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THE VIEWS OF STUDENTS WITH INTELLECTUAL DISABILITIES OR AUTISM
REGARDING THEIR SCHOOL EXPERIENCE AND THEIR PEERS IN INCLUSION

KAYNASTIRMAYA YERLESTIRILEN ZIHIN YETERSIZLiGI VEYA OTISTIK
OZELLiKLERI OLAN OGRENCILERIN OKUL YASANTILARI VE
AKRANLARIYLA ILISKILERINE ILiSKIN GORUSLERI

Alev GIRLI* Selin ATASOY**

Abstract

This study examines the views of students with autism and intellectual disabilities regarding their school
experience and their peers. This research is a qualitative study. A semi structured interview technique was used
which was developed by the researcher. The participants were 10 students with intellectual disabilities, 10
students with autism, attending the 4™, 5™ 6" grades of a primary school. Results showed that academically,
students with intellectual disabilities had difficulties especially on math and science and they need to be
supported and students with autism have difficulties on problem solving, reading and idioms. The students with
disabilities are usually alone and not being chosen as a partner in play groups and also labeled as “problem
child” however they reported still like their school.
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Ozet

Bu c¢alismanin amaci, kaynastirma egitimine devam eden zihinsel yetersiz ve otizmli 6grencilerin okul
yasantilari, arkadaglik iligkileri ve 6gretim siirecindeki sorunlariyla ilgili goriislerini belirlemektir. Bu ¢aligma
nitel yaklagim kullanilarak gerceklestirilmistir. Veriler aragtirmacilar tarafindan hazirlanmis, yar1 yapilandirilmig
gorigsme formu kullanilarak toplanmustir. Katilimcilar dort, bes ve altinci sinifa devam eden 10 6grenme
giicliigii, 10 otizm tanili ilkdgretim 6grencisinden olugsmaktadir. Sonuglar, 6grenme giicligii olan dgrencilerin
Ozellikle matematik ve fen dersini zor bulduklarini ve destege gereksinim duyduklarini; otizmli 6grencilerin ise,
okuma, problem ¢ézme, deyimlerde giicliik yasadiklarini gdstermistir. Ogrenciler, yalmz kaldiklarii, oyunlarda
yasitlar tarafindan tercih edilmediklerini ve “problem cocuk” olarak adlandirildiklarini ama yine de okulu
sevdiklerini belirtmislerdir.

Anahtar Kelimeler: Kaynagstirma, otizm spektrum bozukluklari, zihinsel yetersizlik, akranlar,okul
deneyimi

1. INTRODUCTION

The children with special needs who are physically, intellectually, emotionally and
socially different from normal children also have the right of enhancing their capacity to its
maximum just like the typically children (Girli & Sencar, 2008). Inclusion is an educational
consequence of the "equal educational opportunities for everyone™ notion and "normalization”
principle which emerged in Scandinavian countries in the 1970’s and became common in
Europe and the USA (Ozyurek, 1994). From this point of view, inclusion can be defined as
"an individual’s receiving education in the same class with typically peers which was
customized for him/her and given to him with support services instead of being labeled as
"visually impaired” or "hearing impaired"” etc. and being put into separate classes (Salend,
1998; Sucuoglu & Kargin, 2006).
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The basic aim of inclusion is trying to integrate children with disabilities with their
peers and enhance their interaction. The studies done about integration showed that it
improves children’s language, positive attitudes, social skills (Gordon, Feldman & Chiriboga,
2005; Osler & Osler, 2002; Terpstra & Tamura, 2008) and incretion in independent behaviors
(Harrower & Dunlap, 2001). During the integration process, it is determined as peers maintain
a positive role model for the individuals’ lack of social skills and that is because these
children with special needs improve their social skills lot more than the ones who are not
included (Batu, S. 2000; Harrower & Dunlap, 2001; Girli & Atasoy, 2010; Stafford & Gren,
1996; Sahbaz, 2004). However, some studies also showed that, these children can also be
emotionally and physically abused and be humiliated by their typically peers during inclusion
(Schrumpf, Crawford & Bodine, 2007; Nowicki & Sandieson, 2002; Girli & Atasoy, 2007).
Cetin, Bilbay and Kaymak (2001) suggested that these humiliated children would isolate
themselves more and have greater risk of being in a withdrawal process than the others.

