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Oz

Bu calismada, Cocuk Haklar1 Temelli Smif Olgeginin gelistirilmesi amaglanmistir. Calismanin
katilimcilarimt Gaziantep ilindeki oransiz kiime &rnekleme yontemi ile belirlenen 12 ilkokulda
caligmakta olan 451 smif Ogretmeni olusturmustur. Calismada, Olgegin yap1 gecerligini
saglayabilmek i¢in A¢imlayic1 Faktor Analizi ve Dogrulayic1 Faktor Analizi yapilmistir. Agimlayici
Faktor Analizi sonucunda, dort faktdr ve 21 maddeden olusan Slcek yapisi elde edilmistir. Olgege
iliskin bu dért faktdriin toplam varyansin %76,217’sini agikladig: saptanmistir. Olgegin Dogrulayict
Faktor Analizinden elde edilen uyum indekslerinden GFI (,90), AGFI (,87) ve NFI’nin (,94) kabul
edilebilir, X2/sd (CMIN / df) (1,28), CFI (,98), IFI (,98), SRMR (,033) ve RMSEA (,038) ise
miikemmel uyum diizeyinde oldugu belirlenmistir. Olgegin toplam1 icin Cronbach Alpha degeri ,892
seklinde hesaplanmistir. Olgekte bulunan alt faktdrlere dair Cronbach Alpha degerleri sirayla
koruma-destekleme-iletigim i¢in ,943, katilim icin .905, ¢evresel diizenlemeler i¢in .917 ve 6gretme-
Ogrenme stireci igin ,934 olarak hesaplanmistir. Arastirma sonucunda, ilkokul smiflarmin g¢ocuk
haklar1 temelli yapisinin ¢ok boyutlu degerlendirilmesine imkan saglayacak gecerli ve giivenilir bir
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Giris
Cocuk haklari, ¢ocuklarin diinyaya geldigi andan itibaren sahip olduklar1 hukuki ve ahlaki
baglamda tanimlanan saglik, barinma, egitim, korunma gibi ¢esitli haklar1 ifade etmektedir
(Akytiz, 2018; Covell vd., 2018; Franklin, 1993). Cocuk haklari, ¢ocuklar1 ihmal ve istismar
gibi her tiirlii zarardan korumayi; fiziksel, zihinsel ve psikolojik agidan saglikli bireyler
olarak yetistirmeyi (Akytiiz, 2018; Covell vd., 2018) ve onlarin saglik, egitim, barinma gibi
temel gereksinimlerini saglamay1 amaclamaktadir (Covell vd., 2018; Nelken, 1998). Cocuk
haklarinin korunmasi ve bu haklara saygi gosterilmesi kisisel ve toplumsal gelisimin
saglanmasinda 6n kosul niteligindedir (Ugus Giildali, 2013; UNICEF, 2018). Nitekim, ideal
toplum hedeflerine kisisel haklariin ve 6zgiirliikklerinin farkinda olan ¢ocuklarla ulagmak
miimkiindiir (Hareket ve Giilhan, 2017). Evrensel bir ¢cocuk haklar1 uzlasisina varmak ve
cocuk haklarin1 gelistirmek icin ulusal ve uluslararasi diizeyde kabul edilen sézlesmelere
ihtiya¢ vardir. Bu dogrultuda, ulusal ve uluslararas1 diizeyde kabul edilen dort onemli
belgenin iizerinde duruldugunu sdylemek miimkiindiir. Bu belgeler tarihsel sirayla 1924
Cenevre Cocuk Haklar1 Bildirgesi, 1959 Birlesmis Milletler Cocuk Haklar1 Bildirgesi, 1963
Tiirk Cocuk Haklar1 Bildirgesi ve 1989 Birlesmis Milletler Cocuk Haklar1 S6zlesmesi’dir
(Erbay, 2013). Bu belgelerden, Birlesmis Milletler Cocuk Haklar1 Sézlesmesi (BMCHS)
cocuk haklar1 acisindan doniim noktasi niteliginde bir belgedir (Flowers, 2007). BMCHS
193 iilke tarafindan onaylanarak uluslararasi platformda ¢ocuk haklar1 agisindan en fazla
kabul goren belgedir (Cakmak, 2013; Goldson ve Muncie, 2012). BMCHS, c¢ocuklara
yonelik sosyal, kiiltiirel ve ekonomik haklar tanimis olup (Jones, 2005), bu haklar1 giivence
altina alabilmek icin taraf devletlere ¢ocuklarin haklarin1 korumak, saglamak ve gozetmek
iizere yiikiimliiliikkler vermistir (Covell, 2010; Flowers, 2007). BMCHS’de bulunan haklar
yasama, korunma, gelisme ve katilim haklar1 olarak dort kategori altinda siniflamak
miimkiindiir (Akytiz, 2018). 54 maddeden olusan BMCHS, cocuklarin korunmasini ve
gelismesini (Covell vd., 2018; Hart, 2016), onlarin hak sahibi kisiler olarak tanimmasini
(Flowers, 2007; Ugurlu ve Giilsen, 2014), saygimnliklarinin gozetilmesini ve saglikli
gelismelerini saglamak i¢in yasam standartlarinin belirlenmesini amaglamaktadir (Avsar
Kurnaz, 2009; Sen, 2021). Ayrica sagladigi hak ve standartlar ile nitelikli bireyler
yetistirmeyi temel hedef olarak tanimlayan BMCHS (Merey, 2013; Washington, 2010),
cocuklarin 6zel hak ve gereksinimlerinin glivence altina almmasimi (Miifti, 2013) ve
cocuklarin ihmal ve istismara karsi korunmasini saglamak i¢in evrensel Olgiitlerin ve

ilkelerin belirlenmesini hedeflemektedir (Akyiiz, 2018). BMCHS’deki bu haklar1 korumak
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ve gelistirmek BMCHS’ye taraf olan devletlerin sorumlulugunda olup (Shumba, 2003;
Todres ve Kilkelly, 2022), bu haklarin hayata gegirilmesinde ¢ocuk haklari dogrultusunda

gelistirilen egitim dnem arz etmektedir (Howe ve Covell, 2007; Jerome, 2016).

Cocuk haklar1 egitimi; c¢ocugun haklar1 ve sorumluluklar1 hakkinda gerekli
kazanimlar1 edindigi, demokratik yasamin ve yurttas olmanin temellerini saglayan sosyal
sorumlulugun kazanildig1 ve baskalarmin haklarina sayginin gelistirildigi bir egitimi ifade
etmektedir (Flowers, 2007; Tibbits, 2002). Cocuk haklar1 egitimi, toplumda insan haklarinin
daha genis bir bicimde desteklenmesi ve takdir edilmesi i¢in temel olusturmakta olup
(Covell vd., 2010), okullar ¢ocuk haklar1 egitiminde en énemli uygulama alanlarindan biri
olarak tanimlanmaktadir (Howe ve Covell, 2013; Oztiirk ve Kalender, 2021). Cocuk haklar1
egitimi kapsaminda, ¢ocuk haklar1 okullardaki siire¢ ve uygulamalarin sekillenmesine yon
veren bir deger haline gelmelidir (Howe ve Covell, 2013). Bu dogrultuda okullar, ¢ocuklarin
hak ve sorumluluklarini 6grenmeleri (Covell vd., 2010), haklarina sahip ¢ikabilmeleri i¢in
davranislar gelistirmeleri ve Ozgiirliik¢li bir yapiyla aktif katilim gosteren kisiler olarak
yetismeleri i¢in firsatlar sunmalidir (Ding, 2015). Bu durum, etkili iletisime firsat veren
(Durgut, 2014), demokratik ve isbirligi ile 6grenmeyi saglayan, dgrenci fikirlerine deger
veren (Lundy, 2007) cocuk haklarini temele alan okul ve sinif ortamlarinin olusturulmasini
gerektirmektedir. Bunu saglayabilmek i¢in egitim ve dgretim faaliyetlerinin yiiriitiiciisii olan
ogretmenlerin ve okul idarecilerinin ¢ocuk haklar1 konusunda duyarli okul ve sinif ortamlar
olusturabilmek i¢in diizenlemeler yapmasi olduk¢a 6nemlidir (Hareket, 2020). Bu siiregte,
ilkokullar ve siif dgretmenleri ise ayr1 bir oneme sahiptir. Sinif 6gretmenleri ilkokullarda
¢ocuk haklar1 egitiminin hayata gegirilmesinde anahtar rol oynamaktadir (Oztiirk vd., 2019;
Oztiirk ve Ozdemir Dogan, 2017). Smif 6gretmenleri, siniflarinda gerceklestirdikleri
uygulamalarla ¢ocuklara haklarin1 hem 6gretip hem de yasatarak siniflarini ¢ocuk haklari
temelli bir yapiya dontistiirmelidir. Bununla birlikte, sinif 6gretmenlerinin siniflarini ¢ocuk
haklar1 temelli ortamlar haline doniistiirmesinde ¢esitli problemler yagsandig: belirtilmektedir
(Kilig ve Oztiirk, 2018; Oztiirk vd., 2019). Bu durum, ilkokullarda siniflar1 ¢ocuk haklari
temelli bir yapiya doniistiirmek icin calismalar yapilmasimin 6nemini ortaya koymaktadir.
Bu dogrultuda, oncelikle ilkokullarda ¢ocuk haklari temelli sinif yapist baglaminda mevcut
durumun tespit edilmesi ve sinif ortamindaki ¢ocuk haklart temelindeki gereksinimlerin
belirlenerek ihtiyaglarin ortaya konulmasi amacl c¢alismalarin yapilmasi gerekmektedir.
Belirtilen durum tespitini yapabilmek i¢in ise c¢ocuk haklar1 temelli smif yapisini

degerlendirmeye yonelik giivenilir ve gegerli 6lgme araglarina ihtiya¢ duyulmaktadir.
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Bununla birlikte, ilgili alan yazin incelendiginde ulasilabilen kaynaklarla sinirli olmak

kaydiyla cocuk haklari temelli sinif yapisini incelemeye yonelik gelistirilmis bir dlgme
aracina rastlanmamistir. Cocuk haklar1 ve egitimi ile ilgili dlgek gelistirme calismalar
incelendiginde; cocuk haklarma ydnelik aile tutumunun (Washington, 2010; Yurtsever,
2009), ¢ocuk haklarna iliskin farkindaligin (Topgu, 2019; Ucus Giildali, 2013), ¢ocuk
haklarina iliskin tutumun (Karaman-Kepenekei, 2006; Rogers ve Wrightsman, 1978), Cocuk
haklar1 egitimine iliskin tutumun (Oztiirk ve Doganay, 2017), ¢ocuk ihmal ve istismarmin
(Ismen, 2004; Malik ve Shah, 2007; Milner, 1986) ve ¢ocuk haklari temelli okul yapisinin
(Oztiirk ve Doganay, 2017) belirlenmesine yonelik gerceklestirildigi goriilmektedir.

flkokullarda ¢ocuk haklari temelli sinif yapisini belirlemeye yénelik gelistirilecek bir
Olgegin alanyazindaki boslugun doldurulmasina katki saglayacagi, ilkokullardaki siniflarin
cocuk haklar1 temelli yapilarinin belirlenerek ihtiyaclarin ortaya konulmasina ve
ilkokullarda c¢ocuk haklar1 temelli smif yapisi gelisimini saglayabilmek icin
gerceklestirilecek  program  gelistirme calismalarina  Onemli  bilgiler saglayacagi
diisiiniilmektedir. Belirtilen gerekgeler dogrultusunda, bu ¢alismada Cocuk Haklar1 Temelli
Smif Olgeginin (CHTSO) gelistirilmesi amaglanmistir.

