilde sozciik bilgisi, sesbilgisel farkindalik ve dinledigini anlama alt boyutlarina ait testler
kullanilmistir. Alanyazina bakildiginda erken okuryazarlik becerilerinin
degerlendirilmesinde agirlikli olarak sozciik bilgisi, sesbilgisel farkindalik, harf bilgisi ve
dinledigini anlama becerilerinin kullanildig1 (Biiyliktagkapu, 2012; Good ve Kaminski,

2002; Lonigan,Wagner, Torgese ve Rashotte, 2007), sozciik bilgisinin ise alic1 ve ifade edici



260 H. Gengeg, B. Giildenoglu ve T. Kargin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 252-279, 2023
dilde sozciik bilgisi olmak tizere iki temel boyutta (Dunn ve Dunn, 2007) ecle alindigi

goriilmiistiir. Fakat Tirkiye’de okul oncesi donemde bulunan g¢ocuklarla harf bilgisinin
kazandirilmasina yonelik sistematik herhangi bir ¢alisma yapilmadigindan, bu g¢alisma
kapsaminda ¢ocuklarin erken okuryazarlik becerilerinin degerlendirilmesinde de bu dort alt

boyuta ait testlerin kullanilmasina karar verilmistir.
Ev Okuryazarlhik Uygulamalari Olgegi (EVOKU)

Ailelerin ev ortaminda ¢ocuklariyla yaptigi okuryazarlik uygulamalarmi belirlemek
amaciyla arastirmacilar tarafindan ‘Ev Okuryazarlik Uygulamalart Olgegi (EVOKU)’
gelistirilmistir. Olcegin gelistirilme asamasinda oncelikle 60-72 aylik cocuklarla ev
ortaminda yapilan okuryazarlik etkinliklerini belirlemeye yonelik kapsamli bir alanyazin
taramasi yapilmistir. Yapilan tarama sonucunda kitap okuma (Dolunay-Sarica ve digerleri,
2014; Karaahmetoglu, 2015), yazi yazma (Vukelich, Christie ve Enz, 2014), ¢evresel
yazilar1 tanima-okutma (Blair ve Savage, 2006), harf-ses etkinlikleri (Senechal ve LaFevre,
2014) ve diger etkinlikler (kiitiiphane, kitap¢1 ziyaretleri vb.) (Gonzales ve digerleri, 2011)
olmak tizere temelde bes etkinligin vurgulandigi goriilmistiir. Gelistirilmesi planlanan bu
olgegin de ilgili bes boyuttan olugmasina karar verilmistir. Madde yazim siirecinde, Kkitap
okuma boyutu i¢in 11, yazi yazma boyutu i¢in 6, ¢cevresel yazi tanima- okutma boyutu igin
4, harf- ses etkinlikleri boyutu i¢in 9 ve diger etkinlikler boyutu i¢in 5 madde yazilmstir.
Sonug olarak 5 boyut ve 35 maddeden olusan taslak form olusturulmustur.

EVOKU’nun kapsam gegerligini belirlemek i¢in taslak form 6zel egitim alanindan
iki, ¢ocuk gelisimi alanindan bir olmak iizere toplam ii¢ uzmana gonderilmistir.
Uzmanlarindan taslak formda yer alan her bir maddeyi amaca uygunluk, acgiklik ve
anlasilirlik agisindan degerlendirmeleri, maddelerin her biri i¢in ‘uygun, uygun ama
diizeltilmeli, uygun degil’ seklinde goriis belirtmeleri ve Onerilerini yazmalar1 istenmistir. -
Goriis birligi teknigi kullanilarak yapilan degerlendirme sonucunda ii¢ alan uzmaninin da
‘uygun’ seklinde goriis belirttigi 25 madde ile ‘uygun ama diizeltilmeli’ seklinde goriis
belirttigi 2 madde oneriler dogrultusunda diizeltilerek 6lgekte kalmistir.

27 maddeden olusan EVOKU ile 60-72 ay arasi ¢ocugu olan 272 anneden veri
toplanmistir. Ornek  biiyiikliigiiniin yeterli olup olmadigm belirlemek igin yapilan
analizlerde, Kaiser-Meyer-Olkin degerinin .73 oldugu ve Barlett Kiiresellik Testi’nin .000
diizeyinde anlamli oldugu goriilmiistiir. Faktorleri ve madde sayilarini belirlemek i¢in
yapilan Varimax dondiirme sonucunda faktor yiik degeri .30’un altinda olan 6 madde ile

birden fazla faktore kiimelenen ve faktor yiikk degerleri arasinda .10’dan az fark olan 4
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madde analiz disinda tutularak tekrar analiz yapilmistir. Sonug olarak bes faktor ve toplam

17 maddeden olusan 6l¢egin son bigimine ulasgilmigtir. Ulagilan faktor isimleri ve madde
sayilar1 ise ‘Ses Farkindaligi’'nda 4, ‘Yazma Etkinligi’nde 4, ‘Kitap Okuma Etkinligi’nde 3,
‘Sesbilgisel Oyunlar’da 3, ‘Ebeveyn Okuma Sikligi’nda 3 madde seklindedir.

Yapilan dogrulayici faktor analizi (DFA) sonucunda ise EVOKU’nun y2/sd formiili
ile hesaplanan uyum indeksi degeri 1.20 olarak bulunmustur. EVOKU’nun AGFI degeri .92,
CFI degeri .99, NFI degeri .94, NNFI degeri .98 olarak, RMSA degeri .02 ve SRMR degeri
ise .05 olarak hesaplanmistir. Bu durum modelin varsayimlari karsilamakta yeterli oldugunu

ve kabul edilebilir diizeyde iyi uyum sergiledigini gostermektedir (Kline, 2011).
Verilerin Toplanmasi

Veri toplama siirecinde oncelikle etik kurula bagvurularak etik kurul onayir alinmustir.
Ardindan caligmanin yapilacagi Gaziantep il biinyesinde anasinifini bulunan 12 ilkokul
belirlenmis ve Gaziantep 11 Milli Egitim Miidiirliigii'nden bu okullarda ¢alismanin
yapilabilmesi i¢in gerekli izinler alinmistir. Okullar ziyaret edilerek okul yoneticileri ve okul
oncesi Ogretmenleri ile gorisilmistiir. Goriismelerde veri toplama siireci, bu siiregte
kullanilacak araglar ve elde edilen verilerin hangi amagla kullanilacagi hakkinda bilgi
verilmistir. Ogretmenler araciligiyla galisma grubunda yer alan ¢ocuklarin ailelerine veli izin
formu gonderilmis ve veri toplamak i¢in uygun giin ve saatler belirlenmistir. Son olarak
okul yoneticilerden, veri toplama siirecinde kullanilmak {izere sessiz ve dikkat dagitici

uyaranlarin bulunmadig1 bir oda veya siif talep edilmistir.
Cocuklarin Erken Okuryazarlk Becerilerine Iliskin Verilerinin Toplanmas:

Calisma grubunda yer alan 235 ¢ocugun erken okuryazarlik becerilerine iligkin veriler
bireysel olarak uygulanan EROT araciligiyla elde edilmistir. Tiim uygulamalar her ¢ocugun
kendi okulunda yapilmistir. Uygulama giliniinde c¢ocuk smifindan almarak uygulama
yapilacak ortama getirilmistir. Uygulamaya baslanmadan once g¢ocukla sohbet edilmis,
uygulama hakkinda kisa bir bilgi verilmis ve test bataryasi tanitilmistir. Uygulama siireleri

cocugun performansina gore 25 ile 40 dakika arasinda degismistir.
Ev Okuryazarligi Etkinliklerine Yonelik Verilerin Toplanmas:

Arastirmaya katilan ¢ocuklar ile ev ortaminda yapilan okuryazarlik etkinliklerine yonelik
veri arastirmaya katilan 235 ¢ocugun annesinden EVOKU kullanilarak toplanmistir. Veri
toplama siireci annelerin uygun oldugu giin ve saatte telefon araciligi ile gergeklestirilmistir.

Telefon goriisme stireleri 20 ile 25 dakika arasinda degismistir.



262 H. Gengeg, B. Giildenoglu ve T. Kargin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 252-279, 2023

Veri Analizi

Elde edilen veriler SPSS 22 programinda ii¢ asamada analiz edilmistir. ilk asamada 60-72 ay
arasinda bulunan ¢ocuklarn alict dilde sozciik bilgisi, ifade edici dilde sozciik bilgisi,
sesbilgisel farkindalik ve dinledigini anlama testlerinden elde ettikleri puanlarin yasa ve
SED’e gore dagilimi capraz tablolar ile sunulmustur. Ikinci asamada ¢ocuklarmn erken
okuryazarlik alt testlerinden elde ettikleri puanlarin SED ve EVOKU o6l¢eginden elde edilen
puanlara gore farklilagip farklilagmadigini belirleyebilmek icin Oncelikle verilerin
dagilimlar1 carpiklik ve basiklik katsayilar1 temelinde incelenmistir. Analiz sonucunda
verilerin normal dagilim gostermedigi, bu nedenle katilimcilarin EROT alt testlerinden
aldigt puanlarin  EVOKU olgeginden elde edilen puanlara gore farklilik gosterip
gostermedigini  belirlemek amaciyla Mann- Whitney U, SED’e gore farklilasip
farklilasmadigini belirlemek amaciyla ise Kruskal Wallis H kullanilmistir. Ugiincii asamada
ise erken okuryazarlik alt testlerinden elde edilen puanlar, SED ve ev okuryazarlig
etkinlikleri arasindaki iliskiyi incelemek amaciyla Spearman Brown Korelasyon Katsayisi

kullanilmistir.
Bulgular

Cocuklarin Erken Okuryazarhk Alt Testlerinden Elde Ettikleri Puanlarin Yas ve
SED’e Gore Genel Dagilim