In Turkey, Sucuoglu (2004) reviewed the publications about inclusion conducted
between the 1980-2005 in four groups as follows; a) the general information about the
principles, results of inclusion process and the inclusion concept, b) the attitudes, opinions
and information towards the inclusion and people with disabilities c) the characteristics of the
inclusion students, d) the related studies. This review presented that the application of the
inclusion process has problems in Turkey.

These problems are; teachers impotence of the inclusion process, insufficient support
system for inclusion, insufficient arrangements of the school setting, inappropriate selection
of students to include, the maladaptation of the curriculum for inclusion, and the examination
system (Kargin, Acarlar & Sucuoglu, 2003; Sucuoglu, 2004). It is seen that Sucuoglu’s
(2004) study review of previous research and thesis done in 25 years regarding inclusion does
not state any study about the views of students on inclusion. Therefore, it was thought to be
important to conduct a study which investigates about autism spectrum disorders and
intellectual disabilities students’ views, information levels, attitudes on inclusion and to
investigate to which extend do they fulfill their duties in regard to inclusion which was
defined by the regulations. Although the studies on the attitudes of the parents and the
teachers suggested positive results, it is clearly seen that especially parents are concerned
about the inclusion process. Furthermore, many studies done about the improvement of
academic, social skills of the inclusion studies proved that these disabled students had
benefited from the process. And yet, these studies were done with the students with
intellectual disabilities or hearing impairment. It is clearly seen that there are not sufficient
number of studies especially done on children with autism. Some studies found students with
disabilities are not preferred by their peers to conduct group works and they are regarded as
problematic students in terms of adaptation and communication (Aktas & Kiiciiker, 2002;
Colak, 2008; Girli & Atasoy, 2007; Girli, Kabasakal & Aysan, 2009; Kabasakal, Girli, Okun,
Celik &Vardarli, 2008; Sahbaz, 2007; Vuran, 2005).

Recently, there has been an observable increment in the number of children diagnosed
with Autistic Spectrum Disorder (ASD). This increment may be explained by the great
progress in identifying the symptoms of autism (Connor, 2000). On the other hand, according
to Gillberg (1998), this increment is a result of a real increment in the incidence of ASD.
Therefore, the number of children with ASD has been rising within the inclusion process
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(Connor, 2000), which creates an inevitable need for further studies about the problems of
those youngsters during their inclusion process (Myles, 2003; Lane, 2004).

The current Diagnostic and Statistical Manual of Mental Disorders — 4th Edition, Text
Revision (DSM-1V-TR; APA, 2000) suggests that there is no significant delay in language
and cognitive development in the cases of Asperger’s Syndrome (AS) and high functioning
autism (HFA). However, the lack of social skills, which is one of the major characteristics of
children with AS and HFA, appears as the main handicap for these children (Baker, 2003;
Weiss & Harris, 2001). Therefore, the inclusion process appears to be problematic for these
students, since the social skills are required in almost every step of the educational process;
such as social play, group interactions, and cooperative work (Baker, 2003; Bauminger &
Kasari, 2000; Bauminger & Shulman, 2003; Bauminger, Schulman & Agam, 2003; Koegel,
Koegel, Frea & Fredeen, 2001; Schwartz, 2000). Since 1986, Grandin’s Self-Reporting
Technique has been beneficial for further understanding of different ways of social
understanding, social interaction, and imagination of children and adolescents with AS and
HFA. Papers and books written by people with high functioning autism or people with
Asperger syndrome about themselves have enabled us understand autism better and increased
information with regard to how they learn resulting in the preparation of more effective
educational programs for them (Howlin, Baron-Cohen & Hadwin, 2003).

