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ABSTRACT 
This study aimed to investigate the relationship between the attitudes of university 
students towards using Information and Communication Technology (ICT) and media 
tools in learning English and their emotional intelligence. It also investigated whether the 
attitudes of university students towards using ICT and media tools in learning English 
and their emotional intelligence varied according to their gender and departments.  The 
Turkish adaption of the revised Schutte emotional scale and The Attitude Scale for the 
Use of Media and ICT in Learning English were used as instruments to collect data in 
the study, which involved 143 female and 84 male, in total 227, university students. The 
independent t test, one way analysis of variance and Pearson product moment correlation 
technique were used to analyze the data obtained related with the variables gender, 
departments and emotional intelligence respectively. A positive relationship between the 
attitudes of participants and emotional intelligence was found. The other finding was that 
the attitudes of university students towards ICT and media use in learning English 
varied significantly according to their gender and departments. It was recommended that 
more comprehensives studies be conducted with different and various working groups to 
develop new language programs from broader perspectives.   
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ÜNİVERSİTE ÖĞRENCİLERİNİN İNGİLİZCE ÖĞRENİMİNDE 
BİLİŞİM TEKNOLOJİSİ VE MEDYA ARAÇLARININ KULLANIMINA 
YÖNELİK TUTUMLARI İLE DUYGUSAL ZEKALARI ARASINDAKİ 

İLİŞKİ   

Bu araştırmada üniversite öğrencilerinin İngilizce öğreniminde bilişim teknolojisi ve 
medya araçlarını kullanmaya yönelik tutumları ile duygusal zekâları arasındaki ilişki 
incelenmiştir. Araştırmada ayrıca üniversite öğrencilerinin İngilizce öğreniminde bilişim 
teknolojisi ve medya araçları kullanmaya yönelik tutumlarının ve duygusal zekalarının 
cinsiyet ve öğrenim gördükleri bölüm değişkenine göre farklılaşıp, farklılaşmadığı da 
araştırılmıştır. Araştırmanın katılımcıları 143’ü kız ve 84’ü erkek olmak üzere toplam 
227 üniversite öğrencisidir. Veri toplama araçları olarak Schutte’nin Türkçeye 
uyarlanmış Duygusal Zekâ Ölçeği ile İngilizce Öğreniminde Medya ve Bilişim 
Teknolojisi Kullanımına Yönelik Tutum Ölçeği kullanılmıştır. Elde edilen veriler t testi, 
tek yönlü varyans analizi ve Pearson moment korelasyon tekniği ile analiz edilmiştir. 
Araştırma sonucunda üniversite öğrencilerinin İngilizce öğreniminde bilişim teknolojisi 
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ve medya araçlarını kullanmaya yönelik tutumları ile duygusal zekâları arasında pozitif 
yönde anlamlı bir ilişki olduğu ve incelenen tutumları ile duygusal zekalarının 
cinsiyetleri ve bölümlerine göre anlamlı şekilde farklılaştığı tespit edilmiştir. Yeni 
Yabancı Dil Eğitim Programlarının geliştirilebilmesi için farklı ve çeşitli örneklem 
gruplarının dâhil edildiği daha kapsamlı araştırmaların yapılması tavsiye edilmiştir.  

Anahtar Kelimeler: Bilişim teknolojisi ve  medya araçları, duygusal zeka, İngilizce 
öğrenimi  

INTRODUCTION     

Information and communication technology (ICT) and emotional intelligence (EI) 
are two important factors in determining how people learn languages. The rapid 
developments in ICT and the increasing interest in exploring emotions of human 
beings have brought about new insights into English Language Teaching (ELT). 
English language teaching has witnessed significant shifts in approaches, 
methods and materials in the last decades through the developments in ICT 
(Dudeney and Hockley 2012, Warschauer 1996).  Easy and quick access to ICT 
systems and services has led to the construction of ICT-rich learning 
environment, which facilitates language learning.  On the other hand, the role of 
emotions in language learning, which contributes greatly to positive learning 
environment, has been neglected, compared to the rational aspect of language 
learning, (Swain 2013). Given the assumption that ICT and media tools and 
emotional intelligence may play significant roles in foreign language learning, 
the study aimed to investigate the relationship between the participants’ attitude 
towards ICT and media tools in learning English and their emotional intelligence. 
The facts that the number of people speaking English has risen dramatically in 
the last decades (Graddol 2000) and that English is the most the most commonly 
used language in the web (Internet World Stats 2015) while the report of Turkey 
in learning English is quite poor (Education First 2015, TEPAV 2013) were also 
the other motives to conduct the study.   

