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Arastirmanin amaci, birlestirilmis smif 6gretmenlerinin yeterlik algilar1 ile tiikenmislik algilari
arasindaki iliskinin incelenmesidir. Arastirma tarama modelinde betimsel bir ¢aligmadir.
Arastirmanin 6rneklem grubunu Kars il merkezi ile merkeze bagh yedi ilcede gorev yapan 201
birlestirilmis sinif 6gretmeni olusturmaktadir. Arastirmada veri toplama araglari olarak "Kisisel Bilgi
Formu", "Ogretmen Yeterlik Algis1 Anketi" ile "Maslach Tiikenmislik Envanteri-Egitimci Formu"
kullanilmistir. Ogretmen Yeterlik Algis1 Anketi'nden ve Maslach Tiikenmislik Envanteri-Egitimci
Formu' ndan elde edilen veriler i¢in aritmetik ortalama ve standart sapma analizlerine yer verilmistir.
Ogretmenlerin yeterlik algilar1 ve tiikkenmislik algilar1 arasinda istatistiksel bir iliski olup olmadigini
incelemek amaciyla Pearson Moment Korelasyon analizi yapilmistir. Elde edilen verilerin analizi
sonucunda; birlestirilmis sinif 6gretmenlerinin 6gretmen yeterliklerinin tiim boyutlarinda kendilerini
yeterli algiladiklari; tiikenmislik algilar1 bakimindan duygusal tiikenme alt boyutunda yiiksek
diizeyde; duyarsizlasma boyutunda orta diizeyde; kisisel basart boyutunda ise diisikk diizeyde
olduklar1 goriilmektedir Ayrica birlestirilmis sinif Ogretmenlerinin  tiilkenmiglik algis1  alt
boyutlarindan duygusal tiikenme ve duyarsizlasma ile mesleki yeterligin bazi boyutlar1 arasinda
negatif yonld, kisisel basar alt boyutu ile mesleki yeterligin bazi boyutlar1 arasinda ise pozitif yonlii

bir iligkinin oldugu goriilmektedir.
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Giris

Toplumun her yonden gelecegini belirleyen, cagdaslasma yolunda biiyiik bir 6neme sahip

olan mesleklerin baginda 6gretmenlik meslegi gelmektedir. Ogretmenlik meslegi bu nedenle

pek cok acidan bulundugu c¢agin gerektirdigi Ozelliklere sahip olmayr gerektirir.

Ogretmenlerin her gecen giin artan sorumluluklar1 beraberinde kendilerinden beklenen

yeterlikleri de etkilemektedir. Ogretmen yeterlikleri dgrencilerin 6grenme kapasitelerini ve

diizeylerini dogrudan etkileyecektir. Ogretmenlerin sahip oldugu yeterliklerin artmasi ile;
ogrenci Ogrenmeleri de beraberinde artarken ayni zamanda Ogrenmelerin kaliciligi da
artacaktir (Karacaoglu, 2008). Bu yiizden egitim sisteminin énemli pargalarindan biri olan

Ogretmenlerin egitiminde ve yetistirilme silirecinde; ilkelerin, standartlarin, Slgiitlerin ve

yeterliklerin belirlenmesi biiyiik bir dneme sahiptir. Bu baglamda 6gretmen yeterlikleri

konusunda yapilan arastirmalar ile li¢ temel baslik altinda toplanan bir yap1 olusturulmustur.

Bu yeterlik boyutlar1 incelendiginde 6gretmenligin; "mesleki anlamda yeterlikleri","6gretim

stireci ve sinif i¢i ¢alismalariyla ilgili olan yeterlikleri" ve "¢alisma ortami olarak okul ile

ilgili yeterlikleri" oldugu sodylenebilir (World Bank, 2005) .

Ulkemizde sosyal, ekonomik ve cografi kosullar nedeniyle birden fazla smifin ayni
derslikte bir araya getirilerek bir 6gretmen tarafindan egitim-0gretim siirecini yiiriittiigii
uygulamalar birlestirilmis sinif olarak tanimlanmaktadir (Koksal, 2003). Egitim 6gretim
stirecinde birlestirilmis sinif 6gretmenlerinin ders oncesi hazirlik i¢in daha fazla zaman ve
enerji harcamasi (Yildirim, 2008); 6gretim programlarinin hedeflerine belirlenen siirede
ulagilmamas1 (Koksal, 2003); 6grencilerin arastirma yapmalarina yonelik ortamin olmamasi,
idari anlamda yetkililerin gerekli yardimi1 gostermemeleri (Y1ldiz ve Koksal, 2009); ailelerin
iletisim konusunda okuldan kopuk olmasi, 6gretmenlerin mesleki yalnizlik igerisinde olusu
gibi durumlarin yan1 sira miidiir yetkililik gorevini iistlenmeleri, kdy halkini pek ¢ok konuda
bilgilendirme gibi pek cok sorumlulugu da bulunmaktadir (Bilir, 2008). Bu bakimdan

birlestirilmis simif 6gretmenlerinin; bagimsiz siniflarda gorev yapan 6gretmenlere gére daha
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gayretli, daha fazla bilgiye ve deneyime sahip olmasi gerekmektedir (Dursun, 2006). Bu

durum birlestirilmis sinif 6gretmenlerinin hem yeterlik konusunda miistakil siniflarda gérev
yapan 0gretmenlere gore daha fazla sorumluluk bilincine sahip olmalarint ayn1 zamanda is
hayatinda stresli ve zorluklarla dolu bir siire¢ yasamalarima neden olmaktadir. Bu
olumsuzluklar ile birlikte enerji kaybiyla ortaya ¢ikan psikolojik ve fiziksel hastaliklar ile
fiziksel enerjinin azalmasi durumu "tiikkenmislik" kavramini ortaya ¢ikarmaktadir (Kayabasi,
2008). Birlestirilmis sinif 6gretmenlerinin tlikenmiglik yasamalar1 sonucunda; arkadaslarina,
ailesine, velilere ve 0grencilerine bu olumsuz durumu yansitacagi diisiiniildiigiinde ortaya
kotii sonuglar gikacaktir (Caglayan, 2012). Bunun sonucunda da sosyal ve egitsel agidan geri
doniisii olmayan durumlar dogabilir. Bu durum egitsel anlamda birlestirilmis simif
ogretmenlerinin; verimsizlik, yetersizlik, 6zgiiven eksikligi gibi durumlar yasamasina neden
olabilir. Bu bakimdan ortaya c¢ikabilecek olumsuz durumlarin Onlenmesi adina
Ogretmenlerin kendilerine yoOnelik yeterlik algilarinin tespit edilmesi biiyiikk Onem

tasimaktadir.

Egitsel boyutta, farkli degiskenlerin farkli kavramlarla olan iliskisinin énemi goz
onlinde bulunduruldugunda birlestirilmis smif 6gretmenlerinin performanslari agisindan
yeterlik ve tiikenmislik algilarinin belirlenmesi bir durum ve ihtiya¢ analizi ile onlara
geribildirim sunmasi agisindan, yapilan arastirma onemli bir yere sahiptir. Bu baglamda
yapilan alanyazin taramasinda Ogretmen tiikenmisligi ve yeterligi konusunda ¢esitli
aragtirmalar yapildign  goriilmektedir. Ornegin; Caglayan (2012), birlestirilmis simf
Ogretmenlerinin mesleki tlikenmislik diizeylerini; Antoniou, Ploumpi ve Ntalla (2013);
Atina'da ilkokul ve ortaokul 6gretmenlerinin mesleki stres ve tiikenmislik diizeylerinin
belirlenmesini; Mischo (2015) Almanya'da ilkokullarda kiiclik yas grubuyla c¢alisan
ogretmenlerin, yeterlik algilarini  belirlemeyi amaglanustir. ince ve Sahin (2016)
birlestirilmis ve normal smif Ogretmenlerinin mesleki doyum diizeyleri ile tlikenmislik
algilar1 diizeylerini karsilastirirken; Ingilizce 6gretmenlerinin tilkenmislik diizeyleri ile
mesleki sosyal destek diizeyleri arasindaki iligkisi tizerine (Gokhan, 2017); okul oncesi
ogretmenlerinin tilkenmislik diizeyleri ile sinif yonetimi becerileri arasindaki iliskisi lizerine
(Yildiz, 2018) arastirmalar yapilmistir. Ocak¢1 (2017) birlestirilmis sinif 6gretmenlerinin
sinif yonetimi yeterliklerinin belirlenmesine yonelik arastirma yaparken; Ogretmenlerin
ogretmen liderlik ve yeterlik diizeylerinin incelenmesi (Satici, 2018) konulu arastirmalar da
ogretmen yeterlikleri baglaminda yapilan diger calismalardir. Alanyazinda Ogretmen

yeterlikleri ve tiikenmislik ile ilgili yapilan arastirmalarin genellikle birlestirilmis siif
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ogretmenleri disinda farkli alanlarda gorev yapan 6gretmenlerin katilimi ile yapildigi; ayrica

birlestirilmis sinif 6gretmenlerinin tiikkenmislik ve yeterlik algilarinin belirlenmesine yonelik

yapilan bir arastirma olmadig1 goriilmektedir.

Tirkiye'deki birlestirilmis smifli ilkokullardaki sinif 6gretmenleri, pek ¢ok igsel ve
dissal yetersizliklerle karsi karsiya kalabilmektedir. Birlestirilmis sinif 6gretmenleri,
yasadiklar1 bu yetersizlikleri ortadan kaldirmaya yonelik caba sarf etmelerine ragmen
sorunlarin ¢ozliimiinde ¢cogu kez caresiz kalmaktadirlar. Yetersizliklerin beraberinde getirdigi
caresizlik durumu ve olumsuz c¢alisma sartlari, birlestirilmis simif 6gretmenlerinin stres
yasamalarina ve bunun sonucunda da tiikenmislik sendromu ile kars1 karsiya kalmalarina
neden olmaktadir. Ozellikle ailelerin 6gretmenlere verdigi destek kisisel basarilarini olumlu
yonde (Bataineh, 2009) etkilerken; Ogretmenlerin 0grenciler ve aileler tarafindan takdir
edilmemesinin (Gavish ve Friedman, 2010; Payne-Mclain, 2005; Zhouchun, 2011) ise
tiikkenmisligin yordayicilarindan biri oldugu belirlenmigstir. Seferoglu, Yildiz ve Avcr Yiicel
(2014) tikenmislik sendromu yasayan 6gretmenlerin; verimlilik diizeyleri diiserek egitsel ve
sosyal anlamda basarisiz, mutsuz olduklarini, Karatas ve Kinalioglu (2018) ise meslegin ilk
yillarinda smif Ogretmenlerinin  karsilastiklar1  sorunlar karsisinda motivasyonlarinin
diistiigiinii ortaya koymustur. ince ve Sahin (2016) ile Durdudiler (2019) birlestirilmis sinif
ogretmenlerinin okuldaki is yiiklerine bagli olarak fiziksel yorgunluk diizeylerinin duygusal
tilkenme boyutunu etkiledigini ortaya koymustur. Ilkokullarda verilen egitimin niteligi; simf
ogretmenlerinin psikolojik, sosyal, egitsel, mesleki alandaki genel durumu ve yeterlikleri ile
yakindan ilgilidir. Doénmez (2018) smif oOgretmenlerinin  ¢alistiklart  ortamdan
memnuniyetleri ile tiikenmiglik arasinda anlamli iliski oldugunu ortaya koymustur. Ayrica
Gholami (2015) Ogretmen Ozyeterliklerinin 6gretmen tiikkenmisligi arasinda ters iligki
oldugunu belirlemistir. Bundan dolay1 birlestirilmis sinif 6gretmenlerinin kendilerini hem
yeterlik anlaminda hangi boyutlarda, ne 6l¢iide yeterli gordiiklerinin hem de tiikenmislik
algialrinin  tespit edilerek; tiikkenmislik sendromunun Onlenmesi ve ortaya cikabilecek
problemlerin ¢6ziimiinde yeni fikirlerin ve diisiincelerin ortaya ¢ikmasi adina yeni bir
caligma yapilmasi ihtiyacini ortaya ¢ikarmaktadir. Bu baglamda arastirmanin temel amaci,
birlestirilmis sinif Ogretmenlerinin yeterlilik ve tiikkenmiglik algilarmin belirlenmesi ile

yeterlik ve tiikenmislik algilar1 arasindaki iligkinin ortaya konulmasidir.
Bu temel amaca bagli olarak asagidaki sorulara yanit aranmistirr:

1. Birlestirilmis sinif 6gretmenlerinin yeterlik algilar1 ne diizeydedir?
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2. Birlestirilmis sinifta goérev yapan 6gretmenlerin mesleki tiikenmiglik algilar

ne diizeydedir?
3. Birlestirilmis sinif 6gretmenlerinin yeterlik algilari ile tiikenmislik algilar

arasinda anlamli bir iliski var midir?
Yontem
Arastirma Modeli

Birlestirilmis sinif 6gretmenlerinin yeterlik algilar1 ve yeterlik ile tiikenmislik algilar
arasindaki iligkiyi incelemeyi amaglayan bu arastirma, betimsel bir calismadir. Tarama
arastirmalar1; genel olarak var olan durumun tespit edilip ortaya ¢ikarilmasi amaciyla
ylriitilen aragtirma tiiriidiir (Cepni, 2012). Bu arastirmalar bir konu ya da olay ile ilgili
katillmcilarin gorisleri ile ilgi, beceri, yetenek, tutum gibi 6zelliklerinin belirlendigi ve
genellikle diger aragtirmalara gore daha biiylik 6rneklem iizerinde yapilan arastirmalardir

(Blytikoztiirk vd., 2015).
Arastirma Evreni ve Orneklemi

Arastirma evrenini; Kars il merkezi ile Akyaka, Arpagay, Susuz, Digor, Selim, Kagizman ve
Sarikamis ilcelerinde gorev yapan 282 birlestirilmis sinif 6gretmeni olusturmaktadir.
Arastirmanin Ornekleminde, kolay ulasilabilir o6rnekleme yontemi kullanilmistir. Bu
ornekleme yontemi, arastirmacinin diger Ornekleme yontemlerinin kullanma imkaninin
olmadig1 durumlarda kullanilir (Yildirnm ve Simsek, 2008). Birlestirilmis sinifli ilkokullar,
dogas1 geregi sehir merkezlerinden uzak, ulagim imkanlarinin zor oldugu kirsal kesimlerde
bulunmalarindan dolay1 kolay ulasilabilir 6rnekleme yonteminin kullanilmasi uygun
bulunmusgtur. Arastirmanin orneklem grubunu 2017-2018 egitim-6gretim yilinda Kars il
merkezi ile Akyaka, Arpacay, Susuz, Digor, Selim, Kagizman ve Sarikamis ilcelerinde

gorev yapan 201 birlestirilmis sinif 6gretmeni olusturmaktadir.
Veri Toplama Araclan