Yontem
Arastirmanin Calisma Grubu

Arastirmada, Ag¢imlayic1 Faktor Analizinin (AFA’nin) ve Dogrulayici Faktor Analizinin
(DFA’nin) yiiritildiigi iki farkli c¢aligma grubu bulunmaktadir. Calisma gruplarinin
olusturulmasinda kisi sayisinin belirlenmesi siirecinde Nunally’in (1978) oOnerileri esas
almarak madde sayisinin 10 kat1 6lgiit olarak kabul edilmistir. Bu dogrultuda, 6rneklem
sayisini belirleme siirecinde madde sayilariin 10 kati alinarak AFA i¢in 250, DFA ig¢in ise
210 kisiye ulasilmasi hedeflenmistir. Arastirmada, ¢alisma grubu oransiz kiime ornekleme
yontemiyle olusturulmustur (Karasar, 2011). Oransiz kiime 6rnekleme siirecinde ilk olarak
Gaziantep Ili Sahinbey ilgesindeki alt, orta ve iist diizeyde sosyoekonomik &zellige sahip
ilkokullar siralanmigtir. Alt, orta ve {list sosyoekonomik diizeydeki ilkokullarin belirlenmesi
siirecinde Gaziantep Ili Sahinbey Ilge Milli Egitim Miidiirliigiinden bilgi almmustir.
Sahinbey Ilge Milli Egitim Miidiirliigiinden alman listede sosyoekonomik diizeye gore
belirlenmis 113 ilkokulun bilgisine yer verilmistir. Bu kapsamda, AFA i¢in ¢alisma grubunu
bu listeden rastgele secilmis iki alt, iki orta ve iki iist sosyo-ekonomik diizeydeki toplam alt1
ilkokulda bulunan sinif 6gretmenleri olusturmustur. AFA icin hazirlanan taslak form ¢alisma

grubundaki bu dgretmenlere uygulanmistir. Toplanan formlar incelendiginde bos birakilan,
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tiim maddeler ayni1 sekilde isaretlenen, ters kok madde kontroliinde uyumlu olmayan formlar
veri setinden ¢ikarilmistir. Bu islem sonrasinda, AFA’nin ¢alisma grubu, alt1 ilkokulda
calisgan 248 sinif 6gretmeninden meydana gelmistir. Bu 0gretmenler 9 yil ve iizerinde
deneyime sahip olup, 146’s1 kadin, 102’si erkektir. Olgegin giivenirligine yonelik ¢alismalar
da AFA’da kullanilan veri seti iizerinde yiiriitilmiistir. DFA’nin ¢alisma grubunun
olusturulmasinda da AFA’nin ¢alisma grubunun olusturulma siireci ile benzer asamalar
izlenmis olup, dnce Gaziantep Ili Sahinbey ilgesindeki alt, orta ve iist sosyoekonomik
diizeydeki ilkokullar listelenmistir. Sonra bu listeden rastgele secilen ikisi alt, ikisi orta ve
ikisi list sosyoekonomik diizeyde olmak tiizere toplam alt1 ilkokulda goérev yapmakta olan
226 smif 6gretmenine Cocuk Haklart Temelli Simif Olgegi Formu uygulanmistir. Toplanan
formlarin incelenmesi sonucunda daha once belirtilen nedenlerle uygun olmayan veriler
cikarilmistir. Yapilan islemler sonrasinda DFA’nin ¢alisma grubunu 203 smif 6gretmeni
olusturmustur. Bu 6gretmenler 11 yil ve {izerinde deneyimli olup 109°u erkek, 94’
kadindir. AFA’nin ve DFA’nin ¢alisma gruplari farkli ilkokullardan olusmakta olup veriler
2019 yilinda toplanmustir.

Veri Toplama Araci

Veri toplama aracinin gelistirilmesi siirecinde ilk olarak izlenecek asamalar belirlenmistir.
Bu dogrultuda, ilgili alan yazm (Devellis, 2012; Erkus ve Selvi, 2019; Giivendir ve Ozer
Ozkan, 2015; Karako¢ ve Dénmez, 2014; Seker ve Geng¢dogan, 2006; Tezbasaran, 1996)
incelenerek izlenmesi gereken asamalar ile ilgili bilgiler kazanilmistir. Bu bilgiler
dogrultusunda, dncelikle ilgili alan yazin (Amnesty International, 2002; Covell vd., 2010;
Flowers, 2007; Hodgkin ve Newell, 1998; Howe ve Covell, 2013; Oztiirk ve Doganay,
2017; Oztiirk, Eren ve Topgu, 2019; Oztiirk ve Ozdemir Dogan, 2017; Shirman ve Rudelius-
Palmer, 1999) taranarak c¢ocuk haklari temelli bir smif yapisinin 6zelliklerinin neler
olabilecegi ile ilgili bilgiler toplanmistir. Bu bilgiler ve uzman goriisleri dogrultusunda 6lgek
icin madde havuzu hazirlanmigtir. Bu siirecte madde yazimu ile ilgili uyulmasi gerekli
hususlar dikkate alinmistir (Erkus, 2012; Karakog¢ ve Donmez, 2014; Seker ve Gengdogan,
2006). Bunlara ek olarak 6l¢gme aracinin kullanilabilirligini ve etkililigini arttirmak amaciyla
ters kok maddelere yer verilmistir. Hazirlanan maddeler kapsam gecerliligine yonelik
goriiglerini almak i¢in ikisi cocuk haklar1 egitimi alanindan, biri demokrasi ve insan haklar
egitimi alanindan ve ikisi sinif iklimi alanindan olmak iizere toplam bes 6gretim iiyesine
sunulmustur. Uzman goriislerinden alian geri bildirimler dogrultusunda diizeltmeler

yapilmistir. Daha sonra, formun 12 smf 6gretmeni ile pilot uygulamasi yapilmis ve bu
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sekilde maddelerin anlagilabilirligi tekrar kontrol edilmistir. Alinan doniitler dogrultusunda

Olcek formu tekrar diizenlenmis ve 6lgek igin 25 madden olusan taslak bir forma ulagilmistir.
Elde edilen bu taslak formda 5 dereceli likert tipi tercih edilmistir. Bu dogrultuda,
“Tamamen Katiliyorum” 5 puan, “Katiliyorum” 4 puan, “Kararsizzim” 3 puan,

“Katilmiyorum” 2 puan ve “Hi¢ Katilmiyorum” ise 1 puan seklinde degerlendirilmistir.
Verilerin Analizi

Hazirlanan Taslak Form ile toplanan verilerin analizi siirecinde ilk olarak Olgegin yapi
gecerliginin belirlenmesi amaciyla AFA yapilmistir. Olgek gelistirme isleminde AFA var
olan gizil yapiy1 ortaya koyabilmek i¢in kullanilmaktadir (Brown, 2006; Schumacker ve
Lomax, 2010). AFA ile 6lgek maddelerinden ayni yapiy1 veya 6zelligi dlgenler bir araya
getirilip gruplanarak az sayida faktorle aciklanmaktadir (Biiyiikoztiirk, 2007). Arastirmada,
AFA siirecinde, Kaiser—-Meyer-Olkin (KMO) ve Bartlett kiiresellik testi sonuglari,
maddelerin ortak faktor varyans degerleri, 6zdeger ¢izgi grafigi, temel bilesenler analiz
sonuclart ve yorumlanabilir faktorler elde etmek i¢in “varimax” dondiirme teknigi sonuglari
incelenmistir. Arastirmada, AFA ile ulasilan yapinin yapisal gegerliligini test edebilmek
amactyla DFA uygulanmistir. DFA 06lgek gelistirme siirecinde AFA ile belirlenmis yapinin
gecerliginin test edilerek yapinin dogrulanmasi amaciyla kullanilmaktadir (Cokluk vd.,
2010; Worthington ve Whittaker, 2006). Arastirmada, DFA analiziyle AFA ile belirlenen
oleek yapisinin yeterli uyum indeksleri verme durumu tespit edilmistir. Olgegin
giivenirligini belirlemek amaciyla hem 6l¢egin tamami hem de Olgege ait alt boyutlarin
Cronbach Alfa katsayilari, madde ayirt edicilikleri ve madde-toplam korelasyonlari
incelenmistir. Arastirmada AFA IBM SPSS 20.0 ile DFA ise LISREL 8.51 ile
gergeklestirilmistir.

Bulgular

Arastirmada, Cocuk Haklar1 Temelli Sinif Olgeginin gelistirilme siireci ile ilgili elde edilen
bulgular; A¢imlayic1 Faktor Analizi (AFA) Bulgulari, Giivenirlik Bulgular1 ve Dogrulayici
Faktor Analizi (DFA) Bulgulari olmak tizere {i¢ baslik altinda sunulmustur.

Ac¢imlayic1 Faktor Analizi (AFA) Bulgular:

AFA i¢in Oncelikle toplanan verilerin analiz i¢in uygunlugu kontrol edilmistir. Bu
kapsamda, KMO testi ile 6rneklem biiyiikliigiiniin analiz i¢in uygunlugu incelenmistir.
KMO degeri ,891 olarak hesaplanmistir. Hesaplanan KMO degeri 6rneklem biiytikliigiiniin
AFA i¢in iyi oldugunu gostermistir (Biiyilikoztiirk, 2007). Arastirmada, Bartlett kiiresellik
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testi sonucunda anlamlilik degeri p=,00 olarak belirlenmistir. p<,05 olmas1 veri setinin ¢ok
degiskenli normal dagilim sayiltisin1 sagladigini gostermistir. Veri setindeki maddelerin ters
goriintli (anti-image) matrisi incelendiginde ise esas kdsegen iizerindeki en kiiciik degerin
,506 oldugu belirlenmistir. Elde edilen bu sonuglardan hareketle veri setinin AFA i¢in uygun

ozellikte olduguna karar verilmistir.

