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Abstract

This study aims to examine the occupational anxiety of elementary education preservice teachers with
regards to different factors. It was carried out with a descriptive survey model, a type of survey models.
The study was carried out with the first and last year students of Preschool and Primary Teacher Education
Bachelor’s Programs. Data was collected via ‘Occupational Anxiety Survey for Preservice Teachers’
developed by Cabi and Yalginalp (2013). Preservice teachers’ level of occupational anxiety was examined
according to the variables including the type of high school the preservice teachers graduated from, the
state of choosing their programs voluntarily or not, the state of satisfaction with their current programs,
grade level, gender, previous job experience, the place they lived in for the longest time, economical state.
When the findings are briefly summarized, it was seen that there isn’t any difference in the anxiety levels
of the elementary education preservice teachers in terms of their program, the type of high school they
graduated from, and the economic status of their families. However, it has been observed that there are
differences in various sub-dimensions of general anxiety and anxiety in terms of the state of choosing their
programs voluntarily or not, the state of satisfaction with their current programs, the place they lived in for
the longest time, gender, grade, previous job experience.
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One of the most important components of school as a social system that
shoulders the role of educating people in order to improve as a society is the
occupation of teaching. Being a teacher in the multidimensional structure made up of
administration, colleagues, students and parents, that is, the school system requires a
variety of responsibilities to be taken. Improving teaching skills by following recent
developments to ensure an efficient education process can be included within the
responsibilities of the teaching profession. Due to the multidimensional nature of the
teaching profession, teachers must communicate with different people. Therefore, it
is expected that teachers also have high communication skills. Responsibilities like
teaching, administration and management, expertise in the area of teaching, student
counseling, lesson planning and teaching, maintaining attention, procuring critical
thinking, using tools, effective guidance and managing, revising, assessing, creating
positive relationships with students are among the many tasks assigned to the teachers
(Gokge & Erdem, 2015). It is an inevitable situation that the teachers who are expected
to have some personal and professional skills such as getting to know the students and
assessing them, tracking progress, planning in-class learning and teaching processes,
starting and ensuring the school-family-society relationship, having subject
knowledge (Turkish Education Foundation [TED], 2009) have certain worries before
starting or right after starting to procure the teaching profession.

Although many studies on anxiety have defined it in different ways, the common
point has been that it has been handled as a negative emotion. Furthermore, even
though some researchers see anxiety as a one-dimensional experience, according to
Different Emotions Theory, anxiety is seen as an emotional pattern that includes at
least two of the fear, sadness, anger, shame, guilt and concern, sometimes more (lzard
& Buechler 1980). Anxiety is not reactionary and comes out at times of desperation
(Mandler, 1980). Recent studies point to anxiety being an emotional state due to which
socioemotional, such as feeling nervous and worrying, and physical factors, such as
rising blood pressure, appear, often confused with fear (American Psychological
Association (APA), 2022). To define anxiety within the scopes of the study at hand,
it is the concern and expectation of the person related to bad events themselves or
their loved ones might experience (Scott, 1980; Shiota & Kalat, 2012).

In the literature, different studies that focus on the situations that cause teachers
and preservice teachers to feel anxiety, the levels of anxiety and the link between
different factors and anxiety felt by teachers can be found (Cab1 & Yalg¢inalp, 2013;
Erdas et al., 2017; Firat-Durdukoca & Demir-Atalay, 2019; Giimriik¢ii-Bilgici &
Deniz, 2016a; Gumriik¢ii-Bilgici & Deniz, 2016b; Kafkas et al., 2010; Pehlevan et
al., 2017; Serin et al., 2015; Sharma et al., 2006; Teke & Koc, 2017;). Fuller (1969)
categorized teachers’ anxiety under three headings of self-centred anxiety stemming
from individual’s oneself, job-oriented anxiety stemming from the teaching
occupation, and student-oriented anxiety stemming from students. Situations like
discipline related topics, student motivation, individual differences, teaching
competences, difficulties in administrating the curriculum and responsibilities outside
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of the program, class size, lack of materials are a part of the job-related anxieties
affecting teachers (Behets, 1990; McCormack, 1996; Meek & Behets, 1999). In
addition to these, the anxieties experienced by teachers might show change depending
on the level of education to which they assigned. There is a difference in the anxieties
of the teachers working with students of different developmental qualities and needs.
Teachers working at the level covering both Preschool and classroom education might
experience different anxieties from teachers responsible for other subjects due to
working at the first level of education and dealing with a very young group of children.
It will be helpful for the pre-service teachers that have not started the education
process to detect these anxieties and lower or dispose of them at the undergraduate
level. Preservice teachers who gain awareness thanks to the studies of the universities
where they study on anxiety management can have a more efficient education process
when they start their teaching profession. Although different studies on job-related
anxiety for different subjects exist within the literature, it can be seen that there is a
limited number of studies in the area of elementary education level.

Early childhood education covers the age group between 0-8 (National
Association for the Education of Young Children (NAEYC), 2009) and in Turkey,
this period falls under the elementary education level including the 3-10 age group. In
this education level, while the purpose is, with Preschool education, to support
children’s physical, mental, social and emotional and language development, help
them gain self-care skills and therefore basic skill and habits, it is also aimed with
primary education to teach contemporary and recent knowledge, skills and habits like
literacy skills, arithmetics, citizenship, reading habits, high level thinking skills.
Knowledge, skills and habits gained at early stages are immensely important for
children to become eager about learning and get a positive outlook towards learning,
along with being a part of a healthy growth and development period (Ministry of
National Education [MoNE], 2013).