Whether the attitudes of university students towards using ICT and media tools 
in learning English and their emotional intelligence varied according to their 
gender and departments was also investigated in this study. The literature 
review, method, results, discussion and recommendations are as follows. 

LITERATURE REVIEW 

THE USE OF INFORMATION AND COMMUNICATION TECHNOLOGY IN 
ENGLISH LANGUAGE TEACHING  

Information and Communication Technology can be defined as the totality of the 
electronic tools, a mixture of hardware, software and communication facilities, 
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that are used to collect, store, present and distribute information to audience 
(Berce, Lanfranco and Vehovar 2008; Olatoye 2011). To Olatoye’s definition 
(2011), it includes all related information and communication technologies such 
as media and broadcasting, telecommunications equipment and services, internet 
services provision, e-mails, voice-mails, cellular phones and electronic bulletin 
boards.   

The history of ICT, which began with the installation of the first digital computer 
to do scientific calculation work in Kolkata in 1956, has witnessed remarkable 
transformation in various ways (Heeks 2008). The use of computing technology 
in governmental bodies in 1960s and 1970s was extended to encompass the 
business world in 1980s. With the advent of the Internet in the beginning of 
1990s, the nature and scope of ICT has extended much beyond its initial use. 
Today information and communication technologies directly affect the way we 
access information, communicate with others and participate in social groups. 
The impact of ICT on individuals and societies has been researched from various 
aspects. While some studies point out that ICT has made life much easier and 
faster, particularly in communication, transportation, medication and education, 
some others indicate that it has caused many social problems such as alienation, 
loneliness and disconnection from real world (Davidow 2011; Kellner 2006, 
Khajehnoori 2010; Rainie and Wellman 2012). On the other hand, it is also put 
forward that the nature of socialization has changed due to the new technologies 
(Junco 2012; Lam 2012; Rouis et al. 2011; Van-Vooren and Bess 2013).  

Considering the integration of ICT into learning environments, it can be said that 
many forms of ICT are used in the process, from computers and digital tools to 
information resources on the web, multimedia programs in CD-ROMs, and 
media and broadcasting organs, (Wang and Woo 2007). As for the practice, 
comprehensive studies on the impact of ICT use in education reveal that ICT has 
much to promise for the future of education (Cassen McNally and Vignoles 2015; 
Livingstone 2012). 

The use of technology, particularly ICT and media tools, in learning English has 
been well-described in literature (Bax 2003, Dudeney and Hockley 2012, 
Warschauer 1996). The clear cut taxonomy by Dudeney and Hockley (2012) 
reveals how the nature and scope of learning English has been transformed since 
1980s: 

a) CALL (Computer Assisted Language Learning),  

b) the great shift: Internet,  

c)    the future of technology: mobile learning.  
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From a broader perspective, it could be said that these three stages represent the 
past, present and future of ICT in English Language Teaching (ELT). The journey 
of ICT, which started with computer assisted drill exercises and static texts 
through limited interactions between the learners and the content, headed 
towards more sophisticated and stimulating tasks with much emphasis on 
writing and critical thinking due to the advances in technology (Bax 2003; 
Warschauer 1996). The inclusion of multimedia and the arrival of the Internet led 
to a more integrated learning environment with enriched learning materials and 
better personal interactions, which promised a continuous process towards full 
ICT implementation (Bax 2003). With the increasing accessibility of the Internet, 
the ways of exploring, collecting and sharing knowledge and the nature of 
communication have changed dramatically, and they all have had implications in 
the ELT. English Language Teaching is closely related with human interaction 
and technology use. It has undergone significant changes due to the specific 
developments in information and communication technologies, and thus the 
learning environment, classroom practices, material types and the role of 
teachers have changed dramatically in the last three decades (Bax 2003; Dudeney 
and Hockley 2012; Warschauer 1996).  

EMOTIONAL INTELLIGENCE 

As language learning is a social process that requires communicative competence 
and collaborative working, emotional intelligence is of significant importance in 
ELT. In a positive learning environment, students are motivated, participatory, 
collaborative, creative and productive, which are traits closely related with 
emotional intelligence. In developing an ELT curriculum, emotional intelligence 
should be taken into consideration so as to meet the contemporary English 
Language Teaching standards through developing and implementing EI 
competencies (Tuncay 2002).  

