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ABSTRACT
Upon examining studies on translation competence in the field of translation studies, it is
observed that although there are numerous studies in the literature as to the definition of
translation competence, what the concept consists of, and evaluation of its acquisition process,
much of the research up to now has been descriptive. Previous studies were not carried out to
create a translation competence scale. The leading translation competence models addressed in
the literature can be classified as individual competence models based on observation and
experience, translation competence models based on data obtained through research projects
and longitudinal empirical research, and translation competence models based on the industry.
However, in our study, we created scale items and components based on the translation

1 The Turkish version of the scale and personal information form was included in the appendix. They were not
translated into English because the survey was carried out in Turkey. However, analysis results of the scale in
English is available in the paper.
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competence models mentioned earlier, paving the way to develop a translation competence
scale. Through this new translation competence scale, we also evaluated prospective translators
and professional translators in Turkey. The main aim of this study is to develop a translation
competence scale and examine the opinions of prospective translators and professional
translators on translation competence. The research was carried out via a survey model and it was
found that the model has significant, good and acceptable values when comparing the fit indices
with the data obtained from the results of the confirmatory factor analysis of the translation
competence scale (TCS) (x2=461,554; sd=186; p=,000; x2/sd = 2,481; SRMR =,0488; RMSEA =,061;
CFl = ,918; TLI = ,908; GFI =,904; AGFI = ,880). It was also concluded that the scale is valid and
reliable (with three-dimensional and 21-items). There is also a significant difference regarding the
translation competence in favor of the male participants, and the effect is medium and positive.
The mean scores of the participants regarding translation competence who are 46 years old and
above are higher than those who are 25 years old and below. There is a significant difference for
those who have lived in a country where a foreign language is spoken for more than three months,
and the effect is -medium and positive, in line with the correlation values. There is a low and
negative significant relationship with living in a country, while the translation competence of the
participants is low and positive with sex and age. Considering these results, the following
recommendations have been made: The experience factor plays a vital role in acquiring
translation competence. As the level of world knowledge, subject knowledge, field of expert
knowledge and exposure to working languages in translation increase with age, the acquisition of
translation competence also develops in parallel. Accordingly, prospective and professional
translators should be engaged in activities to increase their translation experience.

Keywords: Scale development, translation competence scale, translator competence, translation
competence models.

OZET
Ceviri ¢alismalari alaninda geviri edinci Gzerine yapilan ¢alismalar incelendiginde, literattirde geviri
edincinin tanimi, kavramin nelerden olustugu ve edinim stirecinin degerlendirilmesi konusunda
¢ok sayida ¢alisma olmasina ragmen, bugiline kadar yapilan arastirmalarin ¢ogunun betimleyici
nitelikte oldugu gorilmektedir. Ceviri edinci Olgegi olusturmak icin farkli calismalar yapilmistir.
Literatlirde ele alinan 6nde gelen geviri edinci modelleri;) gbzlem ve deneyime dayali bireysel
eding modelleri, b) arastirma projeleri ve uzun dénemli ampirik arastirmalarla elde edilen verilere
dayali geviri edinci modelleri, c) sektére dayal geviri eding modelleri olarak siniflandirilabilir. Bu
¢alismamizda ise daha 6nceden olusturulan geviri edinci modellerinden yola ¢ikilarak o6lgek
maddeleri ve boyutlari olusturulmus ve boylelikle de yeni bir geviri edinci 6lgeginin
gelistirilmesinin 6nl agilmis oldu. Bu yeni gelistirilen geviri edinci 6lgegi ile farkli Gniversitelerde
O0grenim goren aday cevirmenlerin geviri edingleri ile Tirkiye'de geviri piyasasinda calisan
profesyonel gevirmenlerin geviri edingleri degerlendirilmistir. Arastirmanin amaci; yazili geviri
edincini ortaya koyabilecek bir 6lgek gelistirmek ve katiimcilarin yazili geviri edincine yonelik
goruslerini incelemektir. Tarama modelinde yurGtilen arastirma; Yazili Ceviri Edinci (YAZCE)
Olgegi’'nin dogrulayici faktér analizi sonuglarindan elde edilen verilerle uyum indeksleri
karsilastirmasinda modelin anlaml, iyi ve kabul edilebilir degerlere sahip oldugu gériilmekte (x2 =
461,554; sd = 186; p =,000; x?/sd = 2,481; SRMR =,0488; RMSEA = 0,061; CFl =,918; TLI =,908;
GFl = ,904; AGFI =,880) olup gecerli ve glvenilir bir 6lgek (li¢ alt boyutlu ve 21 maddeli) oldugu
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sonucuna ulasilmistir. Bunun yaninda; yazili geviri edincinde anlaml farkin erkek katilimcilarin
lehine ve etkinin olumlu yonde-orta diizeyde oldugu, katilimcilardan 46 yas ve Uzeri olanlarin 25
yas ve altinda olanlara gore yazili geviri edinci puan ortalamalarinin yiiksek oldugu, bildigi bir
yabanci dilin konusuldugu tlkede Ug aydan fazla bulunanlarin lehine anlamli fark oldugu ve etkinin
olumlu yonde-orta diizeyde oldugu, korelasyon degerleri dogrultusunda katilimcilarin yazili geviri
edinci durumlarinin cinsiyet ve yas ile dusik dizeyde ve pozitif yonde; bir tlkede bulunma ile
dusik diizeyde ve negatif yonde anlamli iliskisi oldugu ortaya g¢ikmistir. Bu sonuglar dikkate
alinarak su 6nerilerde bulunulmustur; geviri edincinin kazanilmasinda tecriibe faktéri 6nemli bir
yere sahiptir. Yasla birlikte dlinya bilgisi, konu bilgisi, uzmanlik alani bilgisi, geviri yapilan ¢alisma
dillerine maruz kalinma diizeyi arttik¢a ceviri edinci de paralel olarak gelismektedir. Dolasiyla
gerek cevirmen adaylari gerekse profesyonel gevirmenlerin geviri tecrlibelerini arttirmaya yonelik
faaliyetlerde bulunmasi gerekir.

Anahtar Sozciikler: Olgek gelistirme, yazili ceviri edinci &lgegi, cevirmen edinci, ceviri edinci
modelleri.

1. Introduction

Especially as of the 1980s, there has been an increasing trend toward the descriptive,
dynamic, objective, and target-oriented instead of source and linguistically oriented
approaches within translation studies. Hence, the way translation is dealt with has
started to be carried out systematically and scientifically, which brings to mind Thomas
Kuhn's concept of paradigm within translation studies. It is now apparent that
translation activity has become a discipline, and the field has been producing paradigms
to respond to different translation problems in different periods. These include the
linguistic paradigm, the cultural turn, and, following the 1990s, the cognitive paradigm
along with the social paradigm. These paradigms have been developed to respond to
different translation problems, including the definition and nature of the translation
phenomenon, the translation and translation process, and the translator's
responsibilities during the production of the target text. In other words, with these new
paradigms, the focus of translational research has shifted from the concept of
translation to translators, and the number of studies regarding translation competence
has started to be observed.

There are dozens of definitions of translation competence. However, those
definitions are collectively based on concepts such as knowledge, skills, awareness,
expertise, ability, lbersetzungsfertigkeit in German, proficiency, and like. The term
competence has been used in different scientific fields such as psychology, sociology,
pedagogy, and linguistics. For instance, it has been used as communicative competence
in Applied Linguistics since the mid-1960s. However, at this point, there should be a
distinction between the Chomskian concept of competence, implying the intuitive,
internalized, and unconscious knowledge speakers have of their native language and
linguistic performance (actual use of language in concrete situations) (Hurtado Albir,
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2017, p. 12).In the sense of translation studies, the term has been dealt with in different
individual models developed by different translation scholars such as Bell, Wills,
Neubert, Hurtado, Kautz, Schaffner, Pym, Kelly, Ammann etc., and in research projects
such as PACTE and TransComp and models regarding the translation industry like EMT.
In the translational context, competence is a superordinate, a cover term, and a
summative concept that includes different components or skills during the overall
translation performance (Schaffner & Adab, 2000, p. x).

When scrutinizing models regarding translation competence, it is observed that
they handle the concept in different and multi-componential respects. Individual
translation competence models represent the early studies in this regard. According to
Hurtado Albir (2015, p. 258), these first studies foreground the following:

- Translation competence requires other competences in addition to linguistic
competence.

