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Tiirkiye’de Hemsirelikte Yaratict Drama Kullanilarak Yapilan
Lisansiistii Tezlerin Incelenmesi: Sistematik Derleme
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DOI: 10.21612/yader.2022.006 Bu sistematik derlemenin amaci Tiirkiye'de hemsirelik alaninda yapilan
lisansiistii tezlerde bir egitim yontemi olarak yaratict dramanmin kullanildig

Makale Gegmisi calismalarn incelenmesi ve ulasilan sonu¢larin ortaya konulmasidur.

Gelis tarihi 03.06.2021 Yiiksek Ogretim Kurulu (YOK) Baskanligi Ulusal Tez Merkezi veri tabani
Diizeltme 27.06.2021 kullamilarak “yaratict drama” ve “hemsirelik” anahtar kelimeleri ile
Kabul 12.11.2021 lisansiistii tezler taranmuig, tarama kriterlerine uyan tiim tezler ¢alismaya

dahil edilmistir. Bu sistematik derlemede yedi lisansiistii tez incelenmistir.

Tiim tezler deneysel desende olup, miidahale gruplarina yaratict drama

Anahtar Sozciikler yontemiyle hazirlanmig egitim programlart uygulanmis ve sonuglar 5
Hemgirelik tezde niceliksel, 2 tezde karma(yontem) kullanilarak degerlendirilmigtir.
Lisansiistii egitim Bir ¢alisma disinda tiim ¢alismalarda yaratict drama yoluyla yapilan
Yaratici drama uygulamalar, ¢alisma gruplarinin dlgek puanlarinda kontrol gruplarina gére

anlaml artma veya azalma saglamistir. Yaratici drama, hemgirelik egitimi

ve saghk egitimi uygulamalarinda etkili bir yontemdir. Yaratict drama,
hemgirelik kuramlarina temellendirilebilir ve kuramlarin alanda aktif olarak
kullamilmasini kolaylastirabilir. Deneyimleyerek ogrenmeyi saglayan yaratici
drama yontemi, hemsirelik alaninda yeni kavramalarin ve modellerin ortaya
konmasina yardimci olabilir.
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Giris

Hemsirelik, genellikle beklenmedik durumlarla karsilasilan, farkli o6zelliklere, farkli
gecmislere ve farkli saglik kosullarina sahip hastalara bakim vermeyi igeren bir meslektir. Bu
nedenle hemsirelerin bakim verirken iyi bir iletisim ve empati becerisine sahip olmasi, dogru kararlar
verebilmek icin rutin hemsireligin 6tesine gegmesi ve yaratici diisiinceye sahip olmas1 gerekmektedir
(Chan, 2013).Gilinlimiiz hemsirelik egitiminde tiim bu alanlarda etkili 6grenmeyi saglamak igin
klasik egitim yontemleri yerine, 6grencilere gercek ya da gercege yakin deneyimler kazandiran web
tabanli egitimler, simiilasyon uygulamalari, hasta merkezli egitimler, mobil uygulamalar, sanatsal
caligmalar gibi bir¢ok egitim ve 6gretim modeli kullanilmaya baslanmistir (Chisari ve ark., 2006;
Sailaxmi, Mythili ve Thirumoorty 2015; Dénmez ve Weller, 2019). Geleneksel sinif ortamlari ve
egitim yontemleri, 6grencilerin yaraticiliini engelleyebilirken 6grenci merkezli, oyunlastirilmis ve
daha az kurala dayali etkinlikler yaraticiligi serbest birakabilmektedir (Klunklin ve ark 2011; Chan,
2013).

Yaraticilik kavrami, orijinal bir fikir, perspektif veya yeni bir seyi var etme siirecine aktif
katilim ile karakterize edilir ve sanatsal yontemler yaraticiligin gelistirilmesinde 6nemli bir rol
oynar (Vaartio-Rajalin ve ark., 2021). Aym1 zaman da yaraticilik, nesneler arasinda yeni iliskiler
gormek, diger insanlarin farkina varmadigi sasirtici, faydali iligkileri fark edebilmektir ki bu da
ancak deneyimleyerek kazanilabilen bir beceridir (Vaartio-Rajalin ve ark., 2021). Diinya Saglik
Orgiitii tarafindan 2019 yilinda yapilan yeni bir kapsam belirleme incelemesinde, egitimde sanatsal
yontemlerin kullaniminin &grencilerin klinik, profesyonel, yaratici, empatik ve iletisim becerilerini
gelistirmede dogal bir role sahip oldugunu gosterilmistir (WHO, 2019). Yaraticilik her insanda var
olmasina ragmen okuldncesinden iiniversiteye kadar egitim hayatinin herhangi bir déneminden
baslanarak gelistirilebilir ve bir 6grenme yontemi olarak kullanilabilir (Diimenci ve Kegeci, 2014).
Egitim bilimlerinde bu amagla kullanilan en 6nemli yontemlerden biri de yaratici dramadir.

Sanatsal bir Ogretim yontemi olan yaratict drama, yaraticiligi gelistirmek, empatiyi
artirarak saglikli ve uyumlu bir kisilik gelistirmek, fark edilmeyenleri fark etmek, bilgiye erisim
yollarimi 6grenmek, sosyallesmek gibi bircok yonde yarar saglayabilmektedir (Sarikaya, Kanbay ve
Gokaslan, 2019). Egitimde yaratict dramanin kullanimi i¢in rol alacak grup liyeleri, deneyimli bir
lider, uygun bir mekan ve oyunu kurmaya yarayacak bir fikir olmak iizere dort unsurun bir arada
olmasi yeterlidir (Adigiizel, 2007; Adigiizel, 2015). Dolayisi ile yaratici drama her yastan kisilerle
ek maliyet, donanim, malzeme gerektirmeden uygulanabilen kolay ve ucuz bir dgretim yontemidir
(Adigiizel, 2007). Yaratic1 drama siirecinde katilimcilar, belirledikleri bir olay oriintiisii veya fikir
tizerinde bir senaryoya bagli kalmaksizin dogaglama olarak rol alirlar ve role uygun davraniglari
gerceklestirirler (Adigiizel, 2007; Adigiizel, 2015). Bu durum konu ile ilgili gercege en yakin
deneyimleri yasamalarina olanak verir. Yani yaratici drama yasayarak ogretir.