Arastirmada veriler, birlestirilmis sinif 6gretmenlerine yonelik sorulari iceren "Kisisel Bilgi
Formu", "Ogretmen Yeterlik Algis1 Anketi" ve "Maslach Tiikenmislik Envanteri-Egitimci
Formu" kullamlarak toplanmistir. Kisisel Bllgi Formunda; cinsiyet, mesleki kidem,
birlestirilmis smif deneyimi, en uzun gorev yapilan yer, birlestirilmis sinifli ilkokullarda
birlikte gorev yapilan Ogretmen sayist ile gorev yapilan birlestirilmis simif sekli ilgili

demografik degiskenler yer almaktadir.
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Arastirmada kullanilan Ogretmen Yeterlik Algis1 Anketi, Karacaoglu (2008)

tarafindan, Ogretmenlerin kendilerini ne diizeyde algiladiklarii belirlemek amaciyla
gelistirilmistir. Ol¢me aracinda "Hi¢", "Az”, "Kismen" , "Olduk¢ca"  ve "Cok"
seceneklerinden olusan 5'li dereceleme 6l¢egi kullanilmistir. Ankette; "6grenciyi tanima ve
ogrencinin gelisimini saglamaya iliskin mesleki yeterlikler", "ogrenme-6gretme siirecine
iliskin mesleki yeterlikler” , "ogrenmeyi, gelisimi izlemeye ve degerlendirmeye iliskin
mesleki yeterlikler” , "okul aile, meslektas ve toplum iliskilerine iliskin mesleki yeterlikler" ,
"program ve igerige iliskin mesleki yeterlikler" , "alan bilgisine iliskin yeterlikler" , "kendini
gelistirmeye yonelik yeterlikler" ile "ulusal ve uluslararasi degerlere iliskin yeterlikler"
olmak iizere sekiz alt boyut ve 137 yeterlik maddesinden olugsmaktadir. Anketin agikladig1
varyans %54'tiir. Karacaoglu (2008) tarafindan gelistirilen anketin Cronbach Alpha
giivenirlik katsayis1 0,99, iki yar1 giivenirligi ilk yar1 i¢in Cronbach Alpha 0,99, ikinci yar1
icin Cronbach Alpha 0,99, Sperman Brown iki esit yar1 giivenligi 0,96, esit olmayan iki yar1
giivenligi 0,96, Guttman iki yar1 giivenirligi de 0,96 olarak belirlenmistir. Buna gore anketin
giivenirlik degerlerinin yiiksek oldugu goriilmiistiir. Birlestirilmis sinif 6gretmenlerinden
(n=201) alman veriler ile bu arastirma i¢in yapilan giivenirlik analizi sonucunda ise,
aragtirmada kullanilan Ogretmen Yeterlik Algis1 Anketi igin Cronbach Alpha giivenirlik
katsayist ,95 olarak bulunmustur, Ayn1 ankete ait alt faktorlerden ise; meslek bilgisine ait
yeterlikler boyutunun Cronbach Alfa degeri ,94, meslek bilgisine ait alt boyutlardan
Ogrenciyi tanima ve 6grencinin gelisimini saglamaya yonelik mesleki yeterlikler boyutunun
Cronbach Alfa degeri ,83, 6grenme-6gretme siirecine iliskin mesleki yeterlikler boyutunun
Cronbach Alfa degeri ,88, 6grenmeyi, gelisimi izlemeye ve degerlendirmeye iligkin mesleki
yeterlikler alt boyutunun Cronbach Alfa degeri ,77, okul-aile, meslektas ve toplum
iligkilerine iliskin mesleki yeterlikler alt boyutunun Cronbach Alfa degeri ,79, programa ve
icerige iligkin mesleki yeterlikler alt boyutunun Cronbach Alfa degeri ,79; alan bilgisine
iligkin yeterlikler boyutuna ait Cronbach Alfa degeri ,76; kendini gelistirmeye yonelik
yeterlikler boyutunun Cronbach Alpha degeri ,84; ulusal ve uluslararas1 degerlere iliskin
yeterlikler Cronbach Alpha degeri ,90 olarak bulunmustur. Buna gore ortaya c¢ikan
Cronbach Alpha degerleri ,70’ten biiyiik oldugu i¢in anket giivenilir oldugu sdylenebilir.

Aragtirma siirecinde kullanilan Karacaoglu (2008) tarafindan gelistirilen "Ogretmen
Yeterlik Algis1 Anketi"nde yer alan "Ogrenme — Ogretme Siirecine Iliskin Yeterlik"ler
boyutu "Ogrenmeye iliskin Yeterlikler" ile "Ogretme Siirecine iliskin Yeterlikler" olarak iki

boyutta ele almmustir. Alanyazinda Ogretmen yeterliklerine yonelik yapilan cesitli
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arastirmalarda da (Colak vd. 2017; Kahramanoglu ve Ay, 2013) benzer boyutlarin

kullanildig1 belirlenmistir. Ayrica "Ogretmen Yeterlik Algis1 Anketi"nde yer alan "Ulusal ve
uluslaras1 degerlere iliskin yeterlikler" boyutu ise; "Ulusal Degerlere iliskin Yeterlikler" ile
"Uluslararas1 Degerlere liskin Yeterlikler" olarak iki alt boyutta ele alinmustir. Alanyazinda
yapilan aragtirmalar (Colak vd., 2017; Karaca, 2004) ile Milli Egitim Bakanligi'nin simif

-----

boyutlar ile paralellik gostermektedir.

Aragtirmada kullanilan Maslach Tiikenmislik Envanteri-Egitimci Formu; Maslach,
Jackson ve Schwap tarafindan gelistirilip ince ve Sahin (2015) tarafindan Tiirkce' ye
uyarlama caligmasi yapilmistir. Envanterde 22 madde ve ii¢ alt boyut yer almaktadir. Bu alt
boyutlarda duygusal tiikenme boyutu 9, duyarsizlasma boyutu 5 ve kisisel basar1 boyutu ise
8 maddeden olugsmaktadir. Envanterin her bir maddesinden alinabilecek en diisiik puan "0",
en yliksek puan ise "6" olarak belirlenmistir. Buna gdre arastirmada "O-Hicbir zaman","1-
Yilda birkag kez","2-Ayda bir kez","3-Ayda birka¢ kez","4-Haftada bir kez","5-Haftada
birkag kez", "6-Her glin" olarak diizenlenen puanlama segenekleri belirlenmistir. Envanterde
yer alan duygusal tiikenme, duyarsizlasma ve kisisel basar1t boyutlar1 ayri ayri

puanlanmaktadir.

Envanterde elde edilen yliksek puanlar duygusal tikenme ve duyarsizlasma
boyutlarinda bireyin yiiksek diizeyde tiikenmislik yasadigini gosterirken, kisisel basari
boyutunda alinan puanlarin diisiik olmasi ise kisinin isindeki asir1 talepler yiiziinden
kendisini yetersiz hissettigini ve yiiksek diizeyde tliikenmislik yasadigini gostermektedir.
Envanterin puanlama anahtarinda duygusal tiikenme boyutundan alinabilecek en yliksek
puan 54, kisisel basar1 boyutundan 48, duyarsizlasma boyutundan ise 30 puandir.
Envanterde yer alan kisisel basari boyutunda alinan yiliksek puanlar calisanlarin diisiik
diizeyde tiikenmislik yasadigimi gostermektedir. Kisisel basari boyutunda bu yiizden

puanlama ve yorumlama agisindan ters yonlii iliski bulunmaktadir (Ince ve Sahin, 2015).

Arastirmaya katilan birlestirilmis sinif 6gretmenlerinden (n=201) elde edilen veriler
dogrultusunda Maslach Tiikkenmislik Envanteri-Egitimci Formu'nun alt boyutlarinin
Cronbach Alfa giivenirlik katsayist hesaplanmistir. Buna gore duygusal tiikkenme alt
boyutunun Cronbach Alpha degeri .76; duyarsizlasma alt boyutunun Cronbach Alpha degeri
.75; kisisel basar1 alt boyutunun Cronbach Alpha degeri ise .84 olarak bulunmustur. Buna
gore kullanilan envanterdeki alt boyutlarin tamaminin Cronbach Alpha degerleri ,70’ten

biiylik oldugu i¢in envanter giivenilirdir.
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Verilerin Analizi

Veri toplama araglari uygulandiktan sonra veriler bilgisayar ortamina aktarilmistir.
Ogretmen Yeterlik Algilar1 Anketi'nden alian veriler betimleyici istatistik kullanarak analiz
edilmistir. Ogretmen Yeterlik Algisi'ndaki maddelerde yer alan segeneklerin puan araliklari

ve bunlarin karsilik geldigi diizeyler su sekildedir:
Hig (1) =1,00- 1,80

Az (2)=1,81-2,60

Kismen (3) =2,61- 3,40

Oldukga (4) =3,41- 4,20

Cok (5) =4,21- 5,00

Maslach Tiikenmiglik Envanteri-Egitimci  Formu'nda yer alan boyutlardan

alinabilecek puan araliklar1 ve bunlarin karsilik geldigi diizeyler Tablo 1'de gdsterilmistir.

Tablo1

Maslach Tiikenmislik Envanteri-Egitimci Formu Puanlama Anahtart

Diisiik Diizey Orta Diizey Yiiksek Diizey
Duygusal Tiikkenme  0-16 17-26 27 ve lizeri
Duyarsizlagsma 0-8 9-13 14 ve lizeri
Kisisel Basari 37 ve lizeri 31-36 0-30

Kaynak: Ince, N. B. ve Sahin, A. E. (2015).

Ogretmenlerin mesleki yeterlik algilar1 ve tiikkenmislik algilar1 arasinda istatistiksel
bir iliski olup olmadigini, varsa ne derecede ve ne yonde oldugunu incelemek amaciyla
Pearson Moment Korelasyon analizi yapilmistir. Ayrica arastirmada birlestirilmis simif
ogretmenlerinin Yeterlik Algilar1 ile Tikenmislik Algilar1 arasindaki iligkileri gosteren
korelasyon analizi sonuglar1 asagida yer alan Tablo 2' deki korelasyon araligi degerlerine

gore degerlendirilmistir.
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Tablo 2

Pearson Moment Korelasyon Katsayisi Degerleri

Korelasyon Aralig Mliski Diizeyi
(-0,25)- 0,00 ve 0,00 - 0,25 Cok Zayif
(-0.49) - (-0.26) ve 0,26 - 0,49 Zayif
(-0.69) - (-0,50) ve 0,50 - 0,69 Orta

(0,89) - (-0,70) ve 0,70 - 0,89 Yiiksek
(-1,00) - (0,90) ve 0,90 - 1,00 Cok Yiiksek

Kaynak: Koklii, N., Biiyiikoztiirk, S. ve Cokluk Békeoglu, O. (2007).
Etik Kurul Onay1

Bu c¢alisma, Kars Valiligi'nin 22.02.2018 tarihli 91782061-604.01.01-E.3852965 sayili

iznine dayali olarak yiiriitiilmiistiir.
Bulgular

Birlestirilmis sinif 6gretmenlerinin mesleki yeterliklerine iliskin goriisleri Tablo 3' te
gosterilmistir.
Tablo 3

Birlestirilmis Siumf Ogretmenlerinin Mesleki Yeterlikleri ile Alt Boyutlara Ait Frekans,

Yiizde, Aritmetik Ortalama ve Standart Sapma Degerleri

Meslek Bilgisine iliskin Yeterlikler X SS

Ogrenciyi Tanima ve Ogrencilerde 6zdenetimi saglama 3,89 ,79
Ogrencinin Gelisimini

Saglamaya Iliskin

Meslei Yeterlik Ogrenciye deger verme 4,52 72

Ogrenme Siirecine Bilgi ve iletisim teknolojilerinde 3,73 ,90
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Mliskin Mesleki Yeterlik

Ogretme Siirecine

[liskin Mesleki Yeterlik

Ogrenmeyi, Gelisimi
Izlemeye ve
Degerlendirmeye Iliskin
Mesleki Yeterlik

Okul, Aile, Meslektas
ve Toplum Iliskilerine

[liskin Mesleki Yeterlik

Program ve Icerige

Iliskin Mesleki Yeterlik

Alan Bilgisine Iligkin
Yeterlikler

Kendini Gelistirmeye

Iliskin Yeterlikler

donanimli olma

Ses tonunu etkili kullanma

Ol¢me ve degerlendirme ydntem ve

tekniklerini belirleme

Ogrenci ilerlemesini izleme

Aile katilimi ve aile igbirligi saglama

Cevreyi Tanima

Programi basariya ulastirabilmede

¢evre olanaklarii kullanma

Hedef ve hedef davranislar1 agik bir

bicimde ifade etme

Alaninda yapilan bilimsel

arastirmalara katilma

Alanindaki temel kavram ve

genellemeleri bilme

Gerektigine uzmanlarla igbirligine

girme

Okumay1 sevme

4,36

3,79

4,07

3,80

4,18

3,77

4,14

3,39

4,01

3,73

4,22

2

271

2,92

,80

,82

1,03

,80
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Ulusal Degerlere iliskin ~ Giizel yaz1 yazma 4,09 ,88
Yeterlikler

Uluslararas1 Degerlere

iliskin Yeterlikler Ogretmenlik mesleginin etik ilkelerine 4,54 ,66

uygun davranma

Tablo 3'te birlestirilmis smif Ogretmenlerine ait Ogretmen yeterliklerindeki
performans gostergelerinin sadece en diisiik ve en yiiksek ortalamaya sahip performans

gostergeleri yer almaktadir.

Birlestirilmis sinif Ogretmenlerinin, "meslek bilgisine iliskin yeterliklerden”
"6grenciyi tanima ve ogrencinin gelisimini saglamaya iligkin mesleki yeterlik" alt boyutunda
yer alan maddelere yonelik yeterlik algilarinin ortalamasi “4,52” ile “3,89” arasinda oldugu
saptanmustir. Ogretmenlerin bu boyuttaki yeterlik algilarma genel olarak bakildiginda
kendilerini "Ogrencilerde ézdenetimi saglama” (X=3,89, $=0,79) maddesinde oldukca
yeterli diizeyine yakin bir derecede algiladiklari anlasilmaktadir. Bu boyuttaki en yiiksek
yeterlik algis1 "Ogrenciye deger verme" (X=4,52, S=0,72) maddesinde ise dgretmenlerin

kendilerini oldukga yeterli olarak gordiikleri belirlenmistir.

"Ogrenme siirecine iliskin mesleki yeterlik ile “Ogretme siirecine iliskin mesleki
yeterliklerde" yer alan maddelere yonelik Ogretmenlerin yeterlik algilarinin ortalamasi
“4,36” ile “3,73” arasindadir. En dusiik yeterlik algist "Bilgi ve iletisim teknolojilerinde
donanmimli olma" (X=3,73, S= 0,90) maddesinde &gretmenler kendilerini oldukga yeterli
diizeyde algiladiklar1 anlasilmaktadir. Bunun yani sira 6gretmenlerin en yiiksek yeterlik
algist olan "Ses tonunu etkili kullanma" (X=4,36, S= 2,92) maddesinde ise kendilerini

oldukga yeterli diizeyde gordiikleri belirlenmistir.

"Ogrenmeyi, gelisimi izlemeye ve degerlendirmeye iliskin mesleki yeterliklerde" yer
alan maddelere yonelik yeterlik algilarinin ortalamalart “4,7” ile “3,79” arasinda
degismektedir. Buna gdre dgretmenlerin kendilerini hem en diisiik yeterlik algis1 "Ol¢me ve
degerlendirme yéntem ve tekniklerini belirleme” (X= 3,79, S= 0,80) maddesinde hem de en
yiiksek yeterlik algisma sahip olduklart "Ogrenci ilerlemesini izleme" (X=4,07, S=0,82)

maddesinde kendilerini oldukca yeterli diizeyde algiladiklar1 belirlenmistir.
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"Okul, aile, meslektas ve toplum iligkilerine iliskin mesleki yeterlik" alt boyutunda

yer alan maddelere yonelik yeterlik algilar1 ortalamalari “4,18” ile “3,80” arasinda
degismektedir. Buna gore 0gretmenlerin kendilerini hem en disiik yeterlik algis1 ""Aile
katilimi ve aile isbirligi saglama” (X=3,80, S= 0,98) maddesinde hem de en yiiksek yeterlik
algisma sahip olduklart " Cevreyi tamima"” (X=4,18, S= 0,79) maddesinde kendilerini
oldukea yeterli diizeyde algiladiklar1 belirlenmistir.

"Program ve igerige iligkin mesleki yeterlik" alt boyutunda yer alan maddelere
yonelik yeterlik algilarinin ortalamalar1 “4,14” ile “3,77” arasinda degismektedir. Buna gore
ogretmenlerin kendilerini hem en diislik yeterlik algis1 "Programi basariya ulastirabilmede
cevre olanaklarint kullanma" (X=3,7, S=0,95) maddesinde hem de en yiiksek yeterlik
algisia sahip olduklar1 "Hedef ve hedef davramslart agik bir bicimde ifade etme"” (X=4,14,
S=0,76) maddesinde kendilerini oldukga yeterli diizeyde algiladiklar1 belirlenmistir.

