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One of the aims of this study was to examine the self-efficacy levels of school counselors,
and the other was to test the mediating role of school climate in the relationship
between self-efficacy and professional satisfaction. The study is a descriptive and
correlational study. The participants of the study consisted of 561 school counselors. In
the analysis of the data, arithmetic mean, standard deviation, t test, one-way analysis
of variance and mediating effect analysis method were used. As a result of the research,
it has been concluded that the general self-efficacy levels of school counselors are above
the middle; and the self-efficacy levels according to the sub-dimensions are from high
to low, Personal and Social Development, Collaboration, Leadership and Assessment,
Career and Academic Development and Cultural Acceptance sub-dimensions. In
addition, the self efficacy levels of school counselors who have more than 6 years of
service, graduate degrees and working in private schools are significantly higher; it was
determined that self efficacy did not differ in terms of gender, undergraduate program
graduated, and education level. Finally, it was concluded that school climate has a
partial mediator role in the relationship between self efficacy and professional
satisfaction.
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Arastirma Makalesi

Bu arastirmanin amaglarindan biri okul psikolojik danismanlarinin 6z yeterlik
dizeylerinin incelenmesi, digeri ise 6z yeterlik ve mesleki doyum diizeyi arasindaki
iliskide okul ikliminin araci roltinin test edilmesidir. Arastirma betimsel ve iliskisel
nitelikte bir ¢alismadir. Arastirmanin katilimcilari 561 okul psikolojik danigsmanindan
olugsmaktadir. Verilerin analizinde aritmetik ortalama, standart sapma, t testi, tek yonlu
varyans analizi ve araci etki analiz yontemi kullanilmigtir. Arastirma sonucunda okul
psikolojik danismanlarinin genel 6z yeterlik diizeylerinin ortanin tzerinde oldugu, alt
boyutlara gore 6z yeterlik diizeylerinin yiksekten disuge dogru Kisisel ve Sosyal Gelisim,
is birligi, Onciilik Etme ve Degerlendirme, Kariyer Gelisimi ve Akademik Gelisim ve
Kultiirel Kabul olarak siralandigi sonucuna ulasiimigtir. Ayrica hizmet siiresi 6 yildan fazla,
lisansiisti mezunu ve 6zel okulda gorev yapan okul psikolojik danismanlarinin 6z yeterlik
diizeylerinin anlamh sekilde yiksek oldugu; 6z yeterligin cinsiyet, mezun olunan lisans
programi ve egitim kademesine gore farklilasmadigi belirlenmistir. Son olarak 6z yeterlik
ve mesleki doyum diizeyi arasindaki iliskide okul ikliminin kismi bir araci roliintin oldugu
sonucuna ulasiimistir.
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Introduction

The history of the field of Psychological Counseling and Guidance dates back to the beginning of the
21st century. Psychological counseling and guidance services were initially included in the education
system in order to provide vocational guidance support to students. In time, academic, emotional and
social support services were added to these services and their scope was expanded and the provision of
these services in out-of-school environments was augmented (Dogan, 2000). There are different
approaches to the classification of school guidance services. Kepgeoglu (1992), classified school guidance
services in nine sub-dimensions: psychological counseling, getting to know the individual, information
gathering and informing, orientation and placement, monitoring, orientation, counseling, research and
evaluation, and relations with the environment and family. Kuzgun (2002), classified the guidance services
in five sub-dimensions as getting to know the individual, providing information, psychological counseling,
placement and monitoring services.

Although in the past, graduates of different branches were appointed to provide guidance services in
schools after getting some short-term courses, basically these services are provided by school counselors
who hold a bachelor’s degree on the Psychological Counseling and Guidance departments of universities
(Dogan, 1996; Yesilyaprak, 2009). School counselors generally aim to help all students realize themselves,
and in line with this purpose, they offer various services with programs tailored to the developmental
needs of students (Ultanir, 2000). School counselors are professionals who provide services that support
career orientation, emotional and social development according to their needs, in addition to academic
support services to students with individual and sociocultural needs at different levels of education
(Borders, 2002).

The duties and responsibilities of school counselors are specified in the national model developed by
the American School Counselor Association (ASCA) in the United States, where counseling services were
first implemented in schools (Ozoglu, 1992). Accordingly, psychological counselors at schools are
responsible for meeting the developmental needs of students through a school counseling program that
addresses the academic, career, social and emotional development of all students at their schools. The
ASCA national model includes four components: foundation setting, service delivery, management system
and accountability. Foundation setting includes analyzing needs for educational programs and activities
to be applied to students at school, and determining student competencies in educational, career,
personal and social areas.The service delivery system includes direct services such as large group and
classroom guidance, individual student interviews, administering non-test techniques and psychological
tests, and indirect services such as informative seminars and parent interviews. The management system
includes school counselors to evaluate the annual framework plan and cooperate with the school
administration. Accountability includes preparing and applying program evaluation questionnaires for
students after the implemented group guidance and classroom guidance programs, preparing a final
report and sharing the studies with the school staff. The ASCA national model is a comprehensive and
systematic model that reveals the duties, roles and competencies of school counselors, and was created
by taking into account the developmental levels of students (American School Counselor Association,
2005). The duties of school counselors in our country are specified in the Ministry of National Education
Counseling Services Regulation (Ministry of Education, 2020). According to this regulation, school
counselors basically fulfill the duties related to developmental, preventive, reformative and supportive
services.

According to House and Hayes (2002), school counselors are professional staff who support the
academic development of students, prepare programs to include all students with their unifying role, take
into account individual differences, lead the program, and cooperate with individuals inside and outside
of school. It is thought that the future roles of school counselors will be more and more comprehensive.
According to Neyland-Brown et al. (2019), school counselors' correct use of their duties and roles at school
has a significant impact on students' academic success and psychological health.

The successful fulfillment of their professional roles, the correct implementation and evaluation of the
school counseling program and the evaluation of school counselors are related to their professional
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competence (Bacioglu et al., 2017). School counselors exchange information with their colleagues within
the scope of consultancy in order to increase their professional competencies; they follow current and
scientific developments related to their profession, continue postgraduate education in the field, and
increase their knowledge by participating in professional congresses and symposiums (Hamamci et al.,
2005). Self-efficacy, which is one of the most important determinants of professional competence,
expresses the individuals’ perception of evaluating their own abilities and skills and transforming them
into behavior (Bandura, 1997).

The theoretical foundations of the concept of self-efficacy are based on Bandura's Social Cognitive
Theory. According to Bandura (1997), individuals with a strong sense of self-efficacy can cope with
negative situations, obstacles, failures and irregularities they may encounter in their profession in a
healthy and effective way. However, individuals with low self-efficacy avoid situations where they need
to demonstrate certain skills related to their profession. In this respect, it is stated that the high self-
efficacy levels of school counselors contribute significantly to the fulfillment of roles and responsibilities
related to counseling services in schools and to provide effective assistance services for students (Lent et
al.,, 2003; Ozgiiven, 2001; Sharpley & Ridgway, 1993). School counselors need to be able to use
appropriate psychological counseling skills in line with their professional responsibilities, to provide
preventive, developmental, and interventional services to students, to contribute to the personal, social,
academic and professional development of students, as well as to provide effective communication and
cooperation with school management, parents and other teachers. Being able to perform such
professional duties and responsibilities effectively is related to the self-efficacy levels of school counselors
(Asarli, 2012). There are studies reflecting that the high self-efficacy of school counselors is effective in
their commitment to the profession and in performing their duties effectively (Asarli, 2012; Larson &
Daniels, 1998). There are studies reflecting that school counselors' self-efficacy levels can vary in different
fields (Bilgig, 2011; Koksal, 2019), and personal and professional characteristics such as gender (Erkan,
2011; Gundiz & Celikkaleli, 2009), education level (Bilgi¢, 2011), undergraduate program graduated
(Tasdelen-Kargkay, 2016), length of service (Abu-Eita & Sherif, 1990), personality traits (Ozgiin, 2007), and
resilience (Dogan, 2020) can be effective in their self-efficacy levels. There are also studies (Kuzgun et al.,
1999; Pyne, 2011) revealing that the professional satisfaction levels of school counselors are related to
their self-efficacy.

Professional satisfaction, which is defined as the pleasure an individual gets from his job and the
happiness his job provides is emphasized as a feature related to self-efficacy (Bane, 2006). Professional
satisfaction is a feature that expresses the affective reactions of individuals towards their profession and
is closely related to job performance (Sevimli & iscan, 2005). According to Kuzgun et al., (1999),
professional satisfaction occurs when individuals' expectations, wishes and what the profession provides
to the individual coincide while practicing the profession. Individuals are satisfied with their profession
and perform their profession efficiently if their professional needs are met while they fulfill their
professional duties and responsibilities (Weiss et al., 1967). Self-efficacy and professional satisfaction are
related to individual characteristics such as expectations and needs, and to the organizational climate,
which expresses the environment in which the profession is practiced, as well as some characteristics
related to the job. The necessity of cooperation between school personnel in the provision of school
guidance services is emphasized with the management system dimension in the ASCA national model and
with the concepts of system support, consultancy or cooperation in the relevant regulation in our country.

The fact that Psychological Counseling and Guidance services are carried out in cooperation with
administrators, teachers and school counselors and requires teamwork increases positive relations in the
school environment and contributes to the improvement of the school climate. Positive school climate is
considered as an important dimension for school counselors to reveal their professional competencies
and to determine their professional satisfaction levels (Kose, 2022; Welsh, 2000). In a positive school
climate, there is trust and support between teachers and administrators. Teachers are more devoted and
cooperative, students are enthusiastic and hardworking (Ellis, 1988). Teachers at school are more friendly
and supportive of each other. School management creates situations that contribute to the development
of school personnel (Eksi, 2006). In the literature, the importance of interpersonal relationships in school
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climate is often emphasized. According to Tableman and Herron (2004), communication and interaction
between colleagues at school should be healthy in a positive school climate. In particular, school
administrators' relations with teachers and their supportive approaches have an important place in a
positive school climate. Hoy et al., (1991) stated that in schools with supportive administrators, teachers
fulfill their professional duties and responsibilities more effectively and get more satisfaction from their
profession. Similarly, there are research findings that positive school climate is associated with teachers'
professional development, professional competence and professional satisfaction (Okoriji et al., 2016;
Sutherland, 1994). School counselors who have professional satisfaction and work in a positive school
climate make more positive contributions to the individual, social, cognitive and career development of
students (Kdse, 2022). It is stated that a supportive work environment and effective social networks
positively affect school counselors' emotional and physical health, work performance, professional
competencies, professional satisfaction, work integration levels and self-efficacy, and have a significant
impact on their self-efficacy (Akman, 2021; Cohen at al., 2009; House & Hayes, 2002; Kose, 2022; Pyne,
2011; Sutton & Fall, 1995).

When the research results summarized above are examined, the successful fulfillment of job duties
and responsibilities of school counselors is related to their professional competencies. Self-efficacy is an
important determinant of professional competence. It can be stated that school counselors with high self-
efficacy fulfill their professional duties and responsibilities more effectively and efficiently, and their self-
efficacy levels are related to professional satisfaction and school climate. It is seen that professional
satisfaction and positive school climate perception also have an effect on the high self-efficacy of school
counselors. There are studies in the literature that reveal the relationship between self-efficacy,
professional satisfaction and school climate. However, no research has been found that tests the
mediating role of school climate in the relationship between school counselors' self-efficacy and
professional satisfaction levels. For these reasons, in this study, it was aimed to examine the self-efficacy
levels of school counselors according to their personal and professional characteristics and to test the
mediating role of school climate in the relationship between self-efficacy and professional satisfaction
levels.

Method
Research Model

Descriptive and correlational survey model was used in the research. Descriptive survey method was
used to determine whether self-efficacy levels differ according to personal and professional
characteristics. Karasar (2005) explains the descriptive method as a method that is studied without
making any changes in the working conditions. Relational survey model was used to examine the
relationship between self-efficacy, professional satisfaction and school climate. Correlational survey
models are research models that aim to determine the existence and/or degree of co-variance between
two or more variables (Karasar, 2005). The mediating effect of school climate on the relationship between
self-efficacy and professional satisfaction levels was tested in line with the mediator effect analysis
method. The dependent variable of the research was self-efficacy. The independent variables are personal
and professional characteristics such as gender, length of service, undergraduate program graduated,
education level, institution and level of employment, as well as professional satisfaction in which the
relationship with self-efficacy level was tested. School climate, on the other hand, was the variable whose
mediation effect is tested in the relationship between self-efficacy and professional satisfaction levels.

Study Group

The research participants consisted of 561 school counselors with an average age of 33.3, working in
52 different cities in the 2020-2021 academic year, selected by convenient sampling, which is one of the
non-random sampling techniques. Personal and professional characteristics of the research participants
are given in Table 1.

1420



Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 1417-1447

Table 1.
Distribution of Research Participants by Personal and Professional Characteristics
N %
Gender Female 411 73.3
Male 150 26.7
2 years and less 111 19.8
3-5 years 95 16.9
. . 6-10 years 161 28.7
Service Period 11-20 years 97 17.3
20 years or more 97 17.3
PCG/PSE 505 90
Graduated Undergraduate Other 56 10
Program
Level of education Undergraduate 419 74.7
Postgraduate 142 25.3
Institution State School 509 90.7
Private School 52 9.3
Primary School 148 26.4
Level of School Middle School 241 43.0
High School 172 30.7

Data Collection Tools

School Counselor Self-Efficacy Scale (SCSE): The original SCSE was developed by Bodenhorn and
Skaggs (2005) and its Turkish adaptation was made by Erkan (2011). The scale was developed in line with
Bandura's self-efficacy theory in order to measure the self-efficacy of school counselors and consists of
43 items and 5 sub-dimensions. While determining the sub-dimensions, the ASCA National Model was
based (Erkan, 2011). The Personal and Social Development sub-dimension consists of 12 items, the
Leadership and Assessment sub-dimension consists of 9 items, the Career and Academic Development
sub-dimension consists of 7 items, the Collaboration sub-dimension consists of 11 items and the Cultural
Acceptance sub-dimension consists of 4 items. In the reliability study conducted by Erkan (2011) for the
Turkish sample, the alpha value for the entire scale is .96. In terms of dimensions, it is .87 for Personal and
Social Development, .88 for Leadership and Assessment, .81 for Career Development and Academic
Development, .87 for Collaboration, and .74 for Cultural Acceptance. In the confirmatory factor analysis
(CFA) performed in the Turkish adaptation study, the fit index values were calculated as x2/df = 1.75,
RMSEA = .06, SRMR = .06, GFI =.71, NFl = .93, CFl = .97 and AGFI = .68. In order to test the compatibility
of the scale with the data collected from the participants of this study (n=561), CFA was performed and it
was determined that it provided a good fit. According to CFA, fit index values were calculated as x2/sd
=3.7, RMSEA= .07, SRMR= .04, GFI=.79, NFI= .97, CFI= .98 and AGFI=.87. According to Schumacker and
Lomax (2004), if x2/sd value is below 5, RMSEA, SRMR values are between 0 and .1; NFI, CFI, GFl values
between .90 and 1 and AGFI values between .85 and 1, it indicate that the scale is in acceptable agreement
with the data. Internal consistency of the whole scale was obtained by calculating stratified alpha. In cases
where the measurement tool has more than one dimension, it is recommended to calculate the stratified
alpha value when calculating the internal consistency (Cronbach et al., 1965). The stratified alpha value
for the whole measurement tool is .96. Also, the Cronbach alpha coefficients for each dimension are .90
for Personal and Social Development, .90 for Leadership and Assessment, .87 for Career Development and
Academic Development, .87 for Collaboration, .76 for Cultural Acceptance. Stratified alpha coefficient of
.70 and higher indicates that the scale is reliable (Ozdamar, 2003).

