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Bu calismanin amaci, yaratict drama destekli grup psikoterapisinin ozel gereksinimli
¢ocugu olan annelerin problem ¢ézme ve o6znel iyi olus diizeylerine etkisinin
incelenmesidir.  Arastirmamin  ¢alisma grubunu, Istanbul‘da bir rehberlik ve
arastirma merkezinde takip edilen ¢ocuklarin annelerinden olusan toplam 20 kisi
olusturmaktadir. Arastirma, ontest sontest kontrol grubu olmayan yar: deneysel
desen iginde yiiriitiilmiistiir. Yaratici drama destekli grup psikoterapisi her biri
90 dakika siiren 10 oturumda ve iki grup halinde gerceklestirilmistir. Calismada
Sosyodemografik Bilgi Formu kullanilmis olup yaratici drama destekli grup
terapisinin baslangicinda ve bitiminde Problem Cézme Olgegi ve Oznel Iyi Olus Olgegi
uygulanmistiv. Arastirma verilerinin ¢oziimlenmesinde nicel verilerin karsilastiriimasi
ve non- parametrik iki grup arasindaki farki analiz etmek icin iki bagimli degisken
testi olan Wilcoxon Isaretlenmis Mertebeler Testi kullanilmistir: Parametrik olmayan
iki grup arasinda nicel veri karsilastiriimasinda Mann Withney U Testi, ikiden
fazla grup karsilastirmalart icin Kruskal-Wallis Testi kullanmiilmistir. Yaratict drama
destekli grup psikoterapisinde 6znel iyi olus dl¢egi ontest-sontest puanlart arasindaki
fark istatistiksel olarak anlamli bulunmamistir (z=-0,747; p>.05). Katilimcilarin
problem ¢ézme envanteri ontest-sontest puanlar: arasindaki fark istatistiksel olarak
anlamli bulunmugtur (z=-.2,580; p<.05). Bu sonuca gore katilimcilarin problem
¢ozme becerilerinin arttigr goriilmektedir. Yaratici drama, ozel gereksinimli ¢ocugu
olan annelerin ihtivaclarina yénelik olarak onlara onemli kazamimlar getirebilecek
bir yontem olarak bu ¢alismada ele alinmistir. Bu baglamda yaratici drama, ozel
gereksinimli ¢ocuklar ve aileleriyle yapilan ¢alismalara katki saglayabilecek, bir
grupla ¢alisma yontemi olarak degerlendirilmektedir. Calisma, ozel gereksinimli
bireylerin ailelerine psikososyal destek alternatifi sunma agisindan onem tasimaktadir.
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Giris
Ozel gereksinimli ¢ocuklar, bireysel ve gelisim dzellikleri ile egitim yeterlilikleri agisindan
¢esitli nedenlerle akranlarindan beklenen diizeyde farklilik gostermektedir. Ozel gereksinimli gocugu
olan ebeveynler, psikolojik, sosyal ve ekonomik yonden sorun yasamaktadir (Avsaroglu ve Giiles,
2019). Ozel gereksinimli gocuklarm anneleri genellikle birincil bakim verenlerdir. Bu baglamda
annelerin 6znel iyi oluglari, problem ¢dzme becerilerine sahip olmalar1 ve stresi yonetebilmeleri
onem arz etmektedir.

Bronfenbrenner’in ekolojik sistemler kurami, ev ve okul iligkilerinin énemine deginen
en temel yaklasimlardan biridir. Bu yaklasimin merkezinde ¢ocuk vardir. Cocugu cevreleyen
ve etkileyen dort sistemi Mikrosistem, Mezosistem, Egzosistem ve Makro Sistem olarak ele alir
(Bronfenbrenner, 1979). Genel olarak 6zel gereksinimli bireylerin aileleri, sok, reddetme, depresyon,
karmasa, sucluluk, kizginlik, pazarlik, kabul ve uyum agamalarindan gegmektedir (Cavkaytar, 2018).
Bir¢ok kuram ve uygulamalari, 6zel gereksinimli bireylerin ve ailelerinin saglikl bir sekilde geligimi
icin modeller sunmaktadir. Bu baglamda 6zel gereksinimli bireylerin ailelerine yonelik yaratict drama
caligmalart énemli bir alan olarak karsimiza c¢ikmaktadir (Bronfenbrenner,1986). Bu c¢alismada
ise yaratici drama, grup psikoterapisi kapsaminda bir ara¢ olarak yararlanmilmistir. Tiirkiye’de 6zel
egitim hizmetleri Ozel Egitim Hakkinda 573 sayili Kanun hiikkmiinde Kararname dogrultusunda
yiirtitiilmektedir ve egitim alaninda bircok 6énemli ¢agdas gelismeyi icermektedir (Eripek, 2002).
Deneyimlemek, 6grenmenin daha etkin ger¢eklesmesinde énemli bir belirleyicidir. Bu baglamda
yaratict drama uygulamalari; bireylerin duygularini fark etmeleri, anlamalar1 ve degisimleri icin bir
katalizor olarak diistiniilebilir.

Yaratic1 drama, bir yasam pratigi ve bireylerin kisisel gelisimiyle yakindan ilgilidir.
Katilimcilarin diisiinme, dinleme, konusma ve iletisim becerileri kazanmalarina yardimer olarak
problem ¢6zme, plan yapma gibi yasam becerileri kazanmalarinda etkilidir (Adigiizel, 2013). Aktif
ve deneyimsel bir psikoterapi ortami1 yaratan yaratict dramanin, 6zel gereksinimli bireyler {izerinde
olumlu etki sundugu bulunmustur (Feniger-Schaal ve Orkibi, 2020). Yaratici drama, katilimcilara
sadece sorunlarindan bahsetmek yerine onlara sorunlari canlandirma olanagi sunmaktadir. Rol
oynama, ister kendiliginden ister metne dayali olsun, rollerin canlandirilmasi anlamima gelir ve
oyuncular tiim canlandirma boyunca kimliklerini degistirmeden kendi kimliklerinde kalirlar
(Kipper ve Ritchie, 2003). Yaratict dramanin grup dinamiklerinin belirlenmesi, etkinlik kurallarinin
olusturulmasi, etkinliklerin agiklanmasi gerekmektedir (Liu, 2020).

Yaratict drama miidahalelerinin, olumlu tutum ve davranis kazanimlarinda (Demir Acar ve
Bayat, 2019), benlik saygisinin (genel benlik, sosyal benlik, akademik benlik ve ebeveyn benlik
saygisi) gelisiminde (Yiicesan ve Sendurur, 2018) olumlu etkilerinin oldugu saptanmistir. Duygularin
diizenlenmesi, farkindalik ve sosyal etkilesim i¢in de olumlu katkilar1 olan bir miidahale olarak
gorilmektedir (Pulos, 2020; Wang ve ark., 2020). Engelli yasayan bir¢cok geng, sosyal rollerini
yerine getirmede akranlarmin gerisinde kalmaktadir (Kingsnorth ve ark., 2019). Ozel gereksinimli
¢ocugu olan ebeveynler daha fazla stres ve bakim sorunu yagamaktadir (Nik Adib ve ark., 2019).
Ebeveynlerin, ¢ocuklarinin ruhsal ve bedensel olarak saglikli gelisiminde dnemli rol oynadiklart
bilinmektedir (De Wit ve ark., 2018; Sanders ve Turne, 2018). Ayrica ebeveynlik stresinin ¢ocuklarin
gelisimi {izerinde olumsuz etkileri bulunmaktadir. Insanlar stresli veya endiseli olduklarinda empatik
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bir tutum sergilemeleri zorlagsmaktadir (De Wit ve ark., 2018). Ebeveynler, 6zel gereksinimli
cocuklarimi kabullenmekte ve bakimlarimi siirdiirmekte zorlanmaktadir (Nik Adib ve ark., 2019).

Bir miidahalenin katilimcilarin davranigsal degisiklikleri tizerindeki etkisini 6lgmek
sosyal kosullarla yakindan ilgilidir (Breuer ve ark, 2016). Rol oynamanin, etkilesimli oyunlar ve
tartigmalari igeren etkinlik temelli yaklasimin ebeveynler i¢in giivenli bir alan yaratmaya ve gercek
bir degisim kiiltirii olusturmaya yardimci oldugu ileri siiriilmektedir (De Wit ve ark., 2018).
Dramanin terapi amagli kullanildigi ¢alismalarda, spesifik olarak oyun ve somutlastirma tekniklerinin
entegrasyonunun, kisilerin kendilerindeki ve baskalarindaki giiclii duygular1 ve davranislari daha
iyi tamimalari1 ve anlamalarinmi sagladigi ileri siiriilmektedir (Rose ve Rose, 2020). Drama lideri
yapilacak calismanin amacina ve grubun yapisina gore siireci belirler. Ayrica yapilandirilmig belli
asamalar1 izlemek durumundadir. Yaratici drama etkinlikleri, katilimcilarin elestirel diisiinme,
problem ¢odzme, isbirligi, iletisim, yaraticilik ve 6z farkindalik hakkinda bilgi edinmelerini saglar.
Yaratict drama uygulamalarinda iletisimin en dnemli bilesenlerinden biri, beden ve duyularin etkin
kullanimidir (Adigiizel, 2006). Son yillarda 6zel gereksinimli bireylerin egitimi ve sosyallesmesinde
ayrica ailelerinin egitiminde yaratici dramanin daha yaygin bir sekilde yer aldigi goézlenmektedir
(Senol ve Metin, 2021).

