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Oz

Covid-19 salgin1 pek ¢ok alanda zorluklar yasanmasina neden olmaktadir. Bu alanlardan biri
ilkokullardir. Bu calismada, ilkokullarda salgin sonrasi neler yapilabilecegiyle ilgili veli, siif
Ogretmeni ve akademisyenlerin goriislerinin belirlenmesi amaglanmistir. Arastirma nitel arastirma
yontemlerinden olgubilim deseniyle tasarlanmistir. Veriler yar1 yapilandirilmis gériisme formuyla
Zoom iizerinden goriigme yapilarak elde edilmis, icerik analiziyle ¢éziimlenmistir. Arastirmadan
elde edilen bulgular, sorumluluklar ve diizenlemeler olmak {izere iki temaya ayrilmaktadir.
Paydaglarin en fazla sorumluluk yiikledikleri kurum, devlettir. Alt yap1 ve teknik donanimla her
¢ocugun oncelikle derslere ulasiminin saglanmasi gerektigi diisiiniilmektedir. ilkokul dgrencilerinin
evden derse katilmlarinda ikinci rolii velilerin oynadigi belirtilmektedir. Diizenlemeler alt
temasinda; salgin sonrasi 6gretimin yeniden planlanmasi konusunda tiim paydaslar hem fikirdir. Bu
diizenlemeler; dijital yetkinlik, ders tasarimlari, disiplinler arasi yaklagimlar 6gretimin planlanmast,
seklindedir. Ozellikle simf &gretmeni ve akademisyenler, 6gretmen egitiminin tekno-pedagojik

unsurlarla desteklenerek tiim 6gretmenlere verilmesi gerektigini vurgulamaktadirlar.
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Giris
Ik vakanin 31 Aralik 2019 tarihinde goriilmesinin hemen ardindan Covid-19 olarak
nitelendirilen viriis, Diinya Saglik Orgiitii tarafindan 11 Mart 2020 tarihinde salgin olarak
ilan edilmistir (Diinya Saglik Orgiitii [WHO], 2020). Kiiresellesmenin etkisiyle hizla yayilan
viriis, sagliktan sanata kadar pek ¢ok alanda etkisini gostermektedir. En bliyiik etkilerden
birini egitim alaninda gostermistir. Okul dncesinden yiiksekdgretime kadar tiim diizeylerde

okullar kapatilmis (OECD, 2020) ve uzaktan egitime geg¢ilmistir.

Tirkiye’de 16 Mart 2020 tarihinde orgilin egitime ara verildi ve uzaktan egitime
gecildi. Milli Egitim Bakanligt (MEB) tarafindan, TRT EBATV ve EBA canli ders
uygulamalariyla dersler verilmeye baslandi (Aktas-Salman, 2020). Ogretmenler ekran
paylagimi, topluca sesi kapama, uzaktan egitime uygun igerik hazirlama ve etkinlikleri
diizenleme gibi yeni tamistiklari uzaktan egitim uygulamalarinda ilk basta zorlandilar.

Zamanla alistilar ve yeni uygulamalari, deneme-yanilma yoluyla kullanmay1 6grendiler.

Bu durumla ilk defa karsilagilmasina, 6gretmenlerin bu konuda egitim almamasina
ve alt yapida eksikler olmasina (Basaran vd., 2020) ragmen 2019-2020 egitim-6gretim II.
donemi boyunca acil uzaktan egitime gecilmistir (Bozkurt ve Sharma 2020). Acil uzaktan
egitim; herhangi bir 6n hazirlik yapmadan/yapamadan bir anda gelisen duruma eldeki
kaynaklarla acil olarak bulunulan ¢6ziimdiir (Sezgin, 2021). 2020-2021 egitim 6gretim yili
basladiginda da uzaktan egitime devam edilmistir. Bu donemde verilen dersler, online
baglantilarin  kesintiye ugramamasi, Ogrenci-6gretmen ve velinin silirece nispeten
alismasindan dolay1 gecen doneme gore daha 1yi ge¢cmistir. Daha sonra haftanin belli giinleri
uzaktan egitimler verilirken belli giinlerinde de yliz yiize egitimlere gecilmesiyle birlikte
hibrit bir model uygulanmaya baglanmistir. Bu gecis her sinif seviyesinde asamali olarak
gerceklestirilmistir. Fakat Kasim 2020°de salginin yayilma hizinin artmasi {izerine dersler,
tekrar uzaktan yapilmaya baslanmistir. Mart 2021°de salginin yayilma hizinin diismesi ve
ogrencilerin 6grenmeden uzak kalmalarimin 6nlenmesi amaciyla kdy okullarinda tam
zamanli, diger yerlesim yerlerinde 1, 2, 3 ve 4. smiflarda seyreltilmis siniflarda haftada iki
giin yiiz yiize egitim, 8 ve 12. siniflarda seyreltilmis tam zamanl yiiz ylize egitim verilmeye
baslanmustir. ilkokullarda hibrit, diger smmiflarda ise viriisiin yayilma hizina bagl olarak

kademeli bir bi¢imde okullarin agilmasina karar verilmistir.

Uzaktan bile olsa tim olumsuz sartlara ragmen egitimin devam etmesi bazi
caligmalarda (Duban ve Sen, 2020; Lestari ve Gunawan, 2020; OECD, 2020; Rasmitadila

vd., 2020) takdirle karsilanirken bazilar1 okullarin kapali olmasinin o&zellikle sosyo-
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ekonomik diizeyi diisiik ailelerin ¢ocuklarinin geleceklerini ¢aldigini ve firsat esitsizligine

neden oldugunu (Christakis vd., 2020; Engzell vd., 2020; Levinson vd., 2020; OECD, 2020;
World Bank, 2020; Yildiz ve Akar-Vural, 2020; Zhang vd., 2020) ileri siirmektedirler. Bir
anda tiim diinyay1 etkisi altina alan ve iizerinden yaklasik iki y1l gecen bu siiregte heniiz sona

gelinmemis olmasina ragmen yerli ve yabanci pek ¢ok ¢alisma yapilmaktadir.

Literatiirde salgin donemi ile ilgili yapilan ¢aligmalarda egitim esitsizligi, etkileri ve
¢oziim yollarindan (Tiimkan ve Tiimkan, 2020; Yildiz ve Akar-Vural, 2020), egitimin
salgindan sonra nasil planlanmasi gerektiginden (Atasoy vd., 2020; Bozkurt, 2020a;
Karahan vd., 2020), velilerin bu siiregte neler yasadigindan (Yilmaz vd., 2020), uzaktan
egitimin olumlu ve olumsuz yonlerinden (Basaran vd., 2020; Sar1 ve Nayir, 2020), salgin
donemindeki risklerden ve salgin sonrasi siiregle ilgili tahminlerden (Yildirim, 2020),
Ogrencilerin salgini nasil algiladigindan (Bozkurt, 2020b) bahsedilmektedir. Amerika’da
yapilan bir calismada, okullarin kapanmasinin salginin yayilmasina engel olmadigi ama
cocuklarin aldiklari yetersiz egitimden dolay1 hayatlarini diisiik icretlerle kazanmaya devam
edecekleri  belirtilmektedir. Hatta Covid-19 salgin1  sirasinda  Amerika Birlesik
Devletleri'nde, en yaglhlarin sagligin1 korumak ic¢in en geng¢ vatandaslarindan muazzam bir
fedakarlik beklendigi diistiniilmektedir (Christakis vd., 2020). Cin’de okullar1 kapatma
kararindan, 278 milyon 6grenci etkilenmistir. Tek basina okullarin kapatilmasinin 6liimleri
ancak %?2-4 oraninda Onleyecegi ongoriilmektedir. Oysa okullarin kapanmasi akranlardan,
ogretmenlerden, genis aileden ve toplumdan uzun siireli fiziksel izolasyona sebep
olacagindan, dgrencilerde zihinsel saglik sorunlarina neden olabilecegi tahmin edilmektedir.
Yapilan calismada gocuklar ve ergenler arasinda sosyal izolasyon kaynakli olas1 intiharlar

onlemek i¢in okullarm bir an evvel agilmas1 6nerilmektedir (Zhang vd., 2020).

Mart 2020’den beri egitim lizerine yapilmis ¢aligmalar; salginin bugiine etkileri,
gelecekteki olast etkileri ve ¢0ziim Onerileri iizerinde yogunlasmistir. Bu calisma
literatiirdeki ¢aligmalardan farkli olarak salginin iizerinden yaklasik bir yil gectikten sonra
denenen pek c¢ok seyin ardindan veli, 6gretmen ve akademisyen paydaslarin goriisleri
dogrultusunda neler yapilabilecegini tartismay1 amaglamaktadir. Diinyada ve Tiirkiye’de ¢ok
yeni olan bu durumla ilgili yapilan her ¢aligmanin, siirecin farkli yonlerini aydinlatacagi ve
¢Oziim i¢in alternatifleri zenginlestirip netlestirecegi diisiiniilmektedir. Bu ¢alismada, paydas
gorislerinin salginda yasanan sorunlara uygun c¢oziimlerin belirlenmesinde katki saglamasi
beklenmektedir. Bu nedenle veli, 6gretmen ve akademisyenlerin salgin sonrasi ilkokullarda

yapilmasi gereken diizenlemelerle ilgili goriislerinin belirlenmesi amaglanmaktadir.
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Yontem

Arastirma Deseni

Bu arastirmada nitel arastirma yontemlerinden olgubilim (fenomenolojik) deseni
kullanilmigtir. Olgubilim deseni farkinda oldu§umuz ancak derinlemesine ve ayrintili bir
anlayisa sahip olmadigimiz olgulara odaklanmaktadir (Yildirim ve Simsek, 2016: 69). Bu
arastirmada akademisyenlerin, sinif 6gretmenlerinin ve velilerin ilkokul 6grencileriyle ilgili
olarak, salgin siirecindeki deneyimleri, algilar1 ve goriisleri (Creswell ve Creswell, 2018)
hakkinda derinlemesine ve detayli bilgiye ulasma ¢abasi olgubilim deseninin kullanilmasini

gerektirmistir.
Calisma grubu

Calisma grubu, salgin devam ettigi i¢in uygun Ornekleme yontemi kullanilarak
belirlenmistir. Aragtirmacinin kolayca ulasabilecegi, konuyla ilgili kisiler, goniilliiliik
esasina uygun olarak belirlenmistir (Biiytikoztlirk vd., 2018: 95). Katilimcilarin farkli sosyo-
kiiltiirel diizeyde olmalarina dikkat edilerek maksimum c¢esitlilik (egitim diizeyleri, ¢alisma
alanlar1, yasadiklar il, ¢ocuklarinin gittigi okullar ve egitimci olan katilimcilarin galistigi
farkli kurumlar gibi) saglanmaya calisilmistir. Katilimeilar secilitken akademisyenlerin
caligma alanlarmin sinif 6gretmenligiyle baglantili olmasi, velilerin de ¢ocuklarinin ilkokula
gitmesi dikkate alinmistir. Katilimcilarin demografik 6zellikleri Tablo 1°de yer almaktadir.
Kodlama birinci akademisyen i¢in A1, birinci sinif dgretmeni igin SO1, birinci veli i¢in V1;
ikinci akademisyen icin A2, ikinci simif dgretmeni icin SO2, ikinci veli i¢in V2 kodu

kullanilmustir.