Professional Satisfaction Scale (PSC): PSC was developed by Kuzgun et al., (1999) based on Herzberg's
two-factor theory. In the development study, it was stated that it consisted of two sub-dimensions based
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on the exploratory factor analysis findings. There are 20 items in the scale and the lowest score is 20 and
the highest score is 100. Higher scores reflect higher professional satisfaction of the individual. The
reliability of MDS was determined by calculating the internal consistency coefficient. The stratified alpha
internal consistency reliability coefficient was .91 for the conformity to qualifications sub-dimension and
.75 for the desire/opportunity to improve sub-dimension. In addition, it has been reported that the
correlation of the scores obtained from each of the scale items with the total score is over .30 (Kuzgun et
al., 1999). According to the data collected from the participants of this study (n=561), the Cronbach Alpha
internal consistency coefficient of the scale was .89 and it was decided that it was reliable at an acceptable
level.

School Climate Scale (SCS): SCS developed by Canli et al., (2018) consists of 23 items and 5 sub-
dimensions. The fit index values obtained in the CFA analysis within the scope of construct validity are x 2
/Sd=3.080, GFI = .910, AGFI = .886, NNFI (TLI) = .926, CFl = .937, RMSEA = .05, RMR = .05 is . In order to
test the compatibility of the scale with the data collected from the participants of this study (n=561), CFA
was performed and it was determined that it provided a good fit. According to CFA, fit index values are
x2/sd =3.4, RMSEA= .06, SRMR= .04, GFl= .90, NFI= .97, CFl= .98, and AGFI=.87. In addition, Cronbach
Alpha internal consistency reliability coefficient for the whole scale is .94. Based on these findings, it was
decided that the SCS is a reliable scale for this study.

Personal and Professional Information Form: The Personal and Professional Information Form
prepared by the researchers includes questions about the participants' age, gender, length of service,
undergraduate program they graduated from, education level, province they work in, institution they
work in, and education level.

Data Collection Process

In order to collect the data, first of all, approval and research permission was obtained from the Ethics
Committee of a state university with the protocol number 2020/285 dated 24/12/2020 and from the
Ministry of National Education dated 05/02/2020 and numbered E-27250534-605.01-20269716. Due to
the restrictions within the scope of COVID-19, research data were collected through an informed consent
form shared on the internet, guidelines and scales. In the study, data were collected on a voluntary basis
from a total of 561 school counselors working in 52 different cities across Turkey.

Data Analysis

Research data were analyzed on computer using SPSS 21.0 package program. Before the analysis, the
normal distribution of the data was determined according to the skewness and kurtosis coefficients, and
it was found that the skewness-kurtosis coefficients for SCSE, PSC, and SCS ranged from -2 to +2 and
showed a normal distribution. According to Bachman (2004), the fact that the skewness and kurtosis
values are between -2 and +2 reflects that the data meet the normal distribution assumption.

In the analysis process of the data, first of all, descriptive statistics, averages and standard deviation
values of school counselors were compared according to their total and sub-dimension scores of self-
efficacy levels. Then, comparisons according to gender, length of service, undergraduate program
graduated, education level, institution they work in and the level they work in were made using t-test and
one-way analysis of variance (ANOVA).

In order to examine the mediating role of school climate, a macro (PROCESS) developed by Hayes
(processmacro.org) was used, which was added to the SPPS 21.0 package program and allowed to make
moderator (intermediate) variable impact analysis. With the added macro, it is examined whether the
total, direct and indirect effect values and whether the mediating variable has any effect on the
dependent variable (Preacher & Hayes, 2008). Baron and Kenny (1986) stated that the variables must
have a significant effect on each other in order to perform the mediating effect analysis. This significant
effect is shown by a,b,c paths in the analysis. It is mentioned that when the mediator variable and
independent variable are included in the regression analysis together with the provision of the conditions,
it is necessary to see a decrease or zero in the effect of the independent variable on the dependent
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variable. As a result of the analysis, the Sobel test and Bootstrap confidence intervals should be examined
to evaluate the significance of the observed effect (Reutter & Bigatti, 2014). It is also reported that for the
significance of the mediator effect, the Z score obtained as a result of the Sobel test should be greater
than 1.96, the p value should also be significant (Baron et al., 2004) and the bootstrap confidence intervals
should not contain a zero value (Preacher & Hayes, 2008). Total effect, direct effect, indirect effect,
bootstrap confidence intervals and Sobel test results obtained from the analyzes were reported.

Findings

In the research findings, first of all, the results of the descriptive analysis of the school counselors'
general self-efficacy levels and self-efficacy sub-dimensions are presented. Then, the results of examining
self-efficacy levels according to personal and professional characteristics are presented. Finally, the
mediating effect of school climate on the relationship between self-efficacy and professional satisfaction
levels is given.

1. Findings Related to the Examination of General Self-Efficacy Levels and Self-Efficacy Sub-
Dimensions of School Counselors

Table 2.

Descriptive Statistics of School Counselors' Self-Efficacy Levels and Sub-Dimensions (n=561)
Self-Efficacy and Its Sub-Dimensions X sd

Total Self-Efficacy Level 178.3 22.6
Personal and Social Development 50.6 6.4
Leadership and Assessment 36.2 5.6

Career and Academic Development 28.5 4.3
Collaboration 46.3 5.7
Cultural Acceptance 16.6 2.5

When Table 2 is examined, the school counselors' total self-efficacy score average is Xx=178.39 s=22.64,
Personal and Social Development sub-dimension score is X=50.67, s=6.40, Leadership and Assessment
sub-dimension score is X=36.23, s=5.62, Career and Academic Development sub-dimension score is
Xx=28.57, s=4.30, Collaboration sub-dimension score is X=46.39, s=5.75, and Cultural Acceptance sub-
dimension score is X=16.62, s=2.50. Considering the highest and lowest scores that can be obtained from
the scale (maximum 215, lowest 43 for SCSE) (Erkan, 2011), school counselors' self-efficacy levels are
above the median (x=178.39). According to the sub-dimensions, the dimension with the highest self-
efficacy level was Personal and Social Development (x=50.67, s=6.40) followed by Collaboration (x=46.39,
s=5.75), Leadership and Assessment (x=36.23, s=5.62), Career Development and Academic Development
(x=28.57, s=4.3). The dimension with the lowest score is Cultural Acceptance (X=16.62, s=2.50).

2. Findings Related to Examining the Self-Efficacy Levels of School Counselors According to Personal
and Professional Characteristics

When Table 3 is examined, the mean score of male is Xx=180.20, s=22.13; and the mean score of
female is Xx=177.73, S=22.81 . It was found that the self-efficacy levels of male and female school
counselors did not differ significantly (t= 1.139; p>.05).In terms of undergraduate programs, it is seen that
the mean score of those who graduated from other undergraduate programs is X=178.91, s=21.05, the
average score of those who graduated from the PCG (Psychological Counselling and Guidance)/PSE
(Psychological Services in Education) undergraduate programs is Xx=178.34, s=22.83, and their self-efficacy
averages are similar to each other. It was found that the self-efficacy levels of school counselors who
graduated from PCG/PSE and other programs did not differ significantly (t=.179; p>.05).It is seen that the
mean score of undergraduates is x=177.24, s=23.19, and the mean score of postgraduates is X=181.80,
s=20.62. It was found that the self-efficacy levels of school counselors with undergraduate and
postgraduate levels differed significantly (t=-2.080; p<.05). Self-efficacy levels of postgraduate school
counselors are significantly higher than undergraduate school counselors.It is seen that the mean score
of those working in public schools is X=177.59, s=22.55, and the mean score of those working in private
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schools is X=186.26, s=22.23. It was found that the self-efficacy levels of those working in public and
private schools differed significantly (t=-2.646; p<.05). The self-efficacy levels of school counselors
working in private schools are significantly higher than those working in public schools.

Table 3.

Mean, Standard Deviation Scores and T Test Analysis Results Regarding the Comparison of School
Counselors' Self-Efficacy Levels by Gender, Undergraduate Program, Education Level and Institution

(n=561)

Gender n X sd df t o]
Male 150 180.20 22.13

Female 411 177.73 22.81 559 1.139 25
Undergraduate Program n X sd df t p
PCG/PSE 505 178.34 22.83

Other 56 178.91 21.05 559 0.179 -85
Level of Education n X sd df t p
Undergraduate 419 177.24 23.19 559 -2.080 .03*
Postgraduate 142 181.80 20.62

Institution n X sd df t p
State School 509 177.59 22.55 559 -2.646 .008*
Private School 52 186.26 22.23

Table 4.

Mean, Standard Deviation Scores and Analysis of Variance Regarding the Comparison of School

Counselors' Self-Efficacy Levels by Length of Service and Grade (n=561)

Service Period n X sd
2 Yearsand less 111 170.5 22.4
3-5Years 95 178.7 23.5
6-10 Years 161 180.5 21.8
11-20 Years 97 180.4 23.01
20 Years andmore 97 181,3 21.2
Level of School
Primary School 148 176.6 23.2
MiddleSchool 241 180.5 22.05
HighSchool 172 176.4 22.8
Variance Source Squares Total df Mean Squares f p
Service Intergroup 8895.078 4 2223.769
Period In-groups 278209.279 556 500.376 4.444 .02*
Total 287104.357 560
Intergroup 1924.705 2 962.353 1.883 .153
Level of In-groups 285179.651 558 511.075
School
Total 287104.357 560

When Table 4 is examined, as a result of the analysis of variance performed to determine whether the
self-efficacy levels differ according to the length of service, it was found that the self-efficacy levels differ
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significantly according to the length of service (F=4.444; p<.05). In Table 4, as a result of the Tukey test
performed to test the difference between groups, it is seen that the self-efficacy levels of school
counselors who have a service period of 11-20 years (x=180.4, s=23.01), over 20 years (x=181.3, s=231.2)
and 6-10 years are significantly higher than those who have been employed for 2 years or less (x=170.5,
s=22.4). It was found that the self-efficacy levels of school counselors did not differ significantly according
to the education level (F=1,883; p>.05).

3. Findings Related to Examining the Mediator Role of School Climate in the Relationship Between
Self-Efficacy and Professional Satisfaction Levels of School Counselors

For the mediator effect analysis, first of all, the relationship between self-efficacy, professional
satisfaction and school climate scores was examined.

Table 5.
The Relationship Between the Scores of School Counselors from the Self-Efficacy Scale, Professional
Satisfaction Scale and School Climate Scale (n=561)

Variables

Self-Efficacy 1.0

Professional Satisfaction 52%* 1.0

School Climate 37%* A3** 1.0

According to Blylikoztiirk (2019), a correlation coefficient between .70 and .30 means that there is a
moderately positive relationship between the variables. When Table 5 is examined, there is a moderate
positive relationship between self-efficacy and professional satisfaction (r=.52; p<.01), and there is a
moderate positive relationship between self-efficacy and school climate (r=.37; p<.01), It is found that
there is a positive moderate relationship between occupational satisfaction and school climate (r=.43;
p<.01).

Afterwards, Baron and Kenny's (1986) mediating effect analysis method was applied. Accordingly, it
was found that the standardized regression coefficients for path a (B=.563; p=.000), path b (B=.285;
p=.000) and path c (B=.998; p=.000) are significant (Figure 1). Based on this result, it was determined that
testing the mediating effect of school climate on the relationship between self-efficacy and professional
satisfaction level was an appropriate model and the path ¢! was added to the model.

@ ('563)/' School Climate \i(‘ZSS)

- (.998) -

Professional

Satisfaction Self-Efficacy

snnns (.837) ====>

Sobel Z-Score = 4.419 p=.01

Figure 1. Model Regarding the Mediating Role of School Climate in the Relationship between Self-
Efficacy and Professional Satisfaction

At this stage, with the inclusion of school climate in the model, it is seen that there is a decrease from
¢=.998 to c1=.837. In order to talk about the significance of the mediating effect and whether this decrease
observed with the addition of ¢! is due to the mediator variable, the Z score obtained as a result of the
Sobel test should be greater than 1.96, the p value should be significant (Baron et al., 2004) and the
Bootstrap confidence intervals should not contain a zero value (Preacher & Hayes, 2008). According to
the research findings, the Sobel test result being greater than 1.96 and significant (Z=4.419, p=.01) reveals
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the existence of a mediator effect. In order to determine the degree of mediating effect, total, direct and
indirect effect values were examined. The findings obtained from the analysis are given in Table 6.

Table 6.

Effect of School Climate Mediator Variable (n=561)

The Relationship . . Bootstrap Confidence Mediator
. Total Direct Indirect

Mediated by Impact Impact Effect Interval Effect

School Climate P P BootLLCI-BootULCI Type

Self-Efficacy
Professional .998 .837 161 .0904 -.2425 Partial
satisfaction

In Table 6, it is seen that the direct effect (c?) is not zero, but there is a decrease in its value. The 16%
difference observed between the total impact and the direct impact reveals the degree of the indirect
impact. It was found that the Bootstrap confidence interval made to test the significance of this effect did
not contain the zero value (.0904 -.2425), and in this way, school climate had a partial mediating effect on
the relationship between self-efficacy and professional satisfaction.

Discussion & Conclusion

According to the findings obtained in the study, it was concluded that the school counselors' general
self-efficacy levels are above the middle, and their self-efficacy levels are ranked from high to low as
Personal and Social Development, Collaboration, Leadership and Assessment, Career and Academic
Development and Cultural Acceptance. The result that the self-efficacy level of school counselors is above
the average and that the Personal and Social Development dimension is the highest and the Cultural
Acceptance dimension is the lowest according to the sub-dimensions, is in line with the results of some
previous studies in the literature (Asarli, 2012; Bodenhorn & Skaggs, 2005; Erkan, 2011; Jellison, 2013) is
parallel. Nazli (2007), revealed that school counselors perceive themselves as inadequate in counseling,
classroom guidance and program management. Similarly, Dost and Keklik (2012), concluded that school
counselors perceive themselves as inadequate in terms of psychological counseling, school choice
counseling, test anxiety, and psychological tests. Gordillo (2015) and Haron et al. (2011), revealed that
school counselors' multicultural counseling proficiency levels are above average, while Morgan,
Greenwaldt and Gosselin (2014), revealed that their career counseling proficiency is low. This result of the
study suggests that there is a need for trainings that support school counselors' ability to work with
students from different cultures.

