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Oz

Yazma caligmalarini eglenceli hale getirerek 6grencilerin kendilerini ifade giiclinii arttirmalarim
saglamak amaciyla yaratici yazma calismalarindan yararlanilir. Bu arastirmanin amaci 4. sinif
ogrencilerinin yaratict yazma {rilinlerinin bazi degiskenlere gore degerlendirilmesi ve Ogrenciler
tarafindan olusturulan Oykiilerin igeriklerinin incelenmesidir. Caligmada karma ydnteme
bagvurulmugtur. Aragtirma Denizli merkezde 4. smif 6grencileri (n=90) ile gergeklestirilmistir.
Okullar “Maksimum ¢esitlilik 6rnekleme” yontemine uygun bir sekilde belirlenmistir. Arastirma
verileri Ogrencilerden alinan yaratici yazma metinleri/liriinlerinden saglanmis ve Kasap (2019)
tarafindan gelistirilen “Yaratict Yazma Uriinlerini Degerlendirme Olgeginden (YARYUDO)”
yararlanilmistir. Arastirmadan elde edilen bulgulara gore ilkokul 4. simif Ggrencilerinin yaratici
yazmaya yonelik becerileri “cinsiyet, her giin diizenli yazip yazmama, kitap yazmay1 diisiinme, her
glin yazmak icin ayrilan siire” degiskenlerine gore anlamli bir farklilik gostermemektedir.
Ogrencilerden alinan yaratici yazma metinlerinde en sik tekrar eden kodun “mutluluk” oldugu

goriilmektedir. En az tekrar edenler ise “6zlem ve emege sayg1” kodlaridir.
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Giris
Insan dogas1 geregi bildigini, 6grendigini sonraki nesillere aktarma gereksinimi iginde
olmustur. Bilginin islenip gelistirilmesi ve gelecege 151k tutabilmesi i¢in de yazi en etkili
araclardan biri olarak goriilmiistiir. Yazi, bilimin, tarihin ve sanatin her donemini yansitirken
ayni zamanda bilginin zihinde kalicilifim1 saglamaktadir. Bilginin oldugu kadar duygu,

diisiince ve isteklerin yayilmasina da yardimci olmaktadir.

Birey yazarken kendini ifade etmekte ve bunu yapmak i¢in de diistincelerini etkili bir
sekilde ortaya koyma cabasi i¢inde olmaktadir. Yazma, diisiinme becerisini gelistirici bir
etkiye sahiptir. Birey yazarak dislincesini gelistirme, degerlendirme olanagi bulurken bu
diistincesini ifade edecek en etkili soylemi de segebilmektedir (Applebee, 1984; Kirmizi ve
Altug, 2021; Klein, 2004; Mason vd., 2011; Rivard, 1994; Quitadamo ve Kurtz, 2007). Yazi
yazmadan Once veya yazma sirasinda birey ne yazacagini ve diisiincelerini nasil ifade
edecegini tasarlar. Bu nedenle diisiinme siirecleri ile yazma siirecleri birbirinden ayrilamaz
iki biitiindiir.

Yazma siireci, yazma amacini belirleme, igerigi planlama, sdzctiklerin dogru secimi,
climleyi dogru yapilandirma ve paragraflart bigimlendirme gibi kendi i¢inde bircok niteligi
bir arada kullanmay1 igermektedir. Yazma siireci olduk¢a karmasik bir yapiya sahiptir
(Kansizoglu, 2018; Raimes, 1983; Seyedi, 2019; Turgut ve Kisla, 2005). Marzano (1991)
bilgiyi yeniden yapilandirmak iist diizey diisiinmeyi gelistirecegi i¢in yazmanin bir arag
olarak kullanilmas1 gerektigini belirtmektedir. Yazma, 6grencilerin karmasik sorunlara yanit
verebilmeleri i¢in tartigarak diistinmelerini ve iist diizey diisiinme becerilerini kullanmalarini

saglar.

Yaz1 6grenme Ogretme siirecinde bir ara¢ degil, 6grencinin kigisel tarzini, iistiin
estetik begenisini olusturan, gelistiren énemli bir sanat dalidir. Yazi bu anlamda 6grenme
Ogretme siirecinin ayrilmaz bir pargasi olmaktan 6tedir (Artut, 2005; Yilmaz, 2012). Tuan’a
(2010) gore yazi; bireyin kesfedilmemis kendi yaratici giliciinii bulmak, tarihi ortaya
cikarmak, diinyay1r gérmeyi 68renmek icin giiclii bir aragtir. Kaya’ya (2016) gore yazma,
sembol ve igaretleri kullanarak duygu ve diisiincelerin dilin kurallarina uygun sekilde yaziya
dokiilmesidir. Yeh (1998) yazmanin akademik basariy1 saglayan en etkili unsur oldugunu
soylemektedir. Yazi Ogrencilerin 0grenim yasamlarinda kazandiklart basarinin temelini
olusturmaktadir. Bu noktada 6grencilerin yazma becerisini etkili bir sekilde kullanabilmeleri
bliyilkk 6nem kazanmaktadir. Smedt ve Keer’e (2014) gore de etkili yazma, cagdas bir

toplum olmak icin vazgeg¢ilmez oldugu diisiiniilen bir beceridir. Bu beceri ¢ocuklarin yazma
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performanslarini en {ist diizeye ¢ikarabilmek amaciyla igbirlik¢i caligmalarla yapilandirilmis

Ogretim programlarinin diizenlenmesine katki saglayacagi diistiniilmektedir.

Yazma, zihinde baglayan ve harflerin yazilmasina kadar uzanan c¢esitli agamalardan
olusan bir siirectir. Bu siire¢ zihinsel ve fiziksel olmak {lizere iki alt basamakta
incelenmektedir. Kalem tutma, harfleri yazma, on bilgileri harekete gecirme, diizenleme,
metinlestirme, gdzden gecirme gibi yeterlilikler beceri alaninda ele alinmaktadir. Ogrenme
ya da beceri alan1 olarak yazma igerisinde ¢esitli siiregler, beceriler, teknikler, islemler ve
boyutlar yer almaktadir (Akdag, 2019; Dur, 2010; Giines, 2016; Polat, 2019). Zihinsel
stireglerin kagida aktarilmasi ancak igerige yogunlasarak diizgiin, okunakli ve akici bir yazi
yazilmastyla miimkiindiir. Akic1 yazma becerisinin gelismesi i¢in ¢ok fazla yazma ¢aligmasi
yapmak gerekmektedir (Méki vd., 2001; Takimcigil, 2014; Westwood, 2008). Yazinin
fiziksel ve bicimsel 6zellikleriyle ilgili zorluk yasayan dgrenciler icerik anlaminda da benzer
giicliikler yasamaktadirlar. Cilinkii iyi bir yazar olabilecegine dair 6z yeterlilige sahip
olmayan Ogrenciler yaziya motive olamamaktadir. Bu da 6grencilerin yazma basarisini
olumsuz bir sekilde etkilemektedir (Troia vd., 2012). Ogrencilerin diisiincelerini dogru ve
etkili sekilde aktarabilmesi i¢in Oncelikle yazinin fiziksel ve bigimsel 6zelliklerini

Oziimsemesi gerekmektedir.

Yaratict yazma, Ogrencinin kendisi ve diinya ile iliskisini, hayata bakis acisini
anlamlandirdig bir siirectir. Biitlin yazilarin dogasinda bireyin i¢ diinyasindan gelen bir ses
vardir. Yaratict yazma yardimiyla yazar, i¢ diinyasinm1 kesfederek kendi ‘sesini’ ortaya
¢ikarma firsatin1 yakalar (Yoo, 2017). Ogretmenlere diisen gorev ise dgrencileri yazmaya
yonlendirirken yazma etkinligini monotonluktan ¢ikararak eglenceli bir hale getirmektir.
Yaratic1 yazma etkinlikleri ve teknikleri yazmay1 eglenceli kilmak ic¢in olduk¢a dnemli bir
firsattir. Ogrenci yazarken hem farkli bakis acilari gelistirebilmekte hem de ifade giiciinii

ortaya koyabilmektedir.

Yaratic1 yazma; bireyin hayal giliciinii harekete gecirerek duyma, duyumsama,
diisiinme, sezme, goézlemleme yeteneklerini ortaya g¢ikarir. Diisiincelerin, yasantilarin ve
gozlemlerin kendilerine 0zgli kurgusal bir biitiinliik i¢inde ifade edilmesini saglar.
Ogrencinin sorgulama, yorumlama ve elestirme yetilerini gelistirir. Bireyin zihnindeki
kaliplarin1 ve on yargilarim1 yikarak kendi 6zgiin dilini kesfedebilmesine yardimeci olur.
(Akyol ve Yildiz, 2018; Ipsiroglu, 2006). Yaratic1 diisiinme ve yazma becerilerini gelistiren

ogrenci kendine ait bir {iriin ortaya ¢ikarma hazzini da yasar.
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Oncelikle, bir cocugun dili kesfedebilmesi ve farkli yazma becerileri kazanabilmesi

icin dilsel kavramlar ve siireclere hakim olmasi gerekmektedir. Bu yeterlilik siireci yaratici
yazinin tasarim hazirlama siirecine yonelik bir hazirliktir. Yaratici yazma, ¢ocuga, farkli
yapisal diizeylerde metin olusturma ve doniistlirmenin yani sira yazinin iglevine uygun metin
formlarini segme pratigi sunmaktadir (Sharples, 2017). Smith’e (2020) gore yaratici yazma
kisiye 6zgii bir yetenek degildir. Kismen belirli becerileri 6grenen her birey yaratic iiriinler
ortaya ¢ikarabilir. Yaratict yazma i¢in en gerekli niteliklerden bazilar1 ise azim, motivasyon
ve Ogrencinin kendisine uygun yontemi bulabilmesidir. Morley (2007) eglenceli
yonlendirmelerle her 6grencinin yeteneginin sekillendirilebilecegini ve yaratict yazmanin
ogretilebilecegini savunmaktadir. Yaratic1 yazmay1 6grenen dgrenci kendi kendine rehberlik
ederek calisabilir ve ortaya cikardigi {irtinii degerlendirebilir. Kili¢’a (2018) gore 6grenciler
yaratict yazma etkinlikleri ile bedenen, zihnen ve duygusal olarak kendilerini kesfetme ve

ifade etme firsatin1 yakalarlar.

Chen ve Zhou (2010) Cinli ¢ocuklarla yaraticiligin gelisimi ile ilgili bir ¢alisma
yapmistir. Arastirmada o6gretmenlerin ¢ocuklara i¢ goriilii ve iligskisel diistinmelerini
desteklemek icin alan ve firsat sundugu bir durumda, bagimsiz yaraticiligin ortaya ¢iktigi
goriilmistiir. Destekleyici ortam 6zellikle kiiciik g¢ocuklarda yaraticiligin gelistirilmesi
acisindan olduk¢a onemlidir. Bu nedenle yetiskinler ¢ocuklara yaratici diigiinmeleri igin
gerekli olan ortam1 saglama cabasi i¢inde olmalidir. Dufresne (2004) yazmanin 6grenilebilir
ve Ogretilebilir bir zanaat oldugu goriisiindedir. Yazmanin bir beceri oldugunu ve bireylerin
becerilerle dogmadigin1 dile getirmektedir. Bu nedenle yazmanin gelistirebilir bir beceri
oldugunu vurgulamaktadir. Edward-Groves (2011) ¢alismasinda; temel egitim siniflarinda
yazma ve metin olusturma uygulamalarini incelemistir. 17 6gretmen ve onlarin 68rencileri
tarafindan olusturulan metinlerin yaziminda teknolojiden yararlanma yollar1 aragtirilmistir.
Aragtirma sonucuna gore yazma calismalarinda teknoloji kullanimi ¢ocuklarda yaraticiligt
gelistirmektedir. Ogretmenler ve 6grenciler yazma calismalarinda yeni dinamik metinler
olustururken teknolojiden yararlanmalidir. Ranabumi vd. (2017) “Time Token Modeli” ile
kisa oOykiiler yazma calismasi yapmistir. Calismada Ogrencilerde kisa Oykii yazma
becerilerinin gelistirilmesi hedeflenmistir. Yapilan calisma sonunda Ogrencilerin basari

puanlarinin arttig1 tespit edilmistir.

Ogrencilerin yazmaya yonelik olarak olumsuz tutum gelistirmelerinin nedenlerinden
biri de Ogretmenlerin yazim ¢alismalarinda oOncelikle bi¢cim, noktalama, dilbilgisi gibi

mekanik beceriler {izerine odaklanmasidir. Yazim c¢alismalarinda bigimin Onemi
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yadsinamaz. Ancak bicimin odak noktast haline getirilmesi Ogrencileri yazma

caligmalarindan soguttugu gibi yaratici diisiinme becerilerinin de ortaya ¢ikmasini olumsuz
bir sekilde etkilemektedir (Akyol ve Yildiz, 2018). Ogrencilerin keyif alarak yazma
becerilerinin gelistirilebilmesi i¢in yaratic1 yazma ¢aligsmalar1 6nemli bir yere sahiptir. MEB
(2019) Tiirkce Ogretim Programinda Ogrencilerin hem ulusal hem de uluslararasi diizeyde;
kisisel, sosyal, akademik ve is yasamlarinda gereksinim duyacaklar1 beceri yelpazeleri olan
Tiirkiye Yeterlilikler Cergevesinde (TYC) sekiz anahtar yetkinlik belirlenmistir. Bu
yetkinliklerden birincisi olan anadilde iletisim kapsaminda “yaratict sekilde dilsel
etkilesimde bulunma” ifadesi yer almaktadir. MEB okullarinda yaratic1 yazma c¢aligmalari
yapilarak 6grencilerin yazma becerileri daha yetkin bir hale getirilebilir. Bu ¢aligma ile
ogrencilerin yaratici yazilar1 incelenmistir.  Ilkokul &grencilerinin yaraticit yazilarinm
incelenmesi, ortaya koyduklar1 yazili iirlinlerin iceriginin degerlendirilmesi bu c¢alismanin
cikis noktast olmustur. Bu arastirmanin amaci 4. siif Ogrencilerinin yaratict yazma
becerilerinin bazi degiskenlere gore degerlendirilmesi ve Ogrenciler tarafindan olusturulan
diriinlerin  iceriklerinin incelenmesidir. Bu amaca baghh olarak su alt problemler

gelistirilmistir:

1. Tlkokul 4. simf 6grencilerinin yaratic1 yazmaya yonelik becerileri; a) cinsiyet, b)
her giin diizenli yazip yazmama, c) her giin yazmak i¢in ayrilan siire degiskenlerine gore
anlamli bir farklilik géstermekte midir?

