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Dear Readers,

We are delighted to present you the July 2022 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless
Education and Research Association (SEAD) since 2016, is to contribute scientifically to
the field of education and research. For this purpose, priority is given to publishing
theoretical and applied studies and sharing scientific information at national and
international level.

The Limitless Journal of Education and Research is published three times a year,
scanned in various national and international indexes, and receives numerous citations.
Our Journal with an impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals
published in our country.

SEAD Journal is published with the scientific contributions and support of
academicians working in Turkey and abroad, such as articles, research and projects. Our
journal has been publishing for six years without compromising its academic and scientific
quality. We would like to thank all the editors, writers, referees and translators who
contributed to the preparation and publication of our journal.

In this issue of our journal, as in other issues, five scientific research and articles
related to education are included. These studies are presented in two languages, Turkish
and English.

We hope that our journal will make significant contributions to the field of
education and research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Temmuz 2022 sayisini sunmaktan
mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden
katki saglamaktir. Bu amacla kuramsal ve uygulamali calismalan yayinlamaya, bilimsel
bilgileri ulusal ve uluslararasi duzeyde paylasmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ui¢ say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yili etki
faktoru 0,5 olan Dergimiz, ulkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma,
proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden odun vermeden alt1 yildir yayin hayatin1 siurdirmektedir. Dergimizin
hazirlanmasi ve yayinlanmasinda emegi gecen biitlin editor, yazar, hakem ve cevirmenlere
tesekkur ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili bes bilimsel
arastirma ve makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde
sunulmustur.

Dergimizin egitim ve arastirma alanina onemli katkilar getirmesini diliyoruz.
Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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The Effect of Teaching Elementary Reading and Writing by
Means of Music on First Grade Student’s Writing Skills, Writing
Speeds and Writing Errors”

Burak SAHIN, Anadolu University, buraaksahin@icloud.com
Dog. Dr. Yalgin BAY, Anadolu University, yalcinbay@anadolu.edu.tr

Abstract: Learning to read and write is one of the most basic and necessary skills of every individual. Being able
to learn this skill well requires a good first reading and writing education. Effective realization of teaching process of
elementary reading and writing, which is the beginning and most important step of education, is of critical importance
for our children who are still in the age of play. Many different methods are used when teaching children in today's
age, who have a very short attention span and get bored very quickly from their activities. When the literature was
scrutinized, in the teaching process of elementary reading and writing, it is striking that there is no study on teaching
elementary reading and writing with musical content, and the existing musical content is far from creativity and
academic basis. This research was conducted regarding this need. In the research, 29 children's songs were written
and composed by the researcher in order to better recognize, feel and distinguish the taught sound, to be applied in
the teaching of each sound at the stage of feeling, recognizing and distinguishing the sound in the teaching process
of elementary reading and writing. At the end of the research, the impacts of children's songs on students' writing
speed and ability to obey writing rules were determined.

The research was carried out in a primary school with a middle socio-economic level in the province of Eskisehir,
in two 1st Grades, the experimental and the control group. The experimental group consisted of 24 students and the
control group consisted of 19 students. Embedded (nested) mixed design was utilized as a method. While the unequal
control group model, which is one of the sub-fields of the quasi-experimental model, forms the basis of the research,
it is also supported by qualitative research methods. While the students in the experimental group were observed
two to three days per week for 4 months, the writing status of the control group was recorded at the end of each
month. The data obtained during the observation were recorded in the 11-item of "Writing Skills Observation Form"
and analyzed with the Excel program at the end of the research. While no intervention was made to the control group
during the observation process, the teaching process of elementary reading and writing was completed by using 29
children's songs written and composed by the researcher for 29 letters in the experimental group.

When the elementary reading and writing teaching process was completed and the students in the
experimental and control groups became literate, their writing skills were evaluated in four different dimensions: (1.
Writing by looking, 2. Writing what is being said, 3. Writing what they understand, and 4. Writing their opinion on a
subject). The data obtained from these evaluations were interpreted by converting them into Tables and Charts. In
addition, research diaries were included in a chronological order throughout the process so as to better convey the
music-assisted elementary reading and writing teaching process.

As a result of the research, there was an average of 34% difference between the two groups in the 11 items
calibrated in the "Writing Skill Observation Form" in favor of the experimental group. In the writing speed tests
evaluated in four dimensions for three minutes, it was found that there was a difference between the two groups in
favor of the experimental group: 27 letters in looking writing, 61 letters in writing what was said, 44 letters in writing
what they understood, and 14 letters in writing their opinion on a subject.
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1. Introduction

One of the most significant features that makes an individual a human is undoubtedly
the skill to communicate, to constitute the thought in mind and express oneself. The urge to
communicate in humans does not only respond to the desire to interact with every kind of object
and living creature surrounding them, living or non-living, as well as keeping it alive in a way.
From past to present, the act of writing has been one of the ways to express oneself. Humankind,
who originally drew pictures on the cave walls and later shaped their lives through the written
language involving of symbols and hieroglyphics, has put forward a great number of alphabets
consisting of letters and figures, and a great number of different languages with the
developments in time. Each language used by societies has been affected by the culture each of
which belongs to and has affected its own in different ways. In addition, a language is one of the
biggest symbols of the existence of a country. Therefore, it is significant for an individual to have
a good command of the language of the country, of the nationality. A good command of the
language is directly proportionate to the effectiveness of the first reading and writing education
an individual takes in elementary school (Erbasan and Erbasan, 2020; Unalan, 2012). Each person
is born with curiosity and learning skills. In the basis of the life-long learning of an individual,

there lies again the first reading and writing.

Fundamentally, the learning of reading and writing has similar stages with learning
music. Just as language development is an innate skill, musical development and sense of
rhythm are also innate. This sense of rhythm and music in people can surface with a good
education process and correct guidance. Musical aptitude starts its development in early
childhood. Young children, even babies, have a nature that reacts to rhythmic and aural stimuli.
These reactions change and develop in time and become much more meaningful with the
maturation of the individual. Children who get intimate with music at early ages and begin to
sing songs have higher levels of language skills compared to children who grow up aloof from
music. Children who discover the beauties of music pay attention first to the lyrics, then the
rhythm and melody of the songs (Diindar, 2003; Hargreaves and Zimmermann, 1992; Welch,
Sergeant and White, 1998). The child, fascinated by the melody of the music, internalizes the
lyrics better and starts to accompany the song. At this point, the child starts to read and write
the lyrics of the songs they listen to, starting from the internalization of the songs they have

listened to.
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The process of the acquisition of writing skill is the first and maybe one of the most
significant processes of the education life of a student. For an individual, who can’t properly
acquire the writing skill, it will be impossible to improve meaningfully in his/her education life.
Hence, it is highly significant that a child actively participates in the writing process and keeps
his/her interest always high. The child takes his/her place in the society as a successful individual
with the developed sense of competence at the end of the fruitful first reading and writing
teaching process carried out with active participation and interaction (Bay, 2010a; Burger, 2006;

Senemoglu, 2013).

The first reading and writing process has such a big importance in terms of the individual
that the child, who goes through the first reading and writing process successfully, becomes a
person who maintains this success at further stages in his/her education life and is equipped in
terms of social and emotional aspects. However, the first reading and writing process is quite
tiring and painful process for children both physically and psychologically. It is quite difficult for
a child, who is still at the play age, to sit on a wooden desk and to write things that express
certain meanings by combining several symbols that the child still doesn’t know the meaning of,
by using his/her lead pencil. Therefore, the more enjoyable and entertaining the first reading
and writing process is for the child, the more successful s/he will be with this challenging process.
In today’s society, making a lesson entertaining is no longer an insurmountable challenge.
Children of today, who become exposed to many audible and visual stimuli, have better
readiness compared to the children of past. However, fast moving consumption habits in today’s
technology have led to fast boredom of everything for children. It is quite hard to keep the
interest of children, who are in elementary school and who have short span of attention due to
development periods, through the first reading and writing process. Additionally, it is necessary
to apply various teaching methods and materials regarding this matter (Cunningham & Stanovic,

1997; Herbers et al., 2012; Strickland & Riley-Ayers, 2006).

In this regard, the classroom teacher has the biggest role. Thus, s/he should always keep
the curiosity and interest of his/her students high. Classroom teaching is different from all other
teaching branches due to its professional liabilities. The classroom teacher is responsible for
being the biggest guide for children through this difficult period in which they go from the
unrestricted area to wooden desks, toys to pencils and notebooks. Children tend to play games
continuously even though they go through the education and training process in classrooms.
Their attention spans are limited to minutes, they have difficulties with focusing on a single place

for a long time, they get bored quickly, and constantly in seek of a new action. Based on all of
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these, it is still one of the responsibilities of the classroom teacher to maintain the first reading

and writing education effectively (Yilmaz, Tas¢i & Fidan, 2013).

As well as standing for meaning such as transcribing thoughts and words by using special
symbols called letter, expressing them with writing, and informing, to Turkish Language
Association (TDK) writing means “expressing a verbal thought with special signs or letters” (TDK,
1998). Just like reading, writing is an essential skill that a person needs to acquire. Writing is one
of the self-expression ways for a person to use through his/her lifetime. Writing can produce
several signs in the motoric way for us to express our thoughts with symbols. It is crucial that
this production is carried out correctly. The correct writing is carried out through a correct
writing education. Writing process starts with transforming sounds into letters and continues
with compounding these letters and creating syllables, words, and sentences (Bay, 2010b;
Glines, 2019). In the current reading and writing program, the sound-based sentence method is

used.

With the programs changed in 2005 and 2015, it was switched to the sound-based
sentence method in the first reading and writing process in the 1% Grade of primary schools.
Together with this method, firstly sounds are felt in the writing and reading process. Later, it
moves to letter reading and letter writing stages. Afterwards, a process is followed, consisting
of the stages of constituting syllables from letters, words from syllables, and sentences from
words. Following these stages, texts constituted from sentences are read and written to the
students. Lastly in the sound-based sentence method application, independent reading and

writing applications are carried out (Bastug and Demirtas Senal, 2019).

The sound-based sentence method is based on the understanding of the constitution of
new information in mind on the basis of the prior knowledge that the student already has and
follows a structure going from pieces to the whole. Prior to giving a sound, an effort is made for
it to be felt in a way to create a whole, with slices of the life of the student and intertwined with
his/her life. From this aspect, the sound-based sentence method is concordant with the essential
principle and application style of the constructivism (MEB, 2019; Sulak, 2018). It could be said
that it is a method that is intimate with music and can easily adopt to the musical-rhythmical

teaching as sound lies on the basis of the sound-based sentence method.

The history of music is as old as the history of humanity. Humankind has been constantly
close with music from past to present and has both affected the music and been affected by the

music. Music is a positive part of the development of societies. Music has always been an art
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and a science branch that addresses to the aesthetic aspects of humans. Within years, music has
been defined in many different ways. Munch (1990) defined music as the art of telling what can’t
be told through words while Kiigciikoncl (2000) defined it as the most prevalent and common
expression tool or as the common language used by all humans in the world. However, Ugan
(1994) defined music as a whole that processes emotions and thoughts according to certain
sense of aesthetics with the help of other tools, and that tells them with compounded sounds.
Going from these definitions, it is possible to say that music rouses up different meanings in
everyone. Along with all these definitions, music also reveals an educational aspect for people

(Biber Oz, 2001; Kiigtikdnci, 2000; Ugan, 1996).

Even if some research carried out in the past underline music has no positive
contribution to the language development of any child, this situation has been recently
reversed. It is revealed that songs that a child constantly repeats loudly and internally
throughout the day take a place in the short- and long-term memories. Along with this, it is put
forward that songs have a big share in the language development of children (Murphey, 2010;
Murphey, 1992). Therefore, it is quite beneficial that music is a part of the education and training
process. The earlier the music comes to a person’s life, the more positive effect to the cognitive
and affective development and the contribution to the further life will be there. At this point,

music should not be just perceived as a leisure activity.

In today’s modern education system, child is approached as whole with his/her physical,
kinetic, sensory, and cognitive aspects, and should be educated in a consistent and balanced
way in every sense (Ucan, Cilden cited from 1984, 2001). Music is a multifaceted discipline that
addresses to all these ways. That’s why, music can actively be used in the first reading and
writing education, just like it is used at every stage of the teaching process. However, particularly
the children in the primary school first grade, like catchy lyrics and simple melodies. Along with
this, it is significant that songs convey certain meaning and are didactic. Therefore, musical
materials to be used in the process should be chosen in a studiously way that could enable the
child to participate in physically.

2. The Aim, Importance and Limitations of the Study

This study aimed to feel, recognize, and distinguish the sound in the classroom during
the first reading and writing teaching process, and the effect of the children’s songs composed

by the researcher to be used at the stages of teaching of each sound to the writing skills, writing

speeds, and writing errors of the primary school first grade students. In the original study (Sahin,
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2021), from which this research was adapted, the impact of the first reading and writing skills to
all aspects was studied; however, in this article its effect to merely the writing skills, writing

speeds, and writing errors were discussed.

This study is significant in terms of revealing the effect of active use of children’s songs,
which help to make learning processes of primary school 1%t Grade students more interactive
and entertaining, and, which help children acquire sense of rhythm and musical aptitude in the
classroom activities in the first reading and writing learning processes to their writing skills,
writing speeds, and writing errors. In addition to this, it is significant in terms of adopting the
first reading and writing teaching with music as a defacto method as well as revealing the
positive effects of music to the first reading and writing teaching process. The study will also
enable the classroom teachers and the prospective classroom teachers enrolled at education
faculties to improve themselves on the matter of using new techniques. Besides, if the child has
confidence in reading, then they will have a positive attitude towards writing. In support of this,
the study by Sahin and Bay (2021) revealed that children’s songs composed specially for each
sound have a positive effect on the reading skills and speeds of the students, and that the higher
level of reading comprehension of the student who read fast and prosodic, the more writing

speed and writing comprehension of the same student increase respectively.

This study is limited to 43 students in total, 24 of whom are in the experimental group,
whereas 19 of whom are in the control group, attending the first grade of a primary school with
a middle socio-economic status in the district Tepebasi of the province of Eskisehir in 2020 and

2021 Academic Year.
3. Method
3.1. The Model of the Study

Mixed method is the model that gives an effort to reveal the effect of the children’s
songs composed by the researcher for each sound taught in the first reading and writing
teaching and used in the in-class activities to the writing skills, writing speeds, and writing errors
of the primary school 1% Grade students. In studies taking the mixed method as basis, qualitative
and quantitative models are used together and integratedly. And this makes it possible to use
qualitative and quantitative models in a way that they support and make up for each other’s
deficiencies (Simsek, 2015). In the mixed method, two separate data sets, constituted as

qualitative and quantitative by the researcher in line with the problem of the study, are used by
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being combined with each other. With the advantage and privilege coming from using two data

sets, results are obtained (Creswell, 2019).

In the afore-mentioned study, embedded (nested) mixed design is used. When the
embedded mixed design is examined, it is seen that one of the qualitative and quantitative
models dominates the other and becomes prominent. The study is substantially a quantitative
or qualitative study; however, there is also a need for non-dominant design in the study and for
the collected data on the matter of generalization, explanation, and support of the obtained
data (Cresswell and Plano Clark, 2011). While the quantitative model constitutes the basic
structure of this study, qualitative paradigm was used in the data collection process. The flow

chart of the study design is given in Figure 1.

Qualitative Quantitative

Observation - Experimental Process ‘ Evaluation

before the after the

t Application

Quialitative Observation and
Researcher's Diary During

Application

Application

Figure 1. Flow chart of the embedded (nested) mixed design used in the study (Creswell & Plano Clark,
2020, p.102)

In the quantitative aspect of the study, the model with the unequal control group from
the sub models of the quasi-experimental design, one of the experimental designs, is used. In
the quasi-experimental studies, groups are formed beforehand (such as classroom environment,
office environment) without any effect or intervention from the research, and the person
carrying out the study determines one of the groups as the experimental group and the other

as the control group (Simsek, 2015).

Since the 1°* Grades, with which the study was carried out, were formed beforehand and
the research had no intervention on the groups, unequal control group model was preferred. It
is highly crucial to pay attention that the experimental and control groups, with which the study
in this model was carried out, have similar qualities. Which of the groups will be experimental

and control group is determined through random method (Simsek, 2015).
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This model necessitates carrying out a pre-test prior to the study; however, due to the
impossibility of not carrying out a pre-test to the primary school first grade students, a
preliminary observation was made at the beginning of the study. Thus, readiness of the students

which writing skills they have and which skills they lack at, were recorded.
3.2. Participants of the Study

This study was carried out with a total of 43 students from two different classes, 24 of
whom being experimental and 19 control group attending 1°* Grade of a state primary school in
Eskisehir and affiliated to Tepebasl District National Education Directorate. Since the
experimental applications were carried out during the Covid-19 pandemic period, the students
attending face-to-face education were regularly included in the study in the experimental and

control groups.

Criterion sampling method, one of the purposive sampling methods, was used while
determining which primary school would be chosen for the study. Unlike the probability
sampling, purposive sampling is not a method that develops within the quantitative paradigm
and also used commonly in qualitative research, but a sampling method that exactly occurs
within qualitative research. The main purpose in criterion sampling, a sub type of purposive
sampling, is to conduct the study with the participants who are determined beforehand and who

meet certain criteria (Yildirm & Simsek, 2018).

At this point, the main matter is for participants to fulfill the necessary standards
determined regarding the aim of the study. The first and most important criterion ensured for
the relevant study is for the primary school wherein the study will be conducted to have middle
socio-economic level. The reason is that the study results can be generalized on behalf of most

of the school in Turkey, considering the general status of the primary schools in our country.