Calisma grubunda yer alan gocuklarin erken okuryazarlik alt testlerinden elde ettikleri

puanlarin yas ve SED’e gore dagilimini belirlemek amaciyla ¢apraz tablolar kullanilmstir,
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Tablo 3. Cocuklarin Erken Okuryazariik Alt Testlerinden Elde Ettikleri Puanlarin Yas ve SED’e

Gore Genel Dagilimi
Alici Dilde ifade Edici Dilde Sesbilgisel Farkindahk Dinledigini Anlama Toplam

Sozciik Bilgisi Sozciik Bilgisi Becerileri Becerileri

1 2 1 2 1 2 1 2
Yas n % n % n % n % n % n % n % n %
60-63 7 3 25 10.6 25 106 7 3 20 8.5 12 5.1 22 94 10 43 32
64-66 11 4.7 50 21.3 46 196 15 64 32 136 29 123 46 196 15 64 61
67-69 18 7.7 49 20.9 50 213 17 7.2 40 17 27 115 44 187 23 9.8 67
70-72 18 7.7 o7 24.3 53 226 22 94 40 17 35 149 49 209 26 111 75
Toplam 54 23 181 77 174 74 61 26 132 56.2 103 438 161 685 74 315 235
SED n % n % n % n % n % n % n % n %

Alt SED 28 519 60 331 75 431 13 213 55 417 33 320 64 398 24 324 88

OrtaSED 13 241 72 39.8 63 362 22 361 46 348 39 379 62 385 23 311 85

Ust SED 13 241 49 27.1 36 207 26 426 31 235 31 301 35 217 27 365 62

1= Risk grubundaki gocuklar, 2= Risk grubunda olmayan gocuklar
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Tablo 3’te galisma grubu i¢inde yer alan 235 ¢cocugun %23’liniin (n= 54) alict dilde

sOzciik bilgisinde, %74’liniin (n= 174) ifade edici dilde sozciik bilgisinde, %56.2’sinin
(n=132) sesbilgisel farkindalik becerilerinde ve %68.5’inin (n=161) ise dinledigini anlama
becerilerinde kesme puanin altinda bir puan elde ettikleri ve risk grubu iginde yer aldiklari
goriilmektedir. SED’e yonelik dagilima bakildiginda ise alic1 dilde sozciik bilgisinde risk
grubunda olan ¢ocuklarin %51.9’unun (n=28) alt; ifade edici dilde sozciik bilgisinde risk
grubunda olan cocuklarin %43.1°inin (n=75) alt, % 36.2’sinin (n=63) ise orta sosyo
ckonomik c¢evreden geldigi goriilmektedir. Sesbilgisel farkindalik becerilerinde risk
grubunda olan ¢ocuklarin %41.7’sinin (n=55) alt, % 34.8’inin (n=46) orta; dinledigini
anlama becerisinde ise risk grubunda olan ¢ocuklarin % 39.8’inin (n=64) alt, % 38.5’inin

(n=62) ise orta sosyo ekonomik ¢evreden geldigi goriilmektedir.

Cocuklarin Erken Okuryazarhk Alt Testlerinden Elde Ettikleri Puanlarin SED’e Gore

Karsilastirilmasi

Farkli sosyo ekonomik ¢evreden gelen gocuklarin erken okuryazarlik alt testlerinden elde
ettikleri puanlar arasinda anlamli farklilik olup olmadigini belirleyebilmek amaciyla
Kruskal-Wallis H, farklihigin hangi gruplar arasinda oldugunu belirlemek igin ise Mann-
Whitney U kullanilmistir.

Tablo 4. Farkli SED’den Gelen Cocuklarin Erken Okuryazarlik Alt Testlerinden Elde
Ettikleri Puanlarimin Karsilastirmasina Yonelik Kruskal-Wallis H Sonuclar

EROT Alt SED n Sira ss [x2 p Anlamh r
Testleri Ortalamalar: Fark

Alic1 Dilde Alt 88 100.52
Sozciik Bilgisi Orta 85 123.28 2 1056 .005* Ust> Alt =27
Ust 62 135.57 Orta> Alt -.19

ifade Edici Alt 88 99.69
Dilde Sozciik Orta 85 121.41 2 13.05 .001**  Ust> Alt -.25
Bilgisi Ust 62 139.32 Orta> Alt -.18

Sesbilgisel Alt 88 101.69
Farkindahk Orta 85 128.08 2 8.15 .017* Ust> Alt -17
Becerileri Ust 62 127.33 Orta> Alt -21

Dinledigini Alt 88 109.18
Anlama Orta 85 115.46 2 5.27 .072 - -
Becerileri Ust 62 134..00

**p< .01, *p< .05
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Yapilan analiz sonucunda ¢ocuklarin alict dilde sozciik bilgisi ( l)ﬁ=10,56, P<.05),

ifade edici dilde sozciik bilgisi (I)F=13,04, P<.05) ve sesbilgisel farkindalik becerileri
([)F:13,05, P<.05) alt testlerinden elde ettikleri puanlarin SED’e gore istatistiksel olarak
anlamli sekilde farklilagtigi bulunmustur.

Cocuklarin Erken Okuryazarhk Alt Testlerinden Elde Ettikleri Puanlar Ev

Okuryazarhk Uygulamalarina Gore Karsilastirilmasi

EROT ile yapilan degerlendirmeler sonucunda erken okuryazarlik becerileri agisindan risk
grubunda olan ve olmayan ¢ocuklarin ev okuryazarlik uygulamalar1 6lgeginden elde ettikleri
puanlar arasinda anlamli farkliligin olup olmadigini belirleyebilmek i¢in Mann- Whitney U

testi kullanilmistir.

Tablo 5. EVOKU Toplam Puanlarimin Erken Okuryazariik Alt Testlerinden Elde Edilen
Puanlar ile Karsilastiriimasina Yonelik Mann- Whitney U Sonuglart

EROT Grup n Sira Sira U z p r
Alt Testleri Ortalamas1  Toplamlar:

Alic1 Dilde RG 54 97 5253 3768 -2.56  .011* -.16
Sozciik Bilgisi RGD 181 124 22477

Ifade Edici RG 174 104 18188 2963 -5.14 .000**  -.33
Dilde Sozcik RGD 61 156 9542

Bilgisi

Sesbilgisel RG 132 104 13736 4958 -3.56 .000**  -.23
Farkindalik RGD 103 135 13993

Dinledigini RG 161 110 17783 4742 -251  .012* -.16
Anlama RGD 74 134 9947

RG= Risk grubundaki gocuklar, RGD= Risk grubunda olmayan gocuklar, **p< .01, *p< .05

EVOKU o6l¢eginden alinan toplam puan ile ¢ocuklarin alict dilde sozciik bilgisi (z=-
2.56, p<.05), ifade edici dilde sozciik bilgisi (z=-5.14, p<.05), ses bilgisel farkindalik (z=-
3.56, p<.05) ve dinledigini anlama (z=-2.51, p<.05) becerileri arasinda istatistiksel olarak

anlamli farklilik bulunmustur.
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Cocuklarin Erken Okuryazarhk Alt Testlerinden Elde Ettikleri Puanlar ile SED ve Ev

Okuryazarlik Uygulamalar1 Arasindaki Iliski

Cocuklarin erken okuryazarlik alt testlerinden elde ettikleri puanlar ile i¢inde bulunduklari
sosyo-ekonomik ¢evre ve ev okuryazarlik uygulamalar: arasindaki iliski olup olmadigini

belirlemek i¢in Spearman Brown Korelasyon Katsayisi kullanilmastir.

Tablo 6. Cocuklarin Erken Okuryazarlik Alt Testlerinden Elde Ettikleri Puanlar, SED ve Ev
Okuryazarlik Uygulamalar: Arasindaki Iliski

Degiskenler 1 2 3 4 5 6

1. SED - A7 23% 21%% 16% .14*
2. Ev Okuryazarlik Uygulamalari - - 33** 33*F* 27 19
3. Alic1 Dilde Sozciik Bilgisi - - - S5*FATRY 41K
4. Ifade Edici Dilde Sozciik Bilgisi - - - - ABF* 4T**
5. Sesbilgisel Farkindalik Becerileri - - - - - 40**

6. Dinledigini Anlama Becerileri

**p< .01, *p< .05

Tablo 6 incelendiginde SED ile ev okuryazarlik uygulamalari arasinda orta diizeyde
pozitif yonde (r=.47) iliski oldugu goriilmektedir. SED ile erken okuryazarlik alt
testlerinden elde edilen puanlar arasindaki iliskiye bakildiginda, SED ile alic1 dilde sozciik
bilgisi (r=.23), ifade edici dilde sozciik bilgisi (r=.21), sesbilgisel farkindalik becerileri
(r=.16) ve dinledigini anlama becerileri (r=.14) arasinda diisiik diizeyde ve pozitif yonde

iliski bulunmustur.
Tartisma

60-72 aylik ¢ocuklarin erken okuryazarlik becerilerinin hem SED hem de ev okuryazarlig
degiskenleri agisindan incelemeyi amaglayan bu ¢alismada dort arastirma sorusuna yanit
aranmistir. ik arastirma sorusu olan ‘Calismaya dahil edilen ¢ocuklarin erken okuryazarlik
alt testlerinden elde ettikleri puanlarin yasa ve SED’ e gdre dagilimi nasildir?” sorusuna
yanit aramak icin capraz tablolar kullamlmustir. Ik bakista elde edilen bu bulgular
cocuklarin erken okuryazarlik becerilerine (ifade edici dilde sozciik bilgisi, sesbilgisel
farkindalik ve dinledigini anlama) yonelik sunulan destegin yeterli olmadigini
diistindiirmektedir. Bununla birlikte alic1 dilde sozciik bilgisinin ¢ok erken donemlerden
itibaren gelismeye baslamasi, giinlik yasamla daha iliskili olmasi, okul Oncesi egitim