Birlestirilmis sinif 6gretmenlerinin "alan bilgisine iligkin mesleki yeterlik" boyutunda
yer alan maddelere yonelik yeterlik algilarinin ortalamalart “4,01” ile “3,39” arasinda
degismektedir. Birlestirilmis sinif 6gretmenleri, bu boyuttaki maddeler ile kiyaslandiginda,
alanindaki bilimsel arastirmalara katilma konusunda daha az yeterlik algisina sahiptirler. Bu
baglamda 6gretmenlerin en yiiksek yeterlik algisina sahip oldugu “Alanindaki temel kavram
ve genellemeleri bilme" (X=4,0, S=0,80) maddesinde kendilerini oldukca yeterli diizeyde
algiladiklari; en distk yeterlik algisina sahip olduklart "Alaninda yapilan bilimsel
arastirmalara katilma" (X=3,39, S=1,03) maddesinde ise kendilerini kismen yeterli diizeyde

algiladiklar1 belirlenmistir.

"Kendini gelistirmeye iliskin" yeterlik algis1 boyutunda yer alan maddelere yonelik
yeterlik algilarinin ortalamalar1 “4,22” ile “3,73” arasinda degismektedir. Bu kapsamda
ogretmenlerin en yiiksek yeterlik algisina sahip oldugu “"Okumayr sevme" (X=4,22, S=0,83)
maddesinde kendilerini ¢ok yeterli algiladiklart; en diislik yeterlik algisina sahip olduklari
"Gerektiginde uzmanlarla isbirligine girme" (X=3,73, S=0,97) maddesinde ise kendilerini
oldukca yeterli diizeyde algiladiklar1 belirlenmistir. Ayrica "Ulusal degerlere iliskin
veterlikler ile uluslararasi degerlere iligkin yeterlik algisi" boyutlarinda yer alan maddelere
yonelik yeterlik algilarinin ortalamalari “4,54” ile “4,09” arasinda degismektedir, Buna gore
ogretmenler en diisiik yeterlik algis1 "Giizel yazi yazma" (X=4,09, S=0,88) maddesinde
kendilerini oldukca yeterli, en yiiksek yeterlik algisina sahip olan "Ogretmenlik mesleginin
etik ilkelerine uygun davranma" (X=4,54 , S=0,66) madde de ise kendilerini ¢ok yeterli

algiladiklar1 belirlenmistir.
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Aragtirmanin ikinci alt amaci dogrultusunda birlestirilmis simif Ogretmenlerinin,

mesleki tiikenmislik diizeylerinin belirlenmesi amaciyla Maslach Tiikenmislik Envanteri-
Egitimci Formu'ndaki "duygusal tiikenme”,"duyarsizlasma","kisisel bagsart” 1ile ilgili

tilkenmislik betimsel istatistik yapilmistir. Yapilan analiz sonuglar1 Tablo 4' te gosterilmistir.

Tablo 4
Birlestirilmis Sinif Ogretmenlerinin Tiikenmiglik Algilarina Iligkin Betimsel Istatistik Testi

Sonuclari

Tilikenmislik Algisi X SS Diizey
9,46

Duygusal Tiikenme 28,15 Yiiksek
5,87

Duyarsizlagma 11,66 Orta
10,49

Kisisel Basar1 40,87 Diistik Diizey
13,95

Tiikenmiglik Toplami 80,68

Tablo 4' te birlestirilmis sinif 6gretmenlerinin tiikkenmislik algilarina iliskin Maslach
Tiikenmislik Envanteri-Egitimci Formu'na ait toplam puan ile birlikte envantere ait alt
boyutlar olan "duygusal tiikenme","duyarsizlagsma", kisisel basari” ile ilgili olarak elde
edilen puanlarda; duygusal tilkenme alt boyutunda (X=28,15, S=9,46); duyarsizlasma alt
boyutunda (Xx=11,66, S=5,87); kisisel basar1 alt boyutunda aritmetik (x=40,87, S=10,49);
tilkkenmislik toplam puani (x=80,68, S=13,95) oldugu goriilmektedir.

Arastirmanin {igiincii alt amacina yonelik olarak birlestirilmis sinif 6gretmenlerinin

Yeterlik Algilart ile Tiikenmislik Algilar1 arasindaki iliskileri gosteren korelasyon analizi

sonuglar1 Tablo 5'te yer almaktadir.
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Tablo 5

Birlestirilmis Sinif Ogretmenlerinin Yeterlik Algilart ile Tiikenmislik Algilart Arasindaki

[liskileri Gosteren Korelasyon Analizi Sonuclar

— o — = $— —

s o 2 D 2 e & B & Z

v/ = - = =

°c & & © o & < g B b

Duygu ST -28% .10 -00  -18% 04 .15 .15 -03 -1l

Duyarsizlag ~ -,22* -25* -29* - 17* -28*% -07 -02 -25* -13 -]16

ma

Kisisel ,10 ,13 ,36% 0 23*% 33 21* 10 ,34*  29* |18

Basari

Tikenmiglik -,09  -20* ,08 ,09 ,00 ,10 -03 .04 ,14% -00
Toplam

*p<.05

Arastirmada birlestirilmis smif 6gretmenlerinin yeterlik algilart ile tiikkenmislik
algilar1 boyutlar1 Ota; Ogrenciyi tanmima ve dgrencinin gelisimini saglamaya yonelik mesleki
yeterlikler, Ogrel:Ogrenmeye iliskin mesleki yeterlikler , Ogre2; Ogretme siirecine iliskin
mesleki yeterlikler, Gel; Ogrenmeyi, gelisimi izlemeye ve degerlendirmeye iliskin mesleki
yeterlikler, Okul;Okul-aile, meslektas ve toplum iliskilerine iligkin mesleki yeterlikler, Pro;
Programa ve igerige iliskin mesleki yeterlikler, Alan; Alan bilgisine iliskin yeterlikler,
Kendi;Kendini gelistirmeye yonelik yeterlikler, Ulbir; Ulusal degerlere iliskin yeterlikler,
Uliki; Uluslararast degerlere iliskin yeterlikler, Duygu, Duygusal Tiikenme seklinde

kisaltma kullanilarak Tablo 5' te gosterilmistir.

Tablo 5'te goriildiigii gibi Tiikkenmiglik Algist alt boyutlarindan; "Duygusal
Tiikenme” ile “Ogrenme Siirecine Iliskin Mesleki Yeterlikler" (Ogrel) (1=,-28, p<,05)
arasinda negatif yonli zayif, "Okul, Aile, Meslektas ve Toplum Iliskilerine Iliskin
Yeterlikler" (Okul) (r=,-18, p<,05) alt boyutu arasinda istatistiksel olarak negatif yonlii cok

zay1f anlamli bir iliski bulunmaktadir.
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Tiikenmislik Algis1 alt boyutlarindan "Duyarsizlasma" alt boyutu ile "Ogrenciyi

Tamimaya ve Ogrencinin Gelisimini Saglamaya Iliskin Mesleki Yeterlikler” (Ota) boyutu
(1=,-22, p<,05) "Ogrenme Siirecine Iliskin Mesleki Yeterlikler" (Ogrel) (r=,-25, p<,05) ile
Kendini Gelistirmeye Iliskin Yeterlikler (Kendi) (r=,-25, p<,05) boyutlar1 arasinda negatif
yonlii cok zayif anlamli iliski bulunurken; "Ogretme Siirecine Iliskin Mesleki Yeterlikler"
(Ogre2) (r=,-29, p<,05) ile Okul, Aile, Meslektas ve Toplum Iliskilerine Iliskin Yeterlikler"
(Okul) (r=,-28, p<,05) boyutu ile arasinda negatif yonli zayif anlamli bir iligki
bulunmaktadir (p<,05).

Tiikenmislik Algis1 alt boyutlarindan "Kisisel Basar:” alt boyutu ile "Ogretme
Siirecine Mesleki Iliskin Yeterlikler" (Ogre2) (1=,36, p<,05), "Okul, Aile, Meslektas ve
Toplum Iliskilerine Iliskin Mesleki Yeterlikler” (Okul) (1=,33 , p<,05), "Kendini Gelistirmeye
Iliskin Yeterlikler” (Kendi) (1=,34 , p<,05) ile "Ulusal Degerlere Iliskin Yeterlikler" (Ulbir)
(r=,29 , p<,05) arasinda pozitif yonlii zayif anlamli iligki bulunmaktadir. Bunun yan1 sira
"Kisisel Basar1" alt boyutu ile "Ogrenmeyi, Gelisimi Izlemeye ve Degerlendirmeye Iliskin
Mesleki Yeterlikler" (Gel) (r=,23, p<,05) ve “Programa ve Icerige Iliskin Yeterlikler "(Pro)

(r=,21, p<,05) arasinda pozitif yonlii cok zayif anlamli iligki bulunmaktadir.
Sonuc, Tartisma ve Oneriler

Birlestirilmis Simif Ogretmenlerine Yonelik Genel Yeterlik Algisina Iliskin Tartisma ve

Yorum

Arastirma sonuglarina gore, birlestirilmis sinif 6gretmenlerinin yeterlik agisindan kendilerini
yeterli algiladiklar1 belirlenmistir. Ogretmenlerin yeterlik algismin yiiksek olmasi, onlarin
smif i¢i performanslarimi etkiledigi gibi Ogrencilerin akademik performanslarint da
etkilemektedir (Kola ve Sunday, 2015; Podungge vd., 2020). Ogretmenler, c¢ocuklarm
gelisiminde (Evers vd., 2004) ve akademik basarilarin1 belirlenmesinde onemli rol
oynamaktadir (Adeyemi, 2010). Her ne kadar iliskili olmadigin1 belirten ¢alismalar olsa da
(Buddin ve Zamarro, 2009) o6grencilerin akademik basarilar1 6gretmenlerinin mesleki
yeterligi ve Ogretim deneyiminden Onemli derecede etkilenmektedir (Olaleye, 2011).
Ogretmen yeterlikleri; dgretmen ve dgrencilerin degerler, ahlak, inanglar, kaygilar, tutumlar,
motivasyon ve empati vb. durumlarindan etkilenir (Mandal, 2018). Ozellikle 6gretmenlerin
mesleki yeterliklerine yonelik olarak yapilan pek ¢ok arastirmada (Akbas, 2020; Ali vd.,
2017; Kahramanoglu ve Ay, 2013; Ocake¢i, 2017; Ustu vd., 2016) kendilerini yeterli
algiladiklar1 belirlenerek bu arastirmanin bulgulari ile ortiismektedir. Bazi aragtirmalarda

(Talsik, 2016) farkli branglarda 6gretmenlerin kendilerini yeterli algilamadiklar1 ortaya
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konulmustur. Ancak birlestirilmis sinif 6gretmenleri farkl kiiltiirlere sahip 6grencilerin bir

arada oldugu bolgelerde gorev yapabilir. Bu bakimdan 6gretmenlerin bu degerler ile ilgili
bilgi sahibi olmasi, farkindaliginin olugmasi ile bu degerleri bir problem olarak gérmeyerek
Ogretim ortamim1  bu degerler ile zenginlestirmesi mesleki yeterlikler olarak
degerlendirilmektedir. Bu yeterlikler ile 6gretmenlerin hem bilgi ve beceri hem de
farkindalik boyutlarinda yeterliklere sahip olmasi 6n plana ¢ikmaktadir (Basbay ve Bektas,
2010). Birlestirilmis smif 6gretmenleri; 6grenci ihtiyaglarin1 6n planda tutarak kullanacagi
stratejileri, yontem ve teknikleri biitiinsel bir sekilde belirlemelidir. Bunu gergeklestirirken
farklilastirilmis O6gretim yeterliliklerine sahip olmalidir (Berry, 2010). Birlestirilmis siif
ogretmenlerinin egitsel faaliyetleri planlama, hazirlama ile 6gretimi uyarlama ve yonetmede
diger smif tiirlerine gore daha fazla gaba gerektirir (Mulkeen ve Higgins, 2009). Ancak
birlestirilmis sinif 6gretmenlerinin bazi arastirmalarda dersi planlama ve ortiisen etkinlikleri
yonetme becerisi yeterliklerinden ¢ogunlukla yoksun oldugu (Bua ve Martin, 2020);
profesyonel yeterliklere ve niteliklere sahip olmadigi belirlenmistir (Brown, 2009).
Dolayisiyla, meslege yonelik kendilerini yeterli olarak algilamalari egitim ve Ogretim
sirecinin basartya ulagsmasinda 6nemli bir etmen olarak karsimiza ¢iktigindan bu alginin
yiikseltilmesine yonelik yapilacak olan calismalarin gerekliligi ortaya cikmaktadir. Bu
baglamda birlestirilmis sinif 6gretmenlerinin mesleki anlamda algilarinin, daha iyi kaynaklar
ve hizmet i¢i egitim ile yeterli diizeye ¢ikarilabilecegine iliskin aragtirmalar (Lingam, 2007,

Mulryran-Kyne, 2005) ile bu yorum desteklenmektedir.
Meslek Bilgisine iliskin Yeterlik Algist

Birlestirilmis siif 6gretmenleri, "meslek bilgisine iliskin yeterlik boyutunun" alt boyutlari
olan "égrenciyi tamima ve Ogrencinin gelisimini saglamaya iligkin yeterlik;, ogrenme
siirecine iliskin mesleki yeterlik, 6gretme siirecine iliskin mesleki yeterlik; o6grenmeyi,
gelisimi izlemeye ve degerlendirmeye iliskin mesleki yeterlik; okul, aile, meslektas ve toplum
iliskilerine iliskin mesleki yeterlik;, program ve icerige iliskin mesleki yeterlik"” ler

boyutlarinda kendilerini oldukca yeterli gérmektedirler.

Birlestirilmis smif 6gretmenlerinin  6zellikle dgrenciyi tamima ve oOgrencinin
gelisimini saglamaya iliskin yeterlik boyutunda yer alan "Ogrenciye deger verme"
performans gostergesinin en yiiksek yeterlik algisina sahip olmasinin pek ¢ok nedeni
olabilir. Bu nedenlerin basinda ise birlestirilmis sinif 6gretmenlerinin gorev yaptiklari
simiflardaki 6grenci sayisinin, bagimsiz (miistakil) simifli ilkokullardaki 6grenci sayisina

gore az olmas1 gelmektedir. Ciinkii 6gretmenler kalabalik siniflardaki 6grencileri tanimada
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pek ¢ok zorlukla karsilasabilir. Coskun, Metin, Birsi¢i ve Kaleli Yilmaz (2010); meslege

yeni baglayan Ogretmenlerin karsilastigi sorunlarin; &grencileri yakindan tanima,
sorunlarinin nedenini anlama ve aile ile igbirligine gitmeyi tercih ettiklerini ortaya
koymustur. Ancak birlestirilmis sinif 6gretmenleri bagimsiz smiflarda gérev yapan sinif
Ogretmenlerine gore Ogrencilere daha fazla zaman ayirma, onlar1 daha yakindan tanima,
onlarin ilgi ve ihtiyaclarinit daha kisa zamanda belirleme gibi durumlarda daha avantajlidir.
Bu avantajin kullanilmasina yonelik olarak Karacaoglu (2008), dgretmenlerin 6grenciyi
tanima ve Ogrencinin gelisimini saglamaya iliskin yeterlikler alt boyutunda en yiiksek
yeterlik algisinin  “Ogrenciye deger verme” oldugunu rapor ederek bu arastirmayi
desteklemektedir. Ayrica birlestirilmis siniflarda 6zellikle 6devli saatlerde 6grencilerin
kendi kendilerine ¢alisarak; kendi 6z denetimlerini saglama, i¢sel motivasyonlarini saglama
ve kendilerini  gelistirebileceklerine  inanmalart  konusunda  birlestirilmis  simf
ogretmenlerinin bu alandaki yeterlikleri 6n plana ¢ikmaktadir. Ogrenciye yonelik olarak
kazandirilacak bu becerilere yonelik Ozkan ve Acar (2011) da &gretmenlik meslegi genel
yeterliklerinden ilk sirada "Ogrenciyi tanima" yeterlik alanimin oldugunu ortaya koymustur.
Bu baglamda Berry (2010) "6lii zaman" olarak adlandirdigi 6grencilerin kendilerine verilen
gorevlerde aktif rol almadig: siirelerin daha verimli gecirilmesini ortaya koymustur. Bu
ylizden Ogrencilerin bagimsiz ¢alisma siirecinde tesvik edici stratejiler ortaya konulmasi
gerektigi onemlidir. Bunun yam sira birlestirilmis sinif 6gretmenlerinin 6grenciyi tanima ve
ogrencinin gelisimini saglamaya iliskin yeterlik boyutunda yer alan en diisiik yeterlik
algisina sahip olduklar1 madde “égrencilerin denetimini saglama” olarak ortaya ¢ikmasinda
ayni smif ortaminda farkli simif diizeyinde ogrencilerin olmasi ile birlestirilmis sinif
ogretmenlerinin; O6grencilerin bireysel, sosyal ve ekonomik durumlar ile ilgili daha fazla
bilgiye ve yeterliklere sahip olmasina bagli oldugu sdylenebilir. Little (2005) birlestirilmis
siif d6gretmenlerinin 0grencilerin bireysel gelisimi agisindan biitlinsel yaklagimi 6n planda
tutarak Ogrencilerini daha kolay ve daha iyi taniyabildigini ifade etmektedir. Bu durumun
ortaya konuldugu benzer bulgularda; Sahin (2011) 6grenciyi tanimaya iliskin yeterliklerde
one ¢ikan degerin "ogrencilerin her yonden taninmasi ile ogrencileri sevdigini hissettirme"

olarak ortaya konulmustur.