Tablo 1
Katilimcilarin Demografik Ozellikleri (N=21)

No Kod Cinsiyet Yas Meslek Kidem Yasadig1 Yer Stire
. . Gaziantep Koy
1 SOl K 26 Smif Ogretmeni 3 11,53
Okulu
) . [stanbul/Devlet
2 SO2 K 46 Sinif Ogretmeni 24 44,48

Okulu
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. . Sanliurfa/Devlet
3 SO3 K 27 Siif Ogretmeni 2 38,18
Okulu
) ) Istanbul/Devlet
4 SO4 E 42 Sinif Ogretmeni 21 31,59
Okulu
) ) [stanbul/Devlet
5 SO5 K 48 Siif Ogretmeni 18 40,59
Okulu
, ; Adana/Devlet
6 SO6 E 48 Sinif Ogretmeni 25 26,13
Okulu
. . [stanbul/Ozel
7  SO7 E 45 Smif Ogretmeni 22 33,03
Okul
) . Istanbul/Ozel
8 SO8 E 48 Sinif Ogretmeni 25 19,43
Okul
. N Istanbul/Ozel
9 SO9 K 40 Smif Ogretmeni 19 18,30
Okul
) . Istanbul/Ozel
10 SO10 K 31 Sinif Ogretmeni 8 21,23
Okul
Akademisyen/ Istanbul/Devlet
11 Al E 54 31 . 44,29
Smif Egitimi Universitesi
Akademisyen/ Istanbul/Devlet
12 A2 K 44 21 ) 25
Sinif Egitimi Universitesi
Akademisyen Istanbul/Devlet
13 A3 K 32 10 . 18,33
/PDR Universitesi
Giliney
Akademisyen/
14 A4 E 36 10 Dogu/Vakif 35.03
Sinif Egitimi

Universitesi
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Lise Matematik

15 VI K 43 ) 10 Istanbul /Devlet 20
Ogretmeni
Ev .
16 V2 K 34 - Istanbul/Devlet 17.43
Hanimi/Ortaokul
Ev Hanimy/ .
17 V3 K 40 . - Istanbul / Devlet 16
Universite
Ev Hanimi / On .
18 V4 K 48 Emekli Istanbul / Devlet 16.20
Lisans
Ev Hanimi / Okur-
19 V5 K 42 - Sanliurfa/Devlet 6
Yazar
Ev Hanim1 /
20 V6 K 34 . - Sanliurfa/Devlet 8
Ilkokul
Ev I[stanbul/Ozel
21 V7 K 34 - 12
Hanim1/Ortaokul Okul

Tablo 1’e gore katilimcilarin 4’ akademisyen, 10’u sinif 6gretmeni, 7’si velidir.
Katilimecilarin 6’s1 Adana ve Sanlwrfa’da, 15°i Istanbul’da yasamaktadir. Istanbul’da
yapilan goriismelerin 3’ devlette ¢alisan simif 6gretmenleriyle, 4’1 6zel okullarda c¢alisan
siif Ogretmenleriyle, 3’ii devlet iiniversitesinde calisan akademisyenlerle yapilmistir. 7
veliden 2’si Sanlurfa devlet okulundan, 4’ii Istanbul devlet okulundan, 1’i Istanbul’da bir

0zel okuldan segilmistir.
Veri Toplama Araci

Katilimcilarin kendi yasadiklar1 ortami dikkate alarak tecriibelerini anlatabilmeleri i¢in agik
uclu sorulardan olusan yar1 yapilandirilmis goriisme formu hazirlanmistir.  Sorular
hazirlanmadan Once, alan yazin taranmis, salginla ilgili egitim, saglik, psikoloji, ekonomi
gibi farkli alanlardan kaynaklara ulagilmis ve sorular bu bilgilere gdre olusturulmustur.
Goriisme sorular1 hazirlanirken 6nce ¢ocuklarin bu siiregte neler yasadiklari sorulmus
ardindan yasadiklar1 sorunlarla baglantili ¢6ziim Onerileriyle ilgili sorulara yer verilmistir.
Akademisyen, 6gretmen ve velilerden olusan her gruba yediser soru sorulmustur. Sorularin

gecerlik ve giivenirligini saglamak icin, nitel aragtirma deneyimi olan, Tiirk¢e Egitimi
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alaninda doktorasini yapmis ve Sinif Egitimi alaninda doktorasini yapmis iki uzman

tarafindan kontrol edilmistir. Sorularin i¢eriginde mutabik kalinmis, cimlelerdeki ifadelerde

diizenlemeler yapilmaistir.
Veri Toplama Siireci

Veriler Aralik 2020-Ocak 2021 tarihleri arasinda toplanmistir. Her katilimcidan goriisme
oncesi randevu alinmis, uygun ve kendilerini rahat hissedecekleri zaman ve mekanda
goriismeler saglanmistir. Boylece, verilerin gecerlik ve giivenirligini arttirmak amaciyla
katilimeilarin - dikkatini toparlayabilmeleri saglanmaya calisilmistir.  Ayrica arastirma
hakkinda bilgi verilmis, tamamen goniillii olmak isterlerse katilabilecekleri, arzu ederlerse
yarida birakma haklar1 oldugu belirtilmistir. Salgin doneminde yiiz yilize goriismenin
miimkiin olamamasindan dolayr goriigmeler, Zoom platformu {iizerinden yapilmis ve
katilimcilardan kayit icin izin alinmastir. 2 veli video kaydina izin vermedigi icin sadece
sesleri kaydedilmistir. Katilimcilara kayitlarin hi¢ kimseyle paylasilmayacagi belirtilmistir.
Zoomdan yapilan goriismeler 12 ile 45 dakika arasinda stirmiistiir. Telefonla yapilan iki
konusma, 6 ve 8 dakika siirmiistiir. Veriler, katilimcilara isim sorulmadan kaydedilmistir.
Kayitlar, Office Kelime Programiyla desifre edilip Word dosyas:t haline getirilmis,
sonrasinda tekrar dinlenerek gerekli diizenlemeler yapilmistir. Desifre edilen goriismeler 91
sayfa tutmustur. Her katilimciya ayri bir kod verilmistir. Sorulara verilen cevaplar tek tek

incelenmis, tekrar eden kelime ve/ya ifadelerden tema ve kategoriler olusturulmustur.
Verilerin Analizi

Arastirmanin verileri, nitel veri analizlerinden igerik analiziyle incelenmistir. icerik analizi,
verileri tanimlamak, verilerin i¢inde sakli olabilecek gercekleri ortaya ¢ikarmak amaciyla
yapilir. Igerik analizi, birbirine benzeyen verileri, kavramlar ve temalar cercevesinde bir
araya getirmek ve okuyucunun anlayabilecegi sekilde diizenleyip yorumlamaktir. Bu amagla
toplanan veriler 6nce kavramsallastirilir, daha sonra ortaya ¢ikan kavramlara goére diizenlenir
ve buna gore temalar belirlenir (Yildirim ve Simsek, 2016: 242). Bu ¢alismada tiimevarimsal
icerik analizi kullanilarak, diiz yaz1 haline getirilen goriismeler, defalarca tek tek okunmus,
her soruya verilen cevaplar kodlanmigtir. Daha sonra bu kodlarin olusturdugu temalar
belirlenmis, ilgili ifadeler bu temalarin altina yazilmistir. Arastirmada veriler smif egitimi
alaninda doktoraya sahip uzman bir arastirmaci tarafindan tekrar incelenmis, uzmanin
belirledigi kodlar ve temalar arastirmacinin bulduklariyla karsilastirilmis, Miles ve

Huberman (1994) tarafindan 6nerilen;
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“Gtivenilirlik = Mutabakat / Mutabakat Sayis1 + Mutabakat Olmama Say1s1”
formiili uygulanarak giivenilirlik .82 olarak hesaplanmistir. Ayrica yar1 yapilandirimis
goriisme formunun olusturulmasinda, verilerin toplanmasinda ve analizinde uzman goriisleri
almarak katilimcilarin  climleleri dogrudan alintilanarak arastirmanin gecerlilik ve

giivenirligi saglanmaya ¢alisiimistir.
Bulgular

Bu boliimde calismada ulasilan bulgular ana ve alt temalara ayrilarak gosterilmistir.
Arastirmada smif 6gretmenlerinin, akademisyenlerin ve velilerin ilkokullarda salgin sonrasi
paydaslarin yerine getirmesi gereken sorumluluklara iligkin goriisleri dogrultusunda ortaya

¢ikan ana ve alt temalar Tablo 2’de yer almaktadir.

Tablo 2
Ilkokullarda Salgin Sonrasi Yerine Getirilmesi Gereken Sorumluluklara Iliskin Paydas
Goriigleri (N=21)

Ana temalar Alt temalar Sinif Ogretmeni  Akademisyen Veli
Devlete diisen 19 6 6
Akademisyenlere diisen 4 5 3
Sorumluluklar
Ogretmenlere diisen 10 5 3
Velilere diisen 13 4 2

Tablo 2’de simnif dgretmenlerinin, akademisyenlerin ve velilerin ilkokullarda salgin
sonrast yapilmasi gerekenlere iligkin goriisleri; sorumluluklar ana temasi altinda
toplanmistir. Paydaglar, uzaktan egitimde en temel ihtiyacin internet ve cihaz oldugunu
vurgulamaktadir. Tiirkiye’de ozellikle merkeze uzak olan okullarda internet alt yapisinin
olmadig1 ya da yetersiz oldugu belirtilmektedir. Bu nedenle devletin yerine getirmesi
gereken sorumluluklart oldugu ileri stirtilmektedir. Devletin sorumluluklar: arasinda; alt yap1
problemini ¢ozerek her cocugun sinirsiz internete baglanmasini saglamak, her ¢ocuga teknik
donanimla ilgili malzemeleri iicretsiz vermek, tiim bireylere psikolojik destek sunacak
caligmalar organize etmek, okullart seyreltilmis bir sekilde bir an evvel egitim 6gretime
acmak, 0gretmen alimlarini arttirarak 6gretmen basma diisen 6grenci sayisini azaltmak,

ogrencilerin okullarda yarim giin akademik bilgi almas1 kalan zamanda yeteneklerine uygun
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kurslara gitmesini saglayacak diizenlemeler yapmasi, 6gretmenlere tekno-pedagojik

egitimlerin verilmesi yer almaktadir. Bu duruma iliskin olarak sinif Ogretmenlerinin,

akademisyenlerin ve velilerin goriislerinden bazi 6rnekler asagida verilmektedir:

“Benim i¢in en dnemlisi tablet ve internet desteginin saglanmasi. Veliden gelen bir
mesaj ‘Ogretmenim Ali derse katilmak istiyor. Fakat telefon sadece catida ¢ekiyor ve

cat1 ¢ok soguk.’ Biz heniiz daha ¢ok temel seyleri asamadik (SO1).”

“Salgin doneminde 6grencinin kalemi olmayabilir fakat interneti yoksa, cihazi yoksa
biter o 6grenci. Bunu tek bir ¢ocugun bile sOylemeyecegi duruma getirmek lazim

(SO4).”

“Anayasal olarak, temel egitim zorunludur ve bu zorunluluk igerisindeki egitim

materyallerini ticretsiz olarak biitiin vatandaslara dagitmak gerekir (A1).”

“Salgin doneminde en 6nemli ihtiyag, internetti. Devlet bunu ticretsiz saglamali (V1),

(V6).”

“Hepimizin psikolojik destek almasi gerekir. Ciinkii gergekten insan1 ¢ok tiiketen bir

siire¢ (A2), (V4).”

“Normalde biz okulda ana dersleri 3 saatte veriyoruz. Geriye kalan 3 saat onlarin
oyun oynamasi, bireysel olarak etkinliklerle gelismesi demekmis. Okullarimiz bu tiir
oyun ve etkinliklere uygun degil. Pek cok okulun bahgesi bile yok. Devlet okullar
cocugun bireysel yeteneklerini gelistirebilecek 6zellikte degil. Acaba sdyle olsa nasil
olur? Cocuk akademik egitimi okuldan alsin, bireysel gelisimi, yetenekleriyle ilgili
olan c¢aligmalar1 disaridan alsin. Bakan Ziya SELCUK bunu sdyledi. Bayagi bir
elestiri aldi. Bu siirecte fark ettim ki dogru sdylemis. Ogrencim 3 saat online egitim
alsin. Geri kalan zamanda yiizmeye mi gidecek gitsin. Oradan miizik kursuna m
gidecek ona gitsin. Bu 3 saatte daha verimli gegmez mi? Bu durumda ailelere is
diisecek. Fakat bizim insanimiz bdyle bir seyi kaldiramiyor. Cocuguyla ilgilenmek
istemiyor. Bu yiikii tasimak istemiyor. Veliler, 6gretmenlere “Siz rahat ettiniz. Olan
bize oldu.”, diyor. Oysa aile ilgilenmek zorunda. Bu daha verimli bir sey. Cocugun
gittigi her kurs, okulda da not olarak degerlendirilmeli. Ustelik g¢ocugun
yeteneklerine ¢ok da katkisi olur. Herkes istedigi alana yonelebilir. Fakat burada
velilere ¢ok is diiser. Bizim iilkemizde bunu biiyiik sehirlerde olanlar yapabilir.