Hemsirelik alaninda yaratici dramanin  kullanimi, hemsirelik 6grencilerinin  klinik
uygulamada karsilagtiklar1 durumlara giivenli bir ortamda da nasil tepki vereceklerini ve teorik
bilgiyi giinliik pratiklerine nasil uygulamalar1 gerektigini anlamalarina olanak verebilir (Mitchell,
Dupris ve Jonas-Simpson, 2011; Arkelev ve ark., 2015). Hemsirelik 6grencileri okullarinda aldiklari
egitimi tamamladiklarinda, bireyin ve toplumun sagligini korumak, gelistirmek ve hastalik halinde
iyilestirmeye yonelik dogru saglik davranmiglar1 kazandirmak adina egitici bir rol de iistlenmis
olmaktadirlar (Aydemir, 2018). Giinlimiiz modern hemsirelik anlayisina gére hemsireler, bireylerin
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hastalik hallerinde fiziksel bakimi ile sinirli kalmayip, saglikli birey ve ailesine yonelik danigmanlik,
rehberlik, egitimcilik gibi roller ve sorumluluklar da yiiklenmislerdir (Edmonson ve ark., 2017;
Ismailzadh ve Mahmoudifar, 2015). Dolayisi ile hemsireler, rehber ve egitimci roliiniin geregi olarak
yaratic1 dramay1 hasta ve aileleri ile yaptiklar1 uygulamalarda da aktif olarak kullanabilirler.

Hemgirelik literatiirii incelendiginde, yaratict dramanin hem hemsirelik egitimde hem de hasta
birey ve ailelerinin egitiminde kullanildig1 goriilmekte olup bu calismalarin daha ¢ok uluslararasi
diizeyde oldugu saptanmustir. Ulkemizde egitim bilimlerinde yaratict drama ydntemi uzun yillardir
basarili bir sekilde kullanilmasina ragmen hemsirelik alaninda lisanstistii tezler disinda kullanildigi
caligma sayisi ¢ok azdir. Bu sistematik derlemenin amaci, Tiirkiye’de hemsirelik alaninda yapilan
lisansiistli tezlerde bir egitim yontemi olarak yaratici dramanin kullanildig1 ¢aligmalarin incelenmesi
ve sonuglarinin ortaya konulmasidir.

Yontem

Arastirma Modeli

Bu ¢alisma bir sistematik derleme caligmasidir. Sistematik derleme ¢alismalari, akademik
alanda belirli bir konu ile ilgili yapilmis dnceki caligmalarin kapsamli incelemelerini sunarak
alandaki kamitlanmis bilgiyi, bosluklari, gelistirilebilecek yeni teorileri kesfetmemize olanak
saglayabilmektedir (Paré ve ark., 2015). Calisma kapsaminda Yiiksek Ogretim Kurulu (YOK)
Bagkanlig1 Ulusal Tez Merkezi veri tabami kullanilarak yil araligi gozletilmeksizin hemsirelik
alaninda yapilan lisansiistii tezler taranmis, tarama kriterlerine uyan en eski ve en yeni tiim tezler
caligmaya dahil edilmistir. Taramada Tiirkge olarak “yaratici darama” ve “hemsirelik” anahtar
kelimeleri kullanilmigtir. Tarama 12 Mart 2021-20 Mart 2021 tarihleri arasinda yapilmis olup yiiksek
lisans ve doktora tezlerini kapsamistir.

Calismaya dahil edilme kriterleri

e Tam metne ulasilmasi,

»  Hemsirelik alaninda yapilmis olmasi,

*  YoOntem olarak yaratict dramanin kullanilmasidir.
Calismanin simirhliklar: ve etik boyutu

Anahtar kelimelerin say1 olarak az olmasi, sadece hemsirelik alaninda yapilan ¢alismalarin
dahil edilmesi, tam metni yayinlanmayan tezlerin dahil edilmemesi, yontemde yaratici dramanin
kullanilmasi gibi nedenlerle tez sayisinin az olmasi ¢aligmanin sinirliliklarini olusturmaktadir. Bu
caligmada, erisime agik olan yiiksek lisans ve doktora tezleri 6rnekleme dahil edildigi i¢in etik kurul
izni gerektirmemistir.

Calismada agagidaki aragtirma sorularinin yanitlari aranmaistir:

1. Tirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratict drama hangi 6r-
neklem gruplarinda kullanilmistir.

2. Tirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratici drama hangi aras-
tirma yontemleri ile kullanilmistir.

3. Tiirkiye’de hemsirelik alaninda yapilan lisansiistii tezlerde yaratict drama hangi alan-
larda etkili olmus gelisme saglamistir?
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Verilerin Analizi

Tarama verileri PRISMA akis semasina (Sekil 1.) gore metodolojik olarak diizenlenmistir
(Moher, Liberati, Tetzlaff, ve Altman, 2009) .

Veritabani taramasiyla tespit edilen kayitlar Veritabani taramasiyla tespit edilen kayitlar
Yaraticit drama (n= 305) Hemgirelik (n= 939)
Duplikasyonlar kaldirildiktan sonra kalan Dislanan kayitlar
kayitlar (n=1244) (n=1237)

Taranan kayitlar
(n =1244)

Uygunluk agisindan degerlendirilen tam
metin makaleler (n=7)

Nitel (kalitatif) senteze dahil edilen galiymalar
(mix)(n =2)

Nicel (kantitatif) senteze (meta-analiz) dahil
edilen ¢aligmalar (n = 5)

Sekil 1. Prisma Akis Semast

Yiiksek Ogretim Kurulu (YOK) Baskanligi Ulusal Tez Merkezi veri tabaninda hemsirelik
anahtar kelimesi ile 305, yaratici drama anahtar kelimesi ile 939 olmak {izere toplam 1244 lisansiistii
tez caligmasina ulasilmistir. Bu ¢alismalar arasindan dahil edilme kriterlerini karsilayan yedi tam
metin tez ¢aligmasi arastirmanin 6rneklemini olusturmustur. Dahil edilme kriterlerini karsilayan ancak
tam metin ya da erisime agik olmayan tez ¢alismasi yoktur. Arastirmanin kalitesini degerlendirmek
amaciyla 10 soruluk bir kontrol listesinden olusan Critical Appraisal Skill Programme for Systematic
Review kullanilmigtir (CASP, 2018). Bu kontrol listesi puanlama igermemekte, evet hayir sorulari ile
aragtirmanin kontroliinii saglamakta ve cevap verilemeyen alanlarda agiklama istemektedir. Kontrol
listesi her yazar tarafindan ayr1 olarak uygulanmistir.