In Turkey, also students with autism in inclusion have been in increment. However,
there is not enough number of studies done about the process. The techniques like self-report
that is frequently being used in the West to reveal the disabled student’s views about their
peers and school experiences still haven not been used functionally here in Turkey. It is
reported in only one study about children with autism in inclusion process which was done by
Girli and Atasoy (2007).

The main purpose of this study was to determine the views of the students with autism
and intellectual disabilities about their peer relations, school experiences and their problems
within the school context. The other purpose of the study was to explain the similarities and
differences between the problems of the students with intellectual disabilities, asperger
syndrome and high functioning autism.

2. METHOD
2.1. Research Design

This research is a qualitative study. Qualitative research is the one in which data
collection is done via qualitative data collection devices such as observation, interview and
document analyses techniques and it is a qualitative process in which perceptions and events
take place in their natural environment and in a comprehensive way (Yildirnm & Simsek,
2000). The data was collected through semi-structured interview technique.

2.2. Participants

The participants were diagnosed by university hospitals according to DSM-IV-TR
(APA, 2000) criteria’s between September 1999 and June 2000 as intellectual disabilities and
autism. The participants were 10 students with intellectual disabilities, 10 students with
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autism, attending the 4™, 5" 6™ grades of a primary school and they were also students of a
special education center (See table 1).

Table 1: The Characteristics of the Participants

n=20 Students Sex Age Grade
Al M 12 6
e A2 F 10 4
2 A3 M 11 5
S Ad M 12 6
£ 9 A5 M 12 6
= U A6 M 12 6
= A7 F 10 4
E A8 M 11 5
@ A9 F 10 4
A10 M 11 5
_ ID1 F 10 4
s ID2 M 10 4
3 ID3 M 11 5
£ ID4 F 12 6
=E9 ID5 F 10 4
8¢ ID6 F 11 5
2s ID7 M 11 5
3 ID8 M 12 6
2 ID9 M 12 6
ID10 M 11 5

2.3. Research Instrument

In this study a semi structured interview form was used which was developed by the
researcher and it consisted of 16 questions for students.

Interview Questions

1-Which activities do you like doing at school? Which courses do you like the most?
2-What is the worst thing about your school? What do you really dislike? Why? Which
courses don’t you like?

3-What is good about your school?

4-What sort of things do you find hard?

5-Do you write down your homework? Can you do all your homework? Who helps you
with your homework?

6-What sort of things you do can cause some problems at the school?

7-Do you interact with your peers during break or lunch time?

8-Do you have any close friends at school? If so, why do you like them?
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9-1s there anyone whom you do not get on well with? Why?

10- What helps you learn the best or motivates you to learn?

11-What needs to be changed at the school?

12-What needs to be changed about you?

13-What helps you most to be successful at school or get on well with your teacher and
friends?

14-Do you attend to a special education center? What do you learn there?

15-What do you want to do when you leave school?

16-What else do you think about your future?

2.4. Procedure

The interviews were done by the researches face to face in a private room at special
education center. The sessions lasted in 50 min and were tape-recorded. The parents of all
children were asked to give permission to their children to take the interview.

2.5. Data Analysis

The data analyzed through deduction which is a qualitative analysis technique. The
interviewees were coded by being numbered like Al...A10 and ID 1.....ID 10. During the
data analysis, a) the views of students were recorded as they gave them and put into a
computerized form in the order of the interviewer’s questions first and then the interviewee’s
answers b) on the left side of the interview form there is descriptive index and on the right
side of the interview form there is the interviewer’s comments and c) at the bottom of the
form comments were written c) the collected data were coded according to their subjects d)
related and similar subjects were gathered under certain themes e) nine themes and sub
themes were anonymously decided by the researchers.