Koyde cocuga 3 saat bosluk versek aile tarlada, hayvan pesinde ¢ocugu ezer. Bizim
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iilkemiz bunu kaldiramiyor. Bence isteyen c¢ocuklara bu imkan saglanmal.

Cocuklarin dogasina uygun bir 6grenme ortami olusturulabilir (SO2).”

“Simif mevcutlar1 azaltilsin ve Ogretmen sayist arttirilsin. Bdylece 6gretmenler

ogrencilerle birebir ilgilenebilir (SO4).”
“Koylerde cihazi ve interneti olmayan ¢ok ¢ocuk var (V3).”

“Ogretmenlerin hepsi geng¢ degil, hepsi teknolojiye hakim degil. Kendi cabalariyla

bir seyler yapmaya calistyorlar. Tiim 6gretmenlere teknoloji egitimi verilmeli (V1).”

Aragtirmada akademisyenlerin salgin siirecinde yasanan sorunlar ve ¢6zliim yollar ile
ilgili calismalar yapmalari, sinif 6gretmenligi lisans programindaki derslerin ve igeriklerin
dijital ihtiyaclar1 dikkate alarak giincellemeleri, veli egitimlerinde Ogretmenleri
desteklemeleri beklenmektedirler. Paydaslar bu baglamda akademisyenlere c¢esitli
sorumluluklar yiiklemektedirler. Bu duruma iliskin olarak smif 06gretmenlerinin,

akademisyenlerin ve velilerin goriislerinden baz1 6rnekler asagida gosterilmektedir:

“flkokul dgretmenlerine yardimec1 olmali. Okullarin ihtiyaglariyla ilgili calismalar
yapmali. Projelerle bu gecisi saglayacak c¢alismalarin yapilmasi gerekir. Tim

paydaslara bu anlamda yardimc1 olunmali ( A3).”

“Hocalar alanmi biraz daha genisletmeli. Bilgilerini paylasmali. Universiteden
cikmali. Velileri iliniversite hocalariyla beraber yetistirelim. Daha da etkili olur

iistelik (SO2).”

“Siire¢ takibi konusunda sinif 6gretmenleriyle hocalar birlikte ¢aligmali. Ayni rehber

ogretmenle oldugu gibi. Her kademeye bir akademisyen verilmeli (SOS8).”

“Universitedeki derslerimiz ¢ok kitabiydi. Anadolu’nun iicra kdoselerine hitap
etmeyen derslerdi. Hocalar, hayata insin. Gergekten sinifta, okulda olanlar
anlatsinlar. Hep iitopik seyler anlatryorlar. Ama sinif ortamu ¢ok farkli. Ogretmenligi
burada, benden tecriibeli arkadaslarimdan 6grendim. Universitede aldigim egitim

kesinlikle bos (SO3).”

“Tiirkiye ne kadar dijitallesme yolunda kendini gelistiriyor? Egitimin tiim diizeyleri
olarak bakmak lazim. Yiiksek 6gretimde dijital yetkinlik ile ilgili bir modelleme yok.
Su anda durumu kurtarmakla ilgili ugrastyoruz. Salgin sonrasi tiim diizeylerde online
egitimin Otesinde dijital yetkinlikle ilgili birtakim ¢aligmalarin olmas1 gerekiyor.

21.yy. Ogretmenini tamimlarken bundan 20 sene Once bilgi teknolojilerini etkin
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kullanan 6gretmenden s6z ediliyor idi. Simdi sak diye karsimiza ¢ikti. Yarin yapay

zeka, sanal gercekligin taa sinifin gobegine kadar girdigi bir siirii durumlar olacak.
Bununla ilgili neler yapilmaliya bakmak gerekiyor. Salgin sonrasi egitimde dijital

yetkinlik, dijital unsurlar fazlasiyla olmali (A1).”

“Ust bir goziin okumasi lazim bunu. Yon vermesi lazim topluma. isi ders telafisi
olarak goriip dar bir alana sikistirmamak lazim. Bakin 18 yasin altinin asilanmasina
gerek yok, diyorlar. Asilanmasina gerek olmayan bir ziimreyi okuldan alip kenara
koyuyorsunuz, yaslilarin gerekgesiyle. Bu siirecin  dogru yoOnetilemedigini

diisiiniiyorum (SO7).”

Arastirmada smif Ogretmenlerinden, veli egitimlerine 6nem vermeleri, EBA’y1
kullanmalar1, 6gretmenlik anlayislarin1 revize etmeleri beklenmektedir. Bu duruma iligkin

olarak paydaslarin goriislerinden bazi 6rnekler verilebilir:

“Bazi veliler ¢ok yoruldular. Ama bunlar ilgili velilerdi okul déneminde de
yoruluyorlardi. Salgin sonrasi velilere mindfulness, siddetsiz iletisim gibi egitimler
verilmesi  gerektigini diigiiniiyorum. Velilere de bu egitimi kendi sinif
Ogretmenlerinin vermesi gerekiyor. Ciinkli veli, smif Ogretmenine daha ¢ok

giiveniyor (SO10).”

“Hala EBA’nin alt yapisindan bi-haber bir siirii arkadas var. Teknoloji anlaminda
meslektaslarim kendilerini gelistirsinler. Aslinda EBA o6gretmenlere tiim egitimleri

veriyor. Sikint1 su ki: Ogretmenlerimiz incelemiyor (SO6).”

“Ogretmenler bu siiregte “farkli ne yapabilirimin” pesine diismeli. Ders agayim ders
anlatayimin disinda. Web 2.0 programlari, dijital ortamlarda kullanilabilecek
cocuklarin ilgilerini, dikkatlerini ¢ekebilecek c¢ok sey var. Simif 6gretmeni bu

anlamda daha arastirmaci olmali, bu ortamlarda geziniyor olmal1 (SO9).”

Ayrica salgin silireci ve sonrasinda rehber 6gretmenlerin i yiikiiniin artacagi

vurgulanmaktadir.

“Burada PDR alanina ¢ok fazla is diisiiyor. Nasil ki dogal afetlerde psiko-sosyal
destek miidahalelerinde bulunuyorsa psikolojik danigmanlar ve rehber §gretmenler,
bu siire¢ boyunca ve sonrasinda da boyle destek calismalarina ihtiya¢ var. Psiko-
sosyal destek ¢aligmalarimin ¢ok énemli oldugunu diistinliyorum. Hem okula adapte

olma siireci ya da tekrar sosyallesmeleri saglikli bir sekilde gelissin diye (A3).”



Kilig-Ozmen/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 240-261, 2023 251
Aragtirmada velilerin sorumluluklar1 arasinda, ¢cocuklariyla ilgilenmeleri, 6gretmen-

veli ig birligini gergeklestirmeleri, degisen ve doniisen ihtiyaglarla baglantili olarak dijital
araglar icin biit¢elerinden pay ayirmalari belirtilmektedir. Bununla ilgili 6rnekler asagida yer

almaktadir:

“Veliler genelde yakinmayi tercih ediyorlar, tavsiyelere uymuyorlar. Velilerin biraz

gayret gostermesi gerekiyor (SO1).”

“Cocuklar kiiciik oldugu i¢in durumu idare etmeyi, yonetmeyi bilmiyorlar. Eger
basinda ilgili bir veli yoksa. Ama sunu da gordiim ki ¢ok ilgili veli de bir miiddet
sonra bikmis ve birakmis. Olumsuzluk, onlara da yansimis. Ama veli o kadar bikmis
ki; stirekli evde ¢ocuklarla bogusma durumundayiz, diyorlar. Veli de idare etmeyi
basaramamis. Cogu yaslilarla da ilgilenmek durumunda kaldi. Bazilar1 yashilart eve
almis, ¢ocuklar arasinda ister istemez catisma, bocalama olmus. Hastalig1 gecirenler

de olmus, hastaligin olumsuzlugu da olmus (SO2).”

“En biiyiik korkum; velilerin, okul basladi, deyip ¢ocukla ilgilenmeyi birakmalari, oh
be kurtulduk moduna girmeleri (SO6).”

“Kuskusuz ki veliler artik sunun bilincinde olmali. Cocuga kiyafet oyuncak kadar
artik dijital yetkinligi derslerinde kullanabilecekleri arglimanlar i¢in de bir biitce

ayirmalar1 gerekiyor (A1).”

Arastirmada simif 6gretmenlerinin, akademisyenlerin ve velilerin ilkokullarda salgin
sonras1 yapilmasi gereken diizenlemelere iligkin goriisleri dogrultusunda ortaya ¢ikan ana ve

alt temalar Tablo 3’te yer almaktadir.

Tablo 3
Ilkokullarda Salgin Sonrasi Yapilmasi Gereken Diizenlemelere Iliskin Paydas Goriisleri
(N=21)

Sif
Ana temalar Alt temalar . Akademisyen Veli
Ogretmeni
Oryantasyon ¢aligsmalari 9 3 1
Diizenlemeler ~ Ogretimin planlanmasi 14 4 4

Ogretmen egitimi 4 4 -
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Tablo 3’te simif 6gretmenlerinin, akademisyenlerin ve velilerin ilkokullarda salgin

sonras1 yapilmasi gerekenlere iligskin goriisleri; diizenlemeler ana temasi altinda toplanmustir.
Paydaglar, salgin sonrasi okulun ilk acildigi donem, hibrit doneminde oldugu gibi
ogrencilerin farkli zamanlarda okula gelmesi Ogretmenlerin Ogrencilerle birebir
ilgilenmesinde kolaylik saglayacagini diisiinmektedirler. Oryantasyon doneminde 6grencinin
eksik kalan gelisim donemine uygun bir ¢alisma yapilmasi oOnerilmektedir. Kirsal
bolgelerdeki 6grencilerin akademik bilgiye, sehir merkezindeki 6grencilerin sosyallesmeye
ihtiyac1 oldugu diisiiniilmektedir. Ozellikle bu dénem beden egitimi ve oyun derslerinin
cocuklarin rahatlamalar1 i¢in 6nemli oldugu ve profesyonelce uygulanmasi gerektigi
belirtilmektedir. Cocuklar uzun siiredir evde olduklar1 i¢in, okul basladiginda okul
reddi/okul fobisi yasayabileceginden endise edilmektedir. Bu konuda 6nleyici ¢aligmalarin
yapilmasi gerektigi ileri siirlilmektedir. Bu duruma iliskin olarak sinif &gretmenlerinin,

akademisyenlerin ve velilerin goriislerinden bazi 6rnekler verilebilir:

“Cocuklar kapali alanda sadece ailesiyle beraber. Sonra sosyal bir ortama girdiginde
nasil olacak? Seslere tahammiil edemez, ufak bir seye tepki gosteren dfkeli gocuklar
mi1 olacaklar? Okul bagladiginda biitiin simif ayni anda gelmemesi lazim. Salgin
stirecindeki gibi olsun ki cocuklarla birebir ilgilenebilelim. Siuf biitiin olarak
geldiginde bunu yapamayiz. Once 2 ayr1 grup olarak gelsinler. Onceligimiz ¢ocugun

ruh sagligmni korumak (SO2).”

“Salgin sonrast yogun bir dgretim programina hemen ge¢ilmemeli bence. Cocuklar
rahatlatici, arkadaglariyla okula tekrar dondiikleri zaman kaynagma, 1sinma, gibi
onlarin hosuna gidecek aktiviteler yaptirilmali. Geziler, farkli sportif faaliyetler,
oyunlar, baz1 eglenceli kutlamalar falan, degisik etkinliklerle gec¢is saglanmali.
Hemen derslere agirlik verilmemeli. Rehber 6gretmenler biraz daha yogun ve aktif
calisip cocuklar1 ruhsal anlamda desteklemeli. Doniis sonrast O0grencilerin hazir
bulunusluk seviyesi tespit edilip cocugun ihtiyacina goére bireysel ve/ya grup
caligmalar1 yapilabilir. Cocuklarin hangi alanlarda ne gibi eksiklikleri oldugunu

belirleyip bunlari tamamlamamiz gerekiyor. Ona gore program hazirlanmali (SO8).”