According to the findings, there is no difference between male and female school counselors in terms
of self-efficacy. Similarly, there are other research results reflecting that the self-efficacy of school
counselors does not differ according to gender (Derin-Kili¢ & Er, 2021; incesoy, 2019; Sali-Bilgic, 2011;
Taytas, 2013; Yiyit, 2001). Na (2012) and Gordillo (2015), concluded that school counselors' self-efficacy
in working with students from different cultures did not differ according to gender. The result that self-
efficacy does not differ according to gender can be explained by the fact that both genders fulfill the same
duties and responsibilities in the professional preparation stage and in the practice of the profession.
However, it is thought that there is a need for further research to test whether sub-competence areas of
self-efficacy or professional competence such as counseling skills and working with cultural differences
differ according to gender. Those with 6 years of service or more have higher self-efficacy levels than
those who have just started the profession. This result is in line with the results of other studies in which
the self-efficacy levels of school counselors with higher length of service are significantly higher than those
who are new to the profession (Abu-Eita & Sherif, 1990; Bodenhorn & Skaggs, 2005; Cinotti, 2013; Glind{iz
& Celikkaleli, 2009; Gurbliz, 2012; Sali -Bilgi¢, 2001). These and similar research results reflect that
practical experiences are important factors that increase self-efficacy, and they are in line with Bandura's
(1997) explanation that successful experiences are one of the sources that increase self-efficacy. Other
research results also point to the conclusion that there is no difference in terms of self-efficacy between
graduates of PCG/PSE and other undergraduate programs (Asarli, 2012; incesoy, 2019; Ozgiin, 2007).
Contrary to this finding, Yiyit (2001), concluded that the self-efficacy levels of school counselors who
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graduated from the PCG/PSE undergraduate program were significantly higher than those who graduated
from the Psychology undergraduate program. Bozkur and Kaya (2021), concluded that the consultation
self-efficacy levels of school counselors who graduated from the PCG program were significantly higher
than those who graduated from other undergraduate programs. Koéksal (2019), revealed that the special
education self-efficacy levels of school counselors who graduated from the PCG program were
significantly higher than those of other program graduates. When the results of this research and other
studies summarized above are evaluated together, it is seen that there is no difference between graduates
of different undergraduate programs and PCG programs in terms of general self-efficacy levels. However,
when it comes to sub-competence areas of self-efficacy such as special education and consultancy, it is
seen that there are differences in self-efficacy levels compared to the undergraduate programs graduated
and that the graduates of the PCG program are more competent in these sub-fields. In addition, it should
be taken into account that the self-efficacy perceptions of the graduates of PCG or other programs may
have increased as the length of service increased after they started to work in schools. It was concluded
that the self-efficacy levels differ according to the education level, and the self-efficacy levels of the school
counselors at the graduate education level were higher. When the studies in the literature are examined,
there are studies showing that school counselors with graduate education have higher self-efficacy levels
(Abu-Eita & Sherif, 1990; Asarli, 2012; Bodenhorn & Skaggs, 2005; Gordillo, 2015; Sali-Bilgig, 2011; Yam,
2018). However, there are also studies (Giirbiiz, 2012; Ozgézii, etal., 2017; Ozgiin, 2007; Scoles, 2011)
reflecting that there is no difference between the level of education and the self-efficacy levels of school
counselors. When the course contents of universities in our country are examined, it is known that more
advanced courses are given in graduate education compared to undergraduate education. For this reason,
it can be said that school counselors with graduate education have more professional knowledge and
reflect this knowledge positively to their profession, thus revealing their professional competencies more
effectively and efficiently. However, they stated that an important part of the structuring related to
professional identity is formed by graduate education, and that graduate education supports
psychological counselors in the development of knowledge and skills in the undergraduate process. In
addition, in the same study, it was revealed that one of the goals of PCG graduate education is to be a
highly competent psychological counselor. The result that there is no difference in the self-efficacy levels
of school counselors according to the education level they work in is in line with the results of other studies
in the literature (Asarl, 2012; Giindiiz & Celikkaleli, 2009; incesoy,2019; Taytas, 2013). According to
Ultanir (2000), school counselors provide psychological counseling, consultation, coordination and
evaluation services to students at schools. The functions of these services at school are affected by the
unique needs of the teaching levels. Since students studying at different levels have different needs, each
level provides its own guidance services. Although the PCG services needed by the students are different
at each education level, it can be said that the PCG education given at universities in our country is suitable
for all levels.

According to the findings, the self-efficacy levels of those working in private schools are higher than
those in public schools. However, there are relatively few studies in the literature examining the self-
efficacy levels of school counselors according to the type of institution they work in. Kola (2012),
concluded that school counselors working in public schools have higher self-efficacy levels towards special
education than those working in private schools. The fact that the financial and physical opportunities in
private schools are more sufficient than public schools (Kog, 2019) and that there is no job guarantee due
to contracted employment in private schools. The main reasons for teachers to improve themselves for
renewing their contracts and to demonstrate their professional competencies are job concerns (Pala,
2019). For these reasons, it can be said that school counselors working in private schools demonstrate
their professional competencies more effectively.

As a result of the research, it was concluded that school climate has a partial role in the relationship
between self-efficacy and professional satisfaction levels. No research has been found in the literature
examining the mediating effect of school climate on the relationship between school counselors' self-
efficacy and professional satisfaction levels. There are studies examining the self-efficacy levels of school
counselors and school climate together (Haron, Jaafar, & Baba, 2010; Ozgézii et al., 2017; Sutton & Fall,
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1995). Tarhan (2017), stated that school counselors perceived themselves as competent in preparing a
report at the end of the school year, participating in commissions and meetings, giving information,
expressing opinions and guiding classroom teachers, and their professional satisfaction levels increased
while doing these. Although the number of studies examining the relationships between school
counselors' professional satisfaction levels and school climate perceptions is limited, there are research
results revealing that there is a positive relationship between school climate and teachers' professional
satisfaction levels when studies with different branch teachers are examined (Balyer & 6zcan, 2017; Cevik,
2010; Kayiwa et al., 2017; Razavipour & Yousefi, 2017; Williams, 2009; Xiaofu & Qiwen, 2008).According
to studies (Dogan, 2020; Durmus, 2015) examining the relationship between school counselors' self-
efficacy and professional satisfaction levels, if the perceived school climate is positive, individuals are
more satisfied with their profession (Glindiiz, 2008), their self-efficacy perceptions are high (Lacks, 2016),
positive school climate and positive administrator behaviors increase the satisfaction levels of teachers at
school (Lacireno-Paquet et al., 2016). School climate has a significant effect on job performance (Okorji et
al., 2016), and negative school climate also negatively affects teachers' school engagement (Chung, 2020;
Othman & Kasuma, 2017). Eksi (2006), concluded that negative school climate increases the anxiety levels
of school counselors. Kése (2022), stated that school counselors who have high levels of work engagement
also have high self-efficacy. It shows that as the professional satisfaction levels of school counselors
increase, their self-efficacy levels also increase and the school climate plays a mediating role in increasing
the self-efficacy levels of school counselors.

As a result of the research, it was revealed that the general self-efficacy levels of school counselors are
above average. In the context of sub-dimensions, the order of self-efficacy levels from high to low is as
follows: Personal and Social Development, Collaboration, Leadership and Assessment, Career and
Academic Development and Cultural Acceptance. It was found that the self-efficacy levels of those who
have more than 6 years of service, those who have a postgraduate education level and those who work
in a private school are high. However, it was found out that self-efficacy levels did not differ according to
gender and the undergraduate program they graduated from. In addition, it was found out that the school
climate plays a partial mediator role in the relationship between self-efficacy and professional
satisfaction.

Recommendations

It is thought that it would be beneficial to include multicultural counseling and career counseling
courses in the PCG program of universities in order to gain cultural competencies to school counselor
candidates, and to provide in-service trainings for multicultural awareness to counselors working in
schools in a multicultural education system including immigrant and refugee students. Self-efficacy levels
can be increased by increasing supervision support and in-service training practices for school counselors
who are in their first years of the profession. It is thought that taking measures such as increasing
motivation towards graduate education and improving attendance opportunities will be effective in
increasing the level of self-efficacy. It is thought that it may be beneficial to support factors such as wages,
promotions, rewards, democratic management, which are necessary for increasing the professional
satisfaction levels and positive school climate perceptions of school counselors. Finally, it is thought that
it would be beneficial to conduct studies that compare the sub-dimensions of the School Counselor Self-
Efficacy Scale with personal and professional characteristics, professional satisfaction and school climate.

Limitations

The research is limited to the characteristics measured by the School Counselor Self-Efficacy Scale, the
Vocational Satisfaction Scale and the School Climate Scale, and the school counselors who voluntarily
participated in the research and announced online.
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Tiirkge Siirimui

Giris

Rehberlik ve Psikolojik Danismanlik alaninin tarihsel baslangici 21.ylzyil baslarina uzanmaktadir.
Baslangicta 6grencilere “mesleki rehberlik” destegi sunulmasi amaciyla egitim 6gretim sistemine dahil
edilen bu hizmetlere zamanla akademik, duygusal ve sosyal destek hizmetleri eklenerek kapsami
genislemis ve okul disi ortamlarda da bu hizmetlerin sunumu yayginlasmistir (Dogan, 2000). Okul rehberlik
hizmetlerinin siniflandiriimasinda farkh yaklasimlar bulunmaktadir. Kepgeoglu (1992), okul rehberlik
hizmetlerini; psikolojik danisma, bireyi tanima, bilgi toplama ve bilgilendirme, yoneltme ve yerlestirme,
izleme, oryantasyon, musavirlik, arastirma ve degerlendirme, gcevre ve aile ile iliskiler olmak tzere dokuz
alt boyutta siniflandirmistir. Kuzgun (2002) ise rehberlik hizmetlerini bireyi tanima, bilgi verme, psikolojik
danisma, yerlestirme ve izleme hizmetleri olarak bes alt boyutta siniflandirmistir.

Gegmiste her ne kadar bazi kisa siireli kurslar ile farkli brans mezunlari okullarda rehberlik hizmetlerini
sunmak amaciyla atanmis olsalar da temelde bu hizmetler lniversitelerin PDR lisans programindan mezun
olan okul psikolojik danismanlari tarafindan sunulmaktadir (Dogan, 1996; Yesilyaprak, 2009).0kul
psikolojik danismanlari genel olarak tim o&grencilerin kendini gergeklestirmesine yardimci olmayi
hedeflemekte ve bu amag¢ dogrultusunda, 0Ogrencilerin gelisimsel ihtiyaglarina gére hazirlanmig
programlarla cesitli hizmetler sunmaktadirlar (Ultanir, 2000). Okul psikolojik danismanlari, farkli egitim
kademelerinde bireysel ve sosyokiiltiirel olarak farkli ihtiyacglara sahip 6grencilere akademik destek
hizmetlerine ek olarak ihtiyaglarina gore kariyer yonelimini, duygusal ve sosyal gelisimini destekleyici
hizmetler sunan profesyonel meslek elemanlaridir (Borders, 2002).

Okullarda PDR hizmetlerinin ilk olarak uygulandigi Amerika’da (Ozoglu, 1992) okul psikolojik
danismanlarinin gérev ve sorumluluklari Amerikan Okul Psikolojik Danismanlar Dernegi (ASCA) tarafindan
gelistirilen ulusal modelde belirtilmistir. Buna gore okul psikolojik danismanlari okuldaki tim égrencilerin;
akademik, kariyer, sosyal ve duygusal gelisimini ele alan bir okul danismanligi programi araciligiyla
ogrencilerin gelisim ihtiyaclarini karsilamakla gorevlidirler. ASCA ulusal modeli; temel olusturma, hizmet
sunumu, yonetim sistemi ve hesap verebilirlik olmak lzere doért bilesen icermektedir. Temel olusturma;
okuldaki 6grencilere, uygulanacak egitim programlari ve etkinlikler icin ihtiyaclari belirleme, ihtiyac analizi
yapma, egitsel, kariyer, kisisel ve sosyal alanlarla ilgili 6grenci yeterliklerini belirlemeyi icermektedir.
Hizmet sunum sistemi; biiylk grup ve sinif rehberligi yapma, bireysel 6grenci goriismeleri yapma, test digi
teknikler ve psikolojik testler uygulama gibi dogrudan hizmetleri ve velilere yonelik bilgilendirici
seminerler yapma, veli gériismesi gibi dolayl hizmetleri; Yénetim sistemi; okul psikolojik danigsmanlarinin
yillik cerceve planini degerlendirme ve okul yonetimi ile isbirligi yapmasini; Hesap verebilirlik ise uygulanan
grup ve sinif rehberligi programlarinin ardindan 6grencilere yonelik program degerlendirme anketleri
hazirlama, uygulama, sonug¢ raporu hazirlama ve ¢alismalari okul personeli ile paylasmayi icermektedir.
ASCA ulusal modeli okul psikolojik danismanlarinin gorev, rol ve yeterlik alanlarini ortaya koyan,
ogrencilerin gelisim dlzeylerini dikkate alarak olusturulmus, kapsamli ve sistematik bir modeldir
(Amerikan Okul Psikolojik Danismanlar Dernegi, 2005). Ulkemizde okul psikolojik danismanlarinin
gorevleri, Milli Egitim Bakanligi PDR Hizmetleri Yonetmeligi’'nde (Milli Egitim Bakanligi, 2020) belirtilmistir.
Bu yonetmelige gore okul psikolojik danismanlari temelde gelisimsel, 6nleyici, iyilestirici ve destek
saglayici hizmetlere iliskin gorevleri yerine getirmektedirler.

House ve Hayes’e (2002) gore okul psikolojik danismanlari 6grencilerin akademik gelisimlerini
destekleyen, birlestirici rolliyle bireysel farkliliklari dikkate alarak tim oOgrencileri kapsayacak sekilde
program hazirlayan, programa liderlik yapan, okul ve okul disindaki bireylerle is birligi yapan meslek
elemanlaridir. Okul psikolojik danismanlarinin gelecekteki rollerinin ise gittikce daha kapsamli olacagi
distntilmektedir. Neyland-Brown ve digerlerine (2019) gore okul psikolojik danismanlarinin, okuldaki
gorev ve rollerini dogru kullanmalari 6grencilerin akademik basarisi ve psikolojik saghgi Gizerinde 6nemli
bir etkiye sahiptir.

