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Oz

Bu ¢alismanin amaci, psikolojik danigmanlarin kosulsuz kabul egilimlerini 6lgmeye yonelik gecerli
ve giivenilir bir 6lgme araci gelistirmektir. Bu amag¢ dogrultusunda siire¢, madde havuzunun
olusturulmasi, uzman goriisii alinmasi, hazirlanan 6lg¢ek taslaginin uygulanmas: ve elde edilen
verilerin gegerlik ve gilivenirlik ¢alismalarinin yapilmasi seklinde dort agamada tamamlanmigtir.
Arastirmanin ¢alisma gruplar1 Tirkiye’nin farkli bolgelerinde yasayan 622 psikolojik danigmandan
olusturulmus, ug degerlerle ilgili ¢ikarma yapildiktan sonra 613 psikolojik danigsmanla analizler
yapilmistir. Olgegin yapr gecerligi agimlayici ve dogrulayici faktér analizi ile incelenmis, ortaya
¢ikan tek faktorlii yapinin toplam varyansin %49,29’unu agikladigi goriilmiistiir. Dogrulayici faktor
analizi ile tek faktorli yapinin model uyumunun iyi diizeyde oldugu (y2/sd= 2.18; RMSEA=.074;
RMR=.050; SRMR=.049; GFI=.93; AGFI=.90; CFI=.97; IFI=.97; RFI=.93; NFI=.95; NNFI=.96)
tespit edilmistir. Olgegin giivenirlik ¢aligmalar1 kapsaminda i¢ tutarlik, iki yar1 ve test tekrar test
giivenirlik analizi yontemleri kullanilmistir. Analizler sonucunda Cronbach alfa i¢ tutarlik sayisinin
.88; Spearman Brown iki yar1 giivenirliginin .87 ve test tekrar test gilivenirliginin .87 olarak
gerceklestigi goriilmiistiir. Calismanin sonuglar1 biitiinsel olarak degerlendirildiginde, Psikolojik
Damisman Kosulsuz Kabul Egilimi Olgegi’nin psikometrik acidan gecerli ve giivenilir bir lgme

araci oldugu ortaya koyulmustur.
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Giris

Tarih boyunca karsilikli yardim iliskisi hep var olmus, yardim arayan insanlar saygi
duyduklart yakilarindan ya da ¢esitli meslek gruplarina ait kisilerden 6giitler ve oneriler
almislardir. Yillar iginde gerceklesen toplumsal doniisiimlerin ardindan giiniimiizde,
insanlarin kisisel, akademik ve kariyer problemleriyle ilgili ¢coziim destegi alabilmeleri i¢in
kurulan profesyonel yardim iliskisi psikolojik danigmanlar tarafindan saglanmaktadir
(Ultanir, 2005). Psikolojik danisma, bireyin kendini tanimasi, sorunlarmin kaynaklarmi
anlayabilmesi, bas etme becerisi gelistirmesi, saglikli bir kisisel gelisim sergilemesi ve
kendisiyle ilgili gergekei kararlar alabilmesi amaciyla kurulan profesyonel yardim iligkisidir
(Giiven, 2016). Amerikan Danigmanlar Birligi (ACA) psikolojik danismay1 bireyleri, aileleri
ya da gruplari ruh sagligi, iyilik hali, egitim ve kariyer hedeflerine ulagsmak i¢in giiclendiren
profesyonel bir iligki olarak kavramsallastirmaktadir (ACA, 2014a). Psikolojik danigmada
onleme, degisim ya da yasami zenginlestirme amaciyla, i¢sel ya da iliskisel sorunlara cesitli
yaklagimlar kullanilarak odaklanilmaktadir (Hackney ve Cormier, 2008). Psikolojik danisma
hizmetini sunmada uzmanlik 6nemlidir (Kepgeoglu, 2004; Voltan-Acar, 2001) ve psikolojik
danismanlarin danisanlar1 anlaylp onlarin sorunlarina yardimci olabilmesi icin bazi
yeterlilikleri tasimasi gerekmektedir (Savi-Cakar, 2017). Cilinkii psikolojik danigmanlarin
mesleki olarak yeterli hissetmeleri, etkili psikolojik damigman 6zellikleri ile iliskilidir (Ikiz,

2006; Yayla ve ikiz, 2017).

Cormier ve Hackney’e (1999) gore psikolojik danigmanlarin kisisel ozellikler,
kigileraras1 ve kavramsal beceriler ile miidahale ve kiiltlirel yeterlilik becerilerine iliskin
alanlarda  yetkinlik  gelistirmesi  gerekmektedir. Kisisel 0Ozellikler baglaminda
degerlendirildiginde alanyazininda etkili psikolojik danisman 6zellikleri ile ilgili ¢ok farkli
ve kapsamli degerlendirmeler yapildig: goriilmektedir (Corey, 2008; Cormier ve Cormier,
1991; Hackney ve Cormier, 2008). Corey (2008), psikolojik danigsmanin, gii¢lii bir kisilik
yapisina sahip, degisime agik, otantik, samimi, yanliglarini itiraf edebilen, kiiltiirlin etkisinin
farkinda olan, kendisiyle barisik, kendi giiclerini taniyip kabul edebilen ve iligkilerinde
saglikli sinirlar koyabilen niteliklere sahip olmas1 gerektigini ifade etmektedir. Hackney ve
Cormier (2008) etkili psikolojik danigsmanda duyarlilik, acik fikirlilik, nesnellik, kisisel ve
kiiltiirel farkindalik, yetkinlik, glivenilirlik ve kisilerarasi iliskilerde cekicilik 6zelliklerinin
bulunmasinin 6nemini vurgulamaktadir. Cormier ve Cormier (1991) ise psikolojik
danismanin entelektiiel olarak yeterli, enerjik, esnek, destekleyici, iyi niyetli ve farkindalik

sahibi olmasi gerektigini ileri siirmektedir.
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Diger yandan psikolojik danigsmanlarin kiiltiire duyarli olmasi, danisanlar1 ile

kurduklar1 terapotik iligkide problemin tanimlanmasindan, amag¢ belirleme ve miidahale
stratejileri segmeye kadar kiiltiiriin etkili oldugunu fark etmesi onemlidir (Arslan 2017;
Bektas, 2006). Cok Kkiiltiirlii psikolojik danigsma, psikolojik danigmanin, farkli kiiltiirlerin
cesitliliginin farkinda olmasini ve bu konuda bilgi ve beceri yoniinden gerekli donanimi
edinmesini igerir (Buyruk-Geng, 2019). Psikolojik danismada ¢ok kiiltiirliiliik, psikolojik
danismanlik egitiminde {izerinde yogun olarak durulan empati, kosulsuz kabul ve saydamlik
ilkelerinin ve etkili psikolojik danisman O6zelliklerinin hayata aktarildigi, teorik bilginin
otesinde psikolojik danigmanlarin bu ilkeleri ne denli ig¢sellestirip tutum haline getirdigini
gosteren onemli bir beceridir. Ciinkli her ne kadar bilgi seviyesinde empati, saydamlik ve
kosulsuz kabule sahip olunsa da psikolojik danigman, kendi kiiltiirel ge¢misinin etkisinde
kalarak, kendisinden farkli biriyle terapétik iliski i¢ine girince zorlanabilmektedir (Kagnici,

2013).

Tirk Psikolojik Danigma ve Rehberlik Dernegi Etik Kodlari’nda psikolojik
danismanlarin, danisanlarin farkliligina iliskin degerler kapsaminda, yas, cinsiyet, etnisite,
degisik grup ya da kiiltiirlere ait olma, engelli olma veya cinsel yonelim gibi farkliliklarin
varligini goz oniinde bulundurmasi ve bu yonde bilgi ve beceri sergileyebilmesi gerektigi
vurgulanmaktadir (Ikiz, Topkaya ve Saglam, 2021). Benzer ilkelerin yer aldigit ACA Etik
Kodlari’nda (2014b) danisanlara yonelik higbir sekilde ayrimcilik yapilmamasi geregi ifade
edilmektedir. Psikolojik danigsmanlar, psikolojik danigsma iliskisi i¢inde danisanlarinin
farkliliklarin1 anlayip, empati kurarak, daniganlarin farkliliklarini yasayabilmeleri i¢in onlari
kosulsuz kabul etmelidirler (Yalgin, 2006). ikiz, Seving, Kaval, Yegintiirk ve Kalen (2017)
okul psikolojik danisma hizmetlerindeki etik ihtiyaglarla ilgili yaptiklar1 c¢alismada,
okullarda uyulmas1 gereken etik ilkelerin o6zellikle farkli kiiltiirlere duyarlilik ve bireyi

kosulsuz kabul etme baglaminda ortaya ¢iktigini tespit etmislerdir.

Kosulsuz kabul, Stanley Standal tarafindan gelistirilmis ve Rogers (1957) tarafindan
psikoloji alanyazinina kapsamli bir sekilde uyarlanmis, terapotik iliskiyi giiclendiren
kosullardan biridir. Rogers tarafindan kosulsuz olumlu bakis (Unconditional Positive
Regard-UPR) olarak nitelendirilen kavram, iilkemizde yaygin olarak kosulsuz kabul olarak
kavramsallastirilmaktadir. Rogers (1957) insanin kendi sorunlarini ¢6zme konusunda
yetenege sahip oldugunu, kendini gergeklestirmeye iliskin olaganiistii bir kapasite tasidigini
ve uygun kosullar altinda yasamina fayda saglayacak sekilde kendini gelistirebilecegini ileri

stirmektedir. Bu kapsamda alt1 farkli kosul belirleyen Rogers bunlarin {i¢iiniin merkezi
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nitelikte oldugunu vurgulamaktadir (Rogers, 1957). Kurulan iliskinin seffafligi ve

samimiyeti, danisanin kosulsuz kabul edilmesi ve saygi duyulmasi, empatik bir anlayigin
deneyimlenmesi ve bu deneyimin danisana aktarilmasi birey merkezli yaklagimin temel
unsurlardir (Corey, 2008; Cormier ve Cormier, 1991; Zimring, 1994). Ciinkii birey merkezli
yaklasimda ilk oncelige sahip sey, danisan ve danigman arasindaki iligkinin kalitesidir

(Gillon, 2007).