“Baz1 ¢ocuklar okula gitmek icin can atarken bazilar1 evde olma fikrine ¢ok alistilar
ve okula baslamak ¢ok zorlayici olacak onlar i¢in. Bizim okul fobisi ya da okul reddi
dedigimiz davraniglar cok fazla artabilecek gibi goriiniiyor. Dolayisiyla salgin
sonrasinda yiiz ylize egitime geciste Oncelikle Onleyici caligmalarin yapilmasi

gerekiyor ki bu davranis problemleri ortaya ¢ikmadan 6nlenebilsin (A3).”
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“Tekrar basa donecegiz. Konular1 yeniden anlatacagiz. Smif i¢cinde de makas ¢ok

acildi. Uzaktan egitime devam edenler 0greniyor, digerleri bilmiyor. Ben konular
bastan alinca bilenler sikilacak. Cok zor bir seyin igindeyiz. Karmasanin i¢indeyiz

(SO3).”

Salgin, diinya i¢in bir milat olmaktadir. Bundan sonra egitim, saglik, seyahat, ticaret
gibi pek ¢ok alanda salgin sonrasi yeni diizenlemeler yapilmas1 beklenmektedir. Paydaslarin,

Ogretimin planlanmasi alt temasinda bekledikleri yeniliklerden bazilari sunlardir:

“Salgin sonrasinda online egitim mutlaka olacaktir. Ama planlh bir sekilde egitim
diinyasinin i¢inde yer almali. Burada ders tercihi olamaz. Tiim derslerde sonuna

kadar dijital unsurlar kullanilmali (A1).”

“Eski normal olmayacak. Okul ve siif algimiz degisecek. Bundan sonra yari yiiz

yiize yar1 online bir egitim siireci yasayacagiz (SO8).”

Uzaktan egitimin Tiirk kiiltiiriine uygun olmadigini, salgin bittigi anda eski normale

donecegimizi belirten 6gretmenlerden birinin ifadesi sdyledir:

“Biraktigimiz yerden devam edecekmisiz gibi geliyor. Bizim kiiltliriimiize ¢ok uygun
bir sey degil. Biz temas seviyoruz. Biz yiiz yiize iletisim seviyoruz. Aileler
cocuklarin1 okula gondermeyi seviyor. Giin igerisinde ¢ocugunun evde olmamasini
seviyor. Bunlar ¢cok Onemli seyler, bizim kiiltiirlimiiz agisindan. Dolayisiyla biz
“virtis bitti denildigi anda, kaldigimiz yerden devam ederiz” gibi geliyor bana

(809).”

Egitim-6gretimde planlanan diizenlemelerin hayata gegcirilmesi ancak O6gretmenle
miimkiindiir. Bu anlamda yeni diizenlemeler i¢in de 6gretmen egitimi ile ilgili yorumlarda

bulunmaktadir. Bu yorumlardan bazilar1 soyledir:

“IIkokulda okul mudur dgretmen midir? Tabii ki 6gretmendir. Sartlar1 degerlendirip
o cocuklar i¢in sartlari en iyi sekilde kullanarak ortam olusturacak olan §gretmendir.

Birgok 6gretmen de bu konuda maalesef yetersiz (SO4).”

Teknolojiye hakim olunca dersin hakimiyeti de bambaska oluyor. Anadolu’nun bu

konuda ¢ok zor durumda oldugunu diisiiniiyorum (SO5).”

“Bu isin asil tarafinda 6gretmen var: Cocugun hayatinda salgin sonrasinda, bir tane
disiplinin yer aldigi bir egitim anlayist olmayacak. Tiirk¢e dersinde miizik de

yapacagiz, fiziksel aktivite de yapacagiz. Disiplinler arasi, 2004 sonrasi gelistirilen
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tiim programlar da var. Fakat bunu servis edecek 6gretmen egitimi programlarinin

cok ciddi yapilmasi lazim. Programlarimiz buna miisait. Salgin sonrasinda bizim
yapabilecegimiz en onemli sey, Ogretmen egitimini dijital yetkinlikle saglamak.
Harika programlar yapabiliriz. Fakat onlar1 kilavuzlayacak 6gretmenler olmazsa,

bunlar1 yetistiremezsek anlami yok (A1).”

“Ogretmenlerimiz ¢ok idealist. Kendi evinin dolabim1 yazi tahtasi yapanlar var.
Zorluklar1 agsmaya calisiyoruz ama bu bireysel cabaya kalirsa, aradaki ugurumun

bliyliyecegini diisiinliyorum (A2).”

Smif 6gretmenlerinin, akademisyenlerin ve velilerin ilkokullarda salgin sonrasi
yapilmasi gerekenlere iligkin goriisleri 2 ana tema altinda toplanmistir: Sorumluluklar ve
diizenlemeler. Sorumluluklar ana temast; devlete, akademisyenlere, sinif 6gretmenlerine ve
velilere diisen sorumluluklar seklinde alt temalara ayrilmistir. Devlete diisen sorumluluklar
arasinda; alt yap1 problemini ¢dzerek her ¢ocugun sinirsiz internete baglanmasi, her cocuga
teknik donanimla ilgili malzemelerin {icretsiz verilmesi, 0gretmen alimlarini arttirarak
ogretmen basmna diisen Ogrenci sayisinin azaltilmasi ve Ogretmenlere tekno-pedagojik
egitimlerin verilmesi yer almaktadir. Akademisyenlere diisen sorumluluklar arasinda; salgin
sirecinde yasanan sorunlar ve ¢oziim yollar1 ile ilgili ¢aligmalar yapmalari, sinif
ogretmenligi lisans programindaki derslerin ve igeriklerin dijital ihtiyaclar1 dikkate alarak
giincellemeleri, veli egitimlerinde Ogretmenleri desteklemeleri, sayilmigtir.  Simif
ogretmenlerinden; veli egitimlerine dnem vermeleri, EBA’y1 kullanmalari, 6gretmenlik
anlayislarini revize etmeleri beklenmektedir. Velilerin sorumluluklar1 arasinda, ¢cocuklariyla
ilgilenmeleri, 6gretmen-veli is birligini gerceklestirmeleri, degisen ve doniisen ihtiyaglarla

baglantili olarak dijital araclar i¢in biitcelerinden pay ayirmalar belirtilmektedir.

Diizenlemeler ana temasi; Oryantasyon ¢aligmalari, Ogretimin planlanmasi ve
ogretmen egitimi seklinde alt temalara ayrilmistir. Oryantasyon doneminde 6grencinin eksik
kalan gelisim donemine uygun bir calisma yapilmasi onerilmektedir. Kirsal bolgelerdeki
ogrencilerin akademik bilgiye, sehir merkezindeki ogrencilerin sosyallesmeye ihtiyact
oldugu diisiiniilmektedir. Egitim-6gretimde planlanan diizenlemelerin hayata gegirilmesi
ancak 6gretmenle miimkiindiir. Bu anlamda yeni diizenlemeler i¢in de 6gretmen egitimi ile

ilgili ¢alismalara 6nem verilmesi gerektigi belirtilmektedir.
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Tartisma, Sonug¢ ve Oneriler
Bu caligma, salginin iizerinden bir y1l gegtikten sonra denenen pek ¢ok seyin ardindan sinif
ogretmeni, veli ve akademisyenlerin goriisleri lizerinden neler yapilabilecegini tartigmayi
amaclamaktadir. Akademisyenler agiklamalarinda daha ¢ok, dijital yetkinlik, ders
tasarimlari, disiplinler arasi yaklasimlar ve firsat esitligi iizerinde durmuslardir. Siif
ogretmenleri, internet alt yapisi, tablet/bilgisayar eksikligi, veli egitimleri ve okul algisinin
degismesi gerektigi lizerinde dururken; veliler, telafi dersleri, salgin doneminde yasadiklari

zorluklar, tablet destegi iizerine aciklamalar yapmislardir.

Ilkokullarda Salgin Sonrasi Yerine Getirilmesi Gereken Sorumluluklara iliskin

Paydas Goriisleri

Paydaglarin salgin sonrasinda yerine getirilmesi gereken sorumluluklara iliskin goriigleri;
devletin, akademisyenlerin, 6gretmenlerin ve velilerin sorumluluklar seklinde alt temalara
ayrilmistir. Devletin sorumluluklar1 i¢inde en temel ve acil olani, tiim iilkede, her bir
Ogrencinin ihtiyacin1 karsilayacak sekilde internet alt yapisinin kurulmasi ve her bir
ogrencinin dersini sorunsuz takip edecegi tablet veya bilgisayarinin olmasidir. Benzer bir
calismada Corlatean (2020) salgin donemiyle ilgili calismasinda, giiclii ve vizyon sahibi bir
siyasi iradenin, 6grenmenin herkes i¢in erisilebilir olmasini saglayacagi goriistindedir. Firsat
esitligi (Yildiz ve Akar-Vural, 2020) i¢in, bu iki teknik olayin ¢éziimlenmesi neredeyse tiim
katilimcilar tarafindan israrla vurgulanmaktadir. Aktas (2020) hazirladigi raporda dijital
ucurumun uzaktan egitimi nasil etkiledigini Orneklerle ortaya koymaktadir. Ayrica telafi
egitimleri, tiim topluma fakat 6zellikle annelere psikolojik destek saglanmasi (Bozkurt vd.,
2020) ve okul sisteminde degisikliklere gidilmesi (Sar1 ve Nayir, 2020) de devletten
beklenen diizenlemeler arasinda yer almaktadir. Bu siirecte, akademisyenlerin yasanilan
donemi tanimlama ve ¢o6ziimleri konusunda Ogretmenlere ve velilere yardimci olacak
arastirmalar yapmasi, projeler iiretmesi ve veli egitiminde Ogretmenlere destek olmasi,
derslerini ve kendilerini giincellemesi, dijital yetkinliklerini arttirmasi ve dijital unsurlari
programina katmasi ; ogretmenlerin dijital yetkinliklerini (Atasoy vd., 2020) arttirmasi,
EBA’y1 daha etkin kullanmasi, velilere destek olmasi ve onlara siireci rahat atlatmalar1 i¢in
farkli egitimler diizenlemesi ve Ozellikle PDR Ogretmenlerinin okuldaki tiim paydaslara
destek olmasi1 (Dovzhenko, 2020); velilerin, 6gretmeni desteklemeye devam etmesi (Sar1 ve
Nayir, 2020; Rasmitadila vd., 2020; Tiimkan-Tiimkan, 2020;), 6gretmenlerin tavsiyelerine
uymasi, ev ortamini uzaktan egitime uygun hale getirmesi, EBA TV’yi kullanmasi, aile

birligine ve iletisime daha fazla 6nem vermesi, biitgesinden kitap-kalem gibi egitim
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giderlerine ayirdig1 paya dijital ihtiyaglar1 da eklemesi, salgin siirecini telafi etmek ig¢in

kendilerine de vakit ayirmalar1 sorumluluklar1 arasinda yer almaktadir.