2. llkokul 4. smif dgrencilerin olusturdugu yaratici yazma diriinlerinin igerikleri

nasildir?
Yontem

Bu arastirmada karma yontem tercih edilmistir. Karma yontemde arastirma problemlerinin
aciklanmasinda nicel ve nitel yontem bir arada kullanilir. Ayrica analizler de buna uygun bir
sekilde yapilir (Creswell, 2003; Johnson ve Onwuegbuzie, 2004). Karma yontemde nicel ve
nitel tekniklerin ayni c¢erceve igerisinde kullanimi her iki teknigin olumlu yonlerini
giiclendirmektedir. Karma yontemin kullanilmas1 arastirmacilarin, belirledikleri arastirma
sorulariyla iligkili olan yontem ve yaklagimlari secme sanslarini da arttirmaktadir (Baki ve
Gokeek, 2012). Calisma kapsaminda Ogrencilere yaratici yazilar yazdirilmis. Elde edilen
{iriinler YARYUDO ile derecelendirilmistir. Béylece nitel veriler nicel verilere ¢evrilmistir.
Bu caligmada, nitel ve nicel verilerin degerlendirilmesi esit derecede agirliga sahiptir.

Verilerin elde edilis bicimi ve analizlerin gergeklestirilmesinde izlenen yol goz Oniine
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almarak “tamamen karma eszamanli esit statiilii tasarim” tercih edilmistir (Leech ve

Onwuegbuzie, 2009). Bu tasarimda nitel ve nicel agamalar esit agirliktadir.
Calisma Grubu

Arastirma 2020-2021 egitim 6gretim yi1linin giiz doneminde, Denizli merkezde, Milli Egitim
Bakanligina bagl ilkokullarin 4. simiflarinda gergeklestirilmistir. Okullar “maksimum
cesitlilik 6rnekleme” yontemine (Yildirim ve Simsek, 2018) uygun bir sekilde belirlenmistir.
Oncelikle okullar Denizli Milli Egitim Miidiirliigii’nden elde edilen veriler 1s18inda alt, orta
ve st sosyo-ekonomik diizeye gore gruplandirilmistir. Caligmanin gerceklestirilecegi
okullar, her sosyoekonomik diizeyde yer alan iki okulun segkisiz olarak belirlenmesi ile
calismaya dahil edilmistir. Yaratici yazma uygulamalar1 goniillillik esasmna gore
gerceklestirilmistir.  Arastirmaya alti farkli okuldan 90 o6grenci (ki1z=50; erkek=40)
katilmistir.

Veri Toplama Araglar

Aragtirmada veri toplama araci olarak “yaratict yazma konusu formu” ile Kasap (2019)
tarafindan  gelistirilmis olan “Yaratict Yazma Uriinlerini Degerlendirme Olgegi
(YARYUDO)” kullamlmistir. Toplamda 24 maddeden olusan 6lgek ilkokul dordiincii simif
dgrencileri icin gelistirilmistir. Yazil iiriinler YARYUDO de yer alan 24 6lgiite gore 1-5
puan araliginda derecelendirilmistir. Olgekten en az 24, en fazla 120 puan alinmaktadir.
Olgek gelistirilirken bu puanlar kendi iginde siniflandirilmis ve 6grencilerin yaratict yazma

performansina iligkin olarak degerlendirmelere yer verilmistir.

24-48 Puan Aralhigi: Ogrenciler yaratict yazma diriinleri ile ilgili dlgiitler yoniinden diisiik

diizeyde performans gostermistir.

49-72 Puan Araligi: Ogrenciler yaratict yazma iiriinleri ile ilgili dlgiitler ydniinden orta

diizeyde performans gostermistir.

73- 96 Puan Arahgi: Ogrenciler yaratici yazma iiriinleri ile ilgili dlgiitler yoniinden iyi

diizeyde performans gostermistir.

97- 120 Puan Arahigi: Ogrenciler yaratici yazma iiriinleri ile ilgili dlgiitler yoniinden ileri

diizeyde performans gostermistir.

Maddelere iligskin faktor 6z degerleri de ,75 ile ,90 arasinda degisim gostermektedir.

Faktor analizi sonucunda 6lgegin tek boyutlu oldugu belirlenmistir.
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Olgegin giivenirlik ¢alismasi igin “test-tekrar-test calismas1” gerceklestirilmistir. Her

iki uygulama arasindaki korelasyon katsayisinin ,64 oldugu belirlenmistir. Maddelerin
tutarlik katsayilarinin ,50’nin iizerinde oldugu tespit edilmistir. Olgekteki en yiiksek
tutarlilik katsayis1 ,82, en diisiik tutarlilik katsayis1 ise ,51 olarak belirlenmistir. Olgegin
pilot uygulamasina iliskin Cronbach's Alpha ,72°dir. Bu caligmaya yonelik olarak tespit
edilen Cronbach's Alpha degeri ise ,96’dur.

Yaratict yazma konusunun belirlenmesinde farkli birka¢ segenek bir araya
getirilmistir. 6 alan uzmanindan 3 ayr1 yaratici yazma konusuna 1 ile 5 arasinda puan
vermeleri istenmistir. Yaratici yazma konular1 alan uzmanlari tarafindan degerlendirilmis ve
gelen doniitler dogrultusunda en yiiksek puani (27 puan) alan yaraticit yazma konusuna karar

verilmistir. Tespit edilen yazma konusu bir form halinde diizenlenmistir.
Verilerin Toplanmasi ve Coziimlenmesi

Belirlenmis olan yaratici yazma konusu goniilliiliik esasina gore 6grencilere uygulanmistir.
Yaratici yazma konusunun Ogrencilere uygulanmasi sonrasinda elde edilen yazili iiriinler
nitel veri setini olugturmustur. Yaratict yazma trtinleri her iki arastirmaci tarafindan ayrintili
bir sekilde okunmustur. Okuma sirasinda YARYUDO 6lgiitleri dogrultusunda puanlamalar
yapilmigtir. Yazma iiriinlerinin YARYUDO’ye uygun bir sekilde puanlanarak nitel veriler

nicele ¢evrilmistir. Elde edilen puanlar SPSS programinda ¢6ziimlenmistir.

Arastirmanin nitel boyutu i¢in yaraticti yazma iriinleri igerik analizine tabi
tutulmustur. Yazil tirlinler her iki aragtirmaci tarafindan biiytik bir duyarlilikla okunmus ve
aragtirmanin kodlar1 belirlenmistir. Ortaya c¢ikan kodlar karsilastirilmig, Miles ve
Huberman’in (1994) giivenirlik formiilii “Giivenirlik = Goriis Birligi/ (Goriis Birligi+Gortis
Ayrilig1)” ile goriis birligi yiizdesi hesaplanmistir. Yapilan hesaplamalar dogrultusunda
ortaya ¢ikan kodlara iligkin goriis birliginin % 81’in iizerinde oldugu tespit edilmistir. Daha
sonra iligkili olan kodlar bir araya getirilmis ve temalara ulagilmistir. Kodlar ve temalar
aciklanirken 6grencilerin yaratict yazma Uriinlerinden alintilara yer verilmistir. S6z konusu
alintilara &grencilerin yazdigi sekilde birebir yer verilmistir. Ogrencilerden elde edilen
yaratict yazma {rilinlerinde ortaya cikarilmis olan kodlar ve temalar Tablo 1’de yer

almaktadir.
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Tablo 1

Yaratict Yazma Uriinlerine Iliskin Kodlar ve Temalar

Tema Kodlar Frekans  (Kodun Toplam Frekans
Tekrart)
Olaganin Digina Cikma  Sira digilik 21
Coziim Uretme 11
50
Merak 8
Macera 6
Gizem 4
Duygusal Bakis Mutluluk 67 83
Sevgi 7
Pismanhik 6
Ozlem 3
Olagana Yakinlik Bilinene Uygunluk 31 34
Uretim Farkindalig 3
Dogruluk Yardimlasma 10 25
Yoksunluk 8
Adalet 7

Tablo 1 incelendiginde 4 tema ve 14 kod oldugu goriilmektedir. En ¢ok tekrar eden
kodun “mutluluk” oldugu goriilmektedir. En az tekrar edenler ise “6zlem ve emege saygi”
kodlaridir. “Bilinene uygunluk, sira disilik ve ¢oziim tiretme” kodlar1 da siklikla tekrar eden

kodlar olarak tespit edilmistir.

YARYUDO’niin uygulanmasi ile elde edilen nicel verilerin normal dagilim gésterip

gostermedigini tespit etmek i¢in Shapiro-Wilk uygulanmistir. Gergeklestirilen ¢dziimlemeler
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sonrasinda verilerin normal dagilim gosterdigi tespit edilmistir (p> .05). Buna bagl olarak

da verilerin ¢éziimlenmesinde parametrik testlerden yararlanilmistir. Frekans, ylizde ve
standart sapmalar alimmis, iki gruplu karsilastirmalarda t-testi, ikiden fazla gruplu

karsilagtirmalarda ise ANOVA ¢oziimlemesi uygulanmistir.
Etik Kurul Bilgisi

Calisma etik kurallara uygun bir sekilde gerceklestirilmistir. Arastirma ile ilgili onay
alindiktan sonra o6lgekler uygulanmig, goriismeler yapilmistir. Etik kurul izni igin
arastirmacilarin bagli bulundugu kuruma resmi basvuru yapilmistir. Kurumun “Sosyal ve
Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulundan” calismanin etik
uygunluguna iligkin rapor alinmistir. Asagida etik kurul iznine iligkin resmi bilgilere yer
verilmistir.

Kurul adi: Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu

Karar tarihi: 27/02/2021

Belge say1 numarasi: E-93803232-622.02-14086

Bulgular

Bu boliimde arastirmadan elde edilen veriler ¢oziimlenmis ve bulgular tablolar halinde
sunulmustur. Olusturulan tablolara iliskin a¢iklamalara yer verilmistir. Aragtirmanin birinci
alt problemini yanitlamak amaci ile “cinsiyet degiskenine” yonelik olarak elde edilen

bulgular Tablo 2’de sunulmustur.

Tablo 2
YARYUDO Puanlarimn “Cinsiyet Degiskenine” Gére T-Testi Sonuglart

Cinsiyet N x SS sd t p
Kiz 50 89,24 16,77 88 1,507 ,135
Erkek 40 83,27 20,77

Tablo 2 incelendiginde cinsiyet degiskenine gore gruplar arasinda anlamli bir
farklilik bulunmadig [t(88)=1,507, p>,05] goriilmektedir. Kiz 6grencilerin yaratici yazma
basarilarina iliskin ortalamanin (x =89,24) erkek oOgrencilerin ortalamasindan ( x =83,27)
daha yiiksek oldugu tespit edilmistir. Ancak bu durum anlamli bir farklilik
olusturmamaktadir. Kiz ve erkek 6grencilerin yaratict yazma bagarilari birbirine benzer bir

nitelik gostermektedir. Bunun sonucunda Ogrencilerin yaratici yazmada basaril
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olabilmesinde cinsiyetin belirleyici bir etken olmadigir ortaya c¢ikmistir. Diger taraftan

Olgegin puanlamasina iligkin yapilan siniflandirmada kiz ve erkek Ogrenciler iyi diizeyde
yaratict yazma performanst ortaya koymustur. Ancak her iki grubunda ileri diizeyde bir

performans koymadig1 da dikkate deger bir durumdur.

YARYUDO’den elde edilen puanlar “diizenli yazip yazmama degiskenine” gore

coziimlenmistir. Elde edilen bulgular Tablo 3’te sunulmaktadir.

Tablo 3
YARYUDO Puanlarimin “Diizenli Yazip Yazmama Degiskenine” Gore T-Testi Sonuglar:

Diizenli olarak yazi yazma N x SS sd t p

Diizenli yazarim 42 88,5714 17,89 88 1,624 ,108

Diizenli olarak yazamam 48 84,8542 19,56

Tablo 3 incelendiginde “diizenli yazip yazmama” degiskenine gore gruplar arasinda
anlamli bir farklilhik bulunmadig1 [t(88) =1,62, p>,05] goriilmektedir. “Diizenli yazarim”
diyen Ogrencilere iliskin ortalamanin (x =88,57), “diizenli olarak yazmam” diyen
Ogrencilerin ortalamasindan (x =84,85) daha yiiksek oldugu tespit edilmistir. Ancak bu
durum anlamli bir farklilik olugturmamaktadir. Diizenli zaman araliklar1 ile yazan 6grenciler
ile diizenli bir sekilde yazmayan 6grencilerin yaratict yazma konusundaki algilart birbirine
benzerdir. Olgegin puanlamasina iliskin siniflandirma dikkate alindiginda her iki grup da iyi
diizeyde yaratici1 yazma performansi ortaya koymustur. Her iki grubunda puanlari ileri

diizeyde degildir.

Arastirmadan elde edilen verilere gore ‘“her glin yazmaya ayrilan zaman
degiskenine” uygun bir sekilde coziimlemeler yapilmistir. Yapilan tek yonlii varyans

cozlimlemesinden elde edilen bulgular Tablo 4’te sunulmustur.