1430



Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 1417-1447

Okul psikolojik danismanlarinin mesleki rollerini basarili sekilde yerine getirmeleri, okul PDR
programini dogru sekilde uygulamalari ve degerlendirmeleri mesleki yonden yeterli olmalari ile iliskilidir
(Bacioglu vd., 2017). Okul psikolojik danismanlari, mesleki yeterliklerini artirmak i¢in meslektaslari ile
misavirlik kapsaminda bilgi alisverisinde bulunmakta; meslekleriyle ilgili glincel ve bilimsel gelismeleri
takip etmekte, alanda lisansisti egitime devam etmekte, mesleki kongre ve sempozyumlara katilarak bilgi
birikimlerini artirmaktadirlar (Hamamci vd., 2005). Mesleki yeterliligin 6nemli belirleyicilerinden olan 6z
yeterlik, bireyin kendi yetenek ve becerilerini degerlendirmesine ve davranisa donistirebilmesine iliskin
algisini ifade etmektedir (Bandura, 1997).

Oz vyeterlik kavraminin kuramsal temelleri Bandura’nin Sosyal Bilissel kuramina dayanmaktadir.
Bandura’ya (1997) gére 6z yeterlik algisi glicli olan bireyler mesleklerinde karsilasabilecekleri olumsuz
durumlar, engeller, basarisizliklar ve diizensizlikler ile saglikli ve etkili sekilde basa ¢ikabilmektedirler. Oysa
diistik 6z yeterlige sahip bireyler meslekleriyle ilgili belirli becerileri gstermeleri gereken durumlardan
kacinmaktadirlar. Bu bakimdan okul psikolojik danismanlarinin 6z yeterlik diizeylerinin yliksek olmasinin,
okullarda PDR hizmetlerine iliskin rol ve sorumluluklarin yerine getirilmesinde ve 6grenciler icin etkili bir
sekilde yardim hizmetleri sunulmasinda 6nemli diizeyde katki sagladigi belirtiimektedir (Lent vd., 2003;
Ozgiiven, 2001; Sharpley & Ridgway, 1993). Okul psikolojik danismanlarinin mesleki sorumluluklari geregi;
uygun psikolojik danismanlik becerilerini kullanabilmeleri, 6grencilere 6nleyici, gelisimsel, miidahale edici
hizmet sunabilmeleri; 6grencilerin kisisel, sosyal, akademik ve mesleki gelisimlerine katki saglayabilmeleri
ve ayni zamanda okul yonetimi, veli ve diger 6gretmenler ile etkili iletisim ve is birligi saglayabilmeleri
gerekmektedir. Bu tiir mesleki gérev ve sorumluluklari etkili sekilde gergeklestirebilmeleri okul psikolojik
danismanlarinin 6z yeterlik dizeyleriyle iliskilidir (Asarli, 2012). Okul psikolojik danismanlarinin 6z
yeterliklerinin yiksek olmasinin, meslege baglanma ve gorevlerini etkili yapmalarinda etkili oldugunu
yansitan arastirmalar (Asarli, 2012; Larson & Daniels, 1998) bulunmaktadir. Okul psikolojik
danismanlarinin farkl alanlarda 6z yeterlik diizeylerinin degisebildigini (Bilgi¢,2011; K&ksal, 2019),6z
yeterlik duzeylerinde; cinsiyet (Erkan, 2011; Glindliz & Celikkaleli, 2009), egitim diizeyi (Bilgi¢, 2011),
mezun olunan lisans programi (Tasdelen-Kargkay, 2016), hizmet siresi (Abu-Eita & Sherif, 1990), kisilik
ozellikleri (Ozgiin, 2007), psikolojik saglamlik (Dogan, 2020) gibi kisisel ve meslekle ilgili &zelliklerin etkili
olabildigini yansitan arastirmalar bulunmaktadir. Yine okul psikolojik danismanlarinin mesleki doyum
dizeylerinin 6z yeterlikleri ile iliskili oldugunu ortaya koyan arastirmalar (Kuzgun vd., 1999; Pyne,2011)
bulunmaktadir.

Bireyin isinden aldig1 haz ve isinin sagladigi mutluluk olarak tanimlanan mesleki doyum, 6z yeterlik ile
iliskili bir 6zellik olarak vurgulanmaktadir (Bane, 2006). Mesleki doyum, bireylerin mesleklerine yonelik
olarak gelistirdikleri duyussal tepkileri ifade eden is performansi ile yakindan iliskili bir 6zelliktir (Sevimli &
iscan, 2005). Kuzgun ve digerlerine (1999) gére is veya meslek, bireylerin beklentileri, istekleri ve meslegin
bireyin kendisine sagladiklari ile ortlistigl zaman mesleki doyum s6z konusu olmaktadir. Birey; mesleki
gorev ve sorumluklarini yerine getirirken mesleki ihtiyaglari karsilandiginda, mesleginden doyum
saglamakta ve meslegini verimli sekilde icra etmektedir (Weiss vd., 1967). Oz yeterlik ve mesleki doyum;
beklentiler, ihtiyaglar gibi bireysel 6zellikler ve is ile ilgili birtakim 6zelliklerin yaninda, meslegin
uygulandigl ortami ifade eden 6rgiit iklimi ile de iliskilidir. Okul rehberlik hizmetlerinin sunumunda okul
personelinin is birligi yapmasi gerekliligi, ASCA ulusal modelinde yonetim sistemi boyutu ile Glkemizde ise
ilgili ydonetmelikte sistem destegi, miisavirlik ya da is birligi kavramlari ile vurgulanmaktadir.

Okullarda PDR hizmetlerinin; yonetici, 6gretmen ve okul psikolojik danismanlari ile is birligi icinde
ylritilmesi, ekip calismasini gerektirmesi, okul ortaminda olumlu iliskilerin ve okul ikliminin dnemini
artirmaktadir. Olumlu okul iklimi, okul psikolojik danismanlarinin mesleki yeterliklerini ortaya koymasinda
ve mesleki doyum diizeylerini belirlemede 6nemli bir boyut olarak ele alinmaktadir (Kése, 2022; Welsh,
2000). Olumlu bir okul ikliminde, 6gretmenler ile yoneticiler arasinda giiven ve destek s6z konusudur.
Ogretmenler daha 6zverili ve isbirlikci, 6grenciler hevesli ve caliskandir (Ellis, 1988). Okuldaki
o6gretmenlerin sosyal iliskileri samimi ve destekleyicidir. Okul yonetimi okul personelinin gelisimine katki
saglayacak durumlar olusturmaktadir (Eksi, 2006). Alanyazinda okul ikliminde kisiler arast iliskilerin Gnemi
siklikla vurgulanmaktadir. Tableman ve Herron’a (2004) gore olumlu bir okul ikliminde okuldaki
meslektaslar arasindaki iletisim ve etkilesimin saglkli olmasi gerekmektedir. Ozellikle okul ydneticilerinin
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ogretmenlerle iliskileri ve destekleyici yaklagimlari olumlu okul ikliminde 6nemli yer tutmaktadir. Hoy ve
digerleri (1991), destekleyici yoneticinin bulundugu okullarda 6gretmenlerin mesleki gorev ve
sorumluluklarini daha etkili ortaya koyduklarini ve meslekten daha fazla doyum sagladiklarini belirtmistir.
Benzer sekilde, olumlu okul ikliminin; 6gretmenlerin mesleki gelisimleriyle, mesleki yeterlikleriyle ve
mesleki doyumlariyla iliskili olduguna yonelik arastirma bulgulari bulunmaktadir (Okorji vd., 2016;
Sutherland, 1994). Mesleki doyum saglayan ve olumlu bir okul ikliminde gorev yapan okul psikolojik
danismanlari, 6grencilerin bireysel, sosyal, biligsel ve kariyer gelisimlerine ¢ok daha olumlu katkilar
saglamaktadirlar (K6se, 2022). Destekleyici bir ¢alisma ortaminin ve etkili sosyal aglarin okul psikolojik
danismanlarinin, duygusal ve fiziksel sagligini, is performansini, mesleki yeterliklerini, mesleki doyumlarini,
isle butlinlesme seviyelerinin ve 6z yeterliklerini olumlu yonde etkiledigi, 6z yeterlikleri Gzerinde 6nemli
etkisinin oldugu belirtiimektedir (Akman, 2021; Cohen vd., 2009; House & Hayes, 2002; Kése, 2022; Pyne,
2011; Sutton & Fall, 1995).

Yukarida 6zetlenen arastirma sonuglari incelendiginde, okul psikolojik danismanlarinin mesleki gérev
ve sorumluluklarini basarili sekilde yerine getirmeleri mesleki yeterlikleri ile ilgilidir. Oz yeterlik, mesleki
yeterligin dnemli bir belirleyicisidir. Yiiksek 6z yeterlige sahip okul psikolojik danismanlarinin mesleki
gorev ve sorumluluklarini daha etkili ve verimli sekilde yerine getirdikleri ve 6z yeterlik dizeylerinin,
mesleki doyum ve okul iklimiyle iliskili oldugu belirtilmistir. Okul psikolojik danismanlarinin yiiksek 6z
yeterlige sahip olmalarinda mesleki doyum ve olumlu okul iklimi algisinin da etkilerinin oldugu
gorulmektedir. Alanyazinda 6z yeterlik, mesleki doyum ve okul ikliminin iliskisini ortaya koyan arastirmalar
bulunmaktadir. Ancak okul psikolojik danismanlarinin 6z yeterlik ve mesleki doyum diizeyleri arasindaki
iliskide okul ikliminin aracilik roliini test eden arastirmaya rastlanmamistir. Bu nedenlerden dolayi bu
arastirmada,okul psikolojik danismanlarinin 6z yeterlik diizeylerinin kisisel ve mesleki 6zelliklere gore
incelenmesi ve 6z yeterlik ile mesleki doyum dizeyleri arasindaki iliskide okul ikliminin aracilik roltiniin
test edilmesi amacglanmistir.

Yontem
Arastirma Modeli

Arastirmada betimsel ve iliskisel tarama modeli kullanilmistir. Oz yeterlik diizeylerinin; kisisel ve
mesleki 6zelliklere gore farklilk gosterip gostermediginin belirlenmesi amaciyla betimsel tarama yontemi
kullanilmistir. Karasar (2005), betimsel yontemi galisma kosullarinda herhangi bir degisiklik yapiimadan
tizerinde ¢ahsilan bir yéntem olarak agiklamaktadir. Oz yeterlik, mesleki doyum ve okul iklimi arasindaki
iliskinin incelenmesi amaciyla iliskisel tarama modeli kullanilmistir. iliskisel tarama modelleri, iki veya daha
fazla degisken arasinda birlikte degisim varligi ve/veya derecesini belirlemeyi amaglayan arastirma
modelleridir (Karasar, 2005). Oz yeterlik ve mesleki doyum diizeyleri arasindaki iliskide okul ikliminin
aracilik etkisi araci etki analiz yontemi dogrultusunda test edilmistir. Arastirmanin bagimli degiskeni 6z
yeterliktir. Bagimsiz degiskenleri ise 0z yeterlik diizeyi ile farkliliklarin test edildigi; cinsiyet, hizmet suresi,
mezun olunan lisans programi, egitim diizeyi, gorev yaptiklari kurum ve kademe gibi kisisel ve mesleki
ozelliklerin yaninda 6z yeterlik diizeyi ile iliskisinin test edildigi mesleki doyum degiskenidir. Okul iklimi ise
oz yeterlik ve mesleki doyum diizeyleri arasindaki iliskide aracilik etkisi test edilen degiskendir.

Calisma Grubu

Arastirma katilimcilari, seckisiz olmayan 6rnekleme tekniklerinden uygun érnekleme ile segilen, 2020-
2021 6gretim doneminde 52 farkh ilde gorev yapan, yas ortalamalari 33,3 olan 561 okul psikolojik
danismanindan olusmaktadir. Arastirma katilimcisi okul psikolojik danismanlarinin kisisel ve meslekle ilgili
ozellikleri Tablo 1’de verilmistir.
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Tablo 1.
Arastirma Katilimcilarinin Kisisel ve Mesleki Ozelliklere Gére Dagilimi (n=561)
n %
Cinsiyet Kadin 411 733
Erkek 150 26.7
2 yil ve az 111 19.8
3-S5yl 95 16.9
. A 6-10 yil 161 28.7
Hizmet Siiresi 11-20 yil 97 173
20 ve Uzeri yil 97 17.3
PDR/EPH 505 90
Mezun Olunan Lisans Programi Diger 56 10
Egitim Diizeyi Lisans 419 a7
Lisansustu 142 253
.. Devlet 509 90.7
Gorev Yapilan Kurum Ozel 52 93
ilkokul 148 26.4
Gorev Yapilan Egitim Kademesi Ortaokul 241 43.0
Lise 172 30.7

Kullanilan Veri Toplama Araglari

Okul Psikolojik Danismani Oz yeterlik Olgegi (OPDOO): OPDOO’'niin orijinali Bodenhorn ve Skaggs
(2005) tarafindan gelistirilmis ve Tiirkge uyarlamasi ise Erkan (2011) tarafindan yapilmistir. Olgek, okul
psikolojik danismanlarinin 6z yeterliklerini 6lgmek amaciyla Bandura’nin 6z yeterlik kurami dogrultusunda
gelistirilmis, 43 maddeden ve 5 alt boyuttan olusmaktadir. Alt boyutlar belirlenirken ASCA Ulusal Modeli
temel alinmistir (Erkan, 2011). Alt boyutlara gére Kisisel ve Sosyal Gelisim 12, Onciilik Etme ve
Degerlendirme 9, Kariyer Gelisimi ve Akademik Gelisim 7, isbirligi 11 ve Kiltiirel Kabul 4 maddeden
olusmaktadir. Erkan (2011) tarafindan Tirk 6rneklemi igin yapilan glivenirlik galismasinda; 6lgegin timiine
yonelik alfa degeri .96’dir. Boyutlar bazinda ise Kisisel ve Sosyal Gelisim igin .87, Onciilik Etme ve
Degerlendirme igin .88, Kariyer Gelisimi ve Akademik Gelisim icin .81, isbirligi icin .87, Kiiltiirel Kabul igin
J4’tur. Turk kaltarine uyarlama galismasinda yapilan dogrulayici faktoér analizinde (DFA) uyum indeksi
degerleri verilerine gére x2/sd =1.75, RMSEA= .06, SRMR= .06, GFl= .71, NFl= .93, CFI= .97 ve AGFI=.68
olarak hesaplanmistir. Bu arastirmanin katilimcilarindan (n=561) toplanan verilerle dlgegin uyumunu test
etmek amaciyla DFA yapilmis, iyi uyum sagladigi belirlenmistir. DFA’ya gére uyum indeks degerleri x2/sd
=3.7, RMSEA= .07, SRMR= .04, GFI=.79, NFI= .97, CFI= .98 ve AGFI=.87 olarak hesaplanmistir. Schumacker
ve Lomax’a (2004) gore x2/sd degerinin 5’in altinda, RMSEA,SRMR degerlerinin 0 ile .1 araliginda; NFI, CFI,
GFI degerinin .90 ile 1 araliginda ve AGFI degerinin .85 ile 1 araliginda olmasi 6lgegin veriler ile kabul
edilebilir uyumda oldugunu gostermektedir. Tim 6lgegin i¢ tutarhihg tabakalanmis alfa (stratified alpha)
hesaplanarak elde edilmistir. Olgme aracinin birden fazla boyutu oldugu durumlarda i¢ tutarlik
hesaplanirken Tabakalanmis Alfa degerinin hesaplanmasi &nerilmektedir (Cronbach vd., 1965). Olgme
aracinin timine yonelik tabakalanmis alfa degeri .96, boyutlar bazinda Cronbach Alfa katsayilari Kisisel ve
Sosyal Gelisim .90, Onciilik Etme ve Degerlendirme .90, Kariyer Gelisimi ve Akademik Gelisim .87, isbirligi
.87, Kultlrel Kabul .76’dir. Tabakalanmis Alfa katsayisinin .70 ve yiiksek olmasi 6lgegin glvenilir oldugunu
gostermektedir (Ozdamar, 2003).