Ebeveynlerin ¢ocuklar {izerindeki olumsuz etkilerini azaltmak ve yetkin ebeveynligi tesvik
etmek icin gerceklestirilen arastirma ve projeler tiim topluma biiyiik fayda saglayabilecek potansiyele
sahiptir. Arkadasliklar icinde bagka tiir destekler de paylasilabilse de (6rnegin, bilgi, cocuk bakimi),
onceki arastirmalar duygusal destegin 6zel 6nemini vurgulamistir (Boehm ve Carter, 2016). Olumsuz
cocukluk deneyimleri nedeniyle bireyler yasamlar1 boyunca ¢esitli fiziksel, zihinsel ve sosyal saglik
sorunlar1 yasayabilirler. Bireylerin strese tepkilerini ve basa ¢ikma stratejilerini anlamak, stresin
nedenleri kadar 6nemlidir (Amine, 2018). Tiirkiye’de yapilan bazi ¢aligmalar (Arbay ve Akfirat,
2012; Kaya ve Eratay, 2009) yaratici drama yonteminin 6zel gereksinimli bireylerin sosyal beceri
gelisimindeki etkililigini ortaya koymaktadir. Aile egitimleri agisindan ise Zihin Engellilere Ozbakim
ve Ev I¢i Becerilerinin Ogretiminde Bir Aile Egitim Programi (OZEBOP), Gelisimsel Yetersizligi
Olan Cocuklarin Annelerine Egitim Uzmanlariyla Calisirken Gerekli Olan Etkili {letisim Becerilerinin
Kazandirilmasi Programi, Baba Destek Programi (BADEP), Anne Destek Programi (ADEP), Aile
Bilgi ve Destek Egitim Programi (E-ABDEP) 6rnek verilebilir (Cavkaytar, 2018; Cankaya ve Kuzu,
2018). Her bir program, genel olarak hedefledigi gruplara 6zgii etkinlikler ve bilgiler icermektedir.
Yaratict drama destekli grup psikoterapisinin 6zel gereksinimli ¢ocugu olan annelerin problem
¢ozme ve Oznel iyi olug diizeylerine etkisinin incelenmesini amaglayan bu arastirmanin, Tiirkiye’de
bu konudaki miidahale ¢alismalarindan biri olarak alana katki saglayacag diistintilmektedir.

Yontem

Arastirma Yontemi

Aragtirma Ontest, sontest kontrol grubu olmayan yar1 deneysel desen i¢inde yiiriitiilmiistiir.
Bu desen, katilimcilarin deneysel arastirmanin dncesinde ve sonrasinda, bagimli degisken ile ilgili
Olciime tabi tutulmasidir. Yar1 deneysel desen, biitiin degiskenlerin kontrol altina alinmasinin miimkiin
olmadigr durumlarda kullanilan deneysel desendir (Biiylikoztiirk, 2007; Karasar, 1999, s. 86).
Program 6ncesinde goniillii ebeveynler ile yapilan yari yapilandirilmis bir goriisme ile katilimcilar
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program hakkinda detayli olarak bilgilendirilmistir. On goriisme, katilimeilarin yasadiklar1 sorunlar
hakkinda veri toplanmasini saglamistir. Her goriisme uzman bir psikolog tarafindan yapilmis ve
20-30 dakika araliginda siirmiistiir. Goriismelerin sonunda ortak konu listesi olusturularak bu
baglamda oturumlarda islenecek konular; iletisim becerileri, problem ¢6zme ve stresi yonetme
becerileri, duygu odakli basa ¢ikma, farkindalik, etkili disiplin uygulamalari, ¢ocuklarin gelisimsel
ihtiyaglarinin dikkate alinmasi, olumlu ¢ocuk davraniglarinin taninmasi olarak belirlenmistir.
Calismada katilimcilar iki gruba ayrilmistir. Sosyodemografik Bilgi Formu arastirmacilar tarafindan
yiiz yiize goriisme ile doldurulmustur. Problem Cézme Envanteri (PCE) ve Oznel lyi Olus Olgegi,
yaratict drama destekli grup psikoterapisi uygulanmadan once Ontest; calisma siireci sona erdikten
sonra ise sontest olarak uygulanmustir.

Yaratict drama uygulamasi birkag asamada gergeklestirilmistir ve etkinligin
yapilandirilmasinda izlenmesi gereken asamalar; 1sinma-hazirlik calismalari, canlandirma (esas
calisma) ve degerlendirme-tartigma calismalart olarak belirlenmistir  (Adigiizel, 2006; Akyol,
2003; Karadag ve Caligkan, 2005). Grup yoneticisinin rehberliginde gerceklesen bu asamalarda
spontane ve yaraticl bir tutum izlenmistir. ikinci asama olan canlandirmada katilimcilarin ifade
ettikleri bazi problemler ve sorunlar tizerinde calisilmistir. Bu ¢alisma, katilimer profiline uygun
karakterlerin olusturulmasi ve olusturulan karakterler {izerinden canlandirmalarin oynanmasi
seklinde devam etmistir. Son asama ise katilimcilarin duygularini ve deneyimlerini paylagsmasindan
olusmustur. Yaratict drama silirecinden sonra oturumun tiimil terapotik acidan degerlendirilerek
grupla psikoterapi siireci iginde farkli degerlendirmeler yapilmistir. Oturumlarda sadece yaratici
drama yapildigint belirtmek biiylik bir yanilgi olacaktir. Tiim atdlyelerde yaratici drama siireci,
grupla psikoterapi silirecinde ara¢ olarak degerlendirilmistir. Katilimcilar, lizerinde doniistiiriicti
bir deneyim yasamalari hedeflenen yaratici drama grubu, yaratict drama konusunda egitimli ve
deneyimli bir klinik psikolog tarafindan yonetilmis kurgusal bir diinya ve yaratilan karakterler
tizerinden siire¢ devam edecek sekilde 10 oturumda tamamlanmistir. Grup igerisindeki katilimcilar
birbirlerini dinleyerek, birbirlerinden 6grenerek birbirleriyle bag olusturmuslardir. Bu durumun
sonucunda olusan pozitif grup dinamikleri, katilimcilarin yeni ebeveynlik davraniglari ve basa ¢ikma
stratejileri gelistirmelerini desteklemektedir. Grup icerisindeki bireylerin kendileri ile benzer sorunlar
yasayanlarla paylasimlarda bulunmalart onlara yalniz olmadiklarii hissettirir ve bu énemli bir
paylasimdir. Bu paylasimlarla sorun yasadiklar1 duygu, diisiince ve davraniglara karsi ortak ¢oziimler
gelistirebilirler. Ayrica ebeveynlerin ¢ocuklartyla daha etkin iligki kurmalarimi desteklemektedir.
Ebeveynlerde degisim yaratmayi hedefleyen calisma, sorumluluk almaya tesvik edicidir. Her
oturumun sonunda katilimcilardan olumlu ve olumsuz duygusal siiregleri hakkinda goriisleri ve
iyilestirme Onerileri alinmistir. Yeni deneyimlerin ve degisimlerin giinliik hayata adaptasyonu i¢in
katilimcilara ev ddevleri verilmistir. Goriismeler ve grup toplantilari istanbul’da 6zel bir danismanlik
merkezinde gergeklestirilmistir.

Cahisma Grubu

Arastirmanin ¢aligma grubunu, Istanbul’da bir rehberlik ve arastirma merkezinde takip
edilen ¢ocuklarin annelerinden olusan toplamda 20 kisi olusturmaktadir. Katilimcilara istediklerinde
calismadan ayrilma haklar1 oldugu konusunda bilgi verilmis, onlardan gonilli olduklarma
dair bilgilendirilmis onamlari yazili olarak alinmistir. Katilimcilar yaratict drama destekli grup
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psikoterapisi Oncesi ve sonrasinda degerlendirilmis, grup terapisine baslamadan once ve terapi
sonlandiktan sonra dlgekler uygulanmistir.

Veri Toplama Araclar

Sosyodemografik Bilgi Formu: Arastirmacilar tarafindan olusturulan form; yas, cinsiyet,
egitim diizeyi, medeni durum, ¢alisma durumu ve sosyal giivence durumu gibi bilgileri igermektedir.