Arastirma ve Yayin Etigi

Bu aragtirma “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baslikli ikinci boliimiinde belirtilmis olan eylemlerin higbiri meydana
gelmemistir. Calisma, insan ya da hayvanlar lizerinde deneysel bir islem i¢ermemesi nedeniyle etik
kurul izni gerektirmemektedir.
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Bulgular

Bu sistematik derlemede Ulusal Tez Merkezi veri tabaninda taranan ve dahil edilme
kriterlerini karsilayan yedi tam metin yaymlanan lisansiistii tez incelenmistir.

Tablo 1. Tezlerin Yontem ve Orneklem Ozellikleri (n=7)

Arastirmanin adi Yil  Yazar ve Tiir Yontem ve Orneklem
alan desen
Yaratict Drama Temelli Destek 2014 Giney R. Doktora Deneysel 20 ¢alisma
Prongramlmn Ast1.m Hastalig1 Olan Cocuk saglig (Ontest-sontest 20 kontrol grubu
Ad(?lésanlarm Psikososyal Uyumuna ve hast. kontrol gruplu) arup
Etkisi
40 Adolesan
Hafif Sigman Ve Sisman Ergenlere 2014 Acar M.D Doktora Deneysel 38 calisma
Yaratici Drama Ile Verilen Beslenme Cocuk sagligt (randomize, 38 kontrol grubu
Ve Egzersiz Egitiminin Bilgi, Tutum kontroll,
. ve hast. L 12-13 kisilik 3
Ve Davraniglara Etkisi zaman serili )
grup
76 Ergen
Davranissal Sistem Modeline 2015 Evgin D. Doktora Deneysel 43 calisma,
Temellendirilmis Hemsirelik Cocuk saglig: (randomize, 40 kontrol grubu
Girisiminin Ergen Zorbaligina Etkisi kontrollii
g g ve hast. ) Tek grup
83 Ergen
Insan Bakim Modeli’ne Gore 2016 Uslu N. Doktora Deneysel 16 galisma
Yaratic1 Drama lle Verilen Cocuk sagligi (randomize 18 kontrol grubu
Problem C6zme Ve Stresle Bas ve hast. kontrollii ; Tek oru
Etme Egitiminin Tip 1 Diabetes ) grup
Mellitus’lu Adélesanlarin karma (mix) 34 Adolesan
Giiclendirilmesine Etkisi desende)
Yaratict Drama Egitiminin 2019 Tok HH Yiksek  Yarideneysel 20 calisma
I}emsirelik Biri?ci Stmif Hemysirelik lisans Ontest-sontest 20 kontrol grubu
Ogrencilerinin Olmekte Olan k
. ontrol gruplu
Hastaya Bakim Vermeye Iliskin Esaslari Tek grup
Tutumlarina Etkisi 40 Ogrenci
Adblesanlarda Saglik inang Modeli 2019 Tedik S.E Doktora Deneysel 37¢alisma
Temelli Yaratict Drama Egitiminin Halk sagl. (randomize, 36 kontrol grubu
Saglik Denetim Odag1 Ve Sigara kontrollii)
Algisina Etkisi Tek grup
73 Adodlesan
Yaratict Dramanin Hemsgirelerin 2019 Altun E.C Doktora Deneysel 30 calisma
Orgtitsel Sessizlik Dtizeyi Uzerine Hemsirelik (randomize 30 kontrol 1
Etkisinin Degerlendirilmesi .
Esaslar1 kontrollii ; 30 kontrol 2
karma (mix) 90 hemsire

desende )
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Tablo 1 incelendiginde, tezlerden bir tanesi diginda tamaminin doktora tezi oldugu ve
tamaminin deneysel ¢aligmalar oldugu goriilmektedir. Tezlerde miidahale gruplarina yaratict drama
yontemiyle hazirlanmig egitim programlari uygulanmis ve sonuglar 5 tezde niceliksel, 2 tezde karma
(yontem) kullanilarak degerlendirilmistir. Calisma grubu 6rnekleminde en fazla 43, en az 16 birey
bulunmustur. Calismalar toplamda en fazla 90, en az 34 birey ile yliriitiilmiistiir. Yaratict drama
egitimleri en ¢ok ¢ocuk sagligi ve hastaliklari hemsireliginde kullanilmig (n:4) ve en ¢ok ergen ve

adolesanlarin saglik egitimi ve saglik davranislarini gelistirme egitimlerinde (n:5) kullanilmustr.

Tablo 2. Calisma Sonuglarinin Degerlendirilmesi(n=7)