AFA kapsaminda maddelere yonelik yapilan incelemelerde, faktorlerden yiik degeri
,32’nin altinda olan ve iki ya da daha fazla faktére 0,10’un altinda ortak yiik veren
maddelerin 0lgme aracindan c¢ikarilmasina karar verilmistir (Biyiikoztirk, 2007). Bu
incelemeler sonucunda, Olgekte yer alan 1, 14, 16 ve 18. maddeler ¢ikarilarak AFA
tekrarlanmigtir. Tekrar yapilan AFA sonucu iizerinde elde edilen 6zdeger-¢izgi grafigi Sekil

1’de verilmistir.

Sekil 1
Cocuk Haklar: Temelli Sinif Olgegi Ozdeger-Cizgi Grafigi

Scree Plot

Eigenvalue

1 T T T T T r r T+ 1 1T T T T T T T T T T
12 3 4 5 & 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21

Component Number
Sekil 1 incelendiginde Cocuk Haklar1 Temelli Sinif Olgeginin dort faktdrlii bir
yapiya sahip oldugu goriilmektedir.

AFA sonrasinda Cocuk Haklar1 Temelli Smif Olgeginin faktor yiikleri, faktorlere ait
madde-toplam korelasyon, ©6zdeger ve ortak varyans sonuglari degerleri Tablo 1°de

verilmistir.
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Tablo 1

Cocuk Haklar: Temelli Sinif Olgegi (CHTSO) AFA Sonuglar

Madde No Faktor Yukleri Faktorlere ait Ortak

madde-toplam puan  faktor

korelasyonu* varyanst
Faktorl Faktor2 Faktor3 Faktord
M2 ,834 ,848 , 725
M5 ,856 ,865 ,748
M9 ,891 ,896 ,809
M10 ,855 ,856 ,736
M12 ,862 ,866 ,752
M15 ,841 ,848 , 719
M21 ,855 ,863 , 747
M4 ,794 ,856 ,668
M7 ,875 ,827 ,796
M13 ,833 ,874 ,714
M22 ,855 ,852 177
M24 ,877 ,850 ,823
M3 ,844 ,823 ,739
M6 , 7197 ,888 ,668
M17 ,857 ,844 ,770

M19 ,848 ,879 ,7135
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M25 ,845 ,804 ,738
M8 ,857 ,892 ,800
MIl11 ,859 915 ,833
M20 ,863 918 ,842
M23 ,868 ,929 ,868
Ozdeger 5,249 3,832 3,677 3,248

Agiklanan 24,993 18,247 17,509 15,469 Toplam: 76,217
Varyans (%)

*Her bir faktore iliskin madde-toplam korelasyonlari

Tablo 1’de CHTSO’niin AFA sonucuna iliskin verilen bulgular incelendiginde
Faktor 1 altinda M2, M5, M9, M10, M12, M15 ve M21 olmak iizere yedi maddenin
toplandig1 goriilmektedir. Maddelerin faktor yiikleri ,891 ile ,834 arasinda, faktore ait
madde-toplam puan korelasyonu ise ,896 ile ,848 arasinda degismektedir. Faktor 1 altinda
toplanan maddelerin igerigi incelendiginde ise ¢ocuklar1 koruma, gelisimlerini destekleme
ve iletisim siirecine iliskin maddelerin yer aldigi belirlenmistir. Bu dogrultuda Faktor 1
“koruma-destekleme-iletisim” olarak isimlendirilmistir. Faktor 2 altinda ise M4, M7, M13,
M22 ve M24 olmak iizere bes madde toplanmistir. Faktdr 2’ye ait bu maddelerin faktor
yukleri ,877 ile ,794 arasinda, faktore ait madde toplam puan korelasyonu ise ,874 ile ,827
arasinda degismektedir. Faktor 2°de yer alan maddelerin kapsami degerlendirildiginde ilgili
maddelerde ¢ocuk haklari temelli bir sinif ortami olusturabilmek i¢in yapilabilecek fiziksel
diizenlemelerin esas alindig1 gozlenmistir. Bu dogrultuda Faktor 2 “cevresel diizenlemeler”
seklinde isimlendirilmistir. Faktor 3’e iliskin bulgular M3, M6, M17, M19 ve M25
maddelerinin bu faktoriin altinda yer aldigin1 gostermektedir. Faktér 3°te yer alan bu
maddelerin faktor yiikleri ,857 ile ,797, faktore ait madde-toplam puan korelasyonu ,888 ile
,804 arasinda degismektedir. Faktor 3’iin igerdigi maddelerin kapsami incelendiginde
katilim hakkina yonelik diizenlemelere yer verildigi goriilmiistiir. Bu dogrultuda Faktor 3

“katilim” olarak adlandirilmistir. AFA sonuglar1 Faktor 4 altinda M8, M11, M20 ve M23

maddelerinin toplandigin1 géstermistir. Faktor 4’lin kapsadigi maddelerin faktor yiikleri ,857
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ile ,868, faktore iliskin madde-toplam puan korelasyonu ,892 ile ,929 arasinda

degismektedir. Faktor 4’e iliskin maddeler degerlendirildiginde bu faktdre ait maddelerin
ogretme-0grenme  silireci  igerisinde ¢ocuk haklar1  kapsaminda uygulanabilecek
diizenlemeleri esas aldig1 gozlenmistir. Bu baglamda, Faktor 4 “68retme-0grenme siireci”
olarak tanimlanmistir. Arastirmada Cocuk Haklar1 Temelli Siif Olgeginin toplam puani ile
alt faktorlerin puanlar1 arasindaki iligkileri belirleyebilmek ig¢in ise korelasyon degerleri

incelenmistir. Bulgular Tablo 2’de sunulmustur.

Tablo 2
CHTSO 'niin Toplam Puani ve Alt Faktorleri Arasindaki Korelasyonlar

Faktor 1 Faktor 2 Faktor 3 Faktor 4

Toplam ,600** ,618%* ,532%* ,756%*
Faktor 1 ,132%% ,003%* ,278**
Faktor 2 ,224%%* A14%*
Faktor 3 ,339%*

N:248** Korelasyon 0,01 diizeyinde anlamlidir

Tablo 2 incelendigine CHTSO’niin alt faktdrlerinin tamamina ait degerlerin toplam
puan ile pozitif yonde orta ve yiiksek diizey degerleri araliginda degisen anlaml iliskiye
sahip olduklar1 (p<0,01) goriilmektedir. Ayrica, CHTSO’ niin alt faktdrleri arasinda yiiksek
diizeyde olmayan anlamli iligskiler (p<0,01) tespit edildigi gozlenmektedir. Bu durum,
CHTSO’niin alt faktdrlerinden her birinin farkli  6zellikleri  6lctiigii  seklinde

degerlendirilebilir.

CHTSO’niin AFA sonuglar1 genel olarak incelendiginde, 6lgegin 21 madde ve dort
faktorden olusan bir yapiya sahip oldugu, madde faktér yiiklerinin ,794 ile ,891 arasinda,
ortak faktdr varyanslarmin ise ,668 ile ,868 arasinda degistigi ve CHTSO’ye iliskin dort
faktoriin toplam varyansin %76,217’sini acikladigi ifade edilebilir.

Giivenirlik Bulgular

Arastirmada CHTSO’niin giivenirligine y&nelik olarak dlgege ait Cronbach Alfa katsayilari,
test-test tekrar degerleri, madde toplam korelasyonlarina ait degerler ile madde ayirt edicilik

degerleri {izerinde incelemeler yapilmistir. Analizler CHTSO’niin tamamma y&nelik
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Cronbach Alfa katsayisinin ,892 oldugunu gostermistir. CHTSO’niin alt faktorlerine ait
Cronbach Alfa katsayilari, madde ayirt edicilikleri igin %27’lik alt ve iist gruplarin puanlari
arasinda bulunan farka dair t testi sonuglari ve ayirt edicilik degerleri Tablo 3’te

sunulmustur.

Tablo 3
CHTSO 'nin Alt Faktérlerine Iliskin Cronbach Alfa Katsayilar: ve Madde
Ayirt Edicilik Degerleri

Faktor Madde X t degeri p Tjx

%271k %27’lik
alt grup st grup

M2 3,05 491 8,591 ,000 .46
M5 3,10 4,89 8,094 ,000 .44
M9 3,16 491 7,926 ,000 43
Faktor 1
MI10 3,17 4,85 7,356 ,000 41
Cronbach
Alpha: ,943 M12 3,22 4,83 7,055 ,000 .40
M15 3,16 4,76 7,012 ,000 .39
M21 3,10 4,88 7,904 ,000 44
M4 3,26 4,88 11,822 ,000 ,40
M7 3,40 491 10,826 ,000 37
Faktor 2
Cronbach M13 3,34 4,85 10,710 ,000 ,37
Alpha: ;917
M22 3,32 4,85 10,264 ,000 38
M24 3,31 4,89 11,300 ,000 ,39

Faktor 3 M3 3,07 4,98 8,654 ,000 38
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Cronbach M6 221 474 8079 000 .41
Alpha: ,905
M17 343 486 7,722 000 35
M19 3.44 482 7,078 000 34
M25 338 485 7,728 000 36
M8 2.17 465 15235 000 61
Fakitor 4 Mi11 2.20 485 16,484 000 66
Cronbach
Alpha: 934 M20 2,28 485 15980 000 .64
M23 332 482 16345 000 .65

Tablo 3’te CHTSO niin alt faktorlerinin Cronbach Alpha degerleri sirastyla Faktor 1
icin ,943, Faktor 2 icin ,917, Faktor 3 i¢in ,905 ve Faktor 4 icin ,934 oldugu goriilmektedir.
Madde ayirt ediciligi i¢cin gercgeklestirilen %27’lik alt ve {ist gruplarin puanlar1 arasinda
bulunan farka yonelik t testi degerlerinin ise ,001 diizeyinde anlamli bulundugu ve 7,012 ile
16,484 arasinda degistigi gozlenmektedir. %27°lik alt ve iist grup puanlari arasindaki farka
iliskin t testi analizine iligskin bu bulgular CHTSO’ye iliskin maddelerin ayirt edici dzellik
tasidigini gdstermektedir. Bununla birlikte, arastirmada CHTSO’niin maddelerine iliskin
ayirt edicilik indeksleri de hesaplanmistir. Analiz sonucunda, maddelere iliskin ayirt edicilik
indekslerinin ,34 ile ,66 arasinda degistigi tespit edilmistir. Hesaplanan madde ayirt edicilik
(tjx) indekslerinin ,30’dan biiyiik olmasi, CHTSO’niin maddelerinin iyi diizeyde ayiric
ozelliginin oldugu, cocuk haklar1 temelli sinif yapisi yiiksek olanla diisiik olan1 birbirinden

ayirabildigi seklinde yorumlanabilir.