While determining the experimental and control groups, the followings were paid

attention:
* The classroom teachers should have similar occupational experiences
* The number of students with special needs should be close to each other in the classes
* The number of refugee students should almost be even in the classes
* The classroom sizes should be similar

* The gender in the classroom should be similar
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Prior to starting the study, necessary permissions were obtained from Eskisehir
Provincial Directorate for National Education, along with the approval taken from the Anatolian
University Social and Human Sciences Ethics Committee. Necessary meetings were held with the
school management and classroom teachers, and all information regarding the study planned
to be carried out were perspicuously delivered to the other party. With these meetings, two
classrooms were determined as experimental and control groups. Before the study, students’
guardians, the students, and the classroom teachers signed Parent Permission Form, Student

Voluntary Participation Form, and Teacher Voluntary Participation Form.

This study was carried out with the students in both groups attending face-to-face
education during the pandemic period while the students attending face-to-face education from

time to time or attending only the distance education were not included to the study in both

groups.
Table 1
Personal information of the experimental and control group students participating in the study
Information Group f %
Gender Experimental Male 12 50
Female 12 50
Control Male 8 42
Female 11 58
Age Experimental 6 20 83
7 4 17
Control 6 16 84
7 3 16
The hand used in writing  Experimental Right 22 91
Left 2 9
Control Right 17 90
Left 2 10
Pre-school education Experimental Yes 23 96
No 1 4
Control Yes 14 74
No 5 26
Own room Experimental Yes 23 96
No 1 4
Control Yes 11 58
No 8 42
Own computer/tablet Experimental Yes 20 83
No 4 17
Control Yes 13 68
No 6 32
Total Experimental 28 100
Control 19
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Table 2
The family information of the experimental and control group students participating in the study

Information Group f %
Older brother Experimental Yes 11 46
and sister with No 13 54
whom he/she lives Control Yes 9 47
No 10 53
Education level Experimental Primary 1 4
Of the mother Middle School 5 21
Highschool 10 42
College 8 33
Control Primary 4 20
Middle School 2 11
Highschool 11 58
College 2 11
Education level Experimental Primary 3 12
Of the father Middle School 2 8
High school 12 50
College 7 30
Control Primary 2 11
Middle School 2 11
High school 10 52
College 5 26
Working status of Experimental Works 17 71
The mother Doesn’t work 7 29
Control Works 4 21
Doesn’t work 15 79
Working status of Experimental Works 24 100
The father Doesn’t work 0 0
Control Works 19 100
Doesn’t work 0 0
Total Experimental 24 100

Control 19

When Table 1. and 2. are observed, the students of the experimental and control groups
constituting the participants of the study are seen to be similar in terms of the socio-economic
situations such as gender, age, the hand they use while writing, receiving pre-school education,
having their own rooms and computers/tables, and the number of the family members they live

together with, and the educational levels.

While there is a total of 24 students continuously attending the face-to-face education
in the classroom constituting the experimental group, there are 19 students continuously
attending the face-to-face education in the classroom constituting the control group. The
students with special needs, inclusive students, and refugee students were not included to the
data of the study in both groups even though they were observed throughout the process.

However, while starting face-to-face education the students who were included in the study had
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to stop attending face-to-face education due to various reasons and continued distance

education or were decided to repeat the grade were also removed from the study.
3.3. Data Collection Tools

In this section, data collection tools used in the study are discussed. Data of the study
were collected by using the children’s songs composed for the study, and data were recorded in

the Writing Skills Observation Form.
3.3.1. Children’s Songs

A total of 29 children’s songs were composed and their lyrics were written to be used in
the teaching of each sound in the first reading and writing teaching process for the study. The
melodies of the songs were composed under the control of the experts in music while the lyrics
were written under the supervision of the experts in Turkish Language field. The lyrics of the
songs were written in compliance with the main themes of the Turkish Language Lesson. It was
paid attention that songs are 2-3 minutes long, they have a vocal range that children can sing,
and in the same octave. The melodies of the songs were composed with the purpose of

entertaining children.
29 children’s songs composed for the study were composed

* With instruments used in both local and international music such as piano, xylophone,
bass guitar, baglama, oud, saxophone, block flute, pan flute, drum, synthesizer, zither, and

organ,
* With unique melodies that do not repeat one another,

* With percussion instruments used in both eastern and western melodies such as
acoustic drums, electronic drums, drums hung through the arms (traditional davul), bongo,

djembe, darbuka, and tambourine,
* In a way that they start with an intro and end with an outro,

* In a way that they include lyrics consisting of two verses in total in Group 1, 2 and 3

sounds, and a chorus with double repetitions consisting of two verses,

* In a way that they include the lyric part consisting of three verses in total in Groups 4

and 5 sounds, and two choruses having one verse,

* In a way that they put one syllable to each musical note, by paying attention to the

prosody, and the harmony of the composition and lyrics,
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* By benefitting from different rhythm patterns such as 4/4, which is generally basic,
and sometimes 3/4, 6/8.

The composed children’s songs were written for the purpose of ensuring a more
effective first reading and writing teaching process for the child to have fun, compared to the

traditional teaching method,

* By using the names of vegetables, fruits, occupations, objects, and animals in a way

that they include the themes the children encounter in their daily lives and use often,

* By paying attention that the taught sound is respectively at the beginning, at the end

and in the words,

* By adding some words in the songs thought to be unfamiliar to the child and which the

child has not come across to before, and at the same are foreseen to arouse curiosity in children,

* By paying attention to the fact that sentences are not long; they are comprehensible,

and entertaining sentences that are proper for the children’s ages,

* By paying attention to the meaningful integrity instead of having the lyrics with
random words, but at the same time, avoiding the sentences related to one theme only for the
purpose of not encountering a situation of repetition in the word use and of the limited

vocabulary,
* By paying attention to the use of Turkish-originated words

* By ensuring a more effective first reading and writing teaching process of the child by

having fun, compared to the traditional teaching method.

THE SONG OF THE LETTER A

Medium Speed Lyrics - Music: Burak Sahin
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Figure 1. Lyrics and musical notes of the children's song composed for the letter A
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The child’s song given as an example in Figure 1 was composed for the purpose of using
it in the teaching of the sound ‘A’ and the lyrics were written accordingly. Along with many
person names including the sound ‘A’ in the lyrics, various food names were also given a place.
Besides, the song tells a story. The melody of the song has a vocal range that makes it possible
for the primary school first grade students to vocalize. The song was composed in a way that the
classroom teachers, and prospective teachers can play easily with the instruments such as

metallophone, melodica, and block flute.

THE SONG OF LETTER'Y

Medium Speed Lyrics - Music: Burak Sahin
—
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Figure 2. Lyrics and musical notes of the children's song composed for the letter Y

The child song given as an example in Figure 2 was composed for the purpose of using
it in the teaching of the sound ‘Y’ and the lyrics were written accordingly. Various messages were
given a place in the lyrics along with many object names having the sound ‘Y.’ In addition, the
song has a theme that arises good feelings. The melody has a vocal range that makes it possible
for the primary school first grade students to vocalize. The song was composed in a way that the
classroom teachers, and prospective teachers can play easily with the instruments such as

metallophone, melodica, and block flute.
3.3.2. Writing Skills Observation Form

During the study, the writing skills of the students in the experimental and control
groups were observed for four months and those observation data were recorded in the Writing
Skills Observation Form. This form is a structured observation form consisting of 11 items. The
situation in which the students can handle each item were evaluated in three contexts. Each
student was observed during the study and separate forms were held. Each item in the form, in
which the observation data were processed in the study, was determined in a way that
contained the whole first reading and writing teaching process and skills, and, was determined
in accordance with the program development method of the Ministry of National Education. It
is a forum prepared based on the expert opinions that Bay (2008) used in his own doctorate and

post doctorate studies.
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Figure 3. Writing Skills Observation Form
3.4. Collection of Data

The data was collected with the observation method that is one of the qualitative data
collection tools. At the end of the study, the students in the experimental and control groups

were applied post-test.

Prior to giving each new sound, the relevant child song used in the study and composed
for that sound was played to the classroom teacher of the experimental group to absorb the
song and to make him/her prepared for practicing it in the classroom. Later, the students were
made to listen to the song twice at the stages of feel, recognize, and distinguish the sound of
the first reading and writing teaching process in the classroom environment, and in total they
listened to the song for six times. Students recognizing the sound and finding the words
containing the sound were reinforced with applications such as finding where and how many
times the sound was repeated in the word. After the songs were played once at the reading and
writing stages, it was proceeded to the writing stage of the letter. With this process, with

plentiful repetitions, the students vocalized these songs with simple lyrics, almost memorizing.

Table 3
Personal and professional information of the experimental and control group classroom teachers
Personal and professional Group Data
information
Gender 1-F (experimental) Man
1-D (control) Woman
Age 1-F (experimental) 50
1-D (control) 48
Professional Seniority 1-F (experimental) 27 years
1-D (control) 25 years
Number of the times teaching the 1% graders 1-F (experimental) 10
1-D (control) 7
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When the Table 3 is examined, it is seen that the classroom teacher of the experimental
group of the study is 50 years old as well as having a professional seniority of 27 years and he/she
has taught the first graders for 10 times. Nonetheless, the classroom teacher of the control
group is 48 years old, has a professional seniority of 25 years and has taught the first grades for

seven times.
3.4.1. Observation

Observation is a method that is used to define the behaviors carried out in an area that
is determined beforehand for the study to be conducted in a detailed and systematic way. If the
researcher wants to obtain considerably detailed and comprehensive data spread over the time
regarding the behaviors carried out in an environment that he/she has determined, observation
is the most appropriate method to use (Bailey, Simsek & Yildirim cited from 1982, 2018; Balaban
Sali, 2015). Observation has various types. In this study, field work was used, and a structured
observation process was followed. The researcher carried out the research not in an
environment determined beforehand but in the natural environments (classroom) of the
participants. The identity of the researcher is known for the participants of the study. However,
the researcher is an outside observer, and no intervention was made in the progress of the
process. Thanks to the observation made in the classroom, the researcher was able to examine
the process in the most natural way and it enabled him/her to reveal the positive and negative
results of the variable “children’s songs” used in the teaching more naturally and objectively.
During the 4-month period containing the first reading and writing teaching, observation was
made in the experimental group for 32 days systematically in total. The observation continued
through the period in the classes where the teaching of each new sound was made. In the
control group of the study, observation was made once at the end of each month following the
study in the classroom environment, and together with this, the notebooks of the students were

examined, and the obtained data were recorded in the relevant form.

Table 4
Application process of the Study
Process Starting Date — Ending Tools and Techniques Used
Date
Pre-interviews 22.09.2020-29.09.2020 Face-to-face interview
Pre-test process Pre-observation
First reading and writing process 02.10.2020-20.01.2021 Writing skill observation form

Researcher’s Diary
Observation

Post-test process 02.03.2020-12.03.2020 Writing skill observation form
Write speed post test
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3.4.2. Writing Speed Post-test

The experimental and control group students were subjected to a series of post-tests so
as to evaluate their writing speeds when they completed the first reading and writing teaching
process and became literate. The data of these posttests were recorded, processed, and

revealed the differences between two groups.

In order to evaluate the writing speeds of the students, one story (Red Balloon) that is
approved by the Ministry of National Education and in the Turkish Language 1 book taught in
the official textbook in the primary schools, and that they had never been taught or never
encountered to, as well as one informative text (The Medal of my grandpa) were chosen. For
preventing making a preliminary preparation, those texts were never mentioned to the

students, only the classroom teachers were informed.

The writing speeds of the experimental and control group students were evaluated in 4
different dimensions: Writing by looking, writing what is being said, writing what they
understand, and writing their opinion on a subject. Writing speed by looking was recorded by
taking each student individually to different environments whereas the speeds of writing what
is being said, writing what they understand, and writing their opinion on a subject were
evaluated and recorded as a whole in the classroom environment. The experimental and control

group students:

* Wrote the informative text named the Medal of My Grandpa by looking at the text for

three minutes in the writing by looking test.

* Wrote the text named Mr. Slow on the pages 64 and 65 of the Turkish Language 1
textbook dictated to them by their own classroom teachers for three minutes in the test of

writing what is being said.

¢ Listened to the text named Red Balloon on the pages of 47 and 48 of the Turkish
Language 1 textbook read to them by their classroom teachers while their textbooks were closed
for twice from top to down in the test of writing what they understand. Following, the students
were asked to open this text in their own books and read it internally. The students of the
experimental and control groups were given three minutes to read and comprehend the text
and, again, they were asked to write down what they understood from the text to their

notebooks during the 3-minute period.
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¢ In the test of writing their opinion on a subject, the subject of love for animals, which
is a part of their lives and comes across to them often, was determined. The students were given
a thinking time for three minutes, and following, they were asked to write their own opinions
on the theme love for animals. Later, the students wrote down their opinions about the love for

animals for three minutes.

No positive or negative intervention was made to the students during the post-test
period. In addition, it was paid attention that students did not look at each other’s notes and did

not intervene.
3.5. Data Analysis
3.5.1. Percentage Distribution

In line with the quasi-experimental model of this study, percentage distribution was
used in the analysis of the obtained findings. In the first reading and writing teaching process,
the data of the experimental and control groups observed for 4 months was processed to the
Writing Skills Observation Form, and their frequencies and percentages obtained via the
program Excel. The distributions of these frequencies and percentages were presented in the

state of bar charts by benefitting from the program Excel and they were interpreted.

At the end of the study, data obtained from the posttest with four stages that aimed to
record the writing speeds of the experimental and control group students were processed to
Excel, and they are presented in the section “Findings”’ in the shape of column chart to increase

the comprehensibility.
3.5.2. Descriptive Analysis

Descriptive analysis includes summarizing and interpretation of the obtained findings
according to the pre-determined themes. The main aim of the descriptive analysis is to present
the findings of the study to the reader in an arranged and well interpreted way. In line with this
aim, the findings of the study are described transparently and systematically. Following, these
descriptions are explained, interpreted, and cause and effect relationships are established, and
several results are reached at the end of the study (Yildirnm & Simsek, 2018). In this study, the
analysis process was followed according to the data obtained from the diaries of the researcher

during the observation period.
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4. Findings

The findings of the study are given and interpretations regarding these findings are
made. The findings obtained from the relevant observation form belonging to the writing skills
and writing errors of the experimental and control groups are given as well as the findings
belonging to the writing speeds of the students (writing by looking, writing what is being said,

writing what they understand, writing their opinion on a subject).

4.1. The Status of the Writing Errors and Compliance with the Writing Rules of the

Experimental and Control Group Students

The experimental and control group students were observed for four months according
to the contexts of manuscript writing, cursive writing, backhand writing, and inconsistent

writing. The obtained findings are displayed in Chart 1.

= mconsistent | EEIIERNSO
Manuscript | EEENINEE 53 s
::_L‘um\'e Backhand [ IS
Inconsistent | EGHINESEINZC SN

MOctober (%5)  MNovember(%9) MDecember (%6)  Mianuary (%)

Chart 1. The status of the writing directions of the experimental and control groups

When Chart 1 was examined, it was observed that the writing of 33% of the
experimental group students was upright and in the proper form in October while this rate was
26% of the control group students. In January, the last month of the study, it was revealed that
96% of the experimental group students wrote upright while 53% of the control group student

could write upright.

At the end of the study, the fact that there is a difference of 43% in the favor of the
experimental group between the experimental and control groups proves that the study has

reached its aim.

The status of the writing sizes of the experimental and control group students were
observed for 4 months according to normal size, big or small and inconsistent contexts. The

obtained findings are given in Chart 2.
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Big or small - S G T
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Experimental
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MOctober (%)  MNovember(85)  WDecember (96)  Mianuary (%)

Chart 2. The status of the writing sizes of the experimental and control groups

When Chart 2 is examined, it is seen that while 42% of the experimental group students
wrote the letters in the regular size in October, this rate is 47% in the control groups students.
It is seen that while all the experimental group students could write the letters with the desired
sizes in January, the last month of the study, 53% of the control group students had the skills to

write in the desired size.

At the end of the study, a 47% difference emerged, which indicated that the
experimental group was successful. This reveals that the first reading and writing teaching with

music passed successfully.

The status of the experimental and control students writing on the lines were observed
for 4 months according to writing on the line, moved to the below or above, and inconsistent

contexts. Obtained findings are given in Chart 3.

onmenne | S S I
foved to the Below or Above - | SERNSSEIN)
Inconsistent [l
on the tine [ SN SE
Moved to the Below or Above | VoGO
Inconsistent -16-

Experimental

Control

WOctobor (%4)  MNovember(%9)  WDecember (%)  Miamuary (%)

Chart 3. The status of the experimental and control groups to write on the lines

When Chart 3 is interpreted, it is seen that 58% of the experimental group students
could write on the line in October while 37% of the control group students could write on the
line. In January, the last month of the study, it is seen that all the experimental group students

could write on the line while only 58% of the control group students could write on the line.

At the end of the study, it is observed that there is a quite big difference between the
experimental and control groups according to their status of writing on the lines. It is apparent
that the difference supports the aim of the study. In this case it can be concluded that the

objective results are achieved.
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The status of leaving proper spaces between the letters of the experimental and control
groups students were observed for 4 months according to writing with normal space, with big
spaces, or very cursive or with a lot of spaces, and inconsistent contexts. Obtained findings are

given in Chart 4.

o

MOctober (36)  MNovember(O5)  MDecember (%0)  Manuary (%)

Chart 4. Status of the spaces between the letters of the experimental and control groups

When Chart 4 is examined, it is seen that in October, 75 of the experimental group
students wrote the letters by leaving normal spaces while only 32% of the control group students
wrote the letters by leaving normal spaces. In January, the last month of the study, it was
determined that 96% of the experimental group students wrote by leaving normal spaces while

47% of the control group students wrote by leaving normal spaces.

