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Abstract

The purpose of this study was to explore how pre-service social studies teachers understood
global perspectives within social studies education and how they interpreted social studies
teacher education program in terms of providing global perspectives. Phenomenological
design was employed in order to gather the data. The data obtained as a result of two semi-
structured interviews with 11 pre-service social studies teachers and participants’ journals
were analyzed by using NVivo 10 package program. The data were analyzed with inductive
analysis. The data were collected in the spring semester of the 2009-2010 academic year.
Findings indicated that the participants’ definitions or thoughts about global perspectives
were shaped by their belief about globalization. The participants also stated that teaching

social studies by employing global perspectives would help students to understand their own
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prejudice and stereotypes about different cultures, ethnic and religious groups and teacher

education programs are incompetent to provide such training.
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Introduction

Globalization refers to a process in which boundaries and barriers are diminished therefore
connections and interactions between people are increased (Banks et. al., 2005; Kaymakgt,
2012; Scholte, 2005; Robertson, 1991). Because of globalization and new improvements in
technology have resulted in increasing people’s awareness Of the world outside of their
hometown and developing relationships and interactions between people from different
cultures (Kirkwood, 2001; Cappon, 2004). Therefore cultural, ethnic, racial, and religious
diversity is inevitable in our classrooms and it certainly shapes how we define education, and
how and what we teach in classrooms (Alger and Harf, 1985; Apple, 2006, 2013; Banks,
2009; Hanvey, 2004; Kirkwood, 2001; Merryfield, 2002; Nieto, 2013; Pike, 2000; Ukpokodu,
1999).

Since outcomes of globalization, such as diversity being exclusively included in the
classrooms, become more visible in education as well as in social and economic life,
educators around the world have begun to question current educational systems and schooling
in their home countries in terms of preparation of students for the challenges they might face
in today’s global world (Banks, 2004; Merryfield, 1998; Mundy and Manion, 2008;
Kirkwood, 2002). As much as scholars in education, some educational and professional
organizations such as UNESCO, UNICEF, and NCSS have pointed out that there was an
increasing need to re-shape the educational policies, programs, and schools to educate
students in a way that they will be ready to understand the complexities and conflicts of the
ever-changing world and become informed and responsible citizens (Ag¢ikalin, 2010a, 2010b;
Banks et. al., 2005; Giinel and Oztiirk, 2016; Maguth and Hilburn, 2015; Merryfield, 1998,
2002; Merryfield, 2002; Mundy and Manion, 2008; Rapoport, 2009, 2010).

At this point, scholars in countries such as Canada, United States of America, and United
Kingdom, which have rapidly become diverse in terms of culture, race, ethnicity, and religion,
have argued about how to educate young people to become citizens of the global world for
last couple decades. They also have suggested instructional materials, programs, and courses
to infuse global perspectives in education (Merryfield, 1997, 2002; Mundy and Manion,
2008). Thus global education has found its way into the social studies curricula across the

world.
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Global education addresses issues such as open- mindedness, multiple perspectives,
eliminating stereotyping, discrimination, racism, acceptance of diversity, different cultures,
and universal values as well as different cultural values and empathy for the marginalized
students (Banks, 2004; Kirkwood, 2001; Merryfield, 1998; Merryfield and Subedi, 2003).
Global educators also focus on interconnectedness of the world, cross-cultural awareness,
perspective consciousness, human rights, gender inequity, tolerance, social justice, respect for
views of who come from different backgrounds and values of others (Hanvey, 2004;
Kirkwood, 2002). In addition, global perspectives has four learning themes: Multiple
perspectives, comprehension and appreciation of cultures, knowledge of global issues, and the

world as an interrelated system (Kirkwood, 2001).