- Translation competence includes components such as linguistic and extra-
linguistic knowledge, documentation skills, the ability to use tools, transfer
competence, etc.

- The components of translation competence have different types, such as
knowledge, abilities, skills, and attitudes.

- There are unavoidable differences between direct and inverse translation.
Regarding transfer competence as a component of translation competence is
characteristic of the early studies of TC.

In the light of statements mentioned above by Hurtado Albir (2015), these early
studies of translation competence can be said to emphasize “linguistic competence,”
“textual competence”, “transfer competence,” “subject competence,” “cultural
competence,” (see Neubert, 2000), “contrastive linguistic competence,” “contrastive
discourse competence,” “extra-linguistic competence” (Beeby, 2000), “linguistic
competence,” “domain/subject-specific competence,” “research competence”
(Schaffner, 2000), “associative competence,” “the translation competence to develop a
macro strategy (see Honig, 1991 and 1995).

Because of the dynamic nature of translation competence, the concept is
approached differently than in early studies. Along with the developments and
production of technologies and increasing globalization, there is a huge demand for
translation, especially in the localization industry, asking for faster and more productive
translations. In the light of these developments, some research projects are carried out
to make the concept more concrete and to reflect today's translation market needs. For
instance, PACTE has been conducting empirical research on the concept in question. The
group approaches translation competence based on "bilingual sub-competence,"
"extra-linguistic competence," "knowledge about translation," "the instrumental sub-
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competence," "the strategic sub-competence," and psychophysiological components,
pointing out "different types of cognitive and attitudinal components and psycho-motor
mechanism" (see PACTE, 2011). Significantly, instrumental sub-competence can be
associated with new technologies in translation.

Another example of empirical research concerning translation competence is
TransComp. TransComp project (n.d.) (first initiated in 2007) is a process-oriented
longitudinal study investigating the development of translation competence in twelve
students of translation over three years. It compares it to that of ten professional
translators. The project is envisaged to improve translation pedagogy and translator
training. The project website claims that “developing more efficient methods of
translator training is necessary, resulting from a shortening of degree programmes in
translation as a consequence of the Bologna process."?. Related to this project,
Gopferich's (2009) paper entitled "Towards a model of translation competence and its
acquisition: the longitudinal study TransComp" outlines this project. In this paper,
Gopferich states that she has developed her translation competence model highlighting
“domain competence,” “communicative competence in at least two languages”, “tools
and research competence”, “translation routine activation competence”, “psycho-
motor competence”, and “strategic competence-motivation” at the centre (Gopferich,
2007; 2009). When this model is considered, it can be asserted that it applies to today's
translation market needs.

EMT (European Masters in Translation) Competence Framework, on the other
hand, deals with translation competence under the titles of “linguistic competence,”
“thematic competence,” “intercultural competence,” “technological competence,”
“information mining competence,”, and at the centre “translation service provision
competence” (Pym, 2016, see EMT Competence Framework, 2017). Translation service
provision competence suggests that EMT developed this 2017 model targeting the
translation industry or market and, therefore, shelters innovations towards the

perception of translation competence.

”

1.1 The Purpose of the Study

The main aim of the research is to develop a scale regarding (written) translation
competence. The opinions of prospective translators and professional translators on the
acquisition of translation competence were also examined through the developed scale
within the scope of the research. In this context, the research questions might be given
as follows:

1. Is the" Translation Competence Scale (WTCS )" a valid and reliable
measurement tool to determine the translation competence of prospective translators

2 http://gams.uni-graz.at/context:tc Access: 20.11.2021.
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and professional translators?

2. Is there a significant difference in the opinions of prospective translators and
professional translators regarding translation competence according to variables (such
as sex, age, desire to work in the translation market, regarding translation as a
profession or an additional job, living in a country where the foreign language they know
is spoken)?

3. Is there a relationship between the translation competence of prospective
translators and professional translators based on their sex, age, desire to work in the
translation market, regarding translation as a profession or an additional job, and living
in a country where the foreign language they know is spoken?

2. Method?
2.1. The Research Model

The research was intended to identify the current phenomenon following the
translation students and professionals' opinions in this field regarding the acquisition of
translation competence. For this reason, in the research, a survey model with a
descriptive structure was used. The survey method describes the structure of objects,
societies, institutions, and the functioning of events (Cohen et al., 2007, p. 207). The
type of survey in which the data collection process is performed is a cross-sectional
survey (Fraenkel et. al., 2011, p. 394). In this study, we tried to define the situation of
the participants in a moment in terms of translation competence. In other words, the
characteristics of a cross-section over time through a cross-sectional survey.

2.2. The Population and the Sample

The population can be defined as a group in which the obtained results via analyzing the
data to be collected in the research will be valid and interpreted (Buyukoztirk et al., p.
79). In studies, there are two types of populations: the target population and the
accessible population (Fraenkel et al., 2011, pp. 90-91). The target population consists
of an almost impossible type to reach, and it is the ideal option for the researcher. On
the contrary, the accessible population constitutes the researcher's realistic option and
is the accessible type as the name suggests (Fraenkel et al., 2011, pp. 91-92). The target
population of this research is prospective translators who study in higher education
institutions in Turkey and professional translators working in this field. A sample from
the accessible population was determined for the research. The maximum variation
sampling method in purposive sampling was preferred to determine the sample.
According to Bliylkoztirk et al. (2009, p. 89), regarding the problem examined in the
population, the determination of different situations which are similar in themselves

3 Ethics approval has been obtained from the ethical committee of Bartin University.
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and the performance of the study on these situations define maximum variation
sampling. In the research, the sample among which the data will be collected through
guantitative data collection tools was created in a way that includes undergraduate
students studying in higher education institutions and freelance translators working at
public or private institutions in the field of translation, and those who voluntarily accept
to participate in the research. Hence, variation was achieved by including both
prospective translators who continue their formal education in different higher
education institutions and professional translators in the sampling. This sample group
and the working group at the scale development phase differ. The working group at the
scale development phase is defined in the findings section.

Of the 363 participants whose opinions were asked following the scale
development study, 268 (73.8%) were female, and 95 (26.2%) were male. Of these, 122
(33.6%) are 18-20 years old, 179 (49.3%) are 21-25 years old, 14 (3.9%) are 26-30 years
old, 13 (3.6%) are 31-35 years old, 10 (2.8%) are 36-40 years old, 5 (1.4%) are 41-45 years
old, 20 (5.5%) are 46 years of age or older. Of the participants, 309 (85.1%) are currently
studying at a higher education institution, while 54 (14.9%) are graduates and actively
engaged in translation. Of the participants, 336 (92.6%) are graduates from departments
of English language education, and 27 (7.4%) graduates are from other departments,
excluding language education. Of the students who currently study at a higher
educational institution, 15 (4.9%) are in the preparatory class, 151 (48.9%) are in the
first grade, 52 (16.8%) are in the second grade, 55 (17.8%) are in the third-grade, 36
(11.6%) are in the fourth grade. 260 (84.1%) of the students stated that they wanted to
work in the translation market when they graduated, whereas 49 (15.9%) indicated that
they did not want to work in the translation market. 254 (70%) of the participants
consider the translation profession their "primary profession in the future", while 109
(30%) participants considered it an additional job.

According to responses of the participants, 282 (77.7%) know English at
proficiency. In addition, 63 participants (17.4%) know German, eight participants (2.2%)
learn French, two participants (0.6%) know Russian, and one participant (0.3%) know
Arabic, Spanish, Korean, Japanese, Greek, Italian and Dutch. While 293 (80.7) of the
participants have not been in a country where the first foreign language is spoken for
more than three months, 70 (19.3%) participants stated that they have lived in a country
where the foreign language they know was spoken for more than three months. The
participants' situations regarding listening, reading, speaking in their foreign language
and listening and reading in their mother tongue are as follows: 116 (32%) of the
participants listen to the audio content in their first foreign language for more than ten
hours a week. 159 (43.8%) participants listen to audio content more than ten hours a
week in their mother tongue. 111 (30.6%) participants read 1-3 hours a week in their
mother tongue, 149 (41%) participants read 1-3 hours a week in their first foreign
language, 126 (34.7%) participants read the text in their first foreign language 1-15 hours
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per day.