Emotional intelligence has been researched from various aspects in the last 
decades (Bar-On, 1997 and 2000; Boyatzis, Goleman and Rhee 2000; Goleman 
1995, Goleman 1998; Mayer and Salovey 1997; Mayer Salovey and Caruso 2004; 
Salovey and Mayer 1990). Though there is a significant amount of work on 
emotional intelligence, it can be said that three theoretical approaches have 
guided the related research and publications so far: the EI ability model by 
Mayer and Salovey (1997), Emotional –Social Intelligence (ESI) Model by Bar-On 
(1997 and 2006), and Goleman’s model of EI concentrated on emotional 
competencies (Goleman 1998).  

While the origin of the concept of EI dates back to Gardner (1983), the systematic 
frame was constructed by Salovey and Mayer (1990:189), who defined emotional 
intelligence as “the ability to monitor one’s own and others’ feelings, to 
discriminate among them, and to use this information to guide one’s thinking 
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and action”. In another study, Mayer and Salovey (1997) redefined emotional 
intelligence as a set of skills that contribute to perceive, use, understand and 
manage emotions. In a more detailed study, Mayer and Salovey (1995) predicted 
that emotionally intelligent individuals are more likely to express emotions 
effectively, choose good emotional role models, convey and discuss feelings, and 
gain expert knowledge in a particular emotional area such as aesthetics, moral or 
ethical feeling, social problem solving, leadership, or spiritual feeling.     

Soon after Salovey and Mayer’s work in 1990, emotional intelligence took larger 
place in literature and a growing body of relevant research was conducted about 
it (Averill and Nunley 1992; Bar-On 1997; Cooper and Sawaf 1997; Goleman 1995; 
Mayer and Geher 1996; Stein Howard and Book 2011). In his popular book, 
Emotional Intelligence, Goleman (1995)  extended the work of Salovey and Mayer 
(1990) by covering a great deal of multi perspective research on emotions and the 
brain, emotions and social behavior, and school-based programs designed to 
contribute to children’s emotional and social development.  He also made strong 
claims about emotional intelligence’s contribution to individual and society by 
emphasizing the role of emotional intelligence in success at home, at school, and 
at work. Another important emotional intelligence theorist, Bar-On (1997: 3) 
combined mental abilities (e.g., emotional awareness) with other traits such as 
personal independence, adaptability skills, general mood, and stress 
management skills. Seeking an answer to the question why some individuals are 
more able to succeed in life than other, Bar-On tried to define emotional intelligence 
within the context of personality theory and described emotional intelligence as 
an array of interrelated emotional and social abilities and skills which enable 
people to know and manage emotions, to solve personal and interpersonal 
problems, and to cope with difficulties, challenges and pressures in daily life. 

The studies into the role of Information and Communication Technology in 
English Language Teaching has been researched from various aspects (Baek 2008; 
Beatty 2003; Çapan 2012; Çuhadar and Yücel 2010; Demirbilek and Yücel 2011; 
Dudeney and Hockley 2012;  Güneyli Birikim and Perkan 2009;  Güven 2015; 
Murray 2000; Swain  2013; Warschauer 1996). Similarly, the relationship between 
emotional intelligence and ELT has aroused interest in academia (Esfandiari and 
Ekradi 2014; Mousapour and Khorrram 2015; Sucaromana 2012; Tuncay 2002; 
Tuyan and Sadık 2008).  However, the literature review has not revealed any 
research that has investigated the relationship between emotional intelligence 
and the attitudes towards the use of ICT and media tools in ELT so far.  

Considering the significance of these variables in learning English, the researcher 
aimed to investigate the university students’ attitude towards ICT and media 
tools in learning English and their emotional intelligence to contribute to the 
area. The seemingly contrast between the emotional intelligence, which involves 
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somewhat physical, personal and social contact between people, and the ICT and 
media tools, which are partly closed to physical contact with humans, also 
played role in the motivation of doing the research.  The question as to whether 
the attitudes of the participants’ attitudes towards the use of ICT and media tools 
and their emotional intelligence varied according to gender and department 
variable was the other motive in the research.    

METHOD 

The study examined whether the there is a relationship between emotional 
intelligence of university students and their attitude towards ICT and media 
tools in learning English. Relational screening model was used in the analysis of 
the data related with this variable. It also investigated whether the participants’ 
attitudes towards ICT and media tools in learning English and their emotional 
intelligence varied according to their gender and departments.  The independent 
t test and one way analysis of variance were used to analyze the data related with 
the gender and the department variable respectively.  