CHTSO’niin giivenirligine iliskin diger bir kanit test-tekrar test analizinden elde
edilmistir. Test-tekrar test analizi ile ulagilan faktor ve toplam puanlara yonelik Pearson

korelasyon katsayilar1 ve bagimli gruplar t-testi degerleri Tablo 4’te verilmistir.
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Tablo 4
CHTSO 'niin Test-Tekrar Test Korelasyon Katsayilart ve Bagimli Gruplar T- Testi

Sonuclari

Faktorler  Uygulama r N X ss t sd p

Faktor 1 Ik ,861*% 71 33,7 1,95 -1,558 70,124
Son 71 33,9 1,69

Faktor 2 Ik ,810% 71 228 222 -1,079 70,284
Son 71 229 2,03

Faktor 3 Ik ,924* 71 23,1 1,99 -1,558 70,124
Son 71 23,3 1,78

Faktor 4 Ik ,879*% 71 19,2 1,13 1,424 70,159
Son 71 19,1 1,39

Toplam Ik ,932*% 71 98,8 597 -1,479 70  ,144

puan
Son 71 99,2 5,59

*p <,01

Tablo 4 incelendiginde t testi sonucuna gore bagimli gruplar i¢in anlamli bir
farkliligin goriilmedigi (p>,05); 6lgegin hem toplam hem de alt boyutlarin puanlarinin ilk ile
son uygulamalar1 arasinda korelasyon katsayilarinin r = ,810 ile r = ,932 arasinda degisiklik
gosterdigi goriilmektedir. Zamana bagh olarak farklilik gosteren iki 6l¢liim arasinda
hesaplanan bu korelasyon katsayilarmim yiiksek olmast CHTSO’niin giivenirligi ile kanit
sunmakta olup, bu dogrultuda CHTSO niin zamana bagl olarak kararl1 l¢iimler yapabilme

ozelligine sahip oldugu sdylenebilir.
Dogrulayic1 Faktor Analizi (DFA) Bulgular:

Arastirmada, AFA ile belirlenmis CHTSO’niin yapisina iliskin gecerligin test edilerek
yapinin dogrulanmasi amaciyla DFA yapilmistir. Bu kapsamda DFA uyum indeksleri ve
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standardize edilmis faktor yiikleri incelenmistir. DFA uyum indeksleri incelemesi igin

X*nin &rneklem biiyiikliigiine gore standardize edilmis degeri (X*/sd), IFI (Fazlalik Uyum
Indeksi), GFI (lyilik Uyum indeksi), AGFI (Diizeltilmis Uyum Indeksi), CFI
(Karsilastirmali Uyum Indeksi), NFI (Normlastirilmis Uyum Indeksi), RMSEA (Yaklasik
Hatalarin Ortalama Karekokil) ve SRMR (Standardize Edilmis Artik Ortalamalarin
Karekokii) degerleri kullanilmistir. CHTSO’ye iliskin DFA ile elde edilen uygum indeksi
degerleri ve bu degerlerin yapinin dogrulanmasi ig¢in yeterliliginin degerlendirilmesine

iliskin bulgular Tablo 5’te sunulmustur.

Tablo 5
CHTSO ’ye iliskin DFA Uyum Indekslerinin Incelenmesine iliskin Bulgular

incelenen Uyum  Miikemmel Kabul Edilebilir ~ ©5°&°
indeksleri Iliskin Sonug
n e S erl > . , oo >\ e, o0
Uyum Olgiitii Uyum Olgiitii Degerler
Miikemmel
X?/sd(CMIN/df) 0<X?sd<2 2<X%sd<3 1,28
uyum
Kabul
GFI 95 <GFI<1,00 90 <GFI <95 0,90
edilebilir uyum
Kabul
AGFI 90 <AGFI< 1,00 ,85 <AGFI< ,90 0,87
edilebilir uyum
Miikemmel
CFI 95 <CFI < 1,00 ,90 <CFI < ,95 0,98
uyum
Kabul
NFI 95 <NFI<1,00 90 < NFI<,95 0,94
edilebilir uyum
Miikemmel
IFI ,95 <IF1 < 1,00 90 <IFI1<,95 0,98
uyum
Miikemmel
RMSEA ,00<RMSEA<,05 ,05<RMSEA<,08 0,038
uyum

SRMR L00<SRMR<,05 ,05<SRMR<,10 0,033  Mikemmel
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uyum

Kaynak:(Cokluk vd., 2010; Kline, 2005; Schermelleh-Engel, Moosbrugger ve Miiller,
2003)

Tablo 5 incelendiginde CHTSO niin DFA uyum indekslerinden bir bdliimiiniin (GF]I,
AGFI ve NFI) diizey olarak kabul edilebilir, bir béliimiiniin ise (X*/sd (CMIN/df), CFI, IFI,
SRMR ve RMSEA) miikemmel uyum 6zelligi tasidig1 goriilmektedir.

Arastirmada, CHTSO’niin DFA ile ulasilan koruma-destekleme-iletisim, katilim,
cevresel diizenlemeler ve 6gretme-6grenme siireci olmak iizere dort faktorlii yapisina iliskin

standardize edilmis faktor yiikleri Sekil 2°de sunulmustur.

Sekil 2
CHTSO ye Iliskin DFA Sonucunda Elde Edilen Standardize Edilmis Faktor Yiikleri

u-:lq

Chi—-Sguare=235.83, df=183, P-value=0.00312, RMSEZ=0.038

Sekil 2 incelendiginde DFA sonucunda CHTSO’ye iliskin ulasilan standardize
edilmis faktor yiiklerinin ,76 ile ,94 arasinda yer aldigi goriilmektedir. Bu dogrultuda,
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CHTSO’niin maddelerinin sahip oldugu standardize edilmis faktdr yiiklerinin ,76 ve

iizerinde deger aldig1 yer aldig1 gézlenmektedir.
Tartisma ve Sonug

Arastirmada, ilkokul diizeyindeki smiflarin ¢ocuk haklar1 temelli yapisin1 koruma-
destekleme-iletisim, katilim, ¢evresel diizenlemeler ve 6gretme-68renme siireci baglaminda
¢ok boyutlu olarak incelemeye olanak saglayacak Cocuk Haklar1 Temelli Simif Olgegine
ulasiimistir (EK-1). AFA sonucunda Cocuk Haklar1 Temelli Sinif Olgeginin 21 maddeden
olusan dort faktoriiniin, toplam varyansin %76,217’sini acikladigi belirlenmistir. Sosyal
bilimlerde 6l¢ek gelistirme ¢aligmalarinda %40 ve iizerinde degisen toplam varyansin yeterli
oldugu (Tavsancil, 2002) diisiiniildiigiinde, Cocuk Haklar1 Temelli Smf Olgeginin
ilkokullarin ¢ocuk haklar1 temelli sinif 6zelligini analiz etmek i¢in iyi bir yapiya sahip
oldugu sdylenebilir. Aynit zamanda, AFA sonuclar1 6l¢cek maddelerine iliskin faktor
yiiklerinin ,794 ve lizerinde oldugunu, DFA sonuglar ise 6lgege yonelik faktor yiiklerinin
,76 ve lizerinde oldugunu gdostermistir. Faktor yiiklerinin ,60 ve iizerinde deger almasi
yiiksek yiik degeri olarak tanimlanmaktadir (Kline, 1994 akt. Biiyiikoztiirk, 2002). Bu
dogrultuda, Cocuk Haklar1 Temelli Smmif Olgegine ait maddelerin faktdr yiiklerinin yiiksek
yiik degerinde oldugu sdylenebilir. Diger taraftan, DFA sonuglari CHTSO’ niin DFA uyum
indekslerinden GFI, AGFI ve NFI’nin kabul edilebilir, X?/sd(CMIN/df), CFL, IFI, SRMR ve
RMSEA’nin ise miikkemmel uyum diizeyinde olduklarini gdstermistir. Bu sonuglar
dogrultusunda AFA ile ulagilan Cocuk Haklar1 Temelli Sinif Olgegi yapisina yonelik
sonuglarin DFA sonuglariyla dogrulandig s6ylenebilir. Arastirmada, Cocuk Haklar1 Temelli
Smif Olgeginin alt faktorleri ile 6lgegin toplamn arasindaki iliskiler incelendiginde
korelasyon analizi puanlar sirasiyla ,666, ,618, ,532 ve ,756 olarak hesaplanmis ve bu
iliskilerin .01 diizeyinde anlamli oldugu belirlenmistir. Korelasyon degerlerinin orta ve
yiiksek diizeyde olmasi bu dort alt faktoriin Olgegin birer bileseni oldugunu ortaya
koymaktadir. Arastirmada, 6l¢egin tamamina iligkin giivenirlik katsayis1 ,892 ve dort alt
faktore iliskin gilivenirlik katsayilart ise sirasiyla ,943, 917, ,905 ve ,934 olarak
hesaplanmistir. Giivenirlik katsayilarina ilisgkin bu sonuglar 6lcegin gilivenirliginin iyi

diizeyde oldugunu gostermektedir (Biiylikoztiirk, 2007).

Cocuk Haklar1 Temelli Smif Olgeginin yapisal 6zelliklerine iligskin sonuglar
incelenmeye devam edildiginde Olgek yapisinda koruma-destekleme-iletisim, katilim,
cevresel diizenlemeler ve O0gretme-6grenme siireci olmak iizere dort alt faktore ulasildigi

goriilmektedir. Oztiirk ve Doganay (2017) tarafindan gelistirilen Cocuk Haklari Temelli
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Okul Olgeginde de alt faktdrler koruma-destekleme, kurallar-isbirligi, iliskiler-iletisim,
cevresel diizenlemeler, 6gretme-6grenme siireci olarak belirlenmistir. Bu dogrultuda, okul
diizeyinde c¢ocuk haklarmi1 hayata gegirmeye yonelik diizenlemelerin niteliginin
degerlendirilmesi i¢in belirlenen yapisal 6zelliklerin yiiksek oranda Cocuk Haklar1 Temelli
Smif Olgeginde de benzer olarak yer aldig1 gériilmektedir. Bu baglamda, Cocuk haklari
temelli smif Olgeginin simif ortaminda ¢ocuk haklarmin hayata gecirilme durumunun
belirlenmesi icin islevsel ozellikte oldugu soOylenebilir. Diger taraftan, Cocuk Haklar
Temelli Siif Olgeginin faktdrlerine iliskin maddeleri incelendiginde ¢ocuklara haklarini
hem Ogretmeye hem de yasatmaya yonelik smif ortaminda yapilabilecek diizenlemeleri
kapsadig1 gozlenmektedir. Cocuk haklar1 egitimini gerceklestirmek i¢in de BMCHS’de
tanimlanan haklarin ¢ocuklara hem &gretildigi hem de yasatildigi egitim uygulamalarinin
yapilmasi gerekmektedir (Covell vd., 2010; Howe, 2005; Howe ve Covell, 2007; Osler ve
Starkey, 2002). Bu baglamda, ¢cocuk haklar1 temelli sinif 6l¢eginin ¢cocuk haklari egitimi igin
Ogretme ve yasatma olmak iizere Onemli iki islevi degerlendirmeye hizmet -ettigi

sOylenebilir.

