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Oz
Giris: Bireyler cinsel istismar kapsaminda yer alan davraniglarin farkinda olmadiklarinda istismar riskiyle karsi
karsiya kalabilmektedirler. Zihin yetersizligi olan bireyler de diger bireyler gibi bu riski yasayabilirler. Cinsel

istismari 6nlemenin en 6nemli yolu egitimle bilinglenmektir. Cinsel istismar1 6nleme becerisi 6zel gereksinimli
bireylerin yasamlarini bagimsiz ve giivenli gegirmelerinde olduk¢a 6nemli ve islevsel bir beceridir.

Yontem: Bu nedenle bu arastirmanin amaci; biligsel siire¢ yaklagimina dayali olarak hazirlanan &gretim
programinin zihin yetersizligi olan bireylere cinsel istismari 6nleme becerisini kazandirmadaki etkililigini
incelemektir. Arastirma tek-denekli arastirma ydntemlerinden denekler arasi yoklama evreli ¢oklu yoklama
modeline gore desenlenmis ve baglama, 6gretim, yoklama ve genelleme evreleri diizenlenmistir. Zihin yetersizligi
bulunan 12-14 yas arahigindaki {i¢ kiz 6grenci arastirmaya dahil edilmistir. Katilimcilara hedef beceriyi
kazandirmak amaciyla biligsel siire¢ yaklasiminin sosyal kodlama, sosyal karar verme, sosyal performans, sosyal
degerlendirme asamalar1 temel alinarak bir Ogretim programi hazirlanmistir. Programda cinsel istismar
durumlarini ve bu durumdan nasil kaginmalar1 gerektigini anlatan Gykiiler ve bu dykiileri betimleyen resimlerden
yararlanilmigtir. Katilimcilara cinsel istismari dnleyebilmeleri igin “hayir” demek, “ortamdan uzaklagmak™ ve
“giivendigi birine durumu anlatmak™ olmak {izere {i¢ korunma becerisi dgretilmistir.

Bulgular: Arastirma sonunda, hazirlanan &gretim programinin ii¢ kiz 6grenciye cinsel istismart 6nleme
becerisinin kazandirilmasinda etkili oldugu gériilmiistiir. Bu etki hem 6gretim siirecinde toplanan verilerde artisin
gozlenmesiyle hem de 6gretim sonunda alinan yoklama verilerinin, 6gretim 6ncesi toplanan yoklama verilerinden
daha yiiksek olmastyla aciklanabilmektedir.

Tartisgma: Arastirmadan elde edilen bulgular alanyazindaki c¢alismalar 1s18inda tartigilarak ileri ¢alismalara
yonelik onerilerde bulunulmustur.

Anahtar sozciikler: Cinsel istismar, cinsel istismari 6nleme becerisi, biligsel siire¢ yaklasimi, glivenlik becerileri,
zihin yetersizligi ve cinsel istismar.
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Giris

Zihin yetersizligi olan bireyler de tipki tipik gelisim gosteren akranlar gibi ayn1 gelisim basamaklarindan
gegmekte benzer fizyolojik, sosyal ve duygusal ihtiyaclara sahip olmaktadirlar. Ancak zihin yetersizligi olan
bireyler gelisim basamaklarindan gegerken biligsel, sosyal ve duygusal, dil ve iletisim alanlarinda tipik gelisim
gosteren akranlarina kiyasla gerilik yasamaktadirlar (Y1ldiz, 2014). Zihinsel yetersizlikten etkilenme derecesi ile
uyumsal davranislarda yasadiklan giicliikler paralellik gostermektedir. Zihin yetersizligi olan bireyler dzellikle
dikkat toplama ve siirdiirme, bilgileri bellege kaydetme ve hatirlama, problem ¢6zme siirecini koordine etme, soyut
kavramlar1 6grenme, davranis ve becerileri genelleme, duygu ve diisiinceleri anlama, sosyal ipuglarint kavrama,
kendi yasina, cinsiyetine ve bulundugu ortama uygun davranislar sergileme ve 6grenmede giigliik yasamaktadirlar
(Bozkurt, 2014). Bu giicliikleri azaltmak ve bu bireylerin bagimsiz ve giivenli bir yasam siirdiirebilmelerini
saglamak icin de destege gereksinim duymaktadirlar. Dolayisiyla zihin yetersizligi olan bireylere pek ¢ok beceri

ve davranis 6gretilmekte, bu beceriler arasinda toplum igerisinde giivenli bir yasam siirdiirebilmelerini saglayacak
cinsel istismardan korunma becerisini 6gretmek de yer almaktadir (Jang vd., 2016).

Zihin yetersizligi olan bireyler de tipik gelisim gosteren akranlariyla benzer cinsel gelisim evrelerinden
geemektedirler. Tipik gelisim gosteren bireylerde cinsel gelisim normal gelisimin bir pargasi seklinde
gergeklesirken zihin yetersizligi olan bireylerde ailenin bilgi verme konusunda yasadigi g¢ekimserlik,
cinselliklerinin kisitlanmasi, engelli bireylere karst bakis agist gibi bazi etkenlerden dolay: cinsel bilgi edinmede
bazi zorluklar yaganmakta ve bu da bireylerin sosyal yasamdan uzaklasmalarina neden olmaktadir (Boyacioglu
vd., 2018). Hem sosyal yasama yeterince katilamama hem de yeni davranis ve becerileri 6grenmede yasanilan
giicliiklerden dolay1 bu bireyler uygun cinsel davranislar sergileyebilmek igin gereken cinsel bilgi ve beceriyi
tipik gelisim gosteren akranlarinin edindigi sekilde ¢evrelerindeki kisileri gézlemleyerek, onlarla konusarak ya da
kitap internet gibi kaynaklarla arkadaslarindan edinmede sinirlilik gdstermektedirler (Boyacioglu vd., 2018;
Curtis, 2017; Cakmak & Cakmak, 2013). Bu sinirlilik zihin yetersizligi olan bireylerin cinsel bilgilerinin yetersiz
olmasma neden olmaktadir. Cinsel bilgi, cinsel egitim eksikligi bireylerin uygun olmayan cinsel davraniglar
sergilemelerine ve dolayisiyla toplumsal dislanmaya yol acarken ayni zamanda da bu bireylerin cinsel istismara
maruz kalma riskini arttirmaktadir (Kiiciik, 2012; Lumley & Miltenberger, 1997; Yildiz & Cavkaytar, 2017).
Cocuga cinsel istismardan kendini koruyabilmesi i¢in farkindalik kazandirmak ve bu konuya iliskin bilgi ve
becerilerini artirabilmek cinsel egitimin en temel hedeflerinden biridir. Bu amagla olusturulan programlar ile bu
bireylere iyi ve kotii dokunus arasindaki farki ayirt edebilmeleri, istismar durumunda yapilmasi gereken
davranislara iligkin bilgi sahibi olmalar1 sadece cinsel istismar durumundan kurtulmalarina degil ayni1 zamanda
hem psikolojik olarak iyi oluslarint hem de beden sagligi ve biitiinliigiinii koruyabilmeleri agisindan biiyiik bir
onem tasimaktadir. Dolayisiyla cinsel egitim yalnizca cinsel gelisime katki sunmakla kalmamakta ayni zamanda
kars1 karstya kaliabilme riski olan cinsel istismar durumuna kars1 bir farkindalik yaratmaktadir (Cetin-Giindiiz &
Demirli-Yildiz, 2016).

Cinsel istismar “toplum icerisinde kabul edilmeyen, uygunsuz sehvet arzularinin etkisi altinda, cinsel
doyum elde etme amaciyla gerceklestirilen tek tarafli, carpik ve bencil insan eylemi” olarak tanimlanmaktadir
(Topgu, 2009, s. 17). “Amerikan Ulusal Cocuk Istismar1 ve Thmali Merkezi’ne gére cocuk ve eriskin arasindaki
temas ve iligki, eriskinin ya da bir bagkasinin cinsel tatmini i¢in kullanildiginda ¢ocugun cinsel olarak istismara
ugradig1 kabul edilmektedir” (Polat, 2007a, . 47). Istismarda bulunan kisiler cocugun tanimadig1 biri olabilecegi
gibi siklikla ¢ocugun tanidigi ya da yakin ¢evresinde yasayan bir kiside olabilmektedir (Ovayolu vd., 2007). Cinsel
istismarin temas igeren ve temas icermeyen olmak iizere iki tiiriinden s6z edilmektedir. Temas igeren cinsel
istismar ¢ocugun cinsel amagli Opiilmesi, gocugun istismarciya dokunmasinin saglanmasi ya da g¢ocugun
istismarciya mastlirbasyon yapmaya, oral seks yapmaya zorlanmasi, cinsel haz saglamak i¢in ¢ocuga cinsel siddet
uygulanmasi, ¢ocukla vajinal ya da anal birlesme, ¢ocugun fuhug malzemesi yapilmasi seklinde gergeklesirken
temas icermeyen cinsel istismar ise sozel istismar, teshir ve rontgencilik seklinde gergeklesmektedir (Yalgin,
2011). Diinya Saglik Orgiitii de benzer olarak cinsel istismarin cinsel icerikli sdzler sdyleme, rontgencilik,
teshircilik, cinsel amagli dokunma ve cinsel birlesmeye zorlama gibi sekillerde gergeklestiginden bahsetmektedir
(Celik & ipgi, 2020).

Cinsel istismar biitiin gocuk ve genclerin karsilasabilecegi istenmeyen bir durumdur (Aktepe, 2009).
Ancak aragtirmalar istismar riskini bireylerin yas ve cinsiyet ile birlikte engellilik durumunun arttirdigini (Putnam,
2003) dolayisiyla Ozel gereksinimli bireylerin tipik gelisim gosteren bireylere oranla daha fazla risk tasidiklarini
gostermektedir (Kim, 2010; Yildirim & Atbagi, 2023). Zihin yetersizligi grubunda yer alan bireylerin ise toplum
icerisinde cinsel istismar ve somiiriiye karsi en savunmasiz grup olduklart (Lumley & Miltenberger, 1997;
Tharinger vd., 1990), cinsel istismara maruz kalma riskinin diger gruplara kiyasla ¢cok daha yiiksek oldugu (Celik
& Ipgi, 2020; Jones vd., 2012; Kiigiik, 2012) ve istismar durumun genellikle ergenlik déneminde gériildiigii
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vurgulanmaktadir (Celik & ipgi, 2020). Cocukluk déneminde maruz kalinan cinsel istismar cocukta diisiik benlik
saygisi, anksiyete ve depresyon gibi oldukca genis psikolojik sorunlara sebep olmaktadir (Aktepe, 2009; Lalor &
McElvaney, 2010). Cinsel istismara ugrayan zihin yetersizligi olan bireylerin ise ice kapanma, kendine ya da
karsisindakine zarar verme ve uygun olmayan cinsel davraniglarda bulunma gibi bazi davranislari sergilemelerine
sebep oldugu belirtilmektedir (Sobsey, 1994). Bazi kaynaklar, zihin yetersizligi olan bireylerin cinsel istismara
kars1 sergiledikleri tepkilerin zihin yetersizligi olmayan bireylere gore daha agir ve niteliksel yonden farkli
olduguna isaret etse de cinsel istismarin zihin yetersizligi olan bireyler iizerindeki etkileri konusunda yapilmis ¢cok
sayida ¢alisma bulunmamaktadir (Topgu, 2009).

Zihin yetersizligi olan bireylerin cinsel istismara maruz kalmalarinda bu bireylerin muhakeme ve
yargilama yetilerindeki yetersizlik (Lumley & Miltenberger, 1997), sosyal beceri eksikligi (Watson, 1984),
duygusal ve sosyal giivensizlik yasama (Tang & Lee 1999; Tharinger vd., 1990), cinsel istismar ve cinsel egitime
iliskin yetersiz bilgi ve beceriye sahip olma, kendilerini ve uygunsuz davranislar1 ifade etmede giicliik yasamalari
(Yalgin, 2011) gibi faktorler rol oynamaktadir (McCabe, 1993; Lumley & Miltenberger, 1997; Kiiciik, 2012).
Cinsel egitimi, cinsel bilgi ve beceri eksikligi ise cinsel istismara ugrama risk faktorleri arasinda en ¢ok dikkat
¢ekenlerden biridir (Tang & Lee, 1999). Cinsel istismarin ne oldugunu bilen birey bdyle bir durumda kendini
korumaya ¢aligacak, koruyamadigi durumlarda bunu birine bildirme ve yardim isteme agisindan da gii¢lenmis
olacagindan dolay1 istenmeyen bu durumun dnlenmesine iligkin bilgi ve beceri sahibi olmak 6zellikle yaslari kiigiik
olan bireylerin gelisimi i¢in hayati 6nem tagimaktadir (Cetin-Giindiiz & Demirli-Yildiz, 2016). Dolayisiyla
onleyici egitim programlari ile bireyin kendi viicudunun farkina varabilmesi, kendini taniyabilmesi, cinsiyet, cinsel
kimlik ve istismar1 6nlemeye yonelik kavramlar1 ve becerileri igeren bir egitim verilmesi cinsel istismarin
Onlenmesinde oldukg¢a 6nem arz etmektedir (Karakartal, 2020).

Cinsel istismart dnleme becerisi, zihin yetersizligi olan bireylerin bagimsiz ve giivenli bir yasam
stirdiirebilmeleri icin hayati dnem tasiyan islevsel bir beceridir ve giivenlik becerileri altinda yer alan kendini
koruma becerileri bashg altinda siniflandirilmaktadir (Jang vd., 2016). Giivenlik becerileri ev, okul, igyeri ve/veya
toplumsal ortamlarda gilivenligi tehdit eden bir anda olusan, umulmayan ve tehlike olusturan durumlari bireyin
fark ederek uygun davraniglart uygun bir siirede sergileyerek kisisel giivenligini saglamasi gibi icinde hem psiko-
motor hem de biligsel farkli pek ¢ok davranigt barindiran genis bir beceri yelpazesinden olusmaktadir (Ergenekon
& Colak, 2019). Cinsel istismari 6nleme becerisi her ne kadar giivenlik becerileri arasinda yer aliyor olsa da sosyal
beceriler igerisinde de bireyin kendi hakkini savunabilmesi hem olumlu hem de olumsuz duygularimi ifade
edebilmesi, uygun olmayan istekleri reddedebilmesi ve yardim isteyebilmesi gibi bireyin kendini koruyabilmesi
icin sahip olmasi gereken bazi becerilerin yer aldig1 ve giivenlik becerileri ile ortiistiigli goriilmektedir (akt., Cifci
& Sucuoglu, 2001). Dolayisiyla bireylerin giivenli bir hayat siirmeleri i¢in anahtar niteliginde olan kendilerini
korumalarina hizmet edecek hem giivenlik hem de sosyal becerilerin zihin yetersizligi olan bireylere
kazandirilarak cinsel istismara karsi farkindaliklarini arttirmak ve cinsel istismar sayilabilecek durumlari
algilayabilmelerini saglamak cinsel istismarin dnlenmesine yonelik olduk¢a 6nemli bir stratejidir ve yasamsal bir
onem tagimaktadir (Ergenekon & Colak, 2019; Ozbey, 2017). Ayrica zihin yetersizligi olan bireylerin
yetersizliklerini kullanarak gergeklestirilen istismar olaylarinin ¢ogunlukta olmasi bu bireylerin cinsel istismara
kars1 farkindaliklarini arttirmay1 amaglayan cinsel egitime iliskin programlara duyulan gereksinimi gozler 6niine
sermektedir (Celik & Ipgi, 2020). Dolayisiyla bu bireylerin farkli ihtiyaglar1 ve dgrenme ozellikleri dikkate
alinarak hazirlanmis cinsel egitim programlarina gereksinim duyuldugu ortadadir (Lumley & Miltenberger, 1997;
McCabe, 1993).

Alanyazinda cinsel istismari Onleme stratejilerinin okul temelli egitim programlari ile uygulanmasi
gerektigi vurgulanmakta ve gelismis {ilkelerde bu egitim programlart oldukga etkili sekilde uygulanmaktadir.
Ancak iilkemizde cocuklarin cinsel istismara kargt farkindalik kazandirarak onlari kendilerini koruyabilecek
yeterlik kazanmalarini saglayacak okul temelli cinsel istismar1 dnlemeye iligkin programlarin uygulanmadigi ve
yapilan arastirmalarin ise sinirh oldugu goriilmektedir (Kemer & Isler-Dalgic, 2021). Yurticinde yapilan
aragtirmalarda cinsel istismarin dnlenmesine iliskin gelistirilen programlarin ¢ocugun yasina uygun cinsel bilgiyi
edinmesi, kendi viicudunu tanimasi, viicudunun 6zel bolgelerini ve bu bdlgelere dokunulmamasi gerektigini
bilmesi, iyi ve kotii dokunmay1 ayirt edebilmesi, istismar durumunda bunu giivendigi birine anlatmasi, durumu
gizlememesi gibi baz1 becerileri kazandirma iizerine odaklandigi (Aktepe, 2009; Kemer & isler-Dalgig, 2021;
Ozbey, 2017) ve yapilan ¢alismalarda genellikle bireylere cinsel istismarin ne oldugu, istismarcinin farkina
varmalar1 ve istismar durumunda kendilerini nasil koruyabileceklerine iliskin egitim verildigi goriilmektedir
(Polat, 2007b). Gelistirilen programlarda bireylere cinsel istismar karsisinda “hayir” diyerek reddetmek, ortamdan
uzaklagsmak ve giivenilir birine durumu anlatmak gibi bazi becerilerin kazandirilarak kendilerini korumalarinin
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saglanmasi hedeflenmektedir (Cakmak & Cakmak, 2013; Kim, 2010; Lumley & Miltenberger, 1997; Odact, 2018;
Wourtele, 2002).

Yapilan caligmalarda istismar durumundan kaginmak igin cinsel istismar1 dnleme becerisinin uygun
yontem ve teknikler kullanilarak bireylere dgretilmesinin gerektigi belirtilmektedir (Aktepe, 2009; Cecen, 2007;
Karakartal, 2020). Problem ¢6zme yaklasimi olarak da adlandirilan bilissel siire¢ yaklagimi, zihin yetersizligi olan
bireylere sosyal durumlar karsisinda olaylar1 analiz etme siraya koyma ve ayirt etme becerisini gelistirmeyi
hedeflemektedir (Cifci & Sucuoglu, 2003; Dagseven-Emecen, 2008; Vuran, 2013). Bu yaklasimla bireye; ayirict
belirgin sosyal uyarani tanimlama (sosyal kodlama), alternatif cevaplar1 belirleyerek durum i¢in en uygun cevabi
se¢me (sosyal karar verme), davranisi sergileme (sosyal performans) ve davranis sergilendiginde etkililigini
degerlendirmeyi (sosyal degerlendirme) iceren dort asamalik bir siire¢ dgretilmektedir (O’reilly vd., 2002). Bu
yaklagima dayali sosyal beceri Ogretiminde bireye sosyal etkilesim Ornekleri, ¢esitli Oykiiler ve resimler
sunulmakta, her 6ykiiniin basinda ve sonunda neler yapilacagi agamalar halinde 6zetlenmektedir. Yaklagimin dort
temel asamasina gore Oykiideki olay analiz edilmektedir (Cifci & Sucuoglu 2010). Biligsel siire¢ yaklagimriyla
ogretimde Oykiiler ve dykiileri anlatan resimlerden, model olma, rol oynama ve prova etme tekniklerinden de
faydalanilmaktadir. Biligsel siire¢ yaklagimi bireylerin karsilastiklart problemi nasil ¢dzebileceklerine dair bir
strateji kazandirmaktadir (Cifci, 2001). Cinsel istismar maruz kalinmasi istenmeyecek tehlikeli bir durum oldugu
icin bu becerinin 6gretiminde farkli cinsel istismar durumlarimi betimleyen Oykii ve bunlara ait resimler
kullanilarak &gretim yapilmasi uygun olmakla birlikte karsilasilabilecek istismar durumlarinda neler
yapabileceklerine iliskin problem ¢dzme stratejisi kazandirmak cinsel istismari 6nleme becerisinin edinimi i¢in
onemlidir (Miltenberger vd., 2015).