Birlestirilmis simif Ogretmenlerinin arastirma sonunda kendilerini, 6grenme ve
Ogretme siirecini etkileyen; "sinif yometimi”, "ogrenme-ogretme siiregleri”, "teknoloji
kullanimy, " "diigiinme becerilerinin gelistirilmesi" gibi konularda yeterli algiladiklar1 ortaya

cikmigtir. Bu durumun ortaya c¢ikmasinda birlestirilmis smif 6gretmenlerinin  siif
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yonetimini etkileyen farkli konular1 g6z Oniinde bulundurdugu soylenebilir. Ciinki

birlestirilmis siniflarda dersli ve ddevli saatlerde derslerin planlanmasi ayni zamanda sinif
iklimini de dogrudan etkilemektedir. Ogretmenlerin etkili 6gretim i¢in sadece alan bilgisine
degil aym1 zamanda gerekli 68retim metotlarina yonelik yeterlikler (Isik, Ciltas ve Bas,
2010) ile sozlii, yazili iletisim becerileri (Bakhru, 2017); teknoloji okuryazar1 olmalar1 gibi
yeterlikler (Podungge vd., 2020) yapilan arastirmalar ile ortaya konulmustur. Yapilan bu
aragtirmada birlestirilmis sinif 0gretmenlerinin kendilerini 6grenme — Ogretme siirecine
iliskin mesleki yeterliklere yonelik en diisiik diizeyde gordiigii performans gostergesi "bilgi
ve iletisim teknolojilerinde donanimli olma” olarak belirlenmesi ile benzer bulgular tagiyan
(Archwarin, 2009; Kahramanoglu ve Ay, 2013) arastirmalar mevcuttur. Bunun yani sira
yapilan gesitli arastirmalar (Atik Kara ve Saglam, 2014; Isik vd., 2010) 6gretmenlerin ve
Ogretmen adaylarinin bu yeterlik alaninda kendilerini yeterli algiladiklarin1 ortaya
koymaktadir. Ancak Oncelikli olarak birlestirilmis simif 6gretmenleri 6gretim yontem ve
tekniklerini ayr1 ayr1 ornekleyerek farklilagtirilmis ve esnek 6gretimi yiiriitmeleri gereklidir
(Bua ve Martin, 2020). Birlestirilmis sinif 6gretmenlerinin dersli ve odevli saatleri iyi
planlamasi; sinif ve zaman yoOnetimi, sinifta istenmeyen davranislar ile basa ¢ikma
konularinda 6grenme ve Ogretme siirecine olumlu katkilar saglar. Buna benzer sekilde
birlestirilmis sinif 6gretmenlerinin 6grencilerin bireysel 6zellikleri (Ocakg1, 2017) ile beden
dili ve etkili iletisim konusunda (Dilci, 2012) kendilerini yeterli algiladiklarin1 ortaya

koymasi bu arastirmay1 destekler niteliktedir.

Birlestirilmis siif 6gretmenleri ile yapilan bu arastirma ile simif 6gretmeni ve sinif
ogretmeni adaylarima (Kahramanoglu ve Ay, 2013; Tasgin ve Sénmez, 2013); okul dncesi
ogretmenlerine (Mutlu, 2016); 6zel egitim 6gretmenlerine (Kocak, 2018) ve bilgisayar
ogretmeni adaylarma (Numanoglu ve Bayir, 2009) yonelik olarak yapilan arastirmalarda
ogretmenlik mesleki yeterliklerinden Ogrenmeyi, gelisimi izleme ve degerlendirme
yeterliklerini 6nemli oldugu yonde elde edilen bulgular ile desteklenmektedir. Birlestirilmis
simif 6gretmenleri 6grenenlerin gelisimsel 6zelliklerine bagl olarak 6grenme siirecini takip
etmesi egitsel anlamda geri doniit saglamada biiylik 6neme sahiptir. Bua ve Martin (2020)
birlestirilmis siif 6gretmenlerinin uygun 6lgme ve degerlendirme yontem ve tekniklerini
belirlemede yeterlik algilart diizeylerinde farkliliklar oldugunu belirterek; siirecte daha fazla
degerlendirme aract uygulanmasi gerektigini belirtmistir Ozellikle birlestirilmis simf
ogretmenlerinin aragtirmada elde edilen bulgular 1s181nda kendilerini "ogrenci ilerlemesini

izleme” performans gostergesinde en yiiksek yeterlik algisina sahip olmasinda 6grenciye
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gorelik ilkesine bagli olarak 6gretmenlerin siireci yapilandirmaya odaklandigi seklinde

aciklanabilir. Taole ve Mncube (2012) 6devli 6grencilerin kendilerine verilen gorevleri
genellikle tam ve zamaninda yerine getiremediklerini ortaya koymustur. Bu durum
birlestirilmis siif 6gretmenlerinin 6grenci ilerlemesini izleme maddesine yonelik bakis
acisini ortaya koymasi adina yapilan aragtirma ile paralellik gostermektedir. Bunun yani sira
birlestirilmis sinif 6gretmenlerinin degisik dlgme tekniklerini kullanarak elde edilen verilerin
cozlimlenmesi konusunda gerekli yeterliklere sahip olunmasi yapilandirmaci yaklasimda
Olcme ve degerlendirme etkinliklerinin temel aldig1 anlayistan kaynaklandig: diisiiniilebilir.
Bu durumu Ozeng (2009) tarafindan yapilan sinif dgretmenlerinin yapilandirmaci yaklasima
dayali genel yeterliklerinden 6lgme ve degerlendirme alt boyutunda kendilerini yeterli

algiladiklar1 arastirma desteklemektedir.

Egitim ve 6gretim faaliyetlerinde esas olan grenci basarisidir. Ogrenci basarismin
saglanmasinda Ggrencilerin ve Ogretmenlerin etkisi kadar ailelerin de etkisi biiyiiktiir.
Ozellikle birlestirilmis smif dgretmenlerinin karsilastig1 olumsuzluklarin basinda ailelerin ve
cevrenin okula ve Ogrencilere yonelik ilgisizligi yer almaktadir (Dursun, 2006; Jordaan ve
Joubert, 2008; Sidekli vd., 2015). Kulshrestha ve Pandey (2013) 6ne ¢ikan Ogretmen
yeterliklerinden birinin ebeveynlerle ilgilenme ve g¢alisma ile ilgili yeterlikler oldugunu
belirtmistir. Ozellikle 6gretmenlerin gorev yaptiklar1 okul gevresi ile iyi ve etkili bir iletisim
icerisinde olmas1 gerekir (Isik vd., 2010). Egitim ve 6gretim konusunda aile ve cevre ile
kurulan iletisimin Ogrenci basarisindaki etkisinin; birlestirilmis smif 6gretmenlerinin
"cevreyi tanima", "¢cevre olanaklarindan yararlanma", "aileyi tanima ve ailelerle iligkilerde
tarafsiz olma" gibi maddelerde kendilerini oldukga yeterli algilamasina neden olabilecegi
sOylenebilir. Bu baglamda okul aile ve toplum iliskileri yeterlik alanini en 6énemli yeterlik
alan1 olarak belirleyen arastirmalarin yam sira (Hatipoglu ve Kavas, 2016), elde edilen
bulgular ile alan yazinda ortiismeyen arastirmalar (Bektas vd., 2015) da mevcuttur. Bagbay
ve Bektas (2010) ogretmenlerin Ogrencilerin sahip oldugu bilgi ve deneyimler ile yeni
bilgiler arasinda etkilesim kurulmasi i¢in yaptig1 yonlendirme faaliyetlerinin 6nemini ortaya
koymustur. Bununda siiregte Ogrenci aileleri ile ilgili bilgi sahibi olunmasi ile 6grenci
davraniglarinin  daha iyi anlasilmasma olanak verilecegi belirtmesi bu arastirmayi
desteklemektedir. Bunun yan1 sira Hatipoglu ve Kavas (2016) 6grenci velilerinin olumlu bir
yaklagim icerisinde olmalarinin gretmenlerin performansina olumlu katkilar sagladiginm
belirtilerek birlestirilmis smif 6gretmenlerinin  katilimiyla yapilan bu arastirmanin

bulgularin1 desteklemektedir.
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Birlestirilmis sinif 6gretmenlerinin programa ve icerige iliskin mesleki yeterlikler

konusunda hedef ve kazanimlar1 acik bir sekilde ifade etme gostergesini 6n planda tuttugu
belirlenmistir. Buna paralel olarak Philip ve Ramya (2017) ogretimi ve Ogrenme
deneyimlerini planlamada 6gretmenlerin hedefleri belirleyerek bunu 6grencilere iletmeleri
gerektigini ortaya koymustur. Birlestirilmis sinif 6gretmenlerinin dersli ve 6devli saatlerde
Ogrenci gruplarina yonelik olarak yapilacak faaliyetler ile ilgili hedef ve kazanimlari
aciklamas1 Ogrencilerin 6grenme siirecinde gilidiilenmesine olumlu katkilar saglayabilir.
Seker, Deniz ve Gorgen (2005) ile Kili¢ ve Saruhan (2006) tarafindan yapilan arastirmalarda
ogretmen adaylar1 kendilerini "hedef ve davramislari agik bir bicimde ifade etme"
performans  gostergesinde daha yeterli algiladiklarini  belirtmesi bu  durumu
desteklemektedir. Birlestirilmis siif Ogretmenlerinin en diisiik yeterlik algisina sahip
olduklar1 madde “programi basariya ulastirabilmede cevre olanaklarini kullanma" olarak
ortaya c¢ikmasinda; birlestirilmis sinifli ilkokullarin kirsal bolgelerde yer almasindan
kaynaklandigi  soOylenebilir. Ciinkii  ilkokul Ogretim programlarinin  benimsedigi
yapilandirmaci yaklasimin dayandigi temel felsefede 6grencilerin her yonden gelisiminin
saglanmas1 i¢in okullarin ve yakin cevrenin ¢esitli imkanlar konusunda yeterli olmasi
gerekmektedir. Gelen ve Beyazit (2007) yeni ilkokul programlarinin uygulanmasinda kdy
okullarinin ¢evresel olanaklarinin programin gerektirdigi etkinliklere gerekli katkiy1
saglamadigim ortaya koymustur. Ozellikle siniflarin 6grenci 6grenmelerinde kolaylastiric
donanima sahip olmasinin yani sira okul ¢evresinde 6grenciler igin aktif §grenme alanlarinin
bulunmasi gerekir. Ancak birlestirilmis siifli ilkokullarda teknolojik donanimin yani sira
ogrencilerin 6grenmelerini kolaylastiric1 ara¢ ve gerecgler konusunda 6gretmenler pek cok
olumsuzluk yasamaktadir. Bu durum 6gretim programlarinin ¢evresel destek saglanmaksizin
yiriitiilmesini  ortaya ¢ikartabilir. Bu konuda yapilan arastirmalarda bagimsiz ve
birlestirilmis sinifli ilkokullarda 6gretim programinin uygulanmasi konusunda birlestirilmis
smif 6gretmenlerinin olumsuz goriislere sahip oldugunu belirtmislerdir (Mulaudzi, 2016;
Yildiz ve Koksal, 2009). Buna ek olarak Fat (2015) egitim programlarinin olusturulmasi
stirecinde birlestirilmis sinif 6gretmenlerinin katiliminin énemini ortaya koymustur. Buna
gore birlestirilmis sinif Ogretmenlerinin kirsal bolgelerin  6zelliklerine gore, egitim

programlarinin tasarlayicisi ve uygulayicisi olarak aktif rol almasi gerekir.
Alan Bilgisine iliskin Yeterlik Algist

Birlestirilmis smiflarda gorev yapan sinif 6gretmenlerinin alan bilgisine iliskin mesleki

yeterlik boyutunda yer alan maddelerde kendilerini oldukga yeterli gormektedirler.
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Dogas1 geregi farkli siif diizeylerinde programlarin 6gretiminde ve degerlendirme

stirecinde birlestirilmis sinif Ogretmenlerinin alan bilgisine ve kolaylastirict 6gretme
stratejilerine sahip olmas1 gerekir (Hargreaves, 2001; Little, 2005). Bu baglamda,
ogretmenlerin meslek bilgisi acgisindan yeterlikleri kadar konu alan bilgisine iliskin de
yeterliklerinin olmasi ka¢inilmazdir. NEEDU (2013) 6gretmenlerin 6ne ¢ikan yeterliklerin;
konu bilgisi, Ogretim programi bilgisi ve konunun nasil Ogretilecegi bilgisi olarak
belirlemistir. Sahin (2011) 6gretmenlerin alan bilgisine iliskin yeterliklerde 6gretmenlerin
kendi alanlartyla ilgili olan bilgiye sahip olmasi gerektigini en 6nemli deger olarak
belirlemesi bu durumu destekler niteliktedir. Birlestirilmis sinif 6gretmenleri alanindaki
temel kavramlart ve genellemeleri bilme konusunda kendilerini diger performans
gostergelerine gore daha yeterli algiladiklar goriilmiistiir. Bu durumun ortaya ¢ikmasinda
birlestirilmis siif 6gretmenlerinin ayni sinifta birden fazla 6grenci grubuyla birlikte egitim
ve Ogretim faaliyetlerini gergeklestirmesi sayilabilir. Dilci (2012), sinif 6gretmenlerinin alan
bilgisi boyutunda kendilerini tamamen yeterli gordiiklerini belirlemesi bu durumu
desteklemektedir. Ayni anda 6gretme ve 6grenme siirecinde farkli disiplinlere yonelik olarak
gerekli yeterliklere sahip olunmasi egitim ve Ogretim silirecinin de verimli ve planl
gegmesine olanak saglar. Bu bakimdan birlestirilmis sinif 6gretmenlerinin alanindaki
yeterliklere sahip olmasi egitim ve 6gretim siirecinin etkililigini ortaya koymada 6ne ¢iktigi
sOylenebilir. Ertiitk (2009) smif Ogretmenlerinin gorev yaptiklar1 sehirde Egitim
Fakiilteleri'nde diizenlenen etkinliklere katiliminin 6nemini belirterek 6gretmenlerin bilimsel
caligmalara katiliminin Onemini ortaya koymustur. Ancak yapilan bu arastirmada
birlestirilmis siif 6gretmenlerinin alan bilgisine iliskin yeterliklerinden "alaninda yapilan
bilimsel arastirmalara katilma" konusunda kendilerini kismen yeterli gordiikleri
belirlenmistir. Can (2019) yoneticilerin ve dgretmenlerin mesleki gelisim konusunda pek
cok engelle karsilastiklarii belirtmistir. Ozellikle pek ¢ok birlestirilmis siif égretmeninin
koylerde ya da kirsal bolgelerde ikamet etmeleri kendilerini gelistirme firsati konusunda

olumsuzluklar yagsamasina neden olabilir.
Kendini Gelistirmeye iliskin Yeterlik Algist