Tablo 4

YARYUDO Puanlarimin “Her Giin Yazmaya Ayrilan Zaman Degiskenine” Gore ANOVA
Sonuclari

Varyansi Kaynagi Kareler Toplami sd Kareler F P

ortalamasi

Gruplar arast 1553.577 3 517.859  1.491 22
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Gruplar i¢1 29868.212 86 347.305

Toplam 31421.789 89

Tablo 4’¢ gore Ogrencilerin her giin yazmaya ayirdiklari zaman yaratici1 yazma
basarilar1 iizerinde anlamli bir farklilik olusturmamaktadir [F (3,86) = ,22, p> ,05].
Ogrenciler yazmaya her giin ne kadar zaman ayirirsa ayirsin yaratict yazma basarilari

birbirine benzerdir. Asagida gruplarin aritmetik ortalamalar1 sunulmustur.

Tablo 5

Her Giin Yazmaya Ayrilan Zaman Degiskenine” Gore Gruplarin Ortalama Degerleri

Gruplar N x SS

Her giin 1 saatten fazla 17 91,94 16,97
Her giin 15 dk, 18 89,94 22,19
Her giin 30 dk, 30 81,23 16,84
Her giin 1 saat 25 86,96 18,,98
Total 90 86,58 18,78

Tablo 5’e gore en yiiksek ortalama ‘“her giin bir saatten fazla yazarim” diyen
ogrencilere aittir. En diisiik ortalama ise “her giin 30 dakika yazarim” diyen Ogrencilere
aittir. Fark anlamli ¢ikmamis olsa bile her giin bir saatten fazla yazan 6grencilerin
ortalamalarmmn yiiksek olmasi dikkat ¢ekici bir durum olarak diisiiniilebilir. Olgegin
puanlamasina iliskin olarak yapilan siniflandirma dikkate alindiginda biitiin gruplar yaratici
yazma performanst konusunda “iyi” diizeydedir. Ancak hicbir grubun ileri diizeyde

olmamasi da dikkate deger bir durumdur.

Arastirmanin ikinci alt problemine yanit vermek amaci ile tespit edilmis olan kodlar
ve temalar agiklanmistir. “Olaganin disina ¢ikma” temasina iliskin olarak “sira disilik,
¢oziim iiretme, merak, macera ve gizem” kodlar1 tespit edilmistir. Ilgili tema kapsamindaki
her bir kod icin belirlenen alintilardan Ornekler sunulmustur. Olaganin Disina Cikma

temasina iliskin kodlar ve alintilar Tablo 6’da yer almaktadir.
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“Olaganmn Digina Ctkma” Temasina Iliskin Alintilardan Ornekler

Tema

Kodlar

Frekans (Kodun

Tekrart)

Alintilardan Ornekler

Olaganin Disia Cikma

Sira disilik

Coziim Uretme

N
—_

11

“Dolgu malzemeleri biskiivilerin iizerine birer siwra atlanarak
konulur. Dolgu malzemeleri biskiivilerin iizerine robot kollar
araciligi ile yerlestirilir (2, Kiz).” “Annem kapiyr ¢aldi ve igeri
geldi. Bir de ne goreyim. Elinde kurabiye adamli bir kolye.
Annem odadan ¢ikinca kolyedeki kurabiye adam ‘imdaaat!’ diye
bagirmaya  basladi.  Cok sasirdim  ¢iinkii  kurabiyeler
konusmazdi. Benden yardim istiyordu (13, Kiz).” “Orada
gokkusaginin tizerinde bir diikkdn var. Ona bakarken ayagimin
verden kesilip yiikseldigimi hissettim. Yiikseldikce yiikseldim....
Bulutlarn iistiinde, altimda gékkusagi ve sehir, oniimde ise mor

bir kurabiye fabrikast duruyordu (90, Kiz).”

“Mehmet hirsizi goriir ve polis ¢agwrir. Hirsiz yakalanir ve
hapse gider. Sonra fabrika sahibi bunun karsiliginda fabrikay
bizim Mehmet’e verir. Mehmet de kabul eder (68, Erkek).” “Ali
yolda babasina ‘kurabiyelerin ambalajlarina ¢ok zor agiliyor.
Bizim mahalledeki ¢ocuklar bu kurabiyeleri yiyor ancak
paketleri agcamiyorlar. Bence kurabiyelerin paketlerini biraz
inceltin’ dedi. Babast Ali’ye ‘aferin’ dedi. Ali bir hafta sonra
fabrikaya yine gitti. Bu sefer kurabiyelerin paketini kolayca
acgabildi ve yine zevkle kurabiyeler yedi (1, Erkek).”
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Merak

Macera

Gizem

8

“Yagmur’un en biiyiik hayali bir kurabiye fabrikasi kurmak ve
cocuklara bedava kurabiye dagitmakmis. Ama Yagmur
hayatinda hi¢ kurabiye fabrikasi gérmemisti ve ¢ok merak
ediyordu (6, Kiz).” “Efe en ¢ok ¢ikolatali kurabiyeleri severdi.
Babast kurabiye fabrikasinda c¢alisiyordu ama Efe oraya hig
gitmemisti. Cok merak ediyordu kurabiye fabrikasini (82,
Erkek).

“Bir varmis bir yokmus. Bir kurabiye fabrikasinda minik bir
kurabiye varmig. Minik kurabiye bir giin yolunu kaybetmis.
Minik kurabiye ileride bir kurabiye fabrikast gérmiis. Minik
kurabiyenin oniine bir képek ¢ikmis (50, Kiz).” “Aniden gece
motosiklet sesi duyulmug. Herkes deprem sanip hemen uyanmis.
Motosikletlilerin posterlerinde kurabiye fabrikasi icin bes tane
bilet oldugu yaziyordu. Bunlardan birisi bana eslik edecekti.
Odiil! (56, Kiz).”

“Ayten ile Azize kurabiye fabrikasina annelerinden izin alarak
gitmisler. Fabrikayi gezerken gizemli bir kapr gormiisler. Her
ikisi de kapiyr usulca agmislar. Bir de ne gorsiinler. Bir siirii
tar¢inlt kurabiye (28, kiz).” “Dért arkadas kurabiye fabrikasina
gitmek istiyorlarmis. Bir giin beraber konusmuslar ve kurabiye
fabrikasina gitmek icin plan yapmak istemisler. ‘Bu fabrikaya
nasil gidecegiz. Bir plan bulmamiz gerekiyor’ demisler (61,

Kiz).

Tablo 6’da “olaganin digina ¢ikma” temasina yonelik olarak alintilar goriilmektedir.

Bu kod kapsamindaki yazilarda belirli 6lclide yaraticilik oldugunu séylemek miimkiindiir.

Ancak tist diizey bir yaraticilik oldugunu s6ylemek pek olas1 degildir.

Ogrencilerden elde edilen yaratic1 yazma iiriinleri incelendiginde 21 calismada sira

disilik kodu belirlenmistir. Sira disilik kodunda 6grenciler giinliik yasamin disinda olay ve

durumlara yer vermistir. Bunlar ¢ogunlukla olaganin disinda nitelikler tasimaktadir. Cansiz

varligin konusmasi, teknolojik yenilikler bunlardan bazilaridir. Elde edilen yazili iiriinlerde
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iist diizey bir yaraticilik oldugunu séylemek biraz zordur. Cocuklarin yaratici yazilarinda bu

kodun varligi, onlarin yaratici diislinceler tagidigina isaret edebilir.

Coziim iiretme kodunun 11 yazili {iriinde oldugu tespit edilmistir. Ogrenciler bu
kodlarda 6nce sorunu ortaya koymus daha sonrasinda da sorunun ¢éziimiine yénelik durumu
tespit ederek yazisimi olusturmustur. Bazi1 yazilar tamamen ¢6ziim iiretme iizerine kurulu

iken baz1 yazilarda yalnizca kiigiik bir boliim ¢6ziim liretme durumuna ayrilmistir.

Macera kodunun 6 kez tekrar ettigi tespit edilmistir. Macera kodu kapsaminda
ogrenciler tehlikeli durumlar igeren heyecanli ve ilging yazilar yazmistir. Olusturduklari
yazilara seriiven niteligi kazandirmiglardir. Bu durum yazili {riinlerin yaratici yoniini
giiclendirmistir. ilkokul 4. Simif dgrencilerinin macera yazilar1 yazmasi onlarin yas grubu

icin oldukca olagandir.

Ogrencilerden elde edilen yaratic1 yazi iiriinlerinde gizem kodu 4 defa tekrarlamistir.
Gizem kodu igeren yaratici yazilarda aklin dogrudan erisemedigi, sakli seyler ifade edildigi
belirlenmistir. Yaratici yazilara gizem Ogesinin eklenmesi iriiniin ilgi ¢ekiciligini
arttirmigtir.  Ayrica yaziya gizem unsuru eklemek ¢ocuklar icin daha fazla caba
gerektirebilir. Gizem kodunun yalnizca 4 defa tekrar etmesi dikkat c¢ekici bir durumdur.

Duygusal bakis temasi kapsaminda yer alan kodlar ve alintilar Tablo 7°de yer almaktadir.

Tablo 7°de “duygusal bakis” temasina yonelik olarak alintilar goriilmektedir.
Ogrencilerden elde edilen yaratici yazma {iriinleri incelendiginde 67 calismada mutluluk
kodu belirlenmistir. Mutluluk 6grenciler i¢in 6nemli bir unsurdur. Mutluluk duygusu
yaratict yazilarda Onemli Olciide yer almistir. Hatta olusturulan drlinlerin biiyiik

cogunlugunun mutlu sonla bittigi goriilmektedir.

Sevgi koduna 7 yazili iiriinde rastlanmistir. Cocuk gelisiminde en 6nemli degerlerden
biri sevgi olmasina ragmen yazili iirlinlerde mutluluk kadar cok deginilmedigi dikkat
cekmektedir. Sevgi kodunun yer aldigi boliimler incelendiginde sevginin dogrudan ele

alimmadigi, seving ve mutluluk kodlariyla birlikte islendigi goriilmektedir.

6 yazili lriinde pismanlik kodu tespit edilmistir. Yazili iirlinler incelendiginde
yapilan yanlisin fark edilmesi iizerine kurulan olay 6rgiisiiniin sonunda karakterlerin pisman
oldugu goriilmektedir. Daha sonrasinda kahramanlar pismanliklarindan ders ¢ikarmakta ve
dogru yolu bulmaktadir. Ogrencilerin yazili iiriinlerinde yer alan pismanlik daha gok
yasanilan bir olumsuzluktan ders cikarma seklindedir. Bu nedenle genellikle yazilarin

¢Oziim boliimiinde pismanlik koduna rastlanmustir.
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“Duygusal Bakis” Temasina Iliskin Alintilardan Ornekler

Tema

Kodlar

Frekans (Kodun

Tekrar1)

Alintilardan Ornekler

Duygusal Bakis

Mutluluk

Sevgi

Pismanlik

Ozlem

67

“Bugiin ¢ok mutluyum. Ciinkii bugiin ogretmenimiz bizi

kurabiye fabrikasina gotiirecek (3,Kiz).” “Yagmur bugiinii hig¢
unutmadi. Ciinkii hayatinin en mutlu giiniinii yasadi (6, Kiz).”
“Ayse’nin babasi Ayse’nin dilegini gerceklestirmek istemis ve
oylede yapmis. Sonra mutlu mesut yasamiglar (40, kiz).” “Ben
oranin kurabiyelerini ¢ok sevdim, c¢ok lezzetliydi ve o
kurabiyeden yiyerek ¢ok mutlu oldum kurabiye fabrikast diye
bagirdim. Artik mutlu mesut yagadik (43, kiz).”

“Bu kizin adi Emiliymig. Emili kurabiyeyi ¢ok severmis.
Dedesinin yaptig1 sicacik kurabiyeleri yemeye bayilirmig (39,
kiz).” “Ali biriktirdigi parayla mahallesindeki bakkaldan
kurabiye almig. Hemen orada i¢ini a¢ip baktiginda gozlerine
inanamaz. Cok istedigi davetiye kendisine ¢ikmistir. Hemen eve

kosar ve ailesine anlatir. Ailesi buna ¢ok sevinir (4, erkek).”

“Cocuk iyilesmis. Annesinden oziir dilemis. Ama annesi
affetmemis (38, erkek).” “Kurabiye fabrikasi seni ¢ok ozledim.
Bir daha gitmeyecegim. Benim de yaptiklarimi yapmayn,

tamam mi (30, kiz).”

“Meryem ve arkadaslari ¢ok tiziilmiis ¢inkii fabrika yikilmigsti.
Meryem aglamisti. Kurabiye fabrikasini ¢ok 6zlemisti ( 70,kiz).”
“Kurabiye fabrikasi seni ¢ok ozledim. Bir daha gitmeyecegim.
Benim de yaptiklarimi yapmayn, tamam mu (30, kiz).”

Ozlem kodu yalmzca 3 yazil iiriinde tespit edilmistir. Bu {i¢ iiriinde de &zlem

duygusu ana 68e olarak islenmemis, olay orgiisiinde hissedilen duygulardan biri olarak yer
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almistir. Yazihi {irtinlerde 6zlem duygusunun ¢ok az ve ¢ok kisa vurgulandigini sdylemek

miimkiindiir. Olagana yakinlik temas: kapsaminda yer alan kodlar ve bu kodlara iligkin

alintilardan 6rnekler Tablo 8’de yer almaktadir.

Tablo 8
“Olagana Yakinlik” Temasina Iliskin Alintilardan Ornekler

Almtilardan Ornekler

Frekans (Kodun
Tekrar1)

Tema
Kodlar

(98]
—

“Cumartesi giinii kahvaltidan sonra fabrikaya giderler.
Fabrika miidiirii babasimin arkadas: oldugu icin fabrikada
miidiirler fabrikayir gezerler. Gezi bitince miidiir Arzu’ya bir

G«

paket kurabiye hediye eder (9, kiz).” “Bir pastaneci varmus. Bir
giin ¢ok soguk bir giinmiis. Pastaneci ¢ok iistimiistii. Makineler
bile dondu. Sabah olunca bir de bakmis ki kar yagiyormus.