Participants 

143 female and 84 male, in total 227, university students participated in the study 
in 2014-2015 academic year. The participants were the randomly selected out of 
the students in the Departments of Social Sciences, Art, Music and Mathematics 
at Ahmet Keleşoğlu Faculty of Education, Necmettin Erbakan University, in 
Konya/Turkey. The ages of the participants varied from 18 to 24.  

Data Gathering Instruments 

The data about the attitudes of the participants towards using ICT and media 
tools in learning English were collected through the Attitude Scale for the Use of 
Media and ICT in Learning English (ASMICT), which the researcher had 
developed and tested in terms of validity and reliability before (Güven 2015). The 
scale was in the Likert-type, and had 16 questions and six responses with two 
endpoints ranging between “strongly agree” and “strongly disagree”  

As for collecting data about the emotional intelligence of the participants, the 
Turkish adaption of the revised Schutte emotional scale, whose reliability and 
validity tests were done by Tartar et al. (2011), was used. The original scale was 
developed by Schutte et al. (1998), and revised by Austin et al. (2004). The revised 
version which was used in this study had 41 items with five responses ranging 
from “strongly agree” to “strongly disagree”.  

Process 

The participants were selected randomly and asked to fill in the two scales and a 
personal information form. The data were analyzed with SPSS package program.  
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Pearson product moment correlation analysis, a quantitative research technique, 
was used to investigate whether there is a relationship between the emotional 
intelligence of university students and their attitude towards the ICT and media 
tools in learning English. Given the findings of the Tartar et al. (2011), total 
correlation was taken into consideration in interpreting the data. As the further 
step, whether the attitudes of university students towards using ICT and media 
tools in learning English and their emotional intelligence varied according to 
their gender and departments was investigated through t test and one way 
analyses of variance.   

RESULTS 

The results obtained from the analyses of the data were given in the tables below: 

Table 1. The Relationship Between The Participants’ Emotional Intelligence (Ei) 
And Their Attitudes Towards The Use Of Media And Ict Tools In Learning 

English (Asmict) 

                                    EI  

ASMICT r              .303 
p              .000* 
n               227  

                                  *p<.01 

In Table 1, the relationship between ASMICT and EI was analyzed through 
Pearson product moment correlation technique. According to the results it was 
concluded that there was a .303 positive level relationship between the attitudes 
of the students towards using the media and ICT tools in learning English and 
their emotional intelligence (r =.30; p <.01). 

Table 1. The Investigation of ASMICT  and EI Scores According to Gender 
Variable 

Dependent Variable Gender n X  Ss t p 

Female 143 61.47 11.96 ASMICT 
Male  84 56.37 12.84 

3.02 .00 

Female 143 156.03 14.54 EI 
Male  84 143.71 18.66 

5.19 .00 

Independent sampling t test was implemented to see whether the ASMICT and 
EI scores varied according to gender and the results were presented in Table 2. 
As is seen from the table, the means of female participants’ scores from the 
ASMICT and EI are significantly higher than that of males (ASMICT: t=3.02; 
p<.01 and EI: t=5. 19; p<.01).  
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Table 3. The Investigation of ASMICT and EI Scores According to Department 
Variable 

 Dependent 
Variable 

  Department n X  Ss F p Significant 
difference 

1. Social Sciences 71 55.89 12.78 
2. Art 61 58.00 13.94 
3. Music 40 62.75 8.69 

ASMICT 

4. Mathematics 55 63.80 11.24 

5.66 .00 1-3, 1-4 

1. Social Sciences 71 153.45 19.02 
2. Art 61 146.10 16.68 
3. Music 40 153.93 18.48 

EI 

4. Mathematics 55 153.09 13.05 

2.79 .04 2-3 

One way analysis of variance was applied to see whether the ASMICT and EI 
scores of the participants varied according to their departments. The results 
revealed that ASMICT scores of the participants varied significantly according to 
what department they were in (p<.01). As a result of the Scheffe test conducted to 
investigate the origin of this difference, it was found that the ASMICT scores of 
the participants in Social Sciences were significantly lower than those of the 
students in Music and Mathematics Education.  As for EI, it was also found that 
emotional intelligence of the participants varied significantly according to their 
departments (p<.01).  The Scheffe test result revealed that the EI scores of Art 
Department students were significantly lower than those of the Music 
Department students.  