These new improvements in education around the world had a profound influence on
educational policies in Turkey. Therefore scholars and officials from Ministry of National
Education in Turkey developed a new curriculum in 2005 (MEB, 2005a, 2005b). As one of
the new implementations to the social studies curriculum in Turkey, a new learning theme
called “Kiiresel Baglantilar “ (Global Connections) was employed in the social studies
curriculum from grade 4 through 7. The theme includes four units titled “Ulkemiz Ve Diinya”
(Our Country And The World), “Ulkeleraras1 Kopriiler” (Bridges Between Countries),
“Uzaktaki Arkadaslarim” (My Far Away Friends), and “Hepimizin Diinyas1” (Our World)
(MEB, 2005a, 2005b).

Throughout the existing literature, it has been suggested that the themes of global education
are not entirely represented in the social studies curriculum in Turkey (Agikalin, 2010a;
Balkar and Ozgan, 2010; Giinel and Pehlivan, 2015; Kaymakc1, 2012). Researchers also
pointed out that multiple perspectives as one of the themes is diminished or ignored across the
curriculum and the textbooks. In addition, some researchers claimed that even though the
social studies curriculum somewhat includes topics of global education, teachers are neither
enthusiastic nor qualified to teach such issues in Turkey (Giinel and Oztiirk, 2016; Ozkan,
2006). On the other hand, some studies found that in spite of having a general idea of global
perspectives and appreciating positive outcomes of employing the principles of global
education, teachers lacked of comprehensive knowledge and skills to implement global
education into their teaching effectively (Appleyard, 2009; Mundy and Manion, 2008;

Rapoport, 2010). Not surprisingly some studies stated that teacher education programs
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inadequately train pre-service teachers to teach global issues. (Alazzi, 2011; Mangram and
Watson, 2011).

Research showed that teaching complex global issues effectively depends on teachers’
experiences, knowledge, and critical thinking capacity (Merryfield and Kasai, 2004;
DeNobile, Kleeman and Zarkos, 2014). Thus more research needs to examine how pre-
service teachers’ beliefs, perceptions, and values are shaped and how their experiences,
training, and prejudices might influence their teaching (DeNobile, Kleeman and Zarkos,
2014).

There have been a number of studies in to what extend the new improvements in education
meet the needs of in-service and pre-service teachers and teacher educators in Turkey (Aykag,
2007; Din¢ ve Dogan, 2010; Doganay, 2009; Doganay ve Sari, 2008; Gomleksiz, 2005);
however, relatively little attention has been given to using global perspectives in social studies
teacher education programs and pre-service social studies teachers’ perception of global
education in Turkey (Acikalin, 2010a, 2010b; Cirik, 2008; Giinel and Oztiirk, 2016; Giinel
and Pehlivan, 2015, 2016). It is important to understand how pre-service social studies
teachers perceive global perspectives within social studies education and how they interpret
social studies teacher education program in terms of providing global perspectives. Hence this
study aims to examine these questions:

1) How do pre-service social studies teachers perceive global perspectives within social

studies education?
2) How do pre-service social studies teachers interpret social studies teacher education

program in terms of providing global perspectives?

The goals of this study are particularly important because global education is a recently
introduced concept in education and receives inconsiderable amount of attention within the

current social studies curriculum and teacher education programs in Turkey.

Research Methodology

The purpose of this study is to understand how pre-service social studies teachers understand
global perspectives within social studies education and how pre-service social studies teachers
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interpret social studies teacher education program in terms of providing global perspectives.
The phenomenology design was used to conduct this study. Phenomenology aims to examine
one or more individuals' views, experiences, and perceptions about a phenomenon (Creswell,
2012). As a qualitative research approach phenomenology focuses on how an individual
perceives, makes sense of, and express a phenomenon (Glesne, 2012). Since this study
investigates pre-service teachers' perception of global perspectives, it is important to examine

participants’ understandings of the phenomenon and their experiences.