Ilkokullarda Salgin Sonrasi Yapilmasi Gereken Diizenlemelere iliskin Paydas

Goriisleri

Ilkokullarda salgin sonrasi yapilmasi gereken diizenlemeler oryantasyon calismalari,
Ogretimin planlanmasi, Ogretmen egitimi olmak {izere ii¢ alt temadan olusmaktadir.
Oryantasyon c¢alismalarinda; telafi dersleri (Timkan ve Tiimkan, 2020) ve akademik
destekten ¢ok, cocuklarin yasadigi salgin siirecini dikkate alarak gelisim donemlerine ve
ihtiyaclarina uygun sosyal ve duygusal ydnden gelistirecek etkinlikler yapilmasi
beklenmektedir. Bu siiregte Ozellikle rehber 6gretmenlerin roliiniin ve yiikiiniin artacagi
belirtilmektedir. Yine bu siirecte beden ve egitimi ve oyun derslerinin sayisinin ve
kalitesinin artmast gerektiginin alt1 c¢izilmektedir. Oryantasyon déneminde ayni hibrit
doneminde oldugu gibi seyreltilmis zaman ve ikiye boliinmiis Ogrenci gruplariyla
baglanmasinin 6gretmenlerin tiim 6grencilerle birebir ilgilenmesini kolaylagtiracagi ifade
edilmektedir. Diizelme ve gecisler bir anda olmamali. Degisen ve doniisen sartlara gore
esnek olunmali, tlim paydaslar (6gretmen, veli, 6grenci, program) 6grenmeye ve kendilerini
gelistirmeye agik olmali (Daniel, 2020). Ogretimin planlanmasi konusunda Zhu ve Liu
(2020) soruna daha genis bir perspektiften bakarak alt yapinin 6nemini vurgulamakla
beraber, daha esnek bir oOgretim ve Ogrenimin sadece altyapi ile saglanamayacagini
belirtmektedir. Aksine, altyapi, salgin sonrasi1 donemde yeni bir 6gretme ve Ogrenme
paradigmasina dogru yalnizca ilk adim olacaktir. Bu paradigma, geleneksel, 6gretmen
merkezli ve ders temelli etkinliklerden grup etkinlikleri, tartigmalar, uygulamali 6grenme
etkinlikleri ve geleneksel derslerin siirli kullanimi dahil olmak tizere daha 6grenci merkezli
etkinliklere dogru bir gecisi temsil etmelidir. Bu, 6gretme ve oOgrenmenin dogasinin
kavramsal ve felsefi olarak yeniden diisiiniilmesini, d6gretmen ve &grencilerin rollerini
yeniden tartismay1 gerektirmektedir. Ogretimin planlanmasinda, dijital unsurlarin (Tiimkan-
Tiimkan, 2020) 6gretmenler ve egitim kurumlar tarafindan daha fazla kullanilacagi, ders
saatlerinin azaltilip, teneffiis saatlerinin arttirilmasi, okulda gegen zamanin daha az ve
akademik agirlikli olmasi, kalan zamanda yetenekleri gelistirmeye dayali kurslara gidilmesi,
hibrit egitimin 6grencilere alternatif olarak sunulmasi (Derkus, 2020, 28) gibi 6gretimin
bireysellestirilmesi  agirhikli  gortisler belirtilmektedir.  Yapilacak tiim c¢alismalarin
merkezinde Ogretmen egitimi kritik bir rol oynamaktadir. Dijital yetkinliginin artmasi

(Derkus, 2020: 27; Putri vd., 2020; Suryaman vd., 2020), programlarin uygulayicisi olmasi,
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kendini gelisen ihtiyaglara gore yetistirmesi 6grencinin hayatina katacagi anlam bakimindan

Onem arz etmektedir.

Yapilan aragtirmalar salgin siirecinde yasananlari anlamak ve sonrasinda degisen
diinyaya nasil adapte olunacagini kesfetmek amacimi tasimaktadir. Bu ¢alisma, bu konuya
katki yapmak icin tasarlanmistir. Caligmanin bu boliimiinde bulgulardan hareketle oneriler
sunulmaktadir: Devletin tim iilkede internet alt yapisini kurmasi; devletin tiim &grencilere,
derslere sorunsuz ulasabilecegi licretsiz tablet veya bilgisayar vermesi; 6gretmenlerin dijital
yetkinliklerini arttirmasi; 6gretmenlerin derslerinde dijital unsurlar1 kullanmasi; okullarin,
gereken Onlemler alinarak bir an evvel agilmasi; merkez ve kirsal bolgede yasayan
ogrencilerin bu siiregte geri kaldigi gelisim alan1 6zelliklerine uygun bir oryantasyon
calismasinin yapilmasi; her bolge veya her ilde YOK-MEB is birligi saglanarak ¢ocuklarin
egitim eksiklerinin belirlenmesi ve karsilanmasi; sinif 6gretmenligi programinin dijital
yetkinlikleri kapsayacak sekilde giincellenmesi; akademisyenlerin salgin siirecinde
yasananlar ve ¢oziim yollartyla ilgili projeler liretmesi; okul anlayiginin degisip doniiserek
teorik derslerin uzaktan egitimle, uygulamali derslerin yiiz yilize yapilmasi; uzaktan egitimin,
ihtiyag duyulan durumlarda egitim sisteminin bir parcast olmasi seklinde Oneriler

belirlenmistir.

Etik Kurul izin Bilgisi: Bu arastirma, Istanbul Medeniyet Universitesi Egitim Bilimleri
Etik Kurulu’nun 7/12/2020 tarihli 2020/04-08 sayili karari ile alinan izinle yiiriitiilmiistiir.

Cikar Catismasi: Bu makalenin yazart herhangi bir ¢ikar ¢atismast beyan etmemektedir.
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Abstract

The Covid-19 pandemic causes problems in various fields. One of these areas is primary schools. In
this study, it was aimed to determine the opinions of parents, classroom teachers, and academicians
about what can be done after the pandemic in primary schools. The research was designed with the
phenomenological pattern, one of the qualitative research methods. The data were obtained by
interviewing the participants via Zoom with a semi-structured interview form and analysed by
content analysis. Findings obtained from the research are divided into two themes as responsibilities
and arrangements. The institution to which stakeholders attribute the most responsibility is the state.
It is believed that each and every child's access to lessons should be ensured first with the
infrastructure and technical equipment. It is stated that the second role is played by the parents, with
the participation of primary school students in the lesson from home. Under the arrangements sub-
theme, all stakeholders agree on the idea that education should be re-planned for the post-pandemic
period. These regulations; digital competence, course designs, interdisciplinary approaches, planning
of teaching. Especially classroom teachers and academicians emphasize that teacher training should

be provided to all teachers by supporting it with techno-pedagogical elements.
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Introduction

The virus, which was named as Covid-19 immediately after the first case was detected on 31
December 2019, was declared as a pandemic by the World Health Organization (WHO) on
11 March 2020 (WHO, 2020). The virus, which is spreading rapidly with the effect of
globalization, shows its effects in many areas from health to art. It has shown one of its
largest effects in the field of education. Schools at all levels from pre-school to higher
education have been shut down (OECD, 2020) and governments decided to switch to

distance education.

Formal education in Turkey was suspended on 16 March 2020 and distance
education was started. Lessons started to be given by the Ministry of National Education
(MoNE) with live course applications of TRT, TRT EBA TV and EBA (Aktas-Salman,
2020). Teachers initially experienced difficulties in distance education applications they had
just met, topics such as screen sharing, collective muting, preparing content suitable for
distance education and organizing activities. Over time they got accustomed to distance

education and learned to use new applications through trial and error.

Although this situation is encountered for the first time, teachers do not receive
training on this subject and there are deficiencies in the infrastructure (Basaran et al., 2020),
2019-2020 education-training II. During the semester, the courses were urgently switched to
distance education (Bozkurt & Sharma 2020). Emergency distance education; It is an urgent
solution to the situation that develops without any preliminary preparation (Sezgin, 2021).
Distance education continued when the 2020-2021 academic year began too. The lessons
taught in this period were conducted better compared to the previous semester because the
online connections were not interrupted, and the students, teachers, and parents got used to
the process relatively. Later, while distance education was provided on certain days of the
week, a hybrid model was started to be implemented with the transition to face-to-face
education on certain days. This transition was carried out gradually at all grade levels.
However, in November 2020, the lessons began to be held remotely again, as the rate of
spread of the pandemic increased. In March 2021, with the aim of slowing the spread of the
pandemic and preventing students from being away from learning full-time in village
schools, two days a week face-to-face training in diluted classes in 1st, 2nd, 3rd and 4th
grades in other settlements, diluted full-time face-to-face education started to be given in 8th
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and 12th grades. It was decided to open schools in a hybrid manner in primary school grades

and gradually in other grades depending on the spread of the virus.

Despite all the negative conditions, even from a distance, the continuation of
education is appreciated in some studies (Duban & Sen, 2020; OECD, 2020; Lestari &
Gunawan, 2020; Rasmitadila et al., 2020), while in some studies, the closure of schools
affects the future of children from families with low socio-economic level and that it causes
inequality of opportunity (Christakis et al., 2020; Engzell et al., 2020; Levinson et al., 2020;
OECD, 2020; World Bank, 2020; Yildiz & Akar-Vural, 2020; Zhang et al., 2020).

Although this process, which has affected the whole world suddenly and has lasted
for about two years, has not yet come to an end, many domestic and foreign studies are
being conducted. In the studies on the pandemic period in the literature, topics are included
such as educational inequality, its effects and solutions (Tiimkan & Tiimkan, 2020; Yildiz &
Akar-Vural, 2020), how education should be planned after the pandemic (Atasoy et al.,
2020; Bozkurt, 2020a; Karahan et al., 2020), what parents go through in this process
(Y1lmaz et al., 2020), the positive and negative aspects of distance education (Bagaran et al.,
2020; Sar1 & Nayir, 2020), the risks in the pandemic period and the predictions about the
post-pandemic process (Yildirim, 2020), and how students perceive the pandemic (Bozkurt,

2020b).

In a study conducted in the United States, it is stated that the closure of schools does
not prevent the spread of the pandemic, but children will continue to earn their lives with
low wages due to the inadequate education they receive. In the United States during the
Covid-19 outbreak, it is even thought that a tremendous sacrifice is expected from its
youngest citizens to protect the health of the oldest (Christakis et al., 2020). 278 million
students were affected by the decision to close schools in China. It is predicted that the
closure of schools alone will prevent deaths by only 2-4%. However, as the closure of
schools will cause long-term physical isolation from peers, teachers, extended family, and
society, it is estimated that it may cause mental health problems in students. In a study
conducted, it is recommended to open schools as soon as possible to prevent potential

suicides caused by social isolation among children and adolescents (Zhang et al., 2020).

Studies that have been conducted on education since March 2020 have focused on
the effects of the pandemic on the present day, possible future effects, and recommendations
for solutions. Unlike the studies in the literature, this study aims to discuss what can be done

in line with the opinions of parents, teachers, and academician stakeholders after many
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things that were tried in about two years after the pandemic started. It is thought that all

studies related to this situation, which is very new in the world and Turkey, will shed light
on different aspects of the process and diversify alternatives for the solution by clarifying it.
In this study, stakeholder views are expected to contribute to the determination of
appropriate solutions to the problems experienced in the pandemic. For this reason, it is
aimed to determine the opinions of parents, teachers and academicians about the regulations

that should be made in primary schools after the pandemic.
Method

In this study, phenomenological design, which is one of the qualitative research methods,
was used. The phenomenology pattern focuses on the facts that we are aware of but do not
have an in-depth and detailed understanding (Yildirirm & Simsek, 2016: 69). In this study,
the effort to identify in-depth and detailed information about the experiences, perceptions,
and opinions of academics, classroom teachers, and parents during the pandemic process
(Creswell & Creswell, 2018) regarding primary school students required the use of the
phenomenological pattern. This research was conducted with the permission of the Istanbul

Medeniyet University Educational Sciences ethics committee with the decision no 2020/04-

08 dated 7/12/2020.
Participants

The study group was determined using the convenient sampling method, as the
pandemic continued. Individuals who were easily accessible by the researcher and related to
the subject were determined on a voluntary basis (Biiylikoztiirk et al., 2018: 95). By paying
attention to the fact that the participants were at different socio-cultural levels, maximum
diversity (such as their education level, working fields, the province they lived in, the
schools their children attended, and the different institutions where the participants who
were educators worked) was tried to be achieved. While selecting the participants, it was
considered that the academicians' fields of study were linked to classroom teaching and that
the parents' children attended primary school. The demographic characteristics of the
participants are given in Table 1. Coding is A1 for the first academician, SO1 for the first
grade teacher, V1 for the first parent; A2 code was used for the second academician, SO2

code for the second grade teacher, and V2 code for the second parent.
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Demographic Characteristics of the Participants

Place of
No Code Gender Age Occupation Seniority ' Duration
Residence
Gaziantep
1 CT1 F 26 Classroom Teacher 3 11.53
Village School
Istanbul/State
2 CT2 F 46 Classroom Teacher 24 44.48
School
Sanliurfa/State
3 CT3 F 27 Classroom Teacher 2 38,18
School
Istanbul/State
4 CT4 M 42 Classroom Teacher 21 31.59
School
Istanbul/State
5 CT5 F 48 Classroom Teacher 18 40.59
School
Adana/State
6 CT6 M 48 Classroom Teacher 25 26.13
School
Istanbul/Private
7 CT7 M 45 Classroom Teacher 22 33.03
School
Istanbul/Private
8 CT8 M 48 Classroom Teacher 25 19.43
School
Istanbul/Private
9 CT9 F 40 Classroom Teacher 19 18.30
School
Istanbul/Private
10 CTI10 F 31 Classroom Teacher 8 21.23