Cocuklar kartopu oynuyormus (21, erkek).” “Bir giin kurabiye

Bilinene Uygunluk

fabrikasina gitmek istedim. Babam kurabiye fabrikasinda
calistyordu. Babamin yamina gidip baba beni kurabiye
fabrikasina gotiiriir miisiin dedim. Babamda evet dedi. Babamla

arabaya bindik kurabiye fabrikasina gittik... (27, erkek).”

Olagana Yakinlhk

3 “Bir giin babam bizi is yerine gotiirdii, ¢ok degisik makineler
vardi. Insanlarin her birinin farkli gérevi vardi. Babam
gordiiniiz mii dedi. Cocuklarim bakin para nasil kazaniliyor (45,
kiz).” “Kurabiye fabrikasinda en ¢ok ilgimi ¢eken sey is¢ilerdi,
cok dikkatlilerdi. Aksam c¢ayin kahvenin yaninda yedigimiz o

Uretim farkindalig

kiicticiik kurabiyeler aslinda c¢ok degerli. Siz siz olun, hichir
zaman, hi¢bir isi kii¢timsemeyin, hepsi ¢ok degerli (53, kiz).”

Tablo 8’de “olagana yakinlik” temasina yonelik olarak alintilar goriilmektedir.
Ogrencilerden elde edilen yaratici yazma iiriinleri incelendiginde 31 calismada bilinene

uygunluk kodu belirlenmistir. Bu kodda yer alan olaylar yaratici diisiince icermemektedir.
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Ogrencilerin kendi yasantilarinda ya da yakin cevrelerinde karsilasabilecekleri durumlardan

ibarettir. Ogrenciler yazilarinda giinliik yasamin tekrar eden durumlarina yer vermistir.

Uretim farkindaligi kodunun 3 yazili iiriinde oldugu goriilmektedir. Uretim

farkindaliginin dile getirildigi yazili iriinlerde genel olarak mutlulukla ilgili olumlu

duygulara yer verilmistir. Bu kod kapsaminda genel olarak {iretim farkindaligi var olan

ekonomik degerlerin tespit edilmesi boyutundadir. Her ii¢ yazida da iiretim ve ekonomik

degerlerle empati kurma egilimi oldugu sdylenebilir. Dogruluk temasina iliskin kodlar ve

alintilardan 6rnekler Tablo 9°da yer almaktadir.

Tablo 9

“Dogruluk” Temasina Iliskin Alintilardan Ornekler

Tema

Dogruluk

Kodlar

Frekans (Kodun
Tekrart)

Alntilardan Ornekler

Yardimlasma

Y oksunluk

10

“Melek adinda bir ¢ocuk gelmis. Hi¢ parasi yokmus. Mahmut
ona kurabiye hediye etmis. Kiz kurabiyeleri almis ve sonra eve
gitmis kurabiyeleri ailesine vermis. Hep birlikte yemisler (54,
erkek).” “Yagmur'un tek hayali bir kurabiye fabrikast

kurmakmis ve ¢ocuklara bedava kurabiye dagitmakmus (6, kiz).”

“Herkes oradan kurabiye alirmig. Ama fakir bir teyze varmis.
Onun hi¢ parasi yokmus ve hi¢ kurabiye alamamis. O teyze ¢ok
tiztiltiyormus. Ciinkii hi¢ parasi yokmus (34, erkek).” “Bir
sehirde kurabiye fabrikasi varmis. Onun icinde fakir ve yoksul
bir ¢ocuk ve ailesi varmis. O ¢ocuk her dogum giiniinde hep
kurabiye alirmis. Sonra da ailesiyle paylagirmig (56, kiz).” “Bir
giin tathh kurabiye isine gitmek icin kurabiye fabrikasina
giderken iki kardes gormiis. El ele tutusmus agliyorlarmais.
Megerse a¢lhiktan agliyorlarmis (19, kiz).”
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7 “O fabrikanmin sahibi ¢ok iyiymis. Bir kis ayinda gece polis
gelmis. Polis fabrikaya el koymus. Suc¢lu fabrikanin sahibi
sanmiglar ama o degilmis. Polislerden biri suclu ¢alisani

vakalamis ve olan biteni komisere anlatmis (59, erkek).” “Bir

Adalet

bakkal varmis. Bakkali saat 23.11 °de kapatiyormus. Hiwrsizlar
kilidi zorla ¢ikartarak ne var ne yok hepsini aliyormus. Polisler

kagan hirsizlart Ankara’da yakalamis (63, erkek).”

Tablo 9’da “dogruluk” temasina yoOnelik olarak alintilar goriilmektedir.
Ogrencilerden elde edilen yaratic1 yazma iiriinleri incelendiginde 10 ¢alismada yardimlasma
kodu belirlenmistir. Bu kod kapsamindaki yazili iiriinlerde yardimlasma degerinin merhamet
duygusuyla birlikte islendigini sdylemek mimkiindiir. Yardimlasma agirlikli olarak

ekonomik paylasim seklinde ele alinmistir.

Yoksunluk koduna ise 8 yazili iiriinde rastlanmaktadir. Ogrencilerin hikayelerinin
serim boliimlerinde yoksunluk olgusuna degindikleri gozlemlenmistir. Olay Orgiisiini
yoksunluk iizerine kurarak genellikle ¢oziim boliimiinde bu karakterlerin mutluluga

kavusmalarini sagladiklar1 goriilmiistiir.

Yazili iiriinlerin 7’sinde adalet kodu tespit edilmistir. Bu kod yaratici yazilarin
¢oziim béliimlerinde goriilmiistiir. Ogrenciler yasanan bir haksizligmn ortaya ¢ikmasini
saglayacak bir olay oOrgilisii olusturmuslardir. Adaletin yerini bulmasi ile mutlu sona

ulagilmistir.
Sonu¢ ve Tartisma

Arastirmadan elde edilen sonuglara gore kiz ve erkek Ogrenciler arasinda yaratici yazma
basarist arasinda anlamli bir fark bulunmamistir. Gruplarin yaratict yazma basarilar
birbirine benzerdir. Cinsiyet degiskeni agisindan gruplar arasinda fark olmamasi her iki
grubun da yaratici yazma becerileri konusunda benzer nitelikler tagidigini géstermektedir.
Dolmaz ve Kaya (2017) tarafindan 60 6grenci ile yapilan ¢alismada da yaratict yazma
becerilerinin cinsiyete gore degismedigi tespit edilmistir. Kaufman vd. (2004) yaptiklari
arastirmada 8. Siif 6grencilerine farkl tilirlerde yaratict yazilar yazdirmistir. Arasgtirmanin
sonucuna gore cinsiyet degiskenine gore gruplar arasinda anlamli bir farkliligin olmadig:
belirlenmistir. Yaratict yazma becerilerinin cinsiyet degiskenine gore anlamli bir farklilik
gostermedigini ortaya koyan g¢alismalar bulunmaktadir (Dolmaz ve Kaya, 2017; Saluk ve

Pilav 2018). Yaratic1 yazma becerilerinin cinsiyete gére anlamli farklilik gosterdigini ortaya
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koyan caligmalar da oldugunu belirtmekte yarar vardir. Baz1 ¢alismalarda kiz 6grenciler

lehine anlamli farklilik elde edilmistir (is¢i vd., 2020; Ulu, 2019).

Arastirmadan elde edilen sonuglara gore diizenli olarak yazi yazan &grencilerle
diizenli olarak yazi yazmayan Ogrenciler arasinda anlamli bir farklilik bulunamamistir. Her
iki grubun yaratict1 yazma becerileri birbirine benzerdir. Ancak arastirmadan elde dilen
verilere gore diizenli bir sekilde yaratici yazma yapan Ogrencilerin ortalamalart daha
yiiksektir. Olgegin puanlama smiflandirilmas: dikkate alindiginda bu dgrenciler iyi diizeyde
bir yaratici yazma performansi ortaya koymustur. Ancak daha once yapilan caligmalara gore
diizenli araliklarla yazmaya zaman ayirmak yazma becerisinin gelismesinde etkili
olmaktadir. Tok, Rachim ve Kus (2014) yaptiklar1 ¢alismada 6, 7, 8. sinif dgrencileri ile
yazma caligmalari yapmistir. Arastirmadan elde edilen sonuca gore Ogrencilerin yazma
caligmalarina diizenli bir sekilde zaman ayirmasi yazma basarisimi arttirmaktadir. Yapilan
bircok ¢aligmaya gore yazmaya diizenli bir sekilde zaman ayirilmasi yazma becerilerinin
gelismesi iizerinde etkili olmaktadir (Sternglass, 2017). Yazma becerisinin gelisimi 6grenci
acisindan miicadele gerektirmektedir ve siirece dayalidir. Ogrencinin belirli araliklarla
yaratict yazmaya zaman ayirmasi daha fazla yazili iirlin ortaya ¢ikarmasi anlamina
gelmektedir. Yapilacak her yaratict yazma calismasi 68rencinin yazma becerilerini olumlu

yonde gelistirecektir.

Aragtirmadan elde edilen sonuca gore her giin yazmaya ayrilan zaman degiskeninde
gruplar arasinda anlamli bir farklilik bulunmamistir. Ancak fark anlamli olmasa da yazmaya
her giin bir saatten fazla zaman ayiran 6grencilerin ortalamasi daha yiiksektir. Ogrencilerin
her giin yaratict yazma ile ilgili calismalar yapmasi, karakterler, yerler, olaylar lizerinde
diisiinmesi ve kurgular yapmasi yazma becerilerinin gelisimini biiyiik 6l¢iide etkilemektedir.
Yazmaya etki eden siireclerin her giin anlamli yasantilar halinde tekrar edilmesi biiytik bir
olasilikla yazma becerilerini de gelistirecektir. Yapilan pek ¢ok calismaya gore yazmaya her
giin zaman ayrilmasi yazma becerilerinin gelismesinde etkili olmaktadir (Kellogg ve

Raulerson, 2007; McClain, 1986; Tompkins, 1982).

Ogrencilerin olusturdugu yazilarda {ist diizey bir yaraticilik oldugunu séylemek pek
miimkiin degildir. Yazilarda sira disilik kodu yalnizca 21 kez tekrar etmistir. Buna karsin
bilinene uygunluk kodunun 34 kez tekrar ettigi tespit edilmistir. Ogrencilerin yazilarinda
giinlik yasamin disina ¢ikma beklenen diizeyde degildir. Bu durum egitim siirecinde
COVID-19 salgmin getirdigi zorluklardan kaynaklanabilir. Ayrica siniflarda yaratici yazma

caligmalarina ¢ok fazla yer verilmemis olmasi da bu durumun bir nedeni olarak goriilebilir.
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Temizkan’a (2010) goére yaratict yazilarda sira disilik unsurunun yer almasi gerekmektedir.

Ayrica yazilarda sorunlar karsisinda ¢6ziim iiretme (n=11), merak (n=8), macera (n=6) ve
gizem (n=4) kodlarinin da oldukca az sayida yer aldigini sdylemek miimkiindiir. Elde edilen
bu bulgular 6grencilerin yaraticiliklarin1 ortaya koyma konusunda istenen diizeyde
olmadigii gosterse de daha once yapilan calismalar farkli sonuglar ortaya koymaktadir.
Gogen (2018) 44 ogretmen ile yaptig1 aragtirmasinda yaratict yazma ¢alismast uygulamistir.
Ogretmenlere 30 saat boyunda 15 farkli yaratict yazma calismasi yaptirilmustir. Siireg
sonunda yaratic1 yazmanin yararlarina iliskin olarak 6gretmenlerin goriisleri alinmustir.
Ogretmenlere gdre yaratici yazma c¢alismalar1 Ogrencilerin  yaraticihgmni  gelistirme
konusunda yararhidir. Ogrencilerin sinirlarin disina ¢ikmasina yardimer olmaktadir. Riber ve
Sjogren (2020) EFL &grencileri ile yaptiklar1 ¢alismada Ingilizceyi yabanci dil olarak
Ogretirken yaratici yazma ¢aligmalarindan yararlanmiglardir. Arastirmaya gore yaratici

yazma ¢aligmalar1 6grencilerde motivasyonu ve yaraticiligi gelistirmektedir.

Yapilan aragtirmada, Ogrencilerin olusturduklar1 yaratict yazma iiriinlerinde sikca
duygularini ifade ettikleri belirlenmistir. Ortaya ¢ikan tirinlerde mutluluk, sevgi, pismanlik
ve 0zlem duygularina yer verildigi belirlenmistir. Yer alan duygularin olumlu bir bakis agis1
etrafinda toplandig1 gériilmiistiir. Ogrenciler yazilarinda duygularmi olumlu bir sekilde ifade
etmistir. Elde edilen sonuglar daha 6nce yapilan ¢aligmalar1 destekler niteliktedir. Deveney
ve Lawson (2021) dokuz kisilik gruplarla yaratici yazma calismalar1 yapmistir. Bu
caligmalarda katilimcilarin  duygularmin  agiga ¢ikarilmast hedeflenmistir.  Yapilan
calismanin sonunda katilimecilarin kendi iglerinde duygusal bir yolculuga ¢iktiklari, ruh
hallerinde ve zihinsel sagliklarinda olumlu degisimler oldugu belirlenmistir. Lengelle vd.
(2016) kariyer i¢in yaratict yazma ¢alismalart yapmistir. Yetiskinlerle yapilan ¢aligmalarda
katilimcilarin yazilarinda duygularini tanimlamak i¢in dogru kelimeleri bulmaya calistigi
belirlenmistir. Arastirmanin sonucuna goére katilimcilar yaratici yazilarini olustururken ic
gidiisel olarak anlamli diislinceler ortaya koymaya calismis ve kendi i¢ seslerini
konusturmustur. Alan yazinda yer alan bir¢cok calismaya gore yaratict yazma g¢alismalari
ogrencilerin duygularini agiga cikarmada oldukga etkilidir (Harris, 2001; Oztiirk, 2007;
Tegnér vd., 2009).