It is seen at the end of the study that there is a quite difference between the ratio of the
writing skills by leaving normal spaces between the letters of the experimental and control group

and that it is in favor of the experimental group.

The status of the experimental and control group students leaving the proper spaces
between the words during the writing process was observed for 4 months according to the
contexts of writing with the normal space, cursive writing or leaving too much space, and

inconsistent. Obtained findings are given in Chart 5.

Nomat S

Very Cursiveor There are spaces | S T
Inconsistent  ENGSINEN

@

WOctaber (%6)  WNovember(%h)  WDecember (%)  Mianuary (%6)

Chart 5. The Status of the spaces between the words of the experimental and control groups
According to Chart 5, in October, while 34% of the experimental group wrote by paying
attention to the spaces between the words, this rate was 26% in the control group. In January,

close to the end of the study, it is observed that while 88% of the experimental group succeeded
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in leaving the space between the words as much as it was necessary, the control group students

made almost no progress and this rate rose to 42%.

It draws attention that at the end of the study there were obvious differences between
the status of leaving proper spaces between the words while the students were writing. And
once again, the experimental group executed a better performance on this matter. This

difference is a quite beneficial finding in terms of reaching the aim of this study.

The status of the experimental and control groups students writing the letters in the
proper form during writing was observed for 4 months according to the contexts of writing
completely, incompletely, and lacking the writing rules, and inconsistent. Obtained findings are

given in Chart 6.

Written Completely SIS
Written Incompletely -
Without the Wrifing Rules [ 2 §
tnconsistent | SRS
Written Completely [ RTINS ST I
Waihont the Wetine rorc: I S N

Experimental

Control

WOctober (%)  MNovember(%6)  MDecember (%) Wanuary (%)

Chart 6. The status of writing form of the letters of the experimental and control groups

Looking at Chart 6, it is observed that while only 25% of the students in the experimental
group could write the letters in the correct form in October, the starting month of the study, this
situation is not so different in the control group with 26%. At the end of the study, in other words
in January, it is seen that while 63% of the students in the experimental group were able to write
the letters in the desired form, only 37% of the students in the control group were able to write

the letters in the desired form.

Although it is seen that positive results are re-encountered in terms of the experimental
group, the difference is merely 26%. This reveals that even if the research positively affects

students' ability to write letter forms correctly, it has no a great impact.

Once again, even though the experimental group apparently got the favorable results,
the difference between the groups is merely 26%. And this shows that although the study
positively affected the skill of students to write the letters in the correct form, it does not have

a big impact.
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The clean writing status of the experimental and control group students were observed
for 4 months according to their clean, excessive erasing or scribble, and inconsistent contexts.

Data obtained are given in Chart 7.

Clean [ E.
Excessive Erasing or Seribble [0

Experimental

Inconsistent BB
clean  [IEHIISEIN s R
Excessive Erasing or Scribble | EIIBEIAN
Inconsistent  ERHNEENZ1 B

Control

WOctobor (%9)  MNovember(%0)  WDecember (%)  Wamuary (%)

Chart 7. The clean writing status of the experimental and control groups

According to Chart 7, in October, while 75% of the students in the experimental group
performed clean writings, only 48% of the students in the control group performed writing in a
clean way. In January, the last month of the study, it is seen that while all the students in the
experimental group could write in a clean way, only 68% of the students in the control group

could write in a clean way.

When the findings were examined at the end of the study, it was revealed that the
experimental group students could write 32% cleaner compared to the control group students.
At this stage, it was also observed that the students with difficulties of focusing on the lesson

generally had more erasing or scribbling in their writings.

The sitting positions of the students in the experimental and control group during
writing were observed for 4 months through the study, according to their contexts of writing by
sitting up straight and properly, writing by leaning forward very much or writing by reclining,

and inconsistently (rocking back and forth). Data obtained are given in Chart 8.

Writing by Sitting up Straight and Properly [ EENNEI s I
Writing by Leaning F ard Very -‘

g Forw
much or Writing by Reclining

Experimental

Inconsistent (Rocking Back and Forth)
Writing by Sitting up Straight and Properly [N
Writing by Leaning Forward Very || EEIISENZGEN

For
much or Writing by Reclining

Control

Inconsistent (Rocking Back and Forth) | BRRNON
WOctober (%)  MNovember(%%)  December (%)  Mianuary (%)

Chart 8. The sitting position status of the experimental and control groups during writing
When Chart 8 is examined, it is observed that in October, while 62% of the experimental
group wrote by sitting up straight and in the proper position, this rate was 47% in the control

group in terms of writing by sitting up straight and in the proper position. Yet, looking at the end
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of the study, in other words in the month January, the rate of students writing in the proper

position rose to 88% while this rate was 68% in the control group.

Although it was revealed that the students in the experimental group were more
successful in writing by sitting up straight and properly compared to the students in the control
group, itis seen that there were no big differences between these two groups. The effectiveness
of the study in the writing skills by sitting up straight and properly is on a minimum level

compared to other skills.

Writing speed, one of the most significant steps of the reading and writing process, was
observed for 4 months through the study in terms of the experimental and control group
students according to their contexts of normal, very fast, very slow and inconsistent. Findings

obtained are given in Chart 9.

Normal |
Very Fast or Very slow [ NI

tmconsistent | EEIENGE

Normal _ 42 _

Experimental

Control
-
>]

MOctober (%) MNovember(%%)  December (%)  Manuary (20)

Chart 9. The writing speed status of the experimental and control groups

Looking at Chart 9, in October, it was observed that a very small part of the experimental
group students, such as 21%, could write in the desired speed whereas 26% of the control group
students could write in the desired speed. At the end of the study, January proves the
effectiveness of the study in terms of the experimental group. While the students in the
experimental group could write in the normal speed with a rate of 80% in January, this rate was
47% in the control group. At the end of the study, critical differences were observed between

the experimental and control groups.

Regarding at the results of the writing speed, one of the most important steps of the
writing skills, it is revealed that there is a big difference of 33% between the experimental and
control groups. While almost all the students in the experimental group could write with the
desired speed as aimed in the study, the number of the students in the control group that could
write in the desired speed is less than the half of all the control group students. From this point,

it can be interpreted that the aim of the study was reached.
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The pencil grasp skills of the students in the experimental and control groups students
during writing were observed for 4 months through the study according to their contexts of

proper grasp, inconsistent and wrong grasp. Findings obtained are given in Chart 10.

Inconsistent l.ll

Wrong Grasp D

Proper Grasp | 75 S
Inconsistent  [NNRUANE

Wrong Grasp [EERIAN

Control

MOctober (05)  MNovember(Y)  EDecember (34)  Miasuary (%5)

Chart 10. The status of pencil grasp of the experimental and control groups

Looking at the Chart 10, it is seen that, in October, while 88% of the experimental group
students could grasp the pencil correctly, this rate is 78% in the control group, and it is very close
to the experimental group. While the experimental group students could grasp the pencil in the
desired way at a perfect rate of 100%, this rate could only rise to 78% in the control group at the

end of the study, in January.

Although it was revealed that the experimental group students could grasp the pencil
much better than the control group students, the students of both groups could mostly grasp
the pencil correctly. The small difference of 22% that occurred between the experimental and
control groups -compared to other skills- shows that the study had substantially no effect on the

pencil grasp skills.

Pencil grasp skills of the students in the experimental and control groups during writing
were observed for 4 months through the study, according to their contexts of proper holding,

inconsistent and wrong grasp. Findings obtained are given in Chart 11.

Inconsistent 4l

Experime

Wrong Grasp §

Proper Grasp | 89 s
Inconsistent | NRMBAN
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Control
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Chart 11. The keeping notes status of the experimental and control groups during writing
It is seen that both groups kept their notes at a certain rate in the proper form at the
beginning of the study. While the rate is 96% in the experimental group, it is 73% in the control

group. Examining the keeping note status of the experimental and control groups during writing
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at the end of the study, it is seen that similar findings to the pencil grasp status are reached.
During writing, the rate of keeping proper notes in the experimental group did not change, and,
while it was 96% in the experimental group, with an improvement of 16%, this rate rose to 89%
in the control group. Also, within this context, it can be said that even though the study had a

positive effect on the keeping notes skills of the students during writing, the effect is not much.
4.2. The Writing Speed Status of the Experimental and Control Group Students

The experimental and control group students firstly wrote by looking at the text named
The Medal of My Grandpa for the 3-minute period given to them. Next, the text named Mr. Slow
was dictated to the students for 3 minutes and they wrote what was being said. Following, the
text named The Red Balloon was read to the students by the classroom teacher twice and then
the students read the text themselves for 3 minutes and they wrote what they understood.
Lastly, the students wrote their opinions on the theme called love for animals that they’d
encountered before. Prior to testing the skills of writing your opinion on something, the students

were given a 3-minute period for thinking. Findings obtained are presented in Chart 12.
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Chart 12. Averages of letter writing speed of the experimental and control groups for 3-minute periods.
When the Findings obtained in Chart 12 are examined, it is seen that the experimental
group outperforms the control group in all the writing skill tests. And this reveals that the study

has been successful. When the findings are examined thoroughly,

It is seen that the experimental group students wrote 67.3 letters on average in 3
minutes while the control group students could write 40.3 letters in the test of writing by
looking. The experimental group students wrote 27 letters more than the control group students
by looking in 3 minutes. When this difference is reduced to 1 minute, it is seen that there is a

difference of 9 letters per minute, in favor of the experimental group.

While the students in the experimental group managed to write 106 letters on average
in 3 minutes in the test of writing what is being said, the average of the control group students

remained 44.2 letters. It is seen that the difference between the experimental group and control
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groups became wider in the test of writing what is being said. When the difference in the findings
is reduced to the 1-minute average, it was revealed that the experimental group students could

write 20.6 more letters than the control group students on average in a minute.

While the experimental group students could write 89.5 letters on average for 3 minutes
in the test of writing what they understand, the control group students remained limited with
45.5 letters. In the test of writing what they understand, the difference between the
experimental and control groups became even wider and rose to 44 letters in 3-minute period.
When this difference is reduced to one minute, it is seen that the experimental group wrote 14.6

more letters on average per minute, compared to the control group.

When it was the turn of the test of writing your opinion on a topic, the last and the most
challenging one for the students, it is seen that the difference between the experimental and
control groups decreased, in addition to the fact that the results were once again in favor of the
experimental group. While the experimental group managed to write 79.5 letters on average in
the given period, this rate was 66 letters for the control group. The situation resulted in the
students constituting the experimental group of the study being more successful compared to
the control group students just like in the other writing skill tests, as well as having 4.5 letters

per minute in the favor of the experimental group out of two groups.
5. Result, Discussion and Recommendations

In the findings occurring after the analysis of the 11-item forms in which the writing skills
belonging to the experimental and control group students were observed, the students in the
experimental group managed to fulfill the aimed writing skills at the end of the study, with a
difference of 43% in the writing direction in terms of writing skills, 47% in the writing size, 42%
in writing on the lines, 49% in the spaces between letters, 46% in the spaces between words,
26% in the writing style of the letters, 32% in the clean writing, 20% in the sitting position during
writing, 33% in writing style, 22% in pencil grasp, and 7% in keeping notes during writing from
the control groups students. In addition, it was concluded that the experimental group students
fulfilled all these skills more successfully compared to the control group students. The least
difference between the experimental and control groups in the writing skills occurred in the
keeping proper notes during writing with a rate of 7%, while the most difference in the writing
skills occurred in the writing skills by leaving proper spaces between the letters with a rate of
49%. When the average of all findings belonging to the 11-item writing skills, it was revealed

that 92% of the writing skills of the experimental group students were on the desired level while
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this rate was only 58% in the control group. Reaching the conclusion that the experimental group
is 34% better than the control group in total shows that the first reading and writing teaching

with children’s songs have a positive effect on the writing skills of the students.

After the application period was over, the writing speeds of the experimental and
control group students in writing your opinion on a subject were tested in 4 different dimensions
in order: 1) writing by looking, 2) writing what is being said, 3) writing what you understand, and
4 writing your opinion on a subject. The following results were reached. No intervention was
made to the students while they were writing and their status of fulfilling writing skills were

recorded.

In the test in which the skills of writing by looking of the experimental and control group
students were evaluated; the experimental group students wrote 67.3 letters on average
whereas the control group students wrote 40.3 letters. The difference of 27 letters in 3 minutes
between the groups reveals that the study had a positive effect on the students’ skills of writing

by looking.

In the post-test, in which the skills of the experimental and control group students were
evaluated, the students in the experimental group managed to write an average of 106 letters
for 3 minutes, whereas the students of the control group could only write 44.2 letters. The
difference of 61.8 letters between two groups deduced the conclusion that the first reading and
writing teaching with music had a positive effect on the students’ skills of writing what is being

said, to a large extent.

The experiment which was to evaluate and compare the skills of writing about what they
understand of the experimental and control group students revealed that while the
experimental group students managed to write 89.5 letters in time given to them, the control
group students were only able to write 45.5 letters in this period. The difference of 44 letters,
which was carried out between two groups and was in favor of the experimental group, revealed
that the first reading and writing teaching process supported with the children’s songs was more

successful compared to the traditional teaching process.

The test, conducted to evaluate the last writing skills of writing your opinion on a subject
of the students in the experimental and control groups, was about writing their opinions in 3
minutes on the theme of love for animals that they’d encountered before. At the end of the test,
the average of the number of the letters that the students wrote was calculated, and it was

revealed that the experimental group students could write 79.5 letters on average in 3 minutes

320 The Journal of Limitless Education and Research, 7 (2), 294 - 356



(\%zz7 The Effect of Teaching Elementary Reading and Writing by Means of...
Burak SAHIN, Yalcin BAY

while the control group students could write 66 letters in 3 minutes. In addition to the fact that
the difference of 13.5 letters between two groups was in favor of the experimental group, it was

also set forth that there was less difference compared to other writing skills.

Although the classroom teachers of both classes had the similar age, seniority, and
education, and the students came from the same socio-economic environment, these variables
might have affected this obvious difference between two groups a little bit. Apart from this,
since the experimental group was more successful than the control group in terms of writing
skills and writing speeds when these two equal and homogenous groups were evaluated, it is

thought that teaching with music has a positive effect.

It was observed that the students in the experimental group were more eager towards
the lesson when the teaching of each new sound started with a new child’s song. Additionally,
it was monitored that the positive attitudes of the experimental group students towards writing
increased as well. It was revealed that the experimental group students who went through the
process with music wrote the sounds they learned better. In addition to these, it was observed
that the interest, love, and desire of the students in the experimental group increased, and some
students wanted to start playing a musical instrument. With the musical activities,
improvements were also seen in the musical aptitudes and the skills of tapping out and
accompanying of the students. In this situation, the first reading and writing education with
music did not remain limited to improving the writing skills of the students but also helped

developing their music and rhythm skills and increasing their interest and love towards music.

Turkish language is spoken as it is written and is written as it is spoken (Bay, 2008). In
addition to this, unlike the other first reading and writing teaching techniques, on the basis of
the sound-based sentence method, there lies sound as it is understood from the name.
Therefore, it is very easy to use music in the sound-based sentence method. In addition to this,
giving the sounds forming the basis of the first reading and writing teaching through music
carries importance in many ways. In this study, the positive and successful results of the
collaboration of the afore-mentioned music and the first reading and writing teaching in terms

of both the students and the classroom teachers were revealed.

When similar studies are examined, it attracts the attention that most of these studies
involve the early childhood and pre-school periods. It is seen that these studies were mostly
examined from the perspective of the contribution and effect of the music to the language

development of the child. When the studies involving the primary school are examined,
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generally the studies determining 3™ and 4™ grades are found. Therefore, no similar study
involving the teaching of writing in Turkish literature has been come upon. Yet, in the foreign
literature, similar studies are found. In their studies, Ertek Babag¢ and Yildiz (2018) also
conducted an analysis of the studies carried out in the education with music and deduced that

the studies on the education with music generally cover the early childhood period.

When the studies showing the most similarities with the current study are investigated,
the study of Sahin and Bay (2021) appears. In this study, they made an effort to reveal the effects
of the education with music on the reading speeds, reading errors, and reading skills of the first-
grade students in the first reading and writing teaching process, and reached similar conclusions
with this study on the matter of the effect of the education with music on the first reading and
writing process. Once again, another study showing similarity with the result of this study was
conducted by Caydere Oztosun and Bulur Alir (2017). In their study, they revealed that a first
reading and writing process supported with music have an effect on recognizing stops and
acquiring the skills of forming syllables. However, different from this study, they determined
that the education with music had no positive effect on recognizing vowels, producing words
from syllables, and starting sentences by breathing skills. However, Caydere Oztosun and Bulut

Alir did not compose special songs for the study in their study (2017), as in this study.

Again, as in this study, Yangin et al. (2016), who maintained their applications for 5
weeks in the primary school 4™ Grade sciences class with the compositions made by the
researcher, mentioned the positive results of the children’s songs on the students similar to this
study, and reached the conclusion that the interest and positive attitudes of the children
towards the sciences class increased. Another study, whose composition was made by the

researcher is the study by Tan (2016), was carried out in the second grades of primary school.

Multiplication by natural numbers subject of the mathematics was taught together with
the researcher’s own compositions, and in parallel with the results of this study, she revealed
that there were other remarkable differences in the mathematical skills of the group, receiving

traditional education, that proceeded the lesson with music.