Mesleki Doyum Olgegi (MDO): Herzberg'in cift faktdr teorisine dayanarak Kuzgun ve digerleri (1999)
tarafindan gelistirilmistir. Gelistirme ¢alismasinda yapilan agimlayici faktor analizi bulgularina dayanarak
iki alt boyuttan olustugu belirtilmistir. Olcekte 20 madde bulunmakta ve en diisiik 20, en yiiksek 100 puan
alinmaktadir. Alinan puanlarin yiksekligi, bireyin mesleki doyumunun yiiksek oldugunu yansitmaktadir.
MDO’niin giivenirligi, i¢ tutarlilik kat sayisi hesaplanarak belirlenmis, dlgegin tiimi icin tabakalanmis alfa
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i¢ tutarlilik givenirlik katsayisi niteliklere uygunluk alt boyutu igin .91 ve gelisme istegi/firsati alt boyutu
icin .75’dir. Ayrica 6lgek maddelerinin her birinden alinan puanlarin toplam puanla iliskilerinin .30"un
Uzerinde oldugu raporlastiriimistir (Kuzgun vd., 1999). Bu arastirmanin katilimcilarindan (n=561) toplanan
verilere gore 6lgcegin Cronbach Alpha i¢ tutarhlik katsayisi, .89’dur ve kabul edilebilir diizeyde givenilir
olduguna karar verilmistir.

Okul iklimi Olgegi (0i0): Canli, Demirtas ve Ozer (2018) tarafindan gelistirilen 0i® 23 maddeden ve 5
alt boyuttan olusmaktadir. Yapi gecerligi kapsaminda yapilan DFA analizinde elde edilen uyum indeksi
degerleri x 2 /Sd=3.080, GFl = .910, AGFI = .886, NNFI (TLI)=.926, CFI=.937, RMSEA = .05, RMR=.05"dir.
Bu arastirmanin katilimcilarindan (n=561) toplanan verilerle 6lgegin uyumunu test etmek amaciyla DFA
yapilmis ve iyi uyum sagladigi belirlenmistir. DFA’ya gére uyum indeks degerleri x2/sd =3.4, RMSEA= .06,
SRMR= .04, GFI= .90, NFI= .97, CFI= .98 ve AGFI=.87’dir. Ayrica 6lgcegin tiim icin Cronbach Alfa i¢ tutarlilik
givenirlik katsayisi 94’tiir. Bu bulgulara dayanarak Oi0’niin bu arastirma igin giivenilir bir élcek olduguna
karar verilmistir.

Kisisel ve Mesleki Bilgi Formu: Arastirmacilar tarafindan hazirlanan Kisisel ve Mesleki Bilgi Formu;
arastirma katilimcisi okul psikolojik danismanlarinin; yas, cinsiyet, hizmet siiresi, mezun olduklari lisans
programi, egitim duzeyi, gorev yapilan il, gbrev yapilan kurum ve egitim kademesine yoénelik sorular
icermektedir.

Verilerin Toplanmasi

Verilerin toplanmasi amaciyla oncelikle bir devlet Universitesinin Etik Kurulu’ndan 24/12/2020 tarih
ve 2020/285 sayili protokol numarasi ile ve Millt Egitim Bakanligindan 05/02/2020 tarih ve E-27250534-
605.01-20269716 sayili onay ve arastirma izni alinmistir. Covid-19 kapsamindaki kisitlamalar nedeni ile
arastirma verileri internet ortaminda paylagilan; bilgilendirilmis onam formu, yonergeler ve &lgekler
aracihhg ile toplanmistir. Arastirmada, Turkiye genelinde 52 farkl ilde goérev yapan toplam 561 okul
psikolojik danismanindan gonulliliik esasina dayali olarak veriler toplanmuistir.

Veri Analizi

Arastirma verileri, SPSS 21.0 paket programi kullanilarak bilgisayar ortaminda analiz edilmistir. Analiz
oncesinde verilerin normal dagihmi carpiklik (skewness) ve basiklik (kurtosis) katsayisina gore tespit
edilmis ve OPDOO, MDO ve 0I0 icin carpiklik ve basiklik katsayilarinin -2 ile +2 degerleri arasinda oldugu
ve normal dagihm sergiledigi gézlenmistir. Bachman (2004)" a gore ¢arpiklik ve basiklik degerlerinin -2 ile
+2 degerleri arasinda olmasi verilerin normal dagilim varsayimini karsiladigini yansitmaktadir.

Verilerin analiz siirecinde 6ncelikle okul psikolojik danismanlarinin 6z yeterlik diizeyleri; toplam ve alt
boyut puanlarina gore betimsel istatistikleri, ortalamalari ve standart sapma degerleri karsilastiriimis, daha
sonra kisisel ve mesleki bilgi formunda yer alan cinsiyet, hizmet siresi, mezun olunan lisans programi,
egitim dlzeyi, gorev yaptiklari kurum ve kademeye goére karsilastirilmasi amaciyla ikili grup
karsilastirmalarinda t testi, ikiden fazla grup karsilastirmalarinda ise tek yonli varyans analizi (ANOVA)
testi kullanilmigtir.

Okul ikliminin araci roliiniin incelenmesi amaci ile Hayes (processmacro.org) tarafindan gelistirilen,
SPPS 21.0 paket programina da eklenerek moderator (araci) degisken etki analizi yapmaya olanak saglayan
bir makro (PROCESS) kullaniimistir. Eklenen makroyla birlikte; toplam, dogrudan ve dolayli etki degerleri
ile araci degiskenin bagimli degisken lzerinde herhangi bir etkiye sahip olup olmadigi incelenmektedir
(Preacher & Hayes, 2008). Baron ve Kenny (1986), araci etki analizinin gercgeklestirilebilmesi icin
degiskenlerin birbirleri (izerinde anlamli etkisi olmasi kosulunu belirtmislerdir. Bu anlamli etki; analizde
a,b,c yollariyla gosterilmistir. Kosullarin saglanmasiyla araci degisken ve bagimsiz degisken regresyon
analizine birlikte dahil edildiginde bagimsiz degiskenin, bagiml degisken lzerinde var olan etkisinde bir
azalma ya da sifirlanmanin gorilmesi gerekliliginden bahsedilmektedir. Yapilan analizler sonucunda,
gozlemlenen etkinin anlamhhgini degerlendirmek igin Sobel testi yapilmasi ve Bootstrap glven
araliklarinin da incelenmesi gerekmektedir (Reutter & Bigatti, 2014). Araci etkinin anlamliligi icin Sobel
testi sonucunda elde edilen Z puaninin 1.96’dan biyiik, p degerinin de anlamli olmasi (Baron vd., 2004)
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ve bootstrap gliven araliklarinin sifir degerini icermemesi gerektigi de bildirilmektedir (Preacher & Hayes,
2008). Analizler neticesinde elde edilen toplam etki, dogrudan etki, dolayh etki, bootstrap gliven araliklari
ve Sobel testi sonuglari raporlastiriimigtir.

Bulgular

Arastirma bulgularinin sunulmasinda oncelikle okul psikolojik danismanlarinin genel 6z yeterlik
dizeyleri ve 6z yeterlik alt boyutlarina iliskin betimsel analiz sonuglarina, daha sonra 6z yeterlik
dizeylerinin kisisel ve mesleki 6zelliklere gére incelenmesine ve son olarak 6z yeterlik ile mesleki doyum
dizeyleri arasindaki iliskide okul ikliminin araci etkisine yer verilmistir.

1. Okul Psikolojik Danismanlarinin Genel Oz Yeterlik Diizeylerinin ve Oz Yeterlik Alt Boyutlarinin
incelenmesine iligkin Bulgular

Tablo 2.

Okul Psikolojik Danismanlarinin Oz Yeterlik Diizeyleri ve Alt Boyutlara iliskin Betimsel Istatistikler (n=561)
0Oz Yeterlik ve Alt Boyutlan X s

Toplam Oz Yeterlik Diizeyi 178.3 22.6

Kisisel ve Sosyal Geligsim 50.6 6.4

Onciiliik Etme ve Degerlendirme 36.2 5.6

Kariyer Gelisimi ve Akademik Gelisim 28.5 4.3

is Birligi 46.3 5.7

Kultarel Kabul 16.6 2.5

Tablo 2 incelendiginde okul psikolojik danismanlarinin 6z yeterlik toplam puan ortalamasi X=178.39,
s=22.64; Kisisel ve Sosyal Gelisim X=50.67, s=6.40; Onciilik Etme ve Degerlendirme X=36.23, s=5.62;
Kariyer Gelisimi ve Akademik Gelisim X=28.57, s=4.30; Isbirligi X=46.39, s=5.75 ve Kiiltiirel Kabul X=16.62,
s=2.50 olarak bulunmustur. Olgekten alinabilecek en yiiksek ve en diisiik puanlar (OPDOO icin en yiiksek
215, en dusuk 43) goz oniinde bulundurularak (Erkan, 2011) okul psikolojik danismanlarinin 6z yeterlik
dizeyleri ortanin tzerindedir (x=178.39). Alt boyutlara gore, en yiiksek 6z yeterlik diizeyine sahip oldugu
boyutun Kisisel ve Sosyal Gelisim (x=50.67, s=6.40) daha sonra sirasiyla isbirligi (x=46.39, s=5.75), Onciiliik
Etme ve Degerlendirme (x=36.23, s=5.62), Kariyer Gelisimi ve Akademik Gelisim (x=28.57, s= 4.30), en
diistk boyutun ise Kaltlrel Kabul (x=16.62, s=2.50) oldugu bulunmustur.

2. Okul Psikolojik Danigsmanlarinin Oz Yeterlik Diizeylerinin Kisisel ve Mesleki Ozelliklere Gore
incelenmesine iliskin Bulgular

Tablo 3 incelendiginde cinsiyete gore erkeklerin puan ortalamalari X=180.20, s=22.13; kadinlarin
puan ortalamalari ise X=177.73, s=22.81"dir. Erkek ve kadin okul psikolojik danismanlarinin 6z yeterlik
dizeylerinin anlaml bir sekilde farkhhk gostermedigi bulunmustur (t=1.139; p>.05).Lisans mezuniyetinde
ise diger lisans programlarindan mezun olanlarin puan ortalamalari X=178.91, s=21.05; PDR/EPH lisans
programindan mezun olanlarin puan ortalamalari Xx=178.34, s=22.83 oldugu ve 06z yeterlik puan
ortalamalarinin birbirine benzer oldugu gorilmektedir. PDR/EPH mezunu ve diger programlardan mezun
olan okul psikolojik danismanlarinin 6z yeterlik diizeylerinin anlaml farkhlilik géstermedigi bulunmustur
(t=.179; p>.05). Lisans mezunlarinin puan ortalamalarinin X=177.24, s=23.19; lisansistli mezunlarinin
puan ortalamalarinin X=181.80, s=20.62 oldugu gorilmektedir. Lisans ve lisanslstil egitim diizeyine sahip
okul psikolojik danismanlarinin 6z yeterlik diizeylerinin anlamli farkllik gosterdigi bulunmustur (t=-2.080;
p<.05). Lisanslisti mezunu okul psikolojik danismanlarinin 6z yeterlik diizeyleri, lisans mezunlarindan
anlamli sekilde daha yuksektir. Devlet okulunda gorev yapmakta olanlarin puan ortalamalarinin X=177.59,
s=22.55; Ozel okulda gorev yapmakta olanlarin puan ortalamalarinin X=186.26, s=22.23 oldugu
gorulmektedir. Devlet okulu ve 6zel okulda gorev yapanlarin 6z yeterlik diizeylerinin anlamh farkhhk
gosterdigi bulunmustur (t=-2.646; p<.05). Ozel okulda gérev yapan okul psikolojik danismanlarinin 6z
yeterlik diizeyleri, devlet okulunda gérev yapanlardan anlamli sekilde daha yuksektir.
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Tablo 3.
Okul Psikolojik Danismanlarinin Oz Yeterlik Diizeylerinin Cinsiyet, Lisans Programi, Egitim Diizeyi ve
Kuruma gére Karsilastirmasina lliskin Ortalama, Standart Sapma Puanlari ve T Testi Analizi Sonuglari
(n=561)

Cinsiyet n X s sd t ¢}
Erkek 150 180.20 22.13 559 1.139 .25
Kadin 411 177.73 22.81

Lisans Programi n X s sd t p
PDR/EPH 505 178.34 22.83 559 .179 .85
Diger 56 178.91 21.05

Egitim Diizeyi n X s sd t P
Lisans 419 177.24 23.19 559 -2.080 .03*
Lisansustu 142 181.80 20.62

Kurum n X s sd t p
Devlet okulu 509 177.59 22.55 559 -2.646 .008*
Ozel okul 52 186.26 22.23

Tablo 4.