Elde edilen veriler 15181inda arastirmaya katilan 6grencilerin olagan durumlara uygun
diisiinceler ortaya koyma egiliminde oldugu belirlenmistir. Bilinene uygunluk kodu
kapsaminda elde edilen veriler katilimcilarin bilinen 6geleri dile getirme egiliminde

olduklarmi gostermektedir. Katilimcilar agirlikli olarak giinliik yasamda yer alan durumlari
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ifade etmistir. Arastirmadan elde edilen bu veri “olaganin disina ¢ikma” temasinda

belirlenmis olan yaraticili§in beklenen diizeyde olmadig: sonucu ile ortiismektedir. Bu yonii
ile arastirma verileri kendi i¢inde tutarlilik gostermektedir. Olagana yakinlik temasinda da
sadece 21 yazili Uiriinde sira digilik koduna rastlanmistir. Arastirmadan elde edilen bu sonuca
gore yazili lriinlerde iist diizey bir yaraticilik ortaya konuldugunu sdylemek zordur.
Ogrencilerden elde edilen 3 yazili iiriinde karsilasilan iiretim farkindaligi kodunda yine
giinlik yasamdan izler agirlikli bir sekilde goriilmektedir. Katilimcilar, {iretime toplumsal
degerlere uygun bir sekilde para kazanma ya da emek ortaya koyma seklinde bakmaktadir.
Uretimle ilgili degerler kiiresellesen diinya dlgeginde fazlasiyla degismis, beyin giicii, dijital
yetkinlik gibi durumlar 6n plana ¢ikmistir. Ancak katilimcilarin yazilarinda bunlarin
goriildigini sdylemek pek miimkiin degildir. Elde edilen bu veriler yaratici yazma ile ilgili
yapilan deneysel calismalari destekler niteliktedir. Ozellikle deneysel calismanin
gerceklestirildigi ilk giinlerde katilimcilar yaraticiligi 6n plana ¢ikaran yazilar olusturmakta
zorlanmistir. Pratiwi (2019) {iniversite Ogrencileriyle gerceklestirdigi Ingilizce egitim
siirecinde yaratici yazma ¢alismalarma yer vermistir. Ozellikle ¢alismalarin ilk giinlerinde
katilimcilarin karakter olusturma, hayal giiciinii ortaya koyma, duygular ifade etme, kurgu

yapma gibi konularda zorlandiklarini gézlemlemistir.

Arastirmada yardimlasma kodu kapsamindaki yazili iiriinlerde ¢cogunlukla yoksunluk
da oldugu goriilmistiir. Bu yazilarda ekonomik zorluklar dile getirilmistir. Yardimlasma
para ya da yiyecek yardimi seklinde ele alinmistir. Yazilarda var olani paylasma ve
gereksinim duyanlara yardim etme belirgin bir sekilde ortaya konulmustur. Yardimlagma
sonrasinda hissedilen mutluluga ulasma duygusu dile getirilmistir. Bu durumun 6grencilerin
bulundugu sosyokiiltiirel ¢evrenin bir sonucu oldugu diisiiniilmektedir. Ekonomik diizeyi
diistik olan Ogrencilerin yasantilarina paralel olarak yine yoksunluk igeren ve yardim
sonucunda mutluluga ulagsma konularina agirlik vermesinde yaratict unsurlara sik
rastlanilmamaktadir. Elde edilen bu sonug¢ “olaganin disina ¢ikma” ve “bilinene uygunluk”
temasinda belirlenmis olan yaraticiligin beklenen diizeyde olmadigi sonucu ile
ortiismektedir. Bartscher vd. (2001) calismalarini, yazma basaris1 diisiik olan 4., 7. ve 8.
smif Ogrencileriyle yiiriitmiislerdir. Bu 0Ogrencilerin diisiik yazma basarilarinin olast
nedenleri arasinda diisiik sosyal ekonomik statiiden ve buna bagl olarak hazirbulunuslugun

da diisiik olmasindan bahsetmektedir.

Arastirmadan elde edilen sonuglar dogrultusunda su dneriler gelistirilmistir: Ilkokul

yillarinda Ggrencilerin yaratict yazma becerilerini gelistirmek i¢in diizenli bir sekilde
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yazmalar1 saglanmalidir. Bu konuda 6gretmenler 6grencilerine belirli zaman araliklarinda

yaratict yazma gorevleri verebilir. Diizenli olarak yaratict yazma firiinleri ortaya koyan

ogrencilerin bu konudaki becerileri de gelisecektir.

Ilkokullarda 6gretmenler smif icinde ve sinif disinda yaratici yazma calismalarina
yer vermeli ve Ogrencilerinin sinirlarin disinda diisiinmesine yardimci olmalidir. Yaratici
yazma caligmalarinda 6grencilerin sira digi unsurlara yer vermesi i¢in ¢aba gosterilmelidir.

Ogrencilerin sira dis1 yazilar ortaya ¢ikarmasi i¢in rahat ve demokratik bir egitim ortami

saglanmalidir.

Yaratic1 yazma ¢alismalar1 6grencilerin i¢ diinyalarim1 ortaya koymalar1 agisindan
biiyiik bir firsattir. Calismalarda, onlarin duygularini rahatga ortaya koymalarini saglayacak
ortamlar olusturulmali ve dgrenciler yargilanmamalidir. Ogrencilerin olusturduklari yaratic

yazma lrilinlerinde i¢ diinyalarini rahatc¢a ifade etmesi saglanmalidir.

Sinif 6gretmenleri yaratict yazma calismalarinda 6grencileri bilinenin disina ¢ikma
konusunda yonlendirmelidir. Ogrencilere olagan durumun disina ¢ikmalarimi saglayacak
sorular sorulmali ve onlar1 farkli diisinme yollarina sevk etmelidir. Ayrica 6grencilerin

farklh bakis acilarini kesfetmeleri icin de 6grenme ortamlari olusturmalidir.

Ogretmenler yazma siirecinde farkli yaratict yazma ydntem ve tekniklerine yer
vererek ogrencileri kendi yasantilar1 disina ¢ikarmalidir. Gorsellerden hareketle yazma, oykii
karakterleri ya da sozciikk ag1 olusturma gibi etkinliklere yer vererek Ogrencilere farkli

kavram, durum ve zamanlarda kendilerini ifade etme olanagi sunmalidir.

Etik Kurul izin Bilgisi: PAU Sosyal ve Beseri Bilimler Arastirma ve Yayn Etigi Kurulu
78.190.189.174 567 (27.02.2021) sayili karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismas1 Bilgisi: Arastirmada yer alan yazarlar arasinda c¢alismay

vapmaya engel teskil edecek herhangi bir ¢ikar ¢catismasi bulunmamaktadir.

Yazar Katkisi: Calisma gérev paylasimi icerisinde yiiriitiilmiis, yazarlar esit bir sekilde

arastirma stirecine katki saglamistir.
Kaynakca

Akdag M. (2019). Ilkokul dordiincii sumf Tiirkce dersinin yazma ogretimi acisindan

degerlendirilmesi. Yayimlanmamis doktora tezi, Gazi Universitesi, Ankara.

Akyol H. ve Yildiz M. (2018). Kuramdan uygulamaya yazma d&gretimi. Ankara: Pegem
Akademi.



392 Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023
Applebee, A. N. (1984). Writing and reasoning. Review of Educational Research, 54(4),

577-596.

Artut, O. G. K. (2005). Ilkogretim (I. kademe-birinci sinif) yazi 6gretiminde temel
ilkeler. Cukurova Universitesi Sosyal Bilimler Enstitiisii Dergisi, 14(1), 69-74.

Baki, A. ve Gokgek, T. (2012). Karma yontem arastirmalarina genel bir bakis. Elektronik
Sosyal Bilimler Dergisi, 11(42), 1-21.

Bartscher, M. A., Lawler, K.E., Ramirez, A. J. & Schinault, K. S. (2001). Improving writing
ability through journals and creative writing exercises. Chicago, Illionis: Saint
Xavier University & Skylight Professional Development Field Based Master

Program.

Chen, S., & Zhou, J. (2010). Creative writing strategies of young children: Evidence from a
study of Chinese emergent writing. Thinking Skills and Creativity, 5(3), 138-149.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods
approaches (2nd ed.). Thousand Oaks, CA: Sage.

Deveney, C., & Lawson, P. (2021). Writing your way to well-being: An IPA analysis of the
therapeutic effects of creative writing on mental health and the processing of
emotional difficulties. Counselling and Psychotherapy Research. [Available online

at: https://doi.org/10.1002/capr.12435], Retrieved on June, 29, 2021.

Dolmaz, M. ve Kaya E. (2017). Sosyal egitimde bir yaratict yazma caligmasi: Yazma
yazmadan gbdzden gecirenler goézden gegirilirken. Uluslararasi Alan Egitimi

Dergisi, 3(2), 1-17.

Dufresne, J. (2004). The lie that tells a truth: A guide to writing fiction. New York: W.W.
Norton & Company.

Dur, Z. (2010). Ogrencilerin matematiksel dili hikdye yazma yoluyla iletisimde kullanabilme
becerilerinin farkli degiskenlere gore incelenmesi. Yayimlanmamis doktora tezi,

Hacettepe Universitesi, Ankara.

Edwards-Groves, C. J. (2011). The multimodal writing process: Changing practices in

contemporary classrooms. Language and education, 25(1), 49-64.

Gogen, G. (2018). Ogretmenlerin tasarlama tekniklerine ydnelik degerlendirmeleri: Bir

eylem planlama. OPUS Uluslararasi Toplum Arastirmalar: Dergisi, 9(16), 625-677.



Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023 393
*Giines, F. (2016). Egitimde kalem ve tuslarla yazma tartismalar1 (Egitimde kalemle yazma

ve klavyede yazma tartismalari). Bartin Universitesi Egitim Fakiiltesi Dergisi, 5(1),

19-33.

Harris, J. (2001). Re-writing the subject: Psychoanalytic approaches to creative writing and

composition pedagogy. College English, 64(2), 175-204.
Ipsiroglu, Z. (2006). Yaratict yazma. Istanbul: Morpa Yayinlari.

Is¢i, C., Kirmizi, F. S. ve Akkaya, N. (2020). Evaluation of creative writing products

according to content and some variables. Ilkogretim Online, 19(2), 718-732.

Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research

paradigm whose time has come. Educational researcher, 33(7), 14-26.

Kansizoglu, H. B. (2018) Ters yiiz edilmis sinif modeline dayali yazma ogretiminin
ogrencilerin iistbilissel farkindalik diizeylerine, yazma basarilarina ve kaygilarina

etkisi. Yayimlanmamis doktora tezi, Gazi Universitesi, Ankara.

Kasap. D. (2019). Yaratici okuma-yaratict yazma ¢alismalarinin yaratict okuma, okudugunu
anlama, yazma ve yaratict yazma erigisine etkisi. Yayimlanmamis doktora tezi,

Pamukkale Universitesi, Denizli.

Kaufman, J. C., Baer, J., & Gentile, C. A. (2004). Differences in gender and ethnicity as
measured by ratings of three writing tasks. The Journal of Creative Behavior, 38(1),

56-69.

Kaya, B. (2016). Yazma gii¢liigii olan bir ilkokul 4. smif 6grencisine bitisik egik yazi
ogretimi. Electronic Turkish Studies, 11(3), 1407-1434.

Kellogg, R. T., & Raulerson, B. A. (2007). Improving the writing skills of college
students. Psychonomic bulletin & review, 14(2), 237-242.

Kilig, U. (2018). 9. Sunif égrencilerine uygulanan drama yontemine dayal yaratic yazma
calismalarinin yazma tutumuna etkisinin incelenmesi. Yayimlanmamis yiiksek lisans

tezi, Marmara Universitesi, Istanbul.

Kirmizi, F. S. ve Altug, A. (2021). Primary school teachers' opinions on using EBA in the
COVID-19 outbreak process. Egitim Kuram ve Uygulama Arastirmalar
Dergisi, 7(2), 278-300.



394 Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023
Klein, P. D. (2004). Constructing scientific explanations through writing. Instructional

Science, 32(3), 191-231.

Leech, N. L., & Onwuegbuzie, A. J. (2009). A typology of mixed methods research
designs. Quality & quantity, 43(2), 265-275.

Lengelle, R., Meijers, F., & Hughes, D. (2016). Creative writing for life design: Reflexivity,
metaphor and change processes through narrative. Journal of Vocational

Behavior, 97, 60-67.

Miki, H. S., Voeten, M. J., Vauras, M. M., & Poskiparta, E. H. (2001). Predicting writing
skill development with word recognition and preschool readiness skills. Reading and

Writing, 14(7), 643-672.

Marzano, R. J. (1991). Fostering thinking across the curriculum through knowledge

restructuring. Journal of Reading, 34(7), 518-525.

Mason, L. H., Harris, K. R., & Graham, S. (2011). Self-regulated strategy development for
students with writing difficulties. Theory into practice, 50(1), 20-27.

McClain, A. (1986). I can teach, they can write! Student teachers and primary children
pattern  books as models for creative writing. [Available online at

https://files.eric.ed.gov/fulltext/ED273968.pdf], Retrieved on March 20, 2022

MEB (2019). Tiirkce dersi égretim programi (Ilkokul ve ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8.
siniflar). [Cevrim-i¢i: http://mufredat.meb.gov.tr], Erisim tarihi: 01.02.2022

Miles, M. B. & Huberman, A. M. (1994). Qualitative data analysis: An expanded

sourcebook. California: Sage publications.

Morley D. (2007). The Cambridge introduction to creative writing. Cambridge: Cambridge

University Press.

Oztiirk, E. (2007). Yaratici yazi yazmanm gelisim siireci ve ilkdgretimde yaratici yazi

yazma 6gretimi. Sakarya Universitesi Egitim Fakiiltesi Dergisi, 14, 266-273.