Cocuk Haklari Temelli Smif Olgeginde alt faktdrlerinden birincisi koruma-
destekleme-iletisim olarak belirlenmistir. Bu kapsamda, c¢ocuklar1 istismardan koruma,
bilgilerin gizliligi, karsiliklt hosgorii ve saygiya dayali bir ortam olusturulmasi, 6zel egitim
destegi, akran zorbaliginin 6nlenmesi gibi ¢cocuk haklar1 temelli iletisim, destek ve koruma
mekanizmalarimi iceren siif uygulamalarinin hayata gecirilme durumunu belirleyici
maddelere yer verilmistir. Cocuk istismari tiim diinyada karsilasilan ¢cocuk haklar ile ilgili
en Onemli problemlerden biri olup (Celik, 2019; Ko¢ vd., 2012), akran zorbaliginin
onlenmesi, 6zel bilgilerin gizliligi, karsilikli hosgodrii ve saygiya dayali bir sinif ortaminin
olusturulmasi ¢ocuk haklarinin hayata gecirilmesi siirecinde 6nemli diizenlemelerdir. Ayni1
zamanda, Ozel egitime ihtiyac1 olan ¢ocuklara egitim desteginin saglanmast BMCHS’ de
cocuklarin egitim hakkinin hayata gecirilmesinde iizerinde énemle durulan bir durumdur
(Hodgkin ve Newell, 2002; Oztiirk ve Ozmantar, 2019). Bu baglamda, Cocuk Haklar
Temelli Smif Olgeginin koruma-destekleme-iletisim acisindan BMCHS’de yer alan
maddelerin smif ortaminda hayata gegirilme durumunu incelemeye yonelik maddeler

icermesinin ¢ocuk haklar1 egitimi agisindan dnemli oldugu sdylenebilir.

Cocuk Haklar1 Temelli Sinif Olgeginin alt faktdrlerinden bir digeri katilim olarak
belirlenmistir. Bu faktor, c¢ocuklarin katilim hakkina yonelik smif ortaminda

gerceklestirilebilecek diizenlemeleri degerlendirmektedir. Bu hak cocuklarin kendilerini
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ilgilendiren konularda karar siireclerine katilmalarmi ve goriislerini agiklamalarini ifade

etmektedir (Hodgkin ve Newell, 2002). Ayrica, oyun, eglence, dinlenme, kiiltiirel ve
sanatsal faaliyetlere katilma, din ve vicdan Ozgiirliigli, ¢cevresel koruma ve siirdiiriilebilir
kalkinmaya katilim gibi farkli uygulamalar1 icermektedir (Akytliz, 2018; Hart, 2016).
Cocuklarin katilim hakki, etkili 6grenme, aktif katilim (Davies vd., 2006), olumlu benlik
gelistirilmesi (Davies vd., 2006; Roberts, 2003), demokratik degerlerin ve aktif katilimli
vatandaslik becerilerinin kazandirilmasi (Miller, 1997; Pascal ve Bertram, 2009) ve okula
yonelik olumlu tutum gelistirilmesinde (Davies vd., 2006) biiyiilk 6nem tasimaktadir.
Cocuklarin katilim hakki bu denli 6nemli amaclara hizmet etmekle birlikte, ¢ocuklarin
katilim hakkinin hayata gecirildigi sinif kiiltiirii diinyada nadiren goézlenmektedir (Lansdown
vd., 2014). Bu durum, siif ortamlarinda katilim hakkinin hayata gecirilip gecirilmediginin
incelenmesini daha da 6nemli hale getirmektedir. Bu dogrultuda, Cocuk Haklar1 Temelli
Simif Olgeginde ¢ocuk haklarin katiim haklarinmn  simif ortaminda hayata gegirilme
durumunu belirlemeye yonelik bir faktoriin bulunmasinin ¢ocuk haklar1 egitimi agisindan

yapilacak bir degerlendirme i¢in 6nemli oldugu sdylenebilir.

Cocuk Haklar1 Temelli Sinif Olgeginin diger alt faktdrleri cevresel diizenlemeler ve
ogretme-0grenme siireci olmustur. Genelde insan haklar1 egitiminin 6zelde ise ¢ocuk haklari
egitiminin hayata gecirilmesinde gevresel diizenlemeler 6nemli bir baglami olusturmaktadir
(Amnesty International, 2002; Oztiirk ve Doganay, 2017). Diger taraftan, dgretme-dgrenme
stiresinde c¢ocuklarin haklarin1 kullanabilecekleri diizenlemelerin yapilmasi ¢ocuk haklar
temelli uygulamalar olusturulmasinda O6nemli baglamlardan biri olarak goriilmektedir
(Oztiirk ve Doganay, 2017). Tiim bunlar dikkate alindiginda Cocuk Haklar1 Temelli Smmif
Olgeginde bu alt faktorlerin bulunmasinin ¢ocuk haklari egitimine ydnelik simif ortaminda
yapilacak diizenlemelerin niteligi ile ilgili bilgi toplanmasi agisindan 6nemli oldugu

sOylenebilir.

Cocuk Haklar1 Temelli Smif Olgegine iliskin sonuglar genel olarak
degerlendirildiginde, ilkokullardaki smiflarin mevcut yapisim1 c¢ocuk haklar1 agisindan
degerlendirebilmek icin gecerli ve giivenilir bir 6lgme aracinin elde edildigi ifade edilebilir.
Cocuk Haklar1 Temelli Sinif Olgeginin ilkokul siniflarinin gocuk haklarma uygunlugunun
belirlenerek ihtiyaglarin ortaya konulmasinda ve ilkokullarda ¢ocuk haklari temelli sinif
yapisinin gelistirilmesi i¢in yapilacak program gelistirme caligmalarinda kullanilabilecek
onemli bir veri toplama aract oldugu diisiiniilmektedir. Bununla birlikte, Cocuk Haklar1

Temelli Smf Olgegi verileri Ogretmenlerin  perspektifinden toplamak amaciyla
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gelistirilmistir.  Cocuk haklar1 temelli smif yapisinin  6grencilerin - perspektifinden

degerlendirebilmek i¢in dlgek gelistirme ¢aligmalarinin yapilmasi onerilebilir.
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1. |Smufta cocuklar arasinda karsilikli hosgorii ve saygiya
: OREOENCORNCORNES
dayal1 bir ortam olusturulmasi esastir
2. |Ogrencilere ait 6zel bilgiler korunup izinsiz paylasiimaz. O ERCOREEORE®))
3. |Ogrenciler devamsizlik sorunu yasadiklarinda nedenleri
§ OREOENCORNCORNES
arastirilarak devami saglayici ¢alismalar yapilir.
4. |Sinifta ¢ocuklar1 istismarin tiim seklinden korumak igin
. ORNGRNCORNCORNES)
tedbirler alinir.
5. |Ogrencilerde, gdzlemlenen sira dist durumlarda rehberlik
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servisi, aile gibi gerekli kisi ve birimlerle iletisime gegilir.
6. |Smifta, cocuklar arasinda akran zorbaligin1 onlemek icin
ORNGRENCORNCORNES)
caligmalar yapilir.
7. |Smifta 6zel egitim destegine ihtiyaci olan ¢ocuklara gerekli
. ORNOENCORNCORNES)
destekleyici ¢alismalar yapilir.
8. |Ogrencilerin bireysel ilgi ve ihtiyaglarma gore farkl
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Ogrenme yasantilari diizenlenir.
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etkinliklerine katilimi1 esas alinir.
11. |Ogretme-6grenme etkinliklerinin planlanmasinda
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cocuklarin goriisleri dikkate alinir.
12. |Smiftaki fiziksel kosullar ¢ocuklarin gelisim 6zelliklerine
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uygun yapidadir.
13. |Cocuklarin saglikli bir sekilde egitim almalar1 igin sinif
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diizenli olarak temizlenir.
14. |Sinifta cocuk haklari ile ilgili afis, yaz1 gibi gorsellere yer
. ORNORNCRNCONNE)
verilir.
15. |Smufta herhangi bir yaralanma ya da kazaya karsi ilk
L . ORNEORNCORNCONNC)
yardim i¢in yeterli donanim mevcuttur.
16. |Engelli Ogrencilerin smif igerisinde rahat¢a egitim
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alabilmeleri icin yeterli fiziki donanim mevcuttur.
17. |Smif kurallarinin  olusturulmasi silirecinde ¢ocuklarin
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gortsleri alinir.
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19. |Cocuklan ilgilendiren konulara iliskin karar siireclerinde
o ORNECORRCORNCONNE)
cocuklarin goriisleri alinir.
20. |Smifta cocuklarin goriislerini rahatca ifade edecekleri
ORNCRNE) N NCONNE)
ortamlar olusturulur.
21. |Ogrenciler dilek ve sikayetlerini rahatca Ogretmenleriyle
ORNCRNE)NNCONNE)

paylasabilirler.
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Abstract

The aim of the present study was to develop the Children’s Rights-Based Classroom Scale (CRBCS).
The participants of the study were comprised of 451 classroom teachers working at 12 primary
schools in the Gaziantep province selected via disproportionate cluster sampling method.
Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) were conducted for
attaining the construct validity of the scale. The scale structure consisting of four factors and 21
items was obtained as a result of EFA. It was identified that these four factors explain 76.217 % of
the total variance. Among the fit indices obtained from the Confirmatory Factor Analysis of the
scale, GFI (.90), AGFI (.87), and NFI (.94) are acceptable, X*/sd (CMIN / df) (1.28), CFI (.98), IFI
(.98), SRMR (.033) and RMSEA (.038) was found to be at the perfect fitness level. The Cronbach
Alpha value for the total scale was calculated as .892 The Cronbach Alpha values for the sub-factors
of the scale were calculated as .943, .905, .917 and .934 for protection-support-communication,
participation, environmental arrangements, and teaching-learning process respectively. It can be
stated based on the findings of the present study that a valid and reliable scale has been developed
that enables the multi-dimensional assessment of the children’s rights-based structure of primary

school classrooms.