Kosulsuz olumlu bakis, psikolojik danismanin danisanin kisisel deneyimlerinin her
parcasini sicak bir sekilde karsilamasini igerir. Danisanlarin iyi, giizel, olumlu ve 6zgiivenle
ifade ettigi deneyimleri kadar kotii, korkutucu, aci verici ve anormal yasantilar1 da
bulunmaktadir. Bu nedenle danmisanin tutarli bir sekilde kabulii, danisanin potansiyelinin
aciga c¢ikmast yoniinden destekleyici bir adimdir (Rogers, 1957). Kosulsuz kabulde,
danisanlarin duygu, diisiince ve davraniglarinin iyi ya da kotli olarak nitelendirilmeden,
sahiplenici olmayan gergek bir ilgi ve saygiyla kabul edilmesi durumu vardir. Herhangi bir
sart kosulmadan sergilenen kabul tepkisi, danisanlarin kabullenilmeme endisesi tagimadan,
deneyimlerini paylasma 6zgiirliigli yasamalarini saglar. Kosulsuz kabul her seyi onaylamak
degil, danisanlarin kendilerine ait duygu ve diisiincelere sahip olma hakki bulundugunu

bilmektir (Corey, 2008).

Rogers’a (1957) gore kosulsuz olumlu bakis, danisanla gercek ilgi kurarken
sahiplenici olmamay1 ve danismanin kendi ihtiyaglarimi tatmin etmemesini igermektedir.
Diger yandan danisana kendi duygu ve deneyimlerine sahip olma izniyle bagimsiz bir kisi
olarak yaklagsmak 6nemlidir. Wilkins (2000) kosulsuz olumlu bakist daha iyi somutlastirmak
i¢cin unsurlarin tersine ¢evrilerek ifade edilmesini 6nermektedir. Kosullu olumlu bakis, istek
veya ihtiyaglar karsilandiginda ilgi, saygi ya da kabul sunmay1 kapsamakta; “bunu yaparsan,
kabul ederim” anlamina gelmektedir. Kosulsuz kabulde; saygi gostermek icin kosul
sunulmamasma atif vardir. Kosulsuz olumlu sayginin gelismesinde karsidaki kisiyi
anlamaya c¢alismak, kontrol etmeden ve degistirmeye calismadan yaklagsmak ve insanlari
belli kaliplara sokacak sekilde kategorize etme davramisindan uzaklasmak gereklidir.
Kosulsuz olumlu saygmin sunulmasi, danisanin yardim iliskisini kabul etmesini ve bu

iliskinin getirisiyle kendisini kesfetmede istekli olmasini saglayabilmektedir (iberg, 2001).

Kosulsuz olumlu bakis kapasitesini gelistirmis danigsmanlar danisanlarinin suglari,
kusurlar1 ya da ahlaken farkliliklarina ragmen kabul edici bir tutum sergileme egilimine
sahiptirler (Brodley ve Schneider, 2001; akt. Gillon, 2007). Diger yandan kosulsuz olumlu
saygiy1 sergilemek ifade edildigi kadar kolay bir 6zellik olarak degerlendirilmemektedir
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(Cochran, Cochran ve Sherer, 2012). Ozellikle psikoterapist ve klinisyenlerin normal ve

normal olmayan baglaminda yaptiklar1 degerlendirmeler ve davranis analizleri, bu uzmanlar
her ne kadar yargilayict olmama {izerine egitim alsalar da yargilama eylemini icermektedir.
Ayrica psikoterapi dogas1 geregi kiiltiirel normlar barindirdigindan, kosulsuz kabul ilkesinin
bu baglamda islevsel olmasi ¢eliskilidir (Amadi, 2013). Benzer sekilde Schmitt (1980) de
kosulsuz olumlu saygi kavramina bazi elestiriler getirmekte, 6zellikle kabul edilebilir ve
kabul edilemez davraniglar arasinda ayrim olmas1 gerektigini ve ¢ogulcu bir diinyada olumlu
saygi sergilemenin gercek¢i olmadigimi ifade etmektedir. Bu goriislerin aksine Wilkins
(2000) ise kosulsuz olumlu sayginin, danisanin savunmaya ge¢mesini Onleyerek, tedaviye

yonelik yaklagimda iyilestirici bir islevi oldugunu ileri siirmektedir.

Kosulsuz kabulle ilgili alanyazini incelendiginde kabul kavramu ile iliskili, agirlikli
olarak etik, cok kiiltiirlii psikolojik danisma ve psikolojik danigsman yeterlilikleri baglaminda
calismalarin var oldugu goriilmektedir (Bektas, 2006; Buyruk-Geng, 2019; ikiz, Seving,
Kaval, Yegintiirk ve Kalen, 2017; Kagnici, 2013; Yal¢in, 2006; Yayla ve Ikiz, 2017).
Kapikiran ve Kapikiran (2010) tarafindan uyarlanan Kosulsuz Kendini Kabul Olgegi ise
kisinin kendisini kabul etme siirecine odaklanan bir calisma olarak dikkati ¢cekmektedir.
Ayrica Yilmaz-Bingol ve Vural-Batik (2018) tarafindan psikolojik danisman adaylarinin
kosulsuz kendini kabul diizeylerini inceleyen c¢alisma kavramsal olarak yakinlik
tasimaktadir. Olgek gelistirme calismalarinda da agirlikli olarak ¢ok kiiltiirlii psikolojik
damsma ile psikolojik danigman yeterliliklerine doniik caligmalarin  var oldugu
gozlenmektedir (Demirel, 2013; ikiz ve Totan, 2014; Liileci, 2014; Ozer, 2014; Pamukcu ve
Demir, 2013). Yurtdisinda yapilan ¢alismalar incelendiginde ise benzer bir durumun varligi
s0z konusudur. Chamberlain ve Haaga (2001) tarafindan gelistirilen Kosulsuz Kendini
Kabul Olgegi ile Patterson ve Joseph (2006) tarafindan gelistirilen Kosulsuz Olumlu Benlik
Saygist Olgegi, kisinin kendini kabul ve degerlendirme siireglerine yoneliktir. Diger yandan
David, Cotet, Szentagotai, McMahon ve DiGiuseppe (2013) tarafindan gelistirilmis olan
Kosulsuz Kabul Olgegi benligin, baskalarmin ve yasamin kabuliinii degerlendirmeyi temel
alan bir 6lgme araci olarak dikkati ¢ekmektedir. Baskalarin1 kabul etme siireglerini temel
alan yapis1 mevcut ¢alisma ile kesigse de mevcut ¢alismanin temel motivasyonu psikolojik
danigmanlarin danisanlara yonelik yaklasimidir. Bu yoniiyle mevcut ¢alisma, psikolojik
danigmanlarin danigsanlara doniik kabul tepkilerini degerlendirmesi ve gerek mesleki gerekse

insani olarak kendilerine yonelik bir geri bildirim siireci olusturabilmesi adina anlamlidir.
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Ozellikle birey merkezli yaklasimi benimseyen psikolojik danismanlarm, terapdtik

iligkiyi giiclendiren kosulsuz kabul ilkesini tutum olarak benimsemesi, danisanlari ile
kurduklar iligkinin kalitesinde etkili olabilir. Hatta bu tutumun psikolojik danigma yeterliligi
baglaminda ele alinmasi1 faydalidir. Diger yandan bireylerin kendini tanimasi, iyilik halini
gelistirmesi ve bas etme becerileri kazanmasinda 6nemli bir ruh saglig1 profesyoneli sayilan
psikolojik danigmanlarin psikolojik danigma yeterliliklerini degerlendirebilmek, verilen
hizmetin kalitesini belirlemede gereklidir. Bu nedenle psikolojik danismanlarin kosulsuz
kabul diizeylerini Olgmeye yarayan bir 0Olcek, psikolojik danisma yeterliliklerini
degerlendirmede farkli bir bakis acis1 kazanilmasina katki sunabilir. Ayrica kiiresellesen
diinyada insanlar arasinda sinirlarin kalktigi, farkliliklara tahammiil ve anlayisin 6nemli hale
geldigi bir konjonktiir yasanmaktadir. Bu degisimin okullarda goriilmesi ve ¢ok kiiltiirlii
psikolojik danismanin 6neminin artmasi, farklilik ve ¢esitliliklerin hosgoriiyle kabuliinii ve
psikolojik danigmanlarin donanimlarini bu baglamda gelistirmesini gerektirmektedir. Bu
donanimlarin gelistirilmesi temelinde, psikolojik danigmanlarin kosulsuz kabul egilimlerini

degerlendirmeye yonelik bir 6lgme araci gelistirilmesi ¢alismanin amacini olusturmaktadir.
Yontem
Arastirma Modeli

Psikolojik danismanlarin kosulsuz kabul egilimlerini degerlendirmeye yonelik hazirlanan bu
arastirma, bir dlgek gelistirme calismasidir. Calisma, dlgek maddelerinin yazilmasi, uzman
goriisli alinmasi, hazirlanan 6lgek taslagimin uygulanmasi ve elde edilen verilerin gegerlik ve

giivenirlik ¢aligmalarinin yapilmasi seklinde dort asamada tamamlanmistir.
Calisma Grubu