programinda en fazla kazanimin oldugu erken okuryazarlik alan1 olmasi ve kiimiilatif bir
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sekilde artmasi gibi nedenlerden dolay: alici dilde s6zciik bilgisine yonelik elde edilen bu

sonucun beklendik bir sonug¢ oldugu ifade edilebilir (Ergil ve digerleri, 2014; Kargin ve
digerleri, 2015; Kargin ve digerleri, 2017). Kargin ve arkadaslart (2017) tarafindan
anasimiflarina devam eden cocuklarin erken okuryazarlik beceri profillerini belirlemek
amaciyla yapilan baska bir ¢alismada da degerlendirilen ¢ocuklarin sadece sozciik bilgisi alt
testlerinde EROT un kesme puanlar1 {izerinde kalarak yeterli diizeyde olduklari goriilmiistiir.
Arastirmacilar elde ettikleri bu sonucu g¢ocuklarin devam ettikleri okul Oncesi egitim
programinda ¢ocuklarin sozciik bilgisini artirmaya yonelik kazanim sayisinin fazlaligr ve
cocuklarin gevreleriyle ve birbirleriyle girdikleri etkilesim ve iletisimler sonucunda dogal
olarak kendiliginden gelisebilecek bir alan olmasi ile agiklamiglardir. Cocuklarin erken
okuryazarlik alt testlerinden elde ettikleri puanlarin SED’e gore genel dagilimin
inceledigimizde risk grubu i¢inde genelde alt ve orta SED’den gelen ¢ocuklarin yer aldigin
gormekteyiz. Elde edilen bu bulgu ¢ocuklarin erken okuryazarlik becerileri iizerinde SED’in

anlamli farklilik yaratabilecegini diisiindiirmektedir.

Calismanin ikinci aragtirma sorusu olan ‘Calismaya dahil edilen ¢ocuklarin erken
okuryazarlik alt testlerinden elde ettikleri puanlar SED’e gore anlamh sekilde farklilasmakta
midir?’ sorusuna yanit bulmak amaciyla Kruskall-Wallis H testi kullanilmigtir. Elde edilen
sonuclar SED’in ¢ocuklarin erken okuryazarlik performanslari lizerinde anlamli farklilik
yarattig1 ve ¢ocuklarin i¢inde bulunduklar1 SED yiikseldik¢e erken okuryazarlik alt
testlerinden elde ettikleri puanlarinda yiikselme egiliminde oldugu goriilmektedir. Elde
edilen bu bulgular lizerinde iki unsurun etkili oldugu sdylenebilir. Bu unsurlardan ilki SED
ile ¢cocuga saglanan okuryazarlik materyallerinin niteligi ve niceligi arasindaki iligkidir.
Cocugun icinde bulundugu SED ile ebeveynin c¢ocuga sagladigi erken okuryazarlik
materyalleri arasinda pozitif yonde bir iligki oldugu bilinmektedir (Kargin ve digerleri, 2017
Niklas ve Scheineder, 2013). Cocugun i¢inde bulundugu SED, yiikseldik¢e yasina, ilgilerine
ve gelisim diizeyine uygun farkli tiir ve nitelikteki okuryazarlik materyallerine ulagsma
olanagr da artmaktadir. Bagka bir ifadeyle iist SED’den gelen ¢ocuklar orta ve alt
SED’lerden gelen ¢ocuklara gore farkli tiirlerde daha fazla yazili ve resimli materyallere
ulagma firsatina sahiptirler. Ayrica i¢inde bulunan SED’in yiikselmesi ile birlikte cocugun
kendine ait bir odaya ve kitapliga sahip olma imkaninin da artmasi, ¢gocuga Kitaplar, sdzciik
oyunlar1 gibi okuryazarlik materyallerine daha kolay ulagsma ve bu materyaller ile daha ¢ok
zaman gegirme firsat1 saglamaktadir. Bu materyaller ag¢isindan zengin ortamlarda bulunan ve

bu materyallerle daha ¢ok deneyim elde etme firsatina sahip olan iist ve orta SED’den gelen
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cocuklarin hem alic1 hem de ifade edici dilde daha genis sozciik bilgisine sahip olmalar1 ve

daha iyi performans sergilemeleri beklenen bir sonugtur.

Bununla birlikte ailenin SED’i yiikseldik¢e ¢ocuklarin, siir, bilmece ve tekerleme
kitaplar1 gibi uyakli sézciiklerin tekrar edildigi kitaplara, ses avi, ses eslesme, sozciik
olusturma gibi bilgisayar oyunlarina, uyakli sézciigii bulma, heceleme ve hece birlestirme
oyunlar1 gibi kutu oyunlarina da sahip olma olanaklar1 artmaktadir. Bu materyaller ile
oynama, siir, tekerleme, bilmece 6grenme ve sdyleme firsati olan ¢ocuklarin ise sesbilgisel
farkindalik becerilerinde daha iyi bir performans sergilemeleri beklenen bir sonugtur.
Alanyazinda da materyal cesitliligi, niteligi ve ulasilabilirligi ile erken okuryazarlik
becerilerinin gelisimi arasindaki iliskiyi arastiran bir¢ok calismada da benzer sonuglara
ulasilmig, resimli ve yazili okuryazarlik materyalleri agisindan zengin ortamlardan gelen
cocuklarin hem alic1 ve ifade dilde edici sozciik bilgisi (De Jong ve Leseman, 2001; Payne
ve digerleri, 1994) hem de sesbilgisel farkindalik becerilerinde (Aram ve Levin, 2001)

akranlarina gore daha iyi performans sergiledikleri goriilmiistiir.

Elde edilen sonuglar iizerinde etkili oldugu diisiiniilen bir diger unsur ise SED ile
ebeveynlerin ¢ocuklariyla evde gergeklestirdikleri okuryazarlik ve dil etkinliklerinin niteligi
ve niceligi arasindaki iliskidir. Ebeveynlerin iginde bulunduklar1 SED yiikseldik¢e
cocuklartyla daha sik ve etkilesime dayali okuryazarlik etkinlikleri gergeklestirdikleri
(Burgess ve digerleri, 2002; Neuman, 2016) ve giinliik yasamda sozel dili daha etkili
kullandiklar1 bilinmektedir (Sahin ve Aksu, 1980). Bununla birlikte ebeveynin egitim
seviyesi ylikseldik¢e ¢ocugunun okula ve okuma 6grenmeye hazir sekilde baglamasinin okul
basarist i¢in 6nemine yonelik bilgi diizeyinin de arttigi ve bu nedenle ¢ocuklariyla daha
diizenli, kapsamli etkinlikler gerceklestirdikleri ve etkinlikleri ¢esitlendirdikleri
diistiniilmektedir. Daha acik bir ifadeyle ebeveynin egitim ve gelir diizeyinin artmasiyla
birlikte ¢cocuklarinin gelisim diizeylerini izleme ve gelisim diizeylerini takip etmeye olan
ilgilerinin de arttig1 bilinmektedir. Erken okuryazarlik becerilerinin bir siire¢ i¢inde nitelikli
etkinlikler ve uygulamalar araciligiyla gelistigi diistiniildiigiinde iist ve orta SED’den gelen
cocuklarin daha basarili performans gostermelerinin beklenen bir sonu¢ oldugu ifade
edilebilir. Bunun yani sira ailenin egitim seviyesinin artmasi ile birlikte ebeveynlerin giinliik
konugmalarindaki sozciik sayis1 ve ¢esidi artmakta, ¢cocuklarinin sorularina daha kapsamli
yanitlar verebilmektedirler (Sahin ve Aksu, 1980). Cocugun giinliik yasam iginde farkli
sozclikler duymasinin ve bu sozciikleri kullanmaya tesvik edilmesinin ¢ocugun alic1 ve ifade

edici dilde sozciik bilgisine katki sagladigi ifade edilebilir. Alanyazinda yapilmis birgcok
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caligmada da cocuklarin i¢inde bulunduklar1 SED’e gore erken okuryazarlik becerilerinde

sergiledikleri performansin farklilastigi, bu farkliigin ise alt SED’de ki ailelerin
cocuklariin bu becerilerini desteklemek amaciyla ¢ok az etkinlik gerceklestirmelerinden ve
gergeklestirdikleri etkinlikler sirasinda bu becerileri desteklemekte yetersiz kalmalarindan

kaynaklandig1 belirtilmistir (Burgess ve digerleri, 2002; Neuman, 2016).

Calisma grubunu olusturan ¢ocuklarin dinledigini anlama performanslarinda SED’e
gore istatistiksel olarak anlamli bir farklilik olmadigi goriilmiistiir. Dinledigini anlama
becerisinin dilin alt bilesenlerine iligskin becerileri de i¢inde barindiran kapsamli ve karmasik
yaptya sahip bir beceri alani oldugu ve dinledigini anlamada basarili bir performans
sergileyebilmek i¢in ¢ocugun bu becerilerin biiyiik ¢ogunlugunda gelisim seviyesine uygun
bir yetkinlige ulagmasi gerektigi bilinmektedir (Kargin ve digerleri, 2017; Kendeou ve
digerleri, 2005; Nadig, 2013). SED’in yiikselmesi ile birlikte ebeveynlerin dinledigini
anlama becerilerini desteklemeye yonelik gerceklestirdigi etkinliklerin ve uygulamalarin
sayist her ne kadar artsa da basarili dinledigini anlama performansinin belirleyicileri
arasinda yer alan eklerin dildeki kullanimlar1 ve anlamlarini igeren morfoloji ve dildeki
climle yapilarini olusturan soézciiklerin anlamli bir sirada sunulmasini igeren s6z dizimi gibi
st diizey dil becerilerini destekleme konusunda yeterlilikleri artmamis olabilir. Halbuki
basarili bir dinledigini anlama performansi1 s6z konusu oldugunda bu becerilerin giinliik
yasam igerisinde aktif ve es zamanli olarak desteklenmesini gerekmektedir (Kargin ve
digerleri, 2017). Alanyazinda c¢ocuklarin ilgili  becerilerdeki  performansinin
desteklenmesinde kitap okuma etkinliklerinin 6nemli oldugu g6z Oniine alindiginda
(Whitehurst ve digerleri, 1994). Ebeveynlerin kitap okuma sirasinda bu becerileri aktif bir

sekilde desteklemelerinin 6nemli oldugu belirtilmelidir.