Problem Cozme Envanteri (PCE): Heppner ve Petersen tarafindan 1982 yilinda
gelistirilmistir. Bireylerin karsilastiklar1 sorunlara nasil tepki verdiklerini 6lgmeyi hedeflemektedir.
Otuz bes maddeden olusan olgekte 32 madde degerlendirmeye alinmaktadir. Olgek altili likert
seklinde puanlanmaktadir. Tiirk kiiltiiriine uyarlama caligsmalar1 Taylan (1990) ve Sahin, Sahin ve
Heppner (1993) tarafindan yapilmistir. Olgegin Cronbach alfa katsayisi. 86°dir. Alian yiiksek puan,
problem ¢dzme becerisi algisinin diisiik oldugunu gostermektedir.

Oznel Iyi Olus Olgegi: Tuzgdl-Dost (2004) tarafindan gelistirilen &znel iyi olus dlcegi
46 maddeden olugmaktadir. Olgekten almabilecek puan 46 ile 230 arasinda degismektedir. Olgek
maddelerinin 26’si olumlu 20’si olumsuz ifade seklindedir. Olgek bireylerin yasamlar1 hakkindaki
biligsel degerlendirmeleri ile olumlu ve olumsuz duygularin siklig1 ve yogunlugunu belirleyerek
oznel iyi olus diizeylerini tespit etmeyi hedeflemektedir. Olgek besli likert seklinde puanlanmaktadir.
Olgegin i¢ tutarlilik katsayisi .93, giivenirlik katsayis1 .86dir. Olgekten alinan yiiksek puan, dznel iyi
olus diizeyinin yiiksek olduguna isaret etmektedir.

Verilerin Analizi

Bu ¢alismada elde edilen verilerin analizi yapilirken, veriler bilgisayara sayisal ifade olarak
girilmis ve bu verilerin Sosyal Bilimler igin Istatistik Paket Program (Statistical Program for Social
Sciences-SPSS 25.0) kullanilarak istatistiksel analizleri yapilmigtir. Analizlere baslamadan once
veriler normal dagilim agisindan incelenmistir. Orneklem sayis1 30°dan kii¢iik oldugu i¢in Arastirma
degiskenlerinin Orneklem grubunda normallik dagiliminin analizi i¢in yapilan Non-Parametrik
testler uygulanmigtir. Uygulanan analizinde %95 giivenilirlik diizeyi esas alinmistir. Nicel verilerin
karsilagtirilmasinda non- parametrik, iki grup arasindaki farki analiz etmek i¢in iki bagimli degisken
testi olan Wilcoxon Isaretlenmis Mertebeler Testi kullanilmistir. Parametrik olmayan nicel verilerin
karsilagtirilmasinda Mann Withney U testi, ikiden fazla grup karsilastirmalari i¢in Kruskal-Wallis
testi kullanilmistr.

Arastirma ve Yaymn Etigi

Bu ¢aligmanin verilerinin 2019 yilinda toplanmasi nedeniyle arastirma kapsaminda Etik
Kurul izni gerekmemektedir. Yapilan arastirma “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve
Yaym Etigi Yonergesi’nde belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin
“Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baglikli ikinci boliimiinde belirtilmis olan
eylemlerin hi¢biri meydana gelmemistir.

Bulgular

Bu bdliimde arastirmaci tarafindan hazirlanan demografik bilgi formundan elde edilen
bulgular yer almaktadir.
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Tablo 1. Orneklem Grubunun Demografik Degiskenlere Gére Dagilum

f 0/0
Yas 25-35 8 40,0
36-45 7 35,0
45 ve ustii 5 25,0
Toplam 20 100,0
Cinsiyet Kadmn 20 100,0
Medeni Durum Evli 20 100,0
Ka¢ Cocuk Sahibi 1 4 20,0
2 10 50,0
3 3 15,0
4 1 5,0
5 1 5,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Meslek Isci 1 5,0
Ev Hanimi 18 90,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Egitim Durumu Okur-yazar degil 1 5,0
Okur-yazar 1 5,0
flkokul 10 50,0
Ortaokul 20,0
Lise 3 15,0
Lisans-Lisansiistii 1 5,0
Toplam 20 100,0
Sosyal Giivence Var 18 90,0
Yok 1 5,0
Toplam 19 95,0
Kayip 1 5,0
Toplam 20 100,0
Calisiyor musunuz Evet 3 15,0
Hayir 17 85,0
Toplam 20 100,0
Herhangi Bir Rahatsizhk Var 8 40,0
Yok 12 60,0
Toplam 20 100,0

Tabloda goriildiigii iizere, ¢alisma grubunun %40°1 25-35 yas arasi, %35°1 36-45 yas arast,
%25°1 45 ve iizeri yasta, %100°1 kadin, %100.0°1 evli, %20’sinin 1 ¢gocugu var, %50’sinin 2 ¢gocugu
var, %15’inin 3 ¢ocugu var, %5’inin 4 ¢ocugu var,% 5.0’inin 5 ¢ocugu var, %51 is¢i, %90’1 ev
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hanimi, %5°1 okur-yazar degil, %50’si okur-yazar, %50°si ilkokul mezunu, %20’si ortaokul mezunu,
%15°1 lise mezunu, %5’1 lisans-lisansiistii mezunu, %90’ mnin sosyal giivencesi var, %5’inin sosyal
giivencesi yok, %15’1 calistyor, %85°1 ¢alismryor, %40’ min herhangi bir rahatsizlig1 var, %60’ 1nn
herhangi bir rahatsizlig1 yoktur.

Tablo 2. Oznel Iyi Olus Olcegi Ontest-Sontest Ortalamalart Arasinda Anlamli Bir Farklilik Olup
Olmadigini Belirlemek Amaciyla Yapilan Non-Parametrik Wilcoxon Isaretlenmis Mertebeler Testi

Sonuclart
N SO ST Z p
Oznel Iyi Olus Olgegi-SonTest—Son Test Negatif Siralar 92 9,44 8500  -747 0,455
Oznel lyi Olus Olgegi- On Test Pozitif Siralar 11b 11,36 125,00
Esit Oc
Total 20

a. OznellyiOlugOlgeg-Sontest < OznellyiOlusOlgegi-Ontest
b. OzneliyiOlusOlgegi-Sontest > OznellyiOlusOlgegi-Ontest
c. OznellyiOlusOlgegi-Sontest = OznellyiOlusOlgegi-Ontest

Tabloda goriilebilecegi tlizere, 6znel iyi olus Ol¢egi puanlart Ontest-sontest siralamalar
ortalamalarmin anlamli bir farklilik gosterip gdstermedigini belirlemek amaciyla yapilan Non-
Parametrik Wilcoxon Isaretlenmis Mertebeler testi sonucunda, siralama ortalamalar1 arasindaki fark
istatistiksel olarak anlamli bulunmamustir (z=-0,747; p>.05).

Tablo 3. Problem Cozme Envanteri Ontest-Sontest Ortalamalart Arasinda Anlaml Bir Farklilik
Olup Olmadigini Belirlemek Amaciyla Yapilan Non-Parametrik Wilcoxon Isaretlenmis Mertebeler
Testi Sonuclart

N S.0 S.T Z p
ProblemCo6zmeEnvanteri—Son Test Negatif Siralar 15a 11,60 174,00 -2,580 0,010
ProblemCo6zmeEnvanteri-On Test Pozitif Siralar 5b 7,20 36,00
Esit Oc
Total 20

a. ProblemCézmeEnvanteri-SonTest < ProblemC6zmeEnvanteri-OnTest
b. ProblemCo6zmeEnvanteri-SonTest > ProblemC6zmeEnvanteri-OnTest

c. ProblemCézmeEnvanteri-SonTest = ProblemC6zmeEnvanteri-OnTest

Tabloda goriilebilecegi iizere, problem ¢dozme envanteri puanlari Ontest-sontest siralama
ortalamalarmin anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan Non-
Parametrik Wilcoxon Isaretlenmis Mertebeler testi sonucunda, siralama ortalamalar1 arasindaki
fark istatistiksel olarak anlamli bulunmustur (z=-.2,580; p<.05). Bu sonuca gore son teste alinan
puanlarin daha diisiik oldugu goriilmektedir. Buradan 6rneklemin problem ¢6zme becerilerinin
arttigini soyleyebiliriz.
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Tablo 4. Yas Degiskenine Gore Problem Cozme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest Puanlarimin Karsilagtirilmast I¢in Yapilan Non-Parametrik Kruskal-Wallis Testi

Sonuclart
N S.0 X2 Sd. p
Problem Cézme Envanteri-OnTest 25-35 8 11,88 1,189 2 0,552
36-45 7 10,57
45 ve tstii 5 8,20
Total 20
Problem Cézme Envanteri-SonTest 25-35 8 12,69 2,286 2 0,319
36-45 7 10,00
45 ve ustii 5 7,70
Total 20
Oznel Iyi Olus Ol¢egi-OnTest 25-35 8 8,00 5268 2 0,072
36-45 7 9,71
45 ve tisti 5 15,60
Total 20
Oznel Iyi Olus Ol¢egi-SonTest 25-35 8 10,81 0279 2 0,870
36-45 7 11,00
45 ve usti 5 9,30
Total 20

Tabloda goriildiigii iizere, Problem Cézme Envanteri Ontest-Sontest ve Oznel Iyi Olus
Olcegi Ontest-Sontest siralama ortalamalarinin yas degiskenine gore anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla yapilan Kruskal Wallis-H sonucunda gruplarinin siralamalar
ortalamalar arasindaki fark istatistiksel olarak anlamli bulunmamustir (p>05).