Yazar ve  Oturum Ol¢iim sonuclar Elde edilen sonuglar
yil sayis1 ve
siiresi
Giliney R.  Her giin YSR? ve CBCL* 6l¢eklerinin sosyallik, Yaratic1 drama ile verilen destek egitiminin
2014 5 oturum anksiyete-depresyon, sosyal ice doniikliik /  Psikososyal uyum iizerinde olumlu etkileri
depresyon, saldirganlik ve sosyal problem vardir.
120 dk. .
alt testlerinde anlamli puan artigi
Acar M.D. Haftadabir  Calisma grubundaki ergenlerde beden kiitle ~ Ergenlerde yaratict drama gibi interaktif
2014 5 oturum indeksi (BKT), viicut agirlig1 ve bel/boy ogretim yontemleri kullanarak yapilan
orani ¢aligma sonrasinda istatistiksel olarak ~ saglik egitimleri etkilidir.
80 dk. . -
onemli diizeyde azalma
EvginD. Haftadabir  Calisma grubunda GAZOS puan Zorbaligin 6nlenmesinde Davranigsal
2015 9 oturum ortalamalarinda anlamli azalma CPCE® ve Sistem Modeli dogrultusunda yaratici
CEQ’ puan ortalamalarinda anlamlt artis drama yontemiyle verilen egitim etkilidir.
80 dk
Uslu N. Haftada iki ~ Miidahale ve kontrol grubunda algilanan Yaratict drama addlesanlarin duygu ve
2016 8 oturum stres, problem ¢ézme, umutsuzluk puanlar1  diisiincelerini ifade etmelerine, kendilerini
90 dk ve HbAlc degerleri arasinda anlamli fark iyi hissetmelerine ve bazi konularda
yoktur. Her bir oturumun igerik analizi farkindalik kazanmalarina yardimci
yapilmustir. olmustur.
Tok HH.  Haftadabir ~ Caligma grubunda FATCOD? puan Diiz anlatim teknigi ile karsilastirildiginda
2019 5 oturum ortalamalarinda anlaml1 derecede artis yaratict drama egitimi, 6lmekte olan
bireye bakim vermeye iliskin tutumlarmin
100 dk. gelismesinde etkili bir yontemdir.
Tedik S.E. Haftadabir  Calisma grubunda Cok Boyutlu Saglik Yaratict drama uygulamalar: saglik denetim
2019 6 oturum Denetim Odag1 Olgegi ve Karar Denge odag1 ve sigara algisina olumlu yonde bir
Olgegi puanlarinda anlamli fark degisiklige neden olmustur.
80 dk.
Altun E.C. Haftadaiki =~ Miidahale grubundaki hemsirelerin 6rgiitsel ~ Yaratici drama uygulamalar drgiitsel
2019 6 oturum sessizlik/¢alisan performanst alt boyut sessizligin bazi boyutlarini etkilemis ancak
puaninda anlamli azalma. Her bir oturumun  hemsirelerin sessizlik diizeyini azaltmada
180 dk. L . .
igerik analizi yapilmustir. tek basina yeterli olmamuistir.
3 Gengler I¢in Kendini Degerlendirme Olgegi (Youth Self-Report YSR/11-18)
4 6-18 Yas Cocuk ve Gengler Igin Davranis Degerlendirme Olgegi (Child Behaviour Check List - CBCL/6-18)
5 Geleneksel Akran Zorbaligi Olgegi (GAZO)
6 Cocuklar Igin Problem Cézme Envanteri (CPCE)
7 Cocuklar I¢in Empati Olgegi (CEO)
8 Frommelt-Olmekte Olan Bireye Bakim Vermeye iliskin Tutum Olgegi-FATCOD
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Tablo 2 incelendiginde, egitim programlarinin en az 5 en fazla 9 oturumda, en az 80 dk.
en fazla 180 dk. siireyle uygulandigi goriilmiistiir. Bir ¢calisma disinda tiim ¢aligmalarda yaratici
drama yoluyla yapilan uygulamalar, ¢alisma gruplarinin 6lgek puanlarinda kontrol gruplarina goére
anlaml1 artma veya azalma saglamustir. Olgek puanlarinda anlamli bir fark gériilmeyen bir ¢aligmada
ise yapilan nitel goriigmeler sonucunda katilimeilarin “duygu ve diisiincelerini ifade etmelerine,
kendilerini iyi hissetmelerine ve bazi konularda farkindalik kazanmalarma yardimci oldugu”
sonucuna ulagilmistir. Tiim ¢aligmalarda yaratici drama ile hazirlanmis egitim programlariin olumlu
yonde etkilerinin oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu sistematik derleme, hemsirelik alaninda yaratici drama ydntemi kullanilarak yapilan
lisansiistii tezlerin incelenmesi amaciyla yapilmistir. Hemsirelik alaninda yaratici drama kullanilarak
yapilan tezlerin tamamina yakini doktora tezidir. Tiirkiye’de tiim alanlarda yaratic1 drama yontemi
kullanilarak yapilan lisansiistii tezlerin incelendigi ¢alismalarda yontemin daha ¢ok yiiksek lisans
alaninda ve ilkokul-ortaokul yas gruplarinda yapildig1 gosterilmistir (Calp ve Secgin 2019). Bu farkl
durum hemsirelik alaninda yapilan deneysel ¢alismalarin, cocuk sagligi ve hastaliklart hemsireligi
disinda daha ¢ok yetiskinlere yonelik olmasi ve yaratici dramanin yetigkinlerde kullanilmadigi
diisiincesi ile agiklanabilir. Calismalarin en fazla ¢ocuk sagligi ve hastaliklar1 hemsireligi dalinda
yapildigr goriilmektedir. Genel olarak baktigimizda bir ¢alismanin hemsirelik egitiminde, bir
¢aligmanin hemsirelere mezuniyet sonrasi beceri kazandirmada diger bes ¢aligmanin ise saglik egitimi
ve saglikli yasam gelistirme egitimlerinde daha ¢ok ergen ve ad6lesanlara uygulandigi goriilmektedir.
Yaygin inanisa gore yaratict drama genellikle gocuk ve ergenlere yonelik bir 6gretim yontemi olarak
goriilse de giiniimiizde her yasatan ve diizeyden bireye uygulanabilmektir. Akdemir ve Karakus
(2016) tarafindan yapilan ve iilkemizde yaratict drama kullanilarak yapilan lisansiistii tezlerin bir
meta analizini i¢eren ¢alismada, incelenen ¢alismalarin etki biiyiikliikleri, uygulandiklart 6gretim
kademeleri ve ders tiirleri analiz edilmistir. Ogretim kademelerinden elde edilen veriler sonucunda
yaratici dramanin ilkokul, ortaokul ve yiiksekdgretim olmak iizere tiim diizeylerde etki biiyiikliigiiniin
pozitif yonde ve genis oldugu goriilmektedir. Arastirma sonuglari genel olarak degerlendirildiginde,
yaratict drama yonteminin akademik basariy1 arttirmada ¢ok etkili oldugu sdylenebilir (Ulubey ve
Toraman, 2015; Akdemir ve Karakus, 2016). Bagka bir ¢aligmada drama etkinliklerinin {iniversite
Ogrencilerinin iletisim becerileri iizerinde olumlu bir etki sagladigi ortaya ¢ikmistir (Gokgeaslan ve
Altmova, 2017). Hemygirelik egitiminde dramanin egitim yontemi olarak kullanildig1 arastirmalart
kapsayan bir literatiir tarama ¢alismasinda 12 arastirma incelenmis ve hemsirelik egitim miidahalesi
olarak dramanin, empati, duygusal katilim ve giiclendirme yoluyla hasta deneyiminin daha iyi
anlagilmasini saglayabildigi; kendini kesfetme, 6z farkindalik, 6z yansitma ve kimligi pekistirme
yoluyla kisinin profesyonel kimligini daha iyi anlamasina neden oldugu; hemsirelerin gelismis
iletisim becerilerini gelistirmelerine yardimci olabilecegi ve kisi merkezli bakimi tesvik eden
Ozgiivenlerini ve kendini ifade etmelerini artirabilecegi ve son olarak hemsirelik &grencilerini,
elestirel diislincenin gelisimini destekleyen yansitici beceriler gelistirmeye tesvik edebilecegi ortaya
konmustur (Jefferies ve ark., 2021). Her ne kadar bu ¢alismada sadece bir ¢alisma hemsirelik lisans
ogrencileri ile yapilmis olsa da uluslararasi literatiirde bir¢ok 6rnek, hemsirelik lisans diizeyinde bir
egitim araci olarak drama ve yaratici drama egitim yonteminin etkinligini kanitlamaktadir (Arkelev
ve ark., 2018; Kiah-ju, Ying-Chyi, Ding-Yah, Chi-Chau, 2020; Jefferies ve ark., 2021).
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Literatiirde yaratic1 drama ve drama uygulamalar1 icin olusturulan ¢alisma gruplarinin
katilime1 sayisina iliskin kesin bir kural bulunmamakla birlikte, bir calisma grubunun ortalama 16-20
kisi olmasi 6nerilmektedir (Onder, 2000; Dokmen, 2003; Adigiizel, 2013). Cinar ve arkadaslar1 (2019)
tarafindan sosyal hizmet bolimii 6grencilerine yaratict drama ile verilen bir egitim programinda,
deney grubu ile kontrol grubu arasinda iletisim becerileri, empatik egilimleri ve elestirel diigiinme
diizeyleri arasinda istatistiksel olarak anlamli bir farklilik tespit edilememistir. Arastirmacilar bu
durumun ¢alisma gruplarinin biiylik olmasi ve caligma siiresinin kisa olmasindan kaynaklandigini
ifade etmislerdir. Molu ve arkadaglar1 (2019) tarafindan hemsirelik fakiiltesi 6grencilerinin iletisim
becerilerini artirmaya yonelik yapilan bir ¢calismada ilerleme kaydedilememis, arastirmacilar daha
kiiclik gruplarla daha uzun siiren ¢alismalarin yapilmasi gerekliligini vurgulamislardir . Yaratici
drama uygulamalarinda ideal ve etkili olan ¢alisma grubunun 20 ve daha altinda olmasi ve ¢alisma
stiresinin en az 6 hafta ve iizeri olmasi tavsiye edilebilir. Bu yoniiyle baktigimizda incelen ¢alismalar,
caligma grubu ve siire agisindan literatiire uygundur.