Calismaya dahil edilen ¢ocuklarin erken okuryazarlik alt testlerinden elde ettikleri
puanlar ev  okuryazarligi etkinliklerine gére anlamli sekilde farklilasmakta
farklilagsmadiginin belirlemek amaciyla yapilan analizler sonucunda, anlamli farkliligin risk
grubunda olmayan ¢ocuklarin lehine oldugu sonucuna ulasilmistir. EvV ortaminda gerek
ebeveynin gergeklestirdigi okuryazarlik etkinliklerinin gerekse de ebeveyn cocuk
etkilesimine dayali olarak gerceklestirilen formal ve informal erken okuryazarlik
etkinliklerinin ¢ocuklarin erken okuryazarlik bilgi ve becerilerini kazanim siirecini
destekledigi bilinmektedir (Martini ve Senechal, 2012; Senechal ve LeFevre, 2014; Yeo ve
digerleri, 2014). Ev ortaminda yeterli ve nitelikli erken okuryazarlik destegine ulasan

cocuklarin ise bu becerilerde daha iyi performans sergiledikleri bir¢ok caligmada goriis
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birligine varilmis ortak bir sonugtur (Evans, Shaw ve Bell, 2000; Rodriguez ve Tamis-

Lemonda, 2011; Weigel, Martin ve Bennett, 2007). Ebeveynin giinliik yasami iginde
cocuguyla kolaylikla gerceklestirebilecegi kitap okuma, sarki, siir okuma ve tekerleme
soyleme, sozciik bulma- tiiretme oyunlari, yazi yazma, ¢izgi ve resim ¢izme ¢alismalar1 gibi
etkinlikler ¢ocugun erken okuryazarlik bilgi ve becerilerini destekleyen etkinliklerdir. Ev
ortaminda bu destege ulagsamayan g¢ocuklar ise erken okuryazarlik bilgi ve becerilerinde
belirli yetkinlige ulasamamakta ve ilerleyen okul yillarinda okuma giigliigii basta olmak
iizere diger akademik beceriler acisindan risk grubu altinda yer almaktadirlar (Kargin ve
digerleri, 2015; Dolunay-Sarica ve digerleri, 2014). Bu baglamda EVOKU’dan elde edilen
toplam puanlarin, ¢cocuklarin evlerinde daha kapsamli ve nitelikli okuryazarlik etkinlikleri
gerceklestirildigini gosterdigi diisiiniildiigiinde elde edilen sonuglarin risk grubunda olmayan

cocuklarin lehine olmasi1 dogal ve beklenen bir sonuctur.

Calismaya dahil edilen ¢ocuklarin erken okuryazarlik alt testlerinden elde ettikleri
puanlar ile SED ve ev okuryazarlig: etkinlikleri arasinda anlamli bir iligki olup olmadiginm
belirlemek amaciyla yapilan analiz sonucunda SED ile ev okuryazarlik uygulamalar arasinda
anlamli bir iliski oldugu sonucuna ulasilmistir. Smirli sayida katilimcidan elde edilen veriler
ile yapilan analizden anlaml iliskilerin elde edilmis olmasi bu c¢alisma agisindan 6nemli

sonuclardan biridir.

Cocuklarin i¢inde bulundugu SED ve ev okuryazarlik uygulamalar1 arasindaki
iliskiye bakildiginda SED ile ev okuryazarlik uygulamalar1 arasinda orta diizeyde bir iliski
oldugu goriilmektedir. SED, ebeveylerin ¢ocuklarina hem zengin bir okuryazarlik ¢evresi
saglama (Akyliz ve Dogan, 2017; Hoff, 2006; Kargin ve digerleri, 2017; Niklas ve
Schneider, 2013) hem de nitelikli okuryazarlik etkinlikleri gergeklestirme becerileri tizerinde
belirleyici olan en temel unsur olarak kabul edilmektedir (Crosnoe, Leventhal, Wirth, Pierce
ve Pianta, 2010). Zengin bir ev okuryazarligi cevresi ve nitelikli ev okuryazarlik
uygulamalar1 ile de erken okuryazarlik becerilerinin gelisimi arasinda bir iligki
bulunmaktadir (Neuman, 2016). Bu noktada SED’in, ev okuryazarlik uygulamalarinin
niteligi ve niceligi ile dogrudan, erken okuryazarlik becerilerinin gelisimiyle ise dolaylt bir
iligkisi oldugunu ifade edebiliriz. Ergiil ve arkadaslar1 (2017) tarafindan gergeklestirilmis
bir ¢alismada da SED’in ev okuryazarlik ortaminda gerceklestirilen uygulamalar {izerinde
belirleyici oldugu ve alt SED’den gelen c¢ocuklarin ev okuryazarlik ortaminda
gerceklestirilen okuryazarlik uygulamalarinin iist ve orta SED’den gelen c¢ocuklara gore

daha yetersiz oldugunu belirtmiglerdir. Elde edilen sonuglar SED diisiikliigiiniin erken
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okuryazarlik becerilerinin kazanim siireci i¢in dolayisiyla da okuma basaris1 ve akademik

basar1 ic¢in bir risk faktorii olusturabilecegini gostermektedir. Bu nedenle diisiik SED’de
bulunan ailelerde yasayan gocuklara erken okuryazarlik becerilerini destekleyecek nitelikte
materyal (kitap, dergi, oyun gibi) destegi sunmak ve bu ailelerin ev okuryazarlik

uygulamalarina yonelik bilgi ve becerilerini desteklemenin 6nemli oldugunu ifade edebiliriz.

Alanyazinda da ev okuryazarlik ortaminda gergeklestirilen gerek formal gerekse
informal okuryazarlik etkinlikleri ile erken okuryazarlik becerilerinin gelisimi arasinda
pozitif yonde bir iliski oldugu belirtilmektedir (Martini ve Senechal, 2012; Senechal ve
LeFevre, 2014; Yeo ve digerleri, 2014). Hem alanyazindan hem bu ¢alismadan elde edilen
sonuglar birlikte ele alindiginda, aslinda ebeveynlerin evde gerceklestirdikleri okuryazarlik
etkinliklerinin ¢ocuklarinin okul yasamindaki basarisina da etki edecegini gorebilmeleri
acisindan 6nemli oldugu ifade edilebilir. Bu durum erken okuryazarlik becerilerinin kazanim
stirecini desteklemek ve bu sayede ilerleyen okul yillarinda daha az ¢ocugun okuma gii¢liigii
tanist almasii saglayabilmek amaciyla ev ortaminda gergeklestirilen okuryazarlik

etkinliklerine ve uygulamalarina odaklanilabilecegini gostermektedir.
Sonug

Calismadan elde edilen sonuglar birlikte degerlendirildiginde 60-72 aylik ¢ocuklarin erken
okuryazarlik becerileri ilizerinde SED ve ev okuryazarlik etkinliklerinin etkili oldugu

sonucuna ulagilmstir.

Oncelikle galismadan elde edilen bulgulara gére 60-72 ay araliginda bulunan 235
cocugun erken okuryazarlik alt testlerinden elde ettikleri puanlara gore 54’1 alici dilde
sozciik bilgisi, 174’1 ifade edici dilde sozciik bilgisi, 132’si1 sesbilgisel farkindalik becerileri
ve 161’1 dinledigini anlama becerilerinde kesme puanin altinda bir puan elde ederek risk
grubu i¢inde yer almislardir. Bu durum ¢ocuklarin biiylik cogunlugunun yeterli erken
okuryazarlik becerilerine sahip olmadigint ve bir takim erken okuryazarlik becerilerinin
(ifade edici dil, sesbilgisel farkindalik ve dinledigini anlama) gerektigi sekilde

desteklenemedigini gdstermektedir.

Ikinci olarak risk grubunda bulunan gocuklarin SED’e gore dagilimlari incelenmis ve
sonuglarda alic1 dilde sozciik bilgisinde risk grubunda olan ¢ocuklarin 28’inin alt, ifade edici
dilde sozciik bilgisinde risk grubunda olan c¢ocuklarin 75’1 alt, 63°li orta, sesbilgisel
farkindalik becerilerinde risk grubunda bulunan c¢ocuklarin 55’inin alt, 46’smnin orta,

dinledigini anlama becerisinde risk grubunda bulunan gocuklarin 64’iiniin alt ve 62’sinin



272 H. Gengeg, B. Giildenoglu ve T. Kargin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 252-279, 2023
orta SED’den gelen ¢ocuklar oldugu goriilmiistiir. Elde edilen bu sonug¢ ¢ocuklarin erken

okuryazarlik becerileri tlizerinde SED’ in anlamli farklilik yarattifini ve ozellikle diisiik
SED’den gelen ¢ocuklarin erken okuryazarlik becerileri agisindan risk grubunda olduklarini
gostermistir.  Bu riski erken donemde fark etmek icin alt SED’den gelen ¢ocuklarin

degerlendirilmesi ve gerekli destegin bu ¢ocuklara sunulmasi 6nemlidir.