Okul Psikolojik Danismanlarinin Oz VYeterlik Diizeylerinin Hizmet Siiresi ve Kademeye Gére
Karsilastirmasina lliskin Ortalama, Standart Sapma Puanlari ve Varyans Analizi (n=561)

Hizmet Siiresi n X s
2 Yilve az 111 170.5 224
3-5vil 95 178.7 23.5
6-10 Yil 161 180.5 21.8
11-20 il 97 180.4 23.01
20 Yil ve Ustii 97 181.3 21.2
Kademe n X s
ilkokul 148 176.6 23.2
Ortaokul 241 180.5 22.05
Lise 172 176.4 22.8
Varyans Kareler sd Kareler F p
Kaynagi Toplami Ortalamasi
Hizmet Gruplararasi 8895.078 4 2223.769 4.444 .02*
Siiresi Gruplarigi 278209.279 556 500.376
Toplam 287104.357 560
Gruplararasi 1924.705 2 962.353 1.883 .153
Kademe Gruplarigi 285179.651 558 511.075
Toplam 287104.357 560

Tablo 4 incelendiginde hizmet siirelerine gore 6z yeterlik diizeylerinin farklilik gésterip géstermedigini
belirlemek amaciyla yapilan varyans analizi sonucunda, 6z yeterlik diizeylerinin hizmet slresine gore
anlamh farkhlik gosterdigi bulunmustur (F=4.444; p<.05). Tablo 4’te gruplararasi farkhlgn test etmek
amaciyla yapilan Tukey testi sonucunda 11-20 yil (x=180.4, s=23.01), 20 yil st (x=181.3, s=231.2) ve 6-
10 yil (x=180.5, s=21.8) hizmet siiresine sahip okul psikolojik danismanlarinin 6z yeterlik diizeylerinin 2 yil
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ve az sliredir gérev yapanlardan (x=170.5, s=22.4) anlamh sekilde daha yiiksek oldugu bulunmustur. Okul
psikolojik danigsmanlarinin, 6z yeterlik diizeylerinin gérev yapilan egitim kademesine gore anlamli farklihk
gostermedigi bulunmustur (F=1.883; p>.05).

3. Okul Psikolojik Danismanlarinin Oz Yeterlik ve Mesleki Doyum Diizeyleri Arasindaki iliskide Okul
ikliminin Araci Roliiniin incelenmesine iliskin Bulgular

Araci etki analizi igin 6ncelikle 6z yeterlik, mesleki doyum ve okul iklimi puanlari arasindaki iliski
incelenmistir.

Tablo 5.

Okul Psikolojik Danismanlarinin Oz Yeterlik Olcedi, Mesleki Doyum Olcedi ve Okul iklimi Olcedinden
Aldiklari Puanlar Arasindaki iliski (n=561)

Degiskenler

Oz yeterlik 1.0
Mesleki Doyum 52%* 1.0
Okul iklimi 37** A43%* 1.0

Blylkoztirk’e (2019) gore korelasyon katsayisinin .70 ve .30 arasinda olmasi degiskenler arasinda orta
diizeyde pozitif bir iliskinin oldugu anlamina gelmektedir. Tablo 5 incelendiginde 6z yeterlik ve mesleki
doyum arasinda pozitif orta diizeyde bir iliskinin oldugu (r=.52; p<.01),6z yeterlik ve okul iklimi arasinda
pozitif orta diizeyde bir iliskinin oldugu (r=.37; p<.01), mesleki doyum ve okul iklimi arasinda pozitif orta
dizeyde bir iliskinin oldugu (r=.43; p<,01) bulunmustur.

Daha sonra Baron ve Kenny (1986)'nin araci etki analiz yéntemi uygulanmistir. Buna gore a yolu
(6=.563; p=.000), b (6=.285; p=.000) ve c yolu (6=.998; p=.000) icin standardize edilmis regresyon
katsayilarinin anlamli oldugu gozlenmistir (Sekil 1). Bu sonuca dayanarak 6z yeterlik ve mesleki doyum
diizeyi arasindaki iliskide okul ikliminin aracilik etkisinin test edilmesinin uygun bir model oldugu
belirlenmis ve modele c! yolu eklenmistir.

a (-563)/7 Okul iklimi \b:'ZSS)

. —_— C(.998) — 3
Mesleki Doyum Oz Yeterlik

ceens C1(.837) reeed

Sobel Z-Score = 4.419 p=.01
Sekil 1. Oz yeterlik ve mesleki doyum diizeyi arasindaki iliskide okul ikliminin araci roliine iliskin model

Bu asamada okul ikliminin modele dahil edilmesiyle c=.998'den c!=.837’ye diiserek azalmanin oldugu
gérulmektedir. cVin eklenmesiyle gozlemlenen bu azalmanin araci degiskenden kaynaklanip
kaynaklanmadigi ve araci etkinin anlamhligindan bahsedilebilmesi icin Sobel testi sonucunda elde edilen
Z skorunun 1.96’dan buyik, p degerinin anlamh (Baron, Frazier & Tix, 2004) ve Bootstrap gliven
araliklarinin sifir degerini icermemesi (Preacher & Hayes, 2008) gerekmektedir. Arastirma bulgusuna gore
Sobel testi sonucunun 1.96’dan buyik ve anlamh olmasi (Z=4.419, p=.01) araci etkininin var oldugunu
ortaya koymaktadir. Araci etkinin derecesini belirlemek amaciyla toplam, dogrudan ve dolayl etki
degerleri incelenmistir. Analiz sonucunda elde edilen bulgular Tablo 6’da yer almaktadir.
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Tablo 6.

Okul iklimi Araci Degiskenin Etkisi (n=561)

Okul ikliminin . . . Araci
Araci Oldugu Toplam Dogrudan Dolayh Bootstrap Giiven Araligi Etki
ract Didug Etki Etki Etki BootLLCI-BootULC o
ligki Tiird
Oz Yeterlik 998 837 161 .0904 -.2425 Kismi

Mesleki Doyum

Tablo 6’ da dogrudan etkinin (c?) sifir olmadigi ancak degerinde bir azalmanin meydana geldigi
gorulmektedir. Toplam etki ve dogrudan etki arasinda gozlenen %16’lik fark dolayh etkinin derecesini
ortaya koymaktadir. Bu etkinin anlamliligini test etmek icin yapilan Bootstrap giiven araliginin sifir degerini
icermedigi (.0904 -.2425) ve bu sekilde 6z yeterlik diizeyi ile mesleki doyum diizeyi arasindaki iliskide okul
ikliminin kismi araci etkiye sahip oldugu bulunmustur.

Tartisma ve Sonug

Arastirmada elde edilen bulgulara gére okul psikolojik danismanlarinin genel 6z yeterlik diizeylerinin
ortanin Gzerinde oldugu alt boyutlara gére 6z yeterlik diizeylerinin ise yiksekten distge dogru Kisisel ve
Sosyal Gelisim, isbirligi, Onciiliik Etme ve Degerlendirme, Kariyer Gelisimi ve Akademik Gelisim ve Kiiltiirel
Kabul olarak siralandigisonucuna ulasilmistir. Okul psikolojik danismanlarinin 6z yeterlik diizeyinin
ortalamanin lizerinde oldugu ve alt boyutlara goére en yilksek Kisisel ve Sosyal Gelisim, en disik ise
Kulturel Kabul boyutu oldugu sonucu alanyazinda daha 6nce yapilan bazi arastirma sonuglari ile (Asarli,
2012; Bodenhorn & Skaggs, 2005; Erkan, 2011; Jellison, 2013) paraleldir. Nazli (2007), okul psikolojik
danismanlarinin psikolojik danisma, sinif rehberligi ve program yonetiminde kendilerini yetersiz diizeyde
algiladiklarini ortaya koymustur. Benzer sekilde Dost ve Keklik (2012), okul psikolojik danismanlarinin
psikolojik danisma, tercih danismanligi, sinav kaygisi ve psikolojik testler konularinda kendilerini yetersiz
algiladiklari sonucuna ulasmislardir. Gordillo (2015) ve Haron ve digerleri (2011), okul psikolojik
danismanlarinin, ¢ok kaltirl psikolojik danisma yeterlik diizeylerinin ortanin lizerinde oldugunu, Morgan
ve digerleri (2014), kariyer danismanhgi yeterliklerinin distk diizeyde oldugunu ortaya koymuslardir.
Arastirmanin bu sonucu okul psikolojik danismanlarinin farkli kiiltiirden 6grencilerle ¢alisma yeterliklerinin
desteklendigi egitimlere gereksinim oldugunu dislindiirmektedir.

Kadin ve erkek okul psikolojik danismanlari arasinda 6z yeterlik yoniinden farklilik olmadigi sonucuna
gore okul psikolojik danismanlarinin 6z yeterliklerinin cinsiyete gore farkhilasmadigini yansitan baska
arastirma sonuglari da bulunmaktadir (Derin-Kilig & Er, 2021; incesoy, 2019; Sali-Bilgic, 2011; Taytas, 2013;
Yiyit, 2001). Na (2012) ve Gordillo (2015), okul psikolojik danismanlarinin farkli kiiltirden 6grencilerle
¢alisma 06z yeterliklerinin cinsiyete gore farklilasmadigl sonucuna ulagsmislardir. Bu arastirmanin 6z
yeterligin cinsiyete gore farklilasmadigi sonucu, mesleki hazirlik asamasinda ve meslegin uygulanmasinda
her iki cinsiyetten ayni gorev ve sorumluluklarin yerine getirilmesi ile agiklanabilir. Ancak 6z yeterligin ya
da mesleki yeterligin; psikolojik danisma becerileri yeterligi, kiltiirel farkhliklarla calisabilme gibi alt
yeterlik alanlarinin cinsiyete gore farklilik gosterip gostermedigini test etmeye yonelik baska arastirmalara
gereksinim oldugu dislinilmektedir.Hizmet siiresi en az 6 yil ve daha fazla olanlar, meslege yeni baslamis
olanlara gore daha yiksek 6z yeterlik diizeyine sahiptirler. Bu sonug, hizmet siiresi yliksek okul psikolojik
danismanlarinin 6z yeterlik diizeylerinin meslege yeni baslayanlardan anlamli sekilde yiksek oldugu diger
arastirma sonuglariyla (Abu-Eita & Sherif, 1990; Bodenhorn & Skaggs, 2005; Cinotti, 2013; Gindiz &
Celikkaleli, 2009; Girbiz, 2012; Sali-Bilgi¢, 2001) paraleldir. Bu ve benzeri arastirma sonuglari, uygulama
deneyimlerinin 6z yeterligi arttiran énemli bir etken oldugunu yansitmakla birlikte Bandura’nin (1997)
basarili deneyimlerin 6z yeterligi arttiran kaynaklardan biri oldugunu belirttigi aciklamalarla da
uyumludur. PDR/EPH ve diger lisans programlarindan mezun olanlar arasinda 6z yeterlik diizeyi yéniinden
farkhhk olmadigl sonucuna benzer sekilde baska arastirma sonuclari da bulunmaktadir (Asarh, 2012;
incesoy, 2019; Ozgiin, 2007). Bu bulgunun aksine Yiyit (2001), PDR/EPH lisans programindan mezun olan
okul psikolojik danismanlarinin 6z yeterlik diizeylerinin psikoloji lisans programi mezunlarina gére anlamli
sekilde yiksek oldugu sonucuna ulasmistir. Bozkur ve Kaya (2021), PDR programindan mezun olan okul
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psikolojik danismanlarinin konsiiltasyon 6z yeterlik diizeylerinin diger lisans programlarindan mezun
olanlara gore anlamli sekilde ylksek oldugu sonucuna ulasmislardir. Kéksal (2019), PDR programi mezunu
olan okul psikolojik danismanlarinin 6zel egitim 6z yeterlik diizeylerinin diger program mezunlarindan
anlamh sekilde yiksek oldugunu ortaya koymustur. Bu arastirmanin ve yukarida Ozetlenen diger
arastirmalarin sonuglari birlikte degerlendirildiginde genel 6z yeterlik diizeyi yoninden farkh lisans
programi ile PDR programi mezunlari arasinda fark olmadigi, ancak 6z yeterligin 6zel egitim, musavirlik
gibi alt yeterlik alanlarina yoneldikge mezun olunan lisans programlarina gore 6z yeterlik farkhhklarinin
gozlendigi ve bu alt alanlarda PDR programi mezunlarinin daha yeterli olduklarini yansitmaktadir. Ayrica
PDR ya da diger program mezunlarinin okullarda gérev yapmaya bagladiktan sonra hizmet siireleri arttikca
6z yeterlik algilarinin yiikselmis olabilecegi de géz éniinde bulundurulmalidir. Oz yeterlik diizeylerinin
egitim diizeyine gore farklihk gosterdigi; lisansistl egitim diizeyindeki okul psikolojik danismanlarinin 6z
yeterlik diizeylerinin daha yiiksek oldugu sonucuna ulasiimistir. Alanyazindaki arastirmalar incelendiginde,
lisansilistl egitim diizeyine sahip okul psikolojik danismanlarinin 6z yeterlik dizeylerinin daha yiiksek
oldugunu ortaya koyan arastirmalar bulunmakla birlikte (Abu-Eita & Sherif, 1990; Asarli, 2012; Bodenhorn
& Skaggs, 2005; Gordillo, 2015; Sali-Bilgic, 2011; Yam, 2018) egitim dizeyi ile okul psikolojik
danismanlarinin 6z yeterlik dizeyleri arasinda farklilik olmadigini yansitan arastirmalar da (Giirblz, 2012;
Ozgoézii vd., 2017; Ozgiin, 2007; Scoles,2011) yer almaktadir. Ulkemizde iiniversitelerin ders icerikleri
incelendiginde lisansistli egitimde, lisans egitimine gore daha ileri dizeyde derslerin verildigi
bilinmektedir. Bu sebeple lisansiistli egitim dizeyine sahip okul psikolojik danismanlarinin mesleki
bilgilerinin daha fazla oldugu ve bu bilgileri mesleklerine olumlu sekilde yansittiklari, béylece mesleki
yeterliklerini daha etkili ve verimli sekilde ortaya koyduklari soylenebilir. Avci ve digerleri (2020), PDR
lisans programi ile mesleki temellerin atildigini ancak mesleki kimlikle ilgili yapilanmanin énemli bir
bolimunin lisanststl egitim ile olustugunu, lisans siirecindeki bilgi ve becerilerin gelistiriimesinde
lisansuistu egitimin psikolojik danismanlari destekledigini belirtmislerdir. Ayrica ayni arastirmada PDR
lisansiistu egitiminin hedeflerinden birisinin de yeterligi yiksek bir psikolojik danisman olmak oldugu
ortaya konmustur.