Alanyazinda bilissel siire¢ yaklasiminin basamaklarimi kullanarak farkli becerileri 6zel gereksinimli
bireylere kazandirmay1 amaglayan bazi arastirmalar yer almaktadir (Anderson & Kazantzis, 2008; Collet-Klinberg
& Chadsey-Rusch, 1991; Cifci, 2001; Dagseven-Emecen, 2008; Girli & Atasoy, 2010; Jacobs vd., 2002; Kutlu,
2016; Kiiciik, 2012; Odaci, 2018; O’Reilly & Chadsey-Rusch, 1992; Park & Gaylord-Ross, 1989; S6nmez, 2020).
Ancak bilisssel siire¢ yaklasimini kullanarak cinsel istismar1 dnleme becerisini zihinsel yetersizligi olan bireylere
kazandirilmasi hedeflenen herhangi bir arastirma olmadigi, bilisssel siire¢ yaklagimini kullanarak cinsel istismar1
onleme becerisi arasinda yer alan bazi sosyal ya da giivenlik becerilerinin zihinsel yetersizligi olan bireylere
kazandirmasi hedeflenen sinirli sayida arastirma oldugu goriilmektedir (Collet-Klinberg & Chadsey-Rusch, 1991;
Cifci, 2001; Dagseven-Emecen, 2008). Bu arastirmalardan Cifci’nin (2001) ¢alismasinda zihin yetersizligi olan
bireylere biligsel siire¢ yaklagimi ile uygun olmayan dokunmaktan kaginma becerilerinin 6gretilmesi hedeflenmis
ve 6gretimde dykiiler ve bu Oykiileri betimleyen resimler kullanilmigtir. Arastirma sonunda tiim katilimeilar hedef
beceriyi edinirken bir katilimci beceriyi genelleyememistir. Collet-Klinberg ve Chadsey-Rusch’in (1991)
tarafindan yiiriitiilen calismada ise orta diizeyde zihin yetersizligi olan ii¢ katilimciya yapilan elestiri karsisinda
uygun tepki verme becerisi biligsel siire¢ yaklasimi ile kazandirilmis ve yontemin etkili oldugu sonucuna
ulagilmgtr.

Yurtigi ve yurt dist alanyazin incelendiginde zihin yetersizligi olan bireylerin cinsel istismarina yonelik
gerceklestirilen hem betimsel hem de deneysel ¢alismalar oldugu goriilmektedir. Betimsel ¢alismalarda annelerin
cocuklarmin cinsel gelisim ve egitimlerine iligskin bilgi diizeyleri (Giildag, 2022), annelerin ¢ocuklarinin cinsel
kimlik gelisimine yonelik tutumlar1 (Cergi, 2013), annelerin cinsel istismar1 6nlemeye yonelik bilgi diizeyi,
goriisleri (Atbasi, 2016; Zerey, 2019), dgretmenlerin cinsel egitime iliskin tutumlar1 (Akdemir & Sari, 2019;
Corbaci-Serin vd., 2012), istismar yaygimlik oranlar1 (Bulut & Karaman, 2018; Chen vd., 2004; Celik & Ipgi,
2020), cinsel egitim uygulamasi (Altinok, 2010), zihin yetersizligi olan bireylerin beden farkindaliklar1 (Aral &
Ozel, 2002), bireylerin cinsel istismar bilgisi ve kendini koruma beceri diizeyleri (Tang & Lee, 1999), cinsel
istismarin yetigkinlik iliskilerinde yarattigi problemler (Watson & Halford, 2010), fiziksel ihmal ve istismar ile
davranis sorunlar arasindaki iliski (Eratay, 2000), zihin yetersizligi olan bireylerin cinsel bilgi diizeyi ve istismar1
algilama diizeyleri (Mandan-Siiriicii, 2009) gibi konular {izerinde duruldugu goriilmektedir.

Deneysel galigmalara bakildiginda ise cinsel istismar1 6nleme becerisi kapsaminda yer alan baz1 giivenlik
ve sosyal becerilerin sosyal dykii, asamali yardimla 6gretim, videoyla model olma, toplum temelli 6gretim
diizenlemesi gibi farkli yontemlerle zihin yetersizligi ya da otizm spektrum bozuklugu olan bireylere kazandirmay1
hedefleyen calismalarin da alanyazinda yer aldig1 goriilmektedir (Akmanoglu, 2008; Bassette vd., 2018; Haseltine
& Miltenberger, 1990; Kutlu, 2016; Kiigiik, 2012; Lee & Tang, 1998; Lumley & Miltenberger,1997; Miltenberger
vd., 2013; Odac1, 2018; Siizer, 2015; Yektaoglu-Tomgiisehan, 2018; Yildirim & Atbasi, 2023). Farkli yontem ve
teknikler kullanarak tipik gelisim gosteren bireylere cinsel istismar1 6nleme becerisi kazandirmay1 hedefleyen bazi
¢aligmalarinda alanyazinda yer aldigi goriilmektedir (Cegen-Eroglu ve Kaf-Hasirc1, 2013; Yilmaz-Irmak vd.,
2018).
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Bu ¢aligmalar incelendiginde Akmanoglu’nun (2008) otizm spektrum bozuklugu (OSB) olan bireylere
kotii niyetli kisilerin kendilerini kagirma girisiminden kagma becerisini asamali yardimla 6gretimi kullanarak
videoyla model olma ve toplum temelli 6gretim diizenlemesi ile 6grettigi goriilmektedir. Bassette ve digerlerinin
(2018) tarafindan gerceklestirilen ¢alismada zihin yetersizligi olan bireylere kaybolduklarinda cep telefonu
kullanma becerisi kazandirmay1 hedefledikleri, calismay1 katilimeilar arasi ¢oklu yoklama modeli ile desenleyerek
okul ve toplumsal bir alanda yiiriittiikleri goriillmektedir. Calismada katilimeilara video modelle 6gretim yontemi
ve ipucunun giderek azaltilmasi yontemi ile kaybolma durumunda bulunduklari yerin resmini ¢ekerek gonderme
davraniglar1 ogretilmis ve arastirma sonunda tiim katilimeilarin beceriyi 6grendigi ve farkli bir ortama
genelleyebildiklerine iliskin bulgular elde edilmistir. Akmanoglu’nun (2008) kotii niyetli kisilerin kagirma
girisiminden korunma becerisine benzer olarak Girli ve Atasoy’un (2010) yine OSB tanil1 bireylere biligsel siire¢
yaklagimi ile alay edilmeyle basa ¢ikma, uygun olmayan dokunmaktan kaginma becerilerini kazandirdiklari
goriilmektedir. Kutlu (2016) OSB tanili bireylere yabanci kisilerden korunma becerilerini 6gretmek amaciyla
sosyal Oykii yalniz sunumu ve sosyal Oykiiniin video modelle birlikte sunumunun etkililik ve verimliligini
karsilagtirmigtir. Caligmada bireylere yabanci kisilerin kagirma girisiminden korunma ile birlikte ayni zamanda
kapiy1 g¢alan yabanci kisilerden korunma becerisi &gretilmistir. Uyarlamali doniisiimlii uygulamalar modeli
kullanilan ¢alisma toplumsal ortam, okul ve ev ortaminda ¢aligilmistir. Arastirma sonunda katilimcilarin becerileri
kazandiklart ve farkli kisilere genelleyebildiklerine iligkin bulgular elde edilmistir. Kiigiik (2012) tarafindan
gergeklestirilen ¢aligma hem zihin yetersizligi olan birey hem de ebeveynlerine yonelik iki boyutta
gergeklestirilmistir. Calismada hem ebeveyn hem de ¢ocuklarmin cinsel istismardan korunma konusundaki bilgi
diizeylerini arttirmak amaciyla bir program hazirlanmis ve bu program ile viicudun 6zel bdlgeleri, uygun olan ve
olmayan dokunma, cinsel istismara kars1 “hayir” deme, cinsel istismar durumunu birine anlatma ve yabancilara
karg1 smir koyma gibi bazi beceriler resimli hikayeler ve rehber kitaplar kullanarak ebeveyn ve ¢ocuklarina
kazandirmistir. Odact (2018), ¢alismasinda cinsel istismara kargi “hayir” deme, cinsel istismar durumunu birine
anlatma becerilerini 6gretmek amaciyla bir cinsel istismardan korunma &gretim programi hazirlamistir. Program
ile bireylere yakin c¢evresini tanima, giivenilir olan ve olmayan kisileri ayirt etme, kendisine dokunmasina izin
verilebilecek meslek elemanlarini ayirt etme, iyi ve kotii dokunmayi ayirt etme gibi bireyin kendisini istismara
kars1 korumasi i¢in gerekli davraniglardan olusan 12 madde 6gretilmistir. Siizer (2015) tarafindan gergeklestirilen
calismada ise yine OSB tanili ii¢ bireye cinsel istismar1 dnleme becerisinin sosyal dykii yontemi ile 6gretildigi
goriilmektedir. Arastirmada katilimcilar arasi yoklama denemeli ¢oklu yoklama modelinin kullanilmistir.
Becerinin 6gretimi ¢oklu 6rnekler yaklasimi ile gergeklestirilmis ve katilimcilarin istismardan korunma becerisini
farkli kisilere, ortamlara ve istismar girisimlerine genellemeleri 6gretilmistir. Yektaoglu-Tomgiisehan (2018),
aragtirmasinda zihin yetersizligi olan bireylere viicut pargalarini tanima ve islevlerini 6grenme, 6zel viicut
pargalarint tanima ve iglevlerini 6grenme, hislerini tanima, kisisel alan simirlarint 6grenme ve ‘hayir’ deme,
‘giivenlik ag1’ nedir ve giivenilir olan ve olmayan durumlar1 6grenme, erken uyari isaretlerini tanima, iyi ve kotii
sirlar arasindaki farki bilme gibi kavram ve beceriler yedi oturum olarak hazirlanan cinsel istismar1 6nleme egitim
programu ile ileri zincirleme yontemine gore dgretmistir. Ogretim resimli kartlar, posterler, olay anlatim kartlari
gibi arag¢ geregler kullanilarak sézel ipucu, igaret ipucu, kismi fiziksel yardim ve model olma gibi teknikler ile
gergeklestirmistir. Kiigiik (2012) ¢aligmasina benzer sekilde Yildirim ve Atbasi’nin (2023) ¢alismasinda da 6zel
gereksinimli ¢ocuga sahip ailelerin ihmal ve istismar konusunda bilgi diizeylerini arttirmak amaciyla bir aile
egitimi programi hazirlanmistir. Aile egitimi oturumlariyla ailelere ihmal ve istismarin ne oldugu, ihmal ve
istismar kavramlari arasindaki ayrimin nasil yapildigi, ihmal, istismar ve istismar tiirlerinin gostergeleri, cocuk
tizerindeki etkileri, ihmal ve istismart yasayan g¢ocukla nasil iletisim kurulacagi, ihmal ve istismarin nasil
Onlenebilecegi ile ilgili kazanimlarin sunulmasi amaglanmistir. Calismada cinsel istismari Onleme becerisi
kapsaminda ¢ocugu cinsel istismardan korumak i¢in hangi egitimlerin verilmesi gerektigi (hayir deme becerisi,
ozel bolgelerin egitimi, sir saklanmamasi, kisisel alan ve korumasi, yardim isteme 6gretimi, iyi dokunma-kotii
dokunma arasindaki farkin 6gretimi, giiven ¢emberi 6gretimi) konularina yer verilmistir. Arastirma sonunda
ailelerin bilgi diizeyinde artis oldugu tespit edilmistir. Son olarak ise Unlii’niin (2020) yaslar1 10-16 arasinda olan
hafif ve orta diizeyde zihin yetersizligi olan ii¢ kiz 6grenciyle gergeklestirdigi caligmada sunulan teknoloji destekli
cinsel istismari Onleme egitiminin etkililiginin degerlendirildigi goriilmektedir. Arastirma sonunda tim
katilimcilar bilgi diizeyi kapsaminda 6zel bolge adlarini, ¢amasirlarini ¢ikarabilecekleri yerleri ve iyi-koti
dokunusu; beceri diizeyi kapsaminda ise “hayir” deyip uzaklagsmayi1 ve durumu giivenilir birine rapor etmeyi
ogrendiklerine iliskin bulgular elde edilmistir. Ayrica tiim katilimcilarin 6gretim oturumlari sona erdikten 2, 4, 8
ve 28 hafta sonra hedef bilgi ve becerileri koruduklar1 ve farkli arag, ortam ve kisilere genelledikleri goriilmiistiir.

Ozel gereksinimli bireylerle yapilan ¢alismalarin yani sira tipik gelisim gosteren bireylere cinsel istismart
onleme becerisinin 6gretildigi bazi ¢aligmalarda alanyazinda yer almaktadir. Cecen-Eroglu & Kaf-Hasire1 (2013),
tarafindan gergeklestirilen caligmada cinsel istismart onleme psiko-egitimi program hazirlanmis ve ilkokul

Ugcar-Rasmussen & Cifci-Tekinarslan 2024, 25(1)



ZIHIN YETERSIZLIGI OLAN BIREYLERE CINSEL ISTISMARI ONLEME BECERISININ KAZANDIRILMASI 76

dordiinctii simif Ogrencilerine uygulanarak etkililigi degerlendirilmistir. Arastirmaya 36 Ogrenci katilmistir.
Arastirma sonunda egitim programinin dordiincii smiflar iizerinde etkili oldugunu ve bu etkinin sekiz hafta
sonrasinda devam ettigine iliskin bulgular elde edilmistir. Yilmaz-Irmak ve digerlerinin (2018) calismasinda ise 5
yasindaki okul 6ncesi ¢ocuga cinsel istismardan korunma becerisi dgretilmistir. Caligmada “Mika ile Kendimi
Korumay1 Ogreniyorum” adli bir cinsel istismari énleme programi kullanilmistir. Program ile duygular1 tanima,
viicudun 6zel bdlgelerini tanima, iyi ve kotii dokunuslar: ayirt etme ve kotii dokunus durumlarinda dogru tepki
verme, iyi ve kotli sir1 ayirt etme ve kotli sirlarin bir yetigskine anlatilmasi seklinde ¢ocuga kendi koruma
tepkilerinin 6gretilmesi amaglanmistir. Ogretim boyama yapma, sarki sdyleme ve rol canlandirma gibi faaliyetlerle
etkilesimsel bi¢cimde gerceklestirilmistir. Uygulamalarda Mika adi verilen bir bebek kullanilmigtir. Aragtirma 200
katilimei ile gerceklestirilmis ve 6n test-son test kontrol gruplu, yar1 deneysel bir desen kullanilmistir.

Ozel gereksinimli bireylere verilen egitim hizmetlerinde bireyi toplumla biitiinlestirecek bilgi ve beceri
kazandirmak ayni zamanda toplum i¢inde o bireyin giivenli bir sekilde yasam siirmesini saglamak ve dolayisiyla
hem bireyin hem de ailesinin yagsam kalitesini arttirmak amaglanmaktadir (Ergenekon & Colak, 2019). Zihin
yetersizligi olan bireylerin toplum tarafindan kabul edilen dogru cinsel davranislar sergileyebilmeleri, uygun olan
ve uygun olmayan cinsel i¢erikli davranislari ayirt ederek cinsel istismara karsi farkindalik kazanmalari, cinsel
istismara maruz kalma durumunda kendilerini koruyabilmelerini saglamak amaciyla cinsel istismari dnleme
kapsaminda yer alan gesitli giivenlik ve sosyal becerilerin bu bireylere 6gretilmesi sadece bu bireylerin toplumsal
yasama daha giivenli ve bagimsiz sekilde katilimina katki sunmakla kalmayarak ayni zamanda ailenin de yasam
kalitesini arttirdigindan dolay1 oldukga bityiik 6nem arz etmektedir.

Cinsel istismar1 dnleme becerisinin kazandirilmasi zihin yetersizligi olan bireyler i¢in hayati bir 5Gnem
tasiyor olmasina ragmen alanyazinda cinsel istismarin onlenmesi kapsaminda sayilabilecek farkli giivenlik
becerilerinin zihinsel yetersizligi olan bireylere kazandirilmasini amaglayan sinirl sayida ¢aligma yer aldigi
(Bassette vd., 2018; Kiiciik, 2012; Odaci, 2018; Soénmez, 2020; Siizer, 2015; Yektaoglu-Tomgiisehan, 2018;
Yildirim & Atbasi, 2023), zihin yetersizligi olan bireylere biligsel siire¢ yaklasimi ile cinsel istismar1 dnleme
becerisinin 6gretildigi herhangi bir calisma yer almadigi goriilmektedir. Bunun yaninda alanyazinda farkli
giivenlik ve sosyal becerin biligsel siire¢ yaklasimi ile zihinsel yetersizligi ve otizm spektrum bozuklugu olan
bireylere 6gretildigi sinirli birkag ¢alisma bulunmaktadir (Cifci, 2001; Dagseven-Emecen, 2008; Girli & Atasoy,
2010; Sénmez, 2020). Dolayisiyla alanyazinda 6nemli bir acik yer almakta ve bu galigmanin alanyazina 6énemli
bir katk:i saglayacagi diisiiniilmektedir. Bu aragtirmanin amaci, zihin yetersizligi olan bireylere bilissel siireg
yaklagimina dayali olarak hazirlanan dgretim programu ile cinsel istismar1 6nleme becerisini kazandirmaktir. Bu
amag dogrultusunda asagida yer alan sorulara yanit aranmistir.

1. Biligsel siire¢ yaklasimina dayali olarak hazirlanan cinsel istismari 6nleme becerisi 6gretim programinin
zihin yetersizligi olan bireylere cinsel istismar1 6nleme becerisini edinmeleri {izerine etkisi nedir?

2. Biligsel siire¢ yaklagimina dayali olarak hazirlanan cinsel istismar1 dnleme becerisi 6gretim programinin
zihin yetersizligi olan bireylerin cinsel istismar1 dnleme becerisini genelleyebilmeleri iizerine etkisi nedir?

Yontem
Arastirma Modeli

Zihin yetersizligi olan bireylere cinsel istismar1 6nleme becerisi kazandirmak amaciyla gerceklestirilen
bu aragtirmada tek-denekli aragtirma yontemlerinden, katilimcilar arasi yoklama evreli ¢oklu yoklama deseni
kullanilmistir. Bu model bir bagimsiz degiskenin etkililiginin ti¢ farkli katilimcr iizerinde incelendigi bir aragtirma
modelidir ve yoklama evresi ve en az {i¢ ortamda yinelenen uygulama evresi olmak iizere iki evreden olugsmaktadir.
Bu modelde ayni davranisin ayni ortamda ti¢ farkli katilimciya kazandirilmas: hedeflenmektedir. Arastirmaci
yoklama evrelerini tam olarak ne zaman diizenleyecegini arastirma Oncesinde belirler ve daha sonra tekrar
planlama yapmasmi gerektirmez (Tekin-iftar, 2012). Bu arastirmanin bagimsiz degiskeni bilissel siirec
yaklagimina dayali olarak hazirlanan cinsel istismari1 dnleme becerisi 6gretim programidir. Bagimli degiskeni ise
zihin yetersizligi olan katilimeilarin cinsel istismari dnleme becerisini (“hayir” demek, “ortamdan uzaklagmak™ ve
“giivendigi birine durumu anlatmak” olmak {izere ili¢ korunma becerisini) 6grenme diizeyidir. Aragtirmanin
deneysel kontrolii, 6gretim yapilan katilimemin 6gretimden sonra baslama diizeyi oturumundaki performansina
gore performansinda artig goriilmesi, 6gretim yapilmayan katilimcilarin ise baslama diizeyi oturumlarindaki
performanslarina yakin performans sergilemeleri ile kurulmustur.