Tablo 5. Bilinen Rahatsizlik Degiskenine Géore Problem Cozme Envanteri Ontest-Sontest ve Oznel
Iyi Olus Olgegi Ontest-Sontest Puanlarimin Karsilastirilmast I¢in Yapilan Non-Parametrik Man-
Whitney-U Testi Sonug¢lart

Herhangi bir rahatsizhk N SO S.T U W V4 p
Problem Cozme Envanteri-OnTest Var 8 7,75 62,00 26,000 62,000 -1,697 0,090
Yok 12 12,33 148,00

Total 20
Problem Cézme Envanteri-SonTest Var 8 8,25 66,00 30,000 66,000 -1,396 0,163
Yok 12 12,00 144,00

Total 20

Oznel Iyi Olus Olgegi-OnTest Var 8 10,75 86,00 46,000 124,000 -0,154 0,877
Yok 12 10,33 124,00
Total 20

Oznel iyi Olus Olgegi-SonTest Var 8 8,88 71,00 35,000 71,000 -1,004 0315
Yok 12 11,58 139,00
Total 20
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Tabloda goriildiigii iizere, Problem C6zme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest siralamalar ortalamalarmin bilinen rahatsizlik degiskenine gére anlamli bir farklilik
gosterip gostermedigini belirlemek amaciyla yapilan Man-Whitney-U sonucunda gruplarinin
siralamalar ortalamalari arasindaki fark istatistiksel olarak anlamli bulunmamistir (p>05).

Tablo 6. Calisma Durumu Degiskenine Gére Problem Cozme Envanteri Ontest-Sontest ve Oznel
Iyi Olus Olgegi Ontest-Sontest Puanlarinin Karsilastirilmast I¢in Yapilan Non-Parametrik Man-
Whitney-u Testi Sonuglart

Calisiyor musunuz N S.O0 S.T U w Z p
Problem Cozme Envanteri-OnTest Evet 3 733 22,00 16,000 22,000 -1,006 0,315
Hayir 17 11,06 188,00

Total 20
Problem C6zme Envanteri- Evet 3 8,67 26,00 20,000 26,000 -0,585 0,559
SonTest Hay1r 17 10,82 184,00
Total 20
Oznel Iyi Olus Ol¢egi-OnTest Evet 3 1433 43,00 14,000 167,000 -1,217 0,223
Hayrr 17 9,82 167,00
Total 20
Oznel Iyi Olus Ol¢egi-SonTest Evet 3 12,50 37,50 19,500 172,500 -0,636 0,525
Hayir 17 10,15 172,50
Total 20

Tabloda goriildiigii iizere, Problem C6zme Envanteri Ontest-Sontest ve Oznel Iyi Olus Olgegi
Ontest-Sontest siralamalar ortalamalarinin ¢alisma durumu degiskenine gére anlamli bir farklilik
gosterip gostermedigini belirlemek amaciyla yapilan Man-Whitney-U sonucunda gruplarimin
siralamalar ortalamalari arasindaki fark istatistiksel olarak anlamli bulunmamistir (p>05).

Tartisma, Sonuc ve Oneriler

Bu calismada yaratici drama destekli grup psikoterapisinin 6zel gereksinimli ¢ocugu
olan annelerin problem ¢dzme ve 6znel iyi olug diizeylerine etkisinin incelenmesi amag¢lanmaistir.
Yaratic1 drama destekli grup psikoterapisi alan katilimcilarin problem ¢6zme becerilerinin arttigi
saptanmistir. Arastirmada ulagilan sonuglar, yaratict drama ve grup psikoterapisi igerisinde benzer
teknikleri kullanan g¢aligmalarla uyumludur (Feen-Calligan ve ark., 2020; Siikrii ve ark., 2018;
Uzundz ve Demirhan, 2017; Karakelle, 2019; Sela ve ark., 2019). Oznel iyi olus 6lgegi puanlari
ontest-sontest ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmamustir. Oznel iyi olusu
degerlendirmek amaciyla hazirlanmig programlarin uygulandigi ¢alismalarda pozitif yonde anlamli
iliski oldugunu ileri siiren birgok aragtirma bulunmaktadir (Eren ve ark., 2020; Sagkal ve Tiirniikli,
2017; Seligman ve ark., 2005; Malkog, 2011). Bu ¢alismada 6znel iyi olus diizeyinde anlamli bir
farkin olmamasi, bahsi gecen diger ¢alismalarda benzer 6znel iyi olus etkinlik programlarmin
kullanilmamis olmasiyla agiklanabilir. Bu ¢alismanin programi katilimcilarla yapilan 6n goriisme
sonrasinda ihtiyaglar1 dogrultusunda belirlenmistir.

Grup terapisi bireylerin farkindaligini, etkilesimi ve kisiler arasi iligkileri arttirmay1
hedeflemektedir. iliskisel deneyimler kisilerde i¢ grii saglamaktadir. Dolayistyla grup terapisi, kisinin
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kendini tanimasina ve davranislarinin ¢evreyi nasil etkiledigini fark etmesine yardimei olmaktadir.
Duygularim genellikle sozlii olmayan etkinlikler kullanilarak yaratici drama yardimiyla somutlagmis
deneyimler haline donmesi, ¢atisma ¢6zme konusunda katilimcilara yardimci olmaktadir (Fellin &
ark., 2019). Karakelle (2009), yaratic1 drama siirecinin yetiskin gruplarinda farkli diistinme, akicilik
ve esnekligin iki 6nemli yoniinii gelistirmeye yardimci olabilecegini bulmustur. Bu baglamda yaratici
drama yardimiyla gelistirilen yetkinlikler yoluyla bu ¢alismanin problem ¢6zme becerilerinin artmasi
ile ilgili bulgu 6nceki agiklamalarla uyumludur.

Scherer ve arkadaslarinin (2019), zihinsel ve gelisimsel geriligi olan ¢ocuklarin ebeveynlerinin
depresyon ve kaygi diizeylerini inceledigi meta-analizde; zihinsel engelli ¢ocuklarin ebeveynleri
arasinda depresif belirtilerin yiiksek oldugu belirlenmistir. Engellilik diizeyinin artmasi ve ¢cocugun
komorbid engellerinin var olmasi ebeveynlerde depresyon semptomlariyla iligkili bulunmustur.
Bunun temel nedeni ise artan hastalik siddetinin daha fazla davranis problemini ve bakim
ihtiyacini beraberinde getirmesidir (Machado & ark., 2016). Calismada 6znel iyi olus diizeylerinde
istatistiksel olarak anlamli bir farkliligin bulunmamasi, annelerde olasi psikiyatrik destek ihtiyacinin
karsilanmiyor olmasiyla da aciklanabilir. Ayrica 6zel gereksinimli ¢ocuklarin egitim ihtiyaclarmin
ve destek ihtiyaglarinin giderilmesinde yasanan eksikliklerin annelerin 6znel iyi oluslarini etkileyen
onemli faktorler oldugu goz ardi edilmemelidir.

Drama, fiziksel, zihinsel ve emosyonel bilesenleri bulunan 6z denetim ve ig birligi gerektiren
bir 6grenme stratejisi olarak tanimlanmaktadir (Akdemir ve Karakus, 2016; Uzun6z ve Demirhan,
2017). Gergekei simiilasyon egzersizleri, duygusal zekanin gelismesine katkida bulunmaktadir. Kisi,
rol yapma teknigi ile canlandirdig: karakterle empati yapabilmekte ayrica kendinde ve digerlerinde
duygularin taninmast ve yonetilmesine imkan vermektedir (Adigiizel, 2006; Nazlier ve Akoglu,
2018). Yaratici dramanin kisinin elestirel diisiinme becerileri {izerine olumlu etkileri oldugu ileri
siiriilmektedir (Uzundz ve Demirhan, 2017). Yaratic1 drama, hayal giiclinlin yardimiyla hayali roller
ve durumlar yaratarak sorunlari, fikirleri, duygular1 ve olaylar kesfetmeye tesvik eden bir aragtirma
yolculugudur. Dogaclama ve rol oynama tekniklerini kullanarak ve bir konuyu canlandirarak
caligmalar yiiriitiiliir. Yaratict dramanin temel 6zelliklerinden biri olan dogaglama, daha ¢ok yaratici
siireg, giinliik sohbetler ve igbirligi gibi bazi 6zelliklerden olusur. Andolfi ve arkadaglarinin (2017)
calismalarinda belirtildigi gibi viicut hareketleri ve jestleri, yeni fikirlerin olusumunu ve durus, yaratici
gorevlerdeki bir performanst modiile eder, bdylece yenilik¢i fikirlerin tiretilmesini kolaylagtirir.