Okul psikolojik danismanlarinin gérev yapilan egitim kademesine gore 6z yeterlik diizeylerinde farkhhk
olmadigi sonucuda alanyazindaki diger arastirma sonuglariyla (Asarl, 2012; GUndliz & Celikkaleli, 2009;
incesoy, 2019; Taytas, 2013) paralellik gdstermektedir. Ultanir’a (2000) gére, okul psikolojik danismanlari
okullarda 6grencilere psikolojik danisma, konsiltasyon, koordinasyon ve degerlendirme hizmetlerini
sunmaktadir. Bu hizmetlerin okuldaki islevleri 6gretim kademelerinin kendine 6zgil ihtiyaglarindan
etkilenmektedir. Farkli kademelerde egitim goren 6grenciler farkh ihtiyacglara sahip olduklari igin her
kademeye kendine &zgii rehberlik hizmetleri verilmektedir. Ogrencilerin ihtiyaci olan PDR hizmetleri her
egitim kademesinde farkli olmasina ragmen ulkemizde Universitelerde verilen PDR egitiminin, tim
kademelere uygun nitelikte oldugu sdylenebilir. Ozel okulda gérev yapanlarin 6z yeterlik diizeylerinin
devlet okulundakilerden daha yiiksek oldugu sonucuna gore alanyazinda okul psikolojik danismanlarinin
6z yeterlik diizeylerinin gorev yapilan kurum tiirline gore incelendigi arastirmalar kismen daha az
sayidadir. Kola (2012), devlet okulunda gérev yapan okul psikolojik danismanlarinin 6zel egitime yonelik
6z yeterlik diizeylerinin 6zel okulda gorev yapanlardan daha yiiksek oldugu sonucuna ulasmistir. Ozel
okullardaki maddi ve fiziki olanaklarin devlet okullarina gore daha yeterli olmasi (Kog, 2019), 6zel okullarda
sozlesmeli olarak gorev yapilmasindan dolayl is garantisinin olmamasi sebebiyle 6gretmenlerin
sozlesmelerinin yenilenmesi icin kendilerini gelistirmelerinde ve mesleki vyeterliklerini ortaya
koymalarindaki temel gerekgelerinin is kaygisi oldugu (Pala, 2019) bu sebeplerden de 6zel okulda gérev
yapan okul psikolojik danismanlarinin mesleki yeterliklerini daha etkili sekilde ortaya koyduklari
soylenebilir.

Arastirma sonucunda okul ikliminin, 6z yeterlik ve mesleki doyum diizeyleri arasindaki iliskide kismi
role sahip oldugu sonucuna ulasiimistir. Alanyazinda okul psikolojik danismanlarinin 6z yeterlik ve mesleki
doyum dizeyleri arasindaki iliskide okul ikliminin aracilik etkisinin incelendigi bir arastirmaya
rastlanmamistir. Okul psikolojik danismanlarinin 6z yeterlik diizeyleri ve okul ikliminin birlikte incelendigi
arastirmalar bulunmaktadir (Haron vd., 2010; Ozgézii vd., 2017; Sutton & Fall, 1995). Tarhan (2017), okul
psikolojik danismanlarinin ders yili sonunda bir rapor hazirlamak, komisyon ve toplantilara katilarak bilgi
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vermek, gorls belirtmek ve sinif 6gretmenlerine rehberlik etme gorevlerinde kendilerini yeterli
algiladiklari ve bunlari yerine getirirken de mesleki doyum diizeylerinin arttigini belirtmistir. Okul psikolojik
danismanlarinin mesleki doyum dizeyleri ve okul iklim algilari arasindaki iligkilerin incelendigi arastirmalar
sinirll sayida olsa da farkh brans 6gretmenleri ile yapilan arastirmalar incelendiginde, okul iklimi ile
ogretmenlerin mesleki doyum diizeyleri arasinda pozitif iliski oldugunu ortaya koyan arastirma sonuglari
(Balyer & Ozcan, 2017; Cevik, 2010; Kayiwa vd., 2017; Razavipour & Yousefi, 2017; Williams, 2009; Xiaofu
& Qiwen, 2008) bulunmaktadir. Okul psikolojik danismanlarinin 6z yeterlik ve mesleki doyum diizeyleri
arasindaki iliskiyi inceleyen arastirmalara (Dogan, 2020; Durmus, 2015) gore algilanan okul iklimi olumlu
ise bireylerin mesleklerinden daha fazla doyum sagladiklari (Gundiiz, 2008); mesleklerine yénelik 6z
yeterlik algilarinin da ylksek oldugu (Lacks, 2016); olumlu okul ikliminde, olumlu y6netici davranislarinin
okuldaki 6gretmenlerin memnuniyet dizeylerini arttirdigl (Lacireno-Paquet vd., 2016), okul ikliminin is
performansi tGizerinde 6nemli bir etkisinin oldugu (Okorji vd., 2016); olumsuz okul ikliminin 6gretmenlerin
okula bagliigini da olumsuz etkiledigi (Chung, 2020; Othman & Kasuma, 2017) belirtilmektedir. Eksi
(2006), olumsuz okul ikliminin okul psikolojik danismanlarinin kaygi dizeylerini arttirdigi sonucuna
ulasmistir. Kése (2022), isle biitiinlesme dizeyleri yiiksek olan okul psikolojik danismanlarinin 6z
yeterliklerinin de yuksek oldugunu belirtmistir. Bu arastirmayla ulasilan 6z yeterlik ve mesleki doyum
dizeyi arasindaki iliskide okul ikliminin kismi araci role sahip oldugu sonucu; okul psikolojik
danismanlarinin mesleki doyum diizeyleri arttikga 6z yeterlik diizeylerinin de artmakta oldugunu ve okul
ikliminin, okul psikolojik danismanlarinin 6z yeterlik dizeylerinin artmasinda araci bir rol Ustlendigini
gostermektedir.

Arastirma sonucunda okul psikolojik danismanlarinin genel 6z yeterlik diizeylerinin ortanin Gzerinde
oldugu, alt boyutlara gore 6z yeterlik diizeylerinin ise yliksekten disiige dogru sirasi ile Kisisel ve Sosyal
Gelisim, isbirligi, Onciilik Etme ve Degerlendirme, Kariyer Gelisimi ve Akademik Gelisim ve Kiiltiirel Kabul
alt boyutu oldugu, hizmet siresi 6 yildan fazla olanlarin, lisansiistii egitim dlzeyine sahip olanlarin ve 6zel
okulda goérev yapanlarin 6z yeterlik diizeylerinin yiiksek oldugu ancak 6z yeterlik diizeylerinin cinsiyete ve
mezun olduklari lisans programina gore 6z yeterlik dizeylerinin farkhlik gdstermedigi sonucuna
ulasilmistir. Ayrica okul ikliminin, 6z yeterlik ve mesleki doyum diizeyi arasindaki iliskide kismi araci rol
Ustlendigi sonucuna ulasiimistir.

Oneriler

Okul psikolojik danismani adaylarina kiltirel yodnden vyeterlikler kazandirilmasi amaciyla
tniversitelerin PDR programinda ¢ok kiltiirli danismanlik ve kariyer danismanligi derslerine yer verilmesi,
gdocmen ve milteci 6grencilerin dahil oldugu ¢ok kiltiirli egitim sisteminde okullarda gorev yapan
psikolojik danismanlara ¢ok kultirli farkindaliga yonelik hizmet ici egitimler yapilmasinin yararl olacagi
distuntlmektedir. Meslegin ilk yillarinda olan okul psikolojik danismanlarinin yonelik, stipervizyon destegi
ve hizmet ici egitim uygulamalari artirilarak 6z yeterlik dizeyleri artirilabilir. Lisansiistu egitime yonelik
motivasyonun artiriimasi ve devam olanaklarinin iyilestirilmesi gibi dnlemlerin alinmasinin 6z yeterlik
dizeyini artirmada etkili olacagl duslinilmektedir. Okul psikolojik danismanlarinin mesleki doyum
diizeylerinin ve olumlu okul iklimi algilarinin artmasi igin gerekli olan {icret, terfi, 6dll, demokratik yonetim
gibi faktdrlerin desteklenmesi gerektigi ve Okul Psikolojik Danismani Oz Yeterlik Olgegi’nin alt boyutlari ile
kisisel ve mesleki o6zellikler, mesleki doyum ve okul ikliminin karsilastirilabilecegi arastirmalarin
yapilmasinin da yararli olacagi onerilmektedir.

Sinirhhklar

Arastirma, Okul Psikolojik Danismani Oz Yeterlik Olcegi, Mesleki Doyum Olgegi ve Okul iklimi Olcegi’nin
olgtiglu ozelliklerle ve gevrimici olarak duyurusu yapilan ve arastirmaya gonilli olarak katilan okul
psikolojik danismanlari ile sinirhdir

Yazar Katki Orani

Yazarlar, calismaya esit oranda katki sunmuslardir.
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Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.

1441



Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1417-1447

References

Abu-Eita, S., & Sherif, N. (1990). Counselor competencies and personality traits at secondary schools in
Kuwait. International Journal for the Advancement of Counselling, 13(1), 27-38.
https://doi.org/10.1007/BF00154640

Akman, A. (2021). Rehber o&gretmenlerin algiladiklari okul ikliminin proaktif davranislarina etkisi
[Yayinlanmamis yiiksek lisans tezi]. istanbul Kiiltiir Universitesi.

American School Counselor Association. (2005). American School Counselor Association national model:
A framework for school counseling programs (2nd ed.).Author.

Asarli, Z. (2012). Okullarda ¢alisan psikolojik danismanlarin okul psikolojik danismani éz-yeterlik
diizeylerinin incelenmesi [Yayinlanmamus yiiksek lisans tezi]. Uludag Universitesi.

Bachman, L. F. (2004). Statistical analyses for language assessment book. Cambridge University Press.

Bacioglu, S., Kocabiyik, 0., & Malkog, A. (2017). Rehberlik ve psikolojik danismanlik 6grencilerinin
okullardaki rehberlik servisini degerlendirmeleri . Turkish Psychological Counseling and Guidance
Journal , 7 (48) , 46-62 . Retrieved from
https://dergipark.org.tr/tr/pub/tpdrd/issue/41239/488652

Balyer, A., & Ozcan, K. (2017). ilkdgretim okullarinda &rgiitsel iklim ve bu iklimin &gretmenlerin is
doyumlar Gzerindeki etkileri. Kastamonu Egitim Dergisi , 25 (5) , 1737-1752 . Retrieved from
https://dergipark.org.tr/tr/pub/kefdergi/issue/31226/342730

Bandura, A. (1997). Self-efficacy: The exercise of control. W H Freeman/Times Books/ Henry Holt & Co.

Bane, T. Y. (2006). Job satisfaction among professional middle school counselors in Virginia [Unpublished
doctoral dissertation]. Virginia Polytechnic Institute and State University.

Baron, K. E., Frazier, P. A., & Tix, A. P. (2004). Testing moderator and mediator effects in counseling
psychology. Journal of Counseling Psychology, 51, 115-134. DOI:10.1037/0022-0167.51.1.115

Baron, R. M., & Kenny, D. A. (1986). The moderator—mediator variable distinction in social psychological
research: Conceptual, strategic, and statistical considerations. Journal of Personality and Social
Psychology, 51(6), 1173-1182. DOI: 10.1037//0022-3514.51.6.1173

Bilgic, S.H. (2011). Rehber égretmenlerin (psikolojik danismanlarin) 6z yeterlilikleri [Yayinlanmamis yiiksek
lisans tezi]. Selguk Universitesi.

Bodenhorn, N., & Skaggs, G. (2005). Development of the school counselor self-efficacy
scale. Measurement and Evaluation in Counseling and Development,38(1), 14-28.
https://doi.org/10.1016/j.sbspro.2010.12.300

Borders, L. D. (2002). School counseling in the 21st century: Personal and professional
reflections. Professional School Counseling, 5, 180-185. doi=10.1.1.1089.9563

Bozkur, B., & Kaya, A. (2021). Konsiiltasyon 6z yeterlik 6lgceginin Tirkce’ye uyarlanmasi ve okul psikolojik
danismanlarinin  konsiiltasyon 6z vyeterliklerinin incelenmesi. Pegem Egitim ve Ogretim
Dergisi, 11(1), 49-96. https://doi.org/10.14527/pegegog.2021.002

Canli, S., Demirtas, H., & Ozer, N. (2018). Okul iklimi 6lgeginin gegerlik ve giivenirlik calismasi . ilkdgretim
Online , 17 (4),1797-1811 . DOI: 10.17051/ilkonline.2019.506842

1442


https://doi.org/10.1007/BF00154640
http://dx.doi.org/10.1037/0022-0167.51.1.115
https://doi.org/10.1037/0022-3514.51.6.1173
https://doi.org/10.1016/j.sbspro.2010.12.300
https://doi.org/10.14527/pegegog.2021.002

Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 1417-1447

Cevik, N. (2010). ilkégretim kurumlarinda 6rgiitsel iklim ile is doyumu arasindaki iliski (istanbul ili 6rnedi)
[Yayinlanmamus yiiksek lisans tezi]. Gazi Universitesi.

Chung, J.F. (2020). Organisational climate and teacher commitment. izmir Sosyal Bilimler Dergisi, 2(2), 64-
70. https://www.researchgate.net/publication/344896982

Cinotti, D. (2013). The relationship between aspects of supervision and school counselor self-efficacy
[Unpublished doctoral dissertation]. Montclair State University

Cohen, J., McCabe, L., Michelli, N. M., & Pickeral, T. (2009). School climate: Research, policy, practice, and
teacher education. Teachers College Record, 111(1), 180-213.
DOI:10.1177/016146810911100108

Dagl, S. (2014).Rehber égretmen ve psikolojik danismanlarin kendi mesleklerine iliskin algilari Gizerine nitel
bir arastirma [Yayinlanmamis doktora tezi]. istanbul Universitesi.

Dogan, B.B. (2020). Okul psikolojik danismanlarinin (rehber 6gretmenlerinin) psikolojik saglamlik, 6z
yeterlik ve is doyumu arasindaki iliskinin incelenmesi [Yayinlanmamis yiksek lisans tezi]. Kocaeli
Universitesi.

Dogan, S. (1996). Turkiye'de psikolojik danisma ve rehberlik alaninda meslek kimliginin gelisimi ve baz
sorunlar. Tiirk Psikolojik Danisma ve Rehberlik Dergisi, 2(7), 32-44,
https://doi.org/10.17051/ilkonline.2017.330242

Dogan, S. (2000). The historical development of counseling in Turkey. International Journal for the
Advancement of Counselling, 22(1), 57-67. https://doi.org/10.1023/A:1005474126819

Dost, M. T., & Keklik, I. (2012). Alanda calisanlarin géziinden psikolojik danisma ve rehberlik alaninin
sorunlari. Mehmet Akif Ersoy Universitesi EGitim Fakdiltesi Dergisi, 1(23), 389-407. Retrieved from
https://dergipark.org.tr/tr/pub/maeuefd/issue/19396/206064

Durmus, A. (2015). Psikolojik danismanlarin 6z-yeterlikleri ile is doyumu ve yasam doyumlari arasindaki
iliski [Yayinlanmamis yiiksek lisans tezi]. Karadeniz Teknik Universitesi.

Eksi, F. (2006). Rehber 6gretmenlerin okul iklimi algilari ile kaygi diizeyleri arasindaki iliski tizerine bir
arastirma [Yayinlanmamis yiiksek lisans tezi]. Marmara Universitesi.

Ellis, T. 1. (1988). School climate. Research Roundup, 4(2), 1-6. https://eric.ed.gov/?id=ED291154

Erkan, Z. (2011). Okul psikolojik danismani éz-yeterligini yordamada editim yasantilarina iliskin
memnuniyetin rolii [Yayinlanmamis yiiksek lisans tezi]. Uludag Universitesi.