Bu ¢alismada i¢ gegerligi etkileyen katilimer segimi yanliligi, katilimer kaybi, olgunlagma, dis etmenler
ve Slgme gibi bazi etmenleri kontrol altina almak amaciyla bazi onlemler alinmustir. Ozellikle dis etmenler,
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olgunlasma, 6lgme gibi i¢ gegerligi tehdit eden etmenler modelde uygulamanin art-zamanlilik ilkesine gore
gerceklestirilmesi nedeniyle kolayca fark edilip kontrol altina alinmigtir. Aragtirmada ayrica katilimer kaybint
onlemek amaciyla 6n kosul becerileri karsilayan 6grenciler arasindan saglik sorunu ve okula devam sorunu
olmayan birbirinden bagimsiz ii¢ farkli katilimei ve bir yedek katilimer belirlenmistir. Bu katilimceilarin fizyolojik,
duyusal ya da biligsel olarak biiyiime ya da olgunlagsma gdstermesi arastirmanin bagimli degiskenini etkileyecek
bir etmen olmasindan dolay1 arastirma kisa bir siire igerinde tamamlanarak bu durum kontrol altina alinmaya
caligtlmistir. Bu arastirmaya katilan katilimcilarin uyaranlara ve siirece aligmalarini saglamak amaciyla her oturum
oncesinde katilimcilarla kisa bir sohbet edilmistir. Katilimcilarin uygulama sirasinda  birbirlerini
gozleyemeyecekleri bir sinif ortaminda uygulama gergeklestirilmistir. Katilimeilar, devam ettikleri devlet okulu
disinda, herhangi bir 6zel 6zel egitim okulundan egitim almadiklar1 i¢in becerinin 6gretilme olasilig1 olmadigindan
dis etmenlerin kontrol altina alindig1 diisiiniilmiistiir. Olgme etmenini kontrol altina alabilmek igin ise arastirmanin
tim evrelerinde yansiz olarak belirlenen oturumlarda hem gozlemciler arasi giivenirlik hem de uygulama
giivenirligi verisi toplanmistir. Katilimcilarin se¢iminde 6n kosul becerileri aranmig ve buna gore katilimcilar
belirlenmigtir. Aragtirmada cinsel istismar1 dnleme becerisi her katilimer ile ayni sinif ortaminda ¢alisiimistir.
Bagimli degiskenin islevsel tanimlanmasi, veri kayit teknigi ve bu kaydi gergeklestirebilmek iizere kullanilacak
olan ara¢ gereclerin belirlenmesi arastirmanin yinelenebilirligi agisindan Snemli oldugundan islevsel tanim
dikkatle yapilmis ve bagimsiz degiskenin islevsel tanimlanmasi ¢aligmanin diger arastirmacilar tarafindan da
yinelenebilecek agiklikta olmasina 6zen gosterilmistir.

Cahisma Grubu

Aragtirmanin katilimcilart kaynastirma egitimi alan 12-14 yas araliginda olan zihin yetersizligi bulunan
ii¢ kiz 6grencidir. Katilimcilarin se¢iminde iki ya da ii¢ agamali sdzel yonergeleri takip edebilme, dinledigi ya da
okudugu bir metni anlatabilme, dinledigi ya da okudugu bir metin ile ilgili sorulara cevap verebilme, 6gretilmesi
hedeflenen beceride yetersiz olma onkosullar1 gbz oOniine alinmis ve bu Onkosullar1 karsilayan 6grenciler
aragtirmaya dahil edilmistir. Kazandirilmas: hedeflenen cinsel istismar1 6nleme becerisi ergenlik ¢agindaki zihin
yetersizligi olan bireylerin cinsel istismara daha fazla maruz kalabilecegi diisiiniildiigiinden katilimecilarin yaslari
12-14 aras1 zihin yetersizligi olan 6grenciler arasindan segilmesine karar verilmistir. Bilissel siire¢ yaklagiminin
biligsel beceri ve dile dayali olmasindan dolay1 da katilimcilarin yonergeleri takip edebilmeleri, az da olsa okuma
yazma becerisine sahip olmalar1 kosulu konulmustur. Ayrica aragtirmaya katilim goniilliilik esasina dayali olup,
katilimcilarin velilerinden yazili izin alinmistir. Arastirmanin verileri Ocak 2020'den dnce toplandigi igin etik kurul
raporu alinmamuigtir.

Katilimeilarin 6n kosul beceriye sahip olup olmadigina karar verebilmek igin, Ogretmenler ve
katilimcilarla oturumlarin yapilacagi kaynak odada 6n gorligme yapilmigtir. Aragtirmanin katilimcilarini
belirlemek i¢in dncelikle sinif 6gretmenleriyle goriisme yapilmistir. Goriismeler sonucunda okulda cinsel istismari
onleme becerisinin 6gretimi i¢in uygun olduklarini diigiindiikleri, 6n kosul becerileri karsilayan 6, 7 ve 8. siniflara
devam eden kaynastirma uygulamasma dahil kiz 6grencileri arasindan dort katilimer (Biri yedek katilimer)
belirlenmigtir. Ayrica katilimcilarin belirlenmesinin ardindan bu 6grencilerin derslerine giren 6gretmenlerle ve
aile bireyleri ile goriigiilmiis ve 6grencilerin okulda ya da okul disinda daha 6nce cinsel istismar ile ilgili herhangi
bir cinsel egitim almadiklar1 6grenilmistir (Tablo 1).

Tablo 1
Katilimcilarin Demografik Ozellikleri
Adr* Cinsiyeti Yasi Sinifi Tanisi
Ayse Kiz 14 8/B Zihin yetersizligi
Fatma Kiz 14 7/C Zihin yetersizligi
Oya Kiz 12 7/A Zihin yetersizligi

* = Katilimer adlar degistirilmistir.
Ortam

Bu calismanin baslama diizeyi, 6gretim siireci, yoklama ve genelleme oturumlarini kapsayan uygulama
kism1 okul yonetiminin uygun gordiigii kaynak odada gerceklestirilmistir. Kaynak oda yaklasik 12 metre kare
biiyiikliiglindedir. Odada katilimecr ve uygulamacinin kullanabilecegi iki sandalye, bir masa ve bir kitaplik
bulunmaktadir. Masa odanin ortasina yerlestirilmistir. Arastirmact ve katilimer karsilikli olacak sekilde masanin
iki kenarina sandalyeyi konumlandirarak oturmuslardir. Arastirma verilerinin toplanabilmesi i¢in, ¢alismanin ses
ve gorlintii kayitlar1 gerektiginden; ortamda bir video kamera da bulundurulmustur. Katilimcilarin ses ve
gorilintiilerinin alinabilmesi icin velilerinden yazili izin alinmistir. Bu ortamda yer alan diger esyalar, 6gretim
sirasinda katilimcinin dikkatini dagitmayacak sekilde diizenlenmistir.
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Veri Toplama Araglari

Aragtirmada 6gretim programi hazirlanmig ve bu programa dayali 6l¢iit bagimli dl¢ii araglar1 yoluyla
veriler toplanmustir.

Bilissel Siire¢ Yaklasimina Géore Hazirlanan Cinsel Istismart Onleme Becerisi Programinin Hazirlanmast

Hedef Becerinin Belirlenmesi. Ogretilmesi hedeflenen becerinin belirlenmesinde 6ncelikli olarak
alanyazin incelenmis ve zihin yetersizligi olan bireylerin ve ailelerinin cinsel gelisim konusunda gereksinimleri
dikkate alinmistir. Zihin yetersizligi olan g¢ocuga sahip aileler ve bu ¢ocuklarin dgretmenleriyle goriismeler
yapilmistir. Yapilan goriismeler sonucunda ergenlik doneminde bulunan zihin yetersizligi olan bireylerin bedensel
degisimle birlikte cinsel istismarla kargilagma risklerinin arttig1 ve bu ¢ocuklarin bdyle bir durumla bas edebilme
becerisine sahip olmadiklarina iliskin yasadiklar1 kaygiy: ifade ettikleri belirlenmistir. Aile ve 6gretmenler
ergenlik donemine girmis olan bu ¢ocuklara, degismeye ve dikkat cekmeye baslayan bedenleri, cinsel geligim,
cinsellik ve cinsel istismar gibi konulari nasil anlatmalar1 ve onlara nasil davranmalari gerektigini bilemediklerini
ifade etmislerdir. Bu ifadeler dogrultusunda cinsel istismar1 dnleme becerisinin kaynastirma egitimi alan zihin
yetersizligi olan bireyler i¢in olduk¢a gerekli oldugu disiiniilmiistiir. Goriismelerden elde edilen bilgiler
dogrultusunda katilimcilara “hayir” diyerek istismar durumuna karsi ¢gikma, ortamdan uzaklagsma ve giivendigine
birine istismar durumunu anlatma becerileri kazandirilarak cinsel istismari Onleme becerinin 6gretimi
hedeflenmistir. Bu davranislarin kazandirilmasiyla nihai hedef olan cinsel istismart dnleme becerisi edindirmek
amaglanmistir. Hedef davranislarin ve becerinin &gretimi igin 6ykii ve resimlerin hazirlanmasi asamasina
gecilmistir.

Oykii ve Resimlerin Hazirlanmasi. Programimn hazirlanmasinda oncelikle cinsel istismar1 6nleme
becerisi Ogretim programinda kullanilmak amacryla cinsel istismari betimleyen o&ykiiler hazirlanmistir.
Arastirmanin baslama diizeyi, 6gretim ve yoklama evreleri verilerini toplamada kullanmak iizere dort oykii,
genelleme evresi verilerini toplamada kullanmak {izere ise farkli dort dykii olmak iizere toplam sekiz Sykii
hazirlanmistir. Oykiilerin hazirlanma siirecinde toplam 14 ykii yazilmis, uzman gériisleri dogrultusunda bu
Oykiiler arasindan hedef becerinin dgretimine en uygun olan sekiz dykii sec¢ilmistir. Bu oykiiler olusturulurken
zihin yetersizligi olan bireylerin giinliik yasantilarina uygun olmasina, dykiilerin kisa ciimlelerden olugmasi ve
anlagilir olmasma dikkat edilmistir. Secilen Oykiiler biri katilimcilarla ayni okulda, digeri Milli Egitim
Bakanligi’na bagl olan farkli bir okulda gérev yapmakta olan iki Tiirk¢e 6gretmenine génderilerek uygunlugunun
degerlendirilmesi istenmistir. Ogretmenlerden gelen geri déniitler dogrultusunda dykiilere son sekli verilmistir.
Oykiilerin yazilmasinda cinsel istismar tiirlerinin (réntgencilik, teshir, sdzel istismar, temas igeren istismar) her
birinin yansitilmasina dikkat edilmistir. Oykiilerin ¢ogu katilimcilarin tanimadig kisilerle daha fazla bir arada
olabilecekleri ortamlar diisiiniilerek temas igeren ve temas igermeyen cinsel istismar tiirlerine gére hazirlanmistir.
Oykiilerde kullanilan ortam ve istismar tiirleri Tablo 2°de yer almaktadir. Bu ortamlara karar verilme asamasinda
ebeveynlerle goriisiilmiis ve ¢ocuklarinin giinliilk yagsamda bulunma ihtimali yiiksek olan ortamlara iliskin bilgi
alinmis ve bu ortamlar g6z 6niinde bulundurularak dykiilerde yer alan ortamlara karar verilmistir.

Tablo 2

Oykiilerde Kullanilan Ortam ve Istismar Tiirleri

Oykii Istismar tiirii Ortam
1 Roéntgencilik Yiizme salonunun soyunma kabini
2 Sozel istismar Sokak
3 Temas igeren Arkadag/komsu evi
4 Temas igeren Toplu tagima araci
5 Rontgencilik Plajda dus
6 Temas igeren Bakkal
7 Temas igermeyen Internet kafe
8 Temas igeren Aligveris merkezi

Oykiiler hazirlandiktan sonra her dykiiyii betimleyen resimler 20x30 cm ebatlarindaki resim kagidina
renkli olarak c¢izdirilmigtir. Hazirlanilmig olan Oykii ve bu oykiileri betimleyen resimlerin hedef beceriye
uygunlugu 6zel egitim alaninda ¢aligan ii¢ uzman tarafindan degerlendirilmis ve uygun olduguna karar verilmistir.
Ogretim siireci ve yoklama evresinde kullanilan dykiiler Tablo 3’te, dykiilere ait resimler ise Sekil 1°de verilmistir.
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Tablo 3

Ogretim Siireci ve Yoklama Evresinde Kullanilan Oykiiler

Oykii 1: Elvan yiizme kursuna gider. Yiizme kursunun soyunma odasinda mayosunu giyerken odaya tanimadig1 bir kisi
girer. Elvan kabin perdesini tam ¢ekmedigi i¢in tanimadigi kisinin oturdugu yerden onu izledigini goriir.

Oykii 2: Elif evlerinin yakmindaki bakkala gitmek icin evden ¢ikar. Bakkala dogru yiiriirken kars1 kaldirimda yiiriiyen
geng erkekler ona bakarak “Giizel kiz, nereye gidiyorsun? Birlikte biraz gezelim mi” derler.

Oykii 3: Banu’nun annesi alisverise gitmek i¢in Banu’yu arkadasinin evine birakir. Banu’nun annesinin arkadasi balkonda
camasir asarken, esi “Banu gel sana gazete okuyayim” der ve Banu’yu kucagina oturtur. “Bak ne giizel resimler var degil
mi?” diyerek gazetedeki bayan resimlerini gosterir ve Banu’nun bacaklarina elleriyle dokunmaya baglar.

Oykii 4: Kader ablast ile otobiise biner. Otobiis ¢ok kalabaliktir. Kader ve ablasi ayakta durmak zorunda kalirlar. Kader’in
yanindaki tanimadig1 bir kisi kalabaliktan faydalanip Kader’e iyice sokulur ve Kader’in kal¢asina dokunmaya baslar.

Sekil 1

Ogretim Siireci ve Yoklama Evresinde Kullanilan Oykiilerin Resimleri

yvka Resmi |

i

Ogretim Programimn Hazirlanmasi. Cinsel istismari dnleme becerisinin 6gretimi, bilissel siirec
yaklagimina gore yapilmistir. Bu yaklasim gz oOniinde bulundurularak o6gretim plani gelistirilmistir. Bu
yaklasimda beceri 6gretimi i¢in asamalar bulunmaktadir. Bunlar; sosyal kodlama, sosyal karar verme, sosyal
performans, sosyal degerlendirme asamalaridir. Biligsel siire¢ yaklasiminda becerileri bireylere tek tek 6gretmek
yerine bireye bu agamalar1 6greterek biitiin becerilerde kullanilmasi saglanmaktadir.

1. Sosyal kodlama agmasinda bireye sunulan Oykii ve resimdeki durumu (hedef becerinin
gerceklestirilebilecegi durum) ve dykiideki sosyal ortami betimleyebilmesi i¢in bireyin kendisine “Ne
oldu?” sorusunu sormasi ve yanitlamas: beklenmektedir.

2. Sosyal karar verme asamasinda, sosyal kodlama asamasinda betimlenmis olan durumda bireyin ne gibi
tepkilerde bulunabilecegine dair alternatif yollar belirleyebilmesi icin bireyin kendisine “Neler
yapabilirim?” sorusunu sormasi ve yanitlamasi beklenmektedir.

3. Sosyal performans asamasinda bireyin kendi belirledigi alternatif yollar arasindan en dogru olan1 yani
Ogretilmesi hedeflenen davranigi se¢gmesini saglamak i¢in bireyin kendisine “Hangisini yapmaliyim?”
sorusunu sormasi ve yanitlamasi beklenmektedir.

4. Sosyal degerlendirme asamasinda, bireyin ortama, duruma en uygun davranista bulunup bulunmadig
iizerinde durulmakta ve bireyin kendisine “Sonugta ne olur?” sorusunu sormasi ve yanitlamasi
beklenmektedir.

Olciit Bagimh Ol¢ii Araclarinin (OBOA) Hazirlanmasi. Arastirmanin verilerini toplamak icin OBOA
hazirlanmistir. Hedef becerinin 6gretimi bilissel siire¢ yaklasimina gore yapilacagindan dolay1 kayit formu her bir
oykiiye uyarlanarak her bir &ykil i¢in ayr1 veri kayit formu olusturulmustur. Bu formlarda yaklagimin dort
asamasinda (sosyal kodlama, sosyal karar verme, sosyal performans ve sosyal degerlendirme) katilimcilara
yoneltilecek olan sorular (Ne oldu? Ne yapabilirim? Hangisini yapmaliyim? Sonugta ne olur?) ve bu sorularin
oykiilere gore degisen yanitlart ve soruya verilen dogru ya da yanlis tepkinin isaretlenecegi degerlendirme bolimii
yer almistir. Olusturulan bu formlar 6zel egitim alaninda ¢alisan {i¢ uzman tarafindan degerlendirilmis ve geri
doniitler dogrultusunda gerekli degisiklikler yapilarak veri toplama araglarina son gekli verilmistir. Her bir
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Oykiiniin icerigine gore uyarlanmis bu formlar baglama diizeyi, 6gretim siireci, yoklama ve genelleme evrelerinin
verilerini toplamada kullanilmustir.

Odiiliin Belirlenmesi. Katilimcilar icin pekistireg belirlemek amaciyla katilimeilarin 6gretmenleriyle
goriigiilmiis ve sevdikleri yiyecek igecek, nesne ve etkinliklerin yer aldigi bir pekistireg listesi hazirlanmigtir. Bu
listede cikolata, cips, muz, top oynama, resim yapma, fotograf ¢ekme, sag tokasi, kalem ve renkli kagitlar gibi
farkli 6diiller yer almaktadir. Ug katilimcinin ilgisi fotograf makinesine yogunlastigindan &diiliin §gretim sonunda
katilimeinin kendi fotografinin ya da istedigi bir kisiyle birlikte fotografinin ¢ekilmesi olmasina karar verilmistir.
Ayrica dgretim tamamen bittiginde ise ¢ekilen resimlerin bastirilarak katilimeilara verilecegi belirtilmistir.

Veri Toplama ve Analizi

Katilimeilar arasi yoklama evreli ¢oklu yoklama modelinin uygulama siireci, baglama diizeyi 6gretim
stireci, yoklama ve genelleme evrelerinden olusmaktadir. Katilimcilar arasi yoklama evreli ¢oklu yoklama
modelinin uygulama siirecini olusturan baglama diizeyi, 6gretim siireci, yoklama ve genelleme evrelerinin her
birinde izlenen siire¢ ayrintili sekilde asagida sirasiyla yer almaktadir.

Baslama Diizeyi (Ogretim Oncesi Performans Diizeyi) Evresi

Katilimeilarin hedef beceriye ilisgkin performans diizeyini belirleyebilmek amaciyla oncelikle tiim
katilimcilarla es zamanli olarak {i¢ oturum baglama diizeyi evresi diizenlenmistir. Bu evrede uygulamaci katilimet
ile karsilikli sekilde oturarak oturum siiresince neler yapacaklarini kisaca katilimciya agiklamis ve hazir olup
olmadigmi sormustur. Katilimc1 hazir oldugunu belirttiginde 6nce her bir dykiiye iliskin Oykii resimlerini
katilimeimin 6niine masaya koyarak incelemesini istenmistir. Ardindan ilk Sykdi resmini katilimecmnin 6niinde
birakarak diger resimleri kaldirmis ve ilk resme ait olan Oykiiyii okumustur. Katilimeinin bilissel siireg
yaklagiminda yer alan basamaklari izleyerek dinledigi 6ykii ile iliskili olarak kendisine sorulan sorularin yanitlarini
vermesi beklenmistir. Baglama diizeyinde katilimcilarin kendi kendilerine soru sorma becerisine heniiz sahip
olmamalar1 nedeniyle sorular uygulamaci tarafindan sorulmus ve katilimcilardan sadece yanit vermeleri
beklenmistir. Sorulan soruya katilimcinin yanit vermesi i¢in uygulamact biraz beklemistir. Katilime1 beklenen
yanit1 verirse baglama diizeyi veri toplama formunda yer alan ilgili basamaga “dogru” (+), vermezse ya da tepkisiz
kalirsa “yanlis” (-) olarak kaydetmistir. Birinci ykiiniin veri kaydi tamamlandiginda uygulamaci 6ykii resmini
katilimcidan alarak ikinci 6yki resmini vermis ve ilk 6ykii i¢in izlenen siireci tekrarlamigtir. Tiim Oykiiler ayni
stireg izlenerek katilimciya sunulmus ve baglama diizeyinin verileri toplanmistir. Oturum tamamlandiginda
katilimciya katilimi i¢in tesekkiir edilerek oturum sonlandirilmistir. Her bir oturumun sonunda uygulamact dort
Oykiiniin her biri i¢in sorulmasi ve yanitlanmasi gereken sorulara katilimcinin dogru verdigi toplam yanit sayist,
toplam soru sayina boliinerek katilimcinin o dykii i¢in elde ettigi dogru tepki yiizdesi hesaplanmistir. Bu hesaplama
her bir dykii i¢in yapilmistir. Daha sonra dort Oykiiden elde edilen dogru tepki yiizdelerinin ortalamasi
hesaplanarak grafikte ilgili oturumu temsil eden yere kaydedilmistir. Birinci, ikinci ve liglincii katilimeida baglama
diizeyi asamasinda art arda en az ii¢ kararli nokta elde edildiginde, dgretim programina katilan ilk katilimer ile
Ogretim siireci evresine gecilmistir.