Keywords: Children’s rights, children’s rights education, scale development, children’s
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Introduction

Children's rights refer to various rights such as health, shelter, education, and protection
defined in the legal and moral context that children have from the moment they are born
(Akyliz, 2018; Covell et al., 2018; Franklin, 1993). Child rights aim to protect children from
all kinds of harm such as neglect and abuse; to raise them as physically, mentally, and
psychologically healthy individuals (Akytiz, 2018; Covell et al., 2018), and to provide their
basic needs such as health, education, and housing (Covell et al., 2018; Nelken, 1998).
Protection of children's rights and respect for these rights are prerequisites for personal and
social development (Ucus Giildali, 2013; UNICEF, 2018). It is possible to achieve the ideal
society goals with children who are aware of their rights and freedoms (Hareket & Giilhan,
2017). There is a need for nationally and internationally agreed-on conventions to reach a
universal children's rights consensus and improve children's rights. In this respect, it is
possible to say that four important documents accepted at the national and international
levels are emphasized. These documents are, in chronological order, the 1924 Geneva
Declaration of the Rights of the Child, the 1959 United Nations Declaration of the Rights of
the Child, the 1963 Turkish Declaration of the Rights of the Child, and the 1989 United
Nations Convention on the Rights of the Child (Erbay, 2013). From these documents, the
United Nations Convention on the Rights of the Child (UNCHR) is a milestone document in
terms of children's rights (Flowers, 2007). UNHCR is the most official document in terms of
children's rights on the international platform by been approved by 193 countries (Cakmak,
2013; Goldson & Muncie, 2012). UNHCR has recognized the social, cultural, and economic
rights of children (Jones, 2005) and has obliged state parties to protect, ensure and protect
the rights of children to secure these rights (Covell, 2010; Flowers, 2007). It is possible to
classify the rights in BMCHS under four categories the right to life, protection,
development, and participation (Akyiiz, 2018). Consisting of 54 items, UNHCR aims to
protect and develop children (Covell et al., 2018; Hart, 2016), recognize them as right
holders (Flowers, 2007; Ugurlu & Giilsen, 2014), observe their dignity, and determine their
living standards in order to ensure their healthy development (Avsar Kurnaz, 2009; Sen,
2021). In addition, UNHCR (Merey, 2013; Washington, 2010), which defines raising

qualified individuals with the rights and standards it provides, aims to ensure the special
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rights and needs of children (Miiftii, 2013) and to determine universal criteria and principles

to protect children against neglect and abuse (Akyiiz, 2018). Protecting and developing these
rights in the UNHCR is the responsibility of the states that are parties to the UNHCR
(Shumba, 2003; Todres & Kilkelly, 2022), and education developed in line with children's
rights is essential in the implementation of these rights (Howe & Covell, 2007; Jerome,

2016).

Child rights education refers to an education in which the necessary gains about the
rights and responsibilities of the child are obtained, social responsibility that provides the
basis of democratic life and citizenship is gained, and respect for the rights of others is
improved (Flowers, 2007; Tibbits, 2002). Child rights education forms the basis for broader
support and appreciation of human rights in society (Covell et al., 2010), and schools are
defined as one of the most important application areas in child rights education (Howe &
Covell, 2013; Oztiirk & Kalender, 2021). Within the scope of children's rights education,
children's rights should become a value that guides the shaping of school processes and
practices (Howe & Covell, 2013). In this respect, schools should provide opportunities for
children to learn their rights and responsibilities (Covell et al., 2010), develop behaviors to
protect their rights, and grow up actively involved in a libertarian structure (Ding, 2015).
This situation requires the creation of school and classroom environments that allow
effective communication (Durgut, 2014), provides learning with democracy and
cooperation, value student ideas (Lundy, 2007), and are based on children's rights. In order
to achieve this, it is significant for teachers and school administrators, who are the managers
of education and training activities, to make arrangements to create school and classroom
environments that are sensitive to children's rights (Hareket, 2020). In this process, primary
schools and classroom teachers have particular importance. Classroom teachers play a
crucial role in the implementation of children's rights education in primary schools (Oztiirk
et al., 2019; Oztiirk & Ozdemir Dogan, 2017). Classroom teachers should transform their
classrooms into a children's rights-based structure by teaching and giving children their
rights with the practices they carry out in their classrooms. However, it is stated that there
are various problems with classroom teachers turning their classrooms into children's rights-
based environments (Kilig & Oztiirk, 2018; Oztiirk et al., 2019). This situation reveals the
importance of carrying out studies to transform classrooms into a children's rights-based
structure in primary schools. In this direction, first of all, it is necessary to determine the

current situation in primary schools in the context of children's rights-based classroom
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structure to determine the needs based on children's rights in the classroom environment and

to carry out studies to reveal the needs. Reliable and valid measurement tools are needed to
evaluate the children's rights-based classroom structure to determine the stated situation.
However, when the relevant literature is examined, no measurement tool is developed to
examine the children's rights-based classroom structure, provided that it is limited to
available resources. When the scale development studies related to children's rights and
education are examined, it is seen that family attitude toward children's rights (Washington,
2010; Yurtsever, 2009), awareness of children's rights (Topgu, 2019; Ucus Giildali, 2013),
attitudes towards children's rights (Karaman-Kepenek¢i, 2006; Rogers & Wrightsman,
1978), attitude towards children's rights education (Oztiirk & Doganay, 2017), child neglect
and abuse (Ismen, 2004; Malik & Shah, 2007; Milner, 1986) and children’s rights-based
school structure (Oztiirk & Doganay, 2017) are determined.

It is thought that a scale to be developed to determine the children's rights-based
classroom structure in primary schools will contribute to filling the gap in the literature and
will provide important information to the program development studies to be carried out to
determine the children's rights-based structures of primary schools and to reveal the needs
and to ensure the development of children's rights-based classroom structure in primary
schools. In line with the reasons stated, this study aims to develop the Children’s Rights-

Based Class Scale (CRBCS).
Method
Study Group

Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) were carried
out with different groups in the present study. For this purpose, the present study has two
different study groups. Nunally’s (1978) suggestions were taken into consideration for
determining the number of individuals in these groups. Subsequently, item numbers were
multiplied by 10 for determining the sample size thus aiming to reach 250 people for EFA
and 210 people for CFA. Disproportionate cluster sampling method was used for
determining the study group (Karasar, 2011). The primary schools at the Sahinbey district of
Gaziantep province with low, moderate, and high socioeconomic properties were first listed
during the disproportionate cluster sampling stage. Information was obtained from the
Sahinbey District Directorate of National Education of Gaziantep Province to determine
primary schools at the lower, middle, and upper socioeconomic levels. In the list taken from

the Sahinbey District Directorate of National Education, 113 primary schools determined
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according to socioeconomic level are included. In this context, the study group for EFA

consisted of classroom teachers in six primary schools at two lower, two middle, and two
upper socioeconomic levels randomly selected from this list. The draft form prepared for
EFA was applied on the teachers in the study group. Forms with all items marked in the
same manner and those that were observed to be incompatible in the reverse root item
control. The study group of EFA was thus formed with 248 classroom teachers working at
six primary schools. These teachers have an experience of 9 years and above, 146 were
female and 102 were male. The reliability studies for the scale were also conducted using the
EFA dataset. Similar stages were followed in forming the working group of CFA with the
creation of the working group of EFA, and firstly, primary schools at the lower, middle, and
upper socioeconomic levels in the Sahinbey district of Gaziantep province were listed. Then,
the CRBCS Form was applied to 226 classroom teachers working in six primary schools,
two of which were lower, two in the middle, and two at upper socioeconomic level,
randomly selected from this list. As a result of the examination of the collected forms,
inappropriate data were extracted due to the reasons mentioned previously. The study group
for CFA was comprised of 203 classroom teachers. These teachers have an experience of 11
years and above with 109 male and 94 female teachers. EFA and CFA study groups consist

of different primary schools, and the data were collected in 2019.
Data Collection Tool

The stages to be followed for the development of the data collection tool were first
identified. In this regard, related literature (Devellis, 2012; Erkus & Selvi, 2019; Gilivendir &
Ozer Ozkan, 2015; Karako¢ & Donmez, 2014; Seker & Gengdogan, 2006; Tezbasaran,
1996) was examined and the required information for the steps to be followed was obtained.
In the light of these findings, a literature survey was conducted (Amnesty International,
2002; Covell et al., 2010; Flowers, 2007; Hodgkin & Newell, 1998; Howe & Covell, 2013;
Oztiirk & Doganay, 2017; Oztiirk et al., 2019; Oztiirk & Ozdemir Dogan, 2017; Shirman &
Rudelius-Palmer, 1999) to acquire information on the attributes of a children’s rights-based
classroom structure. An item pool was prepared for the scale based on these findings and
expert opinions. The factors that should be taken into consideration for the item preparation
stage were taken into consideration (Erkus, 2012; Karako¢ & Donmez, 2014; Seker &
Gengdogan, 2006). Reverse root items were also included in order to increase the usability
and efficiency of the scale. The prepared items were presented for review to a total of five

academics with two experts in the field of children’s rights education, one expert in the field
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of democracy and human rights education and two experts in classroom climate studies.

Revisions were made in accordance with the feedback from the expert opinions. Afterwards,
a pilot study was conducted for the form on 12 classroom teachers for testing the
apprehensibility of the items. The form was rearranged subject to the feedback received thus
obtaining a 25-item draft form. A 5-point Likert type structure was preferred for the draft
form. Accordingly, the assessments were made as, “I completely agree” 5 points, “I agree” 4
points, “I am indecisive” 3 points, “I do not agree” 2 points and “I certainly disagree” 1

point.
Data Analysis

EFA was implemented during the data analysis stage for the draft form in order to determine
the construct validity of the scale. In the scale development process, EFA is used to reveal
the existing latent structure (Brown, 2006; Schumacker & Lomax, 2010). Those who
measure the same structure or feature from the EFA, and scale items are grouped and
explained with a few factors (Biiyiikoztiirk, 2007). “Varimax™ rotation method results were
examined during the EFA process of the present study to obtain Kaiser—Meyer-Olkin
(KMO) and Bartlett sphericity test results, common factor variance values for the items,
scree plot, principal components analysis results and interpretable factors. Confirmatory
Factor Analysis (CFA) was utilized for controlling the structural validity of the structure
obtained via EFA. The validity of the structure identified through EFA during the CFA scale
development process is tested and used for the verification of the structure (Cokluk et al.,
2010; Worthington & Whittaker, 2006). It was examined in the study whether the scale
structure identified via EFA through CFA analysis provides sufficient fit indices. For scale
reliability, Cronbach Alpha coefficients, item discriminations and item-total correlations
were examined for the complete scale and its sub-dimensions. The study performed AFA

IBM SPSS 20.0 and DFA with LISREL &8.51.
Results

In the study, the findings obtained regarding the development process of the CRBCS are
presented under three headings: Exploratory Factor Analysis (EFA) Findings, Reliability
Findings, and Confirmatory Factor Analysis (CFA) Findings.