Calisma igerisinde ¢ocuklarin erken okuryazarlik becerileri {izerinde etkili
olabilecegi diisiiniilen ev ortaminda gerceklestirilen okuryazarlik etkinliklerinin
degerlendirilmesine yonelik arastirmaci tarafindan EVOKU olgegi gelistirilmistir. Elde
edilen sonuglar, ev ortaminin ¢ocuklarin erken okuryazarlik becerilerinin gelisimi tizerinde
etkili oldugu ve iyi bir erken okuryazarlik gelisimi i¢in ev ortaminda gergeklestirilen nitelikli

etkinliklerin ve saglanan olanaklarin 6nemli oldugunu gdstermistir.

Bu sonuglar ise ailelerin kitap okuma becerilerini desteklemek amaciyla uygulamaya
doniik etkili kitap okuma egitimleri planlanmasi ve evde okuryazarlik etkinlikleri
gerceklestirmeleri igin ailelerin tesvik edilmesi gerektigini gostermistir. Ayrica bu sonuglar
diisik SED’lerden gelen ve erken okuryazarlik becerilerinde risk grubunda yer alan
cocuklarin bu becerilerini desteklemek amaciyla ulusal ¢apta uygulanabilecek miidahale

programlari gelistirilmesi gerekliligini de ortaya koymustur.
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Abstract

The main purpose of this study is to determine the effects of socio-economic level (SEL) and home
literacy on the early literacy skills of 60-72 months old children. Two hundred thirty-five children
attending pre-school education in the city of Gaziantep and their mothers were included in the study.
Children's performances regarding early literacy skills were obtained in the study using the "Early
Literacy Test (ELT)", information related to their SELs with the "Family Information Form", and
information on home literacy activities with the "Home Literacy Practices Scale (HLP)". ELT
implementations were carried out in a designated room or classroom in the children's schools.
Telephone interviews conducted with mothers acquired information regarding SEL and home
literacy activities. The study's data were analyzed using the Mann-Whitney U, Kruskal Wallis H tests
and calculating the Spearman-Brown Rank Differences Correlation Coefficient. The findings
indicated that SEL created a significant difference in children's early literacy skills and that children,
particularly from low SEL, were in the risk group regarding early literacy skills. Furthermore, they
showed that the activities carried out in the home environment are influential in the development of
early literacy skills and that the qualitative activities and opportunities provided in the home

environment are significant for good early literacy development.
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Introduction

In today's world, individuals must be successful readers to effectively maintain their daily,
academic, and business lives. Therefore, it is agreed that children should be supported
starting from the pre-school period because the knowledge, skills, and attitudes that
construct the basis of reading skills begin to develop during this period (Kargin, Ergiil,
Biiytikoztiirk, & Giildenoglu, 2015; Lonigan, 2004). All of this prerequisite knowledge,
skills, and attitudes that children are expected to develop for reading before they start
official school life are defined in the literature as early literacy. (Whitehurst & Lonigan,
2001). Sulzby and Telae (1991), on the other hand, defined early literacy as the knowledge,
skills, and attitudes regarding verbal language, reading, and writing that children acquire
from birth to the official school period. As can be apprehended from the definitions, early
literacy contains multiple sub-dimensions closely related to more than one development
area. Alongside various classifications made in the literature regarding these sub-
dimensions, the most common classification is the classification consisting of phonological
awareness, print awareness, letter knowledge, vocabulary, and listening comprehension
(Dickinson & McCabe, 2001; Kargin et al., 2015; Kargin, Giildenoglu, & Ergiil, 2017,
Spira, Bracken & Fischel, 2005; Whitehurst & Lonigan, 2001).

Phonological awareness is accepted among early literacy skills as the most
substantial predictor of reading performance (Yopp & Yopp, 2000), and is defined as the
ability to understand the phonological organization of the letter-sound relationship in the
word structure based on the alphabetic principle in its most general form (Wright and
Jacobs, 2003). Print awareness is children's discerning that the words in the spoken language
are expressed with symbols in the written language and that the writing has a meaning,
function, and direction (Pullen & Justice, 2003). It is known that children who have acquired
print awareness are more positive toward reading and more willing to learn to read (Lesiak,
1997), and show better performance in reading (Mcginty & Justice, 2009). Letter knowledge
is the children's discern that letters come together to form words, that different words are
formed by different letters coming together, and that the sound equivalents of letters are
used in verbal language (Karaman & Giingér-Aytar, 2016). It is stated in the literature that

children who start primary school by gaining knowledge of letters acquire reading skills
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faster (Hammill, 2004; Kirby, Parrila, & Pfeiffer, 2003) and are more successful in reading

comprehension (Catts, Herrera, Nielsen, & Bridges, 2015).

Vocabulary, another sub-dimension, is the sum of all the words children understand,
know their meaning, and can use appropriately (Akyol and Temur, 2007). Considering that a
successful reading process should result in understanding, it can be stated that the
vocabulary that children acquire in the early period takes place at the center of this process.
Lastly, listening comprehension is the child's capability to understand a language's semantic

and syntactic structure (Nadig, 2003).

It is known that children who start primary school by acquiring these skills in the
pre-school period have a stronger and more advantageous beginning in reading and writing
(Cabell, Justice, Konold, & McGinity, 2011; Storch & Whitehurst, 2002), while children
with successful performance in reading and writing are more skilled in terms of the
academic and social aspects, and they exhibit less problematic behaviors in the classroom
(Spira et al., 2005) . Moreover, it is highlighted in the literature that these children perform
more successfully during later school years both in reading and reading comprehension
skills (Dickinson & McCabe, 2001; Scarborough & Parker, 2003) and in other academic
areas (Dickinson & McCabe, 2001). Nevertheless, it is also stated in the literature that
children who experience limitations in acquiring early literacy skills or who start primary
school without prior gaining of these skills are more likely to be in the risk group in terms of
listening, speaking, writing, and other academic skills, particularly reading, during the
following school years (Dickinson & Tabors, 2001; Justice and Ezell, 2001, Kargin et al.,
2015; Teale and Sulzby, 1992; Whitehead, 2007). In this context, it is clear that helping
children to acquire these skills and reach a certain level of competence is of crucial
importance to children. Based on this importance, researchers have conducted various
studies with the aim of determining the variables that affect the process of gaining early
literacy skills. The obtained results revealed that gaining these skills requires a process and
this process is affected by environmental factors (Justice & Ezell, 2004; McCardle,
Scarborough, & Catts, 2001; Niklas & Schneider, 2013). It was concluded that the family's
socio-economic level (SEL) (Kargin et al., 2017; Niklas & Schneider, 2013) and the literacy
activities carried out at home (Weigel, Martin, & Bennett, 2006; Van Steensel, 2006; Yeo,
Ong & Ng, 2014) were the leading factors among the said factors.

SEL plays a determining role in the possibilities of parents to provide literacy

materials suitable for the age, development, and interest level of their children and to create
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a home literacy environment that supports the acquisition of early literacy skills (Akyiiz &

Dogan, 2017; Hoff, 2006; Kargin et al., 2017). In many studies examining the relationship
between SEL and the home literacy environment, it was indicated that parents with lower
income and education levels are less able to provide their children with literacy materials
such as books, magazines, newspapers, whiteboards, and computer games in comparison
with parents with higher income and education levels (Liu, Georgiou & Manolitsis, 2018;
Martini & Senechal, 2012). In studies examining the relationships between these materials
and early literacy skills, it was revealed that there is a positive correlation between the
presence of written and illustrated materials at home and the child's print awareness (Altun,
Tantekin-Erden & Snow, 2016; Aram & Levin, 2001), receptive-expressive language
vocabulary (Burris, Phillips & Lonigan, 2019; De Jong & Leseman, 2001), and phonological

awareness skills (Aram and Levin, 2001).

It is stressed that SEL, besides being a determinant of the possibilities for providing
literacy materials, is also a determinant of the quantity and quality of literacy activities that
parents do with their children. In studies performed in the literature, it is determined that
families on the lower SEL carry out fewer literacy activities with their children, and during
these limited activities, they are insufficient to support the development of their children's

early literacy skills (Burgess, Hecht, & Lonigan, 2002; Neuman, 2016).

These activities, defined as home literacy activities, are examined under two groups:
formal and informal literacy activities (Senechal, 2006; Senechal & LaFevre, 2014). Formal
literacy activities are writing-oriented activities during the pre-school period that involve
parents' efforts to teach their children the name and sound of letters, word decoding, and
writing words (Haney & Hill, 2003; Whitehurst & Lonigan, 2001). It is known that these
activities support the development of children's letter knowledge, phonological awareness,
and print awareness skills (Akyiiz, 2016; Martini & Senechal, 2012). On the other hand,
informal literacy activities are meaning-oriented activities that support verbal language skills
(Senechal & Lafevre, 2014). It is accentuated that these activities support vocabulary and
listening comprehension skills (Evans, Shaw, & Bell, 2000; Yeo et al., 2014). Specifically, it
is known that the book reading activities carried out by the parents with the child, with an
aim to support the child's language skills and his/her acquisition of early literacy skills,
support the development of vocabulary (Arterberry, Midgett, Putnick & Bornstein, 2007,
Farrant ve Zubrick, 2011), print awareness (Piasta et al., 2012), and receptive-expressive
vocabulary (Payne, Whitehurst & Angell, 1994). Additionally, it is stated that parents
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support the process of developing children's early literacy skills through activities such as

poetry, songs, rhymes, rhyming word games, spelling and sound games, and visiting the
library or bookstore (Harper, 2011; Sylvia, Chan, Melhuish, Sammons, Siraj-Blatchford &
Taggard, 2011).