School
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Academician/Classroom Istanbul/State
11 Al M 54 31 44.29
Teacher Training University
Academician/Classroom Istanbul/State
12 A2 F 44 21 25
Teacher Training University
o Istanbul/State
13 A3 F 32 Academician/PCG 10 o 18.33
University
South
Academician/Classroom
14 A4 M 36 10 East/Foundation 35.03
Teacher Training o
University
High School Math
15 P1 F 43 10 Istanbul/State 20
Teacher
Housewife/Secondary
16 P2 F 34 - Istanbul/State 17.43
School
17 P3 F 40  Housewife/University - Istanbul/State 16
Housewife/Associate
18 P4 F 48 Retired Istanbul/State 16.20
Degree
19 P5 F 42 Housewife/Literate - Sanliurfa/State 6
Housewife/Primary
20 P6 F 34 - Sanliurfa/State 8
School
Housewife/Secondary Istanbul/Private
21 P7 F 34 - 12
School School

According to Table 1, 4 of the participants are academicians, 10 are classroom

teachers, and 7 are parents. 6 of the participants live in Adana and Sanliurfa, and 15 live in

Istanbul. Three of the interviews held in Istanbul were conducted with classroom teachers

working in public schools, 4 with classroom teachers working in private schools, and 3 with
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academicians working at public universities. Of the 7 parents, 2 were chosen from Sanliurfa

public schools, 4 from Istanbul public schools, and 1 from a private school in Istanbul.
Materials

A semi-structured interview form consisting of open-ended questions was prepared for the
participants to express their experiences by considering the environment they live in. Before
the questions were prepared, the literature was scanned and resources from different fields
such as education, health and psychology were scanned. The economy and economy related
to the pandemic were reached and questions were prepared. While preparing the interview
questions, first of all, questions were asked about what the children experienced in this
process, and then about the solution suggestions for the problems they experienced. Seven
questions were asked to each group consisting of academicians, teachers and parents. In
order to ensure the validity and reliability of the questions, they were checked by two
experts with qualitative research experience, a doctorate in Turkish Education and a
doctorate in Classroom Education. A consensus was reached on the content of the questions,

and arrangements were made in the expressions in the sentences.
Data Collection Process

The data were collected between December 2020-January 2021. An appointment was made
with each participant before the interview, and the meetings were held at a time and place
convenient and comfortable for the participants. Thus, to increase the validity and reliability
of the data, it was tried to ensure that the participants were able to focus their attention. In
addition, information was given about the research, and it was stated that they could
participate if they were completely voluntary and that they had the right to quit if they
desired so. Since it was not possible to meet face-to-face during the pandemic, the
interviews were held over the Zoom platform, and permission was obtained from the
participants for recording. Since 2 parents did not allow video recording, only their voices
were recorded. It was stated to the participants that the recordings would not be shared with
anyone. The interviews held over the Zoom lasted between 12 and 45 minutes. Two phone
calls lasted 6 and 8 minutes. The data were recorded without asking the participants their
names. The recordings were transcribed with the Office Word Program and converted into a
Word file, and then necessary arrangements were made by listening to the recordings again.
The transcribed interviews took 91 pages. Each participant was tagged with a code. The

answers given to the questions were examined one by one, and themes and categories were



Kilig-Ozmen / Pamukkale University Journal of Education, 58, 240-261, 2023 247
created from repeating words and/or expressions. The interviews were conducted after the

approval was obtained from the Educational Sciences Ethics Committee (2020/04-08).
Data Analysis

The data of the research were analysed by content analysis, one of the qualitative data
analyses. Content analysis is performed to identify the data and to reveal the latent facts
within the data. Content analysis means gathering similar data within the framework of
concepts and themes and organizing and interpreting them in a way that the reader can
understand. The data collected for this purpose are first conceptualized, then organized
according to the emerging concepts, and themes are determined accordingly (Yildirim &
Simsek, 2016: 242). In this study, using inductive content analysis, the interviews in prose
were read one by one repeatedly, and the answers to each question were coded. Later, the
themes created by these codes were determined, and the relevant expressions were written
under these themes. In the study, the data were re-examined by an expert researcher with a
doctorate in classroom education, and the codes and themes determined by the expert were

compared with the researcher's findings and the formula below.
"Reliability = Agreement / Number of Agreement + Number of Disagreements"

suggested by Miles and Huberman (1994) was applied and reliability coefficient was
calculated as.82. In addition, in the creation of the semi-structured interview form and the
collection and analysis of the data, expert opinions were obtained, and the sentences of the

participants were directly quoted to ensure the validity and reliability of the study.
Findings (Results)

In this section, the findings obtained in the study are presented by dividing them into main
and sub-themes. In the study, the main themes and sub-themes that emerged from the
opinions of classroom teachers, academicians, and parents regarding the responsibilities that

stakeholders should fulfill after the pandemic in primary schools are presented in Table 2.

Table 2
Stakeholders' Opinions Regarding Responsibilities That Should Be Fulfilled After the

Pandemic in Primary Schools

. Classroom o
Main Themes Sub-themes Academician Parent
Teacher
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State's responsibilities 19 6 6
Academicians'
. eqe . 4 5 3
Responsibilities responsibilities
Teachers' responsibilities 10 5 3
Parents' responsibilities 13 4 2

In Table 2, the opinions of classroom teachers, academicians and parents about what
to do after the pandemic in primary schools are tethered under the main theme of
responsibilities. Stakeholders emphasize that the most basic need in distance education is
the Internet and electronic devices. It is stated that in Turkey, especially in schools far from
the center, Internet infrastructure is not available or insufficient. For this reason, it is stated
that the state has responsibilities to fulfill. The responsibilities of the state include enabling
every child to have an unlimited Internet connection by solving the infrastructure problem,
giving each child technical equipment free of charge, organizing activities that will provide
psychological support to all individuals, opening schools for education in a diluted way as
soon as possible, decreasing the number of students per teacher by increasing teacher
recruitment, making arrangements so that students receive half-day academic knowledge in
schools and attend courses appropriate to their abilities in the remaining time, and providing
techno-pedagogical training to teachers. Some examples of the opinions of classroom

teachers, academicians, and parents regarding this situation are given below:

“The most important thing for me is the provision of tablets and Internet support.
A message from the parent said, “Dear teacher, Ali wants to attend the lesson.
But the phone receives signals only on the roof, and the roof is very cold." We
have not yet surpassed the very basic things (CT1)."

“During the pandemic, the student may not have a pen, but if he does not have
an internet and device, that student cannot do anything. We have to create a

situation where not a single child has experienced this (CT4).”

“Basic education is constitutionally compulsory and it is the duty of the state to
distribute educational materials free of charge to all citizens within the scope of

this obligation (A1)."
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“The most important need during the epidemic period was the internet. The

government should provide it for free (P1), (P6).”

“We all need psychological support. Because it is a really exhausting process

(A2), (P4)."

“Normally, we teach main lessons in 3 hours at school. The remaining 3 hours
were meant to be the period when students play games and develop individually
with activities. Our schools are not suitable for these types of games and
activities. Many schools do not even have a garden. Public schools are not
capable of developing the individual abilities of the child. I wonder how it would
be if it were like this? The child should receive academic education from the
school, and the studies related to their individual development and abilities from
outside. This is what the Minister Ziya SELCUK said. He got a lot of criticism.
In this process, I realized that he told the truth. My child should have 3 hours of
online education. S/he can go swimming, for example, in the remaining time.
After that, s/he can go to a music course if s/he desires. Wouldn't it be more
efficient in these 3 hours? In this case, it will be burdensome to families. But our
people cannot handle such a thing. They do not want to take care of their
children. They do not want to assume the responsibility of this burden. Parents
tell the teachers, “You are now comfortable. We are experiencing difficulties.”
However, the family has to take care of the child. This is more efficient. Every
course the child attends should also be evaluated as a grade in the school.
Moreover, it would contribute a lot to the abilities of the child. Everyone can be
oriented towards the area they want. But there is a lot of work for parents here.
In our country, those in big cities can do this. If we gave the child a 3-hour gap
in the village, the family would work the child in the field or in taking care of
animals. Our country cannot handle this. I think this opportunity should be
provided to children who want it. A learning environment suitable for the nature

of children can be created (CT2).”

“The class size should be reduced, and the number of teachers should be

increased. Thus, teachers can take care of students on an individual basis (CT4)."

“There are many children in the villages who do not have devices and internet
(P3).”
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“Not all the teachers are young, not all of them have a good command of
technology. They are trying to do something with their own efforts. Technology
training should be provided to all teachers (P1)."

In the study, academicians are expected to carry out studies on the problems and

solutions encountered during the pandemic process, to update the courses and contents in the

undergraduate classroom teaching program by considering the digital needs, and to support

teachers in parent education. In this context, stakeholders impose various responsibilities on

academicians. Some examples of the opinions of classroom teachers, academicians and

parents regarding this situation are given below:

“They should help primary school teachers. They should carry out studies on the
needs of schools. It is necessary to work on projects to ensure this transition. All

stakeholders should be provided help in this sense (A3).”

“The teachers should expand their field a little more. They should share their
knowledge. They should go out of the university. Let's educate parents together. It

would be even more effective (CT2).”

“Classroom teachers and instructors should work together on process monitoring.
Just like with the guidance counsellor. An academic should be assigned to each level

(CTS).”

“Our lessons at the university were too theoretical. They were lessons that did not
address the remote corners of Anatolia. Teachers should descend into life itself. They
should tell what really happens in the classroom and at school. They are always
telling utopian things. But the classroom environment is totally different. I learned
teaching here from my experienced colleagues. The education I received at the

university was absolutely useless (CT3)."

"How much is Turkey developing itself towards digitization? It should be

looked at from the perspective of all levels of education. There is no modeling
for digital competence in higher education. We are currently struggling to save
the moment. There should be some studies on digital competence beyond online
education at all levels after the pandemic. 20 years ago, when defining the
teacher of the 21st century, the teacher was defined as a teacher who would be
able to use information technologies effectively. Now, we are faced with it out

of nowhere. Tomorrow there will be many situations where artificial intelligence
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and virtual reality enter all the way to the middle of the classroom. It is

necessary to look at what should be done about this. In post-pandemic education,
digital competence and digital elements should be included at a greater level

(A1)."

“An upper authority/supreme mind should read this situation. It has to give
direction to the society. One should not consider this work as lesson
compensation and not squeeze it into a narrow space. Look, they say that
individuals under the age of 18 do not need to be vaccinated. You take a group
that does not need to be vaccinated from school and put them aside to protect the

elderly. I think this process is not being managed properly (CT7)."

In the study, classroom teachers are expected to give importance to parent education,
to use EBA, and to revise their teaching approach. Some examples can be given from the

views of the stakeholders regarding this situation:

“Some parents are very tired. But these were the concerned parents, and they
were also tired during the school period. I think that after the pandemic, parents
should be given training such as mindfulness and non-violent communication.
Parents should also be given this training by their own classroom teachers.

Because parents trust their classroom teachers more (CT10)."

“There are still many colleagues who are unaware of EBA's infrastructure. My
colleagues should improve themselves in terms of technology. Actually, EBA
gives all training to teachers. The problem is that our teachers do not examine,

not research it (CT6)."

“Teachers should ask themselves 'what can I do differently?' in this process.
Other than opening a course and teaching a lesson. There are many things in
Web 2.0 programs and digital environments that can attract the interest and
attention of children. In this sense, the classroom teacher should be more

investigating and navigating these environments (CT9)."

In addition, it is emphasized that the workload of counseling and guidance teachers

will increase during and after the pandemic process.

“A lot of work falls into the field of PCG here. Just as they are involved in

psychosocial support interventions in natural disasters, psychological counseling
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and guidance teachers are needed during and after this process in terms of

providing support. I think psycho-social support activities are very important.
Hence, both the process of adapting to the school or socializing again can

develop in a healthy way (A3)."

In the study, parents' responsibilities include caring for their children,
cooperating with teachers, and allocating a portion of their budget for digital resources
in response to changing and transforming needs. Explanations about this are given

below:

“Parents generally prefer to complain, and they do not follow the

recommendations. Parents need to make some effort (CT1)."