3. FINDINGS

In this section, the collected data from the students with mental retardation and autism
as themes and sub themes and the results of the study were given. The views of the students
were categorized according to their frequencies.

Theme 1: Which courses do the students like/dislike?

Students with autism: Nine of the students (90%) indicated they liked the most social
sciences, english, computer, music, math’s, turkish and science lessons. They indicated that
they liked all the lessons but sometimes they found it hard to handle some parts of the math
and science courses. For example A7 said that “the measurement problems are hard”. Only
A4 (10%) said that “I dislike science and religion courses”.

Students with intellectual disabilities: They all (100%) indicated that they like art, music, gym
and computer the most. They also liked Turkish, social sciences, science and religion courses.
For example; ID 2 indicated that “I don’t like chess lessons and I think chess is boring”.
Especially, seven students (70%) indicated that they found the math and science lessons are
very difficult and boring. ID 1 indicated that “I don 't understand Math, Turkish, I think both
of them are very hard”.
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Theme 2: What sort of things do the children find hard/have difficulties and what sort of
things they like to do/or not to do?

Students with autism: All students (100%) indicated that they like the recess and four of them
(40%) told that they like playing with their peers and three of them (30%) told that they like
the courses most. For example, A2 told that “I like playing in the garden, playing hopscotch”.
All the students (100%) indicated they dislike being humiliated, being cursed at and being
bullied. For example, A1 told that “I don'’t like hitting friends, bullying and breaking their
hearts and | think that these are bad behaviors”. A5 indicated that “I don’t like bullying
friends and cursing them and | would be punished if I do so”. Only five of the students (50%)
told that they don’t like difficult exams.

Students with intellectual disabilities: The students indicated that they liked obeying rules at
school and helping others. All of the students (100%) told that they liked playing games and
computer courses. ID 6 told that “none has a right to interrupt the other”. Eight of the
students (80%) told that telling lies and bullying are very bad behaviors. For example, 1D3
told about that “someone scribbled on my friend’s notebook and then blamed me of this and
the teacher got angry with me, telling lies is a very bad attitude, it is not fair”.

Theme 3: The capability of doing homework and who helps them with it

Students with autism: All of the students (100%) told that they did their homework. Two of
them (20%) told that they sometimes could not write them down, so can not do all their
homework. Six students (60%) told that their mothers helped them and two of them (20%)
told that both parents helped them and the rest of the students told that their siblings helped
them with their homework. For example, A 5 indicated that “ wrote the pencil is too slow for
my mother helps me with my homework”.

Students with intellectual disabilities: Four students (40%) indicated that they did their
homework. Six of them (60%) told that they sometimes could not write them down, so could
not do all their homework. They told that they especially couldn’t do math very well. ID 9
indicated that “I can’t do my math, and my mother or my elder sister helps me with my
homework".

Theme 4: What do you do in break or lunch time?

Students with autism: Six students (60%) told that they had snacks; two of them (20%) told
that they sat in the classroom; two of them told that they played in the garden. Two students
(20%) indicated that they went to the canteen and buy sandwiches. For example, A 10
indicated that ““/ fear for the school garden too crowded and | sat in the classroom in break
time”.

Students with intellectual disabilities: All of them (100%) told that they all bring their snacks
and eat during the recess. Seven of them (70%) told that they played in the garden and three
of them (30%) told that they sometimes sat in the classroom. For example, ID 10 told that ““/
like my friend Tarkan, we play together and we share our snacks”.

Theme 5: Do you have any close friends at school? Do you like/dislike them? Why?

Students with autism: Four students (40%) told that they had one close friend; three of them
told (30%) that they had two; one student (10%) told that he had three and one student (10%)
told that he had five close friends. One of the students (10%) told that he has no close friends.
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They answered to the question of “why do you like them” by saying; A 2 told that "he
protects me” A 6 told that “she hugs me and we play”. All of them (100%) indicated that
they had friends they disliked and they gave reasons such as, “he hits me, he bullies me, and
he humiliates me”.