Incelenen calismalarin iigiinde yaratict drama hemsirelik kuram ve modelleri ile
birlestirilmis, yapilacak olan egitim programlart kuramla temellendirilmistir (insan bakim modeli,
davranissal sistem modeli, saglik inan¢ modeli). Giiniimiizde hemsirelik alaninda model kullanimi
ile ilgili ¢aligmalarin sayis1 artarken, klinik alanda model kullanimi sinirh kalmaktadir. Hemsireler,
sistematik ve kuramsal ¢ergevede bakim verdiklerinde bakimin kalitesi artmakta ve ortaya ¢ikan bilgi
kanit olusturmaktadir (Zuhur ve Ozpancar, 2017). Bu durumda yaratici drama ydtemi, hemsirelik
model ve kuramlariin sahada uygulanmasi agisindan bir kolaylastirici olarak kullanilabilir. Ciinkii
hemsireler her yas grubundan ve her egitim diizeyinden bireye rol model olmak, rehberlik etmek ve
saglik egitimi vermek durumundadirlar. Yaratici dramanin yagayarak 6grenme modeli, hemsirelerin
ogretme ve davranig kazandirma ¢alismalarini olumlu yonde etkileyebilir.

Arastirmalarin tamami deneysel olup iki arastirmada karma (nicel ve nitel) yontem,
bes arastirmada ise nicel yontem kullanilmigtir. Yaratic1 drama ile verilen egitimlerde egitimin
ozelligine gore istenilen Olgek kullanilabilmekte ve egitimin etkinligi Olgek puanlarina gore
degerlendirilmektedir. Karma yontem aragtirmalari ise nicel ve nitel yontemlerin birlikte kullanildigi,
aragtirma problemini kapsamli ve ¢ok boyutlu olarak inceleyen aragtirmalardir. Bu baglamda
kullanilan nitel arastirma yontemleri bireylerin goriis ve deneyimlerinden faydalanarak Insan
davranisini biitiinciil ve daha esnek bir sekilde ortaya koymaya calisir (Durmus, 2016). Hemsirelik
alaninda nitel ¢aligmalarin kullanilmasi, nicel ¢aligmalarin sorularinin ortaya konmasi, tasarlanmasi,
uygulanmasi ve gelistirilmesine olanak vererek deneyime dayali teoriler olusturulmasina neden olur
(Bergdahl ve Berterd, 2015; Oztiirk, Can, Cam ve Karasu, 2021). Temel diisturu deneyimleyerek
O0gretmek olan yaraticit drama uygulamalari, hemsirelerin farkli deneyimler yasayarak yeni kavramlar
ve modeller olusturmasina aracilik edebilir. Karma modelde yapilan arastirmalarda 6l¢eklerde anlaml
farklar goriilmese de nitel veriler yaratict dramanin katilimcilarin hayatlarinda olumlu degisiklikler
yasandigini gostermistir.

Bu sistematik derleme verilerine gére hemsirelik alaninda yaratici drama son yillarda siklikla
kullanilmaya baglanmistir. Yedi ¢alismanin tamaminda yaratici drama istenilen egitimin verilmesinde
etkin bir yontem olarak ¢aligma ve kontrol grubu arasinda istatistiksel olarak anlamli farka neden
olmustur. Yaratict drama 6gretim yontemi kullanilarak yapilacak olan ¢alismalarda katilime1 sayisinin
en fazla 16-20 kisiden olugmasi ve egitim siiresinin en az 6 hafta olmasi tavsiye edilebilir. Hemsirelik
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alaninda yaratict drama, hemsgirelik kuramlarina temellendirilebilir ve kuramlarin sahada aktif olarak
kullanilmasini kolaylastirabilir. Deneyimleyerek 0grenmeyi saglayan yaratict drama g¢aligmalarda
nicel yontemler kadar nitel yontemlerin de kullanilmasi hemsirelik alaninda yeni kavramalarin ve
modellerin ortaya konmasina yardimci olabilir. Hemsirelik egitiminde iletisim becerileri ve empati
becerisi olmazsa olmaz kavramlardir ve bu alanlarin gelistirilmesinde yaratici drama etkin rol
oynamaktadir. Alanda yaratic1 drama, hemsirelik egitimi ve saglik egitimi uygulamalarinda etkili bir
yontemdir denilebilir. Hemsirelik alaninda, yaratict dramanin uygulanabilir, alanlarini ve 6zelliklerini
gelistirecek daha ¢ok ¢alismaya ihtiyag¢ vardir.
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Introduction