Gordillo, F. A. (2015). The influence of counselor demographics, work experience, and training on counselor
self-efficacy and multicultural counseling self-efficacy among urban school counselors
[Unpublished doctoral dissertation]. Montclair State University.

Giundiz, B., & Celikkaleli, O. (2009). Okul psikolojik danismanlarinda mesleki yetkinlik inanci. Mersin
Universitesi EGitim Fakiiltesi Dergisi, 5(1), 119-133. https://doi.org/10.17860/efd.72142

Giindiiz, H. (2008). ilkégretim okullarinda 6rgiitsel iklim ile 6§retmenlerin is doyumu arasindaki iliski
(Gaziantep ili 6rnedi) [Yayinlanmamus yiiksek lisans tezi]. Gaziantep Universitesi.

Gurbuz, F.S. (2012). Rehberlik ve arastirma merkezlerinde ¢alisan rehber 6gretmenlerin 6zel egitimde
rehberlik ve psikolojik danismaya yénelik 6z yeterlik algilari [Yayinlanmamis yiksek lisans tezi].
Erciyes Universitesi.

1443


http://dx.doi.org/10.1177/016146810911100108
https://doi.org/10.17051/ilkonline.2017.330242
https://doi.org/10.17860/efd.72142

Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1417-1447

Hamamci, Z., Géktepe, E. O., & inang, N. (2005). Ankara ilinde calisan okul psikolojik danismanlarinin
mesleki gelisim ve doyum dizeyleri arasindaki iligki. Tirk Psikolojik Danisma ve Rehberlik
Dergisi, 3(24), 27-41.

Haron, S., Jaafar, W. M. W., & Baba, M. (2010). The influence of school climate towards counselor's self-
efficacy. Procedia-Social and Behavioral Sciences, 5, 445-448.
https://doi.org/10.1016/j.sbspro.2010.07.120

House, R. M., & Hayes, R. L. (2002). School counselors: Becoming key players in school
reform. Professional School Counseling, 5(4), 249-256.
https://www.researchgate.net/publication/234646712

Hoy, W. K., Tarter, C. J., & Kottkamp, R. B. (1991). Open schools, healthy schools: Measuring organizational
climate. Corwin Press.

incesoy, E. (2019). Okul psikolojik danismanlarinin otomatik diisiinceleri ile 6z yetkinlik algilari arasindaki
iliski [Yayinlanmamis yiiksek lisans tezi]. Cag Universitesi.

Jellison, V. (2013). High school counselors’ perceived self-efficacy and relationships with actual and
preferred job activities [Unpublished doctoral dissertation]. University of Cincinnati.

Karasar, N. (2005). Bilimsel arastirma yéntemi. Nobel Yayin Dagitim.

Kayiwa, J., Clarke, K., Knight, L., Allen, E., Walakira, E., Namy, S., & Deuvries, K. (2017). Effect of the good
school toolkit on school staff mental health, sense of job satisfaction and perceptions of school
climate: Secondary analysis of a cluster randomised trial. Preventive Medicine, 101, 84-90.
https://doi.org/10.1016/j.ypmed.2017.05.022

Kepgeoglu, M. (1992). Psikolojik danisma ve rehberlik. Gil Yayinevi.

Kilig, S., & Emine, E. R. (2021). Rehber 6gretmenleri ile rehber 6gretmen adaylarinin 6zel egitimde
rehberlik ve psikolojik danisma hizmetlerine iliskin  6z-yeterlik algi  dizeylerinin
incelenmesi. Akdeniz Universitesi E§itim Fakiiltesi Dergisi, 4 (2), 26-44. Retrieved from
https://dergipark.org.tr/tr/pub/akuned/issue/67821/929437

Kog, F. A. (2019). Okul kiiltiiriiniin 6zel okullarda ve devilet okullarinda ¢alisan sosyal bilgiler
dgretmenlerinin uygulamalarina etkisi [Yayinlanmamis yiiksek lisans tezi]. Erciyes Universitesi.

Kola, E. (2012). Rehber Ggretmenlerin 6zel editimde psikolojik danisma ve rehberlige iliskin 6z
yeterlikalgilarinin bazi degiskenler agisindan incelenmesi [Yayinlanmamis yiiksek lisans tezi].
Necmettin Erbakan Universitesi.

Koksal, K. H. (2019). Okul psikolojik danismanlarinin 6zel egitim 6z yeterlik algilari ile is doyumlari
arasindaki iliski: Mersin ili érnedi [Yayinlanmamis yiiksek lisans tezi]. Cag Universitesi.

Kdse, A. (2022). Okul psikolojik danismanlarinin isle biitiinlesme diizeylerinin incelenmesi: Oz yeterlik,
duygusal zekd ve performans algisinin rolii. Mehmet Akif Ersoy Universitesi Editim Fakiiltesi
Dergisi, 61, 165-188. Retrieved from
https://dergipark.org.tr/tr/pub/maeuefd/issue/68192/879555

Kuzgun, Y. (2002). Rehberlik ve psikolojik danisma. OSYM Yayinlari.

Kuzgun, Y., Sevim, S. A., & Hamamci, Z. (1999). Mesleki doyum olgeginin gelistirilmesi. Tiirk Psikolojik
Danisma ve Rehberlik Dergisi, 2(11), 14-18. Retrieved from
https://dergipark.org.tr/tr/pub/tpdrd/issue/21431/229745

1444


https://doi.org/10.1016/j.sbspro.2010.07.120
https://doi.org/10.1016/j.ypmed.2017.05.022

Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 1417-1447

Lacireno-Paquet, N., Bocala, C., & Bailey, J. (2016). Relationship between school professional climate and
teachers' satisfaction with the evaluation process (REL 2016-133). Regional Educational
Laboratory Northeast & Islands.
https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectiD=4460

Lacks, P. (2016). The relationships between school climate, teacher self-efficacy and teacher beliefs
[Unpublished doctoral dissertation]. Liberty University.

Larson, L. M., & Daniels, J. A. (1998). Review of the counseling self-efficacy literature. The Counseling
Psychologist, 26(2), 179-218. https://doi.org/10.1177/0011000098262001

Lent, R.W., Hill, C. E., & Hoffman, M. A. (2003). Development and validation of the counselor activity self-
efficacy scales. Journal of Counseling Psychology, 50, 97-108 DOI:10.1037/0022-0167.50.1.97

Morgan, L. W., Greenwaldt, M. E., & Gosselin, K. P. (2014). School counselors' perceptions of competency
in career counseling. Professional Counselor, 4(5), 481-496. doi:10.15241/lwm.4.5.481

Na, G. (2012). Relationship between school counselor multicultural counseling competence and self-
efficacy in working with recent immigrant students [Unpublished doctoral dissertation].
Maryland University.

Nazli, S. (2007). Psikolojik danismanlarin degisen rollerini algilayislar. Balikesir Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 10 (18),1-17. Retrieved from
https://dergipark.org.tr/tr/pub/baunsobed/issue/50328/651719

Neyland-Brown, L., Francis, J. D., & Burns, G. (2019). Role responsibilities, time commitments, and
counseling activities of Ohio licensed school counselors. Journal of Counselor Practice, 10(1), 1-
18. DOI: 10.22229/rrt1012019

Okoriji, P. N., Igbokwe, I. C., & Ezeugbor, C. 0. (2016). Relationship between school climate and principals'
job performance in secondary schools. European Scientific Journal, 12(4), 55-67.
https://doi.org/10.19044/esj.2016.v12n4p55

Othman, C.,, & Kasuma, J. (2017). Relationship of school climate dimensions and teachers’
commitment. International Journal of Advanced and Applied Sciences, 4(3), 94-100.
https://doi.org/10.21833/ijaas.2017.03.015

Ozgbzgil, S., Bektas, M., Arikan, F., & Simsek, H. (2017). Okul psikolojik danismanlarinin genel 6z-yeterlik
inanglari  ve  orgitsel  6zdeslesme  algilari. ilkogretim  Online, 16(3),  1058-1078.
https://doi.org/10.17051/ilkonline.2017.330242

Ozgiin, M. S. (2007). Okul psikolojik danismanlarinin kisilik ézellikleri ile mesleki 6z yeterlikbeklentileri
arasindaki iliskinin incelenmesi [Yayinlanmamis yiiksek lisans tezi]. Cukurova Universitesi.

Ozgiiven, i. E. (2001). Caddas editimde psikolojik danisma ve rehberlik. PDREM Yayinlari.
Ozoglu, S. C. (1997). Egitimde rehberlik ve psikolojik danismanlik. Ankara Universitesi Basimevi.

Pala, F.O. (2019). Devlet okullari ve ézel okullarda gérev yapan 6dretmenlerin yasam boyu éGrenmeye
ybnelik egilimlerinin ve gdriislerinin incelenmesi [Yayinlanmamis ylksek lisans tezi]. Bartin
Universitesi.

Preacher, K. J., & Hayes, A. F. (2008). Asymptotic and resampling strategies for assessing and comparing
indirect effects in multiple mediator models. Behavior Research methods, 40(3), 879-891.
https://doi.org/10.3758/BRM.40.3.879

1445


https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=4460
https://doi.org/10.1177/0011000098262001
http://dx.doi.org/10.1037/0022-0167.50.1.97
https://doi.org/10.21833/ijaas.2017.03.015
https://doi.org/10.17051/ilkonline.2017.330242

Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1417-1447

Pyne, J. R. (2011). Comprehensive school counseling programs, job satisfaction, and the ASCA National
Model. Professional School Counseling, 15(2), https://doi.org/10.1177/2156759X1101500202

Razavipour, K., & Yousefi, M. (2017). Iranian English language teachers' job satisfaction and organisational
climate in public and private schools. Issues in Educational Research,27(4), 842-858.
http://www.iier.org.au/iier27/razavipour.pdf

Reutter, K. K., & Bigatti, S. M. (2014). Religiosity and spirituality as resiliency resources: Moderation,
mediation, or moderated mediation?. Journal for the Scientific Study of Religion, 53(1), 56-72.
https://doi.org/10.1111/jssr.12081

Scoles, M. A. (2011). Examination of the impact of prior teaching experience on the self-efficacy of school
counselors in the state of Ohio [Unpublished doctoral dissertation]. Bowling Green State
University.

Sevimli, F., & iscan, O. F. (2005). Bireysel ve is ortamina ait etkenler agisindan is doyumu. Ege Akademik
Bakis Dergisi, 5(1), 55-64. Retrieved from
https://dergipark.org.tr/tr/pub/eab/issue/39836/472327

Sharpley, C. F., & Ridgway, I. R. (1993). An evaluation of the effectiveness of self-efficacy as a predictor of
trainees' counselling skills performance. British Journal of Guidance & Counselling, 21(1), 73-81.
https://doi.org/10.1080/03069889308253643

Sutherland, F. (1994). Teachers’ perceptions of school climate (ERIC Document Reproduction Service No.
ED379214). http://www.eric.ed.gov/PDFS/ED379214

Sutton, J.,, M., & Fall, M. (1995). The relationship of school climate factors to counselor self-
efficacy. Journal of Counseling & Development, 73(3), 331-336. https://doi.org/10.1002/j.1556-
6676.1995.tb01759.x

Tableman, B., & Herron, A. (2004). School climate and learning. Best Practice Briefs, 31(1), 1-10.
DOI:10.1007/978-1-4419-1428-6_396

Tarhan, S. (2017). ihtiyac, yeterlik ve mesleki doyum baglaminda rehber 6gretmenlerin gérev
algilari. Bartin Universitesi Egitim Fakiiltesi Dergisi, 6(3), 1385-1408.
https://doi.org/10.14686/buefad.344357

Tasdelen-Kargkay, A. (2008). Farkli egitim programi mezunu psikolojik danismanlarin mesleki yeterlilikleri
ve is doyumlarinin incelenmesi. Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 24, 24-35.
https://search.trdizin.gov.tr/yayin/detay/80814/

Taytas, M. (2013). Psikolojik danismanlarin yeterliklerinin incelenmesi [Yayinlanmamis yiiksek lisans tezi].
Yiziinc Yil Universitesi.

Ultanir, E. (2000). Okul psikologu ve okul psikolojik danismanligi meslekleri: Karsilastirmali bir calisma.
Milli Egitim Dergisi, 148, 9-16.

Weiss, D. J.,, Dawis, R. V., & England, G. W. (1967). Manual for the minnesota satisfaction
guestionnaire. Minnesota Studies in Vocational Rehabilitation, 22, 1-120.

Welsh, W. N. (2000). The effects of school climate on school disorder. The Annals of the American
Academy of Political and Social Science, 567(1), 88-107.
https://doi.org/10.1177/000271620056700107

1446


https://doi.org/10.1177/2156759X1101500202
http://www.iier.org.au/iier27/razavipour.pdf
https://psycnet.apa.org/doi/10.1111/jssr.12081
https://doi.org/10.1080/03069889308253643
http://www.eric.ed.gov/PDFS/ED379214
https://doi.org/10.1002/j.1556-6676.1995.tb01759.x
https://doi.org/10.1002/j.1556-6676.1995.tb01759.x
http://dx.doi.org/10.1007/978-1-4419-1428-6_396
https://doi.org/10.14686/buefad.344357
https://doi.org/10.1177%2F000271620056700107

Ak & Deniz Yondem — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 1417-1447

Williams, M. D. (2009). The relationship of principal leadership behaviors with school climate, teacher job
satisfaction, and student achievement [Unpublished doctoral dissertation]. The University of
Southern Mississippi.

Xiaofu, P., & Qiwen, Q. (2007). An analysis of the relation between secondary school organizational
climate and teacher job satisfaction. Chinese Education & Society, 40(5), 65-77.
https://doi.org/10.2753/CED 1061-1932400507

Yam, F. C. (2018). Psikolojik danismanlarin tukenmislik duzeyleri, is doyumu/mesleki memnuniyet
diizeyleri ve psikolojik danisma 06z vyeterlikleri: Tirkiye’de yapilmis arastirmalarin
incelenmesi. Akademik Bakis Uluslararasi Hakemli Sosyal Bilimler Dergisi, 70, 110-131. Retrieved
from https://dergipark.org.tr/tr/pub/abuhsbd/issue/42273/508656

Yesilyaprak, B. (2009). Tirkiye’de psikolojik danisma ve rehberlik alaninin gelecegi: Yeni acgilimlar ve
ongoriler. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 42 (1), 193 - 214.
https://doi.org/10.1501/Egifak_0000001144

Yiyit, F. (2001). Okul psikolojik danismanlarinin yetkinlik beklentilerini 6lgmeye yénelik bir 6lcek gelistirme

calismasi [Yayinlanmamis yiiksek lisans tezi]. Cukurova Universitesi.

1447


https://doi.org/10.2753/CED%201061-1932400507
https://doi.org/10.1501/Egifak_0000001144