Students with intellectual disabilities: Five of the students (50%) told that they had one close
friend; four students (40%) told that they had three; one student (10%) told that he had two
close friends. They answered to the why do you like them question as, “we play together, he
doesn’t upset me, he likes me etc”. ID 9 indicated that “we play computer games together and
we hang on that why I like him very much”.

Theme 6: What helps you learn the best or motivates you to learn?

Students with autism: Four students (40%) told that they preferred computers; two of them
(20%) told that they liked doing group works, two of them (20%) told that studying with their
mothers makes them learn better. One student (10%) told that he could learn by making a
project and one student (10%) told that he learned better if his teacher explained. A 5
indicated that “if the courses are given via the internet, it will be better for me .

Students with intellectual disabilities: Three of them (30%) told that they learned better if
they studied with computers, three of them (30%) learned better with group works and
experimenting, two of them (20%) told they learned better if their teachers explain the subject
and two of them (20%) told that if they studied at home. For example, ID 7 told that “we had
done a group work, our teacher told us the rules and it was very good”.

Theme 7: What needs to be changed about the school?

Students with autism: Three of the students (30%) indicated that the painting of the schools’
wall must be changed, and the desks must be renewed. Four of the students (40%) wanted
there must be rules but one child told that the rule of get “get in to a line” must not exist. Two
of the students (20%) wanted that there mustn’t be any exams and two of them (20%) wanted
to have instruction. For example, A3 told that “I like computers; I'd like quizzes and
homework’s using for computers”.

Students with intellectual disabilities: Four of the students (40%) indicated that they want the
curtains to be changed, and classrooms be cleaner. Five of them (50%) wanted the exams
would be easier and one of them (10%) wanted a sport club.

Theme 8: what kinds of changes about you will make you feel better?

Students with autism: Six students (60%) indicated that they had to work harder, and four
children (40%) told that if they did not fight then their teachers would love them more. For
example, A 4 indicated that “if I had become smarter then it would have been better”.

Students with intellectual disabilities: These students told that they must work hard. Three of
the students (30%) told that listening to the teacher and staying calm every time and not
fighting with friends will make them feel better. For example, ID 3 indicated that “if | play
with my friends and if I work hard it will be better for me”. Seven of them (70%) wanted the
exams would be easier.
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Theme 9: What will he do in the future?

Students with autism: Two girl students (20%) indicated that they wanted to be teachers.
Three boy students (30%) wanted to be soldiers and two boy students (20%) wanted to be
policemen, one student (10%) wanted to be a salesman and one student (10%) wanted to be a
cook and one student (10%) wanted to be a welder. For example, A 9 indicated that “I want to
be policemen like my uncle”. Six students (60%) wanted to get married and took care of their
children and four of the students (40%) indicated that they wanted to work.

Students with intellectual disabilities: Girl students (40%) wanted to be teachers commonly,
two students (20%) wanted to be policemen, one student (10%) wanted to be a soldier and
one student (10%) wanted to be a taxi driver. Boys usually wanted to be soldiers and girls
usually talked about getting married and having babies. For example, ID 1 indicated that “I
want to be music teacher at my school”.

4. CONCLUSIONS AND RECOMMENDATIONS

The main purpose of this study was to determine the views of the students about their
peer relations, school experiences and their problems within the school context. The students
participated in study are also attending the 4th, 5th and 6th grades. Therefore it was observed
that they partially adapted to the school environment and had friends. The students had
learned to obey the rules at school, and they were capable of listening to the teacher and they
were not bullying friends. It can be said that they are aware of their disabilities and what is
expected from them.