Ogretim Siireci Evresi

Ogretim oturumlarinda beceriyi dgretmek amaciyla baslama diizeyi evresinde kullanilan ayn1 dort resim
ve Oyki kullanilmistir. Uygulamact oncelikle 6gretilmesi hedeflenen beceriyi kisaca agiklayarak neden 6nemli
oldugunu anlatmistir. Birinci Oykiiden baglanarak sirasiyla tiim Oykii resimleri katilimciya gosterilmis ve
incelemesi saglanmigtir. {1k ykiiye ait resim katilimciya verilmis ve direk resimler kaldirilmugtir. Ilk &ykii
uygulamaci tarafindan katilimeciya okunmustur. Daha sonra dykiilere ait sorularin uygulamaci tarafindan sorularak
yanitlarini da yine kendisinin verdigi model olma asamasina gegilmistir. Biligsel siire¢ yaklasgiminin agamalarina
dayali olarak hazirlanmig olunan &gretim siireci veri toplama formunda bulunan sorular1 uygulamaci énce kendi
kendisine sesli olarak sormus ve beklenen yanitlar1 kendisi sesli olarak vermistir. Uygulamact katilimciya bu
sekilde model olduktan sonra, “simdi sira sende” diyerek katilimcinin agamalari izleyerek ayni sorulart sirastyla
kendi kendisine sormasini ve beklenen yanitlari vermesini saglamistir. ilk oturumlarda katilimcilar sorulari
hatirlamada giigliik yasadiklarinda sorular1 hatirlamalari igin “ilk sorumuz neydi? Evet ilk sorumuz ‘Ne oldu?’ Bu
soruyu sormamiz gerekiyor.” gibi climlelerle katilimcilara s6zel yardimda bulunulmus ancak degerlendirmede (-)
olarak kaydedilmistir. Ayrica ilk oturumlarda katilimcilarm sorular1 hatirlamalarimi saglamak amaciyla “haydi
once sorularimizi tekrar edelim” diyerek sorular1 ezberlemeleri saglanmistir. Katilimcinin dogru yanitlarinda s6zel
olarak pekistirilmistir. Katilimemin verdigi yanitlar ilgili forma kaydedilmistir. Ayn1 asamalar sirastyla ikinci,
t¢lincii ve dordiincii 6ykiiler i¢inde tekrarlanmistir. Tiim dykiilerin 6gretimi tamamlandiktan sonra “aferin, bravo,
harikasin, ¢ok giizel ¢aligtin” gibi sdzler kullanarak ya da daha 6nceden belirlenmis olan 6diilii sunularak katilime1
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pekistirilmistir. Her bir oturumun sonunda uygulamaci, her bir dykiiye ait veri kayit formunu incelemistir.
Katilimemin dogru verdigi toplam yanit sayisini toplam soru sayina bolerek katilimeinin o oturumunda elde ettigi
dogru tepki yiizdesini hesaplamistir. Uygulamaci daha sonra dort dykiiden elde edilen dogru tepki yiizdelerinin
ortalamasi hesaplanarak grafikte ilgili oturumu simgeleyen yere kaydetmistir. Birinci katilimer belirlenen basari
Olciitiine ulastigt zaman, dgretim siireci evresi sonlandirilmis ve tiim katilimcilarla es zamanli olarak {i¢ oturum
yoklama evresi diizenlenmistir. Her bir 6gretim oturumu yaklasik 20-25 dakika siirmiistiir. Ogretim oturumlari
hafta i¢i her giin 09:00-17:00 saatleri arasinda iki oturum olarak gerceklestirilmistir.

Yoklama Evresi

Aragtirmada {i¢ yoklama evresi diizenlenmistir. Birinci yoklama evresi birinci katilimeinin, ikinci
yoklama evresi ikinci katilimemin, iiglincii yoklama evresi ise {iglincii katilimcinin dgretim siireci evresinin
tamamlanmasinin hemen ardindan tiim katilimcilarla es zamanli olarak yapilmistir ve her bir evrede en az ii¢
oturum kararli veri elde edene kadar devam edilmistir. Ogretim siireci evresini tamamlanmis olan katilimcilardan
yoklama verisi toplanirken, dgretim siireci oturumlarma iligkin verilerin toplanmasinda izlenen siire¢ izlenmis ve
elde edilen veriler dgretim siireci evresi icin hazirlanan veri kayit formuna kaydedilmistir. Ogretim siireci evresini
tamamlamamis olan katilimcilarla yoklama verisi toplanirken ise baslama diizeyi verilerinin toplanmasinda
izlenen basamaklar izlenmis ve veriler baglama diizeyi evresi i¢in hazirlanan veri kayit formuna kaydedilmistir.
Yoklama evresinin her bir oturumu sonunda uygulamaci, her bir dykiiye ait veri kayit formunu incelemistir.
Katilimeimin dogru verdigi toplam yanit sayisini toplam soru sayina bolerek katilimeinin o oturumunda elde ettigi
dogru tepki yiizdesini hesaplamigtir. Uygulamaci daha sonra dort 6ykiiden elde edilen dogru tepki yiizdelerinin
ortalamasi hesaplanarak grafikte ilgili oturumu simgeleyen yere kaydetmistir.

Genelleme Evresi

Genelleme evresinde dgretim siireci evresinde kullanilan 6ykii ve resimlerden farkli olan dort 6ykii ve bu
Oykiilere ait resimler kullanilmistir. Elde edilen veriler genelleme evresi veri kayit formuna kaydedilmistir. Son
yoklama verilerinin toplanmasinin ardindan, {i¢ oturum arka arkaya genelleme verisi toplanmistir. Genellemeye
iligkin verilerin toplanmasinda dgretim stireci evresinden farkli olarak uygulamaci, biligsel siire¢ yaklasiminda yer
alan dort asamaya model olmamistir. Katilimcilara sadece yeni resimler gosterilerek, 0ykii okunmus “sen
resimdeki (6ykil kahramaninin ismi sdylenerek) kisinin yerinde olsaydin ne yapardin?” yonergesi verilmistir.
Katilimemin bilissel siire¢ yaklasiminda yer alan basamaklari izleyerek sorulart (Ne oldu? Ne yapabilirim?
Hangisini yapmaliyim? Sonugta ne olur?) kendi kendine sormasi ve yanitlarim1 vermesi beklenmistir. Eger,
katilimc1 bir asamada soruyu sormada ya da yanitlamada zorlanmissa, uygulamaci katilimcinin o asamayi
gecebilmesi igin “simdi kendine ne oldu sorusunu sorman gerekiyordu degil mi?”, “peki sen olsaydin ne yapardin
haydi bir diisiin” gibi sozlerle sozel olarak yardimda bulunmus ancak bu yanit (-) olarak veri kayit formunda yer
alan ilgili basamaga kaydedilmistir. Katilimeinin dogru tepkileri ise ilgili basamaklara (+) olarak kaydedilmistir.
Her bir oturumda dort 6ykii ve bu dykiilere ait resimler kullanilmigtir. Her bir oturumu sonunda uygulamaci, her
bir dykiiye ait veri kayit formunu incelemistir. Katilimcinin dogru verdigi toplam yanit sayisini toplam soru sayina
boélerek katilimemnin o oturumunda elde ettigi dogru tepki yiizdesini hesaplamistir. Uygulamact daha sonra dort
oykiiden elde edilen dogru tepki ylizdelerinin ortalamasi hesaplanarak grafikte ilgili oturumu simgeleyen yere
kaydetmistir.

Veri Analizi

Aragtirmanin veri analizi kapsaminda, giivenirlik analizi yapilmis ve sosyal gecerlik verisi toplanmistir.
Cinsel istismar1 6nleme becerisinin biligsel siire¢ yaklasimi ile 6gretim ¢alismasi sonucunda elde edilen veriler
grafiksel olarak c¢oziimlenmistir. Verilerin ¢6ziimlenmesinde, grafiksel analiz tekniklerinden cizgisel grafik
kullanilmistir.

Giivenirlik Analizi. Bu arastirmada hem g6zlemciler arasi giivenirlik (bagimli degisken giivenirligi) hem
de uygulama giivenirligi (bagimsiz degisken giivenirligi) verisi toplanmistir. Giivenirlik verilerini toplamak
amaciyla, tiim uygulama video kayd: altina alinmistir. Aragtirmanin hem gozlemciler aras1 hem de uygulama
giivenirligi verileri 6zel egitim alami zihin engelliler 6gretmenliginden mezun ve zihin engelliler 6gretmenligi
yapan bir gézlemci tarafindan toplanmistir. Bu kisiye uygulama ile ilgili bilgi verilmis ve bu kisinin uygulama
videolari izleyerek veri toplama formuna kaydetmesi saglanmistir. Katilimemin tiim evrelerdeki oturum
sayilarinin yiizde 30’unun video kayitlar1 izlenerek veri toplama formuna kaydedilerek hesaplanmistir.
Gozlemciler arasi gilivenirligi saglamak amaciyla uygulamacinin ve video kayitlarimi izleyerek kaydeden
gbzlemcinin kayitlarindan elde edilen veriler “goriis birligi / goriis birligi + goriis ayrihigr x 100” formiiliiyle
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hesaplanarak beceri icin gozlemciler arasi giivenirlik katsayist bulunmustur. Arastirmanin gdzlemciler arasi
giivenirlik ytizdelerinin %80 iizerinde oldugundan yiiksek oldugu goriilmiistiir (Tablo 4).

Tablo 4

Gozlemciler Arasi Giivenirlik Verileri

Ayse Fatma Oya
Giivenirlik ortalamasi %95 %99 %94

Cinsel istismar1 dnleme becerisi 6gretim programinin uygulamaci tarafindan giivenilir bigimde kullanilip
kullanilmadigini belirlemek iizere ise uygulama giivenirlik verileri toplanmis ve giivenirlik analizi yapilmistir. Bu
amagla her bir katilimciyla yapilan cinsel istismar1 6nleme becerisi 6gretim oturumlar: videoya kaydedilmistir.
Uygulama giivenirligi verileri, uygulamaci tarafindan hazirlanan 11 maddelik &gretim programi uygulama
giivenirligi veri toplama formu ile toplanmistir. Yansiz atama yoluyla belirlenen 6gretim oturumlar1 gézlemci
tarafindan izlenmis ve uzman ilgili veri toplama formuna isaretlemesi saglanmistir. “Uygulama giivenirligi
katsayisi, gozlemlenen uygulamact davranisinin, planlanan uygulamaci davranisma boliinerek yiizdesinin
alinmas1” ile hesaplanmistir (Tekin-iftar, 2012). Arastirmanmn uygulamaci giivenirlik yiizdelerinin yiiksek
oldugundan (Tablo 5) uygulamacinin hazirladig1 sosyal beceri programini planladigi sekilde uyguladigimm
gostermistir.

Tablo 5

Uygulama Giivenirligi Verileri

Ayse Fatma Oya
Giivenirlik ortalamasi %97 %95 %96

Sosyal Gegerlik. Zihinsel yetersizligi olan katilimcilara kazandirilmas: hedeflenen cinsel istismari
onleme becerisinin ¢alismanin katilimeilari i¢in 6nemine iligkin sosyal gegerlik verileri toplanmistir. Bu verileri
toplamak i¢in bir sosyal gecerlik formu olusturulmustur. Soru hazirlanirken iki uzmandan goériis alinmis ve
sorunun uygun olduguna yonelik olumlu goériis alinmistir. Bu formda 6gretmen goriislerini almaya yonelik
“Calismanin katilimci iizerinde yarattigi etkiye iligkin goriisleriniz nelerdir?” sorusu ogretmenlerle yiiz yiize
goriigiilerek sorulmustur.

Bulgular

Arastirmada zihin yetersizligi olan bireylere bilissel siire¢ yaklasimiyla cinsel istismari 6nleme becerisini
edindirmek amaciyla biligsel siire¢ yaklasimi temel alinarak bir 6gretim programi hazirlanmis ve bu program
aracilifiyla ii¢ zihin yetersizligi olan katilimcrya kendilerini cinsel istismardan koruyabilmeleri i¢in cinsel istismart
onleme becerisi Ogretilmistir. Aragtirmanin katilimcilarmin cinsel istismari 6nleme becerisini kazanma
diizeylerine iliskin veriler Sekil 2’de yer alan grafikte sunulmustur.

Sekil 2°de yer alan grafik incelendiginde arastirmaya katilan ii¢ katilimciya ait grafigin 6gretim sunulma
sirasina gore verildigi goriilmektedir. Her bir katilimcinin grafiginde katilimeiya ait baglama diizeyi (BD), 6gretim
stireci (U), yoklama (Y) ve genelleme (G) evrelerinde gergeklestirilen oturumlardan elde edilen veriler yer
almaktadir. Asagida her bir katilimcinin grafiginde yer alan verilere iligkin agiklamalar sunulmustur.
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Sekil 2
Katilimcilara Ait Veri Grafigi
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Ogretim oturumlari
Birinci Katihmciya Ait Bulgular

Aragtirmanin birinci katilimeist olan Ayse’nin baglama diizeyi evresinde cinsel istismart onleme
becerisine yonelik sorulan sorulara ortalama %7 dogrulukta yanitladig1 goriilmektedir. Ayse’nin baslama diizeyi
evresinde {i¢ oturum ard arda kararli nokta elde edildiginden dolay1 Ayse ile cinsel istismar1 6nleme becerisi
programinin dgretim siireci evresine gegilmistir. Ogretim evresinde Ayse ile toplam sekiz dgretim oturumu
gergeklestirilmistir. Ayse’den 6gretim oturumlarinda biligsel siire¢ yaklagiminin dort asamasina ait sorulart kendi
kendisine sormas1, sorulara uygun yanitlar vermesi beklenmistir. Ogretim siireci evresinin ilk oturumunda
Ayse’nin ortalama %11 dogrulukta sorulart yanitladigi, son dgretim oturumunda ise ortalama %97 dogrulukta
sorular1 yanitladig1 ve 6gretim evresinde yer alan son {i¢ oturumun %80 iizerinde oldugu goriilmektedir. Ogretim
evresinde cinsel istismari 6nleme becerisine iliskin yanitlarinda 6l¢iit karsilandigindan ve ii¢ oturum art arda kararl
veri elde edildiginde dolay1 Ayse’nin 6gretim siireci evresi sona erdirilmis ve tiim katilimcilarla es zamanli olarak
birinci yoklama evresi diizenlenmistir. Ayse’nin 6gretim siireci evresini tamamlamasinin ardindan gergeklestirilen
birinci yoklama evresinde Ayse’nin ortalama dogru tepki yiizdesinin %98 oldugu gériilmektedir. Tkinci katilimci
Fatma’nin 6gretim siireci evresinin tamamlanmasinin ardindan diizenlenen ikinci yoklama evresinde Ayse’nin
ortalama dogru tepki yiizdesinin %100 oldugu, igiincii katiimc1 Oya’nin Ogretim siireci evresinin
tamamlanmasinin ardindan diizenlenen iigiincii yoklama evresinde ise Ayse’nin ortalama dogru tepki yiizdesinin
%95 oldugu goriilmektedir. Ogretim siireci evresi sonunda yapilan yoklama evrelerindeki verilerinde Ayse’nin
biligsel siire¢ yaklagiminin asamalarini 6lgiitii karsilar diizeyde bir dogrulukta kullanarak 6grenme diizeyini
korudugu diger bir deyisle Ayse’nin dgretim siirecinde 6grendigi gibi sorular1 kendi kendine sorabildigi ve uygun
yanitlar verebildigi anlasiimaktadir. Son yoklama evresinin ardindan diizenlenen genelleme evresinde ise Ayse’nin
dogru tepki yiizdesinin %96 oldugu goriilmektedir.

ikinci Katiimeiya Ait Bulgular

Aragtirmanin ikinci katilimecisi olan Fatma’nin baglama diizeyi evresinde cinsel istismari dnleme
becerisine yonelik sorulan sorulara ortalama %7 dogrulukta yanitladigi goriilmektedir. Birinci katilimc1 Ayse’nin
Ogretim siireci evresini tamamlamasinin ardindan gergeklestirilen birinci yoklama evresinde Fatma’nin ortalama
dogru tepki ylizdesinin %22 oldugu goriilmektedir. Fatma’nin baglama diizeyi verilerinde ii¢ oturum kararli veri
elde edildigi ve Fatma ile hedef beceriye iliskin 6gretim siireci yapilmadan 6nce diizenlenen birinci yoklama
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evresinde elde edilen verilerin baslama diizeyinde elde edilen verilerine benzer veriler oldugu i¢in Fatma ile cinsel
istismar1 énleme becerisi programinin dgretim siireci evresine gegilmistir. Ogretim evresinde Fatma ile toplam
yedi 6gretim oturumu gergeklestirilmistir. Ogretim siireci evresinin ilk oturumunda Fatma’nin ortalama %41
dogrulukta sorular1 yanitladigi, son 6gretim oturumunda ise %100 dogrulukta sorulari yanitladigi ve 6gretim
evresinde yer alan son ii¢ oturumun %80 iizerinde oldugu goriilmektedir. Ogretim evresinde cinsel istismari
onleme becerisine iliskin 6lgiit karsilandigindan ve ii¢ oturum art arda kararli veri elde edildiginde dolay:
Fatma’nin 6gretim siireci evresi sona erdirilmis ve tiim katilimcilarla es zamanlh olarak ikinci yoklama evresi
diizenlenmigtir. Fatma’nin 6gretim siireci evresinin tamamlanmasinin ardindan diizenlenen ikinci yoklama
evresinde Fatma’nin ortalama dogru tepki ylizdesinin %94 oldugu, ligiincii katilimer Oya’nin 6gretim siireci
evresinin tamamlanmasinin ardindan diizenlenen ii¢lincii yoklama evresinde ise Fatma’nin ortalama dogru tepki
yiizdesinin %96 oldugu gériilmektedir. Ogretim siireci evresi sonunda yapilan yoklama evrelerindeki verilerinde
Fatma’nin bilissel slire¢ yaklasimimin asamalarini 6lgiitii karsilar diizeyde bir dogrulukta kullanarak 6grenme
diizeyini korudugu diger bir deyisle Fatma’nin dgretim siirecinde 6grendigi gibi sorulari kendi kendine sorabildigi
ve uygun yanitlar verebildigi anlagilmaktadir. Son yoklama evresinin ardindan diizenlenen genelleme evresinde
ise Fatma’nin ortalama dogru tepki yiizdesinin %94 oldugu goriilmektedir.

Uciincii Katihmerya Ait Bulgular

Aragtirmanin Gi¢iinci katilimecisit olan Oya’nin baglama diizeyi evresinde cinsel istismart 6nleme
becerisine yonelik sorulan sorulara ortalama %22 dogrulukta yanitladig1 goriilmektedir. Birinci katilimc1 Ayse’nin
Ogretim siireci evresini tamamlamasinin ardindan gergeklestirilen birinci yoklama evresinde Fatma’nin ortalama
dogru tepki ylizdesinin %18 oldugu, ikinci katilimci Fatma’nin 6gretim siireci evresinin tamamlanmasinin
ardindan diizenlenen ikinci yoklama evresinde ise Oya’nin ortalama dogru tepki yiizdesinin %18 oldugu
goriilmektedir. Oya’nin baglama diizeyi verilerinde {i¢ oturum kararli veri elde edildigi ve Oya ile hedef beceriye
iliskin 6gretim siireci yapilmadan 6nce diizenlenen birinci ve ikinci yoklama evrelerinde elde edilen verilerin
baslama diizeyinde elde edilen verilere benzer veriler oldugundan dolay1 Oya ile cinsel istismar1 6nleme becerisi
programinin Ogretim siireci evresine gegilmistir. Ogretim evresinde Oya ile toplam sekiz &gretim oturumu
gerceklestirilmistir. Ogretim siireci evresinin ilk oturumunda Oya’nin ortalama %27 dogrulukta sorulari
yanitladigi, son 6gretim oturumunda ise %100 dogrulukta sorulart yanitladigi ve 6gretim evresinde yer alan son
{ic oturumun %80 iizerinde oldugu goriilmektedir. Ogretim evresinde cinsel istismar1 énleme becerisine iliskin
olgiit karsilandigindan ve ii¢ oturum art arda kararli veri elde edildiginde dolay1 Oya’nin 6gretim siireci evresi sona
erdirilmis ve tiim katilimcilarla es zamanli olarak {igiincii yoklama evresi diizenlenmistir. Oya’nin 6gretim siireci
evresinin tamamlanmasinin ardindan diizenlenen iigiincii yoklama evresinde ise Oya’nin ortalama dogru tepki
yiizdesinin %98 oldugu gériilmektedir. Ogretim siireci evresi sonunda yapilan yoklama evrelerindeki verilerinde
Oya’nin biligsel siire¢ yaklasiminin asamalarmi 6lgiitii karsilar diizeyde bir dogrulukta kullanarak 6grenme
diizeyini korudugu diger bir deyisle Oya’nin 6gretim siirecinde 6grendigi gibi sorulari kendi kendine sorabildigi
ve uygun yanitlar verebildigi anlasilmaktadir. Son yoklama evresinin ardindan diizenlenen genelleme evresinde
ise Oya’nin ortalama dogru tepki yiizdesinin %100 oldugu goriilmektedir.