Birlestirilmis simif 6gretmenlerinin kendini gelistirmeye iligkin yeterlik algis1 boyutunda yer
alan maddelerde kendilerini oldukga yeterli gormektedirler. Giinlimiiz egitim anlayigindaki
degisim o6gretmenlerin mesleki anlamda gelisimlerinin yaninda kisisel gelisim konusunda da
stireklilik saglanmasi ihtiyacin1 ortaya koymaktadir. Bu baglamda birlestirilmis simif

ogretmenlerinin kendilerini gelistirmeye yonelik yeterliklere sahip olmasi birlestirilmis
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siiflarda egitim ve 6gretim faaliyetlerinde etkili ve verimli olmasina olanak saglar. Yapilan

arastirmalarda siirekli mesleki gelisim programlari ile birlikte 6gretmenlerin meslektaslariyla
isbirligi icerisinde olmalarina olanak saglayarak "okul" merkezli (Ozdemir, 2016)
Ogretmenlerin ihtiyaclarina uygun, hayat boyu Ogrenmenin saglandigi, 6dil sisteminin
gelistirilerek 6gretmenlere verilen destegin arttirilmasi one c¢ikmaktadir (Drage, 2010).
Bunun yani sira birlestirilmis sinif §gretmenlerine yonelik dogrudan verilen egitimler ile
birlikte 6gretmenlerin birlestirilmis siniflara olan olumsuz bakis agilarinin degistigini ortaya
koyan pek ¢ok arastirma bulunmaktadir (Ninnes, 2006; Vithanapathirana, 2006) Ozellikle
birlestirilmis sinif 6gretmenlerinin isbirligine, takim ¢alismasina acik olma ile okumayt
sevme konusunda kendilerini yiiksek diizeyde yeterli gérmelerinin pek ¢ok nedeni olabilir.
Bu nedenlerin basinda birlestirilmis smif 6gretmenlerinin sinif 6gretmenligi gorevinin
yaninda miidiir yetkili 6gretmen olarak da bir¢gogunun gérev yapmasi gosterilebilir. Ciinkii
miidiir yetkili 6gretmen olarak idari isleri de yliriiten bir¢ok birlestirilmis sinif 6gretmeni
hem idari isler konusunda hem de egitim ve 6gretim siirecinde dgretmenlerin karsilastig1 bir
sorun karsisinda meslektaslarindan yardim alabilir. Ertiirk (2009) sinif &gretmenlerinin
Egitim Fakiiltesinde gorev yapan uzmanlardan yardim alma ve isbirligi yapmaya ihtiyag
duyduklarini ortaya koymustur. Ustu, Tas ve Sever (2016) kiigiik yerlesim yerlerinde gorev
yapan Ogretmenlerin, kalabalik sehirlerde gorev yapan 6gretmenlere gére daha az mesleki
gelisim etkinliklerine katildiklarini belirlemistir. Bu baglamda o6zellikle birlestirilmis sinif
ogretmenlerinin hem egitim ve 6gretim konusunda hem de kisisel gelisimlerinin saglanmasi
adma uzmanlardan yardim alinmasi énemli bir etkiye sahiptir. Okumay1 sevme konusunda
birlestirilmis sinif 6gretmenlerinin hem o6grencilerine rol model olma konusunda hem de
kisisel gelisimiyle ilgili olarak kendilerini yeterli algiladiklar1 soylenebilir. Ciinki
birlestirilmis siniflar ilkokul diizeyinde uygulanan bir model olmasindan dolay1 6grencilere

kiiclik yaslarda okuma aliskanliginin kazandirilmasina da katki sagladigi gosterilebilir.
Ulusal Degerlere ve Uluslararasi Degerlere Iliskin Yeterlik Algis

Birlestirilmis simif 6gretmenlerinin ulusal degerlere iliskin ve uluslararas1 degerlere iliskin

yeterlik algis1 boyutunda yer alan maddelerde kendilerini oldukg¢a yeterli gormektedirler.

Ogrenme ve dgretme siireci igin olumlu duygular saglamak dgrencilerin dgrenme
isteginde biiyiik katkilar sunmaktadir. Ogretmenler, dgrenciler i¢in bu olumlu duygulart
ortaya koymada rehberlik yapan bir 6grenme danigsmanidir. Bu konuda 6gretmenlerin sosyal
ve kiiltiirel yeterlikleri; sosyo-kiiltiirel geg¢misleri ile ulusal ve uluslararasi degerler,

demokrasi ve insan haklari gibi alanlar1 kapsamaktadir. Ogretmenlerin sosyal-kiiltiirel
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yeterlikleri ile 6gretmenler ile 6grenciler arasinda gii¢lii bir etkilesim siireci ortaya ¢ikar

(Mandal, 2018). Bu baglamda genel olarak arastirma sonuglarina bakildiginda, birlestirilmis
siniflarda gorev yapan sinif dgretmenlerinin kendilerini ulusal ve uluslararasi degerlere
yonelik yeterli olarak algiladigi sonucuna ulasilabilir. Ogretmen adaylar1 ile yapilan
arastirmalarda Karatas (2013) g¢evreye ve dogaya karsi bilingli olma diizeylerinin; Pek
(2015) ogretmen kisilik 6zelliklerinde; insancil, demokratik olma, model olma, problem
cozme, kendine giivenen, yeniliklere acik, azimli olma gibi degerlerin; Mandal (2018) ise,
ogretmenlerin liderlik alanlarindan biri olarak yiiksek etik standartlarin one ¢iktigini
belirtmistir. Bu alt boyutta yer alan genel ve bireysel nitelikte birgok deger maddesi yer
almasina ragmen, birlestirilmis sinif 6gretmenlerinin 6zellikle bir¢ok deger i¢in kapsayici ve
iligkili olan Tiirk kiiltiiriine iliskin degerler ile 6gretmenlik meslegine iligkin etik degerler
konusunda diger maddelere gore daha fazla yeterli algilamalar1 birlestirilmis sinif
Ogretmenlerinin degerlere ve bu degerleri olusturan davranis, norm, inang ve diisiince
sistemlerine olan baglarinin olduk¢a giiclii oldugunu gostermektedir. Diger bir ifade ile,
birlestirilmis sinif 6gretmenleri kendilerini Tiirk kiiltiiriinii iyi tanidiklarini ve bu kiiltiirii
olusturan degerlere daha fazla bagli olduklarini ve ayni zamanda 68retmenlik meslegine
iligkin degerleri daha fazla benimsedikleri seklinde ifade etmektedirler. Demir Atalay ve
Firat Durdukoca (2018) 6gretmen adaylarinin degerlere iliskin metaforlarinin belirlenmesine
yonelik arastirmada milli degerler kapsaminda en c¢ok "bayrak" metaforunu {irettiklerini
belirtmistir. Karacaoglu (2008) 6gretmenlerin ulusal ve uluslararasi degerlere iliskin olarak
kendilerini ¢ok yeterli algiladiklarini; Kogyigit, Erdem ve Egmir (2020) ise; 6gretmenlik
meslegi genel yeterliklerine yonelik en yiiksek yeterlik alani olarak "milli ve manevi

degerler" oldugu belirlemistir.

Birlestirilmis Simif (")gretmenlerinin Mesleki Tiikenmislik Algilarina Yonelik Tartisma

ve Yorum

Birlestirilmis sinif 6gretmenlerinin mesleki tiikenmislik algilarina yonelik olarak yapilan
istatistik sonuglarma gore tiikenmislik algilarinin; duygusal tiikenme boyutunda yiiksek
diizeyde, duyarsizlagsma boyutunda orta diizeyde, kisisel basar1 boyutunda ise diisiik diizeyde
olduklar1 goriilmektedir. Alan yazinda, birlestirilmis simif 6gretmenlerinin, tiikenmislik
algilar alt boyutlar1 ile mesleki tiikenmislik genel puanina yonelik arastirmanin bulgulari ile
ortiisen cesitli calismalarda; Yilmaz Toplu (2012) okul oncesi ve smif 6gretmenlerinin
tikenmislik algilariin kisisel basar1 boyutunda diisiik; Yilmaz, Yazict ve Yazic1 (2014)

ogretmenlerin duyarsizlasma alt boyutunda orta diizeyde, duygusal tiikkenme alt boyutunda
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yiksek diizeyde oldugunu oldugunu belirlemistir. Skaalvik ve Skaalvik (2010), kii¢iik

okullardaki 6gretmenlerin biiyiik okullardaki 6gretmenlere gore daha az duyarsizlagsma
bildirdigini gdstermistir. Ayrica alan yazinda, birlestirilmis smif O6gretmenlerinin
tilkenmislik algilar alt boyutlar1 ile mesleki tiikenmislik genel puanina yonelik arastirmanin
bulgular ile &rtiismeyen ¢esitli ¢alismalara da ulasilmistir. Ogretmenlerin tiikenmislik
algilarinda; Akytirek (2020) en yiiksek boyut olarak duygusal tiikenme boyutu oldugunu,
Sanl1 ve Tan (2017) ise duygusal tiikenme ve duyarsizlasma diisiik kisisel basar1 boyutunda
ise yiikksek oldugunu saptamistir. Rumschlag (2017) kirsal kesimde gorev yapan
ogretmenlerin kisisel basar1 puanlarinin diisiik diizeyde, duygusal tiikenme puanlarinda ise

orta diizeyde olduklarini belirlemistir.

Birlestirilmis siif 6gretmenlerinin karsilastiklari olumsuz durumlara yonelik olarak
ozellikle duygusal tilkenme alt boyutunda yer alan; 6gretmenlerin is yiikiiniin fazlaligi,
Ogretmenlerin yasadiklar1 psikolojik ve fiziksel yorgunluk ile O&grencilerle yapilan
caligmalarin 6gretmenleri stresle karsi karsiya getirmesi gibi durumlarin yiiksek diizeyde
tiikkenmislik algis1 olusturmalarina neden oldugu soylenebilir. Ozellikle birlestirilmis sinif
Ogretmenlerinin kisisel basar1 alt boyutunda diisiik diizeyde tiikenmislik yasamalarinda ise
ogrenci odakli olarak 6grencilerle etkili iletisim kurma ve problem ¢ézme gibi konularda

kendilerini basarili gordiikleri seklinde yorumlanabilir.

Birlestirilmis Simif Ogretmenlerinin Yeterlik Algsi ile Tiikenmislik Algis1 Arasindaki
Tiski

Arastirma bulgular1 dikkate alindiginda, "duygusal tiikenme" ve "duyarsizlasma" alt
boyutlar1 ile mesleki yeterligin bazi boyutlar1 arasinda negatif yonlii, "kisisel bagsar:” alt
boyutu ile mesleki yeterligin bazi boyutlar1 arasinda ise pozitif yonlii bir iliskinin oldugu
goriilmektedir. Bu sonug 6gretmenlerin "duygusal tiikenme" ve "duyarsizlasma" ile iliskili
algilarinin yiikselmesi onlarin mesleki yeterlik algilarinin diigmesine neden oldugu, "kisisel
basari” ile iliskili algilarmin ytlikselmesi onlarin mesleki yeterlik algilarinin yiikselmesine
neden oldugu anlamina gelmektedir. Dolayisiyla, 6gretmenlerin mesleki yeterlik algilarinin
yiiksek olmasi i¢in "duygusal tiikenme" ve "duyarsizlasmaya" iliskin algilarinin dusiik,

"kisisel basariya iliskin algilarimin” ise yiiksek olmasi gerekmektedir.

Birlestirilmis smif dgretmenlerini olumsuz yonde etkileyen faktorler genel olarak
kisisel ve okul temelli faktorler olarak gosterilebilir Kisisel faktorler birlestirilmis sinif
ogretmenlerinin mesleki egitim ihtiyaclari ile iligkilendirilir (Brown, 2009). Birlestirilmis

simif Ogretmenleri; dersi planlama, Ogretim stratejileri, 0gretim programi yonetimi ve
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degerlendirme siireclerinde zorluklar yasamaktadir. Yasanilan bu zorluklar beraberinde

Ogretmenlerin egitim ve Ogretime karsi olumsuz tutum gelistirmelerine yol agmaktadir
(Mulaudzi, 2016). Buna karsilik birlestirilmis siniflarda basarili olan 6gretmenlerin mesleki
yeterlik anlaminda birlestirilmis smiflara  yonelik  olumlu  tutum  gelistirdikleri
gozlemlenmistir (Suzuki, 2004). Bu baglamda birlestirilmis sinif 6gretmenlerinin yeterlik
algilarinin gelistirilen olumlu ya da olumsuz tutumlari etkiledigi sdylenebilir. Dorman
(2003), tikenmisligi etkiyen faktorleri belirledigi arastirmada Ogretmen yeterliligi ile
tilkenmisligin bir alt boyutu olan kisisel boyutu arasinda pozitif yonlii bir iliskinin oldugunu
belirlemistir. Okul temelli faktérlerde ise olumlu bir ortamin saglanmasinda sadece
ogretmenler sorumlu degildir. Ortaya ¢ikan problemlerin ¢6ziimiinde; 6gretmenlerin
iyimserligi, sosyalligi ve yeterlikleri 6n planda olmalidir. Bu olgiitler 6gretmenlerin
psikolojik sagligin1 ve refahimi arttirabilir (Sanford, 2017). Triwiyanto (2018) birlestirilmis
siif 6gretmenlerinin yeterliklerinin; 6grenci gelisimi, gelismis okul kiiltiirii ve okulun fiziki
alt yapisin1 destekleyen kaynaklar ile gelisebilecegini belirtmistir. Bu noktada dgretmen ve
veli igbirligi 6n plana ¢ikmaktadir. Egitim ve 6gretim siirecinde velilerin siiregte aktif rol
almalar1 okul kiiltiiriine olumlu katkilar sunabilir. Ornegin; 6grenci 6grenmelerine yonelik
olarak veliler ile kurulan her tiirlii iletisim ile 68rencilere daha zengin 6grenme ortamlari ve
firsatlar1 ortaya konabilir (Venter, Joubert ve Chetty, 2014). Ancak velilerin, birlestirilmis
siiflara ve meslege yeni baslayan birlestirilmis sinif 6gretmenlerine yonelik gelistirdikleri
Onyargi ile olumsuz tutumlar meydana gelmektedir (Cornish, 2006). Bunun sonucunda da
birlestirilmis smif dgretmenlerinin psikolojik ve sosyal agidan gorev yaptiklart okullarda
yasadiklar1 olumsuzluklar mesleki anlamda tiikenmislik algis1 alt boyutlarindan olan
duygusal tiikenme ve duyarsizlasmanin artmasinda ve tiikenmislik algisinin yiikselmesinde
etkili olabilecegi sOylenebilir. Zhang ve Sapp (2009) ile Can (2019) Ogretmen
tiikenmisliginin 6gretmen yeterlikleri lizerinde olumsuz etki yarattigim1 ortaya koymustur.
Pietarinen, Pyhéltd, Soini ve Salmela-Aro (2013) farkli biranslardaki 6gretmenler ile yaptig:
arastirmada Ogretmenlerin pedagojik bilgilerinin tiikenmislik algilar1 {izerinde etkisi
oldugunu saptamistir. Yapilan arastirmalarda 6gretmenlerin yeterlik algilarinin titkenmislik
algisi ile olan iligkisi dikkate alindiginda; birlestirilmis sinif gretmenlerinin yasadiklar1 pek
cok olumsuz durum karsisinda kendilerini mesleki anlamda yeterli algilamalar1 beraberinde
mesleki ve kisisel basar1 yonlerini de olumlu olarak algilamalarina katk: sagladigi seklinde
yorumlanabilir. Talsik (2016), miizik Ogretmenlerinin mesleki olarak tiikkenmislik
hissetmelerinin sebeplerinden birinin genel mesleki yeterlik algilarinin diisiik olmasina

baglamistir. Teltik (2009) ise, Ogretmenlerin mesleki yeterlik algilar1 ile tiikenmislik
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diizeyleri arasinda negatif yonlii bir iliskinin oldugunu, mesleki yeterlik ile tiikenmisligin alt

boyutlarindan duygusal tilkenme ve duyarsizlagsma ile negatif yonlii kisisel basar1 boyutu ile
pozitif yonlii iligkinin oldugunu belirlemistir. Arastirmadan elde edilen sonuclar

dogrultusunda asagidaki oneriler gelistirilmistir.