When the explanations presented above are taken into consideration altogether, it is
seen that both SEL and home literacy activities significantly affect the process of gaining
early literacy skills. Considering the positive correlation between early literacy skills and
later verbal language skills, reading, reading comprehension, and academic achievement, it
is evident that it is extremely important to support these skills in the home environment
where the child spends almost all of his/her time during the pre-school period. Further, the
limited gaining of early literacy skills in the pre-school education program, the fact that most
of the existing gains are not presented as independent sub-fields, and that there are limited
application examples for the presented gains reveal that these skills should be supported
primarily in the home environment. In this context, it is quite important to reveal the
relationship between SEL, which is known to be determinative of the quality and quantity of
literacy practices carried out in the home environment, home literacy activities, and early
literacy skills in order to determine the contextual factors that affect the development of
these skills and to make process-oriented plans to support these skills. This study, which was
planned based on this importance, aimed to examine the early literacy skills of 60-72 months
old children in terms of both SEL and home literacy variables. In line with this purpose
answers to the following questions were sought in this study. Regarding the children

included in the study,

1. How are the scores obtained from the early literacy subtests (receptive vocabulary,
expressive language vocabulary, phonological awareness skills, listening

comprehension skills) distributed by month and SEL?
2. Do the scores obtained from the early literacy subtests differ significantly by SEL?

3. Do the scores obtained from the early literacy subtests differ significantly by home

literacy activities?

4. Is there a significant correlation between the scores they obtained from the early

literacy subtests and SEL, and home literacy activities?



H. Gengeg, B. Giildenoglu & T. Kargin/ Pamukkale University Journal of Education, 57, 252-279, 2023 257

Methods
Research Model

This study, which aims to examine the early literacy skills of 60-72 month-old children in
terms of both SEL and home literacy variables, is a descriptive study using a causal-
comparative model. Causal-comparative studies are conducted to determine the causes of an
existing or naturally occurring situation or event, the variables affecting these causes, or the
results of said effects (Biiyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz, Demirel, 2014).

Study Group

A total of 235 children aged 60-72 months who receive their education in the kindergartens
of 12 primary schools in the central districts of the city of Gaziantep and who are randomly
selected, together with their mothers, constitute the study group of this research. Sampling
was not used while forming the study group; instead, several criteria were taken into account
in determining the children who will be included in the study. These criteria are a) being
within the age range of 60-72 months, b) not being diagnosed with any disability, and c)
being a volunteer to partake in the study. Based on these criteria, the student's teachers were
interviewed for the "a and b" criteria, and their files were examined during the formation of
the children’s group to be included in the study. For the 'c' criterion, each child who met the
first two criteria was verbally asked whether they would like to partake in the study, and
their consent was obtained. A total of 303 children who met all three criteria were
determined. By sending a 'Parental Consent Form' to the parents of these children,
permission for both the child and the mother to participate in the study was requested. Two
hundred thirty-five children and their mothers whose families gave consent for participation

were included in the study group.

Factor analysis was performed to create a socio-economic index based on the
information obtained from the families with the aim to determine the SELs of the children
participating in the study. While creating the index, seven indicators gathered under a single
factor were used: mother's education level, father's education level, mother's salary, father's
salary, the number of books in the house, the number of children's books in the house, and
whether there is a children’s library. The information about the children included in the study

and their mothers is summarized in Table 1.
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Table 1. Information Regarding the Children and Their Mothers in the Study Group

Group Number (n) Percentage (%)
Child's Gender Female 126 53.6
Male 109 46.4
Child's Age 60-63 months 32 13
64-66 months 61 26
67-69 months 67 29
70-72 months 75 32
SEL Low SEL 88 37.4
Middle SEL 85 36.2
High SEL 62 26.4
Mother's Education Level Elementary 23 9.8
school
Secondary school 52 22.1
High School 61 26
Associate Degree 31 13.2
Bachelor's degree 68 28.9
Mother's Employment Employed 134 57
Status
Unemployed 101 43
Total Income 2000 TL - 4000 53 22.6
TL
4001 TL -6000 69 29.4
TL
60001-8000TL 43 18.2
80001-10000TL 42 17.9
Above 10000TL 28 11.9

For the performance of early literacy skills of the children in the study group, the
cutoff scores determined by the Angoff method were used for each subtest in the Early

Literacy Test (ELT), and the children who fell below the cutoff score in any subtest were
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considered as children in the risk group for the relevant skill. Since a total score could not be

obtained in ELT, children in the risk group were selected separately for each subtest.
Information regarding whether or not the children in the study group are in the risk group for

the sub-skills within the context of the study is presented in Table 2.

Table 2. Information Regarding Whether or Not the Children in The Study Group Are In the
Risk Group in Terms of Early Literacy Skills

Early Literacy Children in the Risk Children Not in the
Skills Group Risk Group
n % n %

Vocabulary in Receptive 54 23% 181 77%
Language
Vocabulary in Expressive 174 74% 61 26%
Language
Phonological Awareness 132 56.2% 103 43.8%
Listening Comprehension 161 68.5% 74 31.5%

Data Collection Tools
In the data collection process of the study, three different tools were used.
Information Form

A 'Child-Family Information Form' that consists of two sections was created with an aim to
obtain the demographic information of the children and mothers included in the research. In
the first section, there are questions about the demographic information of the children
participating in the study (gender, year of birth, etc.), while in the second section, there are
questions regarding the demographic information of their parents (age, education level,

occupation and economic level, etc.).
Early Literacy Test (ELT)

ELT is a standardized test developed by Kargin et al. (2015), used to evaluate the early
literacy skills of 60-72 month-old children and to determine children in the risk group in
terms of early literacy. ELT evaluates the early literacy skills of 60-72 month-old children
within 7 sub-dimensions: vocabulary in receptive language, vocabulary in expressive

language, general naming, functional knowledge, phonological awareness, letter knowledge,
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and listening comprehension. In this study, tests belonging to the sub-dimensions of

vocabulary in receptive language, vocabulary in expressive language, phonological
awareness, and listening comprehension that take place within ELT, were used to evaluate
early literacy skills. When examining the literature, it was seen that vocabulary,
phonological awareness, letter knowledge, and listening comprehension skills are
predominantly used in the evaluation of early literacy skills (Biiyliktaskapu, 2012; Good and
Kaminski, 2002; Lonigan, Wagner, Torgese and Rashotte, 2007), and that vocabulary is
addressed in two basic dimensions: receptive and expressive language vocabulary (Dunn &
Dunn, 2007). Yet, since no systematic study has been conducted with pre-school children in
Turkey on the acquisition of letter knowledge, it was decided within the scope of this study
to use tests belonging to these four sub-dimensions in the evaluation of early literacy skills

of children.
Home Literacy Practices Scale (HLP)

To determine the literacy practices that families do with their children in the home
environment, the 'Home Literacy Practices Scale' (HLP) was developed by the researchers.
Firstly, a comprehensive literature review was conducted in the development phase of the
scale, directed toward determining the literacy activities carried out with 60-72 month-old
children in the home environment. At the end of the literature review, it was seen that five
activities were accentuated: reading books (Dolunay-Sarica et al., 2014; Karaahmetoglu,
2015), writing (Vukelich, Christie & Enz, 2014), recognizing and reading environmental
print (Blair & Savage, 2006), letter-sound activities (Senechal & LaFevre, 2014), and other
activities (library, bookstore visits, etc.) (Gonzales et al., 2011). It has been decided that this
scale, which is planned to be developed, will consist of said five relevant dimensions.
During the writing process of the items, 11 items were written for the dimension of book
reading, 6 items for the writing dimension, 4 items for the dimension of recognition-reading
of environmental print, 9 items for the letter-sound activities dimension, and 5 items for the
other activities dimension. As a result, a draft form consisting of 5 dimensions and 35 items

was created.

The draft form was sent to a total of three experts, two from the special education
field and one from the child development field in order to determine the content validity of
HLP. Experts were asked to evaluate each item in the draft form in terms of expediency,
clarity, and comprehensibility, to clarify their opinion as "appropriate, appropriate but

should be corrected, not appropriate™ for each item, and to write down their suggestions. -
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As a result of the evaluation, made using the consensus technique, 25 items regarding which

all three field experts gave their opinion as ‘appropriate' remained on the scale together with
2 items on which they gave their opinion as ‘appropriate but should be corrected'. Those 2

items were corrected in line with the suggestions.

Data were collected from 272 mothers with children aged between 60-72 months,
using HPL, which consists of 27 items. In the analyses performed to determine whether the
sample size is sufficient or not, it was seen that the Kaiser-Meyer-Olkin value was 73 and
the Barlett Sphericity Test was significant at the 000 level. As a result of Varimax rotation,
done with an aim to determine the factors and the number of items, a reanalysis was
performed by excluding 6 items with a factor load value of less than 30 and 4 items with a
factor load of less than 10 that clustered into more than one factor. As a result, the final form
of the scale consisting of five factors and a total of 17 items, has been acquired. The reached
factor names and item numbers are 4 items in "Phonological Awareness”, 4 items in
"Writing Activity"”, 3 items in "Book Reading Activity", 3 items in "Phonic Games" and 3
items in "Parent Reading Frequency".