Cinsel istismar1 onleme becerisi 0gretim programina katilan zihin yetersizligi olan ii¢ katilimecinin
baslama diizeyi verilerinde, bagimli degisken olan cinsel istismar1 dnleme becerisine yeterince sahip olmadiklari
belirlenmistir. Ogretim oturumlar éncesinde toplanan yoklama verilerinin de baslama diizeyi verilerine benzer
oldugu ve katilimcilarin cinsel istismar1 dnleme becerisini kullanma diizeylerinde 6nemli bir farklilasma olmadig:
goriilmustir. Katilimeilarin 6@retim evresi ve Ogretim evresinden sonra gerceklestirilen yoklama evreleri
verilerinin ise baglama diizeyi ve 6gretim dncesi gergeklestirilen yoklama evreleri verilerine gére yiiksek bir artig
ile farklilastig1 goriilmektedir. Dolayisiyla biligsel siire¢ yaklagimina dayali 6gretim programinin ii¢ katilimecida
da etkili oldugu agik¢a goriilmektedir. Bu etki hem &gretim siirecinde toplanan verilerde artisin gézlenmesiyle
hem de 6gretim sonunda alinan yoklama verilerinin, 6gretim dncesi toplanan yoklama verilerinden daha yiiksek
olmasiyla da agiklanabilmektedir.

Sosyal Gegerlik Bulgular:

Smif o6gretmenleri ile gergeklestirilen yiiz yiize goriisme sonunda ogretmenlerin “galismaya
baslandigindan beri ¢ocuklar artik oturup kalkarken bile davraniglarina dikkat etmeye galistyorlar, viicutlarinin
ozel bolgelerine iliskin farkindalik diizeyleri artti. Diger arkadaslarina da dikkat etmeleri gerektigini anlatmaya
galistyorlar, her durumda hem kendilerine hem de birbirlerine “sen olsaydin ne yapardin arkadagim, hangisini
secerdin?” gibi sorular sormaya bagladilar, hatta bazen baz1 siif i¢i etkinliklerde “bunu yaparsam bdyle ya da
boyle olabilir. Bunun sonucunda da bu olur” gibi ciimleler kullanmaya basladiklarini, biligsel siire¢ yaklagimindaki
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asamalar1 farkinda olmadan diger dersler i¢inde genellediklerinin gdzlemlenebildigine iliskin ifadeler kullandiklar1
goriilmiistiir. Bu ifadelere dayanilarak katilimcilarin bu ¢aligsmadan oldukga yarar sagladigi sdylenebilmektedir.

Tartisma

Bu arastirmanin amaci bilissel siire¢ yaklasimima dayali olarak hazirlanan 6gretim programinin zihin
yetersizligi olan bireylere cinsel istismari 6nleme becerisini kazandirmadaki etkililigini incelemektir. Bu amagla
gerceklestirilen ¢alisma sonunda elde edilen bulgulara bakildiginda gretim programinin ii¢ katilimcinin da hedef
beceriyi kazanmasinda ve beceriyi genellemesinde etkili oldugu sonucuna varilmistir. Arastirmada elde edilen
bulgular zihinsel yetersizligi olan bireylere hazirlanan programlar ile giivenlik ve sosyal becerilerinin 6gretiminde
biligsel siire¢ yaklagimini kullanan g¢aligmalarm bulgulariyla (Collet-Klinberg & Chadsey-Rusch, 1991; Cifci,
2001; Dagseven-Emecen, 2008; Sénmez, 2020) ve OSB tanili bireylere biligsel siire¢ yaklasimi ve sosyal dykiiler
kullanarak gerceklestirilen ¢alismalarin bulgulariyla tutarlik gostermektedir (Girli & Atasoy, 2010; Siizer, 2015).

Bu caligmalar incelendiginde c¢alismamizla benzer ve farkli yanlarinin oldugu goéze ¢arpmaktadir.
Calismamiza benzer olarak Cifci (2001) cinsel istismar1 dnleme becerisi kapsaminda sayilabilecek olan “uygun
olmayan dokunmaktan kaginma, alay edilmeyle basa ¢ikma ve 6ziir dileme” becerilerini igeren bir sosyal beceri
O0gretim programini biligsel siire¢ yaklasimma dayali olarak hazirlamis toplam dokuz zihin yetersizligi olan
dgrenciye uygulamustir. Ogretim siirecinde ¢alismamizla benzer olarak oykiiler ve bu dykiileri betimleyen
resimlerin kullanildig1 ve katilimeilarin biligsel siire¢ yaklasiminin basamaklarina gére hazirlanmis sorulari
kendilerine sormalar1 ve yanitlamalarmin beklendigi goriilmektedir. Aragtirma sonunda tiim katilimcilar beceriyi
kazanarak genelleyebilmislerdir. Collet-Klingenberg ve Chadsey-Rusch (1991), yaptiklar1 ¢alisma ile ¢alismamiz
arasimda hem benzerlik hem de farkliliklar yer almaktadir. Collet-Klingenberg ve Chadsey-Rusch (1991)
caligmasinda biligsel siire¢ yaklasiminin zihin yetersizligi olan bireylere elestiriye uygun tepki verme davranisi
iizerine olan etkisi degerlendirilmistir. Bizim c¢alismamiza benzer olarak farkli sosyal senaryoyalar ve bu
senaryolara uygun resimler kullanilmis ancak arastirma sonunda ii¢ katilimcidan sadece ikisinin hedef beceriyi
kazandig1 goriilmiistiir. Bunun sebebinin diisiik IQ puani, ig ortaminda yeterli vakit gecirmemesi ve 6grenmeye
yeterince motive edilmemis olmasinin yol acgtig1 belirtilmektedir. Genelleme oturumlari bizim ¢alismamizdan
farkli olarak dogal ortamlarda ve farkli senaryolarla toplanmistir. Dagseven-Emecen (2008) tarafindan
gergeklestirilen ¢alisma ile bu ¢aligsma arasinda da hedef beceri ve kullanilan arag-geregler agisindan farkliliklar
yer almaktadir. Dagseven-Emecen (2008), zihinsel yetersizligi olan katilimcilara tesekkiir etme ve paylagma gibi
giivenlik becerileri arasinda yer almayan becerilerin bilissel siire¢ yaklasimi ile ancak resimler yerine video
goriintiileri kullanarak kazandirmistir. Ogretimde video gériintiilerdeki durum arastirmaci tarafindan agiklanmig
ve katilimcilarin biligsel siire¢ yaklasiminin basamaklarina goére hazirlanmis sorulari kendilerine sormalari
beklenmistir.

Aragtirmada cinsel istismart Onleme becerisi dgretim programinin hazirlanmasinda biligsel siireg
yaklagimi temel alinmigtir. Bu yaklagimin tercih edilmesinin sebebi biligsel slire¢ yaklagiminin bireylere sosyal
becerileri ayr1 ayr1 6gretmek yerine, sosyal durumla ilgili olarak problem ¢dzme becerisi 6gretmesidir. Biligsel
siire¢ yaklagimina dayali olarak sosyal beceri ogretildigi zaman, birey sosyal etkilesimin genel kurallarini
ogrenerek, becerileri farkli ortamlarda, farkli kisilere yonelik olarak kullanabilmekte yani baska bir deyisle
beceriyi yiiksek oranda genelleyebildigi diistiniilmektedir (Collet-Klingenberg & Chadsey-Rusch, 1991; Ladd &
Mize, 1983). Calismamizin bulgularini biligsel siire¢ yaklagimimi kullanarak farkli becerileri zihin yetersizligi ya
da OSB tanili bireylere kazandirmayi hedefleyen ¢aligmalarin bulgular1 tarafindan da desteklenmektedir.
Sénmez’in (2020) zihinsel yetersizligi olan bireylerin giinliik yasantilarinda karsilastiklar1 problemleri
¢dzmelerinde, gelistirilen sosyal problem ¢dzme dgretim programimin (SPCOP) etkili olup olmadigini inceledigi
arastirmasi sonunda katilimcilarin hepsinin sosyal problem ¢6zme asamalarini 6grendikleri, alt1 katilimcinin farkl
problem durumlarina genelleyebildikleri, diger ii¢ katilimecinin ise genelleme agamasinda sosyal problem ¢ézme
modelinin problem ¢ézme kisminda basarili oldugu fakat ¢oziimii uygulama kisminda basarili olamadiklar
sonucuna ulagilmigtir. Girli ve Atasoy (2010) ise Cifci’nin (2001) yapmis oldugu ¢alismay1 OSB tanili cocuklar
iizerinde tekrarlamis ve “uygun olmayan dokunmaktan kaginma, alay edilmeyle basa ¢ikma” becerilerini 9 OSB
tanili katilimeiya 16 6ykii ve bunlar1 betimleyen resimlerini kullanarak 6gretilmistir. Arastirma sonunda Cifci’nin
(2001) calismasinda oldugu gibi bilissel siire¢ yaklagiminin sosyal becerileri edindirmede etkili oldugunun bir kez
daha altin1 ¢izmisgtir. Stizer (2015) tarafindan gergeklestirilen caligmada ise “uygunsuz dokunma” becerisi sosyal
oykiiler kullanilarak 6gretilmistir. OSB tanil1 ikisi kiz bir erkek olmak iizere farkli cinsiyetlerden katilimcilar
calismaya dahil edilmistir. Oykii temelli uygulamalarin cinsel istismar1 dnleme becerisinin 6gretiminde etkili
oldugu sonucu elde edilmistir. Benzer olarak bu ¢alismada da Oykiiler ve resimlerden faydalanilmis ve cinsel
istismar durumu Sykiiler ve resimleri ile tasvir edilmeye calisiimistir. Ogretim programinin katilimeilar iizerinde
etkili olmasinda da kullanilan 6ykii ve resimlerin katilimeilarin dikkatini gekmesinin etki ettigi diisiiniilmiistiir.
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Alanyazinda sosyal becerilerin ve gilivenlik becerilerinin farkli yontem ve teknikler kullanilarak 6zel
gereksinimli bireylere kazandirmay1 amaglayan ¢alismalar yer almakta ve ¢alismamizin bulgularmi destekler
nitelikte olduklar1 goriilmektedir (Akmanoglu, 2008; Yektaoglu-Tomgiisehan, 2018). Akmanoglu (2008)
calismasinda OSB tanili bireylere cinsel istismar1 6nleme becerisi kapsaminda sayilabilecek olan kotii niyetli
yabanct kigilerin kendilerini kagirma girisiminden kaginma becerisini kazandirmak amaciyla asamali yardimla
ogretimi kullanmis ve arastirmanimn bulgularinda katilimcilar hedef beceriyi kazandiklarini ifade etmistir.
Yektaoglu-Tomgiisehan (2018), zihin yetersizligi olan bireylerin cinsel istismara karsit korunmalarin1 saglamak
amaciyla bir program gelistirilmis ve resimli kartlar, posterler, olay anlatim kartlar1 gibi arag¢ gerecler
kullanilmistir. Ayrica hedef becerinin 6gretiminde sézel ipucu, isaret ipucu, kismi fiziksel yardim ve model olma
gibi tekniklerin kullanmig ve programin hedef beceriyi katilimcilara kazandirmada etkili oldugu belirtmistir.
Akmanoglu (2008) ve Yektaoglu-Tomgiisehan (2018) arastirma bulgular1 ile bu ¢aligmanin bulgular: paralellik
gostermig OSB tanili ve zihin yetersizligi tanist almis 6grencilerin hazirlanan 6gretim programlariyla cinsel
istismara kars1 kendilerini koruma becerilerini edinebildikleri goriilmiistiir.

Ogretim programinm etkili olmasinda katihmcilarin 12-14 yas aralifinda olmasi ve ortaokulda
kaynagtirma Ogrencisi olmalarmin dolayisiyla ergenlik doneminde yer almalarinin etkili olabilecegi
diisiiniilmiistiir. Bu yas araliginda bireyler igin cinsel istismart dnleme becerisinin 6gretiminin katilimeilar
tarafindan dikkat ¢ekici bulunmasi ve dnemli goriilmesinin de 6gretim programinin etkisini artirmis olabilecegi
diisiiniilmiistiir. Ergenlik ¢aginda olan bu yas grubunun dikkatlerinin daha fazla cinsellik {izerine olmasi,
hazirlanan Oykiilerde gecen konularin ve resimlerin ilgilerini ¢ekmesi onlarin g¢alismaya olan ilgilerini ve
motivasyonlarini artirabilecegi ve programin etkili olmasina katki sagladigi diistiniilmektedir. Alanyazinda yapilan
benzer caligmalarda da katilimcilarin ergenlik doneminde olmasmin 6gretimlerin etkililigini artirabildigi
belirtilmistir (Daro, 1994; Tang & Lee, 1999; Watson & Halford, 2010).

Cinsel istismar1 dnleme programlarinin cinsel istismar1 6nledigi ve bireylere farkindalik kazandirdig: bir
gercektir. Arastirma sonrasinda dgretmenler, katilimcilarin kendi viicutlarini korumaya ve istismar durumunu
ortaya cikarabilecek davranislara iliskin farkindalik kazandiklarini belirtmislerdir. Bu bulguda bize sosyal gegerlik
acisindan ¢aligmanin etkili oldugunu gosterir niteliktedir.

Alanyazinda yer alan ¢alismalarin ¢gogunda katilimcilarin bilissel siire¢ yaklagimini genelleyebildiklerini
gosteren bulgular elde edilmis olsada (O’Reilly & Chadsey-Rusch, 1992) katilimeilarin genellemede basarisiz
oldugunu belirten aragtirmalarda bulunmaktadir (Collet-Klingenberg & Chadsey-Rusch, 1991; Cifci, 2001).
Problem ¢6zme yaklagimin kullanildig1 yurt dis1 alan yazin arasgtirmalarinda katilimcilara uygulanan programlarin
etkili oldugu, ancak bazi ¢alismalarda bazi katilimeilarin genelleme asamasinda daha diisiik performans gosterdigi
belirtilmektedir (Sonmez, 2020). Buna benzer olarak Collet-Klingenberg ve Chadsey-Rusch (1991) ¢alismasinda
da ii¢ katilimcidan ikisinin hedef beceriyi edinerek genelleyebildigi, bir katilimcinin ise biligsel diizeyinin diger
katilimcilara kiyasla daha diisiik olmasindan dolayr beceriyi edinerek genelleyemedigi goriilmektedir. Bu
aragtirmanin genelleme oturumlarinda katilimcilarin 6gretim oturumlarinda kullanilan 6ykii ve resimlerden farkli
olan dykii ve resimlerle karsilastiklarinda bilissel siire¢ yaklasiminin asamalarint kullanabildikleri ve 6grendikleri
asamalar1 yeni Oykiilere genelleyebildikleri gozlenmistir. Genelleme oturumlari verileri 6gretim oturumlarinin son
yoklama evresindeki verilerle karsilastirildiginda, birinci ve ikinci katilimer ile yaklagik olarak ayni verilerin elde
edildigini fakat {i¢lincii katilimeinin genelleme oturumlarinda dogru tepki yiizdesinde artis oldugu goriilmiistiir.

Cinsel istismar maruz kalinmasi istenmeyen, ¢ocuk igin tehlike arz eden bir durum oldugundan dolay1
cinsel istismari 6nleme becerisinin 6gretiminde uygulama yapmak ¢ok miimkiin olmamaktadir (Miltenberger vd.,
2015). Cinsel istismar gibi bireyi tehlikeye sokan giivenlik becerilerinin 6zel gereksinimli bireyler tarafindan
Ogrenilebildigini ve gerekli oldugunda bu becerilerin sergilenebildigi arastirmalarda da vurgulanmaktadir. Ancak
bu becerinin dogasi geregi beceri dgretiminde tehlikeli durumlarin istenilen her zaman gergeklesmemesi, tehlikeli
durumu aym sekilde tekrar tekrar yaratmanin miimkiin olmamasi, 6gretimde dogal ortamlari kullanmanin hem
giivenlik hem de etik a¢idan uygun olmamasi ve dolayisiyla dogal 6grenme firsatlarinin yaratilamamasi gibi bazi
smirhiliklart yer almaktadir (Ergenekon & Colak, 2019). Dolayisiyla bu arastirmada katilimcilarin gercek hayatta
bu beceriyi kullanmalar1 gereken ortam ve durumla karsilastiklarinda beceriyi genelleyip genelleyemeyecekleri
aragtirtlmamis, dgretilmesi hedeflenen becerinin genellemesi sadece farkli 6ykii ve resimlerle yapilmistir. Bu,
aragtirmanin siirliligi olarak kabul edilmistir.

Aragtirmanin diger bir smirliligi ise katilimcilarin se¢imine yoneliktir. Bu arastirmada sadece kiz
¢ocuklarina yonelik gerceklesebilecek cinsel istismar ele alinmistir. Dolayisiyla arastirma, belirlenen 6n kosul
becerilere sahip 12-14 yas araligindaki zihin yetersizligi olan ii¢ kiz dgrenciyle ve cinsel istismari 6nleme
becerisini kazandirilmakla sinirlidir. Bu smurliliklar géz dniine alinarak bundan sonra yapilacak arastirmalarda
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zihin yetersizligi olan erkek 6grenciler ya da hem erkek hem de kiz 6grencilerden olusturulan katilimci gruplari
icin biligsel siire¢ yaklagimina dayali olarak hazirlanan programin uygulanabilir ve etkililigi degerlendirilebilir.
Bir diger sinirlilik olarak ise hedef beceriye iligkin 6n kosul beceriler ve katilimcilarla ilgili durumlara iliskin
bilgiler katilimcilart en iyi tantyan ebeveynleri ve sinif ortaminda her giin bir arada olan dgretmenleriyle yapilan
goriigmeler araciligiyla toplanmistir. Bu sinirlilik g6z 6niine alindiginda yapilacak ileri ki aragtirmalarda 6gretmen
aile gibi paydas goriislerinden ziyade katilimcilarin kendileri ile goriismeler yapilmasi dnerilmektedir.

Alanyazinda yer alan arastirmalar zihin yetersizligi olan ¢ocuga sahip ailelerin cinsel istismarin
onlenmesine iliskin (Atbasi, 2016) ve cinsel egitime iligkin bilgi diizeylerinin oldukg¢a sinirli diizeyde oldugunu
gostermektedir (Oncii vd., 2019). Dolaysiyla ileride yapilacak arastirmalar zihinsel yetersizligi olan bireylerin
ailelerinin de dahil edilecegi sekilde yapilmasi onerilmektedir. Ayrica zihin yetersizligi ve otizm spektrum
bozuklugu gibi yetersizliklere sahip olan bireylere sosyal beceri ve viicut farkindaliginin 6gretilmesinden
baglanilarak yas ve gelisimlerine uygun sekilde cinsel egitim verilerek bu bireylerin uygun olmayan sosyo-cinsel
davranislar sergilemelerinin 6nlenmesi gerektigi belirtilmektedir (Gliven, 2021). Ancak bu bireylerle calisan
ogretmenler 6grencilerine cinsellik ve cinsel istismar konularina iliskin nasil yaklagmalari, nasil bir yol izleyerek
egitim vermeleri ve istismar gibi bir durumda nasil davranmalari gerektigine iligkin sinirliliga sahip olduklarindan
bu konular ile ilgili 6gretmenlere de hizmet i¢i egitim verilerek bu konulardaki smnirliligin giderilmesi
onerilmektedir.