The participants were asked in what position/positions they would like to work
in the translation field. Of the participants who answered more than one question, 211
(18.5%) stated that they want to work as freelance translators, 146 (12.8%) to work as
book translators, 126 (11.1%) to work at a translation agency, 117 (10.3%) to work as
editors/redactors, 112 to work (9.8%) as translators in public institutions, 98 (8.6%) to
work as professionals in the private sector, 88 (7.7%) to work as translation trainers, 86
(7.6%) to work as localization experts, 82 (7.2%) to work as translators in courthouses,
65 (5.7%) to work as project managers, 4 (0.4%) to work as interpreters, 3 (0.3%) to work
in the game/film industry and one (0.1%) to work as an accompaniment trainer.

The participants were also asked which specialized fields they would like to
offer translation services. Of the participants who gave more than one answer to the
question, 180 (17.9%) stated that they want to work in the field of technical translation,
168 (16.7%) to work in the field of academic translation, 155 (15.4%) to work in the field
of literary translation, 146 (14.5%) to work in commercial translation, 120 (12%) to work
in the field of legal translation, 118 (11.8%) to work in the field of medical translation
and 117 (11.7%) to work in the field of localization.

2.3. Quantitative Data Collection Tools and Application

A personal information form and translation competence scale were used to collect
guantitative data for the research. The researchers developed all of these data collection
tools under scientific research principles. These were applied to the participants in the
spring semester of 2020 after obtaining the necessary official permissions. All data
collection tools were prepared as a draft with a holistic approach. It was developed by
taking the opinion of an expert Group at each phase and benefiting from relevant
applications and statistical analyses. The opinions of 21 people, including three
professors, one associate professor, three assistant professors, twelve students, and
two translators, were taken to develop and implement the data collection tools of the
research. Among these people, seven academicians have been working in translation
studies.

On the other hand, two specialized translators have been working as translators
in both the translation agency and the translation industry for many years now. In this
research, a study on scale development was carried out to collect quantitative data first.
Then quantitative data were collected through a personal information form and a
developed scale. Explanations regarding the data collection tools have been made in the
relevant section.

2.3.1. Personal Information Form
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Following the research purpose, a personal information form was prepared by taking
experts' opinions, and this form was applied together with the developed scale. In the
form, the questions as to following were asked: The participant's sex, age, department,
grade level of the students, foreign language(s) they know competently, the desire of
students to work in the translation market, the fact they regard translation as a
profession or an additional job, living in a country where a foreign language they know
more than three months is spoken, their situation as to listening, reading, speaking in a
foreign language and listening and reading in the mother tongue, the translation field
they want to work in and the field of expertise they want to offer translation services.

2.3.2. Translation Competence Scale

The researchers' Translation Competence Scale was developed to collect the study's
guantitative data. The scale development process is the name given to creating the set
of stimuli that will stimulate the relevant characteristic of the individual that is intended
to be measured and the appropriate reaction/thought categories to these stimuli (Erkus,
2014). The phases of the scale development process are described in detail within the
findings section. The scale developed in the Likert type is three-dimensional and consists
of 21 items.

The researchers obtained permission from the Ethics Committee. Also, they
demanded permission from the Institution to apply data collection tools and required
the approval of a voluntary participation form from the participants. The data collection
process was carried out online in the spring semester of 2020. The researchers applied
the personal information form and translation competence scale (TCS) to a total of 363
people consisting of undergraduate students of higher education institutions and
professionals or freelancers working in public or private institutions within the field of
translation. Then they analyzed the data obtained.

2.4. Analysis of Quantitative Data

The analysis of the quantitative data of the research was carried out in two phases. The
first phase includes data analysis for scale development, and detailed explanations
about this process are made in the findings section. The second phase is analyzing the
data obtained via the application carried out following the development of the
translation competence scale. At this point, the SPSS 21.0 program was used.

The Kolmogorov-Smirnov test was applied to determine whether the research
data showed a normal distribution, and the researchers found that normal distribution
was available (Kolmogorov-Smirnov Sig. 0.062; p > 0.05). Since the scale has a normal
distribution, t-test, one of the parametric tests in two-category independent variables
and ANOVA test in three or more categories, was applied. Assumptions related to all
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analyses (normality, relationship, multicollinearity, etc.) have been checked. In addition,
as the data regarding the scale sub-dimensions and some variables did not show normal
distribution, the Kruskal Wallis H-Test, Mann Whitney U-test and Spearman's Rank
Difference correlation test, which are non-parametric tests, were applied in the analysis.
As a result of the following significant comparisons, the source of the Difference was
determined by using the Mann Whitney U-Test and the Bonferroni correction.

Besides statistical significance, the researchers calculated the effect size in
comparison. Cohen's d, eta squared (n?) and r values were calculated to determine the
effect size. To interpret Cohen's d value in terms of the t-test in the study, 1.45 < d
excellent level, 1.10 < d < 1.45 very high level, 0.75 < d < 1.10 high level, 0.40 < d < 0.75
medium level, 0.15 < d < 0.40 low level, -0.15 < d < 0.15 was considered an insignificant
level (Green & Salkind, 2005). In the ANOVA test, eta square (n?) values were calculated
to determine the effect of independent variables on each dependent variable. Upon
interpreting eta square values, it was shown that n? = 0.1 means small effect size, "> =
0.6 means medium, and "?= 0.14 means high effect size (Green & Salkind, 2005). Since
the scale sub-dimensions do not show a normal distribution (Kolmogorov-Smirnov Sig.
0.000; p < 0.05) non-parametric tests were applied. In this context, the researchers
determined correlation coefficients (r) effect sizes for the Mann Whitney-U test. In
interpretation, the negligible relationship is expressed between .01 and .09. In contrast,
a low relationship is expressed between .10 and .29. There is a medium relationship
between .30 and .49, while a strong relationship is expressed between.50 and .69.
However, there is a strong relationship between .70 and above (Green and Salkind,
2005).

3. Findings
3.1. Findings Regarding the Model of the Translation Competence Scale

The first research question is "Is the Translation Competence Scale (TCS) a valid and
reliable measurement tool to determine the prospective translators' and professionals'
translation competence?". Findings related to this question are offered in detail below.

3.1.1. Literature Review and Creating an Item Pool

A comprehensive literature review was conducted, especially for translation
competence, in addition to the previous theses and research on this study. Since there
is no standardized scale in the literature related to the subject, it was decided to develop
an original scale first. An item pool has been created considering the literature on
translation competence. The researchers first included fifty-four items in the item pool
of the draft scale prepared to take expert opinions. Following the expert opinion, they
corrected some items. The language expert revised the 40-item draft scale that has been
made available for the pilot study. Likert-type translation competence scale was graded
as "Strongly agree (5), Agree (4), Slightly agree (3), Disagree (2), Strongly disagree (1)".
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The scale was applied to all participants online due to pandemic, and validity and
reliability analyses were performed.

3.1.2. Pilot Study and Working Group

An application has been made for the comprehensibility of the items in the draft scale
in terms of the participants. The opinions of ten participants who were not included in
the sample regarding the intelligibility of the items were taken. We tried to determine
whether concepts were not explicitly understood. The researchers applied the final
version of the draft scale with a pilot study on 43 students who were not included in the
sample group. Cronbach's alpha coefficient is commonly used to determine internal
consistency on a scale, and this value should be above 0.7 (Devellis, 2012). The Cronbach
alpha value of the draft scale was found to be 0.958. We used the maximum variation
sampling method in purposive sampling to create the working group to apply the scale
developed within the scope of the research. The total number of participants was 403,
308 (76.4%) were female, and 95 (23.6%) were male. Of the participants, 339 (84.1%)
are currently studying at a higher education institution, 64 (15.9%) are graduates and
actively engaged in translation.

3.1.3. Validity and Reliability Analyses of the Translation Competence Scale

The researchers examined the data set before analyzing the data collected to develop
the translation competence scale. The data set to be used in scale development should
be examined following missing data, single and multiple normality, sample, size, outlier
observations, multicollinearity problem, residual value criteria and its suitability must be
decided for the analysis (Tabachnick & Fidell, 2012). In the study, the data set used to
develop the scale was examined, and it was found that there was no missing data. Two
extreme values were determined and removed from the data set in the study. The
normality analysis was carried out again on 401 participants, and it was determined that
the normal distribution was achieved (Kolmogorov-Smirnov Sig. 0.052; p > 0.05).