Polat, A. (2019). Yabancilara (Suriyeli gé¢men ¢ocuklara) okuma yazma 6gretimi siirecine
iliskin sinif 6gretmenlerinin goriisleri. Yayimlanmamis yiiksek lisans tezi, Necmettin

Erbakan Universitesi, Konya.


http://mufredat.meb.gov.tr/

Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023 395
Pratiwi, N. Y. (2019). The analysis of problems encountered by beginner writer in writing a

short story: a case study in creative writing class. Indonesian Journal Of Educational

Research and Review, 2(3), 402-407.

Quitadamo 1. J., & Kurtz M. J. (2007). Learning to improve: Using writing to increase
critical thinking performance in general education biology CBE—Life Sciences

Education, 6, 140 —154.
Raimes, A. (1983). Techniques in teaching writing. New York: Oxford University Press,

Ranabumi, R., Rohmadi, M., & Subiyantoro, S. (2017). Improving students' writing short
story skill through time token learning and video media. Journal of Education and

Learning, 11(4), 439-445.

Riber, H., & Sjogren, P. (2020). Motivation in creative writing. [Available online at:
https://www.diva-portal.org/smash/get/diva2:1497345/FULLTEXTO1.pdf],
Retrieved on April, 4, 2021.

Rivard, L. O. P. (1994). A review of writing to learn in science: Implications for practice

and research. Journal of Research in Science Teaching, 31(9), 969-983.

Saluk, N. ve Pilav, S. (2018). A research study on improving creative writing skills in gifted
individuals. Journal of Kirsehir Education Faculty, 19(3), 2216-2239.

Seyedi G. (2019). Yabanc: dil olarak tiirk¢e ogretiminde akademik yazma ogretimi.

Yayimlanmamus doktora tezi, Hacettepe Universitesi, Ankara.

Sharples, M. (1984). Cognition, computers and creative writing. Unpublished doctoral
thesis, Edinburg University, Edinburg.

Smedt, D. F., & Keer, V. H. (2014). A research synthesis on effective writing instruction in

primary education. Procedia-Social and Behavioral Sciences, 112, 693-701.

Smith, H. (2020). The writing experiment: strategies for innovative creative writing. London

and New York: Routledge.

Sternglass, M. S. (2017). Time to know them: A longitudinal study of writing and learning at
the college level. New York: Routledge.

Takimeigil, O. S. (2014). Ilkokul 4. sinif égrencilerinin yazma motivasyonlar: ile hikdye
yazma becerilerinin degerlendirilmesi. Yayimlanmamis yiiksek lisans tezi, Sakarya

Universitesi, Sakarya.



396 Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023
Tegnér, 1., Fox, J., Philipp, R., & Thorne, P. (2009). Evaluating the use of poetry to improve

well-being and emotional resilience in cancer patients. Journal of Poetry

Therapy, 22(3), 121-131.

Temizkan, M. (2010). Tirkge Ogretiminde yaratict yazma  becerilerinin

gelistirilmesi. Tiirkliik Bilimi Arastirmalart, 27, 621-643.

Tok, M., Rachim, S. ve Kus, A. (2014). Yazma aliskanlig1 kazanmis 6grencilerin yazma
nedenlerinin incelenmesi. Gazi Egitim Fakiiltesi Dergisi, 34(2), 267-292.

Tompkins, G. E. (1982). Seven reasons why children should write stories. Language

Arts, 59(7), 718-721.

Troia G. A., Shankland R.K., & Wolbers K. A. (2012). Reading & writing quarterly.
[Available online at: http://www.tandfonline.com/loi/urwl20], Retrieved on March

29, 2022.

Tuan, T. L. (2010). Enhancing EFL learners’writing skill via journal writing. English
Language Teaching, 3(3), 81-88.

Turgut, G. ve Kisla, T. (2005) Bilgisayar destekli hikaye anlatimi yontemi: Alan yazin
arastirmasi. Turkish Online Journal Of Qualitative Inquiry, 6(2), 97-121.

Ulu, H. (2019). Investigation of fourth grade primary school students' creative writing and
story elements in narrative text writing skills. International Journal of Progressive

Education, 15(5), 273-287.

Westwood, P. S. (2008). What teachers need to know about reading and writing difficulties.
Aust Council for Ed Research.

Yeh, S. S. (1998). Empowering education: Teaching argumentative writing to cultural
minority middle-school students. [ Available online at:
https://www.proquest.com/pagepdf/304459216?accountid=16733], Retrieved on
February 12, 2022

Yilmaz, M. (2012). Ilkogretim 1. kademe 6grencilerinin kompozisyon yazma becerilerini
gelistirmede planli yazma modelinin &nemi. Mustafa Kemal Universitesi Sosyal

Bilimler Enstitiisii Dergisi, 9(19), 321-330.

Yildinim, A. ve Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri (11. basim).
Ankara: Seckin Yayinlari.


https://www.proquest.com/pagepdf/304459216?accountid=16733

Kirmizi ve Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023 397
Yoo, J. (2017). Writing out on a limb: Integrating the creative and academic writing

identity. New Writing, 14(3), 444-454



Research Article

Pamukkale University Journal of Education 58: 370-397 [2023]
doi: 10.9779/pauefd.1091976

Evaluation of Primary School Students’ Creative Writing Products According to

Some Variables*
Fatma Kirmiz1! & Duygu Cag Adigiizel?

® Received: 26.03.2022 o Accepted: 26.09.2022 o Published: 02.05.2023

Abstract

Creative writing studies are used to enable students to increase their self-expression power by
making writing skills fun. The aim of this research is to evaluate the creative writing products of 4th
grade students according to some variables and to examine the contents of the stories created by the
students. Mixed method was used in the study. The research was carried out with 4th grade students
(n=90) in the center of Denizli. The schools have been designated in accordance with the "Maximum
diversity sampling" method. The research data were obtained from the creative writing texts/products
taken from the students and the "Creative Writing Products Evaluation Scale" (YARYUDO)
developed by Kasap (2019) was used. According to the findings obtained from the research, the
creative writing skills of primary school 4th grade students do not show a significant difference
according to the variables of “gender, whether to write regularly every day, thinking about writing a
book, and time allotted for writing every day. It is observed that the most frequently repeated code in
the creative writing texts received from students is “happiness”. The least repeated are the rules of

’respect for aspiration and labor".

Key words: creative writing, elementary school, mixed research method.

Cited:

Kirmizi, F., & Cag Adigiizel, A. (2023). Evaluation of primary school students’ creative
writing products according to some variables. Pamukkale University Journal of

Education, 58, 370-397. doi: 10.9779/pauefd.1091976

* Some of this study was presented as an oral presentation at the scientific meeting “19th International Primary Teacher
Education Symposium (USOS-2021) (November 12-14, 2021)” held at Harran University.

! prof. Dr., Pamukkale University, Education Faculty, 0000-0002-0426-1908, fatmas 30@yahoo.com
2 phD Student, Duygu Cag Adigiizel, Mehmet Akif Ersoy University,0000-0002-3360-6776, duygucag@gmail.com



Kirmizi & Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023 371

Introduction
Human nature has been in the need of passing on what it knows and learns to the next
generations. Writing is seen as one of the most effective tools in processing, developing and
shedding light on the future. While writing reflects every period of science, history and art, it
also ensures the permanence of knowledge in the mind. It helps to spread knowledge as well

as feelings, thoughts and wishes.

The individual expresses herself while writing and tries to present her thoughts
effectively in order to do this. Writing has the effect of improving thinking skills. While the
individual has the opportunity to develop and evaluate her thought by writing, she can also
choose the most effective discourse to express this thought. (Applebee, 1984; Kirmizi &
Altug, 2021; Klein, 2004; Mason et al., 2011; Rivard, 1994; Quitadamo & Kurtz, 2007).
Before or during writing, the individual designs what to write and how to express her
thoughts. For this reason, thinking processes and writing processes are two inseparable

wholes.

The writing process includes the use of many attributes such as determining the
purpose of writing, planning the content, choosing the right words, structuring the sentence
correctly, and formatting the paragraphs. The writing process has a rather complicated
structure (Kansizoglu, 2018; Raimes, 1983; Seyedi, 2019; Turgut & Kisla, 2005). Marzano
(1991) states that writing should be used as a tool because restructuring knowledge will
improve higher-order thinking. Writing enables students to think through arguments and use

higher-order thinking skills to respond to complex problems.

Writing is not a tool in the learning and teaching process, it is an important branch of
art that forms and develops the student's personal style, superior aesthetic taste. In this sense,
writing is more than an integral part of the learning and teaching process (Artut, 2005;
Yilmaz, 2012). According to Tuan (2010), writing; It is a powerful tool to find the
individual's own undiscovered creative power, to reveal history, to learn to see the world.
According to Kaya (2016), writing is the writing of feelings and thoughts in accordance with
the rules of language using symbols and signs. Yeh (1998) states that writing is the most
effective element that ensures academic success. Writing forms the basis of students' success
in their learning life. At this point, it is of great importance for students to use their writing
skills effectively. According to Smedt & Keer (2014), effective writing is a skill that is

considered indispensable for a contemporary society. It is thought that this skill will
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contribute to the arrangement of teaching programs structured with collaborative studies in

order to maximize the writing performance of children.

Writing is a process consisting of several stages that starts in the mind and extends to
the writing of letters. This process is examined in two sub-steps, mental and physical.
Competencies such as holding a pencil, writing letters, activating preliminary information,
editing, textualizing, reviewing are considered in the skill area. Various processes, skills,
techniques, operations and dimensions are included in writing as a learning or skill area
(Akdag, 2019; Dur, 2010; Giines, 2016; Polat, 2019). The transfer of mental processes to
paper is only possible by concentrating on the content and writing a smooth, legible and
fluent article. It is necessary to do a lot of writing work in order to develop fluent writing
skills (Méki et al., 2001; Takimeigil, 2014; Westwood, 2008). Students who have difficulties
with the physical and formal features of the writing also experience similar difficulties in
terms of content. Because students who do not have the self-efficacy to be a good writer
cannot be motivated to write. This, in turn, negatively affects the writing success of students
(Troia et al., 2012). In order for students to convey their thoughts correctly and effectively,

they must first assimilate the physical and formal features of writing.

Creative writing is a process in which students make sense of their relationship with
themselves and the world, and their perspective on life. In the nature of all writings, there is
a voice coming from the inner world of the individual. With the help of creative writing, the
writer has the opportunity to reveal his own 'voice' by exploring his inner world. (Yoo,
2017). The duty of the teachers is to make the writing activity fun by removing the
monotony while directing the students to write. Creative writing activities and techniques
are a very important opportunity to make writing fun. While writing, students can both

develop different perspectives and demonstrate their power of expression.

Creative writing; By activating the imagination of the individual, it reveals the
abilities of hearing, feeling, thinking, intuition, observation. It allows thoughts, experiences
and observations to be expressed in a fictional integrity unique to them. It develops the
student's questioning, interpreting and criticizing abilities. It helps the individual to discover
his own original language by breaking down the stereotypes and prejudices in his mind.
(Akyol & Yildiz, 2018; Ipsiroglu, 2006). Juniors who develop creative thinking and writing

skills also experience the pleasure of creating a product of their own.

First of all, a child needs to master linguistic concepts and processes in order to be

able to explore the language and acquire different writing skills. This qualification process is
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a preparation for the design preparation process of creative writing. Creative writing offers

the child the practice of creating and transforming texts at different structural levels, as well
as choosing text forms that correspond to the function of writing (Sharples, 2017).
According to Smith (2020), creative writing is not an individual talent. Each individual,
partially learning certain skills, can come up with creative products. Some of the most
necessary qualities for creative writing are perseverance, motivation and the ability of the
student to find the method that suits her. Morley (2007) argues that each student's talent can
be shaped and creative writing can be taught through entertaining directions. The student
who learns to write creatively can work with self-guidance and evaluate the product she has
produced. According to Kili¢ (2018), students have the opportunity to discover and express

themselves physically, mentally and emotionally through creative writing activities.

Chen and Zhou (2010) conducted a study on the development of creativity with
Chinese children. In the research, it was seen that independent creativity emerges in a
situation where teachers provide space and opportunity to support children's insight and
relational thinking. A supportive environment is very important for the development of
creativity, especially in young children. For this reason, adults should strive to provide the
necessary environment for children to think creatively. Dufresne (2004) considers writing to
be a learnable and teachable craft. He states that writing is a skill and individuals are not
born with skills. Therefore, it emphasizes that writing is a skill that can be developed. In the
study of Edwards-Groves (2011); examined writing and text creation practices in basic
education classrooms. The ways of using technology in the writing of texts created by 17
teachers and their students were investigated. According to the results of the research, the
use of technology in writing studies improves creativity in children. Teachers and students
should benefit from technology while creating new dynamic texts in their writing activities.
Ranabumi, Rohmadi and Subiyantoro (2017) worked on writing short stories with the “Time
Token Model”. The aim of the study was to develop short story writing skills in students. At

the end of the study, it was determined that the achievement scores of the students increased.

One of the reasons why students develop negative attitudes towards writing is that
teachers primarily focus on mechanical skills such as form, punctuation and grammar in
their writing studies. The importance of form in spelling studies is undeniable. However,
making the form the focal point not only alienates students from writing, but also negatively
affects the emergence of creative thinking skills. (Akyol & Yildiz, 2018). Creative writing

activities have an important place in order to develop students' writing skills with pleasure.
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In the MEB (2019) Turkish Curriculum, students both at national and international level,;

Eight key competencies have been determined in the Turkish Qualifications Framework
(TYC), which are the skill ranges that they will need in their personal, social, academic and
business lives. Within the scope of communication in the mother tongue, which is the first of
these competencies, there is the expression "creative linguistic interaction". Students' writing
skills can be made more competent by doing creative writing activities in MEB schools.
With this study, the creative writings of the students were examined. The starting point of
this study was to examine the creative writings of primary school students and to evaluate
the content of their written products. The aim of this research is to evaluate the creative
writing skills of 4th grade students according to some variables and to examine the contents

of the products created by the students.

For this purpose, the following sub-problems were developed:
1. Primary school 4th grade students' creative writing skills; does it show a
significant difference according to a) gender, b) whether to write regularly or not, c) the time

allotted for writing every day?