Exploratory Factor Analysis (EFA) Findings
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The suitability of the collected data for analysis was first controlled for EFA. In this scope,

the suitability of the sample size for analysis was examined with the Kaiser —-Mayer- Olkin
test. (KMO) value was calculated as .891. The calculated KMO value showed that the
sample size was good for EFA (Biiyiikoztiirk, 2007). The significance value was identified
as p=.00 in the present study as a result of the Bartlett sphericity test. p<.05 is an indication
that the dataset meets the multivariate normal distribution assumption. It was observed when
the anti-image matrix of the items in the dataset was examined that the minimum value on
the principal diagonal is .506. It was decided based on these findings that the dataset is
suitable for EFA.

In the examinations made for the items within the scope of EFA, the load value from
the factors was decided to remove the items below .32 and give two or more factors an
expected load below 0.10 from the measurement tool (Biiylikoztiirk, 2007). As a result of
these examinations, EFA was repeated by removing items 1, 14, 16, and 18 from the scale.

The eigenvalue-line graph obtained on the EFA result is given in Figure 1.

Figure 1
Children’s Rights-Based Classroom Scale Eigenvalue-Scree Plot

Scree Plot
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Component Number

When Figure 1 is examined, it is seen that the CRBCS has a four-factor structure.

Table 1 presents the factor loads, item-total correlation for the factors, eigenvalue,

and common variance results for the CRBCS after EFA.

Table 1
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Children’s Rights-Based Classroom Scale EFA Results

Item No Factor Loads Item-total Common

score factor

Factor 1 Factor2  Factor3 Factor4 . .
correlation for variance

the items*
M2 .834 .848 725
M5 .856 .865 748
M9 .891 .896 .809
M10 .855 .856 736
M12 .862 .866 752
M15 .841 .848 719
M21 .855 .863 747
M4 794 .856 .668
M7 875 .827 796
M13 .833 .874 714
M22 .855 .852 77
M24 877 .850 .823
M3 .844 .823 739
M6 797 .888 .668
M17 .857 .844 770
M19 .848 .879 735

M25 .845 .804 738
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M8 .857 .892 .800
MIl11 .859 915 .833
M20 .863 918 .842
M23 .868 929 .868

Eigenvalue 5.249 3.832 3.677 3.248

Explained 24.993 18.247 17.509 15.469 Total: 76.217

Variance (%)

* Jtem-total correlations for each factor

It can be observed when Table 1 is examined after EFA of CRBCS that a total of
seven items as M2, M5, M9, M10, M12, M15 and M21 are grouped under Factor 1. The
factor loads of the items vary between .891 and .834, whereas the item-total score
correlation varies between .896 and .848. An examination of the items under Factor 1
revealed that they contain studies on protecting children, supporting their development and
communication process. In this regard, Factor 1 was named as ‘“protection-support-
communication”. Whereas five items were collected under Factor 2 as M4, M7, M13, M22
and M24. The factor loads of these items under Factor 2 varied between .877 and .794 while
the total item correlation for the factor varies between .874 and .827. When the scope of the
items in Factor 2 was evaluated, it was observed that the relevant items were based on the
physical arrangements that could be made to create a classroom environment based on
children's rights. Therefore, Factor 2 was entitled as “environmental arrangements”.
Findings on Factor 3 point out that the items of M3, M6, M17, M19 and M25 are collected
under this factor. The factor loads of the items in Factor 3 vary between .857 and .797,
whereas the item-total score correlation for the factor varies between .888 and .804. It was
observed when the scope of the items under Factor 3 were evaluated that they include
arrangements on participation rights. Accordingly, Factor 3 was named as “participation”.
EFA results indicated that the items of M8, M11, M20 and M23 are collected under Factor
4. The factor loads for the items included in Factor 4 vary between .857 and 868, while the
item-total score correlation for the factor varies between .892 and .929. It was observed

when the items related with Factor 4 were examined that they include arrangements that can
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be made regarding children’s rights in the teaching-learning process. Accordingly, Factor 4

was identified as “teaching-learning process”. Correlation values were examined in the study
for identifying the correlations between the total score of the CRBCS and the sub-factors.

The findings are presented in Table 2.

Table 2
Correlations Between the Total Score and Sub-Factors of CRBCS

Factor 1 Factor 2 Factor 3 Factor 4

Total .666** 618%* S532%* 156%*
Factor 1 A32%* .003%* 278%*
Factor 2 224%* A414%*
Factor 3 339%*

N:248** Correlation statistically significant at the level of 0.01

It can be observed when Table 2 is examined that all sub-factors of CRBCS display
positive statistically significant correlations with the total score at levels ranging between
moderate and high (p<0.01). Moreover, statistically significant relations that are not at high
levels were also observed between the sub-factors of CRBCS (p<0.01). This can be

evaluated as an indication that each of the sub-factors of CRBCS measures a different
property.

A general assessment of the EFA results of CRBCS put forth that the scale is
comprised of 21 items and four factors, that the item factor loads vary between .794 and

.891, that the common factor variances vary between .668 and .868 and that the four factors

related with CRBCS explain 76.217 % of the total variance.
Reliability Findings

The Cronbach Alfa coefficients, test-retest reliability, item total correlations and item
discrimination values were examined in the present study within the scope of the reliability
studies for CRBCS. The analyses illustrated that the Cronbach Alfa coefficient is .892 for
CRBCS as a whole. Table 3 presents the Cronbach Alpha coefficients of the sub-factors of
CRBCS, the t-test results regarding the difference between the scores of the lower and upper

groups of 27% for item discrimination, and the discrimination values.
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Table 3

Cronbach Alfa Coefficients and Item Discrimination Values for the Sub-Factors
of CRBCS

Factor Item X t value L

27 % low group 27 % high group

M2 3.05 4.91 8591  .000 .46
M5 3.10 4.89 8.094  .000 .44
M9 3.16 4.91 7926 000 43
Factor 1
Cronbach  M10 3.17 4.85 7356 .000 41
Alpha:  \pps 3.22 4.83 7.055  .000 .40
943
M15 3.16 476 7.012 000 39
M21 3.10 4.88 7.904 000 44
M4 3.6 4.88 11.822  .000 .40
Factor2 M7 3.40 4.91 10.826 .000 .37
Cronbach /5 3.34 4.85 10710 .000 .37
Alpha:
917 M22 3.32 4.85 10264 .000 .38
M24 3.3] 4.89 11300  .000 .39
M3 3.07 4.98 8.654 000 38
Factor3 M6 221 4.74 8079  .000 .41
Cronbach /. - 3.43 4.86 7722 000 .35
Alpha:
905 M19 3.44 4.82 7.078 000 34

M25 3.38 4.85 7.728 .000 .36
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M8 2.17 4.65 15235 .000 .61
Factor 4

MI11 2.20 4.85 16.484  .000 .66
Cronbach
Alpha: 20 2.28 4.85 15980 .000 .64
934

M23 3.32 4.82 16.345  .000 .65

It can be seen in Table 3 regarding the sub-factors of CRBCS that the Cronbach
Alpha values are .943, 917, .905 and .934 for Factor 1, Factor 2, Factor 3 and Factor 4
respectively. Whereas it can be observed that the t-test values regarding the difference
between the 27 % high and low groups conducted for item discrimination are statistically
significant at a level of .001 and that they vary between 7.012 and 16.484. This finding
related with the t-test analysis with regard to the difference between the scores for 27 % high
and low group scores indicates that the CRBCS related items display a discrimination
characteristic. However, in the study, differentiation indices related to the items of CRBCS
were also calculated. As a result of the analysis, the discrimination indexes of the items were
determined that it varies between .34 and .66 Calculated item discrimination (rjx) indices are
greater than .30. It can be interpreted that the items of CRBCS have a good level of
differentiation and that they can distinguish between those with a high child rights-based

class structure and those with a low one.

Test-retest application was carried out to provide proof on the consistency of
CRBCS. Table 4 presents the Pearson correlation coefficients for the factor and total scores

obtained as a result of the test-retest analysis.

Table 4
Test-Retest Correlation Coefficients for CRBCS and Independent Groups T-Test Results

Factors Application r N X sd t sd P

Factor 1 First 861*% 71 337 195  -1.558 70 124
Last 71 339  1.69

Factor 2 First 810* 71 228 222 -1.079 70 284

Last 71 229  2.03
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Factor 3 First .924* 71 23.1 1.99 -1.558 70 124
Last 71 23.3 1.78

Factor 4 First .879* 71 19.2 1.13 1.424 70 .159
Last 71 19.1 1.39

Total First .932* 71 98.8 5.97 -1.479 70 .144

score
Last 71 99.2 5.59

*p <.01

When Table 4 is examined, according to the result of the t-test, there was no
significant difference for the dependent groups (p >.05); the correlation coefficients between
the first and last applications of the scores of both total and sub-dimensions of the scale r =
810 and r = .932. The high correlation coefficients calculated between the two
measurements that differ over time provide evidence of the reliability of the CRBCS, and in

this direction, it can be said that the CRBCS can make stable measurements over time.
Confirmatory Factor Analysis (CFA) Findings

In the study, CFA was performed to verify the structure by testing the validity of the
structure of the CRBCS determined by EFA. In this scope, CFA fit indices and standardized
factor loads were examined. In order to examine the CFA fit indices; the value of X?
standardized based on the sample size (X*/sd), IFI (Incremental Fit Index), GFI (Goodness
of Fit Index), AGFI (Adjusted Goodness of Fit Index), CFI (Comparative Fit Index), NFI
(Normalized Fit Index), RMSEA (Root Mean Square Error) and SRMR (Standardized Root
Mean Square Residual) values were used. Table 5 presents the fit indexes obtained for
CRBCS via CFA and the findings related with the assessment of the sufficiency of these

values for the verification of this structure.