Although there are various opinions about the sample size, over 300 is
considered sufficient for exploratory and confirmatory factor analysis (Comrey & Lee,
1992; Worthhington & Whitaker, 2006; Tabachnick & Fidell, 2012). Worthhington and
Whitaker (2006), on the other hand, claim that it will not be a problem to carry out an
analysis upon the same sample. In this context, 40 items were included in the draft scale,
and a draft scale was applied to 403 participants in the study. In the investigation of
multicollinearity, the correlations between the variables were examined, and it was
observed that the correlation values were not much high. In multicollinearity, Variance
Inflation Factor (VIF) and Tolerance (T) and Condition Index (Cl) values are examined;
The fact that the VIF value is less than 10, the T value is different from zero, and the Cl
is less than 30 means that there is no multicollinearity problem and residual values for
standardized outlier observations must be investigated (Hair, Black, Babin Anderson, &
Tatham, 2010). It has been seen that there is no multicollinearity problem in the
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examined data set. In determining the outlier observations, the Mahalanobis distance
value was examined. For the effect status of the residual observations, the researchers
investigated the standardized dfbeta and the average rate of change values. After these,
they decided to exclude two everyday observations from the data set, and exploratory
factor analysis (EFA) and confirmatory factor analysis (CFA) were carried out on the
remaining 401 data.

3.1.4. Exploratory Factor Analysis (EFA)

In developing the translation competence scale, exploratory factor analysis was
performed primarily using the SPSS 21.0 program. The sample size and the strength of
the relationship between the items should be examined to check whether the data set
is suitable for factor analysis. For the suitability of the sample size, the Barlett test
(Barlett's test of sphericity) must be significant (p < 0.05), the Kaiser-Meyer-Olkin (KMO)
The Kaiser-Meyer-Olkin Measure that differs between 0 (zero) and 1 (one) is suggested
to be a minimum of 0.60. The item-total correlation value for the relationship strength
between items should be greater than 0.30 (Tabachnick & Fidell, 2012). The KMO value
of the Translation Competence Scale is 0.931 and the Barlett test value is X =3504.454
(sd: 210, p = 0.000 < 0.01). These values indicate that the sample is sufficient, and it has
been decided that it is suitable for factor analysis (See Table 1).

In the first analysis conducted to determine the factor structure, it was
determined that the scale did not show a one-dimensional system. Factor analysis has
been undertaken with principal components analysis, which is one of the most widely
used approaches in factor extraction, and the status of the scale was tried to be
determined by applying a Catell slope test (Scree plot) and Horn parallel analysis test to
those with an eigenvalue greater than 1 (Kaiser criterion). The analysis observed eleven
components with an eigenvalue greater than one in the scale and three significant
breaks in the scree plot. It is suggested to keep the factor (component) when the
eigenvalue of the scale component is greater than the criterion value obtained from the
Horn parallel analysis (Stober, 1998). According to the results obtained from the Horn
parallel analysis conducted with the Monte Carlo PCA program, the number of factors
(components) was three when comparing the eigenvalues. As a result of the analysis
conducted to determine the scale's factor (component) structure, it was decided that
the scale consists of three elements. The scale items were prepared to consider the
dimensions of translation competence. The collection of scale items in three factors,
namely language- culture-text competence, and translator competence®. Furthermore,
translation service provision competence was also consistent with estimating the
dimensions at the beginning of the study. In naming the factors, the factor load value of
the items loaded into the element and the semantic structure of these items were
examined. Accordingly, the factors are called "Linguistic-Cultural-Textual Competence",

4 See also Kiraly, 2000.
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"Translator Competence", and "Translation Service Provision Competence”. After
determining that the scale has a three-factor structure, rotation was performed for
factor clustering simultaneously. The total variance ratio explained by the three-factor
structure obtained due to factor rotation performed with Varimax, one of the
orthogonal approaches, is %52.891. It is suggested that the total explanation variance
should be more than 50% (Thompson, 2004). The scale can be used as one-dimensional
and three-dimensional, and one of the factors that emerged on the scale (the linguistic,
cultural-textual sub-competence) explains 23.252 % of the variance. The second sub-
competence (Translator competence) explains 15.273%, and the third sub-competence
explains (Translation Service Provision Competence) 14.366 % of the variance.

The factor loads related to each item in the scale change in 0.783 — 0.501. In
the study, items with a factor load below 0.50 were not included in the scale. The factor
load value should be above a particular value so that the item measuring a specific
structure can remain on the scale by staying under a factor. It is considered good to have
factor load values of 0.45 and above, while it is stated as acceptable for factor loads of
a small number of items to decrease to 0.30 (Field, 2005; Ho, 2006; Harrington, 2009;
Devellis, 2012). The factor loads, the proportional common variance value, and the item-
total correlations of the scale are shown in Table 1.

As a result of exploratory factor analysis, the sub-dimensions of the translation
competence scale were determined as Language-Cultural Competence, Translation
Competence and Translation Process Competence. The scale consists of 10 items (items
1, 2, 3, 5,6, 7, 11, 12, 15, and 16) in the Linguistic-Cultural-Textual Competence
dimension, of 6 items (items 23, 24, 25, 26, 27, and 28) in the Translator Competence
dimension, of 5 items (items 31,35, 36, 38, 40) in the translation service provision
competence dimension, which makes up the total 21 items. Correlation analysis was
performed to determine the direction and strength of the relationship between the sub-
dimensions of the scale. The correlation coefficient can vary between -1 and +1. The
proximity of the correlation value to -1 indicates a negative relationship, while the
proximity to +1 indicates a positive relationship. According to Cohen (1988, 79-81); r =
0.10 — 0.29 is low level, r = 0.30 — 0.49 is medium level, r = 0.50 — 1.0 is high level
correlation values. The correlation results of the sub-dimensions of the translation
competence scale between themselves are available in Table 2.

Table 1

Factor loads of the scale, proportional common factor variance value, and item-total correlations
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and follow the process.
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Items
| can analyze the source culture and transfer
5 1 this analysis to the source culture so that the 744 .600 .633
source culture can understand.
| can use my knowledge about the source
7 2 culture and the value system of the target 712 611 575
culture when rendering a text.
% 3 3 | have I.(nowledge of morphology and 685 523 507
2 lexicology in source and target languages.
E‘ 2 4 | can use two different languages functionally. 683 502 .529
S
o | have a general knowledge of the historical,
5 6 5 political, economic, cultural, and so on 682 479 540
E, elements of the source and target cultures.
T‘:_v | can understand the source text's images,
2 1 6 icons, symbols, and indicators and their 616 509  .503
g? meanings.
o
L -
] 1 7 | can produce understandable texts in both the 616 535 408
B source and target languages.
- | can create a target text written in a language
15 8 suitable for text-type traditions of the target 615 569  .482
language and target audience.
11 9 I can understand texts in both the source 592 597 490
language and the target language.
16 10 I know translation theories and strategies. .570 526 .401
25 1 Ican exgl:{n}n the translation decisions by taking 783 578 650
responsibility for my work.
° After finishing the translation, | review the
2 27 12 target text again, making corrections if .689 521 524
{é necessary.
g 2 13 | can plan every stage of the translation 571 641 515
o process.
=
S
5 | can compensate for my lack of knowledge
a 2 14 about the subject | will translate. 565 614 488
&
Iu—': As a translator, | take the responsibility of an
£ 26 15 expert text analyst and a communication .555 623 481
expert.
28 16 | ca.n_thlnk of, reason, a_nd justify translation 532 658 571
decisions on the translations | have made.
I am confident about cognitive components
35 17 such as memory, perception, attention, and 723 563 .580
5 emotion.
'é 36 18 I can resist difficulties and deal with them 719 539 598
& o when necessary.
S
'§ H | can reason about translation problems and
-]
T L 38 19 analyze and synthesize them using my .613 595 515
‘g g creativity.
L0
B | can create options for translation problems
2 40 20 and choose the suitable ones for the translation .613 631 .579
E purpose from different options.
31 | can create a quality standard in translation 501 563 .545

Eigenvalue 8.091 1.954 1.061
23.25 15.27

Factor Exploratory Variance 32 5 53 14.366
Total Variance Explained 52.891

“Values with a factor loading less than 0.50 are not shown. *

p
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Table 2

Correlations of the sub-dimensions of the Translation Competence Scale

Linguistic-Cultural- The Translator Translation Service

Sub-dimension .
Textual Competence Competence Provision Competence

Linguistic-Cultural-

Textual Competence 1 583 .562
The Translator . o5
Competence

Translation Service .