Arastirma kapsaminda {i¢ farkli calisma grubu kullanilmistir. Calisma gruplarinin
olusturulmasinda goniilliiliik ilkesi gbz onilinde bulundurulmustur. A¢imlayict faktor analizi
icin olusturulan ilk grup, kamu veya 6zel sektorde calisan, Tiirkiye’nin farkli bolgelerinde
yasayan 332 psikolojik danigsmani kapsamaktadir. Ug degerlerle ilgili ¢ikarma yapildiktan
sonra 323 psikolojik danigsman ile calisma grubu olusturulmustur. ilk c¢alisma grubunun
%62.8’1 (n=203) kadin; %37.2°si (n=120) erkektir. Dogrulayict faktdr analizi igin
olusturulan ikinci ¢alisma grubu da benzer sekilde Tiirkiye nin farkli bolgelerinde yasayan
215 farkli psikolojik danismandan olusturulmustur. Ikinci calisma grubunun %56.74’i
(n=122) kadim; %43.26’s1 (n=93) erkektir. Ugiincii ¢alisma grubu ise dlgegin test tekrar test

giivenirligini degerlendirmek amaciyla olusturulan 75 psikolojik danismandan meydana
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gelmektedir. Ugiincii calisma grubunun %57.3’{i (n=43) kadin; %42.7’si (n=32) erkeklerden

olusmaktadir. Ug farkli ¢alisma grubunda toplam 613 psikolojik danisman bulunmaktadir.
Veri Toplama Araclan

Verilerin toplanmasinda, gelistirme silirecinde olunan Psikolojik Danigsman Kosulsuz Kabul
Egilimi Olgegi (PDKKEQ) disinda, Psikolojik Danisman Oz Yetkinlik Olgegi ve Dinleme
Becerisi Olgegi kullanilmistir. Kullanilan veri toplama araglarmi gelistiren kisilerden
elektronik ortamda kullanim izni alinmas, siire¢ Etik Kurul Onay1 dogrultusunda hassasiyetle

yuriitilmistiir.
Psikolojik Danisman Oz Yetkinlik Olcegi

Psikolojik danismanlarin 6z yetkinlik diizeylerini degerlendirmek amaciyla Demirel (2013)
tarafindan gelistirilen Olcek 13 maddeden olusmaktadir. Kesinlikle katilmiyorum ile
tamamen katiliyorum arasinda 5’li derecelendirme seklinde puanlanan 6lgegin, etkili hizmet
sunma ve danisana iletme olmak iizere iki alt boyutu bulunmaktadir. Olgekten alinabilecek
toplam puan ise 13-65 arasinda degismektedir. Olgekten alinan puanlarin yiikselmesi
psikolojik damigmanlarm yetkinlik diizeylerinin yiiksek oldugunu gostermektedir. Olgegin
gecerligi ile ilgili yapilan ¢aligmalarda etkili hizmet sunma alt boyutunun faktor yiik
degerlerinin .64-.77 arasinda; danigana iletme alt boyutunun faktor yiik degerleri ise .64-.83
araliginda bulundugu goriilmustiir. Faktorler arasindaki korelasyon katsayist .30°dur.
Olgegin benzer dlgekler gecerliligi kapsaminda yapilan degerlendirmede Genel Yetkinlik
Inanc1 Olgegi ile arasindaki korelasyon (Pearson Momentler Carpimi Korelasyonu) .58
olarak tespit edilmistir. Olcegin giivenirlik calismasi, Cronbach Alfa i¢ tutarlilik katsayisi ile
yapilmis olup, etkili hizmet sunma alt boyutu i¢in .88; Danisana iletme alt boyutu icin .75 ve
Olcegin tamamu i¢in .87 olarak bulunmustur. Test tekrar test giivenilirlik katsayilari ise etkili
hizmet sunma alt boyutu i¢in .89 ve danisana iletme alt boyutu igin .88 olarak tespit
edilmistir (Demirel, 2013).

Dinleme Becerisi Olgegi

Kuzgun ve Cihangir (2000) tarafindan gelistirilen 06lgek, Cihangir-Cankaya (2012)
tarafindan goézden gecirilmis, gecerlik ve giivenirlik c¢alismast yeniden yapilmistir.
Yenilenen Olgek formunda 3’lii olan derecelendirme 5°li olacak sekilde (1=hi¢bir zaman,
2=ara sira, 3=bazen, 4=sik sik, 5=her zaman) organize edilmistir. 15 maddeden olusan
Olcegin, etkili dinleme davraniglari ve etkisiz dinleme davranislar1 olmak iizere iki alt boyutu

bulunmaktadir. Ikinci boyutu olusturan 1, 3, 4, 6, 7, 10, 13 numarali maddeler ters
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puanlanmaktadir ve Olgekten alinan yiiksek puan, dinleme becerisinin yiiksek oldugunu

gostermektedir. Olgegin gecerlik ¢alismasi kapsaminda yapilan faktor analizi sonucunda,
faktorlerin her bir degisken iizerindeki ortak varyansinin .35 ile .77 arasinda degistigi
goriilmiistiir. Olgegin birinci faktdrii tek basina toplam varyansin % 23.94’{inii, 2 faktor ile
birlikte varyansin %44.65’ini agiklamaktadir. Olgegin madde toplam korelasyonlar1 .35 ile
.60 arasinda siralanmaktadir. Dinleme becerisi 6lgeginin giivenirlik ¢aligmasi Cronbach alfa
katsayisi ile hesaplanmis olup, etkili dinleme davraniglar alt 6lgegi icin .82, etkisiz dinleme

davraniglar1 alt 6lgegi i¢in .76 ve Glgegin geneli i¢in ise .83 olarak bulunmustur (Cihangir-
Cankaya, 2012).

Islem

PDKKEQO‘yii gelistirebilmek amaciyla oncelikle alanyazini taranmis, konuya yakin daha
once gelistirilen Olcekler incelenmis ve 60 maddelik madde havuzu olusturulmustur.
Olusturulan formun kapsam ve goriiniis gecerligi i¢in degerlendirilmesi amaciyla rehberlik
ve psikolojik danismanlik alan uzmani 5 6gretim liyesi ile alanda calisan 10 psikolojik
danigmandan ve Olgme degerlendirme alan uzmani bir 6gretim iiyesinden goriis alinmus,
alinan goriisler neticesinde uygun goriilmeyen 7 madde, havuzdan ¢ikarilmistir. Diizenlenen
form, Tiirkge alan uzmani bir dgretim iiyesi tarafindan anlam yoniinden incelenmis ve bu
dogrultuda gerekli diizeltmeler yapilmistir. Yapilan diizeltmeler sonunda 50 maddeden
olusan 5°li Likert tipi (1=Hi¢ Katilmiyorum, 2=Katilmiyorum, 3=Ne Katiliyorum Ne

Katilmiyorum, 4=Katiltyorum, 5=Tamamen Katiliyorum) uygulama formu olusturulmustur.
Verilerin Toplanmasi

Uygulama siireci Mehmet Akif Ersoy Universitesi Girisimsel Olmayan Klinik Arastirmalar
Etik Kurulu'nun 02.02.2022 tarihli GO 2022/471 sayil karar1 dogrultusunda yiiriitilmistiir.
Onay siirecinin ardindan veri toplanmasi siirecinde iki farkli yontem kullanilmigtir. 377
psikolojik danigmana online platform tizerinden, 170 psikolojik danismana ise hizmet igi
egitim toplantilari1 ve mesleki dayamisma toplantilart Oncesinde yiiz ylize uygulama
yapilmistir. Toplamda 547 psikolojik danigsman tarafindan formun doldurulmasi
saglanmistir. Test tekrar test siirecinde ise 75 psikolojik danigmanin mail adresi iizerinden

uygulama tamamlanmistir.
Verilerin Analizi

Analizler 50 maddeden olusan PDKKEQO uygulama formu iizerinden gergeklestirilmistir.

Verilerin analizinde SPSS 22 ve Lisrel 8.7 programlari1 kullanilmistir. Veri analizinden 6nce
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elde edilen verilerin faktor analizi i¢in gerekli u¢ deger ve normallik varsayiminm karsilayip

karsilamadig1 kontrol edilmistir. Oncelikle tek degiskenli u¢ deger incelemesi yapmak iizere
her bir maddenin z degeri tespit edilmistir. Z degerlerinin +3 ile -3 sinirlar1 disinda yer
almasi u¢ deger oldugunu isaret etmektedir (Cokluk, Sekercioglu ve Blyiikoztiirk, 2014).
Cok degiskenli u¢ deger incelemesi i¢in ise Mahalanobis uzakligi hesaplanmistir. Cok
degiskenli ug¢ degerler i¢in kabul edilen 6lgiit p<.001 diizeyinde anlamli olan Mahalanobis
uzakligr degeridir (Cokluk, Sekercioglu ve Biiylikoztiirk, 2014). S6z konusu Olgiitler
dogrultusunda 9 kisinin verileri uygulama disinda birakilmis ve analizlere bu sekilde devam
edilmistir. Ardindan verilerin normalligini test etmek i¢in her bir maddenin basiklik ve
carpiklik degerleri hesaplanmistir. Verilerin normal dagiliminda carpiklik katsayisi (£2),
basiklik katsayist (+£7) arasindadir (Finney ve Distefeno, 2006). Yapilan incelemelerin
ardindan elde edilen degerlerin s6z konusu araliklarda yer almasindan dolayr normallik
varsayiminin saglandigi kabul edilmistir. Gerekli varsayimlarin saglanmasindan sonra
Olgegin gecerligini test edebilmek amaciyla agimlayici (AFA) ve dogrulayici (DFA) faktor
analizleri ile Olgiit bagintili gecerlik calismalar1 yapilmistir. Giivenirlik ¢aligmalart ise
Cronbach alfa i¢ tutarlik, Spearman Brown iki yar1 giivenirlik ve test tekrar test giivenirlik

analizleri ile gerceklestirilmistir.

Bulgular
Bu béliimde PDKKEO niin gegerlik ve giivenirligine iliskin bulgular sunulmustur.
Gegerlik Calismalar

Gegerlik kapsaminda oncelikle yapr gegerligine yonelik agimlayici ve dogrulayici faktor

analizi, ardindan 6l¢iit bagintili gecerlik ¢alismalar1 yapilmistir.
Ag¢umlayict Faktor Analizi

PDKKEO’ye yonelik agimlayici faktdr analizi 323 kisilik calisma grubu iizerinde
gerceklestirilmistir. Calisma grubunun AFA ic¢in uygunlugunu test edebilmek amaciyla
Kaiser Meyer Olkin (KMO) degeri ve Bartlett Kiiresellik testi anlamlilik diizeyi
incelenmistir. AFA’nin yapilabilmesi i¢in KMO degerinin .70’den yliksek; Bartlett
Kiiresellik Testi sonucunun ise anlamli olmas1 gerekmektedir (Biiyiikoztiirk, 2016). Yapilan
analizde KMO degerinin .90; Bartlett Kiiresellik testi diizeyinin (p<.001) anlamli oldugu

tespit edilmistir. Bu nedenle verilerin AFA yapilmaya uygun oldugu sdylenebilir.