Nursing is a profession that involves caring for patients with different characteristics,
different backgrounds, and different health conditions often encountered in unexpected situations.
Nursing, on the other hand, is a very broad field that starts with the training of students as nurses and
provides services for the patient, family and society to gain healthy life behaviors and often requires
health education. When nurses begin to receive nursing education, they fulfill the role of both the
educator and the student. While the students receive theoretical education in their schools, they also
start to teach the information they have learned in their clinical practice to their patients and their
families, and to make health education programs for them. For this reason, nurses should have good
communication and empathy skills, be good educators, go beyond routine nursing to make the right
decisions and have creative thinking when they are studying and starting their working life (Chan,
2013). Therefore, students and even nurses need to take responsibility in the teaching-learning
process, question, make decisions, think critically, and reflect their learning experiences on their
living and practice areas. ( Kaya & Akgin 2002). By the nature of nursing, it is extremely important to
ensure the active participation of students in the learning-teaching process in nursing education, and
to take into account their relations with themselves and their environment, past life and experiences,
feelings, thoughts and values (Isik & Senyuva 2009). In today’s nursing education, many education
and training models such as web-based training, simulation applications, patient-centered training,
mobile applications, artistic works that provide students with real or near-real experiences instead
of classical education methods to ensure effective learning in all these areas and to apply the learned
knowledge in the field started to be used (Chisari et al., 2006; Sailaxmi, Mythili and Thirumoorty
2015; Dénmez and Weller, 2019). While traditional classroom environments and educational methods
can hinder creativity, student-centered, gamified and less rule-based activities can liberate creativity
and improve learners’ ability to think critically, empathize, and take responsibility. (Klunklin et al
2011; Chan, 2013). A new scoping review conducted by the World Health Organization in 2019
showed that the use of artistic methods in education has a natural role in developing students’ clinical,
professional, creative, empathetic and communicational skills (WHO, 2019). For this purpose, one of
the artistic methods used in education for many years is the creative drama method.

Creative drama, which is an artistic teaching method, can provide benefits in many ways
such as revealing creativity, developing a healthy and harmonious personality by increasing empathy,
noticing the unnoticed, learning the ways of accessing information, and socializing (Sarikaya, Kanbay,
& Gokaslan, 2019). For the use of creative drama in education, it is sufficient to have four elements
together: group members, an experienced leader, a suitable place and an idea to set up the game
(Adigiizel, 2007; Adigiizel, 2020). Therefore, creative drama is an easy and inexpensive teaching
method that can be applied to people of all ages without requiring additional costs, equipment and
materials (Adigiizel, 2007). In the creative drama process, the participants improvise on an event
pattern or idea they have determined, without being bound by a scenario, and perform behaviors
appropriate for the role (Adigiizel, 2007; Adigiizel, 2020). This allows them to experience the closest
to reality on the subject. In other words, creative drama teaches by living.

The use of creative drama in the field of nursing can be considered in two situations. First
of all, it can be used in nursing education to develop students’ skills such as theoretical knowledge,
communication, empathy and creativity and to determine how nursing students will respond to
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situations they encounter in clinical practice in a safe environment. In addition, it can enable them
to understand how to apply theoretical knowledge to their daily practices (Mitchell, Dupris, &
Jonas-Simpson, 2011; Arkelev et al., 2015). Secondly, it may be possible to use creative drama as
a method in the health education of nurses to the patients they care for. When nurses complete the
education they receive in their schools, they undertake an educational role to protect and improve the
health of the individual and the society and to gain the right health behaviors for healing in case of
illness (Aydemir, 2018). According to today’s modern nursing understanding, nurses are not limited
to the physical care of individuals in case of illness, but also have roles and responsibilities such
as counseling, guidance and education for healthy individuals and their families (Edmonson et al.,
2017; Ismailzadh & Mahmoudifar, 2015). Therefore, as a requirement of their role as a guide and
educator, nurses can actively use creative drama in their practices with patients and their families,
and they can take place as leaders in these training programs.

When the nursing literature is examined, it is seen that creative drama is used both in nursing
education and in the education of patients and their families, and it has been determined that these
studies are mostly at the international level. Although the creative drama method has been used
successfully in educational sciences in our country for many years, there are very few studies in
which it is used in the field of nursing apart from graduate theses. This systematic review aims to
examine the studies in which creative drama is used as an educational method in postgraduate theses
in the field of nursing in Turkey and to present the results.

Method

Research Model

This study is a systematic review study. Systematic review studies provide comprehensive
reviews of previous studies on a particular subject in the academic field, allowing us to discover
proven knowledge, gaps, and new theories that can be developed (Paré et al., 2015). Within the
scope of the study, postgraduate theses in the field of nursing were scanned using the National Thesis
Center database of the Council of Higher Education (YOK), regardless of the year interval, and all
the oldest and newest theses meeting the screening criteria were included in the study. The keywords
“creative drama” and “nursing” in Turkish were used in the search. The screening was carried out
between March 12, 2021 and March 20, 2021 and included masters and doctoral theses.

Inclusion criteria in the study
*  Access to the full text,
*  Being made in the field of nursing,

e It is the use of creative drama as a method.

Limitations and ethical dimension of the study

The limitations of the study are the low number of theses due to the low number of keywords
and the use of creative drama in the method. In this study, since the master’s and doctoral theses that
are open to access were included in the sample, they did not require ethics committee approval.

105



Giinseli Uzunhasanoglu & Birgiil Ozkan - Yaratici Drama Dergisi 2022, 17(1), 103-112

The study sought answers to the following research questions:

1. In which sample groups creative drama was used in postgraduate theses in the field
of nursing in Turkey.

2. With which research methods were creative drama used in postgraduate theses in the
field of nursing in Turkey.

3. In which areas has creative drama been effective and improved in postgraduate theses
in the field of nursing in Turkey?
Analysis of Data

The survey data were methodologically organized according to the PRISMA flowchart (Fig.
1) (Moher, Liberati, Tetzlaff, & Altman, 2009).