Alan yazindan ve ilgili arastirma sonuglarindan hareketle, 6zel gereksinimli ¢ocugu olan
ebeveynlerde elestirel diisiinmeyi gelistirmenin bir yolu yaratic1 drama uygulamalari olabilir. Kisiler
diisiincenin yaratici yonlerini kullanarak problem ¢6zme ve stres yonetimi konusunda farkli bakis
acilar1 kazanabilirler. Sorunlari ¢6zmek i¢in yeni stratejiler kullanabilirler. Ayrica isbirligi ve iletigim
becerileri de grup etkinlikleri ile gelistirilebilir. Etkili ebeveynlikle ilgili yeni i¢ goriiler ve eylemler,
ebeveynlerin ¢ocuklartyla daha kaliteli vakit gecirmelerine yonelik yaratici ve daha esnek tutum
kazanmalarimi destekleyebilir. Ozel gereksinimli ¢ocuklarin annelerine uygulanan yaratici drama
destekli grup terapisinin ardindan katilimeilarin problem ¢ézme becerilerinin grup terapisi 6ncesine
gore anlamli diizeyde yliksek bulunmasi, kisilerde sorunlarla bas etmede etkili oldugu seklinde
yorumlanabilir. Sonug olarak yaratic1 drama destekli grup terapisinin 6zel gereksinimli gocuklarin
annelerinde yararli etkilerinin olabilecegi ifade edilebilir. Ayrica katilimcilarin sosyoekonomik
diizeyleri, meslekleri ve egitim diizeyleri, 6znel iyi olusu ve kisinin problem ¢ézme becerilerini
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etkileyen 6nemli degiskenlerdir. Yasam sartlar1, amagli yasam etkinlikleri ve genetik faktorler 6znel
iyi olusun 6nemli belirleyicileri arasinda yer almaktadir. Yas, cinsiyet, egitim durumu, yasanilan
yer, medeni durum, ekonomik durum gibi demografik degiskenler yasam sartlar1 basligi altinda
degerlendirilmektedir. Yasam amaglar1 belirleme ve bunlari gergeklestirme, sosyal iliskiler kurma,
yardim etme, affedicilik, dini inancin gereklerini yerine getirme gibi faaliyetler, amag¢li yasam
etkinliklerininkapsamindadir. Kisilik 6zellikleri de genetik faktorler kapsaminda degerlendirilmektedir
(Dogan, 2012). Tiirk toplumunun geleneksel yapisinda 6zellikle 6zel gereksinimli ¢ocuklarin bakim
stirecinde anneler yalniz kalmakta ve yeterli destegi bulamamaktadir. Bosanmalarin oldugu ailelerde
0zel gereksinimli cocugun bakimini genellikle anneler stirdiiriir. Biitiin bu 6nemli dinamiklerin 6znel
iyi olug ve artan sorunlar iizerinden kisilerin problem ¢6zme becerilerini etkiledigi diisiiniilmektedir.

Katilimcilarin duygusal durumlar, biligsel diizeyleri ve bakis agilarinin bilinmemesi ayrica
katilimeilarin sadece annelerden olusmasi ¢alismanin kisitliliklari arsinda yer almaktadir. Bu galismada
bir karsilagtirma grubunun bulunmamasi ve ebeveynlik stilleri, iletisim kaliplari ve ebeveynlik stresi
gibi uzun vadeli sonuglarin dlgiilmemesi de smirliliklar arasinda yer almaktadir. Ozel gereksinimli
cocuklarin ebeveynleri psikolojik, sosyal, ekonomik, egitim ve kurumlarla ilgili sorunlar ve sosyal
izolasyon yasayabilmektedirler. Ayrica bu ebeveynlerin en 6nemli gereksinimlerinden biri bilgi
destegidir (Sucuoglu, 2010). Ayrica psikososyal destek ve bakim gereksinimleri bulunmaktadir
(Kumas ve Stimer, 2017). Calisma esnasinda bir¢ok anne bu konuda ihtiyaglarini dile getirmistir.
Ayrica katilimeilarin deneyimleri izerinden yapmis olduklar yorumlar, ebeveynlerin gereksinimleri
ve olas1 ¢dziim 6nerileri agisindan yol gostericidir. Ozel gereksinimli gocuklarin ve ailelerinin yasam
kalitelerini iyilestirme politikalar gelistirilmeli ve bu konuda kurumlar arasi is birligi arttirilmalidir.
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Ek

Ek: Oturum Ornegi

Birinci Oturum

Yer: Psikolojik Danigsmanlik Merkezi Caligma Salonu
Siire: 90 dakika

Konu: Tanisma-Tanima

Grup: Yaratici Drama gegmisi olmayan 10 kisi
Yontem: Yaratict Drama Destekli Grup Psikoterapisi
Teknik: Rol oynama, dogaglama

Arac Geregler: 10 adet A4 kagit, 10 adet kalem

Kazanimlar:
*  Grup katilimcilari birbirinin ismini soyler.
*  Grup katilimcilar birbirinin bazi 6zelliklerini sdyler.
*  Grup kurallarin1 ifade eder.

*  Yaratici dramaya dair fikir edinir.

Siirec
Isinma/Hazirhk

Egitmen/Psikolog, grup kurallarindan, yaratici drama ve grup psikoterapisinden kisaca
bahseder.

1. Etkinlik

Tim katilimcilar ¢emberde ikili olur. Birbirlerine doner. Sarkiyr soyleyerek hareketleri
yapar. (Merhaba, girelim kol kola. Oynayalim, giilelim biz bu oyunda). Etkinlik herkes ilk esine
gelene kadar devam eder.

2. Etkinlik

Cemberde adin1 akimla gdnderir. Sagindakinin adin1 saga akimla gonderir. 8 gruba ayrilir.
Her grup kendi i¢inde akim1 gonderdigi kisinin adimi sdyleyerek gonderir. Yaninca grup degistirir.

3. Etkinlik

3’1 grup olunur. A, B, C isimleri alinir. A, B ev sahibi C ise kiraci olur. Bir ebe vardir. 3-2-1
kiracilar disar1 dendiginde kirac1 yeni eve gider. Ev sahipleri gelen kiracinin adin bilirse eve girebilir.
Sirayla B’ler ve A’lar da kiract olur. Kiracilar ev sahiplerinden en az birinin adin1 bilmeli. Kiracilar

eve girdiklerinde, en sevdikleri rengi, ¢cocuklarinin ismini, ayakkab1 numaralarini, en sevdikleri dizi
ismini, en son okuduklar kitabi, izledikleri filmi paylagabilirler.

14



Yaratict Drama Destekli Grup Psikoterapisinin Ozel Gereksinimli Cocugu Olan Annelerin Problem Cézme ve
Oznel Iyi Olus Diizeylerine Etkisi

Canlandirma
4. Etkinlik

Egitmen katilimcilarin iiclii grup olmalarini saglar. Katilimeilar birbirleriyle isim hikayelerini
ve en sevdikleri Ozelliklerini paylasirlar. Grup olarak sahneye cikarlar, her biri bir digerinin
hikayesini ve 6zelliklerini kendi hikayesi ve 6zelligi gibi anlatirken diger iki kisi bu anlatimin sdzsiiz
canlandirmasini yapar.