AFA kapsaminda faktorlesme teknigi olarak temel bilesenler analizi kullanilmistir.

Boyut azaltma islemi olan temel bilesenler analizi, degiskenlerin temel bilesene katkisini
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ortaya ¢ikarmada kullanilir (Field, 2005). Temel bilesenler analizi sonucunda ortaya ¢ikan

faktorler ve maddelerin yiik degerleri incelenmistir. Yapilan degerlendirme Olgegin 8
faktorli 30 maddeden olusan bir yapr sergiledigini gostermistir. Herhangi bir faktore dahil
olan ve yliksek diizeyde yiik degeri veren maddelerin, faktoriin tanimladig1 yapiy1 olctiigii
kabul edilmektedir (Biiyiikoztiirk, 2016). Ortaya koyulan yapida baz1 maddelerin faktor yiik
degerlerinin diisiik oldugu, bazi maddelerin ise birden g¢ok faktor altinda kiimelendigi
goriilmistlir. Maddelerin yilik degerlerinin .45’in {izerinde olmasi ve bulunduklar1 faktdrdeki
yiik degerleri ile diger faktorlerdeki yiik degerleri arasindaki farkin en az .10 ve iizerinde
bulunmasi gerekmektedir (Biiyiikoztlirk, 2016). Bu dogrultuda yapilan diizeltme ve
eksiltmeler ile 6l¢ekte yer alan 20 madde daha yapidan ¢ikarilmig ve tek faktorlii 10 maddeli
mevcut yapt elde edilmistir. Ortaya c¢ikan tek faktorlii yapinin 6z degeri 4.93 iken, tek
faktoriin acikladigi varyans %49.29 olarak gergeklesmistir. Tek faktorlii oOlceklerde
aciklanan varyansin en az %30 ve Ustlinde olmas1 beklenmektedir (Biiyiikoztiirk, 2016). Bu
yoniiyle ortaya koyulan yapmnin oldukca yeterli oldugu gozlenmektedir. Olgekle ilgili

faktorlesme durumunu gosteren 6z deger grafigi Sekil 1°de sunulmustur.

Scree Plot

Eigenvalue

T T T T T T T T
1 2 3 4 ] g 7 g 9 10

Component Number

Sekil 1. Acimlayici Faktor Analizi Oz Deger Grafigi
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Sekil 1°’de goriildiigi iizere birinci faktdorden sonra yiiksek ivmeli bir diisiis

gerceklesmektedir. Bu durum 6lcegin genel bir faktore sahip oldugunu isaret etmektedir.
Birinci faktoriin ardindan gelen diger maddelerin ise yatay bir dogrultuda dagilim gosterdigi
gozlenmektedir. Bu durum nedeniyle 6lgegin genel yapisimi tek faktorlerle agiklamanin
miimkiin oldugu diisiiniilmektedir. Ortaya koyulan tek faktor 20., 23., 24., 25., 26., 31., 32.,
33., 37. ve 43. maddelerden olusmustur. Ayrica yapilan alanyazin taramasi kosulsuz kabul
kavraminin kompleks bir yapiya sahip olmadigini gostermistir. Bu nedenle psikolojik
danigsmanlarin kosulsuz kabul egilimlerini tek faktorlii bir 6lgekle degerlendirmek yeterli
goriilmektedir. Faktore iliskin madde yiikleri ve faktor ortak varyanslarit Tablo 1’de

verilmistir.

Tablo 1. PDKKEO Faktér Ortak Varyanslar: ve Yiikleri

Maddeler Faktor Ortak Varyansi Faktor Ykt
Madde 1 490 .700
Madde 2 504 710
Madde 3 539 734
Madde 4 416 645
Madde 5 558 747
Madde 6 414 644
Madde 7 483 695
Madde 8 622 .788
Madde 9 430 .656
Madde 10 474 .688

Tablo 1 incelendiginde dlgekte yer alan maddelerin faktor yiik degerleri .64 ile .78
arasinda degisiklik gostermektedir. Maddelerin yiik degerlerinin .55’in {izerinde olmas1 yap1

icin iyi bir 6l¢ii olarak degerlendirilmektedir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2014).
Dogrulayici Faktor Analizi

Ag¢imlayict faktor analizi sonucunda elde edilen tek faktorlii yapinin dogrulugunu test
edebilmek amaciyla dogrulayici faktor analizi (DFA) yapilmistir. DFA, kuramsal bir temel
lizerinden hareketle olusturulan c¢ok degiskenli faktorlerin, gozlenen verilerle ne denli
uyumlu oldugunu test edebilmek amaciyla kullanilmaktadir (Meydan ve Sesen, 2011).
DFA’ya iliskin sonuglar Sekil 2’de verilen DFA diyagraminda sunulmustur.
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Sekil 2. Dogrulayici Faktor Analizi Diyagrami Ve Faktor Yiikleri

Path diyagraminin hazirlanmasinin ardindan 6ncelikle t degerlerinin kontrol edilmesi
gerekmektedir. Maddelerin t degerleri 1.96’nin istiindeyse .05; 2.56’nn iistiindeyse .001
diizeyinde anlamlidir. Bu nedenle anlamsiz olan maddelerin 6lgekten ¢ikarilmasi gerekir
(Simsek, 2007). Path diyagraminda t degerleri kontrol edilirken kirmizi ok ¢ikmasi bu
durumun gostergesidir (Seger, 2013). Maddelerin t degeri lizerinde yapilan degerlendirmede
tiim maddelerin .001 diizeyinde anlamli oldugunu goriilmiistiir. Ayrica madde faktor yiikleri
45 ve lizeri kabul edilebilir; .55 ve {izeri iyi; .63 ve lizeri ¢ok iyi ve .71 ve lizeri miikkemmel
olarak kategorize edilebilir. Madde yiiklerinin .30’un altina diismemesi gerekir (Harrington,
2009; akt. Capik, 2014). Sekil 2’de verilen diyagramda da goriildiigii tizere madde faktor
yiikleri .53 ile .73 arasinda degisiklik gostermektedir. Bu durum faktor yiiklerinin kabul

edilebilir araligin iizerinde oldugunu ortaya koymaktadir. Ayrica maddelerin hata
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varyanslar1 incelendiginde, hata varyanslarinin .90 olan referans degerin (Cokluk,

Sekercioglu ve Biiyiikoztiirk, 2014) altinda yer aldig1 goriilmektedir.

DFA’da uyum indeksleri 6nemli bir yer tutmaktadir ve tek bir faktoriin degil, gesitli
uyum testlerinin sonuglar1 etkilidir. Bazi durumlarda faktor yiikleri iyi sonuglar verse de
uyum iyiligi sonuglar yeterli aralikta degerler alamayabilir (Munro, 2005; Simsek, 2007).
Model uyumunun degerlendirilmesinde genellikle ki kare ve RMSEA degerleri gbz oniinde
bulundurulmaktadir. Ancak ki kare drneklem biiyilikligline duyarlidir ve 6rneklem sayisi
200’1n tstiinde ¢iktiginda gilivenilir sonuglar vermemektedir (Schumacher ve Lomax, 2004).
Bu noktada alternatif olarak ki kare degerinin serbestlik derecesine boliimiinden (y2/sd) elde
edilen katsayinin kullanilmasi 6nerilmektedir. Elde edilen degerin 2 ve altinda olmasi iyi
uyumu isaret ederken; 2 ile 5 arasinda deger almasi kabul edilebilir bir uyumun gdstergesidir
(Munro, 2005; Simsek, 2007). Bu calismada y2/sd degeri 2.18 olarak bulunmustur. Bu
durum y2/sd degerinin kabul edilebilir sinirlar igerisinde yer aldigin1 gostermektedir. Ayrica
RMSEA, RMR, SRMR, GFI, AGFI, IFI, CFI, NFI, NNFI gibi uyum indeksleri yapinin
uyum iyiligini belirlemede gereklidir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2014; Meydan
ve Sesen, 2011; Munro, 2005; Schumacher ve Lomax, 2004; Simsek, 2007).

PDKKEO’niin uyum iyiligi degerleri incelendiginde, RMSEA=.074; RMR=.050;
SRMR=.049’dur. RMSEA, RMR ve SRMR 0 ile 1 arasinda deger almakta, .05’in altinda 1yi
uyumu, .05 ile .08 arasinda ise kabul edilebilir uyumu gostermektedir (Cokluk, Sekercioglu
ve Biiyiikoztiirk, 2014; Munro, 2005; Simsek, 2007). Mevcut calismanin RMSEA, RMR,
SRMR degerleri kabul edilebilir uyum diizeyinde yer almaktadir. Diger uyum indeksleri
incelendiginde, GFI=.93; AGFI=.90; CFI=97; IFI=.97; RFI=.93; NFI=.95; NNFI=.96
olarak gerceklesmistir. Literatiirde uyum indekslerinin referans araliklariyla ilgili tam bir
goriis birligi bulunmamasi (Simsek, 2007) ile birlikte degerlerin .90 ve {izerinde olmasi
kabul edilebilir uyumu, .95 ve iizerinde olmasi ise miikemmel uyumu isaret etmektedir
(Cokluk, Sekercioglu ve Biyiikoztirk, 2014; Meydan ve Sesen, 2011; Munro, 2005;
Schumacher ve Lomax, 2004; Secer, 2013; Simsek, 2007). DFA sonucunda elde edilen
bulgular bu dogrultuda incelendiginde degerlerin kabul edilebilir uyumu sagladig
gozlenmektedir. Verilen degerlerin kabul edilebilir aralikta bulunmasi nedeniyle herhangi
bir modifikasyon iglemi yapilmamistir. Yapilan analizlere doniik degerlendirmeler

sonucunda PDKKEQO niin tek faktorlii yapisinin dogrulugu ortaya koyulmustur.
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Ol¢iit Bagintili Gegerlik

PDKKEO niin dl¢iit bagintili gegerligini test edebilmek amaciyla Psikolojik Danisman Oz
Yetkinlik Olgegi ile Dinleme Becerisi Olgegi uygulanmistir. Olgekler arasindaki iliski

durumlar1 Tablo 2’de verilmistir.