Records detected by database scanning Records detected by database scanning
Creative drama (n= 305) Nursing (n= 939)
Records remaining after removing Excluded records
duplications (n=1244) (n=1237)

Scanned records
(n=1244)

Full-text articles evaluated for
eligibility (n=7)

Studies included in qualitative synthesis
(mix)(n = 2)

Studies included in quantitaive synthesis
(meta-analysis) (n = 5)

Figure 1. Prisma Flow Chart

In the database of the National Thesis Center of the Council of Higher Education (YOK), a
total of 1244 postgraduate thesis studies, 305 with the keyword nursing and 939 with the keyword
creative drama, were reached. Among these studies, seven full-text thesis studies that met the inclusion
criteria constituted the sample of the research. There is no full-text or non-accessible thesis that
meets the inclusion criteria. The Critical Appraisal Skill Program for Systematic Review, consisting
of a checklist of 10 questions, was used to evaluate the quality of the research (CASP, 2018). This
checklist does not include scoring, provides control of the research with yes or no questions, and asks
for clarification in unanswered areas. The checklist was applied by each author separately.
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Research and Publication Ethics

This research was conducted in accordance with all the rules specified in the “Higher
Education Institutions Scientific Research and Publication Ethics Directive”. The said directive
“Scientific Research and Publication

None of the actions mentioned in the second part titled “Actions Against Ethical Ethics” took

place. The study does not require ethical committee approval as it does not involve any experimental

procedure on humans or animals.

Results

In this systematic review, seven full-text published postgraduate theses that were scanned in
the database of the National Thesis Center and met the inclusion criteria were examined.

Table 1. Method and Sample Characteristics of Theses (n=7)

Name of the study Year Authorand Type  Method and Sample
field pattern
The Effect of Creative Drama Based 2014 Giliney R. PHD Experimental 20 studies,
Su;?port Program on Psychos9cial Child health (pretest-posttest 20 control groups
Adjustment of Adolescents with Asthma and diseases. with the control single group
group) 40 Adolescents
The Effect of Nutrition and Exercise 2014 Acar M.D PHD Experimental 38 studies
Education Given to Slightly Obese and Child health (randomised, 38 control group
Obese Adolescents.wnh Creative Dr.ama and diseases. cogtrolled, time 3 groups of 12-13 people
on Knowledge, Attitudes and Behaviors series)
76 Adolescents
The Effect of Nursing Intervention 2015 EvginD. PHD Experimental 43 studies,
Based on Behavioral System Model on Child health (randomized, 40 control group
Adolescent Bullying and diseases. controlled) single group
83 Adolescents
The Effect of Problem Solving and 2016 UsluN. PHD Experimental 16 studies
Stress. Coping Training inen with Child health (randomized 18 control group
Creative Drama According to the Human and diseases controlled ;in single group
Care Model on the Empowerment of mixed (mix)
Adolescents with Type 1 Diabetes Mellitus pattern) 34 Adolescents
The Effect of Creative Drama Education 2019 Tok H.H Master Semi- 20 studies,
on Nursing First Year Students’ Nursing experimental 20 control groups
Attitudes towards Caring for Dying pretest-posttest sinele erou
Patients Fundamentals with the control gle group
group 40 Students
The Effect of Health Belief Model- 2019 Tedik S.E PHD Experimental 37 studies
Based Creative Drama Education on Public health (randomized, 36 control group
Health Locus of Control and Smoking controlled) .
. single group
Perception in Adolescents
73 Adolescents
Evaluation of the Effect of Creative 2019 Altun E.C PHD Experimental 30 studies
Drama on the Level of Organizational Nursing (randomized 30 controls 1
Silence of Nurses controlled ; in
Fundamentals 30 controls 2

mixed (mix)
pattern)

90 nurses
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When Table 1 is examined, it is seen that all but one of the theses are doctoral thesis and all of
them are experimental studies. In the theses, the training programs prepared with the creative drama
method were applied to the intervention groups and the results were evaluated using quantitative
(method) in 5 theses and mixed (method) in 2 theses. In the sample of the study group, a maximum
of 43 and at least 16 individuals were found. Studies were carried out with a maximum of 90 and at
least 34 individuals in total. Creative drama training was mostly used in child health and diseases
nursing (n:4) and mostly in health education and health behavior development training of adolescents

and adolescents (n:5).

Table 2. Evaluation of Study Results (n=7)

Author and Number of Results of the measurement Obtained results
year sessions and
duration
Giiney R. Every day Significant increase in scores in the Support training with creative drama
2014 5 sessions sociability, anxiety-depression, social has positive effects on psychosocial
introversion/depression, aggression and adjustment.
120 min. .
i social problem subtests of the *YSR! and
*CBCL? scales
Acar M.D. Once a week A statistically significant decrease in body ~ Health education for adolescents using
2014 5 sessions mass index (BMI), body weight and waist/  interactive teaching methods such as
height ratio after the study in adolescents in creative drama is effective.
80 min.
the study group
Evgin D. Once a week Significant decrease in *GAZO? score In the prevention of bullying, the
2015 9 sessions averages in the study group training given with the creative drama
80 min Significant increase in the mean scores of method in line with the Behavioral
*CPCE*and *CEQ System Model is effective.
Uslu N. twice a week There was no significant difference Creative drama helped adolescents to
2016 8 sessions between perceived stress, problem-solving, —express their feelings and thoughts, to
hopelessness scores and HbAlc values feel good about themselves and to gain
90 mi . . . .
fm in the intervention and control groups. awareness on some 1ssues.
Content analysis of each session was made.
Tok H.H. Once a week Significant increase in *FATCOD® mean Creative drama education is an effective
2019 5 sessions scores in the study group. method in the development of attitudes
towards caring for the dying individual
100 min. : ;
when compared with the direct
expression technique.
Tedik S.E. Once a week A significant difference in Creative drama practices caused a
2019 6 sessions Multidimensional Health Locus of Control  positive change in health locus of
Scale and Decision Balance Scale scores in  control and smoking perception.
80 min.
the study group
Altun E.C. twice a week A significant decrease in the organizational ~— Creative drama practices affected some
2019 6 sessions silence/employee performance sub- dimensions of organizational silence,
dimension score of nurses in the but they were not sufficient alone to
180 min.

intervention group. Content analysis of

each session was made.

reduce the silence level of nurses.
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When Table 2. is examined, it is seen that the training programs have a minimum of 5 sessions,
a maximum of 9 sessions, and a minimum of 80 minutes. max 180 min. period has been observed.
In all studies, except one study, applications made through creative drama resulted in a significant
increase or decrease in the scale scores of the study groups compared to the control groups. In a
study in which no significant difference was observed in the scale scores, it was concluded that
the qualitative interviews made “help the participants to express their feelings and thoughts, feel
good about themselves and gain awareness on some issues”. It can be said that education programs
prepared with creative drama have positive effects on all studies.