2. What are the contents of the creative writing products created by primary school

4th grade students?
Method

Mixed method was preferred in this research. In the mixed method, quantitative and
qualitative methods are used together in explaining research problems. In addition, the
analyzes are also carried out in accordance with this (Creswell, 2003; Johnson &
Onwuegbuzie, 2004). The use of quantitative and qualitative techniques in the same
framework in the mixed method strengthens the positive aspects of both techniques. The use
of the mixed method also increases the chance of researchers to choose the methods and
approaches that are related to the research questions they have determined. (Baki and
Gokeek, 2012). Within the scope of the study, creative writings were written to the students.
The products obtained were graded with YARYUDO. Thus, qualitative data were converted
into quantitative data. In this study, the evaluation of qualitative and quantitative data has
equal weight. “Completely mixed simultaneous equal-status design” was preferred,
considering the way in which the data were obtained and the way followed in the analysis.
(Leech & Onwuegbuzie, 2009). In this design, the qualitative and quantitative stages are of
equal weight.
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Working Group

The research was carried out in the 4th grade of primary schools affiliated to the Ministry of
National Education in the center of Denizli, in the fall semester of the 2020-2021 academic
year. The schools were determined in accordance with the "maximum diversity sampling"
method (Yildirirm & Simsgek, 2018). First of all, schools were grouped according to the low,
middle and high socio-economic levels in the light of the data obtained from the Denizli
Directorate of National Education. The schools where the study will be carried out were
included in the study by randomly determining two schools in each socioeconomic level.
Creative writing practices were carried out on a voluntary basis. 90 students (female=50;

male=40) from six different schools participated in the research.
Materials (Data Collection Tools)

In the research, "creative writing subject form" and "Creative Writing Products Evaluation
Scale"(YARYUDO) developed by Kasap (2019) were used as data collection tools. The
scale, which consists of 24 items in total, was developed for primary school fourth grade
students. Written products were graded in the range of 1-5 points according to 24 criteria in
YARYUDO. A minimum of 24 and a maximum of 120 points are obtained from the scale.
While the scale was being developed, these scores were classified within themselves and

evaluations regarding the creative writing performance of the students were included.

24-48 Points Range: Students showed /ow performance in terms of criteria related to

creative writing products.

49-72 Points Range: The students showed moderate performance in terms of criteria related

to creative writing products.

73- 96 Points Range: Students performed well in terms of criteria related to creative writing

products.

97- 120 Points Range: The students performed at an advanced level in terms of criteria

related to creative writing products.

The factor eigenvalues of the items also vary between .75 and .90. As a result of

factor analysis, it was determined that the scale was one-dimensional.

In order to study the reliability of the scale, a “test-repeat-test study” was conducted.
The correlation coefficient between both applications was determined to be .64. It was

determined that the consistency coefficients of the items were over .50. The highest
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consistency coefficient in the scale was determined as .82, and the lowest consistency

coefficient was .51. Cronbach's Alpha for the pilot application of the scale is 72. The
Cronbach's Alpha value determined for this study is 96.

Several different options have been brought together in determining the subject of
creative writing. 6 field experts were asked to rate 3 different creative writing topics
between 1 and 5. Creative writing topics were evaluated by field experts and the creative
writing topic with the highest score (27 points) was decided in line with the feedback

received. The identified writing topic is organized into a form.
Data Collection and Analysis

The determined creative writing subject was applied to the students on a voluntary basis.
The written products obtained after the application of the creative writing subject to the
students constituted the qualitative data set. The creative writing products were read in detail
by both researchers. During the reading, scores were made in accordance with the
YARYUDO criteria. The qualitative data were converted into quantitative data by scoring
the writing products in accordance with the YARYUDO. The obtained scores were analyzed

in the SPSS program.

For the qualitative dimension of the research, creative writing products were
subjected to content analysis. The written products were read with great sensitivity by both
researchers and the codes of the research were determined. The resulting codes were
compared, and the percentage of consensus was calculated using Miles and Huberman's
(1994) reliability formula “Reliability = Consensus/ (Consensus + Disagreement)”. In line
with the calculations made, it has been determined that the consensus on the resulting codes
is over 81%. Later, the Decodes that were related were brought together and the themes
were reached. While the codes and themes are explained, excerpts from the creative writing
products of the students are included. The quotations in question are given one-on-one as
written by the students. The codes and themes that have been revealed in the creative writing

products obtained from the students are listed in Table 1.
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Table 1

Codes and Themes Related to Creative Writing Products

Theme Codes Frequency
(Repetition of the
Code) Total
Frequency
going out of the extraordinary 21
ordinary
Creating Solutions 11
50
Curiosity 8
Adventure 6
Mystery 4
Emotional Look Happiness 67 83
Love 7
Regret 6
Longing 3
Proximity to the Conformity to the 31 34
Ordinary Known
Production solution 3
Truth Cooperate 10 25
Deprivation 8
Justice 7

When Table 1 is examined, it is seen that there are 4 themes and 14 codes. It is seen
that the most repetitive code is “happiness”. The least repetitive codes are “longing and
respect for effort”. The codes of "conformity to the known, extraordinary and producing

solutions" were also determined as frequently repetitive codes.
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Shapiro-Wilk was applied in order to determine whether the quantitative data

obtained by the application of YARYUDO showed a normal distribution. After the analysis,
it was determined that the data showed normal distribution (p> .05). Accordingly,
parametric tests were used to analyze the data. Frequency, percentage and standard
deviations were taken, t-test was used in comparisons with two groups and ANOVA

analysis was applied in comparisons with more than two groups.
Ethics Committee Information

The study was carried out in accordance with ethical rules. After obtaining approval for the
research, the scales were applied and interviews were conducted. An official application was
made to the institution of the researchers for the ethics committee permission. A report on
the ethical compliance of the study was received from the "Social and Human Sciences
Scientific Research and Publication Ethics Committee" of the institution. Official

information regarding ethics committee approval is given below.
Name of the Board: Social and Human Sciences Research and Publication Ethics Board
Decision date: 27/02/2021
Document issue number: E-93803232-622.02-14086
Findings

In this section, the data obtained from the research are analyzed and the findings are
presented in tables. Explanations about the tables created are included. In order to answer
the first sub-problem of the study, the findings regarding the "gender variable" are presented
in Table 2.

Table 2
T-Test Results of YARYUDQO Scores According to “Gender Variable”

Gender N x SS sd t P
Girl 50 89.24 16.77 88 1.507 135
Boy 40 83.27 20.77

When Table 2 is examined, it is seen that there is no significant difference between
the groups according to the gender variable [t(88)=1.507, p>.05]. It has been determined that

the average of female students' creative writing achievement (=89.24) is higher than the
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average (=83.27) of male students. However, this does not constitute a significant

difference. The creative writing achievements of female and male students show a similar
quality. As a result, it has been revealed that gender is not a determining factor for students
to be successful in creative writing. On the other hand, in the classification made for the
scoring of the scale, male and female students showed good creative writing performance.

However, it is noteworthy that both groups did not perform at an advanced level.

The scores obtained from the YARYUDO were analyzed according to the variable of

whether to write regularly or not. The obtained results are presented in Table 3.

Table 3
T-Test Results of YARYUDQO Scores According to the Variable of “Writing Regularly or
Not™”

Writing on a regular basis N x SS sd t p
I write regularly 42  88.5714  17.89 88 1.624 .108
I can't write regularly 48 84.8542 19.56

When Table 3 is examined, it is seen that there is no significant difference between
the groups according to the variable of “whether or not to write regularly” [t(88) =1.62,
p>.05]. It has been determined that the mean of the students who say “I write regularly”
(=88.57) 1s higher than the mean (=84.85) of the students who say “I do not write regularly”.
However, this does not constitute a significant difference. Students who write regularly and
students who do not write regularly have similar perceptions about creative writing.
Considering the classification regarding the scoring of the scale, both groups showed good

creative writing performance. The scores of both groups are not advanced.

According to the data obtained from the research, analyzes were made in accordance with
the "time spared for writing every day". The findings obtained from the one-way analysis of

variance are presented in Table 4.
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Table 4

ANOVA Results of YARYUDO Scores According to “Time Allotted to Writing Every Day”

Source of Variance Sum of Squares sd Mean of F p
Squares

Between Groups 1553.577 3 517.859 1.491 22

Within Groups 29868.212 86 347.305

Total 31421.789 89

According to Table 4, the time students spend on writing every day does not make a
significant difference on their creative writing achievements [F (3,86)= .22, p> .05]. No
matter how much time students devote to writing each day, their creative writing

achievements are similar. The arithmetic means of the groups are presented below.

Table 5
Average Values of the Groups According to the Variable of “Time Allotted to Writing Every

Day”

Groups N X SS
More than 1 hour every day 17 91.94 16.97
15 min every day. 18 89.94 22.19
30 min every day. 30 81.23 16.84
1 hour every day 25 86.96 18.,98
Total 90 86,58 18.78

According to Table 5, the highest average belongs to students who say "I write more
than an hour every day". The lowest average belongs to the students who say “I write for 30
minutes every day”. Even if the difference was not significant, it can be considered as a
remarkable situation that the averages of the students who write more than one hour a day
are high. Considering the classification made regarding the scoring of the scale, all groups
are at a “good” level in terms of creative writing performance. However, it is noteworthy

that neither group is advanced.
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The codes and themes that have been identified in order to respond to the second

subproblem of the research are explained. The codes of “unusualness, solution generation,
curiosity, adventure and mystery* have been identified in relation to the theme of ’going out
of the ordinary". Examples of quotations determined for each code within the scope of the
relevant theme are presented. Codes and quotations related to the theme of Going Out of the

Ordinary are included in Table 6.

Table 6
Examples of Quotations on the Theme of “Getting Out of the Ordinary”

Examples from Quotations

Frequency (of
the code)

Theme
Codes

(\]
[S—

"The filling materials are placed on the biscuits one row at a
time. Filling materials are placed on the biscuits by means of
robotic arms (2, Girl)." "Mom knocked on the door and came
in. And let me see what. A necklace with a cookie man in his
hand. When mom left the room, the cookie man in the necklace
said, 'Help!’ he started screaming. I was very surprised because

the cookies wouldn't talk. She was asking me for help (I3,

The extraordinary

Girl).” "There's a shop over the rainbow there. As I looked at
him, 1 felt myself lifted off my feet. As I rose, I rose.... Above the

Going out of the ordinary

clouds, below me stood the rainbow and the city, and in front of

me stood a purple cookie factory (90, Girl).”
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Adventure Curiosity Creating a Solution

Mystery

11

"Mehmet sees the thief and calls the police. The thief is caught
and goes to jail. Then the factory owner gives the factory to our
Mehmet in exchange for this. Mehmet agrees (68, Male)." "Ali
told his father on the way, "It's very difficult to open the
packaging of cookies. The kids in our neighborhood eat these
cookies, but they can't open the packages. I think you should
thin the packets of cookies a little,” she said. ‘Well done,’ his
father told Ali. Ali went to the factory again a week later. This
time he was able to easily open the package of cookies and

again ate cookies with pleasure (1, Male).”

“Yagmur's biggest dream was to establish a cookie factory and
distribute free cookies to children. But Yagmur had never seen
a cookie factory in her life and was very curious (6, Girl).”
“Efe liked the chocolate chip cookies the most. His father
worked in the cookie factory, but Efe had never been there. He

was very curious about the cookie factory (82, Male).

"Once upon a time. There was a tiny cookie in a cookie factory.
The little cookie lost its way one day. The little cookie saw a
cookie factory up ahead. A dog appeared in front of the little
cookie (50, Girl).” “Suddenly, the sound of motorcycles was
heard at night. Everyone thought it was an earthquake and
woke up immediately. The bikers' posters said there were five
tickets to the cookie factory. One of them would accompany me.

Prize! (56, Girl).”

“Ayten and Azize went to the cookie factory with their mother's
permission. While touring the factory, they saw a mysterious
door. They both opened the door softly. And what do they see.
Lots of cinnamon cookies (28, girl).” “The four friends wanted
to go to the cookie factory. They talked together one day and
wanted to make a plan to go to the cookie factory. ‘How are we

going to get to this factory? We need to find a plan’ (61, Girl).
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Table 6 shows quotations for the theme of "going out of the ordinary". It is possible

to say that there is a certain degree of creativity in the articles within the scope of this code.

However, it is not possible to say that there is a high level of creativity.

When the creative writing products obtained from the students were examined, the
code of extraordinaryness was determined in 21 studies. In the code of unusualness, students
included events and situations outside of daily life. These are often of unusual qualities.
Speaking of inanimate beings, technological innovations are some of them. It is a little
difficult to say that there is a high level of creativity in the written products obtained. The
presence of this code in children's creative writings may indicate that they have creative

thoughts.

It has been determined that the solution generation code is in 11 written products. In
these codes, the students first revealed the problem and then determined the situation for the
solution of the problem and created their article. While some articles are entirely based on

producing solutions, in some articles only a small section is devoted to producing solutions.

It has been determined that the adventure code repeats 6 times. Within the scope of
the adventure code, students wrote exciting and interesting articles involving dangerous
situations. They have given the quality of adventure to the writings they have created. This
situation has strengthened the creative aspect of written products. It is quite common for 4th

grade primary school students to write adventure articles for their age group.

In the creative writing products obtained from the students, the mystery code was
repeated 4 times. It has been determined that in the creative writings containing the mystery
code, hidden things are expressed that the mind cannot access directly. Adding the mystery
element to creative writings has increased the attractiveness of the product. Also, adding an
element of mystery to the article may require more effort for children. It is noteworthy that
the mystery code only repeats 4 times. The codes and quotations within the scope of the

emotional gaze theme are given in Table 7.