Degerlendirme
5. Etkinlik

Egitmen katilmcilara verdigi kagitlara bu zamana kadar atdlyede yapilanlarla ilgili
hissettiklerini, katilimcilardan kimlerin isimlerini bildiklerini, kimin hikayesini oynadiklarini
ve atdlye kurallart ile ilgili akillarinda ne kaldigini yazmalarimi ifade ederek isteyen kisilerin
stire¢ sonunda yazdiklarini grupla paylagsmalarimi saglar. Egitmen gruba tesekkiir ederek atdlyeyi
sonlandirir.
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The main purpose of this study is to examine the effect of creative drama supported
group psychotherapy on problem solving and subjective well-being levels of mothers
who have children with special needs. The sample group of the study consists of a total
of 20 mothers of children monitored in a guidance and research center in Istanbul. The
research was conducted with a pre-test, post-test quasi-experimental design without
a control group. Creative drama supported group psychotherapy was carried out in
two groups in 10 sessions, each lasting 90 minutes. Sociodemographic Information
Form was used, and Problem-Solving Scale and Subjective Well-Being Scale were
applied at the beginning and at the end of creative drama supported group therapy.
The Wilcoxon Signed Ranks Test, which is a two dependent variable tests, was used to
compare quantitative data and analyze the difference between the two non-parametric
groups in analyzing the research data. Mann Whitney U test was used for comparing
quantitative data between two non-parametric groups, and Kruskal-Wallis test was
used for comparisons of more than two groups. The difference between subjective
well-being scale scores pre-test and post-test scores in creative drama supported
group psychotherapy was not found statistically significant (z = -0.747; p> .05). The
difference between participants’problem-solving inventory pretest-posttest scores was
found to be statistically significant (z = -. 2,580; p <.05). According to this result, it
can be said that the problem-solving skills of the participants have increased. Creative
drama is discussed in this study as a method that can bring important gains for the
needs of mothers with children with special needs. In this context, creative drama is
considered as a method of working with a group that can contribute to the work done
with children with special needs and their families.
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Introduction

Children with special needs differ from their peers for various reasons in terms of their
individual and developmental characteristics and educational qualifications. Parents who have
children with special needs experience psychological, social and economic problems (Avsaroglu &
Giiles, 2019). Mothers of children with special needs are often primary caregivers. In this context,
it is important for mothers to have subjective well-being, problem-solving skills and manage stress.

Bronfenbrenner’s theory of ecological systems is one of the most fundamental approaches
to addressing the importance of home, school relationships. At the center of this approach is the
child. He considers the four systems that surround and affect the child as Microsystem, Mesosystem,
Exosystem and Macrosystem (Bronfenbrenner, 1979). In general, families of individuals with
special needs go through the stages of shock, rejection, depression, confusion, guilt, anger,
bargaining, acceptance and adaptation (Cavkaytar, 2018). Many theories and practices offer models
for the healthy development of individuals with special needs and their families. In this context,
creative drama studies for families of individuals with special needs emerge as an important field
(Bronfenbrenner, 1986). In this study, creative drama was beneficial as a tool within the scope of
group psychotherapy. Special education services in Turkey are carried out in line with the Decree
Law No. 573 on Special Education and includes many important contemporary developments in
the field of education (Eripek, 2002). Experiencing is an important determinant for more effective
learning. In this context, creative drama practices can be considered as a catalyst for individuals to
realize, understand and alteration their emotions.

Creative drama is a life practice and is closely related to the personal development of
individuals. It helps participants gain thinking, listening, speaking and communication skills, and is
effective in gaining life skills such as problem solving and planning (Adigiizel, 2013). It has been
found that creative drama, which creates an active and experiential psychotherapy environment, has
a positive effect on individuals with special needs (Feniger-Schaal & Orkibi, 2020). Creative drama
also offers participants the opportunity to act instead of just talking about their problems. Role-
playing, whether spontaneous or script-based, means the invigorating the roles, and the participants
remain in their identities without changing their identities throughout the animation (Kipper &
Ritchie, 2003). It is necessary to determine the group dynamics of creative drama, to establish the
activity rules and to explain the activities (Liu, 2020).

It has been found that creative drama interventions have positive effects on positive attitude
and behavior gains (Demir Acar & Bayat, 2019), and on the development of self-esteem (general
self, social self, academic self and parental self-esteem) (Yiicesan & Sendurur, 2018). It is seen as an
intervention with positive contributions to regulation of emotions, awareness and social interaction
(Pulos, 2020; Wang et al., 2020). Many young people living with disabilities lag behind their peers
in fulfilling their social roles (Kingsnorth et al., 2019). The parents of specially needed care children
experience more stress and care problems (Nik Adib et al., 2019). It is known that parents play an
important role in the mentally and physically healthy development of their children (De Wit et al.,
2018; Sanders & Toure, 2018). In addition, parenting stress has negative effects on the development of
children. When people are stressed or anxious, it becomes difficult for them to display an empathetic
attitude (De Wit et al., 2018). Parents face difficulties in accepting and caring for their children with
special needs (Nik Adib et al., 2019).
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Measuring the impact of an intervention on behavioral changes of participants is closely
related to social conditions (Breuer et al., 2016). It is asserted that the activity-based approach, which
includes role playing, interactive games and discussions, helps to create a safe space for parents and
create a real culture of change (De Wit et al., 2018). In studies in which drama is used for therapy
purposes, it is claimed that the specific integration of play and concretization techniques enables
people to better recognize and understand strong emotions and behaviors in themselves and others
(Rose, 2020).

The drama leader determines the process according to the purpose of the work to be done
and the structure of the group. In addition, the drama leader has to follow certain structured stages.
Creative drama activities enable participants to learn about critical thinking, problem solving,
cooperation, communication, creativity and self-awareness. One of the most important components
of communication in creative drama practices is the effective use of body and senses (Adigiizel,
2006). In recent years, it has been observed that creative drama has become more common in the
education and socialization of individuals with special needs, as well as in the education of their
families (Senol and Metin, 2021).

Research and projects carried out to reduce the negative effects of parents on children and to
promote competent parenting have the potential to be of great benefit to the entire society. Previous
research has emphasized the special importance of emotional support, although other types of support
can be shared within friendships (Boehm & Carter, 2016). Due to negative childhood experiences,
individuals may experience various physical, mental and social health problems throughout their
lives. Understanding individuals’ reactions to stress and coping strategies is as important as the causes
of stress (Amine, 2018). Some studies conducted in Turkey reveal the effectiveness of the creative
drama method in the development of social skills of individuals with special needs (Arbay, Akfirat,
2012; Kaya & Eratay, 2009). In terms of family education, a Family Education Program in Teaching
Self-Care and Domestic Skills to the Mentally Handicapped (PEP), Program for Gaining Effective
Communication Skills for Mothers of Children with Developmental Disabilities when Working with
Education Specialists, Father Support Program (FADEP), Mother Support Program (ADEP), Family
Information and Support Education Program (E-ABDEP) can be given as an example (Cavkaytar,
2018; Cankaya & Kuzu, 2018).

Method

Research Method

The research was carried out in a quasi-experimental design without creating a pre-test
post-test control group. This pattern is that participants are subjected to measurement related to the
dependent variable before and after the experimental study. The quasi-experimental design is the
experimental design used when it is not possible to control all the variables (Biiyiikoztiirk, 2007;
Karasar, 1999, p. 86). Before the program, volunteer parents were given detailed information about
the program through a semi-structured interview. The preliminary interview enabled the collection of
data on the problems experienced by the participants. Each interview was conducted by a specialist
psychologist and lasted for 20-30 minutes. At the end of the interviews, a common topic list was
created and the topics to be covered in the sessions in this context were determined as communication
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skills, problem solving and stress management skills, emotion-oriented coping, awareness, effective
disciplinary practices, consideration of children’s developmental needs, recognition of positive
child behavior. In the study, the participants were divided into two groups. The Sociodemographic
Information Form was filled by the researchers through face-to-face interviews. Problem Solving
Inventory (PSI) and Subjective Well-Being Scale pre-test before applying creative drama supported
group psychotherapy; After the study process ended, it was applied as a post-test.

The creative drama application was carried out in several stages and the stages to be
followed in the structuring of the activity; warm-up-preparation activities, animation (main study)
and evaluation-discussion activities (Adigiizel, 2006; Akyol, 2003; Karadag and Caliskan, 2005).
A spontaneous and creative attitude was followed in these stages, which took place under the
guidance of the group manager. In the second stage, some problems and difficulties expressed by the
participants were studied. This study continued in the form of creating the characters suitable for the
participant profile and playing the animations on the created characters. The last stage consisted of the
participants sharing their feelings and experiences. After the creative drama process, the whole session
was evaluated therapeutically and different evaluations were made within the group psychotherapy
process. It would be a great misconception that only creative drama is used in the sessions. In all
workshops, the creative drama process was evaluated as a tool in the group psychotherapy process.
The creative drama group, which aims to provide a transformative experience on the participants,
was completed in 10 sessions under the leadership of a clinical psychologist trained and experienced
in creative drama, in a fictional world and through the characters created. Participants in the group
formed a bond by listening to each other and learning from each other. The positive group dynamics
that result from this situation support the participants to develop new parenting behaviors and coping
strategies. The fact that individuals in the group share with those who have similar problems with
them makes them feel that they are not alone, and this is an important sharing. With these sharings,
they can develop common solutions to their feelings, thoughts and behaviors that they have problems
with. It also supports parents to establish more effective relationships with their children. The work
that aims to create change in parents encourages taking responsibility. At the end of each session,
positive and negative emotional processes of the participants and suggestions for improvement were
taken. Homework assignments were given to the participants for the adaptation of new experiences
and changes to daily life. Interviews and group meetings were held in a private consultancy center
in Istanbul.