1. Birlestirilmis sinif 6gretmenlerinin tiikenmislik algisini en aza indirmek ig¢in
siif olanaklarinin iyilestirilmesine ve yeterlik algisinin gelistirilmesine yonelik ¢aligmalar
yiiriitiilebilir.

2. Bu arastirma nicel arastirma yoOntemlerinden, tarama modelinde bir
arastirmadir. Bundan sonra yapilacak olan arastirmalarda; yetersizlik ve tiikkenmislik algisina
neden olan durumlarin derinlemesine incelenmesine yonelik durum c¢aligmasi niteliginde
caligmalar yiirtitiilebilir.

3. Bu arastirma Tiirkiye'nin dogusunda yer alan bir il merkezi ve merkeze bagl
ilcelerde  birlestirilmis  siniflarda calisan  Ogretmenlerden segilen Orneklem ile
gerceklestirilmistir. Ulkemizin farkli bolgelerinde birlestirilmis smif 6gretmenleri ile
yapilacak olan benzer calisma ile daha genel bir sonuca ulasilabilecek ve konuya iligkin
gerceklestirilecek egitim politikalar ile ileriki ¢alismalar i¢cin daha genis ve giiclii bir veri

tabani olusturulmasi onerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Kars Valiligi'nin 22/02/2018 tarihli 91782061-
604.01.01-E.3852965 sayili karart ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar arasinda arastirma siirecinde herhangi bir ¢ikar

catismasi yasanmamigstir.
Yazar Katkisi: Yazarlar ¢calismaya esit oranda katkr saglamistir.
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Introduction

Teaching profession is one of the most prominent occupations, which determines the future
of society in all aspects and has a significant role in the modernization of society. For this
reason, teaching profession requires to have the qualities of the time. On the other hand,
increasing responsibilities of teachers affect the competency expected from them.
Competency of teachers will directly affect the learning capacity and the learning levels of
students. As teachers have more competency, students’ learning and permanence of their
learning will increase (Karacaoglu, 2008). Because of this, determining principles, norms,
criterions and competencies in the process of education of teachers, who are one of the most
important pieces of the system of education, have a great importance. In this context, a
structure has been created under three main titles through studies about teacher’ competency
issue. Analysing these competency dimensions, it can be said that teaching profession has

“competency in teaching profession”, “competency in teaching process and in-class works”

and “competency in school as a working environment” (World Bank, 2005).

In our country, applications that only one teacher gives education to the students in
more than one different class levels in the same classroom because of the social, economic
and geographical conditions are identified as multi-grade classrooms (Koksal, 2003).
Teachers of multi-grade classrooms have lots of responsibilities like spending more time and
energy in the process of education and training (Yildirim, 2008); failing to reach the
objectives of curriculum (Koksal, 2003); lacking the environment that helps students for
doing research, administrators’ non-cooperation (Yildiz & Koksal, 2009); parents’ lacking
communication with school, loneliness of these teachers in workplace, their undertaking the
management of school as a deputy principal and their keeping villagers advised of many
issues (Bilir, 2008). In this respect, teachers of multi-grade classrooms are needed to be
more diligent and to have more knowledge and experience than separate classroom teachers
(Dursun, 2006). This situation not only causes these teachers to have much more sense of
responsibility but also forces them to live a more stressful and difficult process in their
working life. Along with these problems, psychological illnesses and physical diseases

coming out of loss of energy as well as decreasing physical energy bring out the term
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“burnout” (Kayabasi, 2008). If we think that teachers of multi-grade classrooms will project

their negative situation to their family, friends, students’ parents and their students due to the
burnout syndrome, bad results will come out (Caglayan, 2012). As a result of this, no return
situations may emerge in terms of social and educational aspects. This situation may cause
these teachers to live inefficaciousness, inadequacy, lacking of self-confidence in the sense
of educational aspects. In respect to this, teachers’ determining their self-sufficiency

perceptions have great importance to avoid probable negative situations.

Taking into consideration that different variables are in relation with different
concepts in the context of education, this study has a significant importance in determining
the competency and burnout perceptions of multi-grade classroom teachers in terms of
performance and giving them feedback with situation and needs analysis. In the literature
review in this sense, it is seen that there are several studies about burnout and competency of
teachers. Looking at the aims of these studies, we can see, for example; Caglayan (2012)
finding out the level of burnout of teachers, Antoniou, Ploumpi and Ntalla (2013)
determining the level of stress and burnout of primary / secondary school teachers, Mischo
(2015) identifying the competency perceptions of the teachers working with younger age
group in primary schools in Germany. While Ince and Sahin (2016) compare the levels of
job satisfaction and burnout perceptions of multi-grade classroom teachers and regular
classroom teachers, there are also studies about the relation between the level of burnout and
levels of vocational-social support given to English language teachers (Gokhan, 2017) and
the relation between the level of burnout and classroom management competency of pre-
school teachers (Yildiz, 2018). On the one hand Ocakc1 (2017) studies on determining the
classroom management competency of classroom teachers, on the other hand studies
centered on the leadership and competency levels of teachers (Satici, 2018) are the other
ones analyzing teachers’ competency. In the literature review about teachers’ competency
and burnout, it is seen that these studies have been conducted with teachers from different
branches rather than multi-grade classroom teachers. Moreover, there is not any study on

determining the burnout and competency perceptions of multi-grade classroom teachers.

Teachers of multi-grade classrooms in the primary schools of Turkey confront with
lots of internal and external inadequacies. Multi-grade classroom teachers often become
helpless in solving the problems although they show great effort to eliminate them. The
situation of being helpless because of the incompetency and unfavourable working

conditions causes multi-grade classroom teachers to get stressed and to be confronted with
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burnout syndrome as a result of this. On one hand especially the support of parents to the

teachers affect teachers’ personal success positively (Bataineh, 2009), on the other hand it
has been found out that not being appreciated of teachers by students and their parents
(Gavish & Friedman, 2010; Payne-Mclain, 2005; Zhouchun, 2011) is one of the predictors
of burnout. Seferoglu, Yildiz and Avci Yucel (2014) put forward that the level of efficiency
of teachers having burnout syndrome are getting lower and they become unsuccessful and
unhappy in educational and social context; additionally, Karatas and Kinalioglu (2018)
assert that motivation of classroom teachers decrease due to the problems they have
confronted in the early years of their professions. Ince and Sahin (2016) and Durdiler (2019)
suggest that physical tiredness of multi-grade classroom teachers due to the work load
affects the extent of their emotional burnout. Quality of the education in primary schools are
closely related with classroom teachers’ psychological, social, educational, vocational
general situation and their competence. Donmez (2018) sets forth that there is a significant
relation between satisfaction of classroom teachers from their working environment and
burnout. In addition, Gholami (2015) determines that there is an inverse relation between
teachers’ self-efficacy and their burnout. For this reason, it is required to conduct a new
study in order to prevent burnout syndrome and to provide new thoughts and ideas for
solving probable problems by determining both multi-grade classroom teachers’ perceptions
of competency (in which dimensions and at what levels) and their burnout perceptions. In
this context, the main aim of this study is to determine the competency and burnout

perceptions of multi-grade classroom teachers as well as revealing the relation between

them.

Depending on these main aims, answers have been sought for the questions below:

1. At what level are the competency perceptions of multi-grade classroom
teachers?

2. At what level are the occupational burnout perceptions of multi-grade

classroom teachers?

3. Is there any significant relation between competency perceptions and burnout

perceptions of multi-grade classroom teachers?



266 Yilmaz ve Demir / Pamukkale University Journal of Education, 58, 262-296, 2023
Method

Research Model

Aiming to investigate the competency levels of multi-grade classroom teachers and the
relation between their competency perceptions and burnout perceptions, this study is a
descriptive survey model. Studies in survey model are generally types of research that are
maintained with the aim of determining an already existing situation and revealing it (Cepni,
2012). These studies are the ones in which participants’ opinions, interests, competency,
capability and attitudes towards a concept or a situation are determined, besides, they are
generally carried on a larger sample when compared with other studies (Buyukozturk et al.,

2015).
The Universe and Sample of the Study

The universe of this study is composed of 282 multi-grade classroom teachers working in
Kars city center and counties of Kars which are Akyaka, Arpacay, Susuz, Digor, Selim,
Kagizman and Sarikamis. In the sampling of the study, convenience sampling method has
been used. This sampling method is used when the researcher has no opportunity to use
other sampling methods (Yildirrm & Simsek, 2008). In addition, this method has been
chosen owing to the fact that primary schools with multi-grade classrooms, by its nature, are
far from the city centers and in the urban areas where transportation facilities are difficult to
access. In addition, the sampling group of this study is composed of 210 multi-grade
classroom teachers who work in Kars city center and counties of Kars which are Akyaka,

Arpacay, Susuz, Digor, Selim, Kagizman ve Sarikamis in 2017-2018 educational year.
Data Collection Tools

Data in this study has been collected through ‘“Personal Information Form” including
questions about multi-grade classroom teachers, “Teachers’ Competency Perceptions
Survey” and “Maslach Burnout Inventory — Educator Form”. Demographical variables like
gender, professional seniority, experience in multi-grade classrooms, school in which
teachers having worked the longest period of time, number of colleagues worked together in
the primary schools having multi-grade classrooms and the form of multi-grade classroom

are included in Personal Information Form.

Teachers’ Competency Perceptions Survey used in this study has been developed by
Karacaoglu (2008) with the aim of determining at what level the teachers perceive

themselves. As a measuring tool, five-point grading scale consisting of “never”, “poor”,
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“fair”, “good” and “excellent” options have been used. The survey consists of 137

competency items and 8 sub-dimensions which are “vocational competencies relating to

2 e

student recognition and developing students”, “vocational competencies relating to teaching-
learning process”, “vocational competencies relating to observing and evaluating learning
and development”, “vocational competencies relating to school-family-colleague-society
relations”, “vocational competencies relating to program and content”, “competencies
relating to pedagogical content knowledge”, “competencies relating to self-improvement”
and “competencies relating to national and international values”. The expounded variance of
the survey is %54. It has been determined that Cronbach’s Alpha reliability coefficient of
the survey which developed by Karacaoglu (2008) is 0.99, split-half reliability coefficient
for the first half is Cronbach’s Alpha 0.99, for the second half is Cronbach’s Alpha 0.99,
Spearman Brown equal split-half reliability coefficient is 0.96, non-equal split-half
reliability coefficient is 0.96, Guttman split-half reliability is 0.96. Accordingly, it has been
found out that reliability levels of the survey is high. As a result of the reliability analysis
made for this study through the data collected by multi-grade classroom teachers (n=201), it
has been figured out that Cronbach’s Alpha reliability coefficient for the Teachers’
Competency Perceptions Survey is .95. Looking at the sub-factors belonging to the same
survey, it has been found out that Cronbach’s Alpha value of the dimension of competencies
in vocational knowledge 1s .94; Cronbach’s Alpha value of the student recognition and
providing student development sub-dimensions of vocational knowledge dimension is .83;
Cronbach’s Alpha value of the vocational knowledge dimension relating to learning-
teaching process is .88; Cronbach’s Alpha value of monitoring and assessment of learning
and improvement sub-dimensions of vocational competencies 1is .77, Cronbach’s Alpha
value of school, family, colleague and society relations sub-dimensions of vocational
competencies is .79, Cronbach’s Alpha value of program and content sub-dimensions of
vocational competencies is .79, Cronbach’s Alpha value of the dimension of competencies
related to pedagogical content knowledge is .76, Cronbach’s Alpha value of competencies
related to self-improvement dimension is .84 and Cronbach’s Alpha value of the dimension
of competencies related to national and international values is .90. According to these

results, the survey can be assumed as reliable because of the fact that Cronbach’s alpha

values are higher than .70.

The dimension of ‘“competencies in learning-teaching process” included in

“Teachers’ Competency Perceptions Survey” developed by Karacaoglu (2008), which has
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been used in this research, has been discussed in two dimensions: “Competencies Related to

Learning” and “Competencies Related to Teaching Process”. It has been identified that
similar dimensions have been used in several studies in literature (Colak et al., 2017;
Kahramanoglu & Ay, 2013) conducted with regard to teacher competencies. Moreover,
“Competencies Related to National and International Values” dimension took place in the
“Teachers’ Competency Perceptions Survey” has been discussed in two sub-dimensions:
“Competencies Related to National Values” and “Competencies Related to International
Values”. Studies in literature (Colak et al., 2017; Karaca, 2004) and teacher competencies
associated with classroom teachers identified by Ministry of National Education (MEB,

2008) are in parallel with newly created dimensions.

Maslach Burnout Inventory — Educator Form used in this study has been developed
by Maslach, Jackson and Schwap, also a Turkish adaptation has been made by Ince and
Sahin (2015). In addition, there are 22 items and three sub-dimensions in the inventory. At
these sub-scales, emotional exhaustion consists of 9 items, depersonalization composes of 5
items and personal success comprises 8 items. While the lowest point that could be obtained
from the inventory has been determined as “0”, the highest point that has been determined as
“6”. Accordingly, some scoring options have been identified as “0-Never”, “1-A few times
in a year”, “2-Once in a month”, “3-A few times in a year”, “4-Once in a week” and “6-
Every day”. Emotional burnout, depersonalization and personal success are scored

separately.

High scores obtained from the inventory show that individuals live higher burnout in
the emotional exhasution and depersonalization sub-scales; however, higher scores in
personal success sub-scale show that individuals feel themselves incompetent and live
burnout in a high level because of the excessive demands in their jobs. In the grading key of
the inventory, the highest scores that can be gotten from emotional exhaustion sub-scale is
54, from the personal success is 48 and from the depersonalization is 30. High scores
obtained from the personal success sub-scale in the inventory show that employees live
lower level of burnout. For this reason, there is an inverse relation in the personal success

sub-scale in terms of scoring and interpretation (Ince & Sahin, 2015).

Cronbach’s Alpha coefficient of Maslach Burnout Inventory — Educator Form’s sub-
scales has been calculated according to the data obtained from the participant multi-grade
classroom teachers (n=201). Accordingly, it has been found that Cronbach’s Alpha value of

emotional exhaustion sub-scale is .76, Cronbach’s Alpha value of depersonalization sub-
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scale is .75 and Cronbach’s Alpha value of personal success sub-scale is .84. Looking at all

these results, this inventory is reliable because of the fact that Cronbach’s Alpha values of

all the sub-scales are greater than .70.
Data Analysis

The data has been transferred to computing environment after applying the data collection
tools. Data obtained from the Teachers’ Competency Perceptions Survey has been analyzed
using descriptive statistics. Score intervals of the item options in Teachers’ Vocational

Competency Perceptions and the levels corresponding with these options are below:
Never (1) =1.00- 1.80

Poor (2) = 1.81-2.60

Fair (3) =2.61- 3.40

Good (4) =3.41-4.20

Excellent (5) =4.21- 5.00

Score intervals that can be obtained from the dimensions in Maslach Burnout

Inventory — Educator Form and the levels corresponding with them are shown in Table 1.

Tablel
Maslach Burnout Inventory — Educator Form Grading Key

Low Level Medium Level High Level
Emotional Exhaustion  0-16 17-26 27 and above
Depersonalization 0-8 9-13 14 and above
Personal Success 37 and above 31-36 0-30

Source: Ince, N. B. and Sahin, A. E. (2015).

Pearson Moment Correlation Analysis has been carried out so as to find out whether
there is a statistical relation between vocational competency perceptions of teachers and
their burnout perceptions, if so, this analysis has done for determining to what extent and in
which direction it is if there is a relation. Furthermore, in this research, the results of the

correlation analysis showing the relation between Teachers’ Competency Perceptions and
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their Burnout Perceptions have been evaluated according to the correlation interval values in

Table 2 below.

Table 2

Pearson Moment Correlation Coefficient Values

Correlation Interval Level of Relation
(-0.25) - 0.00 and 0.00 - 0.25 Very Low
(-0.49) - (-0.26) and 0.26 - 0.49 Low

(-0.69) - (-0.50) and 0.50 - 0.69 Medium

(-0.89) - (-0.70) and 0.70 - 0.89 High

(-1.00) - (-0.90) and 0.90 - 1.00 Very high

Source: Koklu, N., Buyukozturk, S. and Cokluk Bokeoglu, O. (2007).
Ethics Committee Approval

This study was carried out by permission dated 22.02.2018, numbered 91782061-604.01.01-
E.3852965 of Kars Governorship.