Participants

The participants of the study were 11 pre-service social studies teachers who were enrolled in
social studies teacher education program at a faculty of education in Turkey during the time
of the study. The purposeful sampling method was employed to select participants. Thus the
participants of the study were pre-service social studies teachers who were enrolled to the
course titled “Global Education”, which focused on issues such as globalization,
contemporary concepts (i.e., prejudice, discrimination, stereotypes, democracy and
democratic education, diversity etc.) and approaches, and emerging issues (i.e., war, terror,
political and social conflicts etc.) around the world. The participants were selected also based
on their hometown to examine to what extend cultural differences would influence their
perception. The participation was on a voluntary basis. Profiles of the participants were

presented in Table 1.

Table 1

Profiles of the Participants

Participants Age Sex Hometown
Aliye 22 Female Usak
Didem 20 Female Zonguldak
Esra 22 Female Samsun
Hakan 24 Male Kahramanmarag
Oznur 20 Female Afyon
Sevket 23 Male Bingol
Seyda 21 Female Bartin
Serkan 22 Male Kirklareli
Servet 29 Male Manisa
Selguk 22 Male Batman
Tarik 21 Male Ardahan
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Data Collection and Analysis

In phenomenological studies, interviews are the main data collection tools because they can
be used to understand and define an individual's experiences and thoughts on a phenomenon
(Creswell, 2012; Glesne, 2012). In the study, two 30-minute individual and semi-structured
interviews conducted to obtain further information about the questions of the study such as
how the participants defined global perspectives. The interview questions were prepared
under three categories from general to the more detailed questions: Background information
of the participants such as age, hometown, environment they live in and their definitions of
global perspectives, global education, and globalization; detailed questions regarding the
participants' experiences inside and outside of the class, and how they perceive global
perspectives and global education within social studies education in terms of the social studies
curriculum and teacher education programs; questions to gain insight into how well they think

global perspectives and global education fit into the Turkish educational system.

In addition to the interviews, the researcher also asked the participants to keep a journal
during the time of the study and the course. The journals focused on how the participants felt
during the in-class activities (including mid-term exam and final assignment) and what their
thoughts were about in-class and online discussions on controversial issues. Table 2 presents

the assignments of the “Global Education” course.

Table 2
Assignments of the “Global Education” Course

Assignments

Duration

Read a newspaper and interpret pictures
Re-writing a story

Preparing a concept map

Lectures about global/international issues
In-class discussions/current events

Online discussions/current events
Interaction with students from various ethnic
groups

Reading research articles/multicultural and
global education

Preparing a lesson plan
Watching/examining movies

Approximately 60 minutes
Approximately 60 minutes
Approximately 60 minutes
Approximately 30 minutes per class
Approximately 25 minutes per class
13 weeks

13 weeks

13 weeks

Approximately 60 minutes
2 weeks
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While conducting interviews, it is important to build a trustworthy relationship between the
researcher and the participants so they can freely express their thoughts and feelings about the
phenomenon (Glesne, 2012). In this study, since the researcher was also the instructor of the
“Global Education” course that the participants were enrolled during the time of the study,
second interviews were conducted after the students completed the course. Oral and written
consent of the participants were also taken to gather data in the study. The written consent
forms included that all the participants was going to be informed how the data was going to
be gathered, used, and that she/he did not have to answer questions that she/he found
uncomfortable. The researcher also made sure to provide privacy and confidentiality;
therefore the participants were given pseudonyms during the study. The participants was also
informed by the researcher that they were free to withdraw from participation at any time
during the study and their decision to withdraw from the study was not going affect their
grades. The data obtained as a result of the interviews and participants’ journals were
analyzed through in NVivo 10 package program. Since there were no structured themes,
inductive analysis approach was used. First, codes then based on these codes, themes were
found by coding the data line by line. After completing the first line-by-line coding, total 30
nodes were found. Then these nodes were reduced to four main themes and at the end of in-
depth the analysis, three major findings were emerged. In order to improve the
trustworthiness of the study, the researcher conducted face-to-face member check with all the
participants and employed multiple methods (i.e., multiple individual interviews with the

participants and participants’ journals) to collect data.