Provision Competence

*

p

According to the results of the correlation analysis between the dimensions of
the Scale in Table 2, there is a high level of positive correlation between all dimensions.
The relationship at the highest level can be said to be between the dimensions of
Translator Competence and Translation Service Provision Competence (r = 0.705). It is
specified that the correlation coefficient between the sub-dimensions in a scale should
also be considered in terms of the multicollinearity problem and that the obtained
correlation coefficient should not be 0.90 or over (Field, 2009). It is also observed that
the correlation between the sub-dimensions of the scale varies between 0.562 and
0.705 and that there is no multiple collinearity problem in terms of the scale.

3.1.5. Criterion-related Validity and Internal Consistency Analyzes of Translation
Competence Scale

As no equivalent scale is found for the validity of the Translation Competence Scale, only
test-retest and equivalent split half-correlation analyses were carried out. On the other
hand, the test-retest was applied to 35 students studying in translation and interpreting
undergraduate program of a higher education institution, excluded from the sample,
during the scale development process, with three weeks intervals. For the equivalent
split-half correlation analysis, the scale items were divided into two halves via odd and
even-numbered question technique, and correlation analysis was carried out. There was
a high level of positive correlation (r = 0.756) with test-retest. At the same time, there
was a high level of positive correlation (r = 0.799) with equivalent split-half correlations
in terms of the translation competence scale. The Cronbach Alpha coefficient for the
reliability of the Translation Competence Scale was calculated. The reliability of the 10-
item Language-Culture-Text competence dimension of the scale was 0.881. The
reliability of the 6-item Translator Competence dimension was 0.817. The reliability of
the 5-item Translation Service Provision Competence dimension was 0.785, and the total
reliability of the 21-item scale was found to be 0.917. According to the results of the
validity and reliability analysis of the scale, it was found that the criterion-related validity
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was ensured, and the internal consistency was high.
3.1.6. Confirmatory Factor Analysis

The implicit structure of the Translation Competence Scale, which was revealed by
exploratory factor analysis, was examined employing confirmatory factor analysis, and
structural equation modeling fit was examined. The AMOS 23.0 program was used for
confirmatory factor analysis. This study, in which Structural Equation Modeling was
used, tried to describe the relationships between structure and structures toward
translation competence that cannot be measured directly. Structural Equation
Modelling can describe hypothetical or significant information about a phenomenon
studied through a model (Raykov & Marcoulides, 2006; Celik & Yilmaz, 2016, 7). The
implementation steps of the Structural Equation Modelling are as follows: Developing a
theoretical model, drawing the path diagram showing the causal relationships for the
developed theoretical model, separating the structural and measurement model using
the path diagram, and obtaining the predictions for the proposed model, evaluating the
suitability of the structural model and the model, and interpreting the results (Byrne,
2010).

Considering the structure of the translation competence scale determined by
exploratory factor analysis, a model was drawn on the path diagram, and the operations
of separating the measurement model were carried out. The Maximum Likelihood
Method was used to obtain the estimations regarding the model. It was found that the
model of the Translation Competence Scale, which consists of three factors and a total
of 21 items, has the goodness of fit without needing modification. Analysis of the
confirmatory factor of the scale in the connection diagram standard coefficients is given
in Figure 1.

In structural equation modeling, how well the determined models describe the
fit indices determine the data. Even though there is no consensus in the literature
regarding which fit indices will be used, Kline (2016) suggested reporting the RMSA, x?
value, CFl, and SRMR value. However, it has been claimed that more than one
compliance index should be used as much as possible (Cabrera-Nyguyen, 2010: Hair,
Black, Babin, Anderson, & Tatham, 2010; Brown, 2015; Kline, 2016; Tabachnick & Fidell,
2012). The model obtained by confirmatory factor analysis is interpreted by considering
fit indices and acceptable range values. In this study, considering the interval values
suggested for the fit indices (Kline, 2016; Tabachnick & Fidell, 2012; Hooper et al., 2008;
Hu & Bentler, 1999), the fit indices of the confirmatory factor analysis results of the
Translation Competence Scale and their comparisons are shown in Table 3.
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Figure 1

Confirmatory factor analysis connection diagram of the Scale (L_C _T: Linguistic- Cultural and
Textual Competence T_C: Translator Competence; T_S_P: Translation Service Provision
Competence)
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Table 3

Scale model fit indices and comparison

The
::cltlltr;?:;:j Scale value The goodness-of-fit  Acceptable fit f:?:?—:ii A;Ic:?itta
test
x2/sd(CMIN) 2481 0< y¥/sd<2 0< x%/sd<5 +
p value .000 0.055p <1.00 0.01<p<0.05 +
SRMR .0488 0< SRMR< 0.05 0.05<sSRMR< 0.08 +
RMSEA 0,061 0<RMSEA< 0.05 0.08<RMSEA<0.10 +
CFI 918 0.97 <CFI£1.00 0.90<CFI< 1.00 +
TLI(NNFI) .908 0.95<TLI<1.00 0.90 < TLI< 1.00 +
GFI .904 0.95<GFI< 1.00 0.90<GFI< 0.95 +
AGFI .880 0.90< AGFI< 1.00 0.85<AGFI< 0.90 +
AIC/CAIC/BIC/EC Small The compared model value should be less
VI than the independent and saturated model.

In the comparison of the fit indices with the data obtained from the
confirmatory factor analysis results of the Translation Competence Scale in Table 3, it is
clear that the model has significant, good and acceptable values (x? = 461.554; sd = 186;
p =.000; x? /sd = 2.481; SRMR = .0488; RMSEA = 0.061; CFl =.918; TLI = .908; GFIl = .904;
AGFI = .880). These results indicate that the Translation Competence Scale has a good

structure.

According to the confirmatory factor analysis results of the Translation
Competence Scale, structure, item, standardized factor loading, and R? values are

offered in Table 4.

Table 4

Factor loading and R of the Scale model? results

Structure Items” Standardised factor loading R?
o {1 e 623 e 388

t2 .660 .435

e Linguistic- _t3 648 420
Cultural- t5 .776 .602

Textual t6 .642 413
Competence t7 .735 .540

t11 .656 430

t12 .622 387
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t15 .660 435
t16 .538 .290
t23 .641 411
t24 .673 454
The Translator t25 .653 426
Competence 126 .643 414
127 .578 .335
128 .752 .566
t31 .583 340
Translation Service t35 .624 .390
Provision t36 .653 426
Competence 138 .683 466
t40 .729 .531

* All t values are significant (p < .001).

As seen in Table 4, the factor loading of the Translation Competence Scale
range from 0.538 to 0.776. It is seen that the item that describes the most in the scale
model is t5 (R? = .602).

3. 2. The Opinions of the Participants on the Translation Competence According to the
Variables

Regarding the answer of the second sub-problem of the study, "Is there a significant
difference in the opinions of prospective translators and professionals on translation
competence, according to variables (sex, age, desire to work in the translation market,
seeing translation as a profession or an additional job, living in a country where the
foreign language they know is spoken)?", the descriptive findings obtained with
Translation Competence Scale of the participants are given in Table 5.

Table 5

Descriptive results of the scale

Size/scale N X ss

Linguistic-Cultural-Textual Competence 363 3.98 .540
The Translator Competence 363 4.33 .507
Translation Service Provision Competence 363 4.15 .557
Scale (Total) 363 4.12 .469

In Table 5, when the findings related to the Scale and sub-dimensions of the
Translation Competence are examined, the translator competence sub-dimension has

the highest mean (X =4.33). This is followed by translation service provision competence
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sub-dimension (X =4.15) and linguistic-cultural-textual competence sub-dimension (X
=3.98). It can be said that the overall mean of the scale is (X =4.12) "very high".

In addition, translation is a communicative activity that requires specialized
knowledge, including decision-making and problem-solving processes (cf. Pacte, 2003).
Considering these issues, the translator should take a conscious attitude to his/her work
and take purposeful action in the decision-making process, considering the contextual
circumstances.