Tablo 2. PDKKEO 'niin Ol¢iit Bagintili Gegerligine Iliskin Sonuclar

P. D. Oz Yetkinlik  Dinleme Becerisi

PDKKEO . .
Olgegi Olgegi
PDKKEO 1 326" 376"
P. D. Oz Yetkinlik Olgegi 326" 1 417
Dinleme Becerisi Olgegi 376™ 417 1

**p<,01

Tablo 2°de goriildiigii iizere PDKKEO ile Psikolojik Danisman Oz Yetkinlik Olgegi ve
Dinleme Becerisi Olgegi arasinda pozitif yonlii orta diizeyde korelasyon bulunmaktadir.

Ulasilan sonug, PDKKEO’niin 6lciit bagmtili gecerligi sagladigini gdstermektedir.
Giivenirlik Calismalar:

PDKKEQO’den elde edilen lgiimlerin giivenirligini test edebilmek amaciyla Cronbach alfa ig
tutarlik, Spearman Brown iki yar1 gilivenirlik ve test tekrar test analizi yOntemleri
kullanilmistir.  Test tekrar test uygulamasi 75 psikolojik damigmana 5 hafta arayla
yapilmigtir. PDKKEO’niin 6lgiim giivenirligine iliskin yapilan Cronbach alfa i¢ tutarlik
katsayisinin .88; Spearman Brown iki yari giivenirliginin .87 ve test tekrar test
giivenirliginin .87 olarak gerceklestigi goriilmiistiir. Olgek gelistirme ya da uyarlama
caligmalarinda 6lcegin eldeki veriler {izerindeki Ol¢liim giivenirli§inin en az .70 olmasi
gerekmektedir (Biiyiikoztiirk, 2016). Bu baglamda PDKKEO’niin 6lgiim giivenirliginin

yeterli diizeyde oldugu goriilmektedir.
Tartisma ve Sonug¢

Bu ¢alismanin amaci psikolojik danismanlarin kosulsuz kabul egilimlerini 6lgmeye yonelik
gecerli ve giivenilir bir 6lgme araci gelistirmektir. Bu ama¢ dogrultusunda gecerlik
caligmalar1 agimlayict ve dogrulayici faktor analizleri ile dlgiit bagitili gegerlik calismasi
baglaminda ele alinmistir. PDKKEO tek faktdrden olusan, 10 maddeli bir yapiya sahiptir.
Tek faktorlii yap1 toplam varyansin %49.29°unu agiklamaktadir. Tek faktorlii 6lgeklerde

aciklanan varyansin en az %30 olmasi1 gerekmektedir (Biiylikoztiirk, 2016). Bu yoniiyle
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yeterli smirm {istiinde varyans agiklama oranina ulasiimustir. Olgegin faktdr yiik degerleri

.64 ile .78 arasinda yer almaktadir. Maddelerin ylik degerlerinin .55’in iizerinde olmas1 yap1
icin iyi bir ol¢ii olarak degerlendirilmektedir (Cokluk, Sekercioglu ve Biiyiikoztirk, 2014).
Bu noktada maddelerin temsil yeteneklerinin yiliksek oldugu goriilmektedir. Agimlayict
faktor analiziyle ortaya koyulan tek faktorlii yapinin dogrulugunu test edebilmek amaciyla
dogrulayici faktor analizi yapilmistir. Yapilan DFA sonucunda y2/sd= 2.18; RMSEA=.074;
RMR=.050; SRMR=.049; GFI=.93; AGFI=.90; CFI=.97; IFI=.97; RFI=.93; NFI=.95;
NNFI=.96 olarak tespit edilmistir. Ulasilan bu degerler PDKKEO’ niin model uyumunun iyi
diizeyde oldugunu ortaya koymaktadir. Olgegin dlgiit bagitili gecerligini test edebilmek
amaciyla Psikolojik Damisman Oz Yetkinlik Olgegi ile Dinleme Becerisi Olgegi
uygulanmustir. Elde edilen bulgular PDKKEQO’ niin hem Psikolojik Danisman Oz Yetkinlik
Olgegi hem de Dinleme Becerisi Olgegi ile pozitif yonlii anlamli iligkilere sahip oldugunu
gostermistir. Olgiit olarak alman Psikolojik Damisman Oz Yetkinlik Olgegi ve Dinleme
Becerisi Olgegi’nin psikolojik danisman becerilerine ve iliski kurmadaki hassasiyetlere
iligkin oldugu digiiniildiiglinden mevcut c¢alismanin amagladigi 6lgme Ozelliklerini
kapsayabilecegi on goriilmistiir. Ulasilan bulgular bu varsayim dogrultusunda sonuclar

vermistir.

Olgegin giivenirlik ¢alismas1 kapsaminda Cronbach alfa i¢ tutarlik, test tekrar test ve
Spearman Brown iki yar1 giivenirlik yontemleri kullanilmistir. Yapilan analizlerde 6lgiimlere
iliskin i¢ tutarlik katsayisinin .88, test tekrar test giivenirliginin .87 ve iki yar1 giivenirliginin
.87 oldugu goriilmiistiir. Olgek gelistirme ya da uyarlama galismalarinda 6lgegin eldeki
veriler lizerindeki Ol¢lim giivenirliginin en az .70 olmasi gerekmektedir (Biytlikoztiirk,

2016). Bu nedenle PDKKEO’niin 6l¢iim giivenirligini sagladigimi sdylemek miimkiindiir.

Birey merkezli yaklagimin ¢ekirdegini olusturan kosulsuz olumlu bakis, danisan ile
kurulan terapétik iliskinin 6nemli bir bilesenidir (Rogers, 1957). Bu durum iilkemizde
yaygin olarak kullanildig1 diisiinlilen birey merkezli yaklasima dayali siire¢ olusturan
psikolojik danigmanlarin yeterliliklerinin degerlendirilmesini gerekli kilmaktadir. Ayrica
kiiresellesmenin dogal bir sonucu olarak sinirlarin kalktig1 ve farkliliklarin hayatin her anina
yayildig1 bir toplumsal hayatta, baskalarin1 oldugu gibi kabul etmek énemli bir nitelik olarak
degerlendirilebilir. Bu amacla psikolojik danigmanlarin kosulsuz kabul egilimlerini
degerlendirebilmek amaciyla hazirlanan mevcut calismanin 6nemli bir gereklilige cevap
verebilecegi diisliniilmektedir. Diger yandan g¢alismada ortaya ¢ikan bazi smirhiliklarin

degerlendirilmesi faydali olacaktir. Oncelikle veri toplama isleminin Tiirkiye’'nin farkl
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bolgelerinde calisan psikolojik danismanlarla yapilmasi planlanmasimna ragmen bazi

bolgelerden elde edilen verilerde sinirliliklar olusmustur. Yeni yapilabilecek ¢alismalarda
daha kapsayict c¢aligma gruplarina ulasilmasi yararli olabilir. Ayrica tiim psikolojik
danismanlar hedeflenmesine ragmen, agirlikli olarak Milli Egitim Bakanligi’nda calisan
psikolojik danigmanlar galismaya dahil olmustur. Bu durum da kapsayicilik agisindan
siirlilik olarak nitelendirilebilir. Ayrica dlgiit gegerligi baglaminda baz alinan Psikolojik
Damigman Oz Yetkinlik Olgegi ile Dinleme Becerisi Olgegi disinda cok kiiltiirlii psikolojik
danismay1 temel alan farkli 6l¢eklerle calisma yapilmasi faydali olabilir. Ciinkii mevcut
Olcegin agirlikli olarak farkliliklar1 temel almasi, ¢ok kiiltlirliilligli esas alan farkli 6lgme

araclariyla iligkisini ortaya koyan bulgular1 6nemli kilmaktadir.

Sonug itibariyle PDKKEO 10 maddeden olusan tek faktorlii bir yapiya sahiptir. 5°1i
Likert tipinde puanlanan (1=Hi¢ Katilmiyorum, 2=Katilmiyorum, 3=Ne Katiliyorum Ne
Katilmiyorum, 4=Katiliyorum, 5=Tamamen Katiliyorum) 6l¢ekten 10 ile 50 arasinda puan
alimmaktadir. Maddelerin tiimii ters puanlanmakta olup, ters ¢evirme islemi sonrasi elde
edilen yiiksek puan kosulsuz kabul egiliminin yliksekligini isaret etmektedir. Calismanin
sonuclart biitiinsel olarak degerlendirildiginde, iilkemizdeki psikolojik danigmanlarin
kosulsuz kabul egilimlerini 6lgmede PDKKEO niin psikometrik agidan gegerli ve giivenilir

bir 6l¢me aract oldugu ortaya koyulmustur.