Findings

The findings of the study emerged under three main categories; 1) Pre-service social studies
teachers’ understanding of global perspectives in social studies education, 2) Pre-service
social studies teachers’ ideas about the importance of infusing global perspectives in social
studies education in Turkey, 3) Pre-service social studies teachers’ understanding of different
cultures and their ideas on their own proficiency in teaching about sensitivity to differences

and awareness of different cultures, people, multicultural, ethnic, and religious influences.
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Participants’ Definitions of Global Perspectives

Findings of the study indicated that the participants’ definitions or thoughts about global
perspectives were based on their beliefs about globalization and associated with such concepts
as exploitation, imperialism, and liberalism. In addition, a majority of pre-service social
studies teachers stated that they have not heard or learned about global perspectives.
Therefore they either could not define global perspectives at all or defined it incorrectly.
According to participants’ responses, there are two main factors that contributed to the
participants’ lack of knowledge and disinformation. These factors included not being able to
learn about global perspectives in school during their education (i.e., primary school through
college) in Turkey and learning about it in informal ways such as through the Internet, media,
and uninformed peers. For example Aliye said that, ‘it is going to be a little difficult for me to
define global perspectives. | can only guess and as far as | know it is something regarding
globalization, imperialism, and liberalism.” Selguk and Servet stated that, ‘I don 't know about
global perspectives at all.” Findings showed that participants’ lack of knowledge about global
perspectives led to major misconceptions about what global perspectives actually means.
Some participants associated global perspectives with globalization. Thus, they simply
described the term as “something related to globalization.” Aliye added, ‘I do not know for

sure, if I have to guess, it is to create homogenous world and homogenous culture.’

Furthermore, when participants were asked to define global perspectives, some participants
defined it as an ‘educational system, which would make all people become identical to each
other and cause loss of individuality so people would speak a common language and share
the same religious beliefs all around the world.” Other participants stated that, ‘since
globalization is becoming more important everyday around the world, it seems to me global
education means everyone receiving the same education all around the world...For example,
education in Turkey is getting equal to an education in Europe or in the United States.’
Hakan stated that, ‘thinking about global education, first I can say that it is about
globalization and education. An education that is planned to improve human behavior and it

is universal. It can be employed in Turkey and at the same time in Europe.’

On the other hand, Serkan added:;
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“Technology has developed all around the world. For example, | have been in
this university for couple of years and things change very fast. Perceptions for
example change. Educational policies change. There are new improvements in
education, new methods. | believe this forces people to learn about the world.
Global education is important; for example, 1 might receive the very same
education | am getting right now from the United States. | mean equality. Equal
right to access to the same education all around the world. ”

In addition Seyda explained,

“In fact, I am just beginning to learn about global perspectives. That is why | am
mostly curious about globalization. To me globalization is spreading some ideas
and perspectives to all around the world. In this case global education is a
development in education based on new improvements on technology, science,
and communication around the world. ”

In addition, Elif and Tarik explained that global perspectives are about ‘globalization of the
world and relationships and interactions among people who have different cultural
backgrounds.” Findings of the study also showed that all the participants in the study stated
that after completing the assignments of the “Global Education” course their understanding of

global perspectives shifted from “unclear” and “harmful” to “necessary” and “helpful.”

Importance of Infusing Global Perspectives in Social Studies Education in Turkey

All the participants in the study suggested that infusing global perspectives in social studies
education in Turkey is crucial since Turkey has racially, culturally, ethnically, and religiously
diverse social structure. Participants also pointed out that during the course they had a better
understanding of their own prejudice and stereotypes about different cultures and ethnic
groups so they have come to believe that global education might help eliminating stereotypes

and discrimination. Tarik explained;

“I realized that we already have stereotypes against different cultures in our own
society let alone about other cultures around the world and people from different
countries might have prejudice about Turkish culture too. Global education might
help eliminate or diminish stereotypes about different cultures. | would try to do
the same thing as a social studies teacher.”