Table 7 shows the quotations on the theme of “emotional gaze”. When the creative
writing products obtained from the students were examined, the happiness code was
determined in 67 studies. Happiness is an important element for students. The feeling of
happiness has been significantly involved in creative writing. In fact, it seems that the vast

majority of the products created have a happy ending.
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Examples of Quotations on the Theme of "Emotional Perspective”

Theme

Codes

Frequency
(of the code)

Examples from Quotations

Emotional Perspective

Happiness

Love

Regret

Missing

67

“I am very happy today. Because today our teacher is going to
take us to the cookie factory (3,Girl)." "The rain has never
forgotten today. Because she had the happiest day of her life (6,
Girl)." "Ayse's father wanted to fulfill Ayse's wish and so he did.
Then they lived happily ever after (40, girl)." "l loved the
cookies there, they were very tasty, and I was very happy eating
from that cookie, I shouted cookie factory. Now we lived happily
(43, girl).”

"This girl's name is Emily. Emili loves cookies very much. She

loves to eat warm cookies made by her grandfather (39, girl)."”
"Ali bought cookies from the grocery store in his neighborhood
with the money he saved. When he opens his eyes right there, he
can't believe his eyes. The invitation he wanted so much came to
him. He immediately runs home and tells his family. His family
is very happy about this (4, male).”

“The child has recovered. He apologized to his mother. But his
mother did not forgive (38, male)." "Cookie factory I miss you
so much. I'm not going again. Don't do what I did too, okay (30,

girl).”

"Meryem and her friends were very upset because the factory
was destroyed. Meryem had wept. She missed the cookie factory
very much (70,girl)." "Cookie factory I miss you so much. I'm
not going again. Don't do what I did too, okay (30, girl).”

The love code has been found in 7 written products. Although love is one of the most

important values in child development, it is worth noting that happiness is not mentioned as

much in written products. When the sections containing the love code are examined, it is



Kirmizi & Cag Adigiizel/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 370-397, 2023 385
seen that love is not handled directly, but is processed together with joy and happiness

codes.

The regret code has been identified in 6 written products. When the written products
are examined, it is seen that the characters regret at the end of the plot, which is based on the
realization of the wrong done. Then the heroes learn from their regrets and find the right
path. The regret contained in the students' written products is more in the form of learning
from a negative experience. For this reason, the regret code has usually been found in the

solution section of the articles.

The craving code has only been detected in 3 written products. In all three of these
products, the feeling of longing was not processed as the main element, but took place as
one of the emotions felt in the plot. It is possible to say that the feeling of longing is
emphasized very little and very briefly in written products. The codes within the scope of the

theme of ordinary proximity and examples of quotations related to these codes are listed in

Table 8.

Table 8

Examples of Quotes on the Theme "Closeness to the Ordinary”

Examples from Quotations

Theme

Codes
Frequency

(of the code)

(98]
—_—

“On Saturday, after breakfast, they go to the factory. Because
the factory manager is a friend of his father, the factory
managers Vvisit the factory. When the trip is over, the manager
gives Arzu a package of cookies as a gift (9, girl)." "There was a
pastry chef. One day it was a very cold day. The baker was very
cold. Even the machines froze. In the morning, he noticed that it
was snowing. Children were playing snowballs (21, male)."”
"One day I wanted to go to the cookie factory. My father worked
in a cookie factory. I asked if you could go to my dad and take

loseness to the Ordinary
Conformity to the Known

me to the cookie factory, Dad. My dad said yes too. My father
and 1 got into the car and went to the cookie factory... (27,

male).”
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3 “One day my father took us to work, there were so many
different machines. Each of the people had a different task. My
dad said, did you see? My children, look at how money is
earned (45, girl).” "The thing that interested me the most in the
cookie factory were the workers, they were very attentive. Those

tiny cookies that we eat next to tea and coffee in the evening are

Production awareness

actually very valuable. Be you, never, never underestimate any

work, it's all very worthwhile (53, girl).”

Table 8 shows quotations on the theme of “Closeness to the Ordinary”. When the
creative writing products obtained from the students were examined, the conformity code to
the known code was determined in 31 studies. The events contained in this code do not
contain creative thinking. It consists of situations that students may encounter in their own
lives or in their immediate surroundings. Students have included repetitive situations of

daily life in their writings.

It is seen that the production awareness code is in 3 written products. In the written
products where production awareness is expressed, positive emotions related to happiness
are included in general. Within the scope of this code, production awareness in general is in
the dimension of determining the economic values that exist. It can be said that in all three
articles there is a tendency to empathize with production and economic values. Examples of

codes and quotations related to the theme of accuracy are given in Table 9.

Table 9
Examples of Quotes on the Theme of "Truthfulness”

Examples from Quotations

Frequency (of
the code)

Theme
Codes

10 "A boy named Angel has arrived. He didn't have any money.
Mahmut gave him a cookie as a gift. The girl took the cookies
and then went home and gave the cookies to her family. They all

ate together (54, male).” "Rain's only dream was to build a

Truthfulness
Cooperate

cookie factory and distribute free cookies to children (6, girl).”
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Deprivation

Justice

8

“Everyone buys cookies from there. But there was a poor aunt.
He didn't have any money and he couldn't buy any cookies. That
aunt is very upset. Because he didn't have any money (34,
male)." "There's a cookie factory in a city. There was a poor
and destitute boy and his family in it. That kid always bought
cookies every birthday. Then he shared it with his family (56,
girl)."” "One day, when he was going to the cookie factory to go
to the sweet cookie business, he saw two brothers. They were
holding hands and crying. It turned out that they were crying
from hunger (19, girl).”

“The owner of that factory was very good. One winter, the
police came at night. The police have seized the factory. They
thought the owner of the factory was the culprit, but he wasn't.
One of the policemen caught the guilty employee and told the
commissioner about what was happening (59, male)." "There's a
grocery store. The grocery store closes at 23.11. The thieves
forcibly removed the lock and took everything they had. The
police caught the fleeing thieves in Ankara (63, male).”

Table 9 shows quotations on the theme of “truthfulness”. When the creative writing

products obtained from the students were examined, the assistance code was determined in

10 studies. It is possible to say that the value of charity is processed together with the feeling

of compassion in the written products covered by this code. Assistance is mainly discussed

in the form of economic sharing.

The deprivation code is found in 8 written products. It was observed that the students

touched on the phenomenon of deprivation in the serim sections of their stories. It has been

seen that by basing the plot on deprivation, these characters usually achieve happiness in the

solution section.

The justice code has been identified in 7 of the written products. This code has been

seen in the solution sections of creative writing. Students have created a plot that will allow

an injustice to occur. A happy ending has been reached with the finding of justice.
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Conclusion and Discussion

According to the results obtained from the research, there was no significant difference
between the success of creative writing between female and male students. The creative
writing achievements of the groups were similar. The fact that there was no difference
between the groups in terms of gender variable indicates that both groups have similar
characteristics in terms of creative writing skills. In the study conducted by Dolmaz and
Kaya (2017) with 60 students, it was determined that creative writing skills did not change
according to gender. Kaufman, Baer, and Gentile had 8th grade students write different
types of creative writing in their research in 2004. According to the results of the study, it
was determined that there was no significant difference between the groups according to the
gender variable. There are studies showing that creative writing skills do not differ
significantly according to gender (Saluk & Pilav 2018; Dolmaz & Kaya, 2017). It is worth
noting that there are also studies showing that creative writing skills differ significantly by
gender. In some studies, a significant difference was found in favor of female students (Isci

et al., 2020; Ulu, 2019).

According to the results obtained from the research, no significant difference was
found between the students who write regularly and those who do not write regularly. The
creative writing skills of both groups are similar. However, according to the data obtained
from the research, the average of students who regularly write creatively is higher.
Considering the scoring classification of the scale, these students demonstrated a good level
of creative writing performance. However, according to previous studies, taking time to
write at regular intervals is effective in the development of writing skills. In their study, Tok,
Rachim, and Kus (2014) conducted writing exercises with 6th, 7th, and 8th grade students.
According to the results obtained from the research, the students' regular allocation of time
to writing studies increases their writing success. According to many studies, regularly
allocating time to writing has an impact on the development of writing skills (Sternglass,
2017). The development of writing skills requires struggle for the student and is based on
the process. The fact that the student spends time on creative writing at regular intervals
means that he produces more written products. Every creative writing practice will improve

the student's writing skills in a positive way.

According to the results obtained from the research, there was no significant
difference between the groups in the time spent writing each day. However, although the

difference is not significant, the average of students who spend more than an hour each day
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writing is higher. Students' working on creative writing, thinking about characters, places,

events and making fictions every day affect the development of writing skills to a great
extent. Repeating the processes that affect writing as meaningful experiences every day will
probably improve writing skills. According to many studies, allocating time to writing every
day is effective in the development of writing skills (Kellogg & Raulerson, 2007; McClain,
1986; Tompkins, 1982).

It is not possible to say that there is a high level of creativity in the writings created
by the students. The code of unusualness was repeated only 21 times in the manuscripts. On
the other hand, it has been determined that the code of conformity to the known repeats 34
times. In the writings of the students, going out of daily life is not at the expected level. This
may be due to the difficulties brought by the COVID-19 epidemic in the education process.
In addition, the fact that creative writing activities are not given much place in the
classrooms can be seen as a reason for this situation. According to Temizkan (2010), the
element of extraordinaryness should be included in creative writings. In addition, it is
possible to say that the codes of producing solutions in the face of problems (n=11),
curiosity (n=8), adventure (n=6) and mystery (n=4) are very few in the articles. Although
these findings show that students are not at the desired level in terms of revealing their
creativity, previous studies reveal different results. Gogen (2018) applied creative writing in
her research with 44 teachers. Teachers were given 15 different creative writing exercises
for 30 hours. At the end of the process, teachers' opinions were taken regarding the benefits
of creative writing. According to the teachers, creative writing exercises are helpful in
developing students' creativity. It helps students get out of bounds. Riber and Sjégren (2020)
used creative writing practices while teaching English as a foreign language in their study
with EFL students. According to the research, creative writing practices improve motivation

and creativity in students.

In the research, it was determined that the students frequently expressed their
feelings in the creative writing products they created. It has been determined that the
resulting products include feelings of happiness, love, regret and longing. It was observed
that the emotions involved were gathered around a positive perspective. Students expressed
their feelings in a positive way in their writings. The results obtained support the previous
studies. Deveney and Lawson (2021) conducted creative writing exercises with groups of
nine. In these studies, it was aimed to reveal the emotions of the participants. At the end of

the study, it was determined that the participants went on an emotional journey within
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themselves, and there were positive changes in their mood and mental health. Lengelle,

Meijers and Hughes (2016) have pursued careers in creative writing. In studies with adults,
it was determined that the participants tried to find the right words to describe their feelings
in their writings. According to the results of the research, the participants tried to reveal
meaningful thoughts internally while creating their creative writings and made their inner
voices speak. According to many studies in the literature, creative writing practices are very

effective in revealing students' emotions (Harris, 2001; Oztiirk, 2007; Tegnér et al., 2009).

In the light of the data obtained, it was determined that the students participating in
the research tended to put forward thoughts appropriate to ordinary situations. The data
obtained within the scope of the "conformity with the known" code shows that the
participants tend to express known items. Participants mainly expressed situations in daily
life. This data obtained from the research coincides with the conclusion that the creativity
determined in the theme of "going out of the ordinary" is not at the expected level. In this
respect, the research data show consistency within itself. In the theme of proximity to the
ordinary, the code of extraordinaryness was found in only 21 written products. According to
this result obtained from the research, it is difficult to say that a high level of creativity is
revealed in written products. In the production awareness code encountered in 3 written
products obtained from the students, traces of daily life are predominantly seen. Participants
look at production as making money or putting forth labor in accordance with social values.
Values related to production have changed greatly in the globalizing world, and situations
such as brain power and digital competence have come to the fore. However, it is not
possible to say that these were seen in the writings of the participants. These obtained data
support the experimental studies on creative writing. Particularly in the first days of the
experimental study, the participants had difficulty in creating articles that brought creativity
to the fore. Pratiwi (2019) included creative writing activities in the English education
process she conducted with university students. Particularly in the first days of the studies,
he observed that the participants had difficulties in creating characters, revealing their

imagination, expressing emotions, and making fiction.

In the research, it was observed that there was mostly deprivation in the written
products within the scope of the cooperation code. Economic difficulties were mentioned in
these articles. Aid was handled in the form of money or food aid. Sharing what is available
and helping those in need are prominently featured in the articles. The feeling of reaching

happiness after helping each other was expressed. It is thought that this situation is a result
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of the socio-cultural environment in which the students are located. In parallel with the lives

of students with low economic level, creative elements are not frequently encountered in the
emphasis on deprivation and achieving happiness as a result of help. This result coincides
with the conclusion that the creativity determined in the theme of "going out of the ordinary"
and "conformity to the known" is not at the expected level. Bartscher, Lawler, Ramirez and
Schinault (2001) conducted their studies with 4th, 7th and 8th grade students with low
writing success. He mentions low social economic status and low readiness as a result of

these students' low writing success.

In line with the results obtained from the research, the following suggestions were
developed: Students should be provided to write regularly in order to improve their creative
writing skills during primary school years. In this regard, teachers can assign creative
writing tasks to their students at certain time intervals. Students who regularly produce

creative writing products will also develop their skills in this subject.

In primary schools, teachers should include creative writing activities inside and
outside the classroom and help their students think outside the boundaries. Efforts should be
made to include extraordinary elements in creative writing activities. A comfortable and
democratic educational environment should be provided for students to produce

extraordinary writings.

Creative writing activities are a great opportunity for students to reveal their inner
worlds. In the studies, environments should be created that will enable them to express their
feelings comfortably and students should not be judged. It should be ensured that students

express their inner world comfortably in the creative writing products they create.

Classroom teachers should guide students to go beyond the known in their creative
writing activities. Students should be asked questions that will enable them to go out of the
ordinary and lead them to different ways of thinking. It should also create learning

environments for students to explore different perspectives.

Teachers should deduce the possibilities that will be designed to be able to create
writing and consider the inclusion of techniques. If you participate in activities such as
writing based on the show, examples from case studies, creating an agenda with different

concepts, situations and technical expressions.
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