Table 5
Findings on the Examination of the CRBCS Related CFA Fit Indexes

Examined Fit Perfect Fit Acceptable Fit Scale Result
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Indices Criteria Criteria Values
X?/sd(CMIN/df) 0<X?/sd<2 2<X?/sd<3 1.28 Perfect
GFI 95 <GFI<1.00 .90 <GFI <95 0.90 Acceptable fit
AGFI 90 <AGFI<1.00 .85<AGFI<.90 0.87 Acceptable fit
CFI .95 <CFI<1.00 90 <CFI<.95 0.98 Perfect fit
NFI 95 <NFI<1.00 90<NFI<.95 0.94 Acceptable fit
IFI 95 <IFI1<1.00 90 <IFI1<.95 0.98 Perfect fit
RMSEA .00 <RMSEA<.05 .05<RMSEA<.08 0.038 Perfect fit
SRMR .00 <SRMR <.05 .05<SRMR<.10 0.033 Perfect fit

Resource: (Cokluk et al., 2010; Kline, 2005; Schermelleh-Engel & Moosbrugger, 2003)

When Table 5 is examined, it is observed that some of the CFA fit indices (GFI,

AGFI, and NFI) of the CRBCS are at acceptable fit level and some of them (X*/sd
(CMIN/df), CFL, IFI, SRMR, and RMSEA) are at perfect fit level.

In the study, the standardized factor loadings of the four-factor structure of the CFA,

which are protection-support-communication, environmental arrangements, participation,

and teaching-learning process, are presented in Figure 2.

Figure 2

Standardized Factor Loads Obtained as a Result of the CFA for the CRBCS
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When Figure 2 is examined, the standardized factor loads reached regarding the
CRBCS as a result of CFA are .76 and .94. Accordingly, it is observed that the standardized
factor loads of the items of the CRBCS are .76 and above.

Discussion and Conclusion

In this research, the Children’s Rights-Based Classroom Scale was obtained as a result of the
study which will enable the multi-dimensional assessment of the children’s rights-based
structure of classrooms at the primary school level with regard to protection-support-
communication, participation, environmental arrangements and teaching-learning process

(Appendix-1). It was identified based on the EFA findings that the four factors of the
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Children’s Rights-Based Classroom Scale comprised of 21 items explain 76.217 % of the

total variance. It can be stated that the Children’s Rights-Based Classroom Scale structure is
satisfactory for the analysis of the children’s rights-based classroom structure of primary
schools when considering that the total variance ranging between 40% and above is
sufficient in social sciences scale development studies (Tavsancil, 2002). In the meantime,
EFA results also indicated that the factor loads for the scale items are .794 and above while
the CFA results put forth that the factor loads for the scale are .76 and above. Factor load
values of .60 and above are defined as high load value (Kline, 1994 cited by Biiyiikoztiirk,
2002). Accordingly, it can be stated that the factor loads for the items of the Children’s
Rights-Based Classroom Scale are high. On the other hand, CFA findings indicated that the
CFA fit indices of GFI, AGFI and NFI are at acceptable fit levels for CRBCS, while
X?/sd(CMIN/df), CFI, IFI, SRMR and RMSEA are at perfect fit levels. Based on these
results, it is possible to put forth that the results related with the Children’s Rights-Based
Classroom Scale obtained via EFA were verified by CFA. The correlation analysis scores
regarding the correlations between the sub-factors of the Children’s Rights-Based Classroom
Scale and the scale in total were calculated respectively as .666, .618, .532 and .756 with
these correlations identified to be statistically significant at a level of .01. Moderate and high
correlation values illustrate that these four sub-factors are the components of the scale. The
reliability coefficient for the scale was calculated as .892 while the reliability coefficients for
the four sub-factors were calculated respectively as .943, 917, .905 and .934. These
reliability coefficient related findings point out that the scale reliability is at a good level

(Biiyiikoztiirk, 2007).

It can be observed when the structural results regarding the Children’s Rights-Based
Classroom Scale were continued to be examined that a total of four sub-factors were
obtained in the scale structure as protection-support-communication, participation,
environmental arrangements, and teaching-learning process. Oztiirk and Doganay (2017)
developed the Children’s Rights-Based Classroom Scale in which the sub-factors were
identified as protection-support, rules-cooperation, relations-communication, environmental
arrangements, teaching-learning process. Accordingly, it is observed that the structural
characteristics identified for the assessment of the features of the arrangements for putting
into effect the children’s rights at the school level are also present in the Children’s Rights-
Based Classroom Scale. As such, it is possible to state that the Children’s Rights-Based

Classroom Scale is functional for identifying the state of putting into effect the children’s
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rights in the classroom environment. On the other hand, it is also observed when the items

related with the factors of the Children’s Rights-Based Classroom Scale are examined that it
covers arrangements for the classroom environment aiming to teach the children their rights
as well as put these rights into practice. Education practices during which the children’s
rights defined in UNCRC are both taught to the children and also implemented should be
conducted in order to improve children’s rights education (Covell et al., 2010; Howe, 2005;
Howe & Covell, 2007; Osler & Starkey, 2002). For this purpose, it can be said that the
Children’s Rights-Based Classroom Scale serves for the assessment of two important

functions as teaching and implementing children’s rights education.

Protection-support-communication was identified as first sub-factor of the Children’s
Rights-Based Classroom Scale. In this scope, items have been included in the scale for
identifying the presence of classroom applications related with the communication,
protection and support mechanisms based on children’s rights such as protection of children
from abuse, data confidentiality, establishing an environment based on mutual tolerance and
respect, special education support, prevention of peer bullying. Child abuse is one of the
most important problems encountered globally regarding child rights (Celik, 2019; Kog et
al., 2012) and the prevention of peer bullying, confidentiality of private information and the
establishment of a classroom environment based on mutual tolerance and respect are critical
arrangements in the process of putting children’s rights into practice. In the meantime,
providing educational support to children in need of special education is also a specifically
emphasized issue in UNCRC regarding the utilization of the education rights of children
(Hodgkin & Newell, 2002; Oztiirk & Ozmantar, 2019). In this scope, it can be indicated that
it 1s important regarding teaching children’s rights of items in UNCRC related with

protection-support-communication.

Another one of the sub-factors of the Children’s Rights-Based Classroom Scale was
identified as participation. This factor evaluates the arrangements that can take place in the
classroom environment regarding the participation rights of children. This right
encompasses the participation and opinion sharing of children in decision making processes
on issues concerning them (Hodgkin & Newell, 2002). Moreover, it also includes different
implementations such as games, entertainment, participation in cultural and artistic
activities, freedom of religion and conscience (Akyiiz, 2018; Hart, 2016). The participation
right of children plays a critical role in effective learning, active participation (Davies et al.,

2006), positive personality development (Davies, et al., 2006; Roberts, 2003), acquisition of
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democratic values and citizenship skills with active participation (Miller, 1997; Pascal &

Bertram, 2009) as well as developing a positive attitude towards the school (Davies, et al.,
2006). Even though the participation rights of children play such an important role, the
classroom culture which puts into effect the participation rights of children are rarely seen in
the world (Lansdown et al., 2014). This makes it even more important to examine whether
the participation right is utilized in classroom environments or not. Accordingly, it can be
stated that the presence in the Children’s Rights-Based Classroom Scale of a factor for
identifying whether the participation rights of children are put into practice in the classroom

environment is vital.

The other sub-factors of the Children’s Rights-Based Classroom Scale were
environmental arrangements and teaching-learning process. Environmental arrangements are
important for putting into practice the teaching of human rights in general and the teaching
of children’s rights to be more specific (Amnesty International, 2002; Oztiirk & Doganay,
2017). On the other hand, making arrangements enabling the children to utilize their rights
during the teaching-learning process is considered among the important contexts for the
development of applications based on children’s rights (Oztiirk & Doganay, 2017). It can be
indicated based on all these findings that the presence of these sub-factors in the the
Children’s Rights-Based Classroom Scale is important for the quality of the arrangements
that can be conducted in the classroom environment as well as for the acquisition of the

related data.

It can be concluded when the results related with the Children’s Rights-Based
Classroom Scale are examined that a valid and reliable measurement tool has been obtained
for the assessment of the current structure of the classrooms at primary schools regarding
children’s rights. It is considered that the Children’s Rights-Based Classroom Scale is an
important data collection tool for identifying the accordance of primary school classrooms
with children’s rights and for use in studies to develop programs for improving the
children’s rights-based classroom structure in primary schools. In addition, the Children’s
Rights-Based Classroom Scale was developed for collecting data from the perspective of
teachers. It may be suggested to conduct further studies to develop a scale to evaluate the

children’s rights-based classroom structure from the perspective of students.
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Appendix-1

The Children’s Rights-Based Classroom Scale
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1. It is essential to develop a classroom environment based on
: ORNORNECNNCNNE)
mutual tolerance and respect between the children
2. |Private informations of the students are protected and not
: OENORNCORNCORNNS)
shared without consent.
3. |If students experience attendance related issues, the
underlying reasons are examined, and efforts are made to| (1) | 2) | 3) | 4) | (5)
sustain attendance.
4. | The required measures are taken in the classroom to prevent
: : ORNORNECNNCONNE)
all kinds of child abuse.
5. |Extraordinary conditions observed in students are
communicated with the guidance service, family and other| (1) | 2) | 3) | 4) | (%)
related individuals and units.
6. |Efforts are made in the classroom environment to prevent
: : OENCORNCORNCORNNC)
peer bullying among children.
7. | The required supportive studies are conducted for children in
: . OENCORECORNCORNNC)
need of special education in the classroom.
8. |Different learning experiences are organized according to the
e OENCORNCORNCONNS)
individual interests and needs of the students.
9. |Activities are organized in the classroom for teaching the
. o OENORECORNECORNNC)
children their rights.
10. |It is essential for all children to take part in the learning
L : . : ORNORNCRNCONNES
activities during the teaching-learning process.
11. |Children’s opinions are taken into consideration when| (1) | (2) | 3) | (4) | (5)
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planning the teaching-learning activities.

12. |The physical conditions in the classroom are suitable for the
: . ORNORNECNNCONNE)
developmental properties of the children.
13. |The classroom is cleaned regularly to ensure a healthy
: : ORNORNECNNCONNE)
environment for the children.
14. |Visuals such as posters, banners about children’s rights are
: : OENORNCORNCORNNE)
included in the classroom.
15. |The classroom has sufficient first aid related material against
: . o ORNORNECNNCONNE)
any kind of injury or accident in the classroom.
16. |There is sufficient physical equipment for disabled students
: : : OENORNCORNCORNNES)
to receive education comfortably in the classroom.
17. |The opinions of the students are taken when preparing the
ORNORNECNNCONNE)
classroom rules.
18. |Required arrangements are made to ensure the participation
: : L OENORNCORNECORNNES)
of the children to game, entertainment, and rest activities.
19. |The opinions of the children are taken related with the
. . : : OENCORECORNCORNNC)
decision-making processes on subjects that interest them.
20. |Environments are prepared in the classroom in which
L OENCORECORNCORNNC)
students can comfortably state their opinions.
21. |The students can easily share their wishes and complaints
OENCORNCORNCORNES)

with their teachers.