In addition Hakan, Seyda, Esra, and Didem strongly emphasized that the “Global Education”

course ought to be offered in not only social studies teacher education program but also all
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teacher education programs in Turkey. Hakan explained;

“All teacher education departments must offer a global education course because
it is about relationships and interactions among people and different worldviews.
College is where students re-describe themselves and re-shape their worldviews.
It also should be offered in secondary education as well. I mean in the curriculum
as a separate course so that students might learn about concepts such as
prejudice, discrimination, tolerance, and stereotypes at an early age.”

Esra stated that global perspectives might help social studies teachers to be more critical when
they teach about history, which is a significant part of the social studies curriculum in Turkey.
Esra also claimed that the “Global Education” course enabled her to explore her own
ethnocentric views therefore it may help social studies teachers to examine and discuss their
own ethnocentric views and issues of race and class in Turkey as well as the world. She

further explained,

“First of all, | believe we teach history but we do not know our own history...our
understanding of history is about only our national flag and saying hey “we are
the Turks ”...but we need to think and discuss these issues. | mean it is good that
we love our flag and nation but if we perceive our nationality higher than other
nationalities around the world, it is inappropriate. ”

Similar to Esra, Oznur, Selguk, and Sevket emphasized that infusing global perspectives into
social studies courses and the curriculum would help students to be familiar with different

cultures and be aware of their own prejudices.
Participants’ Understanding of Different Cultures

The findings of the study also showed that pre-service social studies teachers’ knowledge
about different cultures comes from non-formal education and they found themselves
inadequate in terms of being sensitive to differences and being aware of different cultures,
people, and recognizing multicultural, ethnic, and religious influences as social studies
teacher candidates. All the participants emphasized that their knowledge about different
cultures mostly comes from media, social media, and their peers rather than from schools.
They stated that the only time they have learned and discussed about different cultures in-

class during their education was in this “Global Education” course.
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While Sevket pointed out that he learned from different cultures from his own by watching
TV and documentaries, Serkan, Seyda, and Didem stated that they met with people who have
different backgrounds while socializing in college and this is how they mostly have learned
about different cultures. In addition, Serkan explained that only after completing the “Global
Education” course, he realized that even though Turkey is a multicultural society in terms of
religion, ethnicity, race, and political views, people including himself “somehow prefer
spending time with people who have similar cultural beliefs and worldviews rather than

people from different cultures.”

In this study, even tough participants often used “different culture” as a term when they
described their relationship with their ethnically and religiously different peers during the
interviews, when they were asked to define different culture as a concept; all the participants
except Serkan described different culture as cultural beliefs that are different from their own
and exist outside of geographical borders of Turkey. None of them focused on ethnic,
cultural, and religious differences even though they referred to different ethno-cultural groups
in Turkey during interviews.

Sevket stated;

“Different culture means a cultural beliefs that are different from ours...for
example I don’t see any differences between Turkish and Kurdish culture...maybe
geographical differences like in the East people are a bit tough...we have more
strict rules compared to the West...different cultures, they are outside of Turkey. |
believe they are more flexible as far as | know from the documentaries. ”

Didem also explained that, “when you ask how I define different culture, | can describe it as
everything that is different such as different food, clothes, and language...I consider everyone
in Turkey including myself as Turkish even though I am from the Black Sea Region and | have

a different ethnic background.”

The participants also stated that they have learned about concepts such as discrimination,
prejudice, racism, and diversity thoroughly for the first time in their educational life during
the course and they believed in “finding a common ground” when it comes to in-class

discussions about cultural differences.
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Pre-service social studies found themselves inadequate in terms of being sensitive to
differences and being aware of different cultures, people, and recognizing multicultural,
ethnic, and religious influences. Sevket pointed out that “if we were to infuse global
perspectives into social studies courses and the curriculum thoroughly, it would be a bit
difficult to find teachers who are eligible to teach these issues in Turkey...more teachers need
to be educated and one elective course in the social studies teacher education program is not
enough. ” Moreover all the participants pointed out that although they believed infusing global
perspectives into their teaching is important to educate students to become informed and
responsible citizens and deal with the challenges they might face in a global world, they stated
that they lacked of proficiency in teaching about sensitivity to differences and awareness of
different culture, people, multicultural, ethnic, and religious influences.