The education with music, which is also in the results of this study, is also present in the
studies of Ertek Babag and Yildiz (2018), in which they made an effort to set forth the answer to
their question “What is the place of music in the language development?”’ In their studies, they
revealed that the language development of the children between the ages of 0-6, who meet

music at early ages and grow up with, is affected positively. Again, like this study, Gordon, Fehd,
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and McCandliss, in their studies, sought the answer of whether or not the education with music
increased literacy skills and if it did, to what extent it increased (2015). Within the context of the
findings that they obtained at the end of their studies, they revealed that education with music
raises awareness in terms of phonological skills along with the fact that music positively affects
both musical and language development. Again, with her study, Tomlinson (2013) stated that
children, who meet music at early ages and be intimate with it, manage to set their preliminary

information to work more easily.

Ozcan and Ozcan, aiming to set forth the problems the primary school first grade
students encounter with during the first reading and writing teaching process, mentioned the
problems the students had towards perceiving linguistic units along with the difficulties they had
with distinguishing similar sounds, and stated that one of the reasons for this is the hardships
resulting from the family. Since the sounds, felt during the first reading and writing process in
this study, were given with the children’s songs, the experimental group students could
distinguish similar sounds more easily. In another study covering both pre-school and primary
school first grades, Fisher (2001) started the study with completely similar aims and compared
the language education carried out with music with the language education carried out without
music. In the results of the study, he put forward the obvious difference in the reading
awareness and language skills of the classes -where the music was used most actively- out of 4

classes, where the application was carried out, compared to other classes.

Bolduc (2008), who analyzes the studies that aim to put forward the effects of the
education with music given to the pre-school students instead of making his own application on
the reading and writing skills of the students, argued that the reading and writing potentials
come out more easily from the pre-school period children who attend an education process in
which the music is included in the education as a support. Celikkol (2007), who conducted a
study containing 6™ and 7™ Grades, examined the effect of music on the word acquisition and
reached similar results to this study. She revealed that the students who learn with music are
more successful and eager towards the lesson and more motivated compared to the traditional
learning methods. Moreover, she stated that the participation rate of students increases toward

the lessons.

In their studies, Sendurur and Akgll Baris, revealing how predominating the grade
average points of the group receiving musical education compared to the group without musical

education, stated that music is not only an art branch that satisfies the feelings but also has a
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positive effect on the cognitive development. In this study too, it was set forth that the students
receiving the first reading and writing teaching with music completed the process predominantly
and in a better way in terms of the cognitive level, compared to the students that did not receive
the same teaching. However, at this point, the classroom teachers, the operators of the first
reading and writing teaching process, have a big role. In their studies, in which they determined
the music repertoires of the classroom teacher candidates, Yokus and Onk Avsar (2014)
expressed that teacher candidates had few music repertoires. In addition, they put forward a
recommendation saying that studies focusing on making classroom teacher candidates more
equipped on the matter of music should be increased, as mentioned in the recommendations

of this study.

Based on the findings obtained from the study, following recommendations were put
forward: Ministry of National Education should give a place to the use of rhythm and music in
the teaching of the first reading and writing in the Turkish Language Teaching Program,
classroom environments should be arranged in compliance with the musical infrastructure,
music workshops and rooms should be built in schools, classroom teachers and candidates
should be informed on the matter of first reading and writing teaching. Conducting studies that
will reveal the positive and negative effects of the education with rhythm and music to the

education and training process will contribute to the field.
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Ozet: Okuma yazmay! 6grenmek her bireyin en temel becerilerinden biridir. Bu becerinin kazanimi ve
gelisimi ise kisinin aldigi basarili bir ilk okuma yazma 6gretiminden ge¢mektedir. Egitim 6gretimin baslangi¢ ve en
onemli basmagi olan ilk okuma yazma 6gretim surecinin etkili gergeklestirilmesi, heniiz oyun ¢aginda olan gocuklar
icin oldukga kritik bir 6neme sahiptir. Dikkat siireleri oldukga az olan ve yaptigi etkinliklerden gabuk sikilan gocuklara,
egitim verilirken cok farkli yontemler kullaniimaktadir. Alanyazin tarandiginda, ilk okuma yazma 6gretim siirecinde
mizikal igerikle ilk okuma yazma 6gretimine yonelik calisma olmadigi, var olan miizikal igeriklerin ise yaraticiliktan ve
akademik temelden uzak oldugu goze ¢arpmaktadir. Arastirma, bu ihtiyagtan yola ¢ikilarak gergeklestirilmistir. Bu
arastirmada arastirmaci tarafindan ilk okuma yazma 6gretimi siirecinde sesi hissetme, tanima ve ayirt etme
asamasinda her bir sesin 6gretiminde uygulanmak Uzere, 6gretilen sesin daha iyi taninmasi, hissedilmesi ve ayirt
edilmesi icin 29 ¢cocuk sarkisi yazilmis ve bestelenmistir. Arastirma sonunda ise ¢ocuk sarkilarinin, 6grencilerin yazma
hizlarina ve yazma kurallarina uyma becerilerine etkisi tespit edilmistir.

Arastirma Eskigehir ilinde yer alan orta sosyoekonomik diizeye sahip bir ilkokulda, deney ve kontrol grubu
olmak lizere iki birinci sinifin 6grencileriyle gergeklestirilmistir. Deney grubunu 24, kontrol grubunu ise 19 6grenci
olugturmustur. Arastirma yontemi olarak gémili (i¢ ice) karma desen kullanilmistir. Arastirmanin temelini yari
deneysel modelin alt alanlarindan biri olan esitlenmemis kontrol gruplu model olustururken, nitel arastirma
yontemleri ile de desteklenmistir. Deney grubundaki O6grenciler 4 ay siireyle her hafta ve haftanin 2 ila 3 gilini
gozlemlenirken; kontrol grubu 6grencilerinin yazma durumlari her ay sonunda kayda alinmistir. Gozlem siiresince elde
edilen veriler 11 maddelik “Yazma Becerisi Gzlem Formu”na kaydedilmis ve arastirma sonunda Excel programi ile
analiz edilmistir. Gozlem sirecinde kontrol grubuna hic miidahalede bulunulmazken, deney grubunda arastirmaci
tarafindan 29 ses icin yazilan ve bestelenen, 29 adet ¢ocuk sarkisi kullanilarak ilk okuma yazma slireci tamamlanmistir.

ilk okuma yazma ogretim siireci tamamlandiginda, deney ve kontrol grubu 6grencileri okuryazar hale
geldiklerinde, yazma becerileri dort farkh boyutta 6lgtlmustir: (1. Bakarak yazma, 2. S6yleneni yazma, 3. Anladigini
yazma ve 4. Bir konuda fikrini yazma). Bu olgiimlerden elde edilen veriler tablo ve grafiklere donustirilerek
yorumlanmistir. Bununla birlikte mizik destekli ilk okuma yazma 6gretim siirecinin daha iyi aktarilmasi adina siireg
boyunca kronolojik bir bigimde arastirmaci ginliklerine yer verilmistir.

Arastirma sonucunda, iki grup arasinda deney grubu lehine “Yazma Becerisi Gozlem Formu’nda yer alan 11
maddede ortalama %34’liik bir fark ortaya gikarken; 6grencilerin dort boyutta 6lglilen yazma hizi testlerinde iki grup
arasinda yine deney grubu lehine 3 dakika slireyle: Bakarak yazma becerisinde 27 harflik, sdyleneni yazma becerisinde
61 harflik, anladigini yazma becerisinde 44 harflik ve bir konuda fikrini yazma becerisinde 14 harflik bir fark oldugu
ortaya ¢ikmigtir.
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1. Girig

insani insan yapan en énemli 6zelliklerden biri siiphesiz iletisim kurma ve distincesini
zihninde yapilandirip kendini ifade edebilme becerisidir. insanin icinde bulunan bu iletisim
diirtlsi, onun gevresinde bulunan canli ve cansiz her tiirden nesne ve varlikla etkilesim halinde
olma istegine cevap vermekle birlikte onu bir anlamda da canh tutmaktadir. Ge¢misten
glinidmize her donemde yazma eylemi kendini ifade etme yollarindan biri olmustur. Baslarda
magara duvarlarina resimler ¢izen daha sonra sembollerden ve hiyerogliflerden olusan bir yazi
diliyle hayatini sekillendiren insanoglu, zaman icerisindeki gelismelerle birlikte harf ve
rakamlardan olusan ¢ok sayida alfabe ve ¢ok fazla sayida farkli dil ortaya koymustur. Toplumlarin
kullandigi dillerin her biri ait oldugu kiltiirden etkilenmis ve ait oldugu kiltiri bircok farkl
bicimde etkilemistir. Bununla birlikte dil bir tilkenin var olusunun en biiyiik simgelerinden biridir.
Bu nedenle kisinin, vatandasi oldugu tlkenin diline iyi bir bigimde hakim olmasi da olduk¢a 6nem
arz etmektedir. Dile olan hakimiyetin gli¢lii olmasiysa bireyin ilkokulda aldigi ilk okuma yazma
egitiminin etkililigi ile dogru orantilidir ((Erbasan ve Erbasan, 2020; Unalan, 2012). Her insan
merak ve 6grenme becerisiyle hayata gelir. Bireyin tiim hayati boyunca 6grenmesinin temelinde

ise yine ilk okuma yazma bulunur

Okuma ve yazmayi 6grenmek, temelde mizigi 6grenmekle benzer asamalara sahiptir.
Nasil ki dil gelisimi dogustan gelen bir beceriyse, miziksel gelisim ve ritim duygusu da dogustan
gelmektedir. insanin iginde bulunan bu ritim ve miizik duygusu iyi bir egitim siireci ve dogru
yonlendirmeyle birlikte ortaya ¢ikarilabilir. Miizik kulagi gelisimine erken ¢ocukluk doneminde
baslar. KlicUk yastaki cocuklar, hatta bebekler bile ritmik ve isitsel uyarilara tepki veren bir yapiya
sahiptir. Bu tepkiler zamanla degisip gelismekte ve bireyin olgunlasmasiyla cok daha anlamli hale
gelmektedir. Erken yasta miizikle i¢ ice olan ve sarkilar sdylemeye baslayan g¢ocuklarin dil
becerileri de muizikten uzak biliylyen ¢ocuklara gore daha Ust diizeyde olmaktadir. Miizigin
glzelliklerini kesfeden cocuklar dinledikleri sarkilarin 6nce soOzlerine ardindan ritmine ve
melodisine dikkat etmektedirler (Diindar, 2003; Hargreaves ve Zimmermann, 1992; Welch,
Sergeant ve White, 1998). Miizigin melodisine kendini kaptiran ¢ocuk, sézleri daha iyi benimser
ve sarkiya eslik etmeye baslar. Bu noktada dinledigini i¢sellestirmesinden itibaren dinledigi

sarkilardaki sozleri okuyup yazabilmeye de baslar.

Yazma becerisini kazanma siireci bir 6grencinin egitim hayatinin ilk ve belki de en 6nemli
slireclerinden biridir. Yazma becerisi tam anlamiyla 6grenemeyen bireyin, egitim hayatinda

anlamli bir yol kat etmesi de mimkin olmayacaktir. Bu nedenle ¢cocugun yazma siirecine aktif
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bir bicimde katilmasi ve ilgisini her daim Ust seviyede tutmasi oldukca 6nemlidir. Aktif katilim ve
etkilesimle gerceklesen verimli bir ilk okuma yazma 6gretim siirecinin sonunda cocuk, icindeki
yeterlik duygusu gelismis ve basarili bir birey olarak toplumdaki yerini alir (Bay, 2010a; Burger,
2006; Senemoglu, 2013).

ilk okuma yazma 6gretim siireci birey agisindan o kadar biiyiik bir 5neme sahiptir ki ilk
okuma yazma sirecini basaril bir bicimde geciren ¢cocuk, egitim hayatinin ilerleyen asamalarinda
da bu basarisini siirdlirmekte, sosyal ve duygusal agcidan donanimli biri haline gelmektedir. Ancak
ilk okuma yazmayi 6grenme siireci ¢cocuk agisindan hem fiziksel hem de psikolojik acidan oldukca
yorucu ve sancili bir slirectir. Halen oyun c¢agindan ¢ikmamis olan ¢ocugun tahta bir siraya
oturup, eline aldigl kursun kalemini kullanarak henliz ne anlama geldigini bilmedigi birtakim
sembolleri birlestirerek belli anlamlar ifade eden yazilar yazmaya baslamasi oldukga zordur. Bu
nedenle ilk okuma yazma siireci, cocuk icin ne kadar zevkli ve eglenceli hale getirilirse cocuk bu
zorlu siireci o kadar basarili bir bicimde atlatabilecektir. Gliniimiz toplumunda dersi eglenceli
hale getirmek Ustesinden gelinemez bir zorluk olmaktan ¢ikmistir. Dogumundan beri pek ¢ok
sesli ve goriintlli uyarana maruz kalan giiniimiz cocuklarin hazirbulunusluklari, gegcmis donem
cocuklarina gore c¢ok daha iyi seviyededir. Ancak ginimiz teknolojisindeki hizli tiketim
ahskanliklari cocuklarinin her seyden ¢ok cabuk sikilmalarina da neden olmaktadir. Gelisim
donemleri sebebiyle halihazirda odaklanma siireleri kisa olan ilkokul basamagindaki ¢cocuklarin
ilgilerini ilk okuma yazma slreci boyunca canh tutmak oldukca zordur ve bu konuda gesitli
O0gretim yontemlerine ve materyallerine basvurulmasi gerekmektedir (Cunningham ve

Stanovich, 1997; Herbers vd., 2012; Strickland ve Riley-Ayers, 2006).

Bu konuda en buytk rol sinif 6gretmenine dismektedir. Sinif 6gretmeni 6grencilerinin
merak ve ilgilerini her zaman yukarida tutmahdir. Sinif 6gretmenligi, Gzerine disen mesleki
sorumluluklari sebebiyle diger tim 06gretmenlik branslarindan farklidir. Cocugun serbest
mekandan tahta siralara, oyuncaklardan kalemlere ve defterlere gectigi bu zorlu donemde
onlara en biyiik yol gésterici olmakla ylkimlidur. Cocuklar her ne kadar egitim 6gretim sirecini
sinif ortaminda gegirseler de siirekli oyun oynama yonelimindedirler. Dikkat sireleri dakikalarla
sinirhidir, tek bir yere uzun siire odaklanmakta zorluk ¢ekerler, cabucak sikilirlar ve strekli olarak
yeni bir eylem arayisindadirlar. Tim bundan yola c¢ikarak ilk okuma yazma egitimini etkili bir
bicimde sirdirmek de yine sinif 6gretmenine diisen sorumluluklardan biridir (Yilmaz, Tasci ve

Fidan, 2013).
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Yazma, distinceleri ve sozleri harf denilen 6zel isaretler kullanilarak kaydetme, yaziyla
ifade etme, bildirme gibi anlamlara gelmekle birlikte TDK’ye gore yazma: “SozI{ bir dislinceyi,
Ozel isaretlerle veya harflerle anlatmaktir” (TDK, 1998). Okuma gibi yazma da insanin kazanmasi
gereken olmazsa olmaz becerilerden biridir. Kisi yasami boyunca yazmay kendini ifade etme
yollarindan biri olarak kullanmaktadir. Yazma, distincelerimizi sembollerle ifade edebilmek i¢cin
birtakim isaretleri motorsal olarak tGretebilmektir. Bu Gretimin dogru yapilmasi 6nemlidir. Dogru
yazim ise yine dogru bir yazma egitiminden gecmektedir. Yazma islemi sesleri harfe ¢cevirmek ile
baslar ve bu harfleri birlestirerek heceler, kelimeler ve climleler olusturmasi seklinde devam
eder (Bay, 2010b; Gilines, 2019). Gincel ilk okuma yazma programinda ses esasli cimle yontemi

kullanilmaktadir.

2005 ve 2015 yillarinda degisen programlarla birlikte ilkokul birinci siniflarda ilk okuma
yazma sirecinde ses esasli ciimle yontemine gecis yapilmistir. Bu yontemle birlikte okuma yazma
slrecinde ilk olarak sesler hissettiriimektedir. Daha sonra harfi okuma ve harfi yazma
asamalarina gecis yapilir. Daha sonra harflerden hece olusturma, hecelerden kelime olusturma,
kelimelerden climle olusturma asamalariyla devam eden bir siireg izlenir. Bu asamalari takiben
ogrencilere climlelerden olusturulan metinler okutulmakta ve yazdirilmaktadir. Ses esasli ciimle
yonteminin uygulamasinda son olarak ise bagimsiz okuma yazma calismalari yaptiriimaktadir

(Bastug ve Demirtas Senel, 2019).

Ses esasli cimle yontemi, 6grencinin halihazirda sahip oldugu 6n bilgilerinden yola
cikarak yeni bilgileri zihninde yapilandirmasi anlayisini esas alir ve pargadan biitiine giden bir
yapl izler. Bir ses verilmeden evvel 6grencinin hayatindan kesitlerle ve yasamiyla ic ice, bir bitin
olusturacak sekilde hissettirilmeye calisilir. Bu yoniyle ses esasli climle yéntemi yapilandirmaci
yaklasimin esas aldigi temel ilke ve uygulanis bicimine uygun bir yéntemdir. (MEB, 2019; Sulak,
2018). Ses esasli climle yonteminin temelinde sesin yer almasi sebebiyle yontemin muzik ile igli

disl ve miziksel-ritimsel 6gretime kolaylkla uyum saglayabilir bir yontem oldugu séylenebilir.