DISCUSSION 

With the introduction of information and communications technology and the 
media tools into language learning, how learners perceive these new shifts in 
learning English has been investigated comprehensively (Bax 2003; Cassen 
McNally and Vignoles 2015; Dudeney and Hockley 2012; Livingstone 2012; 
Warschauer 1996). On the other hand, the relationship between emotional 
intelligence and English language learning has attracted interest in the academia 
as well (Esfandiari and Ekradi 2014; Mousapour and Khorram 2015; Sucaromana 
2012; Tuncay 2002; Tuyan and Sadık 2008; Zarafshan 2012). Given the 
assumption that emotional intelligence and technology may play significant roles 
in foreign language learning, the study aimed to investigate the relationship 
between the participants’ attitude towards ICT and media tools in learning 
English and their emotional intelligence, and revealed that there is a positive 
relationship between them. The finding suggests that university students who 
are likely to adopt ICT and media tools in learning English are also likely to 
recognize their own and others’ emotions. This may be because learning a 
language entails primarily intrapersonal and interpersonal communication and 
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interaction, which are the components of EI, and it also significantly benefits 
from sophisticated ICT and media tools as they facilitate and enrich learning 
English. Regarding the fact that ICT and media tools are the means of 
communication, it may seem plausible to anticipate a positive relationship 
between people’s emotional intelligence and their attitude to ICT and media use 
in learning English.  

Considering that emotional intelligence is strongly linked to social adaptability 
(Bar-On 1997), it may be argued that ICT and media tools might be used to 
improve communicative competence in learning English as they are means of 
communication. In the light of the literature on the changing nature of 
socialization due to new technologies (Junco 2012; Lam 2012; Rouis et al. 2012; 
Van-Vooren and Bess 2013; Wang and Woo 2007), it could be considered that 
people have positive attitude to getting into contact with the world through the 
ICT and media tools. The development of ICT use in ELT has covered a long way 
with significant changes that have facilitated communicative competence (Bax 
2003; Cassen McNally and Vignoles 2015; Dudeney and Hockley 2012; 
Livingstone 2012; Warschauer 1996).  As language learning is a part of human 
interaction and a means of communication, it requires knowing one’s own 
emotions (self-awareness), managing them, motivating oneself, recognizing 
others’ emotions and handling relationships with others properly, which are the 
five domains of emotional intelligence identified as self-management, 
motivation, self-regulation, empathy, and adeptness in relations (Goleman 1995). 
The finding of the study is supported with similar studies which have revealed 
that emotional intelligence is of significant effect in learning English (Esfandiari 
and Ekdradi 2014; Mousapour and Khorrram 2015; Sucaromana 2012; Tuncay 
2002; Tuyan and Sadık 2008; Zarafshan 2012).  

Another finding was that the means of female participants’ scores from the 
ASMICT were significantly higher than that of males, which is supported by 
several studies that have revealed girls prefer to use ICT for learning and school 
work much more than boys do (Becta 2008; Ofcom 2008; Tekerek and Ercan 
2012). There is also some other research that argue boys adopt more positive 
attitudes towards ICT and have better ICT skills (Sargın 2013; Varank 2007)  The 
finding of the study is also significant as the international gender statistics 
community indicates the significance of gender and ICT in gender related issues 
(UNCTAD 2014). Considering the discernible rise in the awareness of the role of 
ICT in the empowerment of women, it is obvious that the participation of women 
in the information society could be realized through the acquisition of ICT skills 
(Bimber 2000, Kelka and Nathan 2002, Hilbert 2010, UNCTAD 2014).  The finding 
of the study suggests that benefiting from computer- and/or Internet assisted 
education is in possibility for the female participants.  
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It was also found that the means of female participants’ scores from the 
emotional intelligence scale were significantly higher than that of males, which 
could be interpreted that female participants are more emotionally expressive 
than males. This finding is supported by similar studies which concluded that 
women have greater emotional knowledge, can express their emotions more 
fluently, recognize their own and others’ emotions better and conduct more 
successful interpersonal relations than males (Erdoğdu 2008; Grewal and Salovey 
2005; Grossman and Wood 1993; Harrod and Scheer 2005; Stein and Book 2011).   

When the emotional intelligence of the participants was investigated in terms of 
the department variable, the means of the participants’ scores in Art Department 
from Emotional Intelligence scale was found to be significantly lower than those 
in Music Department. This finding might be attributed to the social and 
interpersonal aspect of emotional intelligence. In another study conducted into 
the various faculty students (Erdoğmuş 2008), the emotional intelligence of Fine 
Arts students were found significantly higher than the students’ in the Faculties 
of Law, Engineering, Letter and Physical Education. Due to the shortage of 
literature into the comparison of the departments, further studies seem to be 
necessary from larger perspectives.      