Discussion, Conclusion, and Implications

In the last decade, nation-states throughout the world had to welcome growing diversity and
increasing recognition of diversity due to immigration of many people who were pursuing
better economic, social, and political opportunities to live more comfortable lives. Therefore
countries such as United States of America, Canada, France, and Germany experienced
immigration and its outcomes. Increased diversity and its recognition led educators in such
countries to reexamine educational policies since culturally, religiously, and ethnically diverse
societies are faced with the challenge of infusing mutual values, standards, and objectives to
which all citizens are committed regardless of their race, ethnicity, religion, and status (Banks
et. al., 2005; Kiling and Korkmaz, 2015; Maguth and Hilburn, 2015; Mundy and Manion,
2008; Rapoport, 2009, 2010).

Even though nation-states which have been culturally, religiously, and ethnically diverse
since their foundation such as Turkey were used to deal with immigration and its
consequences, they had political and social conflicts over changes in ethnic composition.
Hence balancing unity and diversity has become a big challenge for countries such as Turkey
(Atasoy, 2005). In order to overcome this challenge by implementing new educational
policies, Ministry of National Education of Turkey developed a new curriculum and included
global perspectives into the social studies education (MEB, 2005a, 2005b).
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In the study, it was found that the participants’ definitions or thoughts about global
perspectives were shaped by their belief about globalization and associated with such
concepts as exploitation, imperialism, and liberalism. Thus they stated that what global
perspectives/global education actually means is “unclear” and integrating global perspectives
into social studies courses and the curriculum might be “harmful” and considered as
unpatriotic. Similar to the findings of this study, Cirtk (2008), in his research focused on
multicultural education approach and its reflections and Cushner (1998) claimed that
multicultural education is a highly misunderstood and feared concept by educators and
students. This fear might come from the belief that employing multicultural education
approach might destroy social cohesion and national unity. Hence it might be considered as
unpatriotic movement easily. Giinel and Oztiirk (2016) also found that social studies teachers
in Turkey had negative attitudes towards global education since they associated global
education with globalization, which would mean social, political, and economic conflicts
around the world. In addition, Giinel and Pehlivan (2016) investigated social studies pre-
service teachers’ perception of global citizenship and global citizenship education, which
addresses issues such as human rights, social justice, and environmental problems. It also
aims to develop global skills similar to global education. They found that the participants did
not consider themselves as global citizens because they believed that one of requirements to
be a global citizen was being free of national feelings. However, G6l (2013) and Richardson,
Blades, Kumano and Karaki (2003) found that pre-service social studies teachers especially in
Canada and Japan had positive attitudes towards global citizenship. Atasoy (2005) also
pointed out fear of losing national unity due to globalization and employing global education
and claimed that rise of globalization would never cause loss of nationalism. Moreover one
would be a global citizen without losing his/her national feelings (Giinel and Pehlivan, 2016;
Kiling and Korkmaz, 2015).

The participants of this study stated that after completing the assignments of the “Global
Education” course, their perception of global perspectives/global education have changed
from “unclear” and “harmful” to “necessary” and “helpful.” Similar to this finding, Giinel and
Pehlivan (2016) found that some elective courses such as global education, values education,
and effective citizenship education in some social studies teacher education programs in