It is also seen that students with intellectual disabilities had difficulties academically
especially on math and science and they need to be supported. Students with autism have
difficulties on hard exams and problem solving, reading and comprehension, idioms but they
are successful at route operations and courses. All of the students reported that they had
problems of being isolated, were not being preferred during the play time, and were being
humiliated. According to their self reports, these problems increase during recess and the
lunch time compared to their favorite courses, such as computer lessons. In addition, it is
found that parents help their children with tasks such as mathematic comprehension, and
question answering, whereas those students are successful in tasks on route memory like
memorizing a poem, telling a story or stating a text.

These results are almost the same as Farmer and et. al. (1996) study results. They also
suggested that students with disabilities are being rejected and labeled as not popular kids by
the normal peers. In some studies, typically peers of the students also expressed that “the
students with disabilities are being rejected and they have been exposed to unjust situations by
their peers” (Connor, 2000; Colak, 2008; Gordon et al., 2005; Reid & Button, 1995; Girli et
al., 2007; Girli, Kabasakal, & Aysan, 2009). Kabasakal and et.al. (2008) also suggested that
students with disabilities are being isolated, humiliated and emotionally abused by their peers
and are usually alone and not chosen as a partner in play groups and they are also labeled as
“problem children”.

The results are similar to the findings of studies done on social acceptance and school
experiences of students with disabilities. In this study, students also said they were outcasted
especially during playing games and they felt lonely but they still liked school (Connor, 2000;
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Colak, 2008; Farmer et.al., 1996; Girli et al. 2007; Kabasakal et.al., 2007; Lane, 2004; Reid &
Button, 1995; Sahbaz, 2007; Wong, 2006; Vuran, 2005). Despite having same problems in
school it can be seen that students have inclusion been affected positively in this process.
Even if their social interaction is less its seen that they are trying to be in social relationships
and their social behaviours are improving. Koegel and et al., (2001), Gordon and et al. (2005)
and Wong (2006) indicate that friendship provided by the school environment has positive
effects on students with disabilities, social, emotional and moral developmental processes. To
make the students with autism socialized, more work has to be done by teachers (Atwood,
2008; Jordan, 2008). Therefore, it is suggested that social skills training should be included in
the education process in order to improve students with disabilities, social skills and make
them accepted socially by their peers (Aktas & Kiigiiker, 2002; Colak, 2008; Girli & Atasoy,
2010; Gordon et.al., 2005; Kemple, 2004; Nowicki & Sandieson, 2002; Schwartz, 2000).
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Problem Durumu

Kaynastirma, 6zel gereksinimli 6grencilerin genel egitim siiflari igerisinde egitimlerini
ve buna paralel olarak akranlariyla, sosyal ve egitimsel agidan birlikteliklerini amaglayan bir
egitim modelidir (Sucouglu &Kargin, 2006). Ulkemizde kaynastirma uygulamasiyla ilgili
olarak, 6gretmenlerin yeterli bilgi ve beceriye sahip olmamalari, destek hizmetlerin olmamasi,
okullarda gereken diizenlemelerin yapilmamis olmasi, kaynastirmaya uygun Ogrencilerin
secilememesi, siif programini uyarlama, simav sistemi, sinif yonetiminde yasanan sorunlar
belirtilmektedir (6r.Colak, 2008; Sucuoglu, 2004; Kabasakal and et.al., 2008) .

Ogretmenlerin, okul yoneticilerinin, ailelerin kaynastirmaya iliskin ~goriislerini,
tutumlarini inceleyen calismalar ve engelli olmayan cocuklarin kaynastirma ogrencisine
yonelik tutumlarini inceleyen calismalarda da genellikle kaynastirma uygulamasi hakkinda
olumlu goriisler olmasina ragmen ailelerin endiseli olduklar1 gézlemlenmektedir (Batu, 2000;
Kargin, Acarlar, Sucuoglu, 2003; Sucuoglu; Sucuoglu, 2004). Kaynastirmaya yerlestirilen
Ogrencilerinin akademik becerileri, sosyal becerileri, problem davraniglar1 gibi 6zelliklerini
arastiran ¢aligmalarda ise engel tiirline gore bu alanlarda fakli diizeyde basari elde edilmesine
ragmen bu siirecten olumlu yonde kazanimlarinin oldugu goriilmektedir (Aktas &Kiigiiker,
2002; Sahbaz, 2004; Vuran, 2005). Bu ¢aligmalarin ¢gogunun kaynastirmaya yerlestirilen zihin
ve isitme yetersizligi olan 6grencilerle ilgili oldugu; iilkemizde kaynastirma siirecinde son
yillarda sayilari artmaya baslayan otizm tanili ¢ocuklarla ilgili ¢aligmalarin ise az sayida
oldugu gozlemlenmektedir (Kabasakal, Girli ve ark., 2008).