Etik Kurul Izin Bilgisi: Bu arastirma, Mehmet Akif Ersoy Universitesi Girisimsel Olmayan
Klinik Arastirmalar Etik Kurulu’nun 02.02.2022 tarihli GO 2022/471 sayili karari ile alinan

izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar, bu makalenin arastirmasi, yazarligt ve/veya

yvayinlanmasiyla ilgili hicbir ¢ikar ¢catismasi beyan etmemektedir.
Yazar Katkasi: Her iki yazar da ¢alismaya esit diizeyde katkida bulunmustur.
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Abstract

The purpose of the current study was to develop a valid and reliable measurement tool to measure
the unconditional acceptance tendency of counsellors. To this end, the process was completed in four
stages: creating an item pool, receiving expert opinion, administration of the draft scale and
conducing validity and reliability studies of the collected data. The study group of the study was
comprised of 622 counsellors living in different regions of Turkey, and analyses were made on the
data collected from 613 counsellors after removing the outliers. The construct validity of the scale
was examined by conducing exploratory and confirmatory factor analyses, and it was seen that the
resulting single-factor construct explained 49.29% of the total variance. With the confirmatory factor
analysis, the model fit of the single factor construct was found to be good (y2/sd= 2.18,
RMSEA=.074, RMR=.050, SRMR=.049, GFI=.93, AGFI=.90, CFI=.97, IFI =97, RFI=.93,
NFI=.95, NNFI=.96). In order to establish the reliability of the scale, the internal consistency, split-
half and test-retest reliability analysis methods were used. As a result of the analysis, the Cronbach
alpha internal consistency coefficient was found to be .88, the Spearman Brown split-half reliability
was found to be .87 and the test-retest reliability was found to be .87. When the results of the study
were evaluated holistically, it was revealed that the Counsellor Unconditional Acceptance Tendency

Scale is a psychometrically valid and reliable measurement tool.
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Introduction

Throughout the history, there has always been a relationship of mutual help and people
seeking help have received advice and suggestions from their respected relatives or people
from various professions. After the social transformations that have taken place over the
years, the professional help for people looking for solutions to their personal, academic and
career problems is provided by counsellors (Ultanir, 2005). Counselling refers to a
professional help relationship established for the individual to know himself/herself, to
understand the sources of his/her problems, to develop coping skills, to exhibit a healthy
personal development and to make realistic decisions about himself/herself (Giiven, 2016).
The American Counselling Association (ACA) conceptualizes counselling as a professional
relationship that empowers individuals, families, or groups to achieve their mental health,
well-being, educational and career goals (ACA, 2014a). Counselling focuses on internal or
relational problems by using various approaches for the purpose of prevention, change or
enriching life (Hackney and Cormier, 2008). Expertise is important in providing counselling
(Kepgeoglu, 2004; Voltan-Acar, 2001) and counsellors need to have certain competencies in
order to understand clients and help them with their problems (Savi-Cakar, 2017) because
counsellors’ feeling professionally competent is associated with effective counsellor
characteristics (Ikiz, 2006; Yayla & ikiz, 2017).

According to Cormier and Hackney (1999), counsellors need to develop competence
in areas related to personal characteristics, interpersonal and conceptual skills, and
intervention and cultural competence skills. When evaluated in the context of personal
characteristics, it is seen that very different and comprehensive evaluations have been made
about the characteristics of effective counsellors in the literature (Corey, 2008; Cormier &
Cormier, 1991; Hackney & Cormier, 2008). Corey (2008) states that the counsellor should
have a strong personality, be open to change, authentic, sincere, able to admit his/her
mistakes, aware of the effect of culture, at peace with himself/herself, recognize and accept
his/her own strengths and set healthy boundaries in his/her relationships. Hackney and
Cormier (2008) emphasize the importance of a counsellor’s having sensitivity, open-
mindedness, objectivity, personal and cultural awareness, competence, reliability and
attractiveness in interpersonal relationships. Cormier and Cormier (1991), on the other hand,
argue that the counsellor should be intellectually competent, energetic, flexible, supportive,

well-intentioned and aware.
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On the other hand, it is important for counsellors to be sensitive to culture and to

realize that culture is effective in their therapeutic relationship with their clients, from
defining the problem to setting goals and choosing intervention strategies (Arslan 2017,
Bektas, 2006). Multicultural counselling includes the counsellor’ being aware of the
diversity of different cultures and acquiring the necessary knowledge and skills on this
subject (Buyruk-Geng, 2019). Multiculturalism in counselling is an important skill through
which the principles of empathy, unconditional acceptance and transparency, which are
strongly emphasized in counselling education, are operationalized. Although there is
empathy, transparency and unconditional acceptance at the level of knowledge, the
counsellor may have difficulties when he/she enters a therapeutic relationship with someone
different from himself/herself, under the influence of his/her own cultural background
(Kagnici, 2013).

In the Code of Ethics of the Turkish Counselling and Guidance Association,
counsellors should consider the existence of differences such as age, gender, ethnicity,
belonging to different groups or cultures, disability or sexual orientation and that they
should acquire knowledge and skills to deal with these differences (Ikiz, Topkaya & Saglam,
2021). In the ACA Code of Ethics (2014b), which includes similar principles, it is stated that
no discrimination should be made against clients. Counsellors should understand the
differences of their clients in the counselling relationship, empathize and accept them
unconditionally so that clients can experience their differences (Yalgin, 2006). Ikiz, Seving,
Kaval, Yegintirk and Kalen (2017) found in their study on the ethical needs in school
counselling services that the ethical principles to be followed in schools emerged especially
in the context of sensitivity to different cultures and unconditional acceptance of the

individual.

Unconditional acceptance is one of the conditions that strengthen the therapeutic
relationship, developed by Stanley Standal and extensively adapted to the psychology
literature by Rogers (1957). Defined by Rogers as Unconditional Positive Regard-UPR, the
concept is commonly conceptualized as unconditional acceptance in our country. Rogers
(1957) argues that man has the ability to solve his/her own problems, has an extraordinary
capacity for self-actualization, and can develop himself/herself in a way that benefits his/her
life under appropriate conditions. Identifying six different conditions in this context, Rogers
emphasizes that three of them are central (Rogers, 1957). The transparency and sincerity of

the established relationship, the unconditional acceptance of and respect to the client, the
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experience of an empathetic understanding and the transfer of this experience to the client

are the basic elements of the individual-centred approach (Corey, 2008; Cormier & Cormier,
1991; Zimring, 1994) because the most important thing in the individual-centred approach is

the quality of the relationship between the client and the counsellor (Gillon, 2007).

The unconditional positive regard entails the counsellor’s warm welcome to every
part of the client’s personal experience. Clients have bad, frightening, painful and abnormal
experiences as well as good, beautiful and positive experiences. Consistent client acceptance
is therefore a supportive step towards uncovering the client’s potential (Rogers, 1957). In
unconditional acceptance, the feelings, thoughts and behaviours of the clients are accepted
with genuine interest and respect, without being judged as good or bad. The unconditional
acceptance response allows clients to experience the freedom to share their experiences
without worrying about not being accepted. Unconditional acceptance is not to approve
everything, but to know that clients have the right to have their own feelings and thoughts
(Corey, 2008).

According to Rogers (1957), the unconditional positive regard involves not being
possessive while establishing a genuine relationship with the client, and not the counsellor’s
satisfying his/her own needs. On the other hand, it is important to approach the client as an
independent person who can have his/her own feelings and experiences. Wilkins (2000)
suggests expressing the elements in reverse order to better embody the unconditional
positive regard. The conditional positive regard includes offering interest, respect, or
acceptance in response to the satisfaction of wants or needs, meaning “if you do this, I’ll
accept”. Unconditional acceptance refers to the absence of conditions to show regard. In the
development of unconditional positive regard, it is necessary to try to understand the other
person, to approach without trying to control and change him/her and to move away from
the behaviour of categorizing people in a way that puts them into certain moulds. Providing
unconditional positive regard can enable the client to accept the relationship grounded on
help-seeking and be willing to explore himself/herself with the support of this relationship
(iberg, 2001).

Counsellors who have developed the capacity for an unconditional positive regard
tend to have an accepting attitude despite their clients’ faults, flaws or moral differences
(Brodley & Schneider, 2001; as cited in Gillon, 2007). On the other hand, exhibiting
unconditional positive regard is not as easy as expressed (Cochran, Cochran & Sherer,

2012). In particular, psychotherapists and clinicians’ assessments and behavioural analyses
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of what is normal and abnormal include the act of judgment, although these specialists are

trained to be non-judgemental. Moreover, since psychotherapy inherently contains cultural
norms, it is contradictory that the principle of unconditional acceptance is functional in this
context (Amadi, 2013). Similarly, Schmitt (1980) brings some criticisms to the concept of
unconditional positive regard, especially stating that there should be a distinction between
acceptable and unacceptable behaviours and that it is not realistic to always show positive
regard in a pluralistic world. Contrary to these views, Wilkins (2000) argues that
unconditional positive regard has a healing function in the approach to treatment by

preventing the client from becoming defensive.

When the literature on unconditional acceptance is reviewed, it is seen that there are
studies focused on the concept of acceptance, mainly within the context of ethics,
multicultural counselling and counsellor competencies (Bektas, 2006; Buyruk-Geng, 2019;
Ikiz, Seving, Kaval, Yegintiirk & Kalen, 2017; Kagnic1, 2013; Yal¢in, 2006; Yayla & ikiz,
2017). The Unconditional Self-Acceptance Questionnaire adapted by Kapikiran and
Kapikiran (2010) allows focusing on the process of self-acceptance. In addition, the study by
Yilmaz-Bingol and Vural-Batik (2018) examining the unconditional self-acceptance levels
of counsellor candidates is conceptually similar to this study. It is observed that there are
studies on multicultural counselling and counsellor competencies among scale development
studies (Demirel, 2013; Ikiz & Totan, 2014; Liileci, 2014; Ozer, 2014; Pamukcu & Demir,
2013). A similar situation can also be observed in the international literature. The
Unconditional Self-Acceptance Scale developed by Chamberlain and Haaga (2001) and the
Unconditional Positive Self-Regard Scale developed by Patterson and Joseph (2006) are
aimed at one’s self-acceptance and evaluation processes. On the other hand, the
Unconditional Acceptance Questionnaire developed by David, Cotet, Szentagotai, McMahon,
and DiGiuseppe (2013) draws attention as a measurement tool based on evaluating the
acceptance of self, others and life. Although its structure based on the processes of accepting
others overlaps with the current study, the main motivation of the current study is to reveal
the approach of counsellors towards clients. In this respect, the current study is significant in
that counsellors can evaluate their acceptance responses to their clients and create a

feedback process for themselves both professionally and humanly.