Cinsel istismarin 6nlenmesine iligkin yapilan aragtirmalarin genellikle ¢ocuklar {izerine yogunlasildigs,
¢ocuklara cinsel istismar kapsaminda yer alan bazi kavramlarin 6gretilerek onlarin istismara karsi farkindalik
kazanmalarinin amaglandigi, ayni zamanda ailelerinde cinsel istismara iligkin farkindaliklarint geligtirmek
amaciyla programlarin gelistirilerek uygulandigt ve bu programlarin hem ¢ocuk hem de ailenin bilgi diizeyini
arttirarak onlarin daha giivenli hissetmelerine katki sundugu (Karakartal, 2020) ancak alanyazinda yer alan
caligmalarin smurlt olduklart goriilmektedir. Dolayistyla ailelerin cinsel egitim konusunda yetkinliklerinin
gelistirilmesine yonelik (Oncii vd., 2019) ve daha giivenli bir ortam yaratabilmek icin toplum bilincinin
olusturulmasina yonelik daha genis ¢capli ¢alismalarin yapilmasi 6nerilmektedir (Karakartal, 2020).

Yazarlarin Katki Diizeyleri

Calisma birinci yazarin yiliksek lisans tez arastirmasidir ve ikinci yazarin danigsmanliginda
gerceklestirilmistir. Arastirmanin tiim uygulamasi birinci yazar tarafindan gergeklestirilmis ikinci yazar gerekli
kontrolleri yaparak geri doniit vermistir.
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Abstract

Introduction: When individuals are not aware of the nature and scope of behaviors related to sexual abuse, they
may face the risk of abuse. Individuals with intellectual disabilities may also experience abuse, just like other
individuals. Raising awareness through education is the most important measure to prevent sexual abuse. The
skills individuals use to prevent sexual abuse are very important and functional especially for individuals with
special needs so that they can spend their lives independently and safely.

Method: This study aimed to examine the effectiveness of the curriculum developed in line with the cognitive
process approach in helping people with intellectual disabilities to acquire the skill of sexual abuse prevention.
The study was designed with the multiple probe model across participants, one of the single-subject research
methods, and baseline, instruction, probe, and generalization phases were used. Three 12-14-year-old female
students with intellectual disability were included in the study. An instructional program based on the social
decoding, social decision making/deciding, social performance, and social evaluation stages of the cognitive
process approach was prepared to teach the target skill to the participants. The program made use of stories about
sexual abuse situations and how to avoid these situations, as well as pictures depicting these stories. Participants

were taught three prevention skills to avoid sexual abuse: "saying no", "getting out of the environment"”, and
"telling what occurred to someone they trusted”.

Findings: At the end of the study, it was concluded that the developed instructional program was effective in
helping three female students in acquiring the sexual abuse prevention skills. This effect can be explained both by
the increase in the data collected during the teaching process and by the fact that the probe data collected at the
end of the instruction were higher than the probe data collected before the instruction.

Discussion: The findings obtained from the research were discussed in the light of the studies in the literature and
suggestions were made for further studies.

Keywords: Sexual abuse, sexual abuse prevention skills, cognitive process approach, safety skills, intellectual
disability and sexual abuse.
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Introduction

Individuals with intellectual disabilities go through the same developmental stages as their typically
developing peers and have similar physiological, social and emotional needs. However, individuals with
intellectual disabilities experience retardation in cognitive, social and emotional, language and communication
areas compared to their typically developing peers (Yildiz, 2014). The difficulties experienced by individuals with
intellectual disabilities in adaptive behaviors are parallel to the severity of their intellectual disabilities. Individuals
with intellectual disabilities experience problems especially in paying and maintaining attention, storing
information in memory and recalling it, coordinating the problem-solving process, learning abstract concepts,
generalizing behaviors and skills, understanding emotions and thoughts, comprehending social clues, exhibiting
behaviors appropriate to their age, gender and the setting, and learning (Bozkurt 2014). These individuals will
need support to minimize these difficulties and to lead an independent and safe life. Therefore, individuals with
intellectual disabilities are taught many skills and behaviors, including the skill of sexual abuse prevention, which
will enable them to lead a safe life in society (Jang et al., 2016).

Individuals with intellectual disabilities go through similar stages of sexual development as their typically
developing peers. While sexual development takes place as a part of normal development in individuals with
typical development, individuals with intellectual disabilities experience some difficulties in obtaining sexual
information due to some factors such as the family's hesitancy to provide information, restriction on their sexuality,
and the perspective towards individuals with disabilities, causing individuals to withdraw from social life
(Boyacioglu et al., 2018). Due to both the inability to sufficiently participate in social life and the difficulties in
learning new behaviors and skills, unlike their typically developing peers, these individuals show limitations in
acquiring the sexual knowledge and skills required to exhibit appropriate sexual behaviors either from their friends
or people around them through observations and talking to them, or through resources such as books and the
internet (Boyacioglu et al., 2018; Curtis, 2017; Cakmak & Cakmak, 2013). Due to these limitations, individuals
with intellectual disabilities cannot obtain adequate sexual knowledge. Individuals with intellectual disabilities
may exhibit inappropriate sexual behaviors due to lack of sexual knowledge and sexual education which will lead
to social exclusion, while at the same time increase sexual abuse risk (Kii¢iik, 2012; Lumley & Miltenberger, 1997;
Yildiz & Cavkaytar, 2017). One of the main goals of sexual education is to raise awareness and increase the
knowledge and skills of children to protect themselves from sexual abuse. The programs created for this purpose
help these individuals to distinguish between good and bad touch and provide information about what needs to be
done in case of abuse, and hence, not only protect from sexual abuse, but also ensure both their psychological well-
being and physical health and integrity. Therefore, sexual education not only contributes to sexual development,
but also creates awareness in regard to sexual abuse, which may be a risk for individuals with intellectual
disabilities (Cetin-Giindiiz & Demirli-Yildiz, 2016).

Sexual abuse is defined as "a deviant and selfish human action without the consent of the other party
which is carried out to obtain sexual satisfaction under the influence of inappropriate lustful desires that are not
accepted in society” (Topgu, 2009, p. 17). According to the American National Center on Child Abuse and Neglect,
“a child is considered to be sexually abused when the contact and relationship between the child and adult is used
for the sexual gratification of the adult or someone else" (Polat, 2007a, p. 47). The abuser may be someone
unfamiliar to the child, but often the abuser is someone the child knows or someone who lives in the child's
immediate environment (Ovayolu et al., 2007). There are two types of sexual abuse: contact and non-contact abuse.
Sexual abuse involving contact takes place in the form of kissing the child for sexual purposes, making the child
touch the abuser or forcing the child to masturbate or have oral sex with the abuser, applying sexual violence to
the child to provide sexual pleasure, having vaginal or anal intercourse with the child, and using the child for child
prostitution; whereas non-contact sexual abuse takes place in the form of verbal abuse, exhibitionism and
voyeurism (Yal¢in, 2011). Similarly, the World Health Organization also reports that sexual abuse includes saying
sexually explicit words, voyeurism, exhibitionism, touching for sexual purposes and forcing sexual intercourse
(Celik & Ipci, 2020).

Sexual abuse is an undesirable situation that all children and young people may encounter (Aktepe, 2009).
However, studies show that the risk of abuse is related to age and gender as well as disabilities (Putnam, 2003)
and therefore individuals with special needs carry a higher risk than individuals with typical development (Kim,
2010; Yildirim & Atbast, 2023). As a group, individuals with intellectual disabilities are the most vulnerable group
against sexual abuse and exploitation in the society (Lumbey & Miltenberger, 1997; Tharinger et al., 1990), their
risk of being exposed to sexual abuse is much higher compared to other groups (Celik & Ip¢i, 2020; Jones et al.,
2012; Kiigiik, 2012) and they generally experience abuse during adolescence (Celik & Ipgi, 2020). Sexual abuse
experienced during childhood causes a wide range of psychological problems in the child such as low self-esteem,
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anxiety and depression (Aktepe, 2009; Lalor & McElvaney, 2010). It is stated that individuals with intellectual
disabilities who have been sexually abused display some behaviors such as introversion, harming themselves or
others, and engaging in inappropriate sexual behaviors (Sobsey, 1994). Although some sources point out that the
reactions of individuals with intellectual disabilities to sexual abuse are more intense and qualitatively different
than individuals without intellectual disability, there are not many studies on the effects of sexual abuse on
individuals with intellectual disabilities (Topgu, 2009).

Factors that make individuals with intellectual disabilities more vulnerable to sexual abuse may be cited
(Kigiik, 2012; Lumley & Miltenberger, 1997; McCabe, 1993) as inadequate reasoning and judgment skills
(Lumley & Miltenberger, 1997), lack of social skills (Watson, 1984), emotional and social insecurity (Tharinger
et al, 1990; Tang & Lee 1999), having insufficient knowledge and skills regarding sexual abuse and sexual
education, and having difficulty in expressing themselves in regards to inappropriate behaviors (Yalgin, 2011).
Lack of sexual education, sexual knowledge and skills is one of the most prominent risk factors for sexual abuse
(Tang & Lee, 1999). The individuals who know what sexual abuse is will try to protect themselves in such
situations, and in cases where it is not possible, they will be empowered to report it to someone and ask for help.
Therefore, having knowledge and skills to prevent this unwanted situation is vital for the development of young
individuals (Cetin-Giindiiz & Demirli-Y1ldiz, 2016) and it is crucial for individuals to be aware of their own bodies
with the help of preventive education programs that include concepts such as gender, sexual identity and skills to
prevent abuse (Karakartal, 2020).

Sexual abuse prevention skill is a functional skill that is vital for individuals with intellectual disabilities
to lead an independent and safe life and is classified as self-protection skills under safety skills (Jang et al., 2016).
Safety skills consist of a wide range of skills that include many different behaviors, both psycho-motor and
cognitive, such as recognizing unexpected and dangerous situations that threaten safety at home, school, workplace
and/or social environments and ensuring personal safety by exhibiting appropriate behaviors in an appropriate time
(Ergenekon & Colak, 2019). Although sexual abuse prevention skill is included among safety skills, it overlaps
with social skills that individuals should have in order to protect themselves, such as defending their rights,
expressing both positive and negative emotions, refusing inappropriate requests and asking for help (Sorias, 1986
as cited in Cifci & Sucuoglu, 2001). Therefore, providing individuals with intellectual disabilities with both safety
and social skills that will serve to protect themselves, which are key for individuals to lead a safe life, increasing
their awareness of sexual abuse and enabling them to perceive situations that can be considered sexual abuse is of
vital importance and is a very important strategy for the prevention of sexual abuse (Ergenekon & Colak, 2019;
Ozbey, 2017). In addition, the high number of abuse incidents carried out by using the shortcomings of individuals
with intellectual disabilities point to the need for sexual education programs that aim to increase the awareness of
these individuals against sexual abuse (Celik & Ipci, 2020). The need for sexual education programs prepared by
taking into account the different needs and learning characteristics of these individuals is obvious (Lumley &
Miltenberger, 1997; McCabe, 1993).

It is emphasized in the literature that sexual abuse prevention strategies should be implemented through
school-based education programs. These education programs are implemented very effectively in developed
countries. However, school-based sexual abuse prevention programs that will enable children to gain competence
to protect themselves by raising awareness against sexual abuse are not implemented in Tiirkiye and the research
conducted in this field are rather limited (Kemer & Isler-Dalgig, 2021). The national studies show that the programs
developed for the prevention of sexual abuse usually focus on providing the children with some skills such as
acquiring age-appropriate sexual information, knowing their own bodies, knowing the private parts in their bodies
and that these parts should not be touched, distinguishing between good and bad touching, telling someone they
trust in case of abuse, and not hiding the situation (Aktepe, 2009; Kemer & Isler-Dalglg, 2021; Ozbey, 2017) and
the studies conducted in this field generally center on training individuals about sexual abuse, how to recognize
the abuser and how to protect themselves in case of abuse (Polat, 2007b). The programs developed for this purpose
aim to provide individuals with some skills such as rejecting sexual abuse by saying “no”, staying away from the
environment and explaining the situation to a trusted person (Cakmak & Cakmak, 2013; Kim, 2010; Lumley &
Miltenberger, 1997; Odaci, 2018; Wurtele, 2002).

Itis reported in previous studies that the sexual abuse prevention skills should be taught to individuals by
using appropriate methods and techniques in order to prevent from abuse (Aktepe, 2009; Cecen, 2007; Karakartal,
2020). The cognitive process approach, also called the problem-solving approach, aims to develop the ability of
individuals with intellectual disabilities to analyze, sequence and distinguish events in the face of social situations
(Cifci & Sucuoglu, 2003; Dagseven-Emecen, 2008; Vuran, 2013). With this approach, the individual is taught a
four-phase process, which includes identifying the distinguishing and distinctive social stimulus (social decoding),
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choosing the most appropriate response for the situation by identifying alternative responses (social decision
making/deciding), exhibiting the behavior (social performance), and evaluating the effectiveness of the behavior
when it is exhibited (social evaluation) (O'reilly et al., 2002). By presenting various stories and pictures to the
individual, the social skills instruction based on this approach uses examples of social interaction and summarizes
what to do at the beginning and end of each story. The incident in the story is analyzed according to the four basic
phases of the approach (Cifci & Sucuoglu 2010). Stories and pictures depicting stories, modeling, role playing and
rehearsal techniques are also used in teaching with the cognitive process approach. The cognitive process approach
provides individuals with a strategy on how to solve the problem they face (Cifci, 2001). Since sexual abuse is an
undesirable and dangerous situation to be exposed to, it is appropriate to teach using stories describing different
sexual abuse situations with relevant pictures, but to teach problem solving strategies about what can be done in
cases of abuse is important for the acquisition of sexual abuse prevention skills (Miltenberger et al., 2015).

There are some studies in the literature aiming to provide different skills to individuals with special needs
by using the cognitive process approach steps (Anderson & Kazantzis, 2008; Cifci, 2001; Collet-Klinberg &
Chadsey-Rusch, 1991; Dagseven-Emecen, 2008; Girli & Atasoy, 2010; Jacobs et al., 2002; Kutlu, 2016; Kiigiik,
2012; Odaci, 2018; O’Reilly & Chadsey-Rusch, 1992; Park & Gaylord-Ross, 1989; Sénmez, 2020). However,
there is no research aiming to teach sexual abuse prevention skills to individuals with intellectual disabilities by
using the cognitive process approach, while there are a limited number of studies aiming to provide individuals
with intellectual disabilities with some social or safety skills that are among sexual abuse prevention skills by using
the cognitive process approach (Cifci, 2001; Collet-Klinberg & Chadsey-Rusch, 1991; Dagseven-Emecen, 2008).
Cifci's (2001) study aimed to teach how to avoid inappropriate touching to individuals with intellectual disabilities
with a cognitive process approach by using stories and pictures depicting these stories. At the end of the study,
while all participants acquired the target skill, one participant could not generalize the skill. In the study conducted
by Collet-Klinberg and Chadsey-Rusch (1991), three participants with moderate intellectual disability were taught
the skill of responding appropriately to criticism with the cognitive process approach and it was concluded that the
method was effective.

According to national and international literature, there are both descriptive and experimental studies on
the sexual abuse of individuals with intellectual disabilities. Descriptive studies investigated mothers' knowledge
levels about their children's sexual development and education (Giildag, 2022), mothers' attitudes towards their
children's sexual identity development (Cergi, 2013), mothers' knowledge levels and opinions about preventing
sexual abuse (Atbasi, 2016; Zerey, 2019), teachers' attitudes towards sexual education (Corbaci-Serin et al., 2012;
Akdemir & Sar1, 2019), prevalence of abuse (Bulut & Karaman, 2018; Chen et al., 2004; Celik & Ipci, 2020),
sexual education practices (Altmok, 2010), body awareness of individuals with intellectual disability (Aral & Ozel,
2002), sexual abuse knowledge and self-protection skill levels of individuals (Tang & Lee, 1999), problems caused
by prior sexual abuse in adult relationships (Watson & Halford, 2010), the relationship between physical neglect
and abuse and behavioral problems (Eratay, 2000) and sexual knowledge level and abuse perception level of
individuals with intellectual disability (Mandan-Siiriict, 2009).

Experimental studies included studies aiming to provide some safety and social skills within the scope of
sexual abuse prevention skills through different methods such as social story, step-by-step teaching, video
modeling and community-based teaching arrangement. (Akmanoglu, 2008; Bassette et al., 2018; Haseltine &
Miltenberger, 1990; Kutlu, 2016; Kiiciik, 2012; Lee & Tang, 1998; Lumley & Miltenberger,1997; Miltenberger et
al., 1999; Miltenberger vd., 2013; Odaci, 2018; Siizer, 2015; Yektaoglu-Tomgiisehan, 2018; Yildirim & Atbasi,
2023). The literature also has some studies aiming to provide sexual abuse prevention skills to individuals with
typical development by using different methods and techniques (Cegen-Eroglu & Kaf-Hasirci, 2013; Yilmaz-
Irmak et al., 2018).

Among these studies, Akmanoglu (2008) taught individuals with autism spectrum disorder (ASD) the
ability to escape from the abduction attempts of malicious people by using video modeling and community-based
teaching arrangement using progressive assisted teaching. The study carried out by Bassette et al. (2018) aimed to
provide individuals with intellectual disabilities with the ability to use mobile phones when they are lost in a school
and social area by designing the study with the multiple probe model across participants. The participants were
taught to take a photo and send when they were lost by video model teaching method and system of least to most
prompt. At the end of the research, all the participants learned the skill and were able to generalize it to a different
environment. Similar to Akmanoglu's (2008) study teaching how to escape from the abduction attempts of
malicious people, Girli and Atasoy (2010) also taught individuals with ASD the skill to cope with being ridiculed
and avoid inappropriate touching with the cognitive process approach. Kutlu (2016) compared the effectiveness
and efficiency of social story used alone and the presentation of the social story together with the video model in
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order to teach individuals with ASD the skills of protection from strangers. In the study, individuals were taught
the skill to protect themselves from abduction attempts of strangers, as well as the skill to protect themselves from
strangers knocking on the door. The study, which used the adaptive alternating practices model, was conducted in
the social environment, school and home environment. Research findings showed that the participants acquired
the skills and were able to generalize them to different people. The study carried out by Kiigiik (2012) was
conducted with two different participant groups (individuals with intellectual disabilities and their parents) with
the help of a program prepared to increase the level of knowledge of both parents and their children about
protection from sexual abuse. With this program, parents and children were taught some skills such as private parts
of the body, appropriate and inappropriate touching, saying "no" to sexual abuse, telling someone about sexual
abuse, and setting limits against strangers by using illustrated stories and guidebooks. Odac1 (2018) prepared a
sexual abuse prevention curriculum to teach the skills of saying "no" to sexual abuse and telling someone about
sexual abuse. With the program, individuals were taught 12 items consisting of behaviors necessary for individuals
to protect themselves against abuse, such as recognizing their immediate environment, distinguishing between
trustworthy and untrustworthy people, distinguishing professionals who may be allowed to touch them, and
distinguishing between appropriate and inappropriate touch. In the study conducted by Siizer (2015), three
individuals diagnosed with ASD were taught sexual abuse prevention skills by using the social story method with
the multiple probe model with across participants probe trials. Skill teaching was carried out with the multiple
exemplar approach and the participants were taught to generalize the skill of protection from abuse to different
people, environments and abuse attempts. With the seven-session sexual abuse prevention training program,
Yektaoglu-Tomgiisehan (2018), taught individuals with intellectual disabilities concepts and skills such as
recognizing body parts and learning their functions, recognizing private body parts and learning their functions,
recognizing their feelings, learning the boundaries of personal space and saying 'no', what is a 'safety net', and
whether a situation is safe or not, recognizing early warning signs and knowing the difference between good and
bad secrets by the advanced chain method. Instruction was carried out by using materials such as picture cards,
posters, event narration cards, and techniques such as verbal hints, sign hints, partial physical assistance and
modelling. Similar to Kiigiik’s study (2012), Yildirim and Atbag1 (2023) prepared a family training program to
increase the knowledge level of families with children with special needs about neglect and abuse. The aim of the
family training sessions was to provide families with information about neglect and abuse, how to distinguish
between the concepts of neglect and abuse, the indicators of neglect, abuse and abuse types and their effects on
the child, how to communicate with the child experiencing neglect and abuse, and how to prevent neglect and
abuse. Within the scope of sexual abuse prevention skills, the study included the topics of which trainings should
be given to protect the child from sexual abuse (the ability to say no, education about private areas, not keeping
secrets, personal space and protection, teaching asking for help, teaching the difference between good touch and
bad touch, teaching the circle of trust). It was determined that the knowledge level of the families increased at the
end of the research. Finally, Unlii (2020) evaluated the effectiveness of the technology-supported sexual abuse
prevention training offered in the study conducted with three female students with mild and moderate intellectual
disabilities aged between 10-16 years. At the end of the study, it was found that all participants learned the names
of private areas, places where they can take off their underwear, and good-bad touch at the knowledge level while
they learned to say "No" and walk away and to report the situation to someone trustworthy at the skill level. In
addition, it was observed that all participants maintained the target knowledge and skills and generalized them to
different tools, environments and people 2, 4, 8 and 28 weeks after the teaching sessions ended.