Miizigin tarihi insanlik tarihi kadar eskidir. insanoglu gecmisten giiniimiize mizikle
sirekli olarak i¢ ice olmus, muizigi hem etkilemis hem de miuzikten etkilenmistir. Miizik,
toplumlarin gelisiminin olumlu bir pargasidir. Miizik her zaman insanlarin estetik yonlerine hitap
eden bir sanat ve bilim dali olmustur. Yillar icerisinde muzik bircok farkl sekilde tanimlanmustir.
Munch (1990) mizigi, s6zle anlatilamayani anlatma sanati; Kiiglikdncli (2000) bireylerin ve
toplumlarin diinyada kullandiklari en yaygin ortak anlatim araci ya da diinyadaki bitiin insanlarin

kullandigi ortak bir dil; Ucan ise (1994) tasarim, izlenim, duygu ve disinceleri, baska araglarin
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da yardimiyla belirli estetik anlayisina gore isleyip bunu birlestirilmis seslerle anlatan bir bitin
olarak tanimlamistir. Bu tanimlamalardan yola ¢ikarak muizigin herkeste farkli anlamlar
uyandirdigini séylemek mimkiindir. Tim bu anlamlarinin yaninda mizik insanlar icin egitsel bir

yonii de isaret etmektedir (Biber Oz, 2001; Kii¢iikdncii, 2000; Ugan, 1996).

Her ne kadar gegmiste yapilan bazi arastirmalar mizigin, cocugun dil gelisimine herhangi
bir olumlu katkisinin bulunmadigini séylese de son yillarda yapilan ¢alismalarda bu durum
tersine donmustiir. Cocugun gin icerisinde sesli ve icinden bigcimde sirekli olarak tekrarladigi
sarkilarin kisa ve uzun dénem hafizasinda yer ettigi, bununla birlikte sarkilarin ¢cocuklarin dil
gelisiminde buylk bir payl oldugu ortaya konulmustur (Murphey, 2010; Murphey, 1992). Bu
nedenle miizigin, egitim 6gretim siirecinin icinde yer almasi olduk¢a faydal olmaktadir. Miizik,
bireyin hayatinin icine ne kadar erken girerse onun bilissel ve duyussal gelisimine olumlu etkisi
ve ilerleyen yasantisina katkisi o denli fazla olur. Bu noktada mizik yalnizca bos zaman aktivitesi

olarak goriilmemelidir.

Gunlmiz modern egitim sisteminde cocuk bedensel, devimsel, duyusal ve bilissel
yonleriyle bir biitlin halinde ele alinmakta ve her anlamda tutarli ve dengeli bir bigimde
egitilmelidir (Ucan, 1984’dan aktaran Cilden, 2001). Muzikse tim bu yonlere hitap eden ¢ok
yonli bir disiplindir. Bu nedenle mizik, 6gretim siirecinin her basamaginda oldugu gibi ilk okuma
yazma Ogretiminde de aktif olarak kullanilabilir. Ancak ilkokul, 6zellikle de birinci siniftaki
cocuklar akilda kalici sézlerden ve basit melodilerden hoslanmaktadirlar. Bunun yaninda
sarkilarin belli anlamlar ifade etmesi ve 6gretici olmasi da 6nemlidir. Bu nedenle siireg icerisinde
kullanilacak miizik materyalleri de titizlikle ve cocugun bedensel olarak da katilim saglayabilecegi

sekilde secilmelidir.
2. Arastirmanin Amaci, Onemi ve Sinirhlhiklari

Bu arastirmada ilk okuma yazma 6gretim siirecinde sinif icinde yapilan sesi hissetme,
tanima ve ayirt etme ile okuma ve yazma etkinliklerinde, her bir sesin 6gretimi asamasinda
kullanilmak Uzere arastirmaci tarafindan bestelenen g¢ocuk sarkilarinin ilkokul birinci sinif
ogrencilerinin yazma becerilerine, yazma hizlarina ve yazma hatalarina etkisini belirlemek
amaglanmistir. Bu arastirmanin uyarlandigi asil g¢alismada (Sahin, 2021) ilk okuma yazma
becerisinin tim boyutlarina etkisi arastirilimis, bu makalede yalnizca yazma becerileri, yazma

hizlari ve yazma hatalarina iliskin etkisi ele alinmistir.

Bu arastirma, ilkokul 1. sinif 6grencilerinin 6grenme siireglerini cok daha etkilesimli ve

eglenceli kilan, onlarin ritim duygusu ile mizik kulagl kazanmalarina yardimci olan gocuk
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sarkilarinin ilk okuma yazma 06grenim sireglerindeki sinif igi etkinliklerde aktif sekilde
kullanilmasinin onlarin; yazma becerilerine, yazma hizlarina ve yazma hatalarina olan etkisinin
ortaya ¢ikarilmasi agisindan 6nemlidir. Buna ek olarak ilk okuma yazma 6gretim slirecine mizigin
olumlu etkilerinin ortaya konmasiyla birlikte mizikle ilk okuma yazma 6gretiminin genel gecer
bir yontem olarak benimsenmesi agisindan 6nem arz etmektedir. Arastirma, sinif
ogretmenlerinin ve egitim fakiltelerinde 6grenim goren gelecegin sinif 6gretmenlerinin
kendilerini yeni teknikler kullanma konusunda gelistirmelerini de saglayacaktir. Bunun yaninda
okumaya karsi glveni yiksek olan ¢ocugun yazmaya karsl tutumu da olumlu olacaktir. Bunu
destekler nitelikte her ses icin 0zel bestelenen c¢ocuk sarkilarinin, ogrencilerin okuma
becerilerine ve hizlarina olumlu etki ettigi, hizli ve prozodik okuyan 6grencinin okudugunu
anlama diizeyi ne kadar artiyorsa, ayni 6grencinin yazma hizi ve anladigini yazma diizeyi de ayni

oranda arttigi Sahin ve Bay’in (2021) arastirmasinda tespit edilmistir.

Bu arastirma 2020-2021 egitim 6gretim yilinda Eskisehir ili Tepebasi ilgesinde bulunan
orta sosyoekonomik duruma sahip bir ilkokulun birinci sinifa devam eden 24’G deney 19°u

kontrol grubu olmak Uizere toplam 43 6grenci ile sinirhdir.
3. Yontem
3.1. Arastirmanin Modeli

ilk okuma yazma 6gretiminde 6gretilen her bir ses icin arastirmaci tarafindan bestelenen
ve sinif i¢i etkinliklerde kullanilan c¢ocuk sarkilarinin ilkokul 1. sinif 6grencilerinin yazma
becerilerine, yazma hizlarina ve yazma hatalarina olan etkisini ortaya ¢ikarmaya calisan bu
arastirmanin modeli karma yontemdir. Karma modeli temel alan arastirmalarda, nitel ve nicel
modeller birlikte ve bitinlesik olarak kullanilir. Bu da nitel ve nicel modellerin ayni arastirma
icerisinde birbirlerinin eksiklerini kapatarak ve birbirlerine destek olacak bigcimde kullaniimasini
mamkin kilmaktadir (Simsek, 2015). Karma yontemde, arastirmacinin arastirmanin problemi
dogrultusunda nicel ve nitel olarak olusturdugu 2 ayri veri seti birbiri ile birlestirilerek kullanir.

iki veri setini kullanmanin verdigi avantaj ve ayricalikla birlikte sonuglar cikarilir (Creswell, 2019).

S6z konusu arastirmada gomili (i¢ ice) karma desen kullaniimistir. Gom{lid karma desen
incelendiginde nicel ve nitel modellerden birinin digerine gére daha baskin geldigi ve 6ne ¢iktig
gorilmektedir. Arastirma biliylk oranda nicel veya nitel bir arastirmadir fakat elde edilen
verilerin genellenmesi, aciklanmasi ve desteklenmesi konusunda arastirmada baskin olmayan

desen ile toplanan verilere de ihtiya¢ duyulmaktadir (Cresswell ve Plano Clark, 2011). Bu
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arastirmanin temel iskeletini nicel model olustururken veri toplama silirecinde nitel

paradigmadan da yararlaniimistir. Arastirma deseninin akis semasi Sekil 1.’de verilmistir.

Uygulama Uygulama

Oncesinde ) Deneysel islem ) Sonrasinda

Nitel Gozlem t Nicel Olgiim

Uygulama Sirasinda

Nitel Gozlem ve

Arastirmaci Giinliigii

Sekil 1. Arastirmada kullanilan ig ice (gémiilii) karma desenin akis semasi (Creswell ve Plano Clark,2020,
5.102)

Arastirmanin nicel boyutunda deneme modellerden biri olan yari deneysel desenin alt
modellerinden esitlenmemis kontrol gruplu model kullanilmistir. Yari deneysel galismalarda
gruplar arastirmacinin herhangi bir etki ve miidahalesi olmadan 6nceden olusturulmakta (sinif
ortami, ofis ortami gibi) ve arastirmayi yapan kisi bu gruplardan birini deney; digerini kontrol

grubu olarak belirlemektedir (Simsek, 2015).

Arastirmanin yiritaldtga 1. siniflar dnceden olusturuldugu ve arastirmacinin gruplar
Uzerinde herhangi bir midahalesi olmadigi icin esitlenmemis kontrol gruplu model tercih
edilmistir. Bu modelde arastirmanin yiritaldigia deney ve kontrol gruplarinin birbirlerine yakin
niteliklerde olmalarina dikkat edilmesi olduk¢a mihimdir. Arastirmanin yiritilecegi gruplardan
hangisinin deney ve hangisinin kontrol grubu olacagina yansiz atama ile karar verilmektedir

(Simsek, 2015).

Bu model arastirma 6ncesi 6n test yapilmasini gerekli kilmaktadir ancak ilkokul birinci
sinif 6grencilerine herhangi bir 6n test yapilma imkani olmamasi sebebiyle arastirmanin en
basinda 6grencilere bir 6n gdzlem yapilmistir. Boylelikle 6grencilerin hazirbulunusluklari, yani
hangi yazma becerilerine sahip olduklari ile hangi becerilerde eksiklerinin olduklari kayit altina

alinmistir.
3.2. Arastirmanin Katilimcilari

Bu arastirma, Eskisehir ilinde bulunan ve Tepebasi iice Milli Egitim Mdurliigi’ne bagh
bir devlet ilkokulunun 1. sinifinda okuyan 24’(i deney 19°u kontrol grubu olmak tzere 2 farkh

subedeki toplam 43 6grenci ile yuritilmustir. Deneysel uygulamalar Covid-19 salgin siirecinde
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yapildigindan dolayi diizenli olarak yiz ylize egitime devam eden 6grenciler deney ve kontrol

grubunda arastirmaya dahil edilmistir.

Arastirmanin yapildigi ilkokula karar verilirken amag 6rnekleme yéntemlerinden biri olan
Olcit 6rnekleme yontemi kullanilmistir. Amach 6érnekleme, olasilikl 6rneklemenin tersine nicel
paradigmanin icerisinde gelisip, nitel arastirmalarda da yaygin olarak kullanilmaya baslayan
yontem degil; tam anlamiyla nitel arastirmalar icerisinde ortaya c¢ikmis bir 6rnekleme
yontemidir. Amach orneklemenin alt tirlerinden biri olan 6l¢lit 6rneklemede ise ana amag,
arastirmaylr daha o©nceden belirlenen belli basl Olgltleri karsilayan katilimcilarla

gerceklestirmektir (Yildirim ve Simsek, 2018).

Bu noktada temel husus, katiimcilarin, arastirmanin amaciyla ilgili olarak belirlenen
olcitleri yerine getirmesi gerekmesidir. ilgili arastirma icin saglanan ilk ve en énemli élgiit,
arastirmanin gerceklestirilecegi ilkokulun sosyoekonomik diizeyinin orta diizeyde olmasidir.
Bunun sebebi arastirma sonuglarinin tGlkemizdeki ilkokullarin genel statiileri baz alindiginda,

Turkiye'deki okullarin bircogu adina genellenebilir olmasidir.
Arastirmanin yapilacagi deney ve kontrol grubu secilirken;
¢ Sinif 6gretmenlerinin benzer mesleki deneyime sahip olmalarina,
¢ Sinif icerisinde birbirine yakin sayida 6zel gereksinimi bulunan 6grenci olmasina,
¢ Sinif icerisinde hemen hemen ayni oranda siginmaci 6grenci olmasina,
¢ Sinif mevcutlarinin benzer olmasina,
¢ Sinif mevcudundaki cinsiyet oraninin benzer olmasina dikkat edilmistir.

Arastirmaya baslanmadan &nce Anadolu Universitesi Sosyal ve Beseri Bilimler Etik
Kurulun’dan alinan onay ile birlikte Eskisehir il Milli Egitim Mudurliigi’'nden de gerekli izinler
alinmistir. Daha sonra okul yénetimi ve sinif 6gretmenleri ile gerekli gérismeler yapilmis,
uygulanmasi planlanan arastirmayla ilgili tiim bilgiler seffaf bir bicimde karsi tarafa aktariimistir.
Yapilan bu goérismelerle birlikte arastirma icin 2 adet sube deney ve kontrol grubu olarak
belirlenmistir. Arastirma 6ncesinde 6grenci velilerine, 6grencilere ve sinif 6gretmenlerine Veli

izin Formu, Ogrenci Goniilli Katilm Formu ve Ogretmen Goniillii Katilim Formu imzalatilmistir.

Bu arastirma, pandemi siirecinde her iki grupta da yliz ylze egitime devam eden
ogrenciler ile birlikte yuritilmis; yiiz ylze egitime zaman zaman katilan ya da sadece uzaktan

egitime devam eden 6grenciler her iki grupta da arastirmaya dahil edilmemistir.
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Tablo 1
Arastirmaya katilan deney ve kontrol grubu 6grencilerinin kisisel bilgileri
Bilgi Grup f %
Cinsiyet Deney Erkek 12 50
Kiz 12 50
Kontrol Erkek 8 42
Kiz 11 58
Yas Deney 6 20 83
7 4 17
Kontrol 6 16 84
7 3 16
Yazi yazarken Deney Sag 22 91
kullandigi eli Sol 2 9
Kontrol Sag 17 90
Sol 2 10
Okul 6ncesi egitimi Deney Var 23 96
Yok 1 4
Kontrol Var 14 74
Yok 5 26
Kendine ait odasi Deney Var 23 96
Yok 1 4
Kontrol Var 11 58
Yok 8 42
Kendine ait Deney Var 20 83
bilgisayari/tableti Yok 4 17
Kontrol Var 13 68
Yok 6 32
Toplam Deney 28 100
Kontrol 19
Tablo 2
Arastirmaya katilan deney ve kontrol grubu égrencilerinin ailevi bilgileri
Bilgi Grup f %
Birlikte yasadigi ve Deney Var 11 46
kendinden buyuk Yok 13 54
abi-ablasi Kontrol Var 9 47
Yok 10 53
Anne egitim Deney ilkokul 1 4
dizeyi Ortaokul 5 21
Lise 10 42
Yiksekokul 8 33
Kontrol ilkokul 4 20
Ortaokul 2 11
Lise 11 58
Yiksekokul 2 11
Baba egitim Deney ilkokul 3 12
dizeyi Ortaokul 2 8
Lise 12 50
Yiksekokul 7 30
Kontrol ilkokul 2 11
Ortaokul 2 11
Lise 10 52
Yiiksekokul 5 26
Anne galisma Deney Calistyor 17 71
durumu Calismiyor 7 29
Kontrol Galigtyor 4 21
Calismiyor 15 79
Baba ¢alisma durumu Deney Calistyor 24 100
Calismiyor 0 0
Kontrol Galigtyor 19 100
Calismiyor 0 0
Toplam Deney 24 100
Kontrol 19
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Tablo 1 ve Tablo 2 incelendiginde arastirmanin katilimcilarini olusturan deney ve kontrol
grubu 6grencilerinin cinsiyet, yas, yazarken kullandigi el, okul dncesi egitimi alma, kendi odasina
ve bilgisayar/tablete sahip olma ve birlikte yasadigi aile Uyelerinin sayisi ile egitim seviyeleri gibi

sosyoekonomik durumlar agisindan benzer olduklari gérilmektedir.