Batida son yillarda Orneklerine rastladigimiz, kaynastirma Ogrencilerinin  okul
yasantilar1 ve akranlariyla iligkilerini inceleyen self-report ¢caligmalarin (Connor, 2000) heniiz
tilkemizde yaygin olarak kullanilmadigi goézlemlenmis ve ilgili alan yazin taramasinda
yalnizca bir ¢alismaya (Girli &Atasoy, 2007) ulasilabilmistir. Kaynastirma deneyimi yasayan
ogrencilerin bu siirece iliskin goriislerinin belirlenmesinin, kaynastirma uygulamasinin
niteliginin arttirnlmasinda ve kaynastirma oOgrencilerinin sosyal kabuliiniin saglanmasinda
oldukca 6nemli ipuglar1 saglayacag diistiniilmektedir.

Arastirmanin Amact

Bu c¢alismanin amaci, kaynastirma egitimine devam eden zihin engelli ve otizmli
ogrencilerin okul yasantilari, arkadaslik iliskileri ve 6gretim siirecindeki sorunlariyla ilgili
goriiglerini belirlemektir. Diger bir amaci ise, otizmli ve zihinsel yetersiz Ogrencilerin
kaynastirma siirecinde yasadiklarinin ve sorunlarin farklilagip, farklilagmadigini incelemektir.

Arastirmanin Yontemi

Kaynastirma siirecindeki 6grencilerin okul yasantilar1 ve arkadaglik iliskileri hakkinda
goriislerini belirlemek igin nitel arastirma yaklasimi kullanilmistir. Arastirma grubu, Izmir
ilinde 4, 5, 6 inc1 smiflara devam eden 10 zihin yetersizligi olan ve 10 otizmli, toplam 20
kaynastirma siirecindeki 6grenciden olugmaktadir.
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Veriler, aragtirmacilar tarafindan hazirlanmis olan yari1 yapilandirilmig 16 sorudan
olusan goriisme formu ile toplanmustir. Her goriisme yaklasik 50 dakikada siirmiis ve cevaplar
teybe kaydedilmistir. Verilerin analiz islemi, verilerin dokiimii, analiz 6ncesi hazirliklar ve
verilerin tiimevarim yoluyla analizi basamaklar1 olarak gerceklestirilmistir.

Arastirmanin Bulgulari:

Cocuklarin sorulara verdikleri cevaplar dokuz tema etrafinda toplanmistir. Ogrenme
yetersizligi olan Ogrenciler en ¢ok miizik, resim, beden egitimi ve bilgisayar dersini
sevdiklerini, en zor bulduklar1 derlerlerin ise matematik ve fen oldugunu belirtken; Otizmli
Ogrenciler sanat, beden egitimi ve bilgisayar derslerinin yani sira sosyal, matematik, tiirk¢e ve
fen derslerini de sevdiklerini belirtmisleridir. Ogrencilerin hepsi ev ddevlerini yapmaya
calistigini ve annelerinden yardim aldiklarini ifade etmislerdir. Otizmli 6grenciler bilgisayarla
daha iyi 6grenebileceklerini belirtirken, 6grenme yetersizligi olan dgrenciler grup calismasini
tercih ettiklerini belirtmislerdir. Her iki gruptaki 6grencilerde sinavlardan hoslanmadiklarini
belirtmislerdir. Daha iyi bir okul nasil olmali sorusuna ise, otizmli 6grenciler duvarlar1 daha
renkli olmasini, zihinsel yetersiz Ogrenciler ise daha temiz olmasmi istediklerini
belirtmislerdir. Her iki grupta okulda sinav olmamasini istemistir.