Findings (Results)

Opinions of multi-grade classroom teachers related to their vocational competencies is

shown in Table 3.

Table 3
Multi-Grade Classroom Teachers’ Vocational Competencies and Frequency, Percentage,

Arithmetic Mean and Standard Deviation Values belonging to Sub-Dimensions of These

Competencies
Competencies Related to Professional Teaching Knowledge X SS
Competency Related to Providing students self-control 3.89 .79

Student Recognition and

Student Improvement
Cherishing the students 4.52 72
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Competency Related to

Learning

Competency Related to

Teaching Process

Competency Related to
Monitoring and Assessment of

Learning and Improvement

Competencies Related to
School, Family, Colleague and

Community Relations

Competencies Related to

Program and Content

Competency Related to
Pedagogical Content
Knowledge

Competencies Related to Self-

Being competent on information

and communication technology

Using tone of voice effectively

Determining the methods and
techniques of measurement and

assessment

Monitoring the student’s

improvement

Cooperation with the family

Recognizing the environment

Using local facilities in making

program successful
Expressing the target and target

behavior clearly

Joining the scientific researches

Knowing the basic concepts and

generalizations

Collaborating with the experts

3.73

4.36

3.79

4.07

3.80

4.18

3.77

4.14

3.39

4.01

3.73

.90

2.92

.80

.82

98

.79

95

.76

1.03

.80

97
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Improvement when needed
Enjoying reading 4.22 .83
Competencies Related to Writing nice 4.09 .88

National Values

Competencies Related to

. Acting in accordance with ethical 4.54 .66
International Values

values of teaching profession

Just the lowest and the highest means among the performance indicators related to

multi-grade classroom teachers’ competency take place in Table 3.

It has been determined that arithmetic mean of competency perceptions in regard of
“Competency related to student recognition and student improvement” of multi-grade
classroom teachers, which is a sub-scale of “competencies related to professional teaching
knowledge”, ranges from “4.52” to “3.89”. Generally looking at the competency perceptions
of teachers in this dimension, it is understood that they see themselves pretty close to the
level “quite adequate” in “providing students self-control” (X=3.89, $=0.79) item. On the
other hand, in the highest competency perception item “cherishing the students” (X=4.52,

S=0.72), it has been identified that teachers see themselves quite adequate.

Arithmetic mean of the items in “competency related to learning process” and
“competency related to teaching process” ranges from “4.36” to “3.73”. It is understood
that teachers see themselves quite adequate in the lowest competency perception item
“being competent in information and communication technology” (X=3.73, S= 0.90).
Besides, it has also been determined that teachers see themselves quite adequate in “using

tone of voice effectively” (X=4.36, S= 2.92) item which is their highest perception.

Arithmetic mean of competency perceptions in regard of the items in “competency
related to monitoring and assessment of learning and improvement” of multi-grade
classroom teachers ranges from “4.07” and “3.79”. Accordingly, it has been determined that
teachers see themselves quite adequate in both the lowest competency perception item

“determining the methods and techniques of measurement and assessment” item (X=3.79,
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S= 0.80) and in the highest competency perception item “monitoring the student’s

improvement” item (X=4.07, S=0.82).

Arithmetic mean of competency perceptions in regard of the items in “competencies
related to school, family, colleague and community relations” sub-dimension ranges from
“4.18” and “3.80”. According to this, it has been identified that teachers see themselves
quite adequate in both the lowest competency perception item “cooperation with the family”
(X=3.80, S= 0.98) and in the highest competency perception item “recognizing the
environment” (X=4.18, S=0.79).

1313

Arithmetic mean of competency perceptions in regard of the items in ““ “competencies
related to program and content” sub-dimension ranges from 4.14” and “3.77”. Accordingly,
it has been determined that teachers see themselves quite adequate in both the lowest
competency perception item “using local facilities in making program successful” (X=3.7,
S=0.95) and in the highest competency perception item “expressing the target and target

behaviour clearly” (X=4.14, S=0.76).

Arithmetic mean of the items in the dimension “competency related to pedagogical
content knowledge” of multi-grade classroom teachers ranges from “4.01” to “3.39”. When
compared with the items in this dimension, multi-grade classroom teachers have lower
perception of competency in participation in scientific research on their own fields. Within
this context, it has been identified that teachers see themselves quite adequate in their
highest competency perception item “knowing the basic concepts and generalizations”
(X=4.0, S=0.80); however, they see themselves partly adequate in their lowest competency

perception item “joining the scientific researches” (X=3.39, S=1.03).

Arithmetic mean of the items in the dimension “competencies related to self-
improvement” ranges from “4.22” and “3.73” In this context, it has been determined that
teachers see themselves quite adequate in their highest competency perception item “loving
reading” (X=4.22, S=0.83); on the other hand, they see themselves fairly adequate in their
lowest competency perception item “collaborating with the experts when needed” (X=3.73,
S=0.97). Furthermore, arithmetic mean of the items in the dimensions “competencies
related to national and values” and “competency perception relating international values”
ranges from “4.54” and “4.09”. Accordingly, it has been identified that teachers see
themselves fairly adequate in their lowest competency perception item ‘“writing nice”

(X=4.09, S=0.88) while they see themselves quite adequate in their highest competency
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perception item “acting in accordance with ethical values of teaching profession” (X=4.54,

S=0.66).

In accordance with the second sub-dimension of the study, a descriptive statistics of
burnout related to “emotional exhaustion”, “depersonalization” and “personal success” in
Maslach Burnout Inventory — Educator Form have been produced with the aim of
identifying the occupational burnout levels of multi-grade classroom teachers. The results of

the analyses are shown in Table 4.

Table 4

The Results of Descriptive Statistical Test Related to Multi-Grade Classroom Teachers’

Burnout Perceptions
Burnout Perception X SS Level

28.15 9.46 High
Emotional Exhaustion

11.66 5.87 Medium
Depersonalization

40.87 10.49 Low
Personal Success

80.68 13.95

Total Burnout

Considering the total score obtained from Maslach Burnout Inventory — Educator
Form relating multi-grade classroom teachers’ burnout perceptions as well as “emotional
exhaustion”, “depersonalization”, “personal success” sub-dimensions of inventory; the
scores are (x=28.15, S=9.46) in emotional exhaustion, (X=11.66, S=5.87) in
depersonalization sub-dimension, (X=40.87, S=10.49) in personal success sub-dimension

and total burnout score is (x=80.68, S=13.95).

In accordance with the third sub-dimension of the study, the results of the
correlation analysis showing the relation between Competency Perceptions of multi-grade

classroom teachers and their Burnout Perceptions are shown in Table 5.
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Table 5

The Results of the Correlation Analysis Showing the Relation between Competency

Perceptions of Multi-Grade Classroom Teachers and Their Burnout Perceptions

= a
g g
> & = £ 2B g 3 35 £ £
S L - T R - B -
] ]
£ E
Emotion -11 -28% -10 -00 -.18* -04 -15 -15 -03 -.11
Depersonalizat -.22* -25% -29% - =28%  -07 -02 -25*% -13 -6
ion A7*
Personal .10 A3 36*  23*  33*  21* 10 .34* 29* 18
Success
Total Burnout -09 -.20%* .08 .09 .00 .10 -.03 .04 .14* -.00
*p<.05

In Table 5, some abbreviations have been used; for example, Sre is for multi-grade
classroom teachers’ competency perceptions and burnout perceptions dimensions, Tele 1 is
for professional competencies related to learning, Tele 2 is for professional competencies
related to teaching process, Impro is for professional competencies related to monitoring and
assessment of learning and improvement, School is for professional competencies related to
school, family, colleague and community relations, Pro is for professional competencies
related to program and content, Pedco is for professional competencies related to
pedagogical content, Self is for professional competencies related to self-improvement,
Internationall is for professional competencies related to national values and International2

is for professional competencies related to international values.

As seen in Table 5, there is a week negative correlation (r=.-28, p<.05) between
“Emotional Exhaustion” sub-scale of Burnout Perception and “Professional Competencies
in Learning Process” (Telel); besides, there is statistically a very weak negative correlation
(r=.-18, p<.05) between competencies relating “School, Family, Colleague and Community

Relations” (School) and “Emotional Exhaustion” sub-scale of Burnout Perception.
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On one hand there is a very weak negative correlation between “Depersonalization”™

sub-dimension of Burnout Perception and “Professional Competencies Related to Student
Recognition and Student Improvement” (Sre) sub-dimension (r=.-22, p<.05), “Professional
Competencies Related to Learning Process” (Telel) (r=.-25, p<.05), “Professional
Competencies Related to Self-Improvement” (Self) (r=.-25, p<.05); on the other hand there
is a weak negative correlation (p<.05) between “Depersonalization” sub-dimension of
Burnout Perception and “Professional Competencies related to Teaching Process” (Tele2)
(r=.-29, p<.05), “Professional Competencies Relating School, Family, Colleague And
Community Relations” (School) (r=.-28, p<.05).

There is a weak positive correlation between “Personal Success” sub-dimension of
Burnout Perception and “Professional Competencies related to Teaching Process” (Tele2)
(r=36, p<.05), “Professional Competencies Relating School, Family, Colleague And
Community Relations” (School) (r=.33 , p<.05), “Professional Competencies Related to
Self-Improvement” (Self) (r=.34, p<.05), “Professional Competencies Related To National
Values” (Internationall) (r=.29, p<.05). Besides, there is a very weak positive correlation
between “Personal Success” sub-dimension and “professional competencies related to
monitoring and assessment of learning and improvement” (Impro) (r=.23, p<.05),

“Professional Competencies Related to Program and Content” (Pro) (r=.21, p<.05).
Result, Discussion and Suggestions

Discussion and Interpretation on General Competency Perceptions of Multi-Grade

Classroom Teachers

According to the study results, it has been determined that multi-grade classroom teachers
perceive themselves as competent. Having high competency perceptions of these teachers
both effects their in-class performances and academic performances of students (Kola &
Sunday, 2015; Podungge et al., 2020). Teachers have an important role in improvement of
students (Evers et al., 2004) and determining their academic success (Adeyemi, 2010).
Although there are studies arguing that there is no relation (Buddin & Zamarro, 2009),
academic success of students is highly effected by teachers’ professional competence and
teaching experience (Olaleye, 2011). Teacher competencies are effected by values, ethics,
beliefs, apprehensions, attitudes, motivation and empathy status of both teachers and
students (Mandal, 2018). Especially in several studies on teachers’ professional
competencies (Akbas, 2020; Ali et al., 2017; Kahramanoglu & Ay, 2013; Ocakci, 2017;

Ustu et al., 2016), it has been found that teachers perceive themselves as competent and this
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finding corresponds to this study. In some other studies (Talsik, 2016), it has been revealed

that teachers from different branches do not perceive themselves as competent. However,
multi-grade classroom teachers can work in the regions which students from different
cultures study together. In this respect, teachers’ having knowledge about these values, their
awareness of this fact, not seeing these values as a problem and enriching the teaching
environment with these values are evaluated as professional competencies. With these
competencies, teachers’ having competency in both knowledge and skill as well as in
awareness come into prominence (Basbay & Bektas, 2010). Multi-grade classroom teachers
should determine the strategies, methods and techniques holistically by prioritizing student
needs. While doing this, they should have differentiated teaching competencies (Berry,
2010). Multi-grade classroom teachers are required to make too much effort in preparing and
planning educational activities, adapting and managing the teaching when compared with
other classroom types (Mulkeen & Higgins, 2009). However, it has been found in some
other studies that multi-grade classroom teachers mostly lack of competence in planning the
lesson and managing the suitable activities related with the lesson (Bua & Martin, 2020) and
also they have not professional competencies and qualifications (Brown, 2009). Therefore,
teachers’ perceiving themselves professionally competent appears as an important factor in
accomplishing the educational process. So, the need for the studies that can make this
perception higher becomes evident. In this regard, studies on the perceptions of multi-grade
classroom teachers in the context of their profession can reach an adequate level with better
sources and in-service training support this interpretation (Lingam, 2007; Mulryran-Kyne,

2005).
Competency Perception Related to Professional Knowledge

Multi-grade classroom teachers see themselves as qualified for “competency of student
recognition and student improvement, professional competence related to learning process,
professional competence teaching process, professional competency related to monitoring
and assessment of learning and improvement, professional competency in school, family,
colleague and community relations, professional competency related to program and

1

content” sub-scales of “Competency in Professional Knowledge Dimension”.

There may be several reasons for perception of multi-grade classroom teachers’
“cherishing students” performance indicator which is in the competency of student
recognition and student improvement sub-scale has the highest competency perception.

Foremost among these reasons is that the number of students in multi-grade classrooms is
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fewer than the number of students in primary schools having separate classes for each grade,

because teachers may run into many difficulties in recognizing the students in the crowded
classrooms. Coskun, Metin, Birsici and Kaleli Yilmaz (2010) put forward that beginner
teachers encountering choose to recognize students closely, understand the reasons of their
problems and cooperate with their families when the encounter a problem. However, multi-
grade classroom teachers are more advantageous than separate classroom teachers in terms
of sparing more time for their students, getting closely acquainted with them as well as
identifying their interests and needs. Relating with using of this advantage, argument of
Karacaoglu (2008) supports this study reporting that the highest competency perception is
“cherishing students” sub-scale of Competencies of Student Recognition and Student
Improvement. Competencies of multi-grade classroom teachers come into prominence for
making students in multi-grade classrooms gain self-control, develop inner motivation and
realize themselves as they study themselves especially in task hours. Related to these
abilities that students are supposed to have, Ozkan and Acar (2011) put forward that
“recognizing students” competency area is the foremost competency area among the general
competencies of teaching proficiency. In this context, Berry (2010) asserts the need for
spending the time efficiently in the hours, defined as “dead time”, in which students do not
actively participate in the tasks. So, it is important that encouraging strategies should be set
out in the process in which students study by themselves. Besides, it can be said that the
reason why multi-grade classroom teachers’ lowest competency perception item is
“monitoring the students” sub-scale of Competency Related to Monitoring and Assessment
of Learning and Improvement is that there are students from different grade levels in the
same classroom and the necessity of multi-grade classroom teachers to know more about
their students’ individual, social and economic situations. Little (2005) states that multi-
grade classroom teachers know their students easily and well by adopting holistic approach
in terms of their students’ personal development. Looking at similar findings, Sahin (2011)
suggests that the prominent value related to recognition of students is “recognizing students

in all aspects and making students feel to be loved".

As a result of this study, it is revealed that multi-grade classroom teachers perceive
themselves competent in terms of “classroom management”, “teaching and learning
processes”, “using technology” and “improving thinking skills”” which effect the teaching
and learning process. The reason of this situation is that multi-grade classroom teachers

consider different subjects effecting classroom management, because planning the lessons
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for the course and task hours directly affect the classroom environment at the same time. Not

only should the teachers have pedagogical content knowledge, but also they should have
competency related to teaching methods (Istk et al.,, 2010), verbal and written
communication skills (Bakhru, 2017) and technological literacy (Podungge et al., 2020). In
this research, it has been found out that multi-grade classroom teachers consider their lowest
performance indicator as “being well-versed in information and communication
technologies” related to competency in learning and teaching process, besides there are
studies having similar findings with this study (Archwarin, 2009; Kahramanoglu & Ay,
2013). Additionally, various studies (Atik Kara & Saglam, 2014; Isik et al., 2010) put
forward that teachers and teacher candidates perceive themselves competent in this
competency area. On the other hand, firstly multi-grade classroom teachers need to maintain
differentiated and flexible teaching by sampling teaching methods and techniques one by
one (Bua & Martin, 2020). Multi-grade classroom teachers’ planning the course and task
hours provides positive contribution to learning and teaching process in terms of classroom
and time management as well as handling undesirable behaviors in the classroom. In a
similar way, perceiving multi-grade classroom teachers themselves competent in the issue of
personal characteristics (Ocakc¢i, 2017) of their students along with body language and

effective communication (Dilci, 2012) supports this study.