Arastirmanin deney grubunu olusturan sinifta yiiz ylize egitime kesintisiz olarak devam
eden toplam 24 6grenci bulunurken; arastirmanin kontrol grubunu olusturan sinifta ise ylz ylze
egitime kesintisiz olarak devam eden toplam 19 6grenci bulunmaktadir. Her iki grupta yer alan
ozel gereksinimli 6grenciler, kaynastirma ogrencileri ile siginmaci 6grenciler siire¢ boyunca
dikkatle gézlemlenmis olsa da arastirmanin verilerine dahil edilmemislerdir. Buna ek olarak yiiz
ylze egitime baslayip arastirmaya dahil edilen ancak arastirma sirecinde gesitli sebeplerden
dolayi yiiz yiize egitime katilimi birakmak zorunda kalip uzaktan egitime devam eden veya sinif

tekrari yapmasina karar verilen 6grenciler de arastirmadan ¢ikarilmistir.
3.3. Veri Toplama Araglari

Bu kisimda arastirmada kullanilan veri toplama araglari ele alinmistir. Arastirma verileri
arastirma icin bestelenen cocuk sarkilari kullanilarak toplanmis ve veriler Yazma Becerisi Gozlem

Formu’na kaydedilmistir.
3.3.1. Cocuk Sarkilari

Arastirma icin ilk okuma yazma 6gretim siirecindeki her bir sesin 6gretiminde kullanmak
Uzere toplam 29 cocuk sarkisi bestelenmis ve sozleri yazilmistir. Sarkilarin melodileri muzik
alaninda uzman kisilerin kontroliiyle bestelenirken; sozleri de Tiirkce alaninda uzman kisilerin
denetimiyle yazilmistir. Sarkilarin sozleri Tirkce dersi ana temalarina uygun olarak yazilmistir.
Sarkilarin ortalama 2-3 dakika uzunlugunda olmasina, c¢ocuklarin soyleyebilecegi bir ses
araliginda ve ayni oktav icerisinde olmasina dikkat edilmistir. Sarkilarin melodileri gocuklar

eglendirmeyi amaglar sekilde bestelenmistir.
Arastirma igin bestelenen 29 ¢ocuk sarkisi:

¢ Piyano, ksilofon, bass gitar, baglama, ud, saksafon, blok flit, pan flit, tambur,
synthesizer, org, kanun, organ gibi hem vyerel hem de uluslararasi mizikte kullanilan

enstrimanlar ile,
¢ Birbirini tekrar etmeyen essiz melodilerle,

¢ Akustik davul, elektronik davul, asma davul, bongo, djembe, darbuka, tef gibi hem

dogu hem de bati ezgilerinde kullanilan perkiisyon aletleri ile,
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e intro ile baglayan ve outro ile sonlanan bicimde,

¢ 1,2 ve 3. grup seslerde toplamda 2 dortliikten olusan s6z kismi ve iki dortliikten olusan

cift tekrarli nakarat kismi barindiracak bicimde,

* 4. ve 5. grup seslerde toplamda 3 dortliikten olusan s6z kismi ve bir dortlikten olusan

iki nakarat kismi barindiracak bicimde,
* Prozodiile beste ve s6z uyumuna dikkat edilerek, her notaya bir hece gelecek bigimde,

* Genel olarak basit olan 4/4’luk ve bazen de 3/4’luk, 6/8’lik gibi farkli ritim kaliplarindan

yararlanilarak bestelenmistir.
Bestelenen ¢ocuk sarkilarinin sozleri;

e Cocuklarin gunlik hayatlarinda karsilarina ¢ikan ve siklikla kullandiklari temalari

icerecek sekilde sebze, meyve, meslek, nesne ve hayvan isimleri kullanilarak,

e Ogretilen sesin kelimelerin sirasiyla basinda, icinde ve sonunda bulunmasina dikkat

edilerek,

e Sarkilarin icerilerine cocugun yabanci oldugu ve daha once karsilasmadigi disindlen,

ayni zamanda cocuklarda merak istegi de uyandiracagi 6n gorilen birkag sozciik de eklenerek,

e Climlelerin uzun olmamasina, anlasilir olmasina ve cocuklarin yaslarina uygun eglenceli

sozler olmasina dikkat edilerek,

e Sarki sozlerinin rastgele kelimelerden olusmasi yerine anlamsal bir butinliikte
olmalarina dikkat edilerek ancak kelime kullanmadaki tekrara diisme ve sinirli kelime haznesi

durumuyla da karsilasmamak amaciyla tek temaya bagh sozlerden kaginilarak,
¢ Turkge kokenli kelimelerin kullanimina 6zen gosterilerek,

¢ Cocugunilk okuma yazma 6gretim silirecini eglenerek ve geleneksel 6gretim yontemine

gore ¢ok daha etkili gegirmesini saglamak amaciyla yazilmistir.
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A HARFI SARKISI

Orta Hizda Soz-Milzik: Burak Sahin
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Gorsel 1. A harfi igin bestelenen ¢ocuk sarkisinin sézleri ve notalari

Gorsel 1.’de 6rnek olarak yer verilen gocuk sarkisi, “A” sesinin 6gretiminde kullaniimasi
amaciyla bestelenmis ve sozleri bu dogrultuda yazilmistir. Sarki s6zlerinde “A” sesini barindiran
bircok kisi ismiyle birlikte cesitli yiyecek isimlerine de yer verilmistir. Bunun yaninda sarkinin
anlattigi bir hikayesi de vardir. Sarkinin melodisi ilkokul birinci sinif 6grencilerinin
seslendirebilmelerini mimkin kilan bir ses araligindadir. Sarki, sinif 6gretmenlerinin ve
o0gretmen adaylarinin metalofon, melodika, blok fliit gibi ¢algilarla kolaylikla galabilecegi sekilde

bestelenmistir.

Y HARFI SARKISI

Orta Hizda Soz-Miizik: Burak $ahin
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2Yol lar ok yo rar a ma yem ye sil dir yay la lan
Kam vyon lar da  dur du lar yva muk vya muk yi rir  ken.

Gorsel 2. Y harfi icin bestelenen ¢ocuk sarkisinin sézleri ve notalari

Gorsel 2.'de 6rnek olarak yer verilen cocuk sarkisi, “Y” sesinin 6gretiminde kullaniimasi
amaciyla bestelenmis ve sozleri bu dogrultuda yazilmistir. Sarki sézlerinde “Y” sesini barindiran
bircok nesne ismiyle birlikte cesitli mesajlara da yer verilmistir. Bunun yaninda sarkinin giizel
hisleri uyandiran bir temaya sahiptir. Sarkinin melodisi ilkokul birinci sinif 6grencilerinin
seslendirebilmelerini mimkin kilan bir ses araligindadir. Sarki, sinif 6gretmenlerinin ve
ogretmen adaylarinin metalofon, melodika, blok fliit gibi ¢algilarla kolaylikla ¢alabilecegi sekilde

bestelenmistir.
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3.3.2. Yazma Becerisi Gozlem Formu

Arastirma siliresince deney ve kontrol grubundaki 6grencilerin yazma becerileri 4 ay
boyunca gézlemlenmis ve bu gézlem verileri Yazma Becerisi G6zlem Formu’na kaydedilmistir.
Yazma becerisi gézlem formu 11 maddeden olusan bir yapilandiriimis goézlem formudur.
Ogrencilerin her maddeyi yapabilme durumu 3 baglamda degerlendirilmistir. Ogrencilerin her
biri arastirma siresince gozlemlenmis ve her 6grenci icin ayri formlar tutulmustur. Arastirmada
gbzlem verilerinin islendigi formda ele alinan her bir madde tiim ilk okuma yazma 6gretim siireci
ile becerilerini kapsayacak bicimde ve Milli Egitim Bakanhgi’’'nin kendi program gelistirme
yontemine gore belirlenmis olup Bay (2008)’'in da kendi doktora ve post doktora ¢alismasinda

kullandigl uzman goéruslerine gére hazirlanmis bir forumdur.

Arak
Ocak
Subat
Mart
Nisn
Mays
Hariran

Evlil
Eim
Kasm

Gorsel 3. Yazma becerisi gézlem formu

3.4. Verilerin Toplanmasi

Bu arastirmanin verileri nitel veri toplama araglarindan biri olan goézlem yontemi ile
toplanmistir.  Arastirma sonunda deney ve kontrol grubundaki 6grencilere son test

uygulanmustir.

Her yeni sesin verilmesinden 6nce arastirmada kullanilan ve o ses igin bestelenen ilgili
cocuk sarkisi deney grubu sinif 6gretmenine birlikte birkag kez dinletilerek sarkiyr 6zimsemesi
ve sinifta uygulamasi konusunda hazirlikli olmasi saglanmistir. Daha sonra sarkilar sinif
ortaminda ilk okuma yazma 6gretim siirecinin sesi hissetme, tanima ve ayirt etme asamalarinda
ogrencilere 2’ser kez toplamda 6 kez dinletilmis ve 6grencilerin sesi taniyip, sesi iceren kelimeleri
bulmalari, sesin kelimenin neresinde ve kag¢ kez tekrar ettigini bulma gibi c¢alismalarla
pekistirilmistir. Sarkilar daha sonra okuma ve yazma asamalarinda da 1’er kez dinletildikten
sonra harfin yazma asamasina gecilmistir. Bu slrecle bol tekrarla birlikte 6grenciler sézleri basit

olan bu sarkilari neredeyse tamamen ezberlemis olarak seslendirmislerdir.
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Lael:;leoysve kontrol grubu sinif 6gretmenlerinin kisisel ve mesleki bilgileri

Kisisel ve mesleki bilgiler Grup Veri

Cinsiyet 1-F (deney) Erkek
1-D (kontrol) Kadin

Yas 1-F (deney) 50
1-D (kontrol) 48

Mesleki kidem 1-F (deney) 27 yil
1-D (kontrol) 25 yil

1. siniflari okuma sayisi 1-F (deney) 10
1-D (kontrol) 7

Tablo 3 incelendiginde, arastirmanin deney grubunu olusturan sinifin 6gretmeni 50
yasindadir bununla birlikte 27 yillik bir mesleki kidemi vardir ve 10 kez birinci siniflari
okutmustur; arastirmanin kontrol grubunu olusturan sinifin 6gretmeni ise 48 yasindadir, 25 yillk

bir mesleki deneyimi vardir ve 7 kez birinci siniflara 6gretmenlik yapmistir.
3.4.1. Gozlem

Gozlem, yapilacak olan arastirma icin dnceden belirlenmis bir ortamda gerceklestirilen
davranislari sistematik ve ayrintili olarak tanimlamak amaciyla kullanilan bir yéntemdir. Sayet
arastirmaci, belirledigi bir ortamda gerceklestirilen davranislara iliskin zamana yayilmis, oldukca
ayrintili ve kapsamli bir veri elde etmek istiyorsa gozlem kullanilabilecek en uygun yontemdir
(Bailey, 1982’den aktaran Simsek ve Yildirim, 2018; Balaban Sali, 2015). Gozlemin de ¢esitli
turleri vardir. Bu arastirmada alan calismasi kullanilmis ve yapilandiriimis bir gézlem sireci
izlenmistir. Arastirmaci, arastirmayl dnceden ayarlanmis bir ortamda degil; katilimcilarin dogal
ortamlarinda (sinif) gerceklestirmistir. Arastirmacinin  kimligi arastirmanin katilimcilari
tarafindan bilinir durumdadir. Ancak arastirmaci disaridan gézlemci konumundadir ve siirecin
ilerleyisine herhangi bir miidahalede bulunulmamistir. Sinif icerinde yapilan gézlem sayesinde
arastirmaci, slireci en dogal sekilde inceleyebilmis ve 6gretimde kullanilan olan “cocuk sarkilari”
degiskeninin sagladigi olumlu ve olumsuz neticeleri daha dogal ve nesnel olarak ortaya
koyabilmesini saglamistir. ilk okuma yazma 6gretimini kapsayan 4 aylk zaman dilimi boyunca
deney grubunda toplamda 32 giin sistematik olarak gozlem yapilmistir. Gézlem, slire¢ boyunca
her yeni sesin 6gretiminin yapildigi derslerde devam etmistir. Arastirmanin kontrol grubunda ise
yine sinif ortaminda arastirmayi izleyen her ayin sonunda bir kez goézlem yapilmis ve bununla

birlikte 6grencilerin defterleri incelenip elde edilen veriler ilgili forma islenmistir.
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Tablo 4
Arastirmanin uygulama siireci
Siireg Baslama Tarihi-Bitis Tarihi Kullanilan Arag ve Teknikler
On Gériismeler 22.09.2020-29.09.2020 Yiiz ylze gorisme
On Test Sireci On Gézlem
ilk okuma yazma &gretim siireci  02.10.2020-20.01.2021 Yazma becerisi gozlem formu
Arastirmaci gunliga
Gozlem
Son test sireci 02.03.2020-12.03.2020 Yazma becerisi gézlem formu

Yazma hizi son testi

3.4.2. Yazma Hizi Son Testi

Deney ve kontrol grubu 6grencileri ilk okuma yazma 6gretim sirecini tamamlayip
okuryazar hale geldiklerinde yazma hizlarini 6lgebilmek adina bir dizi son teste tabi
tutulmuslardir. Yapilan bu son testlerin verileri kaydedilip, islenip, iki grup arasindaki farkliliklar

ortaya cikarilmistir.

Ogrencilerin yazma hizlarinin 6lciilebilmesi icin Milli Egitim Bakanhg tarafindan
onaylanmis ve tiim ilkokullarda resmi ders kitabi olarak okutulan Tirkge 1 kitabindan, daha 6nce
islemedikleri ve karsilasmadiklari bir adet hikaye edici (Kirmizi Balon) ve bir adet bilgilendirici
metin (Dedemin Madalyasi) secilmistir. Bir 6n hazirlk yapilmasinin oniine gecilmesi adina

ogrencilere bu metinlerden bahsedilmemis; yalnizca sinif 6gretmenleri bilgilendirilmistir.

Deney ve kontrol grubu 6grencilerinin yazma hizlari 4 farkh boyutta OlgUlmustir:
Bakarak yazma, soyleneni yazma, anladigini yazma ve bir konuda fikrini yazma. Bakarak yazma
hizi her 6grencinin bireysel olarak ayri bir ortama alinmasiyla kaydedilirken; séyleneni yazma,
anladigini yazma ve bir konuda fikrini yazma hizlari sinif ortaminda toplu sekilde olgllip kayit

altina alinmistir. Deney ve kontrol grubu 6grencileri:

¢ Bakarak yazma testinde Dedemin Madalyasi isimli bilgilendirici metni 3 dakika boyunca

bakarak yazmislardir.

¢ Soyleneni yazma testinde kendi sinif 6gretmenleri tarafindan kendilerine dikte edilen
Tirkce 1 ders kitabi sayfa 64 ve 65'te bulunan Bay Yavas isimli parcaylr 3 dakika boyunca

defterlerine yazmislardir.

¢ Anladigini yazma testinde ders kitaplari kapali halde iken sinif 6gretmenleri tarafindan
kendilerine okunan Tirkge 1 kitabinin 47 ve 48. sayfalarinda bulunan Kirmizi Balon isimli metini
bastan sona 2 kez dinlemislerdir. Ardindan 6grencilerden bu metni kendi kitaplarinda agmalari

ve iclerinden okumalari istenmistir. Deney ve kontrol grubu 6grencilerine parcayl okumalari ve
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anlamalari igin 3’er dakika slire verilmis ardindan yine kendilerine verilen 3 dakikalik siire

boyunca defterlerine metinden anladiklarini yazmalari istenmistir.

¢ Bir konuda fikrini yazma testinde hayatlarinin icinde var olan ve sik sik karsilastiklari
bir konu olan hayvan sevgisi belirlenmistir. Ogrencilere 3 dakikalik diisiinme siiresi verilmis ve
ardindan hayvan sevgisi temasiyla kendi fikirlerini yazmalari istenmistir. Daha sonra 6grenciler,

3 dakika boyunca hayvan sevgisi hakkindaki fikirlerini yazmislardir.

Son test silreci esnasinda 6grencilere olumlu ya da olumsuz herhangi bir miidahalede
bulunulmamis bununla birlikte 6grencilerin birbirlerine bakmamalari ve miidahale etmemeleri

hususuna dikkat edilmistir.
3.5. Verilerin Analizi
3.5.1. Yiizdelik Dagilimi

Bu arastirmanin vyari deneysel modeli dogrultusunda elde edilen bulgularinin
¢6ziimlenmesinde yiizdelik dagilimi kullanilmistir. ilk okuma yazma &égretim siirecinde 4 ay
boyunca goézlemlenen deney ve kontrol gruplarinin Yazma Becerisi Gozlem Formu’na islenen
verilerinin Excel programi ile frekanslari ve ylzdelikleri ¢ikartilmistir. Bu frekans ve yizdelik
dagihmlari yine Excel programindan faydalanilarak cubuk grafikleri halinde sunulmus ve

yorumlamasi yapilmistir.

Arastirmanin sonunda deney ve kontrol grubu 6grencilerin yazma hizlarini kayit altina
almayi ve iki grubu karsilastirmayi amaclayan 4 asamali son testten elde edilen veriler Excel’de
islenmis, anlasilabilirliginin arttirilmasi amaciyla situn grafigi seklinde arastirmanin “Bulgular”

kisminda sunulmustur.
3.5.2. Betimsel Analiz

Betimsel analiz, elde edilen bulgularin 6nceden belirlenmis temalara gore 6zetlenmesini
ve yorumlanmasini icermektedir. Betimsel analizin ana amaci, arastirmanin bulgularini
okuyucuya dilizenlenmis ve iyi yorumlanmis bir bicimde sunmaktir. Bu ama¢ dogrultusunda
arastirmanin bulgulari seffaf ve sistematik bir sekilde betimlenir. Ardindan bu betimlemeler
aciklanir ve yorumlanir, neden ve sonug iliskileri kurulur ve arastirmanin bitiminde birtakim
sonuglara ulasihr (Yildinm ve Simsek, 2018). Bu arastirmada gozlem siireci sirasinda tutulan

arastirmaci giinliiklerinden elde edilen verilere gore analiz sireci izlenmistir.
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4. Bulgular

Bu bolimde arastirmanin bulgularina yer verilmis ve bu bulgular hakkinda yorumlamalar
yapilmistir. Bolimin icerisinde deney ve kontrol gruplarinin yazma becerilerine ve yazma
hatalarina ait ilgili gozlem formundan elde edilen bulgular ile 6grencilerin yazma hizlarina ait
(bakarak yazma, soyleneni yazma, anladigini yazma, bir konuda fikrini yazma) bulgulara yer

verilmistir.

4.1. Deney ve Kontrol Grubu Ogrencilerinin Yazma Hatalari ile Yazma Kurallarina Uyma

Durumlari

Deney ve kontrol grubu 6grencilerinin yazma yoni durumlari dik yazabilme, egik veya
sola yatik yazma ve diizensiz yazma baglamlarina gore 4 ay boyunca gézlemlenmis ve elde edilen

bulgular Grafik 1.’de verilmistir.

pix 84 I T
Egik-sola Yatk [ EIINEENE
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Egik-Sola Yank [ EEREE G
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Deney

Kontrol

®Ekim (%) ®Kasim (%) Arahk (%) ®Ocak (%)

Grafik 1. Deney ve kontrol gruplarinin yazi yéni durumlari

Grafik 1 incelendiginde, ekim ayinda deney grubu 6grencilerinin %33’{inlin dik ve olmasi
gerektigi formda; kontrol grubu O&grencilerinin ise %26’sinin  dik olarak yazdiklari
gozlemlenmistir. Arastirmanin son ayi olan ocak ayinda deney grubu 6grencilerinin %96’sinin dik
olarak yazdigi; kontrol grubu o6grencilerinin ise %53’Unin dik formda yazabildigi ortaya

cikariimustir.