The results for comparing the status of participants in translation and
interpretation according to sex are given in Table 6.

Table 6

t-Test results by sex

Significant
Group N X S sd t p d Difference™
1.
268 4.08 0.45
Female 361 -2.931 .004 0.35 *2-1
2. Male 95 4.24 0.49

According to Table 6, there is a significant difference between the mean test
score of female participants (Xfemale=4.08) and male participants' mean test score (X
male=4.24) in translation competence [t 361) = -2.931; p<0.05; d=0.35]. According to this
finding, in which the significant Difference in translation competence was in favor of
male participants, it can be stated that sex had a significant effect on translation
competence. The impact was positive and medium when the effect size was considered
(d=0.35).

According to sex, Table 7 illustrates the results for comparing the status of the
scale sub-dimensions (Linguistic-cultural-textual competence, Translator competence,
Translation Service Provision Competence) of the participants.

Table 7

Mann-Whitney U Test results by sex

Sub Significant
" ) 7 Di
dimension GrouP N lee ZIme V) p r e ifference
Linguistic- 1. - _
Cultural- Femal 26 1704 4568 9640 3.52 .00 1 *21
8 7 6 0
Textual e 3 3
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Competenc 2. 214.5 2038
e Male 3 0
The L 26 180.2 4829

Femal
Translator R 8 1 5 1224 551 .58
gompem”c 2. s 1870 1777 9 2

Male 6 1
Lolaier L e e

1 2 . : -

Provision e 10626 2.82 (;0 1 *2-1
Competenc 2. 95 207.9 1975 2 5
e Male 4 4

According to Table 7, in the linguistic-cultural-textual competence dimension
of translation competence, the mean rank of male participants (214.53) is higher than
that of female participants (170.47), and there is a significant difference between them,
and the effect size is at a low level (U=9640; Z= -3.523; p<0.05; r = -.18). The mean rank
of the male participants (207.94) is higher than that of female participants (172.81) in
the translation service provision competence dimension, and there is a significant
difference between them, and the effect size is at a low level (U=10266; Z= -2.822;
p<0.05; r = -.15). There is no significant difference in sex in the translator competence
dimension (U=12249; Z= -.551; p>0.05). A significant difference in the dimensions of
Linguistic-Cultural-Textual competence and translation service provision competence is
in favor of male participants.

According to age, the results for comparing the status of the participants in
the translation competence are given in Table 8.

Table 8
ANOVA Test results by age

Sum of The Significant
Source of Variance Sd mean of F p Difference n2
squares *
squares
Between groups 781.0712)’19 3?6 1.230420 6.651 .(())0 *2.1 oit2
In-groups ’ ) *7-1,2 '
Total 79.780 362

Levene Statistic, p>0.005 (p=608) (Group variances are equal.)
1. 18-20 years, 2. 21-25 years, 3.26-30 years, 4.31-35 years, 5.36-40 years, 6.41-45 years, 7.46
and over.
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As can be seen from Table 8, there is a significant difference between the mean
scores for translation competence by age, and it was found out that the calculated effect
size was very high (F, 356)= 6.651; p=0.000; n?=0.112). According to the results of Tukey's
multiple comparison test performed to determine between which groups there is a
significant difference, it was observed that the significant Difference in translation
competence is between the ages of 18-20 in favor of 21-25 years of age, between the
ages of 18-20 and 21-25 years in favor of the age of 46 and above. As a result of the
Tukey multiple comparison test, a significant difference was found between 18-20 years
of age in favor of 21-25. Besides, there was a significant difference between 18-20 years
of age in favor of 46 and above. It is seen that the mean score of the participants who
are 46 years of age and older has a high translation competence score when compared
to those who are 20 years of age and younger. Besides, it is remarkable that the mean
age of students between 21-25 who continue their education at a higher education
institution is higher than those between 18-20. This finding shows that the mean
translation competence also increases as the age of the students and, accordingly, the
grade level increases. The high mean score of translation competence among the
participants aged 46 and over can be explained by their experience in translation.

According to the desire to work in the translation market, as a result of the T-
test performed to compare the translation competence of the participants, there was
no significant difference between the mean test score of the participants who wanted
to work in the translation market in terms of the translation competence (X=4.07), and
the mean test score (X=4.00) of the participants who did not want to is [t (307) = 1.029;
p=0.304; p>0.05]. Similarly, there was no significant difference between the mean test
score of the participants who see translation as a profession (X=4.13) and the mean test
score (X=4.09) of the participants who see translation as an additional job in terms of
translation competence [t@s1) = .761; p=0.447; p>0.05].

According to the status of living in a country where a foreign language is spoken
that they know, the results regarding a comparison of the level of participants in
translation competence are available in Table 9.

Table 9

t-Test results by living in a country

_ Significant
Desire N X S sd t P d Difference*
1. Yes 70 4.32 0.47

*1_
>N 293 207 0.45 361 3.989 .000 0.53 1-12

According to Table 9, there is a significant difference between the mean test
score (X=4.32) of the participants who have lived in a country where a foreign language
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was spoken for more than three months (X=4.32) and the mean test score (X=4.07) of
the participants who have not [ti3s1) = 3.989; p<0.05; d= 0.53]. It is evident that the
significant difference is in favor of those who live in a country where a foreign language
is spoken for more than three months and considering the effect size (d= 0.53), it can
also be said that the effect is positive and medium.

4. Findings on the Relationship between the Translation Competence and the
Determined Variables

Findings regarding the answer to the third sub-problem of the research, "Is there a
relationship between the translation competence of prospective translators and
professionals and their sex, age, desire to work in the translation market, regarding
translation as a profession or an additional job, and living in a country where the foreign
language they know is spoken?" are offered in this section. The correlation results
showing the relationships between the translation competence of the participants and
the determining variables are available in Table 10.

Table 10

Spearman's Rank-Order Correlation matrix showing the relationships of variables

Variables 01 02 03 04 05 06
01. Translation and
Interpretation

1.000 .146" 2917 -.045 -.028 -.200"

02. Sex 1.000 .221° 129" .089 -.074

03. Age 1.000 .160" .196" -.354"

04. Desire to work 1.000 .668" -.067

05. Perception of work 1.000 -.76

06. Living in a country 1.000
p

As seen in Table 10, there was a low level of positive correlation between the
translation competence of participants and their sex (r =.146) and age (r =.291). At the
same time, there is a low level significant negative relationship between living in a
country where a foreign language is spoken for more than three months (r = -.200).
According to the results of the research and considering the correlation values, and it
was found out that the status of the participants in terms of the translation competence
had a significant relationship with sex and age at a low level and in a positive direction
while itis a substantial relationship with living in a country at a low level and in a negative
direction. Another noteworthy finding is the medium and negative significant
relationship between age and living in a country where the foreign language is spoken.
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Also, there is a high and positively meaningful relationship between the desire to work
in the translation market and seeing translation as the primary job.

5. Conclusions, Discussion, and Recommendations

There are individual translation competence models in translation studies literature.
They handle the concept within a holistic structure depending on observation and
experience towards determining the sub-dimensions of translation competence. In
addition, some research projects have been carried out in light of the data from
empirical research. For example, translation competence research models such as
PACTE and the Transcomp research project have been put forward. In addition,
translation competence models (EMT) have been put forward for the translation sector,
such as the one by the European Commission. Based on these studies, in the translation
competence scale that we have created, the translation process is divided into linguistic-
cultural-textual competence, translator competence, and translation service provision
competence sub-dimensions. In other models within the literature, translation
competence is investigated in the forms of linguistic competence, cultural competence,
textual competence, translation knowledge, extra-linguistic sub-competence, and
instrumental competence. Since the scale's linguistic, cultural, and textual competence
sub-dimensions are considered inseparable, and the translator's knowledge of
translation strategies and theories is also a part of the text production process, all these
sub-components are considered a single sub-dimension. Since the translator performs
at a cognitive level, some of the knowledge and skills that they must be aware of on an
individual level in maintaining the translation profession have been gathered in the
translator competence sub-dimension. Since translation is a service provision,
translation service provision competence has been included as a sub-dimension in our
scale, just like in the EMT model.