In addition to studies conducted with individuals with special needs, there are some studies in the literature
in which sexual abuse prevention skills were taught to individuals with typical development. In the study conducted
by Cegen-Eroglu and Kaf-Hasirct (2013) prepared a sexual abuse prevention psycho-education program and
evaluated its effectiveness by applying it to 36 fourth graders. At the end of the study, it was found that the training
program was effective on fourth graders and its effect continued after eight weeks. In their study, Yilmaz-lrmak
et al. (2018) taught sexual abuse prevention skill to a 5-year-old preschooler by using the sexual abuse prevention
program called "I Learn to Protect Myself with Mika" was used in the study. The program aimed to teach the child
self-protection reactions such as recognizing emotions, recognizing private parts of the body, distinguishing good
and bad touch and reacting correctly in bad touch situations, distinguishing good and bad secrets and telling bad
secrets to an adult. The teaching was carried out interactively through activities such as coloring, singing and role-
playing. A doll called Mika was used in the sessions.

The education services provided to individuals with special needs intend to provide them with the
knowledge and skills to integrate them with the society and at the same time aim to ensure that the individual lives
safely in the society, thus increasing the quality of life of both the individual and his/her family (Ergenekon &
Colak, 2019). Teaching various safety and social skills within the scope of sexual abuse prevention to individuals

Ugar-Rasmussen & Cifci-Tekinarslan 2024, 25(1)



TEACHING SEXUAL ABUSE PREVENTION SKILLS TO INDIVIDUALS WITH INTELLECTUAL DISABILITY 76

with intellectual disabilities to enable them to exhibit correct sexual behaviors accepted by the society, to gain
awareness against sexual abuse by distinguishing appropriate and inappropriate sexual behaviors, and to protect
themselves in case of sexual abuse is of great importance not only because it contributes to the safer and
independent participation of these individuals in social life, but also because it improves their families’ life quality.

Although obtaining sexual abuse prevention skills is of vital importance for individuals with intellectual
disabilities, there are a limited number of studies in the literature aiming to provide individuals with intellectual
disabilities with different safety skills that can be considered within the scope of sexual abuse prevention (Bassette
et al, 2018; Kiigiik, 2012; Odact, 2018; Sé6nmez, 2020; Siizer, 2015; Yektaoglu-Tomgiisehan, 2018; Yildirim &
Atbasi, 2023), but there is no study in which individuals with intellectual disabilities were taught sexual abuse
prevention skills with a cognitive process approach. In addition, there are a limited number of studies in the
literature in which different safety and social skills were taught to individuals with intellectual disability and
individuals with autism spectrum disorder using the cognitive process approach (Cifci, 2001; Dagseven-Emecen,
2008; Girli & Atasoy, 2010; Sonmez, 2020). Therefore, there is an important gap in the literature and it is believed
that this study will make an important contribution to the literature by bridging this gap. This research aimed to
provide individuals with intellectual disabilities with sexual abuse prevention skills with the cognitive process
approach-based curriculum prepared for this study. In line with this purpose, answers were sought to the following
questions.

1. Whatis the effect of the sexual abuse prevention skill curriculum prepared based on the cognitive process
approach on the sexual abuse prevention skill acquisition of individuals with intellectual disabilities?

2. What is the effect of the sexual abuse prevention skill curriculum prepared based on the cognitive process
approach on the sexual abuse prevention skill generalization of individuals with intellectual disabilities?

Method
Model

The multiple probe model across participants, one of the single-subject research methods, was used this
study, carried out to provide individuals with intellectual disabilities with sexual abuse prevention skill. As a
research model, this model examined the effectiveness of an independent variable on three different participants
in two phases: the probe phase and the implementation phase repeated in at least three settings. In this model, it is
aimed to teach the same behavior to three different participants in the same environment. The researcher
determines exactly when to organize the probe phases before the research and does not require re-planning later
(Tekin-iftar, 2012). The independent variable of this research is the sexual abuse prevention skill curriculum
prepared based on the cognitive process approach. The dependent variable is the level of learning of sexual abuse
prevention skills (three prevention skills: "saying "no", "moving away from the environment™ and "telling someone
they trust™) by participants with intellectual disabilities. The experimental control of the study was established with
the increase in the performance of the participant who received instruction compared to her performance in the
baseline session after the instruction, and the close performance of the participants who did not receive instruction
to their performance in the baseline sessions.

Some measures were taken in this study to control some of the factors affecting internal validity such as
participant selection bias, participant loss, maturation, external factors and measurement. In particular, factors that
threaten internal validity such as external factors, maturation and measurement were easily recognized and taken
under control due to the implementation of the model according to the principle of diachronic/objectivity. In order
to prevent the loss of participants, three independent participants and one substitute participant who did not have
health problems and school attendance problems were selected from among the students who met the prerequisite
skills. Since the physiological, sensory or cognitive growth or maturation of these participants is a factor that will
affect the dependent variable of the research, the research was completed in a short period of time to take this
factor under control. A short conversation was held with the participants before each session to familiarize them
with the stimuli and the process. The implementation was carried out in a classroom environment where the
participants could not observe each other during the implementation. Since the participants did not receive
education from any private special education institution other than the public school they attended, it was believed
that external factors were taken under control since there was no possibility of teaching the skill. Both inter-
observer reliability and implementation reliability data were collected in unbiasedly determined sessions in all
phases of the study to control the measurement factor. Prerequisite skills were sought in the selection of the
participants and participants were determined accordingly. The sexual abuse prevention skill was practiced with
each participant in the same classroom environment. Since the functional definition of the dependent variable, the

Ugar-Rasmussen & Cifci-Tekinarslan 2024, 25(1)



TEACHING SEXUAL ABUSE PREVENTION SKILLS TO INDIVIDUALS WITH INTELLECTUAL DISABILITY 77

data recording technique and the determination of the tools to be used to perform this recording are important in
terms of the replicability of the research, the functional definition was carefully made to ensure that the study was
clear enough to be replicated by other researchers.

Study Group

The study participants were three female students with intellectual disabilities between the ages of 12-14
receiving inclusive education. The prerequisites used in participant selection included being able to follow two- or
three-step verbal instructions, being able to explain a text they listened to or read, being able to answer questions
about a text they listened to or read, and being deficient in the targeted skill to be taught and the students who met
these prerequisites were included in the study. Since the cognitive process approach is based on cognitive skills
and language, the participants were required to be able to follow the instructions and have some literacy skills
Since the individuals with intellectual disabilities in adolescence may be more exposed to sexual abuse during
adolesence, it was decided to select the participants from among students with intellectual disabilities between the
ages of 12-14 to teach the targeted skill “sexual abuse prevention skill”.

Teachers and participants were pre-interviewed in the resource room where the sessions would be held to
determine whether the participants had the prerequisite skills. First, classroom teachers were interviewed to
determine the participants of the study. As a result of the interviews, four participants (one substitute participant)
were identified from among the inclusive female students attending 6th, 7th and 8th grades who met the
prerequisite skills and thought to be suitable for teaching sexual abuse prevention skills at school. In addition, after
the participants were identified, the teachers and family members of these students were interviewed and it was
learned that the students had not received any sexual education about sexual abuse at school or outside of school
(Table 1).

Table 1

Demographic Characteristics of Participants
Name* Gender Age Grade Diagnosis
Ayse Female 14 8/B Intellectual disability
Fatma Female 14 7/C Intellectual disability

Oya Female 12 7/A Intellectual disability
* Participant names were changed for confidentiality.
Setting

The implementation part of this study, including the baseline, instructional process, probe and
generalization sessions, was carried out in the resource room selected by the school administration. The resource
room was approximately 12 square meters in size. There were two chairs, a table and a bookshelf in the room for
the participant and the practitioner to use. The table was placed in the center of the room. The researcher and the
participant sat on the two sides of the table by positioning their chairs on both sides. Since audio and video
recordings of the study were required to collect the research data, a video camera was also available in the room.
Written permission was obtained from the parents of the participants for the audio and video recordings. Other
items in this environment were arranged so as not to distract the participant during instruction.

Data Collection Tools

The curriculum was prepared for the research and data were collected through criterion-referenced
assessment tools based on this curriculum.

Preparation of Sexual Abuse Prevention Skills Program According to Cognitive Process Approach

Identification of theTarget Skill. The literature was first reviewed and the needs of individuals with
intellectual disabilities and their families regarding sexual development were taken into consideration in
determining the skill targeted to be taught. Interviews were conducted with families with children with intellectual
disabilities and teachers of these children. As a result of the interviews, it was determined that the risk of sexual
abuse of individuals with intellectual disabilities during adolescence increased with physical changes and that these
children expressed their anxiety that they did not have the ability to cope with such a situation. Families and
teachers expressed that they did not know how to explain sexual development, sexuality and sexual abuse and treat
these children who had entered adolescence and whose bodies that started to change and attract attention. These
statements emphasized the need for the sexual abuse prevention skills for individuals with intellectual disabilities
receiving inclusive education. In line with the information obtained from the interviews, it was aimed to teach the
sexual abuse prevention skills by teaching the participants the skills of opposing the abuse by saying "no", walking
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away from the environment and telling someone they trust about the abuse. It was aimed to teach the sexual abuse
prevention skills, which is the ultimate goal, with the acquisition of these behaviors. Preparing stories and pictures
for teaching target behaviors and skills was then started.

Preparation of Stories and Pictures. First of all, stories describing sexual abuse were prepared to be
used in the teaching program of sexual abuse prevention skills. A total of 8 stories were prepared, four of which
were used to collect the baseline, teaching and probe data, and 4 different stories to be used to collect generalization
data. During the preparation process of the stories, a total of 14 stories were written, and 8 stories were selected in
line with the opinions of the experts from among these stories, which were found to be most suitable for the
teaching the target skill. While creating these stories, attention was paid to ensure that they were suitable for the
daily lives of individuals with intellectual disabilities, that the stories were composed of short sentences and that
they were understandable. The selected stories were then sent to two Turkish teachers, one of whom was working
in the same school with the participants and the other in a different school affiliated with the Ministry of National
Education, to evaluate their suitability. The stories were finalized in line with the feedback from the Turkish
teachers. In the writing of the stories, attention was paid to reflect different types of sexual abuse (voyeurism,
exposure, verbal abuse, contact abuse). Most of the stories were prepared according to contact and non-contact
sexual abuse, considering the environments where the participants could be together with people they do not know.
Table 2 provides the settings and abuse types used in the stories. Parents were interviewed and information was
obtained about the settings that their children are likely to be in in daily life, and the settings/environments in the
stories were decided by considering this input.

Table 2
Settings and Abuse Types Used in Stories
Story Type of abuse Setting
1 Voyeurism Changing cabin of the swimming hall
2 Verbal abuse Street
3 Contact Friend’s/neighbor’s house
4 Contact Public transportation vehicle
5 Voyeurism Shower at the beach
6 Contact General store
7 Non-contact Internet cafe
8 Contact Shopping mall

After the stories were prepared, the pictures describing each story were drawn in color on 20x30 cm
drawing paper. The suitability of the prepared story and the accompanying pictures depicting these stories for the
target skill was evaluated by three experts working in the field of special education and their suitability was
confirmed. Table 3 lists the stories used in the teaching process and the probe phase and Figure 1 presents the
pictures.

Table 3
Stories Used in the Instruction Process and Probe Phase

Story 1: Elvan goes to her swimming lesson. While changing into her swimsuit in the cabin, a person he does not know
enters the room. Since Elvan has not fully pulled the curtain of the cabin, she sees that the person she does not know is
watching her from where he is sitting.

Story 2: Elif leaves the house to go to the general store near their house. While walking towards the store, young men
walking on the opposite sidewalk look at her and say, “Beautiful girl, where are you going? Let's go for a walk together."

Story 3: Banu's mother leaves Banu at her friend's house to go shopping. While Banu's mother's friend is hanging laundry
on the balcony, her hushand says "Banu, let me read you a newspaper" and makes Banu sit on her lap. "Look what
beautiful pictures there are, right?" He shows the pictures of women in the newspaper and starts touching Banu's legs
with his hands.

Story 4: Kader gets on the bus with her older sister. The bus is very crowded. Kader and her sister have to stand. An
unknown person next to Kader takes advantage of the crowd and snuggles into Kader and starts to touch Kader's hip.
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Figure 1
Pictures for the Stories Used in the Teaching Process and Probe Phase

Story picture 1

Preparation of the Curriculum. Sexual abuse prevention skills were taught according to the cognitive
process approach. A teaching plan was developed with this approach in mind. In this approach, there are stages
for skill teaching such as social decoding, social decision making/deciding, social performance and social
evaluation. In the cognitive process approach, these stages are taught to the individual to use all the skills instead
of teaching the skills one by one.

1. Insocial decoding stage, the individual is expected to ask and answer the question “What happened?” to
explain the situation in the story and the picture presented to the individual (the situation in which the
target skill can be experienced) and to describe the social setting in the story.

2. Inthe social decision-making stage, the individual is expected to ask and answer the question “What can
I do?” to determine alternative ways of reacting in the situation described in the social decoding stage.

3. In the social performance stage, the individual is expected to ask and answer the question “Which one
should I do?” to choose the most appropriate behavior among the alternative ways that have been
identified.

4. The social evaluation stage focuses on whether the individual has behaved most appropriately for the
setting and the situation, and the individual is expected to ask and answer the question “What happens as
a result?” (Park & Gaylord-Ross, 1989; Collet-Klingenberg & Chadsey-Rusch, 1991 as cited in Cifci,
2001).

Preparation of Criterion-Referenced Assessment Tools (CRAT). CRAT was prepared to collect the
study data. Since the target skill will be taught according to the cognitive process approach, the recording form
was adapted to each story and a separate data recording form was created for each story. These forms included
questions (What happened? What can | do? Which one should | do? What happens as a result?) to be directed to
the participants in the four stages of the approach (social decoding, social decision-making, social performance
and social evaluation) and the answers to these questions varying according to the stories and the evaluation section
where the correct or incorrect response to the question would be marked. These forms were evaluated by three
experts working in the field of special education and the data collection tools were finalized by making the
necessary changes in line with the feedback. These forms, adapted according to the content of each story, were
used to collect data for the baseline, instructional process, probe and generalization phases.

Determination of the Reward. In order to determine the reinforces for the participants, the participants'
teachers were interviewed and a list of reinforces including their favorite foods, drinks, objects and activities was
prepared. This list included different rewards such as chocolate, chips, bananas, playing ball, drawing, taking
pictures, hair clips, pencils and colored papers. Since all three participants focused on the camera and liked it very
much, it was decided that the reward would be to take a photo of the participant or a photo of the participant with
a person of her choice at the end of the instruction. It was also stated that when the instruction was completely
over, the pictures taken would be printed and given to the participants.

Data Collection and Analysis
The implementation process of the multiple probe model across participants consists of the baseline,
instruction, probe and generalization phases. The process followed in each of the baseline, instruction, probe and
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generalization phases that constituted the implementation process of the multiple probe model with across
participant probe phases is detailed below.

Baseline Phase (Pre-Instructional Performance Level)

Three baseline sessions were organized simultaneously with all participants to determine participants’
performance level regarding the target skill. In this phase, the practitioner sat across from the participant and briefly
explained to the participant what they would do during the session and asked if she was ready. When the participant
indicated that he/she was ready, the story pictures of each story were placed on the table in front of the participant
who was asked to examine them. Then, the practitioner left the first story picture in front of the participant,
removed the other pictures and read the story belonging to the first picture. The participant was expected to answer
the questions asked to her in relation to the story she listened to by following the steps in the cognitive process
approach. Since the participants did not yet have the ability to ask questions on their own at the baseline level, the
questions were asked by the practitioner and the participants were only expected to respond. The practitioner
waited for a while for the participant to respond to the question that was asked. If the participant gave the expected
response, it was recorded as “true” (+) in the relevant step in the baseline data collection form, and if the participant
did not respond correctly or remained unresponsive, it was recorded as “false” (-). When the data recording of the
first story was completed, the practitioner took the story picture from the participant and gave the second story
picture and repeated the process followed for the first story. All stories were presented to the participant following
the same process and baseline data were collected. When the session was completed, the participant was thanked
for her participation and the session was ended. At the end of each session, the practitioner divided the total number
of correct answers given by the participant to the questions to be asked and answered for each of the four stories
by the total number of questions and calculated the percentage of correct responses obtained by the participant for
that story. This calculation was made for each story. Then, the average of the correct response percentages obtained
from the four stories was calculated and recorded in the graph representing the relevant session. When at least
three consecutive stable points were obtained in the baseline phase for the first, second and third participant, the
instruction phase was started with the first participant in the instructional program.

Instruction Phase

During instruction, the same four pictures and stories used in the baseline phase were used to teach the
skill. The practitioner first briefly explained the skill to be taught and explained why it was important. Starting
with the first story, all story pictures were shown to the participant in order and they were allowed to examine
them. Then except the picture of the first story all pictures were removed. The first story was read to the participant
by the practitioner. Then, the questions of the stories were asked by the practitioner and the answers were given
by the practitioner as modeling. The questions in the "teaching process data collection form™, which was prepared
based on the stages of the cognitive process approach, were first asked aloud by the practitioner and the expected
answers were given aloud by the practitioner too. After modeling the participant in this way, the practitioner said
"now it's your turn” and made the participant ask the same questions to herself and give the expected answers by
following the stages. In the first sessions, when the participants had difficulty remembering the questions, verbal
assistance was provided to the participants by saying "What was our first question? Yes, our first question is "What
happened?' We need to ask this question.”, but it was recorded as (-) in the evaluation. In addition, in the first
sessions, the participants were helped to memorize the questions by saying "let's repeat our questions first" to
ensure that the participants remembered the questions. The participant's correct answers were verbally reinforced.
The participant's answers were recorded on the relevant form. The same steps were repeated for the second, third
and fourth stories, respectively. After the teaching was completed for all the stories, the participant was reinforced
by using words such as "well done, bravo, you are great, you worked very well" or by presenting a predetermined
reward. At the end of each session, the practitioner examined the data recording form for each story, divided the
total number of correct responses by the total number of questions and calculated the percentage of correct
responses obtained by the participant in that session. The practitioner then calculated the average of the correct
response percentages obtained from the four stories and recorded it in the area on the graph for the relevant session.
When the first participant reached the success criterion, the instructional phase was terminated and three probe
sessions were organized simultaneously with all participants. Each teaching session lasted approximately 20-25
minutes. The instructional sessions were conducted in two sessions every weekday between 09:00-17:00.

Probe Phase

Three probe phases were used in the study. The first probe phase was conducted by the first participant,
the second probe phase by the second participant, and the third probe phase by the third participant, immediately
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after the completion of the teaching phase, simultaneously with all participants, and continued until at least three
stable data were obtained in each phase. The same process desribed above was followed while the probe data was
collected from the participants who completed the instruction phase, and the data obtained were recorded in the
data recording form prepared for the instruction phase. While the probe data was collected from the participants
who did not complete the instruction phase, the steps followed in collecting the baseline data were followed and
the data were recorded in the data recording form prepared for the baseline phase. At the end of each session of
the probe phase, the practitioner examined the data recording form for each story. By dividing the total number of
correct answers by the participant by the total number of questions, the practitioner calculated the percentage of
correct responses that the participant obtained in that session. The practitioner then calculated the average of the
correct response percentages obtained from the four stories and recorded them on the graph for the relevant session.