The other finding was that the means of the participants’ scores in Social Sciences 
Department obtained from ASMICT were significantly lower than the means of 
those in Music and Mathematics Departments. This finding is significant in the 
light of the long lasting claim since Pythagoras that there is a close connection 
between music theory and mathematics (Henle 1996; Papadopoulos 2002).  
Considering the view that music theory and music composition necessitate 
particular way of abstract thinking, which is very similar to mathematical pure 
thought (Papadopoulos 2002: 66), it could be argued that the students at 
Mathematics and Music Departments have similar interest in Information and 
Communication Technology. On the other hand, difference between the Social 
Sciences students’ scores and those of Mathematics and Music departments 
might have resulted from the frequency and the way they use ICT and media 
tools in conducting classes and/or doing assignments. The differences between 
students’ habits, interests and needs which are related with their departments 
might have played role in this difference as well.  

The results obtained in this study are likely to shed light into the solution of the 
long lasting problems in English Language Teaching in Turkey. According to a 
recent report by Education First (2015) about the ranking of countries by their 
English levels, Turkey was listed as a country with a very low level English. 
Another comprehensive study into the needs assessment of English Language 
Teaching in Turkish state schools conducted by TEPAV (The Economic Policy 
Research Foundation of Turkey) and British Council (2013) revealed that 
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students fail to learn how to learn English communicatively and functionally due 
to teacher-centric and classroom practice focused approach. What can be 
concluded from the report as to the cause of the problem is that Turkish learners 
are not adequately exposed to English to use it correctly and fluently.  Owing to 
significant developments in technology which have transformed the classroom 
practices, material types, role of teachers and learning environment greatly in the 
last decades, ICT can offer rich and diverse prospects to both teachers and 
learners. Particularly through the widespread Internet use, people can access and 
share any kind of information easily, which is quite important to learn English 
(Bax 2003; Dudeney and Hockley 2012; Warschauer 1996). As far as the data by 
the Republic of Turkey Prime Ministry Investment Support and Promotion 
Agency (ISPACT), (2015), more than half of all households in Turkey have 
computers with internet access and this is expected to rise over 65.6 per cent in 
the five years, which indicates the interest in ICT in the country. Also, the data 
obtained from TUIK (Turkish Statistical Institute) (2015) reveals that the majority 
of the ICT users in Turkey   are between 16 and 24 year-old, and the people with 
higher education level have the highest ratio among all the groups in using the 
ICT. Since the participants in the study were all university students, it could be 
inferred that ICT may contribute to the solution to the problems in ELT in Turkey 
by providing a new learning environment. Besides, considering the facts that the 
number of people speaking English has risen dramatically in the last decades 
(Graddol 2000) and that English is the most the most commonly used language in 
the web (Internet World Stats 2015), the findings of the study could be regarded 
as significant.  

RECOMMENDATIONS 

As the number and diversity of ICT users and applications increase day by day, 
similar studies should be carried out to investigate the relationship between 
emotional intelligence and the other forms of ICT usage that were not included in 
this study, like mobile devices. Also, similar scales could also be developed to 
assess the attitudes of ICT users in other ages and social groups.  

New learning environments should be developed in accordance with the rapid 
developments in Information and Communication Technology. As English 
language is the target and the medium in learning English, language learners can 
be exposed to the target language as much as possible though the ICT enhanced 
learning environments. What should be born in mind is that emotional 
intelligence should be taken into consideration while developing new education 
plans based on ICT as it might also pose some risks such as the breakdown of 
group identity, the loss of normal relations, social isolation, violence, suicide and 
similar problems (Mitchell et al. 2005; Sargın 2012; Subrahmanyam et al. 2001)  
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It should also be noted that the data gathering instrument used in this study to 
investigate the participants’ attitudes towards ICT and media tools in learning 
English had an item about the role of e-mailing but it did not have any items 
related with social media platforms. Considering the increasing role of social 
media platforms like Facebook, Twitter, YouTube, Skype and blogs in society, it 
could be suggested that more comprehensive studies be conducted to investigate 
the topic from broader perspectives.  

Due to the facts that the nature of ELT has become more and more technology 
driven in the last decades (Bax 2003; Dudeney and Hockley 2012; Warschauer 
1996), and that language learning is a social process which requires emotional 
intelligence whose domains are self-management, motivation, self-regulation, 
empathy and adeptness in relations,  (Goleman 1995), it could be recommended 
that new language programs be developed regarding the role of ICT and media 
tools and emotional intelligence in learning a foreign language.   
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