“Since the children are very young, they do not know how to manage the
situation. If there is no interested parent guiding them. But I also saw that the
very interested parents got tired after a while and quit. The negativity was
reflected on them, too. But the parents are so fed up, they say 'we are constantly
struggling with children at home.' The parent also failed to manage the situation.
Most of them had to take care of their elderly as well. Some of them took the
elderly in their home, and there was inevitably conflict and confusion between
the children. There were also those who had the disease, and the disease also had

its negative effects (CT2).”

“My biggest fear is that the parents stop taking care of the child by saying that
the school has started, and get into the mood 'Oh, we finally got rid of it' (CT6)."

“Undoubtedly, parents should be aware of this now. Parents need to allocate a
budget for the arguments that they can use in digital competence lessons as well

as clothes and toys for the child (A1).”

In the study, the main themes and sub-themes emerging from the opinions of
classroom teachers, academicians, and parents regarding the arrangements that should

be made in primary schools after the pandemic are presented in Table 3.
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Table 3
Stakeholders' Opinions Regarding the Arrangements to Be Made After the Pandemic in

Primary Schools
Classroom
Main Themes Sub-themes Academician  Parent
Teacher
Orientation studies 9 3 1
Arrangements Planning of teaching 14 4 4
Teacher training 4 4 -

In Table 3, the opinions of classroom teachers, academicians, and parents about what
to do after the pandemic in primary schools are gathered under the main theme of
arrangements. Stakeholders think that after the pandemic when the school is first opened,
students coming to the school at different times, as in the hybrid education period, will make
it easier for teachers to deal with students one-to-one. During the orientation period, it is
recommended to do a study appropriate to the student's development period in which they
fell behind. It is thought that students in rural areas need academic knowledge, while
students in provincial centers need socialization. It is stated that physical education and
game lessons are especially important for children to relax and should be applied
professionally during this period. Because children have stayed at home for a long time,
there is a concern that they may experience school refusal/school phobia when school starts.
It is stated that preventive studies should be carried out in this regard. Some examples of the
opinions of classroom teachers, academicians and parents regarding this situation are given

below:

“The children are only with their family in a closed environment. What will it be
like when they enter a social environment later? Will they be angry kids who
cannot stand sounds and do react to negligible things? When school starts, the
whole class should not come together at the same time. It should be like in the
pandemic process, so we can interested in the children one-on-one. We cannot
achieve this when the class comes in as a whole. They should come as 2 separate

groups first. Our priority is to protect the mental health of the child (CT2).”
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“I think an intensive education program should not be started immediately after

the pandemic. Children should be allowed to do relaxing activities they would
like such as socializing, warm-up, etc. when they return to school with their
friends. There should be a transition period with different activities such as field
trips, different sports activities, games, some fun celebrations, and so on. The
focus should not be on lessons immediately. Counseling and guidance teachers
should work a little more intensively and actively and support children
spiritually. Following the return to school, the readiness level of the students can
be determined, and individual and/or group work can be done according to the
needs of the children. We need to determine what deficiencies children have in
which areas and to complete them. The program should be prepared accordingly

(CTS)."

“Some kids are looking forward to going back to school, while others are so
used to being at home and starting school will be very challenging for them. It is
estimated that the behaviors that we call as school phobia or school refusal can
increase too much. Therefore, in the transition to face-to-face education after the
pandemic, pre-emptive studies must first be carried out so that these behavioral

problems can be prevented before they occur (A3)."

“We will go back to the beginning. We will retell the subjects. In the classroom,
the gap between the students opened too wide. Those who continue distance
education learn, others can not learn. Those who are familiar with the subject
will get bored when I start the subjects from the beginning. We are in a very

difficult situation. We are in a chaos (CT3)."

The pandemic is a turning point for the world. From now on, new arrangements are
expected to be made after the pandemic in many areas such as education, health, travel, and
trade. Some of the new arrangements that stakeholders expect in the sub-theme of planning

of teaching are as follows:

“After the pandemic, online education will definitely continue. But it should be
included in the education world in a planned way. There can be no course
preference in this sense. Digital elements should be fully used in all lessons

(A1)."
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“We will not have the old normal. Our perception of school and classroom will

change. From now on, we will experience an education process that is half face-

to-face and half online (CTS)."

The statement of one of the teachers who stated that distance education is not
suitable for the Turkish culture and that we will return to the old normal as soon as the

pandemic is over is as follows:

“It feels like we will continue from where we left. It is not something that suits
our culture very well. We love contact. We love face-to-face communication.
Families love to send their children to school. They like the idea that their child
is not home during the day. These are very important things in terms of our
culture. Therefore, it seems to me that as soon as the virus is announced to be

over, we will continue from where we left (CT9)."

Implementing the arrangements planned in education is only possible with the
teacher. In this sense, the stakeholders also commented on teacher training within the scope

of the new arrangements. Some of these comments are as follows:

“Is it the school or the teacher that matters in primary school? Of course, it is the
teacher. It is the teacher who will evaluate the conditions and create an
environment for those children in the best possible way. Many teachers are

unfortunately inadequate in this regard (CT4).”

“When you master the technology, the mastery over the lesson becomes
completely different. I think Anatolia is in a very difficult situation in this regard

(CT5)."

“The teacher is the main element in this work: After the pandemic, there will not
be an understanding of education that includes only one discipline in the child's
life. We will do both music and physical activity in Turkish lesson. There are
also all those interdisciplinary programs developed after 2004. Our programs
are suitable for this. The most important thing we can do after the pandemic is to
provide teacher training with digital competence. We can make great programs.
But it does not make sense if we do not have teachers to guide them, if we

cannot train them (A1)."
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“Our teachers are very idealistic. There are those who have turned their own

closet at home into a whiteboard. We are trying to overcome the difficulties, but

if it is left to the individual effort, I think the gap will widen (A2)."

The opinions of classroom teachers, academicians and parents on what to do after the
epidemic in primary schools are gathered under 2 main themes: Responsibilities and
arrangements. Responsibilities main theme; The responsibilities of the state, academics,
class teachers and parents are divided into their sub-themes. Among the responsibilities of
the state; by solving the infrastructure problem, connecting every child to unlimited internet,
providing technical equipment for each child free of charge, reducing the number of students
per teacher by increasing teacher recruitment, and providing techno-pedagogical trainings to
teachers. Among the responsibilities of academics; to carry out studies on the problems and
solutions experienced during the epidemic process, to update the courses and contents in the
classroom teaching undergraduate program by taking into account the digital needs, and to
support teachers in parent education. From classroom teachers; They are expected to give
importance to parent education, to use EBA, and to revise their teaching approach. Among
the responsibilities of parents, it is stated that they take care of their children, realize teacher-
parent cooperation, and allocate a share from their budget for digital tools in connection with

changing and transforming needs.

The main theme of the arrangements; Orientation studies, instructional planning and
teacher training are divided into 3 sub-themes. During the orientation period, it is
recommended to carry out a study suitable for the missing development period of the
student. It is thought that students in rural areas need academic knowledge and students in
the city centres need socialization. The implementation of the planned arrangements in
education is only possible with the teacher. In this sense, it is stated that studies on teacher

education should be given importance for new regulations.
Discussion, Conclusion and Suggestions

This study aimed to discuss what can be done based on the opinions of classroom teachers,
parents, and academics after many things that have been tried a year after the beginning of
the pandemic. Academicians mostly focused on digital competence, course designs,
interdisciplinary approaches, and equal opportunity in their statements. While the classroom
teachers emphasized Internet infrastructure, lack of tablet/computer, parent education, and
change in perception of school, the parents focused on remedial lessons, the difficulties they

faced during the pandemic period, and tablet support.
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Stakeholders' Opinions Regarding Responsibilities That Should Be Fulfilled After the

Pandemic in Primary Schools

Opinions of stakeholders regarding the responsibilities to be fulfilled after the epidemic; The

responsibilities of the state, academics, teachers and parents are divided into sub-themes:

The most basic and urgent of the state's responsibilities is the establishment of an
internet infrastructure in the whole country to meet the needs of each student, and the
availability of a tablet or computer for each student to follow their lessons without any
problems. In a similar study Corlatean (2020), in his study on the epidemic period, is of the
opinion that a strong and visionary political will will ensure that learning is accessible to
everyone. For equality of opportunity (Yildiz & Akar-Vural, 2020), the resolution of these
two technical events is insistently emphasized by almost all participants. Aktas (2020)
presents with examples how the digital divide affects distance education in his report. In
addition, make-up trainings, providing psychological support to the whole society but
especially to mothers (Bozkurt et al., 2020) and making changes in the school system (Sar1
& Nayir, 2020) are among the regulations expected from the state. In this process,
academicians are expected to carry out research to help teachers and parents in defining and
solving the current period, to produce projects and to support teachers in parent education, to
update their lessons and themselves, to increase their digital competencies and to add digital
elements to their program. It is emphasized that teachers should increase their digital
competencies (Atasoy et al., 2020), use EBA more effectively, support parents and organize
different trainings for them to get through the process comfortably, and especially PCG
teachers support all stakeholders in the school (Dovzhenko, 2020). Parents continue to
support the teacher (Sar1 & Nayir, 2020; Rasmitadila et al., 2020; Tiimkan- Ttimkan, 2020),
follow the advice of teachers, make the home environment suitable for distance education,
use EBA TV, contribute to family unity and communication. It is among their
responsibilities that they attach importance to their digital needs, add digital needs to the
share of their budget for education expenses such as books and pens, and spare time for

themselves to compensate for the epidemic process.

Stakeholders' Opinions Regarding the Arrangements to Be Made After the Pandemic

in Primary Schools
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The arrangements to be made after the pandemic in primary schools consist of three sub-

themes: orientation studies, planning of teaching, and teacher training. In orientation studies,
rather than make-up lessons (Tiimkan & Tiimkan, 2020) and academic support, activities
suitable for the children's developmental period and needs which will develop them socially
and emotionally are expected to be conducted by considering the pandemic process that the
children are passing through. It is stated that especially the role and burden of PCG teachers
will increase in this process. It is also underlined that the number and quality of physical
education and game lessons should be increased in this process. It is stated that starting the
orientation period with diluted time and student groups divided into two, as in the hybrid
period, will make it easier for teachers to deal with all students one-on-one. Improvements
and transitions should not be made all at once. The overall approach should be flexible in
line with the changing and transforming conditions, and all stakeholders (teacher, parent,
student, program) should be open to learning and improving themselves (Daniel, 2020).
Regarding the planning of teaching, while Zhu and Liu (2020) emphasize the importance of
infrastructure by looking at the problem from a broader perspective, they state that more
flexible teaching and learning cannot be ensured by infrastructure alone. Rather,
infrastructure will only be the first step towards a new teaching and learning paradigm in the
post-pandemic era. This paradigm should represent a shift from traditional, teacher-centered,
and lecture-based activities to more learner-centered activities, including group activities,
discussions, hands-on learning activities, and limited use of traditional lessons. This requires
a conceptual and philosophical rethinking of the nature of teaching and learning and re-
evaluation of the roles of teachers and students. Regarding the planning of teaching, the
opinions concentrated on the individualization of education such as increased use of digital
elements (Tluimkan-Tiimkan, 2020) by teachers and educational institutions, reducing the
lesson hours, increasing the break duration, spending less time at school with a focus on
academic issues, taking courses based on developing skills in the remaining time, and
offering hybrid education as an alternative to students (Derkus, 2020, 28). Teacher training
plays a critical role at the center of all the work to be done. The teacher's increasing digital
competence (Derkus, 2020: 27; Suryaman et al., 2020; Putri et al., 2020), being a program
practitioner and educating himself/herself according to the evolving needs are important in

terms of the meaning that the teacher will add to the student's life.

The studies conducted aim to understand what happened during the pandemic

process and to discover how to adapt to the changing world afterward. This study was
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designed to contribute to this topic. In this part of the study, the following suggestions are

made based on the findings: The state should establish the Internet infrastructure in the
whole country, and it should provide all students with free tablets or computers through
which they can access classes without any problems; teachers should improve their digital
competence, and they should use digital elements in their lessons; schools should be opened
as soon as possible by taking the necessary precautions; an orientation study should be
conducted in accordance with the characteristics of the developmental area where students
living in central and rural areas lag behind in this process; the educational deficiencies of
children in each region or each province should be determined and compensated by
establishing cooperation between YOK (Higher Education Institution) and MoNE;
classroom teaching programs should be updated to include digital competencies;
academicians should produce projects related to what happened during the pandemic process
and suggest solutions; understanding of the school should be changed and transformed and
theoretical lessons should be held through distance education and applied lessons should be
conducted face-to-face; and, distance education should be a part of the education system

when needed.