Participants

The study group of the research consists of 20 people in total, consisting of mothers of
children followed in a guidance and research center in Istanbul. Participants were informed that they
had the right to withdraw from the study whenever they wanted, and their informed consent that they
volunteered was obtained in writing Participants were evaluated before and after creative drama-
supported group psychotherapy, and scales were applied before starting group therapy and after the
therapy was ended.
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Data Collection

Sociodemographic Information Form: The form created by the researchers includes
information such as age, gender, education level, marital status, employment status and social
security status.

Problem Solving Inventory (PSI): 1t was developed by Heppner and Petersen in 1982. It
aims to measure how individuals react to the problems they encounter. In the scale consisting of
35 items, 32 items are evaluated. The scale is scored as a six-point Likert scale. Adaptation studies
to Turkish culture were carried out by Taylan (1990) and Sahin, Sahin and Heppner (1993). The
Cronbach’s alpha coefficient of the scale is .86. A high score indicates that the perception of problem-
solving skills is low.

Subjective Well-Being Scale: Subjective well-being scale developed by Tuzgdl-Dost (2004)
consists of 46 items. The score that can be obtained from the scale varies between 46 and 230. 26
of the scale items are in the form of positive statements and 20 of them are in the form of negative
statements. The scale aims to determine subjective well-being levels by determining the frequency
and intensity of positive and negative emotions with the cognitive evaluations of individuals about
their lives. The scale is scored as a five-point Likert scale. The internal consistency coefficient of the
scale is .93, and the reliability coefficient is .86. A high score from the scale indicates a high level of
subjective well-being.

Data Analysis

While analyzing the data obtained in this study, the data were entered into the computer as
numerical expressions and statistical analyzes were made using the Statistical Package Program for
Social Sciences (Statistical Program for Social Sciences-SPSS 25.0). Before starting the analysis, the
data were examined in terms of normal distribution. Non-Parametric tests were applied because the
sample number was less than 30 for the analysis of the normality distribution of the research variables
in the sample group. The applied analysis was based on a 95% confidence level. The Wilcoxon Signed
Orders Test, which is two dependent variable tests, was used to analyze the difference between
the two non-parametric groups in the comparison of quantitative data. The Mann Whitney U test
was used to compare non-parametric quantitative data, and the Kruskal-Wallis test was used for
comparisons of more than two groups.

Research and Publication Ethics

Since the data of this study was collected in 2019, the permission of the Ethics Committee is
not required. The research was carried out in accordance with all the rules specified in the “Higher
Education Institutions Scientific Research and Publication Ethics Directive”. None of the actions
specified in the second part of the said directive, titled “Acts Contrary to Scientific Research and
Publication Ethics”, took place.
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Results

In this section, the findings obtained from the demographic information form prepared by the

researcher are included.

Table 1. Distribution of the Sample Group by Demographic Variables

f %
Age 25-35 8 40,0
36-45 7 35,0
45 and above 5 25,0
Total 20 100,0
Gender Female 20 100,0
Marital Status Married 20 100,0
How many children 1 4 20,0
2 10 50,0
3 3 15,0
4 1 5,0
5 1 5,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Job Employee 1 5,0
Housewife 18 90,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Education Status Analphabet 1 5,0
Literate 1 5,0
Primary School 10 50,0
Middle School 4 20,0
High School 3 15,0
undergraduate-graduate 1 5,0
Total 20 100,0
Social Security Yes 18 90,0
No 1 5,0
Total 19 95,0
Lost 1 5,0
Total 20 100,0
Do you work Yes 3 15,0
No 17 85,0
Total 20 100,0
Any discomfort Yes 8 40,0
No 12 60,0
Total 20 100,0
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As seen in the table, 40.0% of the study group is between the ages of 25-35, 35.0% are
between the ages of 36-45, 25.0% are 45 and over, 100.0% are women, 100.0% are married, 20.0%
have 1 child, 50.0% have 2 children, 15.0% have 3 children, 5.0% have 4 children, 5.0% have 5
children, 5.0% are workers, 90.0% are housewives, 5.0% are illiterate, 5.0% are literate, 50.0% are
primary school graduates, 20.0% are secondary school graduates, 15.0% are high school graduates,
5.0% are undergraduate-postgraduate degrees, 90.0% have social security, 5.0% no social security,
15.0% work, 85.0% do not work, 40.0% have any ailment, 60.0% do not have any discomfort.

Table 2. The Results of the Non-Parametric Wilcoxon Signed Orders Test Performed to Determine
Whether There Is A Significant Difference Between Pretest-Posttest Means of the Subjective Well-
Being Scale

N SO ST z p

Subjective Well-Being Scale-Posttest Negative Ranks 9 944 85,00 -, 747 0,455
Subjective Well-Being Scale- Pretest Positive Ranks 1" 11,36 125,00

Equal 0°

Total 20

a. Subjective Well-Being Scale-Posttest < Subjective Well-Being Scale-Pretest
b. Subjective Well-Being Scale-Posttest > Subjective Well-Being Scale-Pretest
b. Subjective Well-Being Scale-Posttest = Subjective Well-Being Scale-Pretest

As can be seen in the table, the Non-Parametric Wilcoxon Marked Ranks test was applied
to determine whether the subjective well-being scale scores pretest-posttest mean scores show a
significant difference. As a result, the difference between the means of the rankings was not
statistically significant (z=-0.747; p>.05).

Table 3. Results of the Non-Parametric Wilcoxon Signed Orders Test Performed to Determine
Whether There Is A Significant Difference Between the Problem Solving Inventory Pretest-Posttest
Means

N SO S.T Z p
Problem Solving Inventory—Posttest Negative Ranks 15 11,60 174,00 -2,580 0,010
Problem Solving Inventory-Pretest Positive Ranks 5° 720 36,00
Equal 0°
Total 20

a. Problem Solving Inventory-PostTest < Problem Solving Inventory-PreTest
b. Problem Solving Inventory-PostTest > Problem Solving Inventory-PreTest
c. Problem Solving Inventory-PostTest = Problem Solving Inventory-PreTest

As seen in the table, Non-Parametric Wilcoxon Signed Ranks were applied to determine
whether the pretest-posttest mean scores of the problem-solving inventory showed a significant
difference. as a result, the difference between the means of the rankings was statistically significant
(z=-.2,580; p<.05). According to this result, it is seen that the post-test scores are lower. From this,
we can say that the problem-solving skills of the sample have increased.
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Table 4. The Results of the Non-Parametric Kruskal-Wallis Test Performed for the Comparison of
the Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores of the Problem-Solving
Inventory by Age Variable

N S.O X2 Sd. p
Problem Solving Inventory-Pretest 25-35 8 11,88 1,189 2 0,552
36-45 7 10,57
45 and above 5 8,20
Total 20
Problem Solving Inventory-Posttest 25-35 8 12,69 2286 2 0,319
36-45 7 10,00
45 and above 5 7,70
Total 20
Subjective Well-Being Scale-Pretest 25-35 8 8,00 5,268 2 0,072
36-45 7 9,71
45 and above 5 15,60
Total 20
Subjective Well-Being Scale-Posttest 25-35 8 10,81 0,279 2 0,870
36-45 7 11,00
45 and above 5 9,30
Total 20

As it is seen in the table, Kruskal Wallis-H was applied to determine whether the mean scores
of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest
rankings show a significant difference according to the age variable. As a result, the difference
between the mean rankings of the groups was not statistically significant (p>05).

Table 5. Non-Parametric Man-Whitney-u Test Results for Comparison of Problem-Solving
Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores by Known
Discomfort Variable

Any inconvenience N SO ST U W V4 p
Problem Solving Inventory-Pretest Yes 8 7,75 62,00 26,000 62,000 -1,697 0,090
No 12 12,33 148,00
Total 20
Problem Solving Inventory-Posttest Yes 8 825 66,00 30,000 66,000 -1,396 0,163
No 12 12,00 144,00
Total 20
Subjective Well-Being Scale-Pretest  Yes 8 10,75 86,00 46,000 124,000 -0,154 0,877
No 12 10,33 124,00
Total 20
Subjective Well-Being Scale-Posttest  Yes 8§ 888 71,00 35,000 71,000 -1,004 0,315
No 12 11,58 139,00
Total 20
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As it is seen in the table, Man-Whitney-u was used to determine whether the mean scores
of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest
rankings differed significantly according to the known discomfort variable. As a result, the difference
between the mean rankings of the groups was not statistically significant (p>05).