Turkey affected students’ perception of global citizenship positively.
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Another finding of the study regarded pre-service social studies teachers’ ideas about the
importance of implementing global perspectives in social studies education. The participants
claimed that as they experienced in the “Global Education” course, teaching social studies by
employing global perspectives would help students to understand their own prejudice and
stereotypes about different cultures, ethnic and religious groups. Thus it would improve their
worldviews as well as their understandings of social and political events that affect the world
and eventually help them to become open-minded and informed citizens. They also said that
they would be more critical when they teach about history. However, the participants
emphasized that the social studies curriculum and social studies teacher education programs
in Turkey lacked providing students with such skills. Likewise, Agikalin (2010a, 2010b),
Giinel and Pehlivan (2015), and Giinel and Pehlivan (2016) revealed that the social studies
curriculum, eighth grade citizenship and democracy education curriculum, the textbook, and
social studies teacher education programs in Turkey are found to have shortcomings in terms
of the skills and values global and multicultural education aim to teach. Moreover Ersoy
(2013) claimed that teachers were incompetent and unenthusiastic about teaching their
students how to solve real-life problems, use multiple perspectives inside and outside of

classroom, and be more open-minded and empathetic in Turkey.

The participants also explained that they have learned about different cultures through media,
social media, and their peers. They added that the only time they have learned about different
cultures exist both within and outside of Turkey in-class was during the “Global Education”
course. Similarly, Giinel and Pehlivan (2016) found that pre-service social studies teachers
learn about global citizenship and related concepts via peers, social media, and non-
governmental organizations rather than in-class. They also stated that it was somewhat
mentioned only in two elective courses; global education and effective citizenship education.
Findings of these two studies emphasize that teacher education programs in Turkey lack of

providing students with opportunities to learn about complex global issues.

The participants defined different culture as “cultural beliefs, food, clothes, and language
different from their own.” They added that what they mean by different culture is that cultural
beliefs and worldviews different from their own and exist outside of Turkey. Modern Turkey
with the legacy of Ottoman Empire is “multi-ethnic and multi-cultural country, housing
approximately 50 different Muslim and/or non-Muslim ethno-cultural groups: Sunni Turks,
Alevi Turks, Sunni Kurds, Alevi Kurds, Circassians, Lazis, Armenians, Georgians; Jews,
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Greeks, Arabs etc.” (Kaya and Harmanyeri, 2010, p. 4). The participants of this study
emphasized that these ethno-cultural groups cannot be categorized as “different culture” but
can be considered as “cultural differences” within Turkish culture. Based on the participants’
definitions of different culture, it can be said that offering one course in teacher education
programs is not enough for pre-service teachers to develop deeper understanding complex
global issues such as culture. Thus teacher education programs need to improve students’

learning experiences so that they can have a better understanding of complex global issues.

All the participants strongly emphasized that even though they believed infusing global
perspectives into social studies classrooms and the curriculum is significant especially while
teaching history, democracy, and human rights, they found themselves inadequate to teach
about sensitivity to differences and awareness of different culture, people, multicultural,
ethnic, and religious influences. They claimed that not only social studies teacher education
programs but also all teacher education programs should offer courses, which would help
them, develop intercultural competence. Similar to the finding of this study, Ceylan (2014),
Ersoy (2013), Giinel and Oztiirk (2016), Giinel and Pehlivan (2016), Rapoport (2010), and
Smith (2009) found that both in-service and pre-service social studies teachers had difficulties
while teaching their students various skills such as using multiple perspectives in-class
discussions, being more open-minded about differences, problem solving, and critical

thinking.

Based on the findings of the study, several useful implications can be suggested: Integrating
global perspectives into social studies courses and the curriculum in Turkey should be a
priority for educators. Social studies teacher education programs should offer courses both
elective and mandatory to teach pre-service teachers to develop skills such as being open-
minded and empathetic to differences, critical thinking, problem solving, using multicultural
perspective while teaching current events and controversial issues. Current courses that are
offered in social studies teacher education programs ought to be redesigned in a way that they
would improve students’ understanding of others and help them to learn how to teach global
issues by employing different technologies, strategies, and instructional methods. Moreover
further studies that employ different methods such as action research should be conducted to
improve pre-service teachers’ knowledge and skills on global education and examine

developments and changes in teacher education programs.
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