There are also other studies dealing with translation and interpreting
competence measures in the relevant literature on translation competence. For
instance, Moritz Schaeffer and his colleagues carried out research to introduce the
Translation and Interpreting Competence Questionnaire (abbreviated as TICQ), an
online tool for collecting relevant quantitative and qualitative data. On the other hand,
Mohammad Alawi and Ghaemi (2013) modified and re-developed Translation
Competence Questionnaire by Mariana Orozco and Amparo Hurtado Albir. They found
out that it has strong psychometric characteristics and good constructs validity in Iran.
In our study, we, however, developed a new translation scale (see Beeby, 2000; Kiraly,
2000; Neubert, 2000; Hurtado Albir, 2015, 2017; Pym, 2013 and the like). However, in the
same study, we applied the scale we developed to Turkish students studying translation
and interpreting in different universities and professionals to take their opinions on their
translation competence.
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It is seen that the model has significant, good and acceptable values when
comparing the fit indices with the data obtained from the confirmatory factor analysis
results of the Translation Competence Scale (x> =461,554; sd=186; p=,000; x/sd = 2,481;
SRMR =,0488; RMSEA =,061; CFl =,918; TLI =,908; GFl =,904; AGFI =,880) and it was
concluded that it is a valid and reliable scale (three-dimensional and 21-item). The
reliability of the Translation Competence Scale was found to be 0.881 in the Linguistic-
Cultural-Textual Competence dimension, 0.817 in the Translator Competence
dimension, and 0.785 in the Translation Service Provision competence dimension, and
to be 0.917 in the total reliability of the scale. The total variance ratio explained by the
scale is 52.891%. The Linguistic-Cultural-Textual Competence dimension of the scale
accounts for 23.252% of the variance, the Translator Competence dimension accounts
for 15.273%, and the Translation Service Provision competence dimension accounts for
14.366%.

It was found that the significant difference in the translation competence is in
favor of the male participants, and the effect was positive-medium. It was observed that
the mean score of the participants who were 46 years of age and older had a high
translation competence score compared to those who were 25 years of age and
younger. Then it can be argued that the experience factor has an essential place in
acquiring translation competence. With age, the level of world knowledge, subject
knowledge, specialized knowledge, and tendency to focus on working languages
increase, and the translation competence develops in parallel with this. This experience
factor can also be associated with the concept of emotional intelligence. With age, the
way emotions are managed can change positively. This also contributes to high
translation competence. It has also been observed that there is a significant difference
in favor of those who have lived in a country where a foreign language they know is
spoken for more than three months. That, in turn, emphasizes the importance of direct
exposure to a foreign language in acquiring translation competence because one of the
components of translation competence is linguistic competence.

260 (84.1%) of the students stated that they wanted to work in the translation
market when they graduated, while 49 (15.9%) stated that they did not want to work in
the translation market. Considering these results, it becomes clear that most
participants want to work in the translation market. On the other hand, 254 (70%) of the
participants consider the translation profession as their "main profession in the future",
while 109 (30%) participants view it as an additional job. In this context, it is understood
that majority of them consider the translation profession their primary occupation in
the future. This is a positive development in terms of professionalization in translation
and has an essential place in ensuring the professional commitment of translators. This
professional commitment can also change the perspective against translation positively
and a remarkable step can be taken during the professionalization.

Last but not least, many translation competence models have been developed
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descriptively, but a few focus on empirical research. Our study was also empirically
conducted, and this can contribute to other statistical studies regarding translation
competence and translation studies in general. This means that statistical and
measurable research is possible in this academic field. Such research is also thought to
be helpful in explaining the inter-disciplinary status of translation studies and its
dynamic structure.
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Appendix |
CEViRi EDINCI

Degerli katihmci;

Bu arastirma; mutercim ve terciimanlk 6grencilerinin ve geviri piyasasinda profesyonel olarak calisan yazil
gevirmenlerin yazili geviri edinglerini degerlendirmek ve geviri 6grencilerinin geviri piyasasina dahil olmalari ile
ceviri piyasasinda galisan yazili gevirmenlerin bu piyasada kalmaya devam edip etmemelerini incelemek igin
tasarlanmistir. Asagidaki ifadeleri dikkatlice okumanizi ve bireysel olarak cevaplandirmanizi rica ediyoruz.
Sorulari cevaplamaniz ortalama 9-10 dakika siirecektir. Arastirma sirasinda alinan tiim bilgiler arastirmacida
sakli kalacak ve toplanan veriler yalnizca bilimsel amagla kullanilacaktir.

ilginize simdiden tesekkiir ederek saglkl giinler diliyoruz.

Arastirma ile ilgili bilgilendirme yazisini okudum ve arastirmaya katilmay1 gonalli kabul ediyorum. * (Gerekli)
O Evet
O Hayir

Cinsiyetiniz * (Gerekli)

Q Kadin
O Erkek
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Yasiniz * (Gerekli)
4 18-20

a21-25

0 26-30

a31-35

4 36-40

0 41-45

O 46 ve Uzeri

Béliimiiniiz * (Gerekli)
O Matercim ve Tercimanhk
Q Diger (Liitfen yaziniz.)

Sinifiniz * (Gerekli)

QO Hazirhk

a1

a2

as

Qa4

U 5 ve daha ustu

Q Diger (Liitfen yaziniz.) .........ceeeeeneee.

Yetkin diizeyde bildiginiz yabanci diliniz/dilleriniz (Birden fazla secenek isaretleyebilirsiniz. I. yabanci dilinizi
liitfen belirtiniz.) * (Gerekli)

Q ingilizce

O Almanca

U Fransizca

U Rusga

U Arapga

Q Diger (Litfen yaziniz.)

Mezun olduktan sonra geviri piyasasinda ¢alismak istiyorum. * (Gerekli)
U Evet
U Hayir (Ldtfen nedenini yaziniz.) ...........

Cevabiniz evetse mezun olduktan sonra hangi geviri alaninda ne gibi bir pozisyon/pozisyonlarda ¢alismak
istiyorsunuz? (Birden fazla secenek isaretleyebilirsiniz.) * (Gerekli)
O Kitap cevirmeni

O Kamu kurumunda ¢evirmen

0 Serbest gevirmen

U Buroda gevirmen

O Adliyelerde ¢evirmen

O Proje yoneticisi

O Yerellestirme uzmani

Q Ozel sektérde meslek elemani

O Editér/Redaktor

O Ceviri egitmeni

Q Diger (Litfen yaziniz.)

Mezun oldugunuz béliim* (Gerekli)
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O Matercim ve Tercimanhk
Q Diger (Litfen yaziniz.)

Hangi uzmanlik alani/alanlarinda geviri hizmeti sunuyorsunuz? (Birden fazla yanit verebilirsiniz.) * (Gerekli)
Q Ticari geviri

QO Akademik geviri

O Hukuki geviri

Q Teknik geviri

Q Tibbi geviri

O Yerellestirme

U Edebi geviri

Q Diger (Liitfen yaziniz.)

Ceviri piyasasinda ¢alismaya devam etmek istiyorum. * (Gerekli)
O Evet
Q Hayir (Liitfen nedenini yaziniz.)

Cevirmenlik meslegini .................... olarak gériiyorum. (Asagidaki yanitlardan birini seginiz.) * (Gerekli)
Q ileride esas meslegim
O Ekis

Hig ii¢ aydan fazla bir siire 1. yabanci dilinizin konuguldugu bir iilkede bulundunuz mu? * (Gerekli)
U Evet
Q Hayir

1. yabanci dilinizle ilgili aktif bilgi diizeyinizi nasil degerlendiriyorsunuz? (1’den (¢ok kétii) 100’e (cok iyi) kadar
bir degeri asadiya yaziniz.) * (Gerekli)

Ana dilinizle ilgili diizeyinizi nasil degerlendiriyorsunuz? (1’den (¢cok kéti) 100’e (cok iyi) kadar bir degeri
asagiya yaziniz.) * (Gerekli)

1. yabanci dil diizeyinizle ilgili haftada kag saat isitsel igerik dinliyorsunuz? * (Gerekli)
U Hig

O 1-3 saat

O 4-6 saat

U 7-9 saat

0 10 saatten fazla

Ana dilinizde haftada kag saat isitsel icerik dinliyorsunuz? * (Gerekli)
O Hig

O 1-3 saat

U 4-6 saat

U 7-9 saat

0 10 saatten fazla

Ana dilinizde haftada kag saat metin okuyorsunuz? * (Gerekli)
O Hig

U 1-3 saat

U 4-6 saat
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0 7-9 saat
O 10 saatten fazla

1. yabanci dilinizde haftada kag saat metin okuyorsunuz? * (Gerekli)
QO Hig

O 1-3 saat

U 4-6 saat

O 7-9 saat

U 10 saatten fazla

1. yabanci dilinizi ne siklikta konusuyorsunuz? * (Gerekli)
Q Hig

U Giinde 1 ile 15 saat

U Haftada 1 ile 15 saat

O Ayda 1ile 15 saat

Q Diger (Liitfen yaziniz.)