Generalization Phase

Four stories that were different from the stories and pictures used in the instruction phase were used in
the generalization phase. The obtained data were recorded in the generalization phase data registration form. After
collecting the final probe data, generalization data were collected for three consecutive sessions. Unlike the
instruction phase, the practitioner did not model the four phases in the cognitive process approach while collecting
data for generalization phase. The new pictures were shown to the participants and the story was read, followed
by the instruction “What would you do if you were in the place of the person in the picture (saying the name of
the story hero)?”. The participant was expected to ask herself questions (What happened? What can | do? What
should I do? And What happens as a result?) If the participant had difficulty in asking or answering a question at
a stage, the practitioner verbally helped the participant saying "Now you should have asked yourself What
happened, right?", "What would you do if it were you, think?", but recorded the attempt as (-) at the relevant area
in the data registration form. The correct responses of the participant were recorded as (+). Four stories and
accompanying pictures were used in each session. At the end of each session, the practitioner examined the data
recording form for each story and calculated the percentage of correct responses that the participant obtained in
that session by dividing the total number of correct answers by the total number of questions. The practitioner then
calculated the average of the correct response percentages obtained from the four stories and recorded them on the
graph.

Data Analysis

The data obtained from teaching "sexual abuse prevention” skill with the cognitive process approach were
analyzed graphically. Line graph, one of the graphical analysis techniques, was used to analyze the data.

Reliability Analysis. Both inter-observer reliability (dependent variable reliability) and implementation
reliability (independent variable reliability) data were collected in this study. The entire implementation was
videotaped to collect reliability data. Both inter-observer and implementation reliability data were collected by an
observer who graduated from the field of special education as a teacher of individuals with intellectual disabilities
and was working as a teacher of in the same field. The observor was informed about the implementation and was
allowed to watch the videos and record them on the data collection form. Video recordings of 30% of all sessions
in all phases for participants was watched to calculate implementation reliability and the findings were recorded
on the data collection form. The data obtained from the records of the practitioner and the observer who watched
and recorded the video recordings were calculated with the formula "agreement/agreement+disagreement x100"
to find inter-observer reliability coefficient for the skill. The inter-observer reliability percentages of the study
were high as they were above 80% (Table 4).

Table 4
Inter-observer Reliability Data

Ayse Fatma Oya
Mean reliability 95% 99% 94%

Implementation reliability data were collected and reliability analysis was conducted to determine
whether "sexual abuse prevention"” skill curriculum was used reliably by the implementer. For this purpose, the
"sexual abuse prevention" skill training sessions with each participant were videotaped. Implementation reliability
data were collected with the 11-item curriculum implementation reliability data collection form prepared by the
implementer. The observer watched the instructional sessions determined through anonymous assignment and
marked the relevant data collection form accordingly. "Implementation reliability coefficient was calculated by
dividing the observed implementer behavior by the planned implementer behavior and taking the percentage"

Ugar-Rasmussen & Cifci-Tekinarslan 2024, 25(1)



TEACHING SEXUAL ABUSE PREVENTION SKILLS TO INDIVIDUALS WITH INTELLECTUAL DISABILITY 82

(Tekin-iftar, 2012). Since the practitioner reliability percentages of the study were high (Table 5), it showed that
the practitioner implemented the social skills program as planned.

Table 5
Implementation Reliability Data

Ayse Fatma Oya
Mean reliability 97% 95% 96%

Social Validity. Social validity data, regarding the importance of the sexual abuse prevention skills
targeted to be acquired by the participants with intellectual disabilities were collected from the teachers. A social
validity form was created to collect this data. While preparing the social validity items, two experts were consulted
and positive opinions were obtained that the question was appropriate. In this form, the question "What are your
opinions about the effect of the study on the participant?" was asked to the teachers in a face-to-face session

Findings

A teaching program was prepared in this study based on the cognitive process approach to teach the sexual
abuse prevention skill to the individuals with intellectual disabilities with the cognitive process approach, and
through this program, three participants with intellectual disabilities were taught the s sexual abuse prevention skill
so that they could protect themselves from sexual abuse. The graph in Figure 2 presents the data on the acquisition
level of sexual abuse prevention skills by the participants of the study.

The graph in Figure 2 displays the graphs belonging to the three participants in the study in the order in
which the instruction was presented. The graph of each participant includes the data obtained from the sessions
carried out in the baseline (B), instruction (1), probe (P) and generalization (G) phases. Explanations regarding the
data in each participant's graph are presented below.

Figure 2
Data Graph for the Participants
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Findings Related to the First Participant

Ayse, the first participant of the study, was found to answer the questions about the sexual abuse
prevention skill with an average accuracy of 7% at the baseline level. Since a stable point was achieved in three
consecutive sessions in Ayse's baseline phase, the instruction phase for the sexual abuse prevention skill started
for Ayse. A total of eight teaching sessions were held with Ayse during the instruction phase. Ayse was expected
to ask herself questions about the four stages of the cognitive process approach in the teaching sessions and to give
appropriate answers to the questions. It was observed that Ayse answered the questions with an accuracy of 11%
in the first session of the instruction phase, answered the questions with an average accuracy of 97% in the last
teaching session, and was 80% above the last three sessions in the instruction phase. Ayse's teaching process was
terminated and the first probe phase was held simultaneously with all the participants, since the criteria were met
in her responses to sexual abuse prevention skills during the instruction phase and stable data were obtained in
three consecutive sessions. Ayse's average correct response percentage was 98% in the first probe phase after she
completed the instruction phase. It was determined that Ayse's average correct response percentage was 100% in
the second probe phase held after the second participant Fatma completed the instruction phase, and Ayse's average
correct response percentage was 95% in the third probe phase held after the third participant Oya completed the
instruction phase. It was concluded from the data in the probe phases conducted after the instruction phase that
Ayse maintained the level of learning by using the stages of the cognitive process approach with an accuracy that
met the criteria, in other words, Ayse was able to ask herself questions and give appropriate answers just like she
learned during instruction. Ayse's correct response percentage is 96% in the generalization phase conducted after
the last probe phase.

Findings Related to the Second Participant

Fatma, the second participant of the study, responded to the questions about the sexual abuse prevention
skill with an average accuracy of 7% in the baseline phase. Fatma's average percentage of correct responses was
22% in the first probe phase, which was conducted after the first participant Ayse completed the instruction phase.
Since three sessions of stable data were obtained in Fatma's baseline data and the data obtained in the first probe
phase, which was organized before the instruction for the target skill with Fatma, were similar to the data obtained
at the baseline level, the instruction phase started with Fatma for the sexual abuse prevention skill. In the instruction
phase, a total of seven instructional sessions were conducted with Fatma. Fatma answered the questions with an
average accuracy of 41% in the first session of the instruction phase, and she answered the questions with 100%
accuracy in the last instruction session, with above 80% for he last three sessions in the instruction phase. Since
the criterion for the sexual abuse prevention skill was met in the instruction phase and stable data were obtained
in three consecutive sessions, Fatma's instruction phase was terminated and the second probe phase was organized
simultaneously with all participants. Fatma's average correct response percentage was 94% in the second probe
phase, which was organized after the completion of Fatma's instruction phase, and Fatma's average correct
response percentage was 96% in the third probe phase, which was organized after the completion of the third
participant Oya's instruction phase, It was found that Fatma maintained her learning level by using the stages of
the cognitive process approach with a level of accuracy that met the criterion in the probe phases at the end of the
instruction phase, in other words, Fatma was able to ask questions on her own and give appropriate answers just
like she learned in the teaching process. Fatma's average correct response percentage was 94% in the generalization
phase, which was organized after the final probe phase.

Findings Related to the Third Participant

Oya, the third participant of the study, answered the questions about the sexual abuse prevention skill
with an average accuracy of 22% in the baseline phase. Fatma's average correct response percentage was 18% in
the first probe phase, which was conducted after the first participant Ayse completed the instruction phase and
Oya's average correct response percentage was 18% in the second probe phase, which was conducted after the
second participant Fatma completed the instruction phase. Since three sessions of stable data were obtained in
Oya's baseline data and the data obtained in the first and second probe phases held before the instruction phase for
the target skill with Oya were similar to the data obtained at the baseline level, the instruction phase for the sexual
abuse prevention skill program started with Oya. A total of eight teaching sessions were conducted with Oya in
the instruction phase. Oya answered the questions with an average accuracy of 27% in the first session of the
instructional process phase, she answered the questions with 100% accuracy in the last instructional session and
her last three sessions in the instruction phase were above 80%. Since the criterion for the ability to prevent sexual
abuse was met in the instructional phase and stable data were obtained in three consecutive sessions, Oya's
instructional process phase was terminated and the third probe phase was organized simultaneously with all
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participants. In the third probe phase, which was organized after the completion of Oya's instructional process
phase, Oya's average correct response percentage was 98% in the third probe phase organized after the completion
of Oya's instruction phase. Oya was found to maintain her learning level by using the stages of the cognitive
process approach with a level of accuracy that met the criterion in the probe phases at the end of the instruction
ess phase, in other words, Oya was able to ask questions on her own and give appropriate answers as she learned
in the instruction process. Oya's average correct response percentage was 100% in the generalization phase, which
was organized after the final probe phase.

The baseline data of the three participants with intellectual disabilities who participated in the "sexual
abuse prevention™ skill instruction program showed that they did not have the dependent variable, sexual abuse
prevention skill, sufficiently. It was observed that the probe data collected before the instruction sessions were
similar to the baseline data and there was no significant difference in the level of participants' use of the skill of.
Participants' instruction phase data and the probe phase after the instruction phase significantly differed compared
to the baseline and pre-instructional probe phase data. Therefore, it was clear that the instructional program based
on the cognitive process approach was effective in all three participants. This effect can be explained both by the
increase in the data collected during the instructional process and by the fact that the probe data collected at the
end of the instruction were higher than the probe data collected before the instruction.

Social Validity Findings

During the face-to-face interview with the classroom teachers, the teachers reported positive findings such
as "since the study started, children now try to pay attention to their behaviors even when they sit down and get
up, their awareness levels about the private parts of their bodies have increased, they try to explain to their other
friends that they should pay attention, they started to ask questions to themselves and each other in every situation
such as 'what would you do if you were my friend, which one would you choose’, sometimes even in some in-class
activities, they started to use sentences such as 'if | do this, it can be like this or like this. If I do this, it can be like
this or like this. This will be the result of this', and that it can be observed that they generalize the stages in the
cognitive process approach in other lessons without realizing it". Based on these statements, it can be said that the
participants benefited a lot from this study.

Discussion

The aim of this study was to examine the effectiveness of the cognitive process approach based curriculum
prepared to support individuals with intellectual disabilities in acquiring the sexual abuse prevention skills.
Considering the findings obtained at the end of the study, it was concluded that the curriculum was effective on
the acquisition of the target skill and generalization of the skill in all three participants. The findings obtained in
the study are consistent with the findings of studies using cognitive process approach in teaching safety and social
skills with programs prepared for individuals with intellectual disabilities (Collet-Klinberg & Chadsey-Rusch,
1991; Cifci, 2001; Dagseven-Emecen, 2008; Sonmez, 2020) and the findings of studies using cognitive process
approach and social stories for individuals with autism spectrum disorder (Girli & Atasoy, 2010; Siizer, 2015).

When these studies are examined, similarities and differences with the present study will be noticed.
Similar to the current study, Cifci (2001) prepared a social skills training program based on the cognitive process
approach, including the skills of "avoiding inappropriate touching, coping with ridicule and apologizing", which
can be considered within the scope of sexual abuse prevention skills, and applied it to a total of nine students with
intellectual disabilities. Similar to the present study, the teaching process included stories and pictures depicting
these stories and the participants were expected to ask and answer questions according to the steps of the cognitive
process approach. At the end of the study, all participants were found to be able to generalize the skill. There are
similarities and differences between the current study and the study conducted by Collet-Klingenberg and
Chadsey-Rusch (1991). In their study, Collet-Klingenberg and Chadsey-Rusch (1991) evaluated the effect of the
cognitive process approach on the behavior of individuals with intellectual disabilities to respond appropriately to
criticism. Similar to our study, different social scenarios and pictures suitable for these scenarios were used, but at
the end of the study, it was observed that only two of the three participants acquired the target skill. The reason for
this may be low IQ score, not spending enough time in the work environment and not being motivated enough to
learn. Unlike our study, generalization sessions were collected in natural environments and with different
scenarios. In the same vein, there are also differences between the study conducted by Dagseven-Emecen (2008)
and this study in terms of the target skill and the tools and materials used. Dagseven-Emecen (2008) taught
participants with intellectual disabilities skills such as thanking and sharing, which are not among the safety skills,
using the cognitive process approach but using video images instead of pictures. In the instruction, the situation in
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the video images was explained by the researcher and the participants were expected to ask themselves questions
prepared according to the steps of the cognitive process approach.

The cognitive process approach was taken as a basis in the preparation of the curriculum for sexual abuse
prevention skills in this study. This approach was preferred because cognitive process approach teaches problem
solving skills related to the social situation instead of teaching social skills separately. When social skills are taught
based on the cognitive process approach, the individual learns the general rules of social interaction and can use
the skills in different settings and for different people, in other words, it is possible to generalize the skill at higher
rates (Ladd & Mize, 1983; Collet-Klingenberg & Chadsey-Rusch, 1991; Agran & Wehmeyer, 1999 as cited in
Cifci, 2001). The findings of the present study are supported by the findings of studies aiming to teach different
skills to individuals diagnosed with intellectual disability or ASD using the cognitive process approach. Sénmez's
(2020) study, which examined whether The Social Problem Solving Curriculum developed for individuals with
intellectual disabilities was effective in solving the problems encountered in their daily lives, concluded that all of
the participants learned the stages of social problem solving, six participants were able to generalize it to different
problem situations, and the other three participants were successful in the problem solving part of the social
problem solving model in the generalization phase, but not in the solution implementation part. Girli and Atasoy
(2010) repeated Cifci's (2001) study on children diagnosed with Autism Spectrum Disorder (ASD) and taught the
skills of "avoiding inappropriate touching and coping with ridicule™ to 9 participants diagnosed with ASD by using
16 stories and pictures describing them. As was the case in Cifci’s study (2001), the research once again
emphasized the effectiveness of the cognitive process approach in acquiring social skills. Preventing "inappropriate
touching" was taught using social stories in the study conducted by Siizer (2015). Participants of different genders,
two girls and one boy diagnosed with ASD, were included in the study. It was concluded that story-based practices
were effective in teaching sexual abuse prevention skills. Similarly, stories and pictures were utilized in the present
study and the sexual abuse incidents were depicted with stories and pictures. It was thought that the stories and
pictures used in the curriculum were effective because they attracted the attention of the participants.

The literature includes studies aiming to teach social skills and safety skills to individuals with special
needs using different methods and techniques, and they support the findings of the present study (Akmanoglu,
2008; Yektaoglu-Tomgiisechan, 2018). For instance, Akmanoglu (2008) used gradual assisted teaching to help
individuals with ASD to gain the skill to avoid the abduction attempt of malicious strangers, which can be counted
within the scope of sexual abuse prevention skills, and the participants reported that they acquired the target skill.
Yektaoglu-Tomgiisehan (2018) developed a program to protect individuals with intellectual disabilities from
sexual abuse by using materials such as picture cards, posters and event narrative cards. In addition, techniques
such as verbal hints, sign hints, partial physical help and modeling were used in the teaching of the target skill,
and the program was found effective to teach the target skill to the participants. The research findings of
Akmanoglu (2008) and Yektaoglu-Tomgiisehan (2018) are in parallel with the findings of this study, concluding
that students with ASD and intellectual disabilities were able to acquire the skills to protect themselves against
sexual abuse with the prepared curriculum.

The effectiveness of the curriculum may be related to the fact that the participants were between the ages
of 12-14 and they were inclusive students in secondary school, and therefore they were adolescents. It is thought
that the teaching of sexual abuse prevention skills for individuals in this age range may have increased the
effectiveness of the curriculum, as the participants found it remarkable and important. It is believed that since this
adolescent age group may pay more attention to sexuality, the issues and pictures in the prepared stories may have
increased their interest and motivation in the study and contributed to the effectiveness of the program. Similar
studies conducted in the literature reported that participants’ being are in adolescents may increase the
effectiveness of teaching (Daro, 1994; Tang & Lee, 1999; Watson & Halford, 2010).

It is a fact that sexual abuse prevention programs help prevent sexual abuse and raise individuals’
awareness. After the research, the teachers stated that the participants gained awareness about protecting their own
bodies and about behaviors that could point to abuse situations. This finding shows us that the study is effective
in terms of social validity.

Although most of the studies in the literature show that the participants were able to generalize the
cognitive process approach (O'Reilly & Chadsey-Rusch, 1992), there are also studies indicating that the
participants failed in generalization (Collet-Klingenberg & Chadsey-Rusch, 1991; Cifci, 2001). Some studies in
international literature using problem solving approach reported that the programs applied to the participants were
effective, but in some studies, some participants showed lower performance at the generalization stage (S6nmez,
2020). Similarly, in the Collet-Klingenberg and Chadsey-Rusch (1991) study, it was observed that two of the three
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participants were able to generalize the target skill, while one participant could not generalize the skill due to his
lower cognitive level compared to the other participants. The generalization sessions of the present study showed
that the participants were able to use the stages of the cognitive process approach when they came across stories
and pictures that were different from the stories and pictures used in the instructional sessions, and they were able
to generalize the stages they learned to these new stories. When the data from the generalization sessions were
compared with the data from the final probe phase of the instructional sessions, it was observed that approximately
the same data were obtained with the first and second participant, but there was an increase in the percentage of
correct responses of the third participant in the generalization sessions.

Since sexual abuse is undesirable to be exposed to and poses a danger to the child, it is not possible to
practice in teaching sexual abuse prevention skills (Miltenberger et al., 2015). It is emphasized in the research that
safety skills to protect individuals from dangers such as sexual abuse can be learned by individuals with special
needs and that these skills can be exhibited when necessary. However, due to the nature of this skill, there are
some limitations such as the fact that dangerous situations do not always occur in skill teaching, it is not possible
to create the dangerous situation over and over again in the same way, using natural environments in teaching is
not appropriate in terms of both safety and ethics, and therefore natural learning opportunities cannot be created
(Ergenekon & Colak, 2019). Therefore, this study did not investigate whether the participants could generalize the
skill when they encountered the environment and situation in which they needed to use this skill in real life, and
the generalization of the skill targeted to be taught was only possible by using different stories and pictures. This
was accepted as a limitation of the study.

Another limitation of the study is the selection of the participants. This study addressed sexual abuse only
against girls. Therefore, the study is limited to three female students with intellectual disabilities between the ages
of 12 and 14 with the prerequisite skills and to teach them sexual abuse prevention skills. Considering these
limitations, future studies may evaluate the applicability and effectiveness of the cognitive process approach based
program with male students with intellectual disabilities or with mixed participant groups consisting of both male
and female students. As another limitation, information about the prerequisite skills related to the target skill and
the situations related to the participants were collected through interviews with the parents who knew the
participants best and the teachers who were together with them every day in the classroom setting. Considering
this limitation, it is recommended that interviews should be conducted with the participants themselves rather than
stakeholder views such as teachers and parents in future research.

Studies in the literature show that families with children with intellectual disabilities have quite a limited
level of knowledge regarding the prevention of sexual abuse (Atbasi, 2016) and sexual education (Oncii et al.,
2019). Therefore, it is recommended that future research be conducted in a way to include the families of
individuals with intellectual disabilities. In addition, it is reported that individuals with disabilities such as
intellectual disability and autism spectrum disorder should be prevented from exhibiting inappropriate socio-sexual
behaviors by teaching them social skills and body awareness and providing sexual education in line with their age
and developmental level (Giiven, 2021). However, teachers working with these individuals have limitations on
how they should approach their students about sexuality and sexual abuse, how they should educate them, and
how they should behave in a situation such as abuse, so it is recommended to eliminate the limitation on these
issues by providing in-service training to teachers on these issues.

Studies on the prevention of sexual abuse generally focus on children; the aim is to teach children some
concepts within the scope of sexual abuse and to raise awareness about abuse. At the same time, programs are
developed and implemented in order to raise awareness of sexual abuse for the whole family and these programs
increase the knowledge level of both the child and the family. These programs contribute to both children and
families to feel more secure by increasing their level of knowledge (Karakartal, 2020), but the studies in the
literature are limited. Therefore, it is recommended to carry out large scale studies to improve the competencies of
families on sexual education (Oncii et al., 2019) and to raise public awareness in order to create a safer environment
(Karakartal, 2020).
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