Discussion, Conclusion and Recommendations

This systematic review was made to examine the postgraduate theses made using the creative
drama education method in the field of nursing. Almost all of the theses made using creative drama in
the field of nursing are doctoral dissertations. In studies examining postgraduate theses using creative
drama in all fields in Turkey, it has been shown that the method is mostly used in postgraduate studies
and primary school-secondary school age groups (Calp and Secgin 2019). This difference can be
explained by the thought that experimental studies in the field of nursing are mostly aimed at adults
other than pediatric nursing and creative drama is not used in adults. When Table 1 is examined, it
is seen that most of the studies were conducted in the field of child health and diseases nursing. In
general, it is seen that one study is applied to nursing education, one study is applied to nurses to gain
skills after graduation, and the other five studies are mostly applied to adolescents and adolescents
in health education and healthy life development training. According to popular belief, although the
creative drama is generally seen as an educational method for children and adolescents, it can be
applied to individuals from all levels and levels. In the study conducted by Akdemir and Karakus,
which includes a meta-analysis of the postgraduate theses using creative drama in our country, the
effect sizes of the studies examined, the teaching levels and course types were analyzed. As a result
of the data obtained from the education levels, it is seen that the effect size of creative drama is
positive and wide at all levels, including Primary School, Secondary School and Higher Education
(Akdemir & Karakus, 2016). When the research results are evaluated in general, it can be said that
the creative drama method is very effective in increasing academic success (Ulubey & Toraman,
2015; Akdemir & Karakus, 2016). In another study, it was revealed in the results of the research that
drama activities had a positive effect on the communication skills of university students (Gokgeaslan
& Altinova, 2017). In a literature review study including studies in which drama types are used as
educational methods in nursing education, 12 studies were examined and it was determined that
drama as a nursing education intervention can provide a better understanding of patient experience
through empathy, emotional involvement and empowerment; it leads to a better understanding of
one’s professional identity through self-discovery, self-awareness, self-reflection and reinforcing
identity; it can help nurses develop enhanced communication skills and increase their self-confidence
and self-expression that promotes person-centered care; and finally, it has been demonstrated that it
can encourage nursing students to develop reflective skills that support the development of critical
thinking (Jefferies et al., 2021). Although only one study was conducted with undergraduate nursing
students in this study, many examples in the international literature prove the effectiveness of drama
and creative drama education method as an educational tool at the undergraduate level of nursing
(Arkelev et al., 2018; Kiah-ju, Ying-Chyi). , Ding-Yah, Chi-Chau, 2020; Jefferies et al., 2021).
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Although there is no definite rule regarding the number of participants in the study groups
created for creative drama and drama applications in the literature, it is recommended that a study
group should be 16-20 people on average (Onder, 2000; Dékmen, 2003; Adigiizel, 2013). In a training
program given by Cinar et al. (2019) to social work students with creative drama, no statistically
significant difference was found between the experimental group and the control group in terms of
communication skills, empathic tendencies and critical thinking levels. The researchers stated that
this was due to the large study groups and the short duration of the study. In a study conducted by
Molu et al. (2019) to increase the communication skills of nursing faculty students, researchers who
did not make any progress emphasized the need for longer studies with smaller groups. It can be
recommended that the ideal and effective working group in creative drama applications should be
20 or less and the working period should be at least 6 weeks or more. When we look at it from this
aspect, the studies examined are suitable for the literature in terms of study group and duration.

In three of the studies examined, the educational programs that will be combined with
creative drama nursing theories and models are based on theory (human care model, behavioral
system model, health belief model). Today, while the number of studies on the use of models in the
field of nursing is increasing, the use of models in the clinical field remains limited. When nurses
provide care in a systematic and theoretical framework, the quality of care increases and the resulting
knowledge creates evidence (Zuhur & Ozpancar, 2017). In this case, creative drama can be used as
a facilitator in terms of applying nursing models and theories in the field. Because nurses have to
be role models, guide and give health education to individuals from all age groups and all levels of
education. The learning-by-experience model of creative drama can positively affect nurses’ teaching
and healthy behavior training.

All of the studies were experimental and mixed (quantitative and qualitative) methods were
used in two studies and quantitative methods were used in five studies. In trainingings given with
creative drama, the desired scale can be used according to the characteristics of the training and the
effectiveness of the training is evaluated according to the scale scores. Mixed methods research,
on the other hand, is research that uses quantitative and qualitative methods together and examines
the research problem in a comprehensive and multidimensional way. Qualitative research methods
used in this context try to reveal human behavior holistically and more flexibly by making use of the
opinions and experiences of individuals (Durmus, 2016). The use of qualitative studies in the field of
nursing allows the questions of quantitative studies to be put forward, designed, applied and developed,
resulting in the formation of theories based on experience (Bergdahl & Berterd, 2015; Oztiirk, Can,
Cam, & Karasu, 2021). Creative drama practices, the basic principle of which is to teach by experience,
can mediate nurses to create new concepts and models by experiencing different experiences. Although
there were no significant differences in the scales in the studies conducted in the mixed model, the
qualitative data showed that creative drama had positive changes in the lives of the participants.

According to the data of this systematic review, although creative drama in the field of nursing
is a profession intertwined with education, it has been used in a limited number of times. In all seven
studies, creative drama caused a statistically significant difference between the study and control groups
as an effective method both in nursing education and in the education of patients and their relatives. It
can be recommended that the number of participants using the creative drama training method should
consist of a maximum of 16-20 people as a group, and the training period should be at least 6 weeks.
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Creative drama in the field of nursing can be based on nursing theories and facilitate the active use of
theories in the field. The use of qualitative methods as well as quantitative methods in creative drama
studies that provide learning by experience can help to reveal new concepts and models in the field of
nursing. Communication skills and empathy skills are indispensable concepts in nursing education and
creative drama plays an active role in the development of these areas. It can be said that creative drama
is an effective method in nursing education and health education practices. More studies are needed to
improve the effectiveness, applicable areas and features of creative drama in the field of nursing.
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