Appendix Il

A.  YAZILI CEVIRi EDINCi OLCEG

bilgiye sahibim.

£
v £ 5 £
=3| 8 | 8E| ¢
Ts| £ |E8| 2| 2¢
8E| £ | 22| 5 | £8
X = ® — = N s>
aw’ X ogs —_ ¥ =
- X ~ s o ®
No [Maddeler = L
Kaynak metinde yer alan imgeler, simgeler, semboller,
" gostergeler ve bunlarla gonderme yapilan anlamlari
anlayabilirim.
2 iki farklr dili islevsel kullanabilirim.
3 Kaynak ve erek dilde yap1 ve sozciik bilgisine sahibim.
Kaynak ve erek dilde dilin edimsel, toplum-dilbilimsel,
4 metinsel, dilbilgisi ve sozliik bilgisine sahibim.
Kaynak kaltirt ¢éziimleyebilir ve bu ¢éziimu erek
5 kalturan anlayacag sekilde erek kiltiire aktarabilirim.
Kaynak kdiltiir ve erek kaltirin iginde bulundugu tarihi,
6 siyasi, ekonomik, kiltiirel vb. unsurlar hakkinda genel
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terminoloji igin yararlanarak kapatabilirim.

£
£
) S
25| 8 |s5¢€| 2| .
€¢| 2 | 5| & | =€
‘n = £ - = =2
g E = Z = = £ 0
x = ® P N s >
a® X os = g =
- X I~ s —®
o n ¥
No [Maddeler o)
Kaynak kaltir ve erek kalturin degerler sistemine
7 yonelik sahip oldugum bilgiyi ¢eviri metin olustururken
kullanabilirim.
A Ceviride uzmanlik alanlarinda bilgi edinebilirim.
Ceviri yaptigim herhangi bir alana ait bilginin nerede
o oldugunu ve o bilgiye nasil ulasacagimi bilirim.
10 Yeni alan ve konularla ilgi stirekli bir 6grenme sirecinin
icinde oldugumun farkindayim.
Hem kaynak dilde hem de erek dilde metinleri
11 alimlayabilirim.
Hem kaynak dilde hem de erek dilde anlasilabilir
12 metinler Uretebilirim.
Hem kaynak dilde hem de erek dilde metin tlri
13 geleneklerine hakimim.
Hem kaynak dilde hem de erek dilde metin turlerini ayirt
14 edebilirim.
Erek dildeki metin tlri geleneklerine ve erek kitleye
15 uygun bir dille yazilmis erek metin olusturabilirim.
16 Ceviri kuram ve stratejilerine yonelik bilgiye sahibim.
Erek kitle, ceviri piyasasi ve geviri musterileri hakkinda
17 S o
bilgiye sahibim.
18 Ceviri sureglerinin nelerden olustugunun farkindayim.
Dil, kiiltlir, metin veya geviri yaptigim bir uzmanlik
alanindaki eksikliklerimi arastirma yaparak, uzmanlara
19 danisarak ve kosut metinlerden metin gelenekleri ve
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formatlarda geviri yapabilirim.

1S
£
) S
£5| 5 |s8| 2| .
€5| Z | 5| & | =€
‘n = £ - = =2
g E = Z = = £ 9
1 © —_— N~ b4 >
- 7 ™M m© —_
- @ -~ X _ X 5
~ ¥ _ < — ©
o - n ¥
No [Maddeler =
Sozllk, internet, kosut metinler gibi kaynaklari koordineli
20 kullanabilir, bir kaynaktan edindigim bilgiyi diger
kaynaklardan tamamlayabilirim.
Tek dilli ya da iki dilli s6zluklerin, terim veri tabanlarinin
nasil kullanilacagini, internette nasil arastirma
21 yapilacagini ve internetteki metinlerin hangilerine
guvenilip hangilerine glivenilmeyecegini bilirim.
Cevrilecek metnin konusuna hakim olmadigimda konuyu
arastirir ve konunun odagina, ele aldigi konulara gore
22 daraltilmig bir okuma yaparak o konu hakkindaki
eksiklerimi giderebilirim.
Cevirisini yapacagim konu ile ilgili bilgi eksikligimi
23 kapatabilirim.
v Ceviri suirecinin her agamasini planlayabilirim.
25 Ceviri surecini degerlendirebilirim.
Ceviri sorunlarini belirleyip bu sorunlara yonelik ¢6ziim
26 onerileri getirebilirim.
D7 Cevirinin toplumsal boyutunun farkindayimdir.
Miisterilerle is gériismesi yapabilir, ceviri piyasasi ve
28 miisterilerin beklentilerine cevap verebilirim.
Zaman, is ve biitge planlamasi yapabilir ve stresle basa
29 ¢ikabilirim.
30 Teslim tarihine ve diger yukimluliklere uyarim.
31 Ceviride kalite standardi olusturabilir ve siirecin takibini
yapabilirim.
32 Ceviri amaglh yazilimlari kullanabilirim.
33 Terim veri tabanlari olusturup onlari yonetebilirim.
34 Yeni teknolojik araglara uyum saglayabilirim ve farkli
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£
o £ = £
=2 S §E g ]
€5| Z | 5| & | =€
‘n = £ S = =2
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No [Maddeler o)
35 Bellek, algi, dikkat ve duygu gibi bilissel bilesenler
konusunda kendime guivenirim.
36 Zorluklara karsi direnir, yeri geldiginde zorluklarla baga
cikabilirim.
Ceviri konusunda istekliyim ve motivasyonum iyi
37
durumdadir.
38 Ceviri sorunlari ile ilgili akil yurutebilir, yaraticihgimi da
kullanarak analiz ve sentez yapabilirim.
39 Ceviri sorunlarini kolaylikla saptayabilirim.
Ceviri sorunlarina segenekler lretebilir, farkli segenekler
40 arasindan gevirinin amacina uygun olanlari segebilirim.
11 Yaptigim ceviriler Gzerine disunur, akil yaratar ve geviri
kararlarini gerekgelendirebilirim.
Meslegim tizerine dislnir ve meslegimi kafamda dogru
42 . I
bir sekilde konumlandiririm.
a3 Cevirmen olarak uzman bir metin yorumcusu ve iletisim
uzmani oldugumun farkindayim.
14 Cevirmen olarak uzman bir metin yorumcusu ve iletisim
uzmani sorumlulugunu alirim.
45 Meslegim konusunda 6z giivenim ve 6z saygim vardir.
46 Meslegimin saygin oldugunu disliniyorum.
a7 Yaptigim isin sorumlulugunu Ustlenerek aldigim geviri
kararlarini agiklayabilirim.
48 Klavye kisayol tuslarini kullanabilirim.
19 Ceviri yaparken web sitelerine, veri tabanlarina, kitaplara
ve diger dis kaynaklara bagvururum.
50 Ceviri yaparken Google, Yandex, Ixquick ve diger arama
motorlarini kullanirim.
51 Ceviride stil kilavuzlarini kullanirim.
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korurum.

£
£
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52 Diizenli olarak misteriden ya da geviri egitimcisinden
aldigim geri bildirim ile ne yapacagimi iyi bilirim.
Yaptigim geviriye yonelik aldigim geri bildirim ile aldigim
53 ceviri kararlarini kontrol eder, bir sonraki gevirilerde ayni
hatalari yapmamaya gayret gosteririm.
54 Ceviriyi bitirdikten sonra erek metni yeniden gézden
gegirir, gerekirse diizeltmeler yaparim.
s Cevirisini yaptigim musteri ve konular agisindan gizlilik
ilkesine uyarim.
56 Yaptigim gevirinin ve kararlarimin sorumlulugunu
almaktan kaginmam.
57 Ceviride iletinin 6zline sadik kalarak tarafsizligimi
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