Arastirmanin sonunda deney ve kontrol gruplari arasinda deney grubu lehine %43’liik

bir fark olmasi arastirmanin amacina ulastigini kanitlar niteliktedir.

Deney ve kontrol grubu 6grencilerinin yazi blyiklGgh durumlari normal buyklikte,
blyik veya kiglk ve dlzensiz baglamlarina goére 4 ay boyunca gézlemlenmis ve elde edilen

bulgular Grafik 2’de verilmistir.
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Grafik 2. Deney ve kontrol gruplarinin yazi biiyiikligi durumlari

Grafik 2 incelendiginde, ekim ayinda deney grubu 6grencilerinin %42’sinin harfleri
normal boyutta yazdigi gorulirken; kontrol grubu 6grencilerinde bu oranin %47 oldugu
gozlemlenmektedir. Arastirmanin son ayl olan ocak ayinda deney grubu 06grencilerinin
tamaminin harfleri beklenen boyda yazabildigi; kontrol grubu O6grencilerinin ise %53’lnin

istenen blyiklikte yazma becerisine sahip oldugu gérilmektedir.

Arastirmanin sonunda deney grubunun basarili oldugu %47’lik bir fark ortaya ¢ikmistir.

Bu da miizikle ilk okuma yazma 6gretiminin basarili sekilde gectigini gosterir niteliktedir.

Deney ve kontrol grubu 6grencilerinin satir gizgilerine yazma durumlari satir gizgisine
yazabilme, alta veya Uste kaymis ve diizensiz baglamlarina gore 4 ay boyunca gozlemlenmis ve

elde edilen bulgular Grafik 3’te verilmistir.

sanr Cizgisinde [ EEEIIEGEGE 96 [ TT R
Alta veya Uste Kayms [ L
Diizensiz [l
sanr Cizgisinde | TSN
Alta veya Uste Kayms [ EREEEGEIEN
Diizensiz [ ETCIEN

Deney

Kontrol

mEkim (%) ®Kasim (%) Arahk (%) ®Ocak (%)

Grafik 3. Deney ve kontrol gruplarinin satir ¢izgilerine yazma durumlari

Grafik 3 yorumlandiginda, ekim ayinda deney grubu o6grencilerinin %58’inin satir
cizgisinde yazabildigi; kontrol grubu Ogrencilerinin ise %37’sinin satir ¢gizgisinde yazabildigi
gorilmektedir. Arastirmanin son ayi olan ocak ayindaysa deney grubu 6grencilerinin tamaminin
satir ¢izgisinde vyazdiklari; kontrol grubu Ogrencilerinin sadece %58’inin satir gizgisinde

yazabildikleri goriilmektedir.

Arastirmanin bitiminde deney ve kontrol gruplari arasinda satir gizgilerine yazma
durumlarina gore arastirmanin amagclarini destekler bicimde olduk¢a biylik bir fark

gozlemlenmektedir. Bu durumda arastirmada amaclanan sonuglara ulasildigi séylenebilir.
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Deney ve kontrol grubu 6grencilerinin yazdiklari harfler arasinda uygun bosluk birakma
durumlari normal boslukta, cok bitisik veya cok bosluk birakarak yazma ve diizensiz baglamlarina

gore 4 ay boyunca gozlemlenmis ve elde edilen bulgular Grafik 4’te verilmistir.
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Grafik 4. Deney ve kontrol gruplarinin harfler arasinda bosluk durumlari

Grafik 4 incelendiginde, ekim ayinda deney grubu 6grencilerinin 75’inin harfleri normal
bosluklar birakarak yazdiklari; kontrol grubu 6grencilerinin ise yalnizca %32’sinin harfleri normal
bosluklar birakarak yazdiklari gérilmektedir. Arastirmanin son ayi olan ocak ayinda ise deney
grubundaki 6grencilerinin %96’sinin normal bosluklar birakarak; kontrol grubu 6grencilerinin

%47’sinin normal bosluklar birakarak yazdiklari saptanmistir.

Arastirma sona erdiginde deney ve kontrol gruplari harfler arasinda normal bosluklar
birakarak yazma beceri oranlarinin deney grubu lehine birbirinden oldukc¢a farkli oldugu

gorilmektedir.

Deney ve kontrol grubu 6grencilerinin yazma sirecinde kelimeler arasinda uygun bosluk
birakma durumlari normal boslukta, ¢ok bitisik veya ¢ok bosluk birakarak yazma ve dizensiz

baglamlarina gére 4 ay boyunca gézlemlenmis ve elde edilen bulgular Grafik 5’te verilmistir.
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Grafik 5. Deney ve kontrol gruplarinin kelimeler arasinda bosluk durumlari

Grafik 5’e gore, ekim ayinda deney grubunun %34’lniin kelimeler arasindaki bosluklara
dikkat ederek yazdiklari gériiniirken; kontrol grubunda ise bu oran %26’dir. Arastirmanin sonuna
gelinen ocak ayinda ise deney grubunun %88'’i kelimeler arasindaki bosluklari olmasi gerektigi
miktarda birakmayi basarirken; kontrol grubu 6grencilerinin neredeyse hic¢ ilerleme kat

etmedikleri ve oranin %42’ye c¢iktigl gériismektedir.
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Arastirmanin bitiminde 06grencilerin yazarken kelimeler arasinda uygun bosluklar
birakma durumlari arasinda bariz farkliliklar oldugu géze carpmakta ve deney grubu bu konuda
yine daha iyi bir is ortaya koymaktadir. Bu ara arastirmanin amacina ulasmasi agisindan oldukca

yararli bir bulgudur.

Deney ve kontrol grubu 6grencilerinin yazma esnasinda harfleri uygun formda yazma
durumlari tam yazilmis, eksik-kuralsiz yazilmis ve dizensiz baglamlarina gore 4 ay boyunca

gozlemlenmis ve elde edilen bulgular Grafik 6’da verilmistir.
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Grafik 6. Deney ve kontrol gruplarinin harflerin yazilis bicimi durumlari

Grafik 6’ya goz atildiginda, arastirmanin basi olan ekim ayinda deney grubundaki
ogrencilerin yalnizca %25’inin harfleri dogru formda yazabildikleri goriilirken; kontrol grubunda
da durum %26 ile farkh degildir. Arastirmanin sonunda yani ocak ayinda ise deney grubundaki
ogrencilerin %63’l harfleri istenilen bicimde yazabilir hale gelirken; kontrol grubu 6grencilerinin

yalnizca %37’sinin harfleri istenilen bicimde yazabildikleri goriilmustr.

Yine deney grubu agisindan olumlu sonuglarla karsilasildigi goriilse de aradaki fark
yalnizca %26’dir. Bu da arastirmanin 6grencilerin harf formlarini dogru yazma becerini olumlu

etkilemesine ragmen cok blyiik bir etkisi olmadigini gostermektedir.

Deney ve kontrol grubu 6grencilerinin yazi temizligi durumlari temiz, ¢cok silme veya
karalama ve diizensiz baglamlarina gére 4 ay boyunca gbézlemlenmis ve elde edilen bulgular

Grafik 7’de verilmistir.
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Grafik 7. Deney ve kontrol gruplarinin yazi temizligi durumlari
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Grafik 7'ye gore, ekim ayinda deney grubundaki 6grencilerin %75’i yemiz yazmalar
gerceklestirirken; kontrol grubunda ise 6grencilerin yalnizca %48’i temiz bir bicimde yazabilir
haldelerdir. Arastirmanin son ayi olan ocak ayinda ise deney grubundaki tiim 6grencilerin temiz
bir bicimde yazabildikleri gérinirken; kontrol grubunda ise 6grencilerin ancak %68’i temiz bir

bicimde yazabilmektedir.

Arastirma bitiminde bulgular incelendiginde deney grubu 6grencilerinin kontrol grubu
ogrencilerine oranla %32 daha temiz yazdiklari ortaya konulmustur. Bu asamada derse
odaklanmakta sikinti ¢eken 6grencilerin genelde yazilarinda ¢ok fazla silme veya karalama

yaptiklari da gézlemlenmistir.

Arastirma siiresince deney ve kontrol grubundaki 6grencilerin yazma sirasinda oturma
bicimleri, dik ve uygun oturarak yazma, cok 6ne egik veya geriye dayanarak yazma ve dizensiz
(6ne-arkaya sallanilarak) baglamlarina gore 4 ay boyunca goézlemlenmis ve elde edilen bulgular

Grafik 8'de verilmistir.
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Grafik 8. Deney ve kontrol gruplarinin yazma esnasinda oturma bigimi durumlari

Grafik 8 incelendiginde, ekim ayinda deney grubunun %62’sinin dik ve uygun pozisyonda
oturarak yazdiklari gézlemlenirken; kontrol grubunda bu oran dik ve uygun oturarak yazabilme
becerisi agisindan %47'dir. Arastirmanin sonuna yani ocak ayina bakildiginda ise deney grubunda
uygun pozisyonda yazabilen 6grenci orani %88’e ¢ikmis; kontrol grubunda ise uygun pozisyonda

yazabilen 6grenci orani %68 olmustur.

Ogrencilerin dik ve uygun olarak yazmayi kontrol grubu 6grencilerine daha iyi
basardiklari ortaya ¢ikmis olsa da bu iki grup arasinda blytk farkhliklar olmadig da
gorilmektedir. Dik ve uygun oturarak yazma becerilerinde arastirmanin etkililigi, diger

becerilere oranla daha minimum seviyededir.

Arastirma siliresince okuma yazma sirecinin en d6nemli basamaklarindan biri olan yazma

hizi deney ve kontrol grubundaki 6grenciler agisindan normal, ¢ok hizli veya ¢ok yavas ve
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diizensiz baglamlarina gore 4 ay boyunca gozlemlenmis ve elde edilen bulgular Grafik 9'da

verilmistir.
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Grafik 9. Deney ve kontrol gruplarinin yazma hizi durumlari

Grafik 9’a bakildiginda, ekim ayinda deney grubu 6grencilerinin %21 gibi ¢ok kiglik bir
kisminin istenilen hizda yazabildigi; kontrol grubu 6grencilerinin ise %26’sinin istenilen hizda
yazdiklari gézlemlenmektedir. Arastirma sonunda yani ocak ay! ise deney grubu agisindan
arastirmanin etkililigini kanitlar niteliktedir. Deney grubundaki 6grenciler ocak ayinda %80 gibi
bir oranla normal hizda yazabilirken; kontrol grubunda bu oran %47’de kalmistir. Arastirma

sonunda deney ve kontrol gruplari arasinda ciddi farkhliklar oldugu goérilmektedir.

Yazma becerilerinin en onemli asamalarindan biri olan yazma hizi sonuclarina
bakildiginda deney ve kontrol gruplari arasinda %33 gibi bliyik bir fark oldugu ortaya
cikmaktadir. Deney grubundaki 6grencilerin neredeyse tamami arastirmada amaclandig (izere
istenilen hizlarda yazabilirken; kontrol grubunda istenilen hizda yazabilen 6grenci sayisi tim
kontrol grubu 6grencilerinin yarisindan daha azdir. Buradan, arastirmanin amacina ulastig

yorumunda bulunulabilir.

Arastirma siresince deney ve kontrol grubundaki 6grencilerin yazma sirasinda kalem
tutma becerileri uygun tutma, diizensiz ve yanlis tutma baglamlarina gére 4 ay boyunca

gbzlemlenmis ve elde edilen bulgulara Grafik 10’da yer verilmistir.
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Grafik 10. Deney ve kontrol gruplarinin kalem tutma durumlari
Grafik 10’a g6z atildiginda, ekim ayinda deney grubu 6grencilerinin %88’i kalemi dogru

bicimde tutabilirken; kontrol grubunda ise bu oran %78 ile deney grubuna olduk¢a yakindir.
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Arastirma sonunda ocak ayinda deney grubundaki 6grencileri %100 gibi mikemmel bir oranda

kalemi istenilen bigimde tutabilirken; kontrol grubunda bu oran %78’e kadar yiikselebilmistir.

Deney grubu ogrencilerinin kontrol grubu 6grencilerine gére kalemi cok daha iyi
tuttuklari ortaya ¢iksa da her iki grubun 6grencileri de yazma sirasinda kalemi biiyik oranda
dogru tutmaktadirlar. Deney ve kontrol gruplari arasinda olusan -diger becerilere kiyasla- %22’lik
daha kii¢lik bir fark da arastirmanin yazarken kalem tutma becerilerine blyik oranda etki

etmedigini gostermektedir.
4.1.11. Yazma Esnasinda Defter Tutma

Arastirma sliresince deney ve kontrol grubundaki 6grencilerin yazma esnasinda kalem
tutma becerileri uygun tutma, dizensiz ve yanlis tutma baglamlarina goére 4 ay boyunca

gozlemlenmis ve elde edilen bulgular Grafik 11'de gosterilmistir.
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Grafik 11. Deney ve kontrol gruplarinin yazma esnasinda defter tutma durumlari

Arastirmanin basinda her iki grubunda yazma esnasinda defterlerini belli oranda uygun
formda tutabildikleri gorilmektedir. Deney grubunda oran %96 iken; kontrol grubunda bu oran
%73'tlr. Arastirma sonunda deney ve kontrol gruplarinin yazma sirasinda defter tutma
durumlari incelendiginde kalem tutma durumlari ile benzer bulgulara ulasildigi gértlmektedir.
Deney grubunda yazma esnasinda defteri uygun tutma orani degismemis ve yine %96 iken
kontrol grubunda %16’lik bir ilerleme ile bu oranin %89’a yiikseldigi gériilmektedir. Bu baglamda
da arastirmanin 6grencilerin yazma esnasinda defter tutma becerilerine olumlu etkisi olsa da

fazla bir etkisi olmadigi yorumu yapilabilir.
4.2. Deney ve Kontrol Grubu Ogrencilerinin Yazma Hizi Durumlan

Deney ve kontrol grubu 6grencileri ilk olarak kendilerine verilen 3 dakikalik yazma siiresi
boyunca 6ncelikle Dedemin Madalyasi isimli metini bakarak yazmislar, ardindan Bay Yavas isimli
metin kendilerine 3 dakika boyunca dikte edilmis ve séyleneni yazmislar, daha sonra Kirmizi
Balon isimli metin, dnce sinif 6gretmeni tarafindan 6grencilere 2 kez okunmus daha sonra

kendileri 3 dakika boyunca okumuslar ve anladiklarini yazmislar son olarak ise 6grenciler daha
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dnce karsilastiklari bir tema olan hayvan sevgisi ile ilgili diisiincelerini yazmiglardir. Ogrencilere
bir konuda fikrini yazma becerisi test edilmeden 6nce 3 dakikalik bir diisiinme siiresi taninmistir.

Elde edilen bulgular Grafik 12’de sunulmustur.

120
106

100

89,5
79,5
67,3 66
o0
442 455
40,3
” I I
20
0
Deney Grubu K
73

=

antrol Grubu

103
106 42

595 455

u Bir Konudaki Fikrini Yazma 795 66

Grafik 12. Deney ve kontrol gruplarinin 3 dakika siireyle yazma hizi harf ortalamalari
Grafik 12’de elde edilen bulgular incelendiginde deney grubunun tim yazma becerisi
testlerinde kontrol grubundan Ustin oldugu goriilmektedir. Bu da arastirmanin basarili

oldugunu gostermektedir. Bulgular derinlemesine incelendiginde ise,

Bakarak yazma testinde deney grubu 6grencileri 3 dakikada ortalama 67,3 harf yazarken;
kontrol grubu 6grencileri 40,3 harf yazabilmistir. Deney grubu 6grencileri bakarak, kontrol grubu
ogrencilerinden 3 dakikada 27 harf daha fazla yazmiglardir. Bu fark 1 dakikaya indirgendiginde

deney grubunun lehine dakika basi 9 harf fark ortaya ¢iktigi gérilmektedir.

Soyleneni yazma testinde deney grubundaki 6grenciler 3 dakikada ortalama 106 harf
yazmayi basarirken; kontrol grubu 6grencilerinin ortalamasi 44,2 harfte kalmistir. Soyleneni
yazma becerisi testinde deney grubu ile kontrol gruplari arasindaki farkin daha da acildigi
gorilmektedir. Bulgulardaki fark 1 dakikalik ortalamaya indirgendiginde ise deney grubu
ogrencileri, kontrol grubu 6grencilerinden dakikada ortalama 20,6 harf daha fazla yazabildikleri

ortaya cikmistir.

Anladigini yazma becerisi testinde deney grubu 6grencileri 3 dakika boyunca ortalama
89,5 harf yazabilirken; kontrol grubu 6grencileri 45,5 harf ile sinirli kalmistir. Anladigini yazma
becerisi testinde deney ve kontrol grubu arasinda 3 dakikada siirede fark daha da acilarak 44
harfe ¢cikmistir. Bu farki 1 dakikaya indirgedigimizde ise deney grubunun kontrol grubuna gore

dakika basina ortalama 14,6 harf daha fazla yazdigi gériilmektedir.