As a result of the confirmatory factor analysis (CFA), the fit index value of HLP,
calculated with the y2/sd formula, was found to be 1.20. The AGFI value of HLP was
calculated as 92, CFI value as 99, NFI value as 94, NNFI value as 98, RMSA value as 02,
and SRMR value as 05. This situation indicates that the model is sufficient in meeting the

assumptions and exhibits a good fit at an acceptable level (Kline, 2011).
Data Collection

First, an ethics committee approval was obtained during the data collection process by
applying to the ethics committee. Then, 12 primary schools with kindergartens were
determined within the city of Gaziantep, where the study would be conducted, and the
necessary permissions were obtained from the Gaziantep Provincial Directorate of National
Education for the study to be carried out in these schools. Schools were visited and school
administrators and pre-school teachers were met. During the meetings, information was
given about the data collection process, the tools that would be used in this process, and the
purpose for which the obtained data would be used. A parent permission form was sent to
the families of the children in the study group with the teachers' help, and suitable days and
times were determined for data collection. Lastly, a quiet room or a classroom without
distracting stimuli, to be used in the data collection process was requested from school

administrators.
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Data Collection Regarding Early Literacy Skills of Children

The data regarding the early literacy skills of 235 children in the study group were obtained
through individually applied ELT. All the applications were made in each child's school. On
the day of the implementation, the child was taken from the class and brought to the
environment where the implementation would be carried out. Before the beginning of the
implementation, the child was talked to, brief information about the implementation was
given, and the test battery was presented. The implementation duration ranged from 25 to 40

minutes depending on the child's performance.
Data Collection Regarding Home Literacy Activities

Data on the literacy activities carried out with the children participating in the study at home
were collected from the mothers of 235 children participating in the study using HLP. The
data collection process was carried out by telephone on the day and time that the mothers

were available. Durations of these telephone calls ranged from 20 to 25 minutes.
Data Analysis

The obtained data were analyzed using the SPSS 22 program in three stages. In the first
stage, the distribution of the scores, according to age and SEL, obtained from the vocabulary
in receptive language, vocabulary in expressive language, phonological awareness, and
listening comprehension tests of children aged between 60-72 months are presented using
cross tables. In the second stage, the distribution of the data was examined based on the
skewness and kurtosis coefficients in order to determine whether the scores obtained from
the early literacy subtests of the children differed according to the scores obtained from the
SEL and HLP scales. As a result of the analysis, the data did not show a normal distribution
thus Mann-Whitney U was used to determine whether the scores of the participants from the
ELT subtests differed according to the scores obtained from the HLP scale, and Kruskal
Wallis H was used with an aim to determine whether they differed according to the SEL.
Spearman-Brown Correlation Coefficient was used in the third stage in order to examine the
relationship between the scores obtained from the early literacy subtests, SEL, and home

literacy activities.
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Results

General Distribution According to Age and SEL of Children's Scores Obtained from
Early Literacy Subtests

In order to determine the distribution of the scores obtained from the early literacy subtests

of the children in the study group by age and SEL, cross tables were used.



264  H. Gengeg, B. Giildenoglu & T. Kargin/ Pamukkale University Journal of Education, 57, 252-279, 2023
Table 3. General Distribution According to Age and SEL of Children's Scores Obtained

from Early Literacy Subtests

Vocabulary In Vocabulary in Phonological Awareness Listening Total
Receptive Language Expressive Language Skills Comprehension Skills

1 2 1 2 1 2
Age n % n % n % n % n % n % n % n %
60 - 63 7 3 25 10.6 25 106 7 3 20 8.5 12 5.1 22 94 10 43 32
64-66 11 4.7 50 21.3 46 196 15 64 32 136 29 123 46 196 15 64 61
67-69 18 7.7 49 20.9 50 213 17 7.2 40 17 27 115 44 187 23 98 67
70-72 18 7.7 o7 24.3 53 226 22 94 40 17 35 149 49 209 26 111 75
Total 54 23 181 77 174 74 61 26 132 56.2 103 438 161 685 74 315 235
SEL n % n % n % n % n % n % n % n %
LowSEL 28 519 60 33.1 75 431 13 213 55 417 33 320 64 398 24 324 88
Middle 13 241 72 39.8 63 362 22 361 46 348 39 379 62 385 23 311 85
SEL
HighSEL 13 241 49 27.1 36 207 26 426 31 235 31 301 35 217 27 365 62

1= Children in risk group, 2= Children not in risk group
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In Table 3, it is seen that 23% (n= 54) of the 235 children in the study group in

receptive language vocabulary, 74% (n= 174) in expressive language vocabulary, 56.2%
(n=132) in phonological awareness skills, and 68.5% (n=161) in listening comprehension
skills had one point below the cutoff point and took place in the risk group. When the
distribution for SEL is examined, it is seen that 51.9% (n=28) of the children in the risk
group in receptive language vocabulary and 43.1% (n=75) of the children in the risk group
in expressive language vocabulary come from the low socio-economic environment, while
36.2% (n=63) of them in expressive language vocabulary seem to come from a middle
socio-economic environment. It is seen that 41.7% (n=55) of the children in the risk group in
phonological awareness skills come from low, and 34.8% (n=46) come from the middle
socio-economic environment, while 39.8% (n=64) of the children in the risk group in
listening comprehension come from low, and 38.5% (n=62) of them come from a middle

socio-economic environment.

Comparison of Children’s Scores Obtained from Early Literacy Subtests According to
SEL

Kruskal-Wallis H was used with an aim to determine whether there was a significant
difference between the scores of children from different socio-economic backgrounds in the
early literacy subtests, and Mann-Whitney U was used to determine between which groups
the difference was found.
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Table 4. Kruskal-Wallis H Results for the Comparison of Scores from Early Literacy

Subtests of Children from Different SELs

ELT Subtests SEL n Rank ss |x2 p Significant r
Means Difference
Vocabulary in Low 88 100.52
Receptive Medium 85 123.28 2 10.56 .005* High > -27
Language Low
High 62 135.57 Medium> -.19
Low
Vocabulary in Low 88 99.69
Expressive Medium 85 121.41 2 13.05 .001** High> -.25
Language Low
High 62 139.32 Medium> -.18
Low
Phonological Low 88 101.69
Awareness Medium 85 128.08 2 815 .017* High> -17
Skills Low
High 62 127.33 Medium> -21
Low
Listening Low 88 109.18
Comprehension Medium 85 115.46 2 527 .072 - -
Skills High 62 134..00

**p< .01, *p< .05

As a result of the analysis, it was found that the scores children obtained from the

receptive language vocabulary ( lﬁle.SG, P<05), expressive language vocabulary
(l)?:13.04, P<05), and phonological awareness skills (W:B.OS, P< 05) subtests
significantly differed statistically according to the SEL.

Comparison of Children's Scores from Early Literacy Subtests According to Home

Literacy Practices

At the end of the assessments performed using ELT, the Mann-Whitney U test was used to

determine whether there is a significant difference in the early literacy skills between the
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scores obtained from the home literacy practices scale of the children who are in the risk

group and children who are not.

Table 5. Mann-Whitney U Results on the Comparison of HLP Total Scores with Scores

from Early Literacy Subtests

ELT Grou n Rank Rank Totals U z p r
Subtests p Mean
Vocabularyin ~ RG 54 97 5253 3768 -256  .011* -.16
Receptive NRG 181 124 22477

Language
Vocabularyin  RG 174 104 18188 2963 -5.14 .000**  -33
Expressive NRG 61 156 9542

Language
Phonological RG 132 104 13736 4958 -3.56 .000**  -.23
Awareness NRG 103 135 13993

Listening RG 161 110 17783 4742 -2.51 .012* -.16
Comprehensio NRG 74 134 9947

n

RG= Children in risk group, NRG= Children who are not in risk group, **p< .01, *p< .05

A statistically significant difference was found between the total score obtained from

the HLP scale and the children's receptive language vocabulary (z=-2.56, p<05), expressive

language vocabulary (z=-5.14, p<05), phonological awareness (z=-3.56, p<05) and listening

comprehension (z=-2.51, p<05) skills.

The Correlation Between Children's Scores from Early Literacy Subtests and SEL and

Home Literacy Practices

In order to determine whether there is a correlation between the scores of the children's early

literacy subtests, their socio-economic environment, and home literacy practices, the

Spearman-Brown Correlation Coefficient was used.
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Table 6. The Correlation Between Children's Scores from Early Literacy Subtests and SEL

and Home Literacy Practices

Variables 1 2 3 4 5 6
1. SEL - AT 23** 21 16* .14*
2. Home Literacy Practices - - 33*F* 0 33 27F* 19**
3. Vocabulary in Receptive Language - - - BSE*F* ATFR A1**
4. Vocabulary in Expressive - - - - AB**  4T**
Language

40%

5. Phonological Awareness Skills

6. Listening Comprehension Skills

**p< .01, *p< .05

When Table 6 is examined, it is seen that there is a moderately positive (r=47)
correlation between SEL and home literacy practices. When examining the correlation
between SEL and scores obtained from early literacy subtests, a low and positive correlation
between SEL and receptive language vocabulary (r=23), expressive language vocabulary
(r=21), phonological awareness skills (r=16), and listening comprehension skills (r=14)

was found.
Discussion

In this study, which aims to examine the early literacy skills of 60-72 months old children in
terms of both SEL and home literacy variables, answers to four research questions were
sought. Cross-tables were used to find an answer to the first research question, "How are the
scores obtained from the early literacy subtests of the children included in the study
distributed by age and SEL?" Initially, these findings imply that the support provided for
children's early literacy skills (expressive vocabulary, phonological awareness, and listening
comprehension) is not sufficient. Nevertheless, it can be said that it is an expected result
since vocabulary in the receptive language starts to develop from very early periods, it is
more related to daily life, it is the early literacy area with the highest gain in pre-school
education programs, and it increases cumulatively (Ergiil et al., 2014; Kargin et al., 2015;
Kargin et al., 2017). In another study conducted by Kargin et al. (2017) with an aim to
determine the early literacy skill profiles of children attending kindergarten, it was seen that
the children who were evaluated were at a sufficient level by staying above the cutoff scores

of ELT in only the vocabulary subtests. Researchers explained this result using the fact that



H. Gengeg, B. Giildenoglu & T. Kargin/ Pamukkale University Journal of Education, 57, 252-279, 2023 269
the number of gains directed at increasing children's vocabulary in the pre-school education

program that children attend is high and that it is an area that can naturally and
spontaneously develop as a result of the interaction and communication of children with
their environment and each other. When we examine the general distribution of the scores of
the children from the early literacy subtests according to SEL, we see that, generally,
children from the lower and middle SEL take place in the risk group. This finding suggests
that SEL can significantly impact children's early literacy skills.