Table 6. Non-Parametric Man-Whitney-u Test Results for Comparison of Problem-Solving
Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-Posttest Scores by Working
Status Variable

Do you work N SO ST U W Z p
Problem Solving Inventory-Pretest Yes 3 7,33 22,00 16,000 22,000 -1,006 0,315
No 17 11,06 188,00
Total 20
Problem Solving Inventory-Posttest  Yes 3 8,67 2600 20,000 26,000 -0,585 0,559
No 17 10,82 184,00
Total 20
Subjective Well-Being Scale-Pretest Yes 3 14,33 43,00 14,000 167,000 -1,217 0,223
No 17 9,82 167,00
Total 20
Subjective Well-Being Scale-Posttest  Yes 3 12,50 37,50 19,500 172,500 -0,636 0,525
No 17 10,15 172,50
Total 20

As can be seen in the table, Man-Whitney-u was applied to determine whether the mean
scores of the Problem-Solving Inventory Pretest-Posttest and Subjective Well-Being Scale Pretest-
Posttest rankings show a significant difference according to the variable of employment status. As a
result, the difference between the mean rankings of the groups was not statistically significant (p>05).

Discussion, Conclusion and Recommendations

Inthis study, it is aimed to examine the effect of creative drama supported group psychotherapy
on problem solving and subjective well-being levels of mothers of special needs children. It is
determined that the problem-solving skills of the participants who received creative drama supported
group psychotherapy increased. Our results are consistent with studies using similar techniques in
creative drama and group psychotherapy (Feen-Calligan et al.,2020; Siikrii et al., 2018; Uzundz &
Demirhan, 2017; Karakelle, 2019; Sela et al., 2019). The difference between the pretest-posttest mean
scores of the subjective well-being scale was not statistically significant. There are many studies
suggesting that there is a significant positive relationship in studies in which programs designed to
assess subjective well-being are applied (Eren et al.,2020; Sagkal & Tiirniikli, 2017; Seligman et al.,
2005; Malkog, 2011). The lack of a significant difference in the level of subjective well-being in this
study can be explained by the fact that similar subjective well-being activity programs were not used
in the other studies mentioned. The program of this study was determined in line with the needs of
the participants after the preliminary interview.

Group therapy aims to increase individuals’ awareness, interaction and interpersonal
relationships. Relational experiences provide insight into people. Therefore, group therapy helps the
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person know himself/herself and to realize how his/her behavior affects the environment. We used
activities where emotions are usually not verbal, turning them into embodied experiences with the
help of creative drama in conflict resolution (Fellin et al., 2019). Karakelle (2009) found that the
creative drama process can help develop two important aspects of divergent thinking, fluency and
flexibility in adult groups. In this context, the finding of this study about the increase in problem
solving skills through the competencies developed with the help of creative drama is consistent with
the previous explanations.

Scherer et al. (2019) in a meta-analysis examining depression and anxiety levels in parents
of children with mental and developmental delays; It has been reported that depressive symptoms
are high in parents of mentally retarded children. Increased level of disability and the presence of
comorbid disabilities of the child were associated with depression symptoms in parents. The main
reason for this is that increasing disease severity brings with it more behavioral problems and the
need for care (Machado et al., 2016). The absence of a statistically significant difference in subjective
well-being levels in the study can also be explained by the fact that the possible psychiatric support
needs of the mothers are not supply. In addition, it should not be ignored that deficiencies in providing
the educational needs and support needs of children with special needs are important factors affecting
the subjective well-being of mothers.

Drama is defined as a learning strategy that requires self-control and cooperation with
physical, mental and emotional components (Akdemir & Karakus, 2016; Uzundz & Demirhan,
2017). Realistic simulation exercises contribute to the development of emotional intelligence. With
the role-playing technique, the person can empathize with the character he/she plays, and allows
him/her to recognize and manage his/her emotions in himself/herself and others (Adigiizel, 2006;
Nazlier & Akoglu, 2018). It is claimed that creative drama has positive effects on one’s critical
thinking skills (Uzunéz & Demirhan, 2017). Creative drama is a research journey that encourages
exploration of problems, ideas, feelings and events by creating imaginary roles and situations with
the help of imagination. By using improvisation and role-playing techniques, studies are carried out
by animating a subject. Improvisation, which is one of the main features of creative drama, mostly
consists of some features such as creative process, daily conversations and cooperation. As noted
in the work of Andolfi et al., (2017), body movements and gestures modulate the generation of new
ideas and a performance in posture-creating tasks, thus facilitating the generation of innovative ideas.

Based on the literature and related research results, creative drama practices can be a way
to develop critical thinking in parents with children with special needs. People can gain different
perspectives on problem solving and stress management by using the creative aspects of thinking.
They can use new strategies to solve problems. In addition, cooperation and communication skills
can be developed through group activities. New insights and actions on effective parenting can
reinforce parents to take a creative and more flexible attitude towards spending more quality time
with their children. The fact that the problem-solving skills of the participants were significantly
higher after the creative drama-supported group therapy applied to the mothers of children with
special needs compared to before the group therapy can be interpreted as being effective in coping
with the problems. As a result, it can be stated that creative drama supported group therapy may have
beneficial effects on mothers of children with special needs. In addition, the socioeconomic levels,
occupations and education levels of the participants are important variables that affect the subjective
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well-being and problem-solving skills of the individual. Living conditions, purposeful life activities
and genetic factors are among the important determinants of subjective well-being. Demographic
variables such as age, gender, educational status, place of residence, marital status, economic status
are evaluated under the heading of living conditions. Activities such as determining and realizing life
goals, establishing social relations, helping, forgiveness, fulfilling the requirements of religious belief
are within the scope of purposeful life activities. Personality traits are also evaluated within the scope
of genetic factors (Dogan, 2012). In the traditional structure of Turkish society, especially in the care
process of children with special needs, mothers are left alone and cannot find sufficient support. In
families with divorce, mothers usually take care of children with special needs. It is thought that all
these important dynamics affect problem-solving skills through subjective well-being and increasing
problems.

The fact that the emotional states, cognitive levels and perspectives of the participants are not
known and that the participants are only mothers are among the limitations of the study. Limitations
in this study include the absence of a comparison group and the inability to measure long-term
outcomes such as parenting styles, communication patterns, and parenting stress. Parents of children
with special needs may experience psychological, social, economic, educational and institutional
problems and social isolation. Moreover, one of the most important needs of these parents is
information support (Sucuoglu, 2010). There are also psychosocial support and care needs (Kumas
& Stimer, 2017). During the study, many mothers expressed their needs in this regard. In addition,
the comments made by the participants based on their experiences are guiding in terms of parents’
needs and possible solution suggestions. Policies to improve the quality of life of children with
special needs and their families should be developed and cooperation between institutions should be
increased in this regard.
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Appendix

Appendix 1: Creative Drama Supported Group Psychotherapy Program

First Session

Place: Psychological Counseling Center Study Hall
Duration: 90 minutes

Subject: Meet-Recognition

Group: 10 people without a Creative Drama background
Method: Creative Drama Supported Group Psychotherapy
Technique: Role playing, improvisation

Tools: 10 pieces of A4 paper, 10 pieces of pencils

Achievements:
*  Group participants say each other’s names.
*  Group participants say some characteristics of each other.
«  Expresses group rules.

e Qains ideas about creative drama.

Warm-up/Preparation
Trainer/Psychologist briefly talks about group rules, creative drama and group psychotherapy.
1. Activity

All participants become pairs in the circle. They turn to each other. He makes the movements
by singing the song (Hello, let’s go in arm in arm. Let’s play, laugh in this game). The event continues
until everyone comes to their first spouse.

2. Activity

It sends its name in the circle with a current. It sends the name of the one on its right with a
current to the right. The group is divided into 8 groups. Each group sends the stream by saying the
name of the person it sends. When the person fails in the game, she/he changes his/her group.

3. Activity

Participants form a group of 3. The names A, B, C are taken. A, B is the landlord and C is
the tenant. There is a midwife. 3-2-1 When the tenants are told to go out, the tenant goes to the new
house. If the landlord knows the name of the incoming tenant, they can enter the house. B’s and A’s
in turn become tenants. Tenants must know the name of at least one of the landlords.

When tenants enter the house, they can share their favorite color, the name of their child,
their shoe size, the name of their favorite TV series, the last book they read, the movie they watched.
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Animation
4. Activity

The leader ensures that the participants form a group of three. Participants share their name
stories and favorite traits with each other. They appear on stage as a group, each telling the other’s
story and features as their own story and feature, while the other two perform non-verbal enactments
of this narrative.

Evaluation
5. Activity

On the papers given to the participants, the leader asks them to indicate how they feel about
what has been done in the workshop so far, the names of the participants, whose story they played,
and what they remember about the workshop rules. Then, the leader allows them who want to share
what they wrote with the group at the end of the process.

The trainer ends the workshop by thanking the group.
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