Son ve 6grencileri en ¢ok zorlayan test olan bir konuda fikrini yazma becerisi testine
gecildiginde deney ve kontrol gruplari arasindaki farkin azaldigi gérilmekle birlikte, sonuglar yine
deney grubunun lehine olmustur. Deney grubu kendilerine verilen siirede ortalama 79,5 harf

yazmay! basarirken; kontrol grubunda bu oran 66 harftir. iki grup arasinda deney grubu lehine
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dakika basina 4,5 harf etmekle birlikte durum diger yazma becerisi testlerinde oldugu gibi
arastirmanin deney grubunu olusturan 6grencilerin kontrol grubu 6grencilerine gére daha

basarili olmasi ile sonuglanmistir.
5. Sonug, Tartisma ve Oneriler

Deney ve kontrol grubu 6grencilerine ait yazma becerilerinin gézlemlendigi 11 maddelik
formlarinin analizinden sonra ortaya ¢ikan bulgularda deney grubundaki 6grencilerin, kontrol
grubundaki 6grencilerden yazma becerileri bakimindan yazi yoniinde %43, yazi blyiikliginde
%47, satir cizgilerinde yazmada %42, harfler arasinda boslukta %49, kelimeler arasinda boslukta
%46, harflerin yazilis biciminde %26, yazi temizliginde %32, yazma esnasinda oturma bigiminde
%20, yazma hizinda %33, kalem tutmada %22 ve yazma esnasinda defter tutmada %7’lik bir
farkla arastirma sonunda amaclanan yazma becerilerini yerine getirmeyi basarmistir. Bununla
birlikte deney grubu 6grencileri tiim bu becerileri, kontrol grubu 6grencilerine gore ¢ok daha
basarili yerine getirdigi sonucuna ulasilmistir. Deney ve kontrol gruplari arasinda farkin en az
oldugu yazma becerisi %7’lik bir farkla yazma esnasinda uygun defter tutma durumlari iken;
farkin en fazla oldugu yazma becerisi ise %49’luk bir farkla harfler arasinda uygun bosluk
birakarak yazabilme becerileridir. 11 maddelik yazma becerilerine ait bulgularin tamaminin
ortalamasi alindiginda ise deney grubu 6grencilerinin yazma becerilerinin %92’sinin; kontrol
grubunun ise ancak %58’inin istenilen seviyede oldugu ortaya konulmustur. Deney grubunun
totalde kontrol grubuna gore %34 daha iyi oldugu sonucuna ulasiimasi ¢ocuk sarkilari ile ilk
okuma yazma 6gretiminin, 6grencilerin yazma becerine olumlu etki ettigi sonucunu ortaya

¢cikarmaktadir.

Uygulama siirecinin bitmesinin ardindan deney ve kontrol grubu 6grencilerinin yazma
hizlari sirasiyla 1) bakarak yazma, 2) sdyleneni yazma, 3) anladigini yazma ve 4) bir konuda fikrini
yazma seklinde 4 farkh boyutta test edilmis ve asagida yer alan sonuglara ulasiimistir.
Ogrencilere yazma sirasinda herhangi bir miidahalede bulunulmamis ve yazma becerilerini

yerine getirme durumlari kayit altina alinmistir.

Deney ve kontrol grubu o6grencilerinin bakarak yazma becerilerinin olglldiugi testte
deney grubu o6grencileri ortalama 67,3 harf yazarken; kontrol grubu o6grencileri 40,3 harf
yazmistir. Aralarindaki 3 dakikadaki 27 harflik fark arastirmanin 6grencilerin bakarak yazma

becerilerine olumlu etkisi oldugu sonucunu ortaya koymaktadir.

Deney ve kontrol grubu 6grencilerinin séyleneni yazma becerilerinin olcildigi son

testte deney grubundaki 6grenciler 3 dakika boyunca ortalama 106 harf yazmayi basarirken;
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deney grubu égrencileri ancak 44,2 harf yazabilmislerdir. iki grup arasindaki 61,8 harflik fark
mizikle ilk okuma yazma egitiminin 6grencilerin sdyleneni yazma becerilerine fazlasiyla olumlu

etki ettigi sonucunu ortaya ¢ikarmistir.

Deney ve kontrol grubu o6grencilerinin anladigini yazma becerilerini 6lgmek ve
karsilastirma yapabilmek icin yapilan deney grubu 6grencileri kendilerine verilen stirede 89,5
harf yazmay! basarmisken; kontrol grubu 6grencileri ise bu sirede ancak 45,5 harf yazmayi
basarabilmislerdir. iki grup arasinda bulunan ve deney grubu lehine olan 44 harflik fark cocuk
sarkilariyla desteklenen ilk okuma yazma 6gretim siirecinin geleneksel 6gretim siirecine gore ¢ok

daha basarili oldugunu ortaya koymustur.

Deney ve kontrol grubundaki 6grencilerin son yazma becerisi olan bir konuda fikrini
soyleme becerilerini 6lgmek icin yapilan test, kendilerine verilen 3 dakika stirede daha 6nce
karsilastiklari hayvan sevgisi temasiyla ilgili fikirlerini yazma goérevi olmustur. Testin sonunda
ogrencilerin yazmis olduklari harf sayilarinin ortalamasi alinmis deney grubu 6grencilerinin 3
dakikada ortalama 79,5 harf; kontrol grubu 6grencilerinin ise 3 dakikada 66 harf yazabildikleri
ortaya cikartilmistir. iki grup arasindaki 13,5 harflik fark gozle goriilir sekilde deney grubu lehine

olmakla birlikte diger yazma becerilerine gére daha az fark oldugu da ortaya koyulmustur.

Her ne kadar iki sinifin da sinif 6gretmenleri benzer yasa, kideme ve egitime sahip;
ogrencileri ayni sosyoekonomik cevreden gelmis olsalar da arastirma sonuglarinda iki grup
arasindaki gozle gorullr farka bu degiskenler de az miktarda etki etmis olabilir. Bunun yaninda
birbiri acisindan olabildigince denk ve homojen olan bu iki gruba bakildiginda deney grubunun
yazma becerileri ile yazma hizlari agisindan kontrol grubuna goére cok daha basarili oldugu

goraldiginden mizikle egitimin olumlu bir etkisi oldugu disliniilmektedir.

Her yeni sesin 6gretimine yeni bir ¢ocuk sarkisiyla baslandiginda deney grubundaki
ogrencilerin derse karsi ¢ok daha istekli olduklari gézlemlenmistir. Bunun yaninda deney grubu
Ogrencilerinin yazmaya karsi olumlu tutumlarinin arttigi da izlenmistir. Siireci ¢ocuk sarkilariyla
birlikte geciren deney grubu o6grencilerinin 6grendikleri sesleri daha iyi yazdiklari ortaya
¢tkmistir. Bunlara ek olarak deney grubundaki 6grencilerin miizige karsi ilgi, sevgi ve isteklerinin
arttigl ve bazi 6grencilerin bir mizik aleti calmaya baslamak istedikleri gézlenmistir. Muzikli
etkinliklerle birlikte 6grencilerin muzik kulaklari ile birlikte ritim tutma ve eslik etme
becerilerinde de gelisme gorilmistir. Bu durumda miuzikle ilk okuma yazma egitimi onlarin
sadece yazma becerilerini gelistirmekle kalmamis; muzik ve ritim becerilerini gelistirmelerine ve

miuzige karsl istek ve sevgilerinin armasina da yardimci olmustur.
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Turkce yazildig gibi konusulmakta ve konusuldugu gibi yazilmaktadir (Bay, 2008). Buna
ek olarak diger ilk okuma yazma 6gretim tekniklerinin tersine adindan da anlasilabildigi gibi ses
esasli cimle yonteminin temelinde ses vardir. Bu ylizden mizigin, ses esasli ciimle yonteminin
icerisinde kullaniimasi cok daha kolaydir. Bununla birlikte ilk okuma yazma 6gretiminin temelini
olusturan seslerin mizik araciligiyla verilmesi de bircok agidan 6nem tasimaktadir. Yapilan bu
arastirmada s6z konusu miuizik ve ilk okuma yazma 6gretimi is birliginin hem 6grenciler hem de

sinif 6gretmenleri agisindan olumlu ve basarili sonuglari ortaya konmustur.

Benzer arastirmalar incelendiginde bu arastirmalarin birgogunun erken ¢ocukluk ve okul
oncesi donemi kapsar nitelikte oldugu goze carpmaktadir. Yine bu arastirmalar ¢ogunlukla
muzigin yalnizca ¢cocugun dil gelisimine katki ve etkisi perspektifinden incelendigi goriilmektedir.
ilkokulu kapsayan arastirmalara bakildiginda ise kendine arastirma grubu olarak genellikle 3 ve
4. sinifi belirleyen arastirmalara rastlanmaktadir. Bu nedenle Tiirkce alanyazinda yazma
Ogretimini kapsayan benzeri bir arastirmaya rastlanmamistir. Ancak yabanci literatiirde benzer
arastirmalar bulunmaktadir. Ertek Babag ve Yildiz (2018) da arastirmalarinda mizikle egitim
alaninda gerceklestirilen calismalarin bir analizini yapmislar ve mizikle egitimi konu alan

calismalarin genellikle erken ¢cocukluk dénemini kapsayan bir genislikte oldugunu belirtmislerdir.

Bu arastirmayla en fazla benzerlik gosteren arastirmalar incelendiginde yine Sahin ve
Bay’in (2021) arastirmasi karsimiza ¢ikmaktadir. Bu arastirmada mizikle egitimin ilk okuma
yazma Ogretim siirecindeki birinci sinif 6grencilerinin okuma hizlarina, okuma hatalarina ve
okuma becerilerine olan etkilerini ortaya ¢cikarmaya calismislar ve mizikle egitimin ilk okuma
yazma sirecine etkisi konusunda bu arastirmayla benzer sonuglara ulasmislardir. Yine bu
arastirmanin sonucuyla benzerlik gdsterir nitelikteki bir diger arastirmayi da Caydere Oztosun ve
Bulut Alir (2017) gergeklestirmistir. Arastirmalarinda mizikle desteklenen bir ilk okuma yazma
slrecinin, 6grencilerin Ginsliz sesleri tanima ile hece olusturma becerilerini kazanmada etkili
oldugunu ortaya koymuslardir. Ancak bu arastirmadan farkh olarak Gnli harfleri tanima,
hecelerden kelime iretme, ciimleye soluk alarak baslama becerilerine karsi mizikle egitimin
olumlu herhangi bir etkisinin olmadigini belirmislerdir. Ancak Caydere Oztosun ve Bulut Alir,

(2017) arastirmalarinda bu ¢alismada oldugu gibi arastirmaya 6zel sarkilar bestelememislerdir.

Yine bu arastirmada oldugu gibi arastirmaci tarafindan yapilan bestelerle ilkokul 4. sinif
fen bilimleri dersinde 5 hafta boyunca uygulamasini sirdidren Yangin, vd. (2016) ise
besteledikleri ¢ocuk sarkilarinin bu calismayla benzer olarak 6grenciler lzerindeki olumlu

sonuglarindan bahsetmisler, cocuklarin fen bilimleri dersine olan ilgi ve olumlu tutumlarinin
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arttigi sonucuna varmiglardir. Bestelerini arastirmacinin yaptigi bir diger calisma ise Tan’in (2016)
ilkokul ikinci siniflarda ylrattiga ¢alismadir. Matematik dersinin dogal sayilarla garpma konusu
arastirmacinin kendi besteleriyle birlikte islenmis ve bu arastirmanin sonuglariyla paralellik
gosterecek bicimde dersi muzikle isleyen grubun matematiksel becerilerinde geleneksel egitim

goren diger goze carpan farkliliklar oldugunu ortaya ¢ikarmistir.

Yapilan bu arastirmanin sonuglarinda da yer alan miuzikle egitimin 6grencilerin yazma
becerilerini gelistirmesi durumu Ertek Babag ve Yildiz’in (2018) “dil gelisiminde muzigin yeri
nedir?” sorusunun cevabini ortaya koymaya calistiklari arastirmalarinda da mevcuttur.
Arastirmalarina gore erken yaslarda miuzikle tanisip blyliyen 0-6 yas arasi ¢ocuklarin dil
gelisimlerinin de olumlu olarak etkilendigini ortaya koymuslardir. Yine bu arastirmayla benzer
olarak Gordon, Fehd ve McCandliss, (2015) kendi arastirmalarinda muzik ile egitimin
okuryazarlik becerilerini arttirip arttirmadiginin ve arttiriyorsa ne denli arttirdiginin cevabini
aramislardir. Arastirmalarinin sonunda elde ettikleri bulgular baglaminda miuzik egitiminin
fonolojik beceriler bakimindan farkindalik sagladigini bununla birlikte miizigin hem miuziksel
hem de dilsel gelisimi olumlu anlamda destekledigini ortaya koymuslardir. Yine Tomlinson da
(2013) arastirmasiyla birlikte erken yaslarda mizikle tanisan ve i¢ ice olan ¢cocuklarin 6n bilgilerini

ise kosmalarini daha kolay basardiklarini belirtmistir.

ilk okuma yazma &gretim siirecinde ilkokul birinci sinif dgrencilerinin yasadiklari
sorunlar ortaya koymayi hedefleyen Ozcan ve Ozcan, (2016) 6grencilerin dil birimlerini
algilamaya yonelik problemleriyle birlikte benzer sesleri ayirt etmedeki zorluklardan bahsetmis
ve bunun sebeplerinden birini de aileden kaynaklanan gigliklerin oldugunu belirmistir. Yapilan
bu arastirmada ilk okuma yazma sirecinde hissedilen sesler cocuk sarkilariyla birlikte verildigi
icin deney grubu 6grencileri birbirine benzer sesleri ¢ok daha kolay ayirt edebilmislerdir. Hem
okul 6ncesi hem de ilkokul birinci siniflari kapsayan bir diger arastirmada Fisher, (2001) tamamen
bu arastirmaya benzer amaglarla yola ¢ikmis ve miuzikle yapilan dil egitimi ile miziksiz
gerceklestirilen dil egitimi karsilastirmistir. Arastirmanin sonuglarinda ise uygulamanin
gerceklestirildigi 4 siniftan mazigin en aktif sekilde kullanildigi siniflarin okuma farkindaliklari ve

dil becerilerinde diger siniflara gore gozle gorilir bir fark oldugunu ortaya koymustur.

Kendi bir uygulama yapmak yerine okul 6ncesi 6grencilerine verilen muzikle egitiminin
onlarin okuma yazma becerilerine olan etkilerini ortaya koymayl amaclayan arastirmalarin
analizini yapan Bolduc (2008) arastirmasinda egitimlerinde muizigin destek olarak 6gretime dahil

edildigi bir egitim sireci ylriten okul 6ncesi dénem c¢ocuklarinda okuma ve yazma
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potansiyellerinin daha kolay aciga ¢iktigi 6ne stirilmustiir. 6. ve 7. siniflari kapsayan bir arastirma
yapan Celikkol (2007) ise mizigin kelime kazanimi (zerindeki etkisini incelemis ve bu
arastirmayla benzer sonuglara ulasmistir. Mizik ile birlikte 6grenen 6grencilerin geleneksel
o0grenme yontemlerine goére daha basarili olduklari ve derse karsi daha istekli, daha gtidiilenmis
olduklarini ortaya koymustur. Bunun yaninda 6grencilerin derse katilim oranlarinin da arttigini

belirmistir.

Arastirmalarinda muzik egitimi alan grubun; almayan gruba gore not ortalamalarinin ne
denli Ustin oldugunu ortaya koyan Sendurur ve Akgil Baris, (2002) miizigin yalnizca duygulari
tatmin eden bir sanat dali olmadigini ayni zamanda bilissel gelisime de olumlu anlamda etki
ettigini belirmislerdir. Bu arastirmada da miuzikle ilk okuma yazma 06gretimi alan 6grencilerin;
almayan 6grencilere gore bilissel diizey bakimindan ne denli Gstiin ve donanimli halde sireci
tamamladiklari ortaya konmustur. Lakin bu noktada ilk okuma yazma 6gretim sirecinin
uygulayicilari olan sinif dgretmenlerine de biiyiik rol diismektedir. Yokus ve Onk Avsar (2014)
sinif 6gretmeni adaylarinin mizik dagarlarini tespit ettikleri arastirmalarinda, 6gretmen
adaylarinin miizik dagarlarinin diistik olduklarini séylemislerdir. Ek olaraksa yine bu arastirmanin
onerilerinde yer aldig Gzere sinif 6gretmeni adaylarinin mizik konusunda daha donanimli hale

getirme yolundaki calismalarin arttirilmasi 6nerisinde bulunmuslardir.

Arastirmada elde edilen sonuglardan yola ¢ikarak birtakim su énerilerde bulunulmustur:
Milli Egitim Bakanhgi Tiirkce Ogretim Programi’nda ilk okuma yazma 6gretiminde ritim ve mizik
kullanimina yer verilmeli; sinif ortamlari muzik altyapisina uygun sekilde diizenlenmeli, okullarda
mizik atolyeleri ve mizik odalari aciimali; sinif 6gretmenleri ve 6gretmen adaylari ritim ve
mizikle ilk okuma yazma 6gretimi konusunda bilgilendirilmeli; ritim ve mizikle egitimin, egitim
ve O0gretim silirecine olumlu ve olumsuz etkilerini ortaya koyacak arastirmalar yapilmasi alana

katki saglayacaktir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde gikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
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YAZAR SORUMLULUK BEYANI

Yazarlar bu galismanin “Kavramsal Cergeve, Arastirma, Kaynaklari Toplama, Yazi Taslagi ve
Gorsellestirme” kisminin Burak SAHIN, “Tasarimi, Veri Analizi ve Yazilim, inceleme ve

Dizenleme” kisminin Dog. Dr. Yalgin BAY tarafindan yapildigini beyan ederler.
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