A Kruskal-Wallis H test was used to find an answer to the second research question
of the study, "Do the scores obtained from the early literacy subtests of the children included
in the study differ significantly according to the SEL?". Obtained results show that SEL
makes a significant difference in children's early literacy performance, and as their SEL
increases, the scores they acquire from early literacy subtests tend to increase as well. Two
factors can be stated to be effective in these findings. The first of these factors is the
correlation between SEL and the quality and quantity of the literacy materials provided to
the child. It is known that there is a positive correlation between the SEL of the child and the
early literacy materials provided by the parent (Kargm et al., 2017; Niklas & Scheineder,
2013). As the child's SEL level increases, the opportunity to get a hold of literacy materials
of different types and qualities suitable for her/his age, interests, and development level
increases as well. That is to say, children from the upper SEL have more opportunities to
access different types of written and illustrated materials than children from the middle and
lower SELs. Furthermore, the increase in the child's opportunity to have a room and library,
together with the increase in SEL, provides the child with the opportunity to reach literacy
materials more effortlessly, such as books and word games, and to spend more time with
these materials. The fact that children from upper and middle SELs, who are in
environments rich in these materials and have the opportunity to gain more experience using
them, have a more extensive vocabulary, and perform better in both receptive and expressive

language is an expected outcome.

In addition to this, as the SEL of the family rises, the chance of children having
books in which rhyming words are repeated such as poems, riddles, and nursery rhymes,
computer games such as sound hunting, sound matching, word formation games, and board
games such as finding rhyming words, spelling and syllable combination games is also
increasing. The expected outcome is that children who have the opportunity to play with

these materials and learn and recite poems, nursery rhymes, and riddles will perform better
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in phonological awareness skills. Similar results have been reached in many studies in the

literature examining the connection between material diversity, quality, and accessibility and
the development of early literacy skills, and it has been observed that children from
environments rich in pictorial and written literacy materials outperform their peers in both
receptive and expressive vocabulary (De Jong & Leseman, 2001; Payne et al., 1994) and

phonological awareness skills (Aram & Levin, 2001).

Another factor that is believed to impact the obtained results is the relationship
between SEL and the quality and quantity of literacy and language activities parents conduct
with their children at home. It is known that, as parents' SEL increases, they carry out more
frequent and interaction-based literacy activities with their children (Burgess et al., 2002;
Neuman, 2016) and use verbal language more effectively in daily life (Sahin and Aksu,
1980). However, it is thought that as the education level of the parent's increases, their level
of knowledge regarding the significance of the child's readiness to start school and to learn
to read for future school success also increases, and hence they perform more regular and
comprehensive activities with their children and diversify the activities. More clearly, it is
known that with the increase in the education and income level of the parents, their interest
in monitoring and following their children's development levels also increases. Considering
that early literacy skills develop in a process through qualitative activities and practices, it
can be commented that the fact that children from upper and middle SEL perform more
successfully is an expected result. Additionally, with the increase in the family's education
level, the number and variety of words in the parents' daily speech increase, and they are
able to give more comprehensive answers to their children's questions (Sahin and Aksu,
1980). It can be noted that the child's hearing of various words in daily life and being
encouraged to use these words contribute to the child's vocabulary in receptive and
expressive language. In many studies performed in the literature, it has been determined that
the performance of children in early literacy skills differs according to the SEL they live at,
and this difference occurs because families with lower SEL perform very few activities to
support these skills, and are insufficient to support these skills during the activities they
conduct (Burgess. et al., 2002; Neuman, 2016).

It was observed that there was no statistically significant difference according to SEL
in the listening comprehension performance of the children in the study group. It is known
that the listening comprehension skill is a skill area with an extensive and complex structure

that includes the skills related to the sub-components of the language and that the child
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needs to reach a competency appropriate for the development level in most of these skills in

order to have a successful performance in listening comprehension (Kargimn et al., 2017;
Kendeou et al., 2005; Nadig, 2013). Although the number of activities and practices carried
out by parents intending to support the listening comprehension skills of their children
increases with the rise of SEL, their proficiency in supporting high-level language skills
such as morphology, which is among the determinants of successful listening
comprehension performance, and syntax, which includes the presentation of words that form
sentence structures in the language in a meaningful order, may not have increased. However,
when it comes to a successful listening comprehension performance, these skills must be
actively and simultaneously supported in daily life (Kargin et al., 2017). In the literature,
considering the importance of reading activities in supporting children's performance in
related skills (Whitehurst et al., 1994), it should be noted that it is significant for parents to

support these skills during reading actively.

As a result of the analyses performed to determine whether the scores obtained from
the early literacy subtests of the children included in the study differed significantly
according to home literacy activities, it was concluded that the significant difference was in
favor of children who did not take place in the risk group. It is understood that literacy
activities carried out by parents in the home environment and formal and informal early
literacy activities based on parent-child interaction support the process of children's gaining
early literacy knowledge and skills (Martini & Senechal, 2012; Senechal & LeFevre, 2014,
Yeo et al., 2014). The fact that children who reach adequate and qualified early literacy
support in the home environment perform better in these skills is a common result in many
studies (Evans, Shaw & Bell, 2000; Rodriguez & Tamis-Lemonda, 2011; Weigel, Martin &
Bennett, 2007). Activities that include reading books, songs, poems, reciting nursery
rhymes, word finding and lexicalizing games, writing, line and image drawings, which
parents can easily perform with their child in their daily life, support the child's early literacy
knowledge and skills. Children who cannot get this support in the home environment are not
able to reach certain competencies in early literacy knowledge and skills and are at risk in
terms of other academic skills, particularly reading difficulties, in the following school years
(Kargin et al., 2015; Dolunay-Sarica et al., 2014). In this context, the fact that the obtained
results are in favor of children who are not in the risk group, considering that the total scores
obtained from HLP indicate that more comprehensive and qualified literacy activities are

carried out in the homes of these children, is a natural and expected result.
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As a result of the analysis performed to determine whether there is a significant

correlation between the scores from the early literacy subtests of the children included in the
study and SEL and home literacy activities, it was concluded that there is a significant
correlation between SEL and home literacy practices. The fact that significant relationships
were obtained from the analysis performed with the data obtained from a limited number of

participants is one of the important results of this study.

When the relationship between children's SEL and their home literacy practices is
examined, it is seen that there is a medium-level correlation between SEL and home literacy
practices. SEL is accepted as the essential factor that determines the ability of parents to
carry out quality literacy activities (Crosnoe, Leventhal, Wirth, Pierce ve Pianta, 2010) and
to provide their children with a rich literacy environment (Akyiiz and Dogan, 2017; Hoff,
2006; Kargin et al., 2017; Niklas and Schneider, 2013). A correlation is found between a
rich home literacy environment, quality home literacy practices, and early literacy skills
development (Neuman, 2016). At this point, we can state that SEL has a direct connection
with the quality and quantity of home literacy practices and an indirect connection with the
development of early literacy skills. It was stated in a study carried out by Ergiil et al. (2017)
that SEL was determinative of the practices carried out in the home literacy environment and
that the literacy practices carried out in the home literacy environment of the children from
the lower SEL were more insufficient when compared with the children from the upper and
middle SEL. The obtained results indicate that low SEL may pose a risk factor for gaining
early literacy skills and thus for reading and academic success. Therefore, we can remark
that it is important to help children living in families with low SEL using materials (such as
books, magazines, and games) that will support their early literacy skills and to support the

knowledge and skills of these families regarding home literacy practices.

It is determined in the literature that there is a positive correlation between the formal
and informal literacy activities carried out in the home literacy environment and the
development of early literacy skills. (Martini & Senechal, 2012; Senechal & LeFevre, 2014;
Yeo ve digerleri, 2014). When the results obtained from the literature and this study are
evaluated together, it can be stated that it is significant for parents to see that the literacy
activities they conduct at home will also influence their children's success in school. This
situation shows that it is possible to focus on literacy activities and practices in the home
environment to support the process of gaining early literacy skills and hence ensure that

fewer children are diagnosed with reading difficulties in the following school years.
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Conclusion
When the results obtained from the study were evaluated altogether, the conclusion was
reached that SEL and home literacy activities were influential on the early literacy skills of
60-72 month-old children.

Firstly, based on the findings of the study, according to the scores obtained from the
early literacy subtests of 235 children aged 60-72 months, 54 in receptive language
vocabulary, 174 in expressive language vocabulary, 132 in phonological awareness skills,
and 161 in listening comprehension skills were included in the risk group by obtaining a
score below the cutoff score. This indicates that the vast majority of children do not have
sufficient early literacy skills and that a set of early literacy skills (expressive language,
phonological awareness, and listening comprehension) are not supported as required.

Secondly, the distribution of children in the risk group according to SED was
examined, and in the results, it was observed that 28 of the children in the receptive
language vocabulary risk group come from low SEL, 75 of the children in the expressive
language vocabulary risk group come from low, while 63 come from middle SEL, 55 of the
children in the phonological awareness skills risk group come from lower, and 46 of them
come from the middle SEL, 64 of the children in the risk group for listening comprehension
skills were from the lower SEL, and 62 of them were from the middle SEL. This result
displayed that SEL made a significant difference in children's early literacy skills and that
particularly children from low SEL were in the risk group in terms of early literacy skills. To
recognize this risk at an early stage, it is necessary to evaluate children from lower SEL and

to provide these children with the necessary support.

In order to evaluate the literacy activities carried out in the home environment, which
are thought to affect children's early literacy skills, the HLP scale was developed by the
researcher within the study. The obtained results revealed that the home environment
impacts the development of children’s early literacy skills and that the quality activities and
opportunities provided in the home environment are significant for good early literacy

development.

On the other hand, these results indicated that families should be encouraged to plan
effective practice-oriented reading exercises and carry out literacy activities at home to

support their reading skills. Furthermore, these results revealed the necessity of developing
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intervention programs that can be implemented at a national level to support these skills of

children from low SEL and those in the risk group in terms of early literacy skills.
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