Adoption of the principle of unconditional acceptance, which strengthens the
therapeutic relationship, especially by the counsellors embracing the individual-centred

approach as an attitude may be effective in the quality of the relationship they establish with
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their clients. It is even useful to consider this attitude in the context of counselling

competence. On the other hand, it is necessary to evaluate the counselling competencies of
counsellors, who are considered to be important mental health professionals for individuals
to know themselves, improve their well-being and gain coping skills, in terms of
determining the quality of the service provided. For this reason, a scale that measures the
unconditional acceptance levels of counsellors may contribute to the creation of a different
perspective in evaluating their counselling competencies. In addition, in the globalizing
world, borders between people are removed and tolerance and understanding of differences
become important. Such changes are also seen in schools and correspondingly, the
importance of multicultural counsellors is increasing, which requires them to acquire the
necessary competences so that they can develop tolerance towards differences and diversity.
On the basis of the development of these competencies, the purpose of the current study is to
develop a measurement tool to evaluate the unconditional acceptance tendencies of

counsellors.
Method
Research Model

The current study, which was prepared to evaluate the unconditional acceptance tendencies
of counsellors, is a scale development study. To this end, the process was completed in four
stages: creating an item pool, receiving expert opinion, administration of the draft scale and

conducing validity and reliability studies of the collected data.
Study Group

Three different study groups were used in the study. The principle of being voluntary was
taken into consideration in the formation of the study groups. The first group created for the
exploratory factor analysis included 332 counsellors working in the public or private sector
and living in different regions of Turkey. After the removal of the outliers, the first study
group was comprised of a total of 323 counsellors. Of these 323 counsellors, 62.8% (n=203)
are females and 37.2% (n=120) are males. The second study group created for the
confirmatory factor analysis was similarly composed of 215 different counsellors living in
different regions of Turkey. Of these 215 participants, 56.74% (n=122) are females and
43.26% (n=93) are males. The third study group consists of 75 counsellors formed to

evaluate the test-retest reliability of the scale. Of these 75 participants, 57.3% (n=43) are
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females and 42.7% (n=32) are males. In the three study groups, there are a total of 613

counsellors.
Data Collection Tools

In the collection of data, apart from the Counsellor Unconditional Acceptance Tendency
Scale (CUATS), the Counsellor Self-Competence Scale and Listening Skill Scale were used,
Permission for use was obtained from the people who developed the data collection tools to
be used and the process was carried out sensitively in line with the Ethics Committee

Approval.
Counsellor Self-Competence Scale

The scale developed by Demirel (2013) to evaluate the self-competence levels of counsellors
consists of 13 items. The scale is a five-point Likert scale ranging from “Strongly Disagree”
to “Strongly Agree” and the scale has two sub-dimensions: effective provision of service
and communicating to the client. The total score that can be obtained from the scale varies
between 13 and 65. Higher scores obtained from the scale indicate high levels of
competence on the part of the counsellor. In studies on the validity of the scale, the factor
loading values of the sub-dimension of effective provision of service were found to be
between .64 and .77 and the factor loading values of the sub-dimension of communicating to
the client were found to be in the range of .64-.83. The correlation coefficient between the
factors is .30. The correlation calculated between the scale and the General Competence
Belief Scale within the context of concurrent validity was found to be .58. The reliability
study of the scale was conducted with the Cronbach Alpha internal consistency coefficient,
and it was found to be .88 for the sub-dimension of effective provision of service, .75 for the
sub-dimension of communicating to the client and .87 for the whole scale. The test-retest
reliability coefficients were determined to be .89 for the sub-dimension of effective
provision of service and .88 for the sub-dimension of communicating to the client (Demirel,
2013).

Listening Skill Scale

The scale developed by Kuzgun and Cihangir (2000) was revised by Cihangir-Cankaya
(2012), and its validity and reliability studies were performed again. In the revised scale, the
original 3-point Likert scale format was replaced by the 5-point Likert format (1=never,
2=occasionally, 3=sometimes, 4=often, 5=always). The 15-item scale has two sub-

dimensions: effective listening behaviours and ineffective listening behaviours. Items 1, 3, 4,
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6, 7, 10, 13, which make up the second sub-dimension, are scored inversely, and high scores

from the scale indicate high listening skill. As a result of the factor analysis performed to
establish the validity of the scale, it was seen that the common variance of the factors on
each variable ranged between .35 and .77. The first factor of the scale alone explains 23.94%
of the total variance, and together with the 2 factors, it explains 44.65% of the variance. The
item-total correlations of the scale range from .35 to .60. The reliability of the listening skill
scale was calculated with the Cronbach’s alpha coefficient, and it was found to be .82 for the
sub-dimension of effective listening behaviours subscale and .76 for the sub-dimension of

ineffective listening behaviours and .83 for the whole scale (Cihangir-Cankaya, 2012).
Procedure

In order to develop the CUATS, first, a literature review was conducted, the similar scales
that were previously developed were examined, and an item pool consisted of 60 items was
constructed. In order to evaluate the created form in terms of content and face validity,
opinions were obtained from 5 faculty members who are experts in the field of guidance and
counselling, 10 counsellors working in the field, and a faculty member who is an expert in
the field of measurement and evaluation. As a result of the opinions received, 7 items that
were not deemed appropriate were removed from the pool. The prepared form was examined
in terms of comprehensibility by an expert in the field of Turkish language teaching and
necessary corrections were made in line with the feedbacks received. As a result of these
corrections, a 5-point Likert type (1=Strongly Disagree, 2=Disagree, 3=Neither Agree nor

Disagree, 4=Agree, 5=Strongly Agree) application form consisting of 50 items was created.
Data Collection

The application process was carried out in accordance with the decision of Mehmet Akif
Ersoy University Non-Interventional Clinical Research Ethics Committee, dated 02.02.2022
and numbered GO 2022/471. After the completion of the approval process, two different
methods were used in the data collection process. The scales were administered to 377
counsellors via an online platform and face-to-face to 170 counsellors during in-service
training meetings and professional development meetings. Thus, the scales were
administered to a total of 547 counsellors. In the test-retest process, the process was

completed with the administration of the scales to 75 counsellors by e-mail.
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Data Analysis

The analyses were carried out on the data collected from the CUATS consisting of 50 items.
In the analysis of the data, SPSS 22 and Lisrel 8.7 programs were used. Before the data
analysis, it was checked whether the data obtained met the outlier and normality
assumptions required for factor analysis. First, the z-value of each item was determined to
conduct univariate outlier analysis. The Z value’s being outside the ranges of +3 and -3
indicates that there is an outlier (Cokluk, Sekercioglu & Biiytikoztiirk, 2014). Mahalanobis
distance was calculated for multivariate outlier analysis. The accepted criterion for
multivariate outliers is Mahalanobis distance value’s being significant at the p<.001 level
(Cokluk, Sekercioglu & Biiyiikoztiirk, 2014). In line with these criteria, the data of 9 people
were excluded from the analyses. Then, the kurtosis and skewness values of each item were
calculated to test the normality of the data. In the normal distribution of the data, the
skewness coefficient is (+2) and the kurtosis coefficient is (+7) (Finney and Distefeno,
2006). Since the values were obtained within these ranges, it was accepted that the
assumption of normality was met. After the satisfaction of the necessary assumptions,
exploratory (EFA) and confirmatory (CFA) factor analyses and criterion-related validity
studies were conducted in order to test the validity of the scale. Reliability studies were
carried out by using Cronbach alpha internal consistency, Spearman Brown split-half and

test-retest reliability analyses.
Findings

In this section, the findings regarding the validity and reliability of the CUATS are

presented.
Validity Studies

Within the context of validity, firstly, exploratory and confirmatory factor analyses for

construct validity, and then criterion-related validity studies were carried out.
Exploratory Factor Analysis

The exploratory factor analysis (EFA) for the CUATS was carried out on a study group of
323 people. In order to test the suitability of the study group for EFA, the Kaiser Meyer
Olkin (KMO) value and the Bartlett Sphericity test significance level were examined. In
order for EFA to be performed, the KMO value should be higher than .70, and the result of
the Bartlett Sphericity Test should be significant (Biiyiikoztiirk, 2016). In the analysis, it was
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determined that the KMO value was .90 and the Bartlett Sphericity test level (p<.001) was

significant. Thus, it was concluded that EFA could be conducted.

Principal component analysis was used as the factorization technique in the EFA.
Principal component analysis, which is a dimension reduction process, is used to reveal the
contribution of the variables to the principal component (Field, 2005). The factors and the
loading values of the items that emerged as a result of the principal component analysis were
examined. The evaluation showed that the scale exhibited a construct consisting of 30 items
and 8 factors. It is accepted that the items included in a factor and giving a high loading
value in this factor measure the construct defined by the factor (Biiyiikoztiirk, 2016). In the
construct revealed, it was observed that some items had low factor loading values, while
some items were clustered under more than one factor. The loading values of the items
should be above .45 and the difference between the loading values in the factor they are
loaded in and the loading values emerged in other factors should be at least .10 and above
(Biiytikoztiirk, 2016). With the corrections and reductions made in this direction, 20 more
items in the scale were removed from the construct and the current construct with 10 items
with a single factor was obtained. While the eigenvalue of the resulting single factor
construct was 4.93, the variance explained by the single factor was 49.29%. The variance
explained in single-factor scales is expected to be at least 30% and above (Biiyiikoztiirk,
2016). Thus, the construct revealed is quite sufficient. The eigenvalue graph showing the

factorization status of the scale is presented in Figure 1.

Scree Plot

Eigenvalue
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Component Number

Figure 1. Exploratory Factor Analysis Eigenvalue Graph
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As can be seen in Figure 1, a high-momentum fall occurs after the first factor. This

indicates that the scale has a general single factor. It is observed that the other items
following the first factor show a horizontal distribution. Accordingly, it is thought that it is
possible to explain the general construct of the scale with only one factor. The single factor
revealed consisted of items 20, 23, 24, 25, 26, 31, 32, 33, 37 and 43. The literature review
showed that the concept of unconditional acceptance does not have a complex structure. For
this reason, it is sufficient to evaluate the unconditional acceptance tendencies of counsellors
with a single factor scale. The item loadings and factor common variances related to the

factor are given in Table 1.