By means of the findings of this study carried out with multi-grade classroom
teachers and the studies concerning classroom teacher candidates (Kahramanoglu & Ay,
2013; Tasgin & Sonmez, 2013), pre-school teachers (Mutlu, 2016), special education
teachers (Kocak, 2018) and computer science teachers (Numanoglu & Bayir, 2009), the
view that competency of monitoring and assessment of learning and improvement is very
important is supported. Multi-grade classroom teachers’ monitoring the learning process
depending on developmental features of learners has a great importance in giving
educational feed-back. Bua and Martin (2020) suggest that there are differences among
competency perception levels of multi-grade classroom teachers when determining suitable
measuring methods and techniques and more measuring tools should be applied in the
process. In the light of the findings of this study, especially multi-grade classroom teachers
have the highest competency perception on “monitoring student improvement” indicator
and the reason of this can be explained that teachers focus on restructuring the process
depending on personalized learning principle. Taole and Mncube (2012) put forward that

students who are given tasks do not generally submit their assignments accurately and on
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time. This situation has parallels with this study in terms of multi-grade classroom teachers’

showing their point of view towards monitoring student improvement indicator. Besides,
having needed competency of multi-grade classroom teachers about analyzing the data
obtained via various measuring techniques can be considered because of the perspective that
assessment and evaluation activities use constructivist approach as its base. The study of
Ozenc (2009), in which classroom teachers perceive themselves as competent in assessment
and evaluation sub-scale of general competencies based on constructivist approach, supports

this situation.

The base of the learning and teaching activities is student success. For achieving
student success, not only the effect of teachers and students but also the effect of families is
great. Especially, the main problem that multi-grade classroom teachers encounter is
indifference of families and local community to the school and students (Dursun, 2006;
Jordaan & Joubert, 2008; Sidekli et al., 2015). Kulshrestha and Pandey (2013) have been
found out that one of the prominent teacher competencies is paying attention to parents and
collaborating with them. Mainly, teachers are supposed to be in an effective communication
with local community around the school (Isik et al., 2010). The effect of communication
with family and local community on student success can provide multi-grade classroom
teachers perceive themselves as quite competent in “recognizing the environment”, “using
local facilities” and “recognizing family and being objective towards them” items. In this
context, besides there are studies determining school-family-community relations
competency area as the most important one (Hatipoglu & Kavas, 2016), there are also
studies in literature that do not tally with the findings obtained from this study (Bektas et al.,
2015). Basbay and Bektas (2010) emphasize the importance of teachers’ guidance for
making students form an interaction between their knowledge / experience and new
information. Along with this, it has been indicated that it will provide a better understanding
of student behaviors by getting information about families of students and this supports the
study. Additionally, Hatipoglu and Kavas (2016) support the findings of this study, carried
out with multi-grade classroom teachers, expressing that being in a positive manner of

parents positively contributes to teachers’ performance.

It has been determined that multi-grade classroom teachers prioritize the indicator,
which is expressing objectives and gains clearly, related to competency in program and
content. In parallel with this, Philip and Ramya (2017) suggest that teachers should have

goals while planning teaching and learning experiences and they should inform their
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students about these. Multi-grade classroom teachers’ expressing goals and gains about the

activities to their student groups in the lessons containing courses and tasks may positively
contribute to motive the students. In the studies carried out by Seker, Deniz and Gorgen
(2005) and Kilic and Saruhan (2006), teacher candidates have expressed that they perceive
themselves more competent in “expressing goals and behaviors clearly” performance
indicator, which supports this situation. The item that multi-grade classroom teachers the
lowest competency perception is “using local facilities in making program successful” and
this may be due to the fact that schools with multi-grade classrooms are located in rural
regions. Because, in the fundamental philosophy of constructivist approach adopted by
primary schools in their curriculum, schools and immediate surroundings need to have
various and adequate facilities for improving students in all aspects. Gelen and Beyazit
(2007) assert that local facilities of rural schools cannot provide opportunity for activities
needed by curriculum while applying the new curriculum of primary schools. Especially,
there should be active learning areas for students around the schools along with classrooms
having equipment making learning easier for students. However, teachers in multi-grade
classrooms of primary schools encounter several difficulties in finding tools and materials
for making students’ learning easier as well as technological equipment. This situation may
reveal maintaining curriculum without any local support. In the studies investigating this
subject, it has been determined that multi-grade classroom teachers have adverse opinions
about applying curriculum in separate and multi-grade classrooms (Mulaudzi, 2016; Yildiz
& Koksal, 2009). In addition, Fat (2015) set forth the importance of multi-grade classroom
teachers’ participation in the process of creating curriculum. Accordingly, multi-grade
classroom teachers should take an active role in creating curriculum both as a conceiver and

an implementer according to characteristics of rural regions.
Competency Related to Pedagogical Content Knowledge

Multi-grade classroom teachers perceive themselves as quite competent in the items taking

place in competency related to pedagogical content knowledge dimension.

In the process of teaching and evaluating the curriculum in different class levels, by
its very nature, multi-grade classroom teachers should have pedagogical content knowledge
and facilitating teaching strategies (Hargreaves, 2001; Little, 2005). In this context, it is
inevitable that teachers should have the competency of content knowledge as well as
competency of pedagogical knowledge. NEEDU (2013) has determined the prominent

competencies of teachers as content knowledge, knowledge of curriculum and knowledge of
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how to teach the content. Determining of Sahin (2011) pedagogical content knowledge as

the most important competency dimension supports this situation. It has been found that
multi-grade classroom teachers perceive themselves as more competent in knowing basic
concepts and generalizations in their teaching profession than other performance indicators.
The reason of occurrence of this situation can be said that multi-grade classroom teachers
give education to more than one group of students in the same classroom. Determining of
Dilci (2012) about classroom teachers that they perceive themselves completely competent
in pedagogical content knowledge supports this situation. Having required competencies
related to different disciplines in the teaching and learning process at the same time provide
an efficient and a planned teaching and learning process. In this respect, it can be said that
having competencies in their teaching profession of multi-grade classroom teachers comes
into the prominence in terms of revealing the effectiveness of teaching and learning process.
Erturk (2009) puts forward the importance of teachers’ participation in scientific studies in
their field by stating the importance of teachers’ participation in the activities conducted in
Faculties of Education in the cities they work. However, it has been determined in this study
that multi-grade classroom teachers see themselves partially competent in “participation in
scientific researches” in their field. Can (2019) asserts that administrators and teachers
encounter several difficulties in the matter of vocational development. Especially, living in
villages or rural regions of many multi-grade classroom teachers may cause them to

encounter difficulties in opportunity to self-improvement.
Competency Perception Related to Self-Improvement

Multi-grade classroom teachers perceive themselves as quite competent in the items of
competency perception related to self-improvement dimension. Changes in the conception
of education in modern-day require continuity in self-improvement as well as professional
development of teachers. In this sense, having competencies of multi-grade classroom
teachers related to self-improvement enables effective and productive education in multi-
grade classrooms. In some studies, it is prominent to increase the support given to the
teachers by developing the reward system, which is suitable for the needs of the "school"-
centered teachers (Ozdemir, 2016), lifelong learning is provided by enabling the teachers to
cooperate with their colleagues, together with the continuous professional development
programs (Drage, 2010). Besides, there are many studies asserting that teachers’ adverse
points of view have been changed with the help of direct training courses for multi-grade

classroom teachers (Ninnes, 2006; Vithanapathirana, 2006). There may be several reasons of
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multi-grade classroom teachers to perceive themselves highly competent in being open to

collaboration and group work as well as loving reading. At the top of this reasons, working
of multi-grade classroom teachers as both teachers and authorized school principals can be
shown. Because, many of the multi-grade classroom teachers maintaining administrative
affairs as authorized school principals can get help from their colleagues against any
problem teachers encounter both in the education-training process and in administrative
affairs. Erturk (2009) put forward that classroom teachers need the help of specialists
working in Faculties of Education and they also need to collaborate with them. Ustu, Tas
and Sever (2016) have been determined that teachers working in small towns participate in
professional development activities less than the teachers working in crowded cities. In this
context, multi-grade classroom teachers’ getting help from specialists has an important
effect in terms of education and training as well as self-improvement of them. As for loving
reading, multi-grade classroom teachers perceive themselves competent in both being role
model to their students and their self-improvement. Multi-grade classrooms enables students
to gain the habit of reading because of the fact that this classroom type is a model applied in

primary schools.
Competency Perception Related to National Values and International Values

Multi-grade classroom teachers perceive themselves as quite competent in the items of

competency perception related to national and international values dimension.

Providing positive emotions in the learning and teaching process contributes a lot to
the learning motivation of students. Teachers are learning advisors guiding students in
revealing these positive emotions. In this sense, socio-cultural competencies of teachers
include the areas like their socio-cultural backgrounds, national and international values,
democracy and human rights. Through socio-cultural competencies of teachers, a strong
interaction occurs between teachers and students (Mandal, 2018). It can be concluded from
the study results in this context that classroom teachers working in multi-grade classrooms
generally perceive themselves as competent in national and international values. In other
studies carried out with teacher candidates, Karatas (2013) suggests the importance of level
of consciousness towards environment and nature, Pek (2015) asserts values like being
humanist, being democratic, being a model, solving problems, being self-confident, being
open to innovations and determinedness as characteristics of teachers’ personality, Mandal
(2018) states high ethical standards as one of the leadership areas of teachers. Although

there are many value items in this sub-scale generally and personally speaking, perceiving
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multi-grade classroom teachers themselves more competent in ethical values of teaching

profession and in values related to Turkish culture, which is inclusive of several values,
show that multi-grade classroom teachers have quite strong bonds with values and
constituents of these values which are behaviors, norms, belief and thinking systems. In
other words, multi-grade classroom teachers express themselves as knowing Turkish culture
very well, having more strong bonds with the values of this culture and much more adopting
values related to teaching profession. Demir Atalay and Firat Durdukoca (2018) indicate that
teacher candidates produce “flag” metaphor mostly in the study about determining their
metaphor relating to values. Karacaoglu (2008) states that teachers perceive themselves
quite competent in national and international values; additionally, Kocyigit, Erdem and
Egmir (2020) argues that the highest competency area of teaching profession is “national

and moral values”.

Discussion and Commentary on Occupational Burnout Perceptions of Multi-Grade

Classroom Teachers

According to the results of statistics produced with regard to occupational burnout
perceptions of multi-grade classroom teachers, it is seen that their burnout perceptions are
high in emotional exhaustion dimension, medium in depersonalization dimension and low in
personal success dimension. In some studies in literature, corresponding to multi-grade
classroom teachers’ burnout perceptions sub-dimensions and to the findings of the study
concerning the total score of occupational burnout, Yilmaz Toplu (2012) has determined that
burnout perceptions of pre-school teachers and classroom teachers are low in personal
success dimension, Yilmaz, Yazict and Yazici (2014) have identified that teachers are at low
level in depersonalization sub-dimension and at high level in emotional exhaustion sub-
dimension. Skaalvik and Skaalvik (2010) has shown that teachers working at small schools
reports less depersonalization than the teachers working at big schools. Moreover, there are
some studies as well in literature which do not correspond to multi-grade classroom
teachers’ burnout perceptions sub-dimensions and to the findings of the study concerning
the total score of occupational burnout. When looking at teachers’ burnout perceptions,
Akyurek (2020) determines that emotional exhaustion is the highest dimension; however,
Sanlt and Tan (2017) identify that teachers’ burnout perceptions are low in emotional
exhaustion and depersonalization dimension, are high in personal success dimension.
Additionally, Rumschlag (2017) determines that personal success scores of teachers working

in countryside are at low level and their emotional exhaustion scores are at medium level.
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Looking at adverse conditions that multi-grade classroom teachers encounter,

especially in emotional exhaustion sub-dimension, it can be said that considering teachers’
having excessive amount of work load, their psychological and physical tiredness and their
getting stressed because of doing activities with students create high level of burnout
perception. Especially the reason why multi-grade classroom teachers having low level of
burnout in personal success sub-dimension can be interpreted as their seeing themselves
successful in having effective communication with students in a student-centred manner and

in subjects like problem-solving.

Correlation between Competency Perception and Burnout Perception of Multi-Grade

Classroom Teachers

Looking at the findings of the study, there is a negative correlation between “emotional
exhaustion” and “depersonalization” sub-scales and some dimensions of competency; in
addition, there is a positive correlation between “personal success” sub-scale and some
dimensions of competency. This result means that increase in multi-grade classroom
teachers’ perceptions related to “emotional exhaustion” and “depersonalization” causes
their vocational competency perception decrease, similarly increase in their perception
related to “personal success” cause their vocational competency perception increase.
Therefore, perceptions of teachers related to “emotional exhaustion” and
“depersonalization” should be low and their perceptions related to “personal success”

should be high for a higher vocational competency perception.

Factors affecting multi-grade classroom teachers in a negative way can be shown
generally as personal and school based. Personal factors are associated with vocational
training needs of multi-grade classroom teachers (Brown, 2009). These teachers have
difficulty in lesson planning, teaching strategies and evaluation process. These difficulties
cause teachers to develop negative attitude against education and training (Mulaudzi, 2016).
On the other hand, teachers being successful in multi-grade classrooms develop positive
attitudes towards multi-grade classrooms in terms of professional competency (Suzuki,
2004). In this sense, it can be said that competency perceptions of multi-grade classroom
teachers affects their positive and negative attitudes. In Dorman (2003)’s study determining
the factors affecting burnout, it has been found out that there is a positive correlation
between teacher competency and personas dimension which is a sub-scale of burnout. As for
school-based factors, not only the teachers are responsible for providing a positive

environment. Teachers’ optimism, socialness and competencies should be at the forefront
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while solving the problems. These criterions may increase the physiological health and

comfort (Sanford, 2017). Triwiyanto (2018) competencies of multi-grade classroom teachers
may develop via student improvement, advanced school type and sources supporting
physical infrastructure of school. At this point, collaboration of teacher-students’ parents
comes to the front. Parents’ taking active role in education and training process may have
positive contribution to school culture. For example; richer learning environments and
opportunities can be given to students with the help of every type of communication related
to students’ learning with parents (Venter et al., 2014). However, negative attitudes emerge
due to the parents’ bias against multi-grade classrooms and multi-grade classroom teacher
candidates (Cornish, 2006). As a result of this, it can be said that physiological and social
difficulties multi-grade classroom teachers encounter in their classrooms may lead to an
increase in emotional exhaustion, depersonalization and burnout perception. Zhang and Sapp
(2009) along with Can (2019) have been concluded that teachers’ burnout has a negative
effect on teachers’ competencies. In their study conducted with teachers from different
branches, Pietarinen, Pyhéltd, Soini and Salmela-Aro (2013) have determined that teachers’
pedagogical knowledge has an effect on their burnout perceptions. Taking into consideration
the relation between teachers’ competency perceptions and their burnout perception, it can
be said that many adverse conditions multi-grade classroom teachers encounter contribute
them to perceive themselves competent in their profession and to perceive their personal
success positively. Talsik (2016) attributes the reason why music teachers feel occupational
burnout to the low vocational competency perceptions of them. On the other hand, Teltik
(2009) asserts that there is a negative correlation between teachers’ perceptions of vocational
competency and their burnout levels as well as between their vocational competency and
emotional exhaustion along with depersonalization which are sub-scales of burnout;
however, there is a positive correlation between personal success and emotional exhaustion
together with depersonalization. When taking into consideration the results obtained from

this study, these suggestions can be made:

1. To minimize the burnout perceptions of multi-grade classroom teachers,
studies concerning improving classroom opportunities and competency perception can be
carried out.

2. This study is a quantitative research in survey model. Henceforward, case
studies deeply investigating the circumstances causing incompetency and burnout perception

can be conducted.
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3. This study has been conducted with a sample chosen from the teachers

working in multi-grade classrooms in a city-centre and its central districts which are located
in the eastern part of Turkey. A more general conclusion can be reached via similar studies
that will be conducted with multi-grade classroom teachers from different parts of Turkey;
additionally, an extensive and strong database for further studies can be suggested to be

conducted through educational policies which are supposed to be carried out in this matter.
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