Ethical Approval: This research was conducted with the permission of the Istanbul
Medeniyet University Educational Sciences ethics committee with the decision no 2020/04-

08 dated 7/12/2020.
Conflict of Interest Statement: The author declares that there is no conflict of interest.
References

Aktas Salman, U. (2020). Tiirkiye’de Korona viriisiin egitime etkileri — V | Dijital ugurumu
ogrenciler anlatiyor. ERG Blog. Kasim 2020, https://www.egitimreformugirisimi.

org/turkiyede-koronavirusun-egitime-etkisi-v-dijital-ucurumu-ogrenciler-anlatiyor/

Atasoy, R., Ozden, C. & Kara, D. N. (2020). Covid-19 pandemi siirecinde yapilan E-ders
uygulamalarinin etkililiginin 6grencilerin perspektifinden degerlendirilmesi. Turkish

Studies, 15(6), 95-122. https://dx.doi.org/10.7827/TurkishStudies.44491

Basaran, M., Dogan, E., Karaoglu, E. & Sahin, E. (2020). Koronaviriis (Covid-19) pandemi
stirecinin getirisi olan uzaktan egitimin etkililigi tlizerine bir ¢alisma. Academia
Egitim Arastirmalart Dergisi, 5(2), 368-397 https://dergipark.org.tr/pub/egitime-
ISSN 2619-9351

259


https://dx.doi.org/10.7827/TurkishStudies.44491
https://dergipark.org.tr/pub/egitime-ISSN%202619-9351
https://dergipark.org.tr/pub/egitime-ISSN%202619-9351

260 Kilig-Ozmen / Pamukkale University Journal of Education, 58, 240-261, 2023
Bozkurt, A. (2020a). Koronaviriis (Covid-19) pandemi siireci ve pandemi sonrasi diinyada

egitime yonelik degerlendirmeler: Yeni normal ve yeni egitim paradigmasi.

Actkogretim Uygulamalar: ve Arastirmalart Dergisi, 6(3), 112-142.

Bozkurt, A. (2020b). Koronaviriis (Covid-19) pandemisi sirasinda ilkogretim 6grencilerinin
uzaktan egitime yonelik imge ve algilari: Bir metafor analizi. Usak Universitesi

Egitim Arastirmalart Dergisi, 6(2), 1- 23. http://dergipark.gov.tr/usakead.

Bozkurt, A., Jung, 1., Xiao, J., Vladimirschi, V., Schuwer, R., Egorov, G., Lambert, S., Al-
Freih, M., Pete, J., Olcott, Jr., D., Rodes, V., Aranciaga, 1., Bali, M., Alvarez, A. J.,
Roberts, J., Pazurek, A., Raffaghelli, J. E., Panagiotou, N., de Coétlogon, P.,
Shahadu, S., Brown, M., Asino, T. 1., Tumwesige, J., Ramirez Reyes, T., Barrios
Ipenza, E., Ossiannilsson, E., Bond, M., Belhamel, K., Irvine, V., Sharma, R. C.,
Adam, T., Janssen, B., Sklyarova, T., Olcott, N., Ambrosino, A., Lazou, C.,,
Mocquet, B., Mano, M., & Paskevicius, M. (2020). A global outlook to the
interruption of education due to COVID-19 pandemic: Navigating in a time of
uncertainty and crisis. Asian Journal of Distance Education, 15(1), 1-126. Retrieved

from http://www.asianjde.org/ojs/index.php/AsianJDE/article/view/462

Bozkurt, A., & Sharma, R. C. (2020). Emergency remote teaching in a time of global crisis
due to CoronaVirus pandemic. Asian Journal of Distance Education, 15(1),i-vi.

https://doi.org/10.5281/zenodo.3778083

Biiyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, O.E., Karadeniz, S. & Demirel, F. (2018).
Bilimsel Arastirma Yontemleri. Pegem Akademi.

Christakis, D. A., Van Cleve, W., & Zimmerman, F. J. (2020). Estimation of US children’s
educational attainment and years of life lost associated with primary school closures

during the coronavirus disease 2019 pandemic. JAMA Network Open, 3(11),
€2028786. https://doi.org/10.1001/jamanetworkopen.2020.28786

Corlatean, T. (2020). Risks, discrimination and opportunities for education during the times
of COVID-19 pandemic. Working papers 004tc, Research Association for
InterdisciplinaryStudies.
http://rais.education/wp-content/uploads/2020/06/004TC.pdf

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and
mixed methods approaches. SAGE Pub.


http://www.asianjde.org/ojs/index.php/AsianJDE/article/view/462
https://doi.org/10.1001/jamanetworkopen.2020.28786
http://rais.education/wp-content/uploads/2020/06/004TC.pdf

Kilig-Ozmen / Pamukkale University Journal of Education, 58, 240-261, 2023 261
Daniel, S. J. (2020). Education and the COVID-19 pandemic. Prospects, 49, 91-96

https://doi.org/10.1007/s11125-020-09464-3

Derkus, A. (2020). Pandemi doneminde giindelik pratikler, algi ve egitim ihtiyaglar
arastirma raporu. Ogretmen Akademisi Vakfi. Istanbul RAPOR

Dovzhenko, T. (2020). Primary education in post-corona period: New Times - New Trends.

Postmodern Openings, 11(2), 51-58. https://doi.org/10.18662/po/11.2/157

Duban, N. & Sen, F. G. (2020). Sinif 6gretmeni adaylarinin COVID-19 pandemi siirecine
iliskin gortsleri. Turkish Studies, 15(4), 357-376.
https://dx.doi.org/10.7827/TurkishStudies.43653

Engzell, P., Frey, A. & Verhagen, M.D. (2020). Learning inequality during the Covid-19

pandemic. SocArXiv ve4z7, Center for Open Science.

Karahan, E., Bozan, M. A. & Akgay, A. O. (2020). Sif 6gretmenligi lisans 6grencilerinin
pandemi siirecindeki cevrim i¢i Ogrenme deneyimlerinin incelenmesi, Turkish

Studies, 15(4), 201-214. https://dx.doi.org/10.7827/TurkishStudies.44348

Lestari, P.A.S., & Gunawan. G. (2020). The impact of Covid-19 pandemic on learning
implementation of primary and secondary school levels. Indonesian Journal of

Elementary and Childhood Education, 1(2), 58-63. http://journal.publication-

center.com/index.php/ijece/article/view/141

Levinson, M., Cevik, M. & Lipsitch, M. (2020) Reopening primary schools during the
pandemic. N. Engl. J. Med. 383, 981-985.

Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis: An Expanded Source
Book (2nd ed.). Thousand Oaks, CA: Sage.

OECD. (2020). Education disrupted — education rebuilt: Some insights from PISA on the
availability and use of digital tools for learning- OECD Education and Skills Today.

https://oecdedutoday.com/coronavirus-education-digital-tools-for-learning/

Putri, R.S., Purwanto, A., Pramono, R., Asbari, M., Wijayanti, L.M. & Hyun, C.C. (2020).
Impact of the COVID-19 Pandemic on Online Home Learning: An Explorative
Study of Primary Schools in Indonesia. International Journal of Advanced Science
and Technology, 29(05), 4809-4818. Retrieved from
http://sersc.org/journals/index.php/IJAST/article/v iew/13867

261


https://doi.org/10.1007/s11125-020-09464-3
https://doi.org/10.18662/po/11.2/157
https://ideas.repec.org/p/osf/socarx/ve4z7.html
https://ideas.repec.org/p/osf/socarx/ve4z7.html
https://ideas.repec.org/s/osf/socarx.html
https://dx.doi.org/10.7827/TurkishStudies.44348
http://journal.publication-center.com/index.php/ijece/article/view/141
http://journal.publication-center.com/index.php/ijece/article/view/141
https://oecdedutoday.com/coronavirus-education-digital-tools-for-learning/
http://sersc.org/journals/index.php/IJAST/article/v%20iew/13867

262 Kilig-Ozmen / Pamukkale University Journal of Education, 58, 240-261, 2023
Rasmitadila, Aliyyah, R. R., Rachmadtullah, R., Samsudin, A., Syaodih, E., Nurtanto, M. &

Tambunan, A. R. S. (2020). The Perceptions of primary school teachers of online
learning during the covid-19 pandemic period: a case study in Indonesia. Journal of

Ethnic and Cultural Studies, 7(2), 90-109 http://dx.doi.org/10.29333/ejecs/388

Sari, T. & Nayir, F. (2020). Pandemi donemi egitim: Sorunlar ve firsatlar. Turkish Studies,
15(4), 959-975. https://dx.doi.org/10.7827/TurkishStudies.44335

Sezgin, S. (2021). Acil uzaktan egitim siirecinin analizi: One ¢ikan kavramlar, sorunlar ve

cikarilan dersler. Anadolu Universitesi Sosyal Bilimler Dergisi, 21(1), 273-296.

Suryaman, M., Cahyono, Y., Muliansyah, D., Bustani, O., Suryani, P., Fahlavi, M.,
Pramono, R., Purwanto, A, Purba, J. T., Munthe, A. P., Juliana & Harimurti, S. M.
(2020). Covid-19 pandemic and home online learning system: Does it affect the
quality of pharmacy school learning? Systematic Reviews in Pharmacy, 11(8), 524-
530.

Timkan, F. & Timkan, . (2020). Pandemi doneminde egitime verilen zorunlu aranin
ilkokullardaki egitim agisindan yaratti§i degisimin etkilerinin degerlendirilmesi.

Turkish Studies, 15(4), 1163-1184. https://dx.doi.org/10.7827/TurkishStudies.44411

WHO (2020). WHO Director-General's opening remarks at the media briefing on COVID-

19. https://www.who.int/director-general/speeches/detail/who-director-general-s-

opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020

World Bank (2020). The COVID-19 pandemic shocks to education and policy responses.
https://doi.org/10.1596/33696. https://elibrary.worldbank.org/doi/pdf/10.1596/33696

Yildirim, S. (2020). Salginlarin sosyal-psikolojik goriintimii: Covid-19 (Koronaviriis)
pandemi ornegi. Turkish Studies, 15(4), 1331-1351.
https://dx.doi.org/10.7827/TurkishStudies.43585

Yildinm, A. & Simsek, H. (2016). Sosyal Bilimlerde Nitel Arastirma Yontemleri. Seckin
Yayincilik.

Yildiz, A. & Akar-Vural, R. (2020) Covid-19 pandemisi ve derinlesen egitim esitsizlikleri.
Tiirk Tabipleri Birligi / Covid-19 Pandemisi Altinci Ay Degerlendirme Raporu.

https://www.ttb.org.tr/kutuphane/covid19-rapor_6/covid19-rapor 6_Part64.pdf

Yilmaz, E., Mutlu, H., Giiner, B., Doganay, G. & Yilmaz, D. (2020). Uzaktan Egitim

Stirecinin Niteligi. Palet Yaynlari.


http://dx.doi.org/10.29333/ejecs/388
https://dx.doi.org/10.7827/TurkishStudies.44335
https://dx.doi.org/10.7827/TurkishStudies.44411
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://doi.org/10.1596/33696
https://elibrary.worldbank.org/doi/pdf/10.1596/33696
https://dx.doi.org/10.7827/TurkishStudies.43585
https://www.ttb.org.tr/kutuphane/covid19-rapor_6/covid19-rapor_6_Part64.pdf

Kilig-Ozmen / Pamukkale University Journal of Education, 58, 240-261, 2023 263

Zhang L, Zhang D, Fang J, Wan Y, Tao F. & Sun Y. (2020). Assessment of mental health of
Chinese primary school students before and after school closing and opening during
the covid-19 pandemic. JAMA Netw Open2020;3:€2021482.

doi:10.1001/jamanetworkopen. 21482 pmid:32915233

Zhu, X., Liu, J. (2020). Education in and after Covid-19: Immediate responses and long-
term visions. Postdigit Sci Educ 2, 695-699. https://doi.org/10.1007/s42438-020-

00126-3

263


https://doi.org/10.1007/s42438-020-00126-3
https://doi.org/10.1007/s42438-020-00126-3