Table 1. CUATS Factor Common Variances and Loads

Items Factor Common Variance Factor Load
Item 1 490 .700
Item 2 504 710
Item 3 539 134
Item 4 416 .645
Item 5 558 47
Item 6 414 .644
Item 7 483 .695
Item 8 622 .788
Item 9 430 656
Item 10 474 .688

When Table 1 is examined, it is seen that the factor loading values of the items in the scale
vary between .64 and .78. If the loadings values of the items are over .55, it is considered to

be a good measure of the construct (Cokluk, Sekercioglu & Biiyiikoztiirk, 2014).
Confirmatory Factor Analysis

Confirmatory factor analysis (CFA) was performed in order to test the accuracy of the single
factor construct obtained as a result of the exploratory factor analysis. CFA is used to test
how well the multivariate factors created on a theoretical basis are compatible with the
observed data (Meydan & Sesen, 2011). The results of the CFA are presented in the CFA

diagram given in Figure 2.
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Figure 2. Confirmatory Factor Analysis Diagram And Factor Loads

After the path diagram is prepared, first, t values should be checked. It is significant
at the level of .05 if the t values of the items are above 1.96, and at the level of .001 if they
are above 2.56. Therefore, insignificant items should be removed from the scale (Simsek,
2007). When checking t values in the path diagram, emergence of red arrows is an indication
of this situation (Secer, 2013). In the evaluation made on the t value of the items, it was seen
that all items were significant at the .001 level. In addition, item factor loadings of .45 and
above can be categorized as acceptable, .55 and above as good, .63 and above as very good
and .71 and above as excellent. Item loadings should not fall below .30 (Harrington, 2009;
as cited in Capik, 2014). As can be seen in the diagram given in Figure 2, item factor
loadings vary between .53 and .73. This shows that the factor loadings are above the

acceptable range. Moreover, when the error variances of the items are examined, it is seen
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that the error variances are below the reference value of .90 (Cokluk, Sekercioglu &

Biiyiikoztiirk, 2014).

Fit indices have an important place in CFA and the results of not a single factor but
those of various fit tests are effective. In some cases, although factor loadings give good
results, goodness-of-fit results may not yield values in an acceptable range (Munro, 2005;
Simsek, 2007). Chi-square and RMSEA values are generally considered in the evaluation of
model fit. However, chi-square is sensitive to sample size and does not yield reliable results
when the sample size is above 200 (Schumacher and Lomax, 2004). At this point,
alternatively, it is suggested to use the coefficient obtained from the division of the chi-
square value to the degrees of freedom (y2/sd). While the obtained value is 2 and below, it
indicates a good fit, a value between 2 and 5 indicates an acceptable fit (Munro, 2005;
Simsek, 2007). In the current study, the y2/sd value was found to be 2.18. This shows that
x2/sd value is within the acceptable limits. In addition, fit indices such as RMSEA, RMR,
SRMR, GFIl, AGFI, IFI, CFI, NFI, NNFI are necessary to determine the goodness of fit of
the construct (Cokluk, Sekercioglu & Biiytikoztiirk, 2014; Meydan & Sesen, 2011; Munro,
2005; Schumacher & Lomax, 2004; Simsek, 2007).

When the goodness-of-fit values of the CUATS were examined, RMSEA was found
to be .074, RMR was found to be.050 and SRMR was found to be .049. RMSEA, RMR and
SRMR take values between 0 and 1, and a value below .05 indicates a good fit and between
.05 and .08 shows an acceptable fit (Cokluk, Sekercioglu & Biiyiikoztiirk, 2014; Munro,
2005; Simsek, 2007). The RMSEA, RMR, SRMR values of the current study are at an
acceptable level of fit. When the other fit indices were examined, the following values were
obtained; GFI=.93, AGFI=.90, CFI=.97, IFI=97, RFI=.93, NFI=.95 and NNFI=.96.
Although there is no consensus in the literature on the reference intervals of fit indices
(Simsek, 2007), values of .90 and above indicate an acceptable fit, and values of .95 and
above indicate a perfect fit (Cokluk, Sekercioglu & Biiyiikoztiirk, 2014; Meydan & Sesen,
2011; Munro, 2005; Schumacher & Lomax, 2004; Seger, 2013; Simsek, 2007). When the
findings obtained as a result of the CFA are examined in this direction, it is seen that the
values indicate an acceptable fit. Since the values given were within the acceptable range, no
modification was made. As a result of the evaluations regarding the analyses made, the

accuracy of the single-factor construct of the CUATS was confirmed.



144 A, Keles & O, Tagay/ Pamukkale University Journal of Education, 57, 131-150, 2023
Criterion-Related Validity

The Counsellor Self-Competence Scale and Listening Skill Scale were administered in order
to test the criterion-related validity of the CUATS. The correlations between the scales are

given in Table 2.

Table 2. Results Regarding the Criterion-Related Validity of the CUATS

The Counsellor Self-  Listening Skill

CUATS
Competence Scale Scale
CUATS 1 326" 376"
The C. Self-Competence Scale .326™ 1 417
Listening Skill Scale 376 417 1

**p<,01

As can be seen in Table 2, there is a medium and positive correlation between the CUATS
and the Counsellor Self-Competence Scale and Listening Skill Scale. The obtained result
shows that the CUATS has the criterion-related validity.

Reliability Studies

Cronbach’s alpha internal consistency, Spearman Brown’s two-half reliability and test-retest
analysis methods were used to test the reliability of the measurements obtained from the
CUATS. Test-retest analysis was conducted on 75 counsellors with an interval of 5 weeks.
As a result of the analysis on the measurement reliability of the CUATS, the Cronbach alpha
internal consistency coefficient was found to be .88, the Spearman Brown split-half
reliability was found to be .87 and the test-retest reliability was found to be .87. In scale
development or adaptation studies, the measurement reliability of the scale on the available
data should be at least .70 (Biiyiikoztirk, 2016). In this context, it is seen that the

measurement reliability of the CUATS is at an acceptable level.
Discussion and Conclusions

The purpose of the current study was to develop a valid and reliable measurement tool to
measure the unconditional acceptance tendencies of counsellors. To this end, the validity
was established through exploratory and confirmatory factor analyses and criterion-related
validity studies. The CUATS has a 10-item construct consisting of a single factor. The
single factor construct explains 49.29% of the total variance. The variance explained in

single-factor scales should be at least 30% (Biiyiikoztiirk, 2016). In this respect, the variance
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explanation rate above the acceptable limit was achieved in the current study. The factor

loading values of the scale are between .64 and .78. If the loading values of the items are
over .55, it is considered as a good measure for the construct (Cokluk, Sekercioglu &
Biiytikoztiirk, 2014). At this point, it is seen that the representation capacities of the items
are high. Confirmatory factor analysis was performed in order to test the accuracy of the
single factor construct revealed by the exploratory factor analysis. The confirmatory factor
analysis yielded the following values; y2/sd= 2.18, RMSEA=.074, RMR=.050, SRMR=.049,
GFI=.93, AGFI=.90, CFI=.97, IFI=.97, RFI=.93, NFI=.95, NNFI=.96. These values show
that that the model fit of the CUATS is at a good level. In order to test the criterion-related
validity of the scale, the Counsellor Self-Competence Scale and Listening Skill Scale were
administered. The findings showed that the CUATS has positive and significant correlations

with both the Counsellor Self-Competence Scale and Listening Skill Scale.

Within the context of the reliability study of the scale, the Cronbach alpha internal
consistency, test-retest and Spearman Brown two-half reliability analysis methods were
used. In the analyses made, the internal consistency coefficient of the measurements was
found to be .88, the test-retest reliability was found to be .87 and the split-half reliability was
found to be .87. In scale development or adaptation studies, the measurement reliability of
the scale on the available data should be at least .70 (Biiytikoztiirk, 2016). For this reason, it

is possible to say that the CUATS has the measurement reliability.

The unconditional positive regard, which forms the core of the person-centred
approach, is an important component of the therapeutic relationship with the client (Rogers,
1957). This makes it necessary to evaluate the competencies of counsellors who create a
process based on an individual-centred approach, which is thought to be widely used in our
country. In addition, in a social life where borders are removed and differences spread to
every moment of life as a natural result of globalization, it can be considered as an important
quality to accept others as they are. Thus, it is thought that the current study, which was
prepared to evaluate the unconditional acceptance tendencies of counsellors, can contribute
to the satisfaction of an important requirement. On the other hand, it would be useful to
evaluate some of the limitations of the study. Although it was planned to collect data with
counsellors working in different regions of Turkey, there occurred limitations in the data
obtained from some regions. It may be beneficial to reach more inclusive study groups in
new studies. In addition, although all counsellors were targeted, counsellors working mainly

in the Ministry of National Education were included in the study. This situation can be seen
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as a limitation in terms of inclusiveness. In addition, it may be useful to work with different

scales based on multicultural counselling, apart from the Counsellor Self-Competence Scale
and Listening Skill Scale, which were included in the current study to establish criterion
validity because the fact that the scale developed in the current study is mainly grounded on
differences, the findings that reveal its relationship with different measurement tools based

on multiculturalism will be important.

As a result, the CUATS has a single factor construct consisting of 10 items. A score
between 10 and 50 is obtained from the 5-point Likert-type scale (1 = Strongly Disagree, 2 =
Disagree, 3 = Neither Agree nor Disagree, 4 = Agree, 5 = Strongly Agree). All of the items
are scored reversely, and a high score obtained after the inversion process indicates a high
unconditional acceptance tendency. When the results of the study are evaluated holistically,
it can be said that the CUATS is a psychometrically valid and reliable measurement tool to

measure the unconditional acceptance tendencies of counsellors in our country.
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