Her iki tan1 grubundaki 6grencilerin hemen hemen hepsinin sadece bir yakin arkadasi
bulunmakta, teneffiiste onunla birlikte bahgeye ¢ikmakta veya sinifta kalmaktadir. Hepsi cogu
zaman yalniz kaldiklarini, diglanma veya kotii davranislara maruz kaldiklari anlamina gelen
ifadelerle arkadaslik iliskilerini anlatmislardir. Cocuklar 6zellikle sinif disinda bahgede kotii
sozler veya davraniglarla karsilastiklarini belirtmislerdir. Bu sonuglar benzer calisma
sonuglariyla ortiismektedir (Bauminger & Kasari, 2000; Bauminger & Shulman, 2003;
Bauminger, Schulman & Agam, 2003; Girli &Atasoy, 2007; Kabasakal and et.al. 2008). Daha
cok calisirlarsa ve uslu olurlarsa 6gretmenlerinin onlar1 daha ¢ok sevecegini diisiindiiklerini
ifade etmislerdir. Gelecekte, okul bittikten sonra, meslek olarak, kizlar 6gretmen olmayu,
erkekler ise polis veya asker olmayi istediklerini belirtmislerdir.

Arastirmanin Sonuglart ve Onerileri

Sonuglar, kaynastirma yerlestirilen Ogrencilerin  sosyal kabullerine ve okul
deneyimlerine iliskin calisma bulgulariyla benzesmektedir. Bu calismalarda da kaynastirma
egitimindeki 6grencilerin  6zellikle oyunlarda dislandiklarini  ve kendilerini  yalniz
hissettiklerini ama okulu sevdiklerini belirlenmistir (Colak, 2008; Kabasakal& et al. 2008;
Lane, 2004). Bu nedenle, 6gretmenlerin, kaynastirmaya yerlestirilen Ogrencilerin sosyal
becerilerini gelistirmek ve akranlar1 tarafindan sosyal kabuliinii saglamak, arkadaslik
iligkilerini gelistirmelerine destek olmak amaciyla egitim programinda sosyal beceri
calismalarina daha ¢ok yer vermeleri Onerilmektedir (Atwood, 2008; Girli &Atasoy, 2010;
Jordan, 2008; Sucuoglu &Kargin, 2006; Terpstra & Tamura, 2008). Bu ¢alisma sonuglarina
ve daha once yapilmis calismalarin (Colak, 2008; Gordon et.al., 2005; Kemple, 2004;
Nowicki & Sandieson, 2002; Schwartz, 2000; Sucuoglu & Kargin, 2006) bulgularina dayali
olarak; 6gretmenlerin, 6grencilerin akademik basarilarini arttirmak icin, igbirlikli 6gretim
yontemlerine agirlik vermeleri, bilgisayar kullanimini arttirmalari, kaynastirmaya yerlestirilen
ogrencilerin 6zelliklerine uygun 6gretimsel diizenlemeleri yapmalari onerilebilir. Bu ¢alisma
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otizmli ve zihinsel yetersizlikleri olan {igiincii, dordiincii ve besinci smif diizeyindeki
Ogrencilerin goriisleriyle smirhidir, bu nedenle sonucglar bu smirliklar dikkate alarak
yorumlanmalidir. fleride yapilacak calismalarla, kaynastirma siirecinde farkli simif diizeyinde
ve farkli tan1 gruplarindaki Ogrencilerin sorunlarina iliskin goriislerinin arastirilmasinin
yararli olacag diisiiniilmektedir.
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