Pre-service training programs are important in increasing the information and
awareness about teaching and creating a perspective on teaching (Suarez & McGrath,
2022; Tutkun & Aksoyalp, 2010). Undergraduate teacher education programs were
readjusted by Higher Education Council (YOK) in 2018 and some changes were made
in the curricula. In the Preschool Teacher Education Bachelor’s Program curriculum,
with the adjustments, the number of theoretical classes went up while the practical
classes were decreased. Where ‘learning by doing and living’ is concerned, it has been
shown that practical classes have an essential role in lowering anxiety (Van der Sandt
& O’Brien, 2017). Also, some mandatory classes in the previous curriculum (Parent
Education, Creativity and Development, etc.) were changed to elective classes in the
new undergraduate curriculum. These kind of classes are thought to improve the pre-
service teachers in several areas and different perspectives on communication with
children’s parents, communication with colleagues and coming up with different
solutions to problems they might face. This improvement can have a positive effect
in preventing possible anxiety in pre-service teachers. A similar situation can be seen
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in the undergraduate curriculum of the Primary Teacher Education Bachelor’s
Program; with the changes, the number of mandatory classes were decreased and
elective classes went up in number. Some classes that include basic skills for primary
education teachers (Teaching Literacy and so on) were placed in terms before the
terms with the classes that could be their prerequisites. It can be thought that the
classes taken within the Teacher Training Program and following ‘learning by living
and doing’ through the process of the program (Atanur-Baskan et al., 2006) is
influential in preventing job-related anxiety. When this way is considered, the amount
of occupational anxiety felt in first year and last year might vary in size.

Following this direction, this study aims to examine the occupational anxiety of
elementary education preservice teachers with regards to different factors. The
questions to be answered following the aim of the study can be seen as follows:

1. What is the level of occupational anxiety of preservice teachers studying in
the Elementary Education Department?

2. What is the level of occupational anxiety of preservice teachers studying in
the Primary Teacher Education Bachelor’s Program?

3. What is the level of occupational anxiety of preservice teachers studying in
the Preschool Teacher Education Bachelor’s Program?

4. Does the level of occupational anxiety felt by preservice teachers in the
Elementary Education Department vary depending on different factors (the type of
high school the preservice teachers graduated from, the state of choosing their
programs voluntarily or not, the state of satisfaction with their current programs, grade
level, gender, previous job experience, the place they lived in for the longest time,
economical state)?

Method

This title includes research model, study group, data collection tools, data
analysis, and ethics sub-titles.

Research Model

This study was carried out with a descriptive survey model, a type of survey
models. In a survey model, the situations happening at the moment or in the past are
described exactly in the way they exist within their own conditions (Karasar, 2014).
Studies using a descriptive survey model are ones in which the opinions and behaviors
of the participants of the group being researched are collected, and facts and events
are described (Karakaya, 2012). Descriptive studies are studies that try to define
things just as they are (Erkus, 2021).

Study Group

The information on the distribution of programs and the current year of study of
the participants of the study group being researched can be found in Table 1.
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Table 1
The Distribution of Programs and Current Year of Study of Participants of the
Research Study

Department Grade Total
1st Grade 4th Grade

Preschool Education 83 113 196

Primary Education 102 68 170

Total 185 181 366

The study was carried out with the voluntary participation of first and last year
students of Preschool and Primary Teacher Education Bachelor’s Programs in one
university from Central Anatolia Region and one from Eastern Anatolia Region in
2018-2019 school year (n=366). To be able to compare the results following the
research questions, first and last year students among the Preschool and Primary
Teacher Education Bachelor’s Programs were chosen and for the sampling method, a
type of purposive sampling, convenience sampling was used. Convenience sampling
is a sampling method chosen in situations where the researcher can reach participants
relatively easily, along with its speed, practicality and low cost (Yildirim & Simsek,
2006). Of the participants of the study, 210 of the preservice teachers (57,4%) were
studying at the university in Central Anatolia Region, while 156 (42,6%) studied at
the university in Eastern Anatolia Revangion; out of 366 participants, 196 of them
(53,6%) were in the Preschool Teacher Education Bachelor’s Program, 170 were in
Primary Teacher Education Bachelor’s Program; additionally, 185 of the participants
(50,5%) were in their first year and the remaining 181 (49,5%) were in their last year.

Data Collection Tools

In this study, the ‘Demographic Information Form’ developed by the researchers
and the ‘Occupational Anxiety Survey for Preservice Teachers’ developed by Cabi
and Yalcinalp (2013) was used after getting permission from Cabi. Before
participating in the study, the preservice teachers were asked to fill in the Voluntary
Participation Form to indicate their voluntary partaking in the research.

‘Occupational Anxiety Survey for Preservice Teachers’ is made up of forty-five
items and a framework of eight factors. The construct validity of the developed scale
was examined with factor analysis and the KMO value was found out to be .92.
Principal components analysis was completed and following the fact that factor
numbers covered two-thirds of the entire variation and the line graphics of the core
values, 8 sub-factors were determined. The percentage of all factors explaining total
variance was found to be 65.724. The items’ common factor variances were found to
be close to 1.00 or above 0.66. The factors: job-oriented anxiety (JOA) (14),
economic/social-oriented anxiety (ESOA) (7), interaction with student-oriented
anxiety (ISOA) (6), colleague and students’ parents-oriented anxiety (CPOA) (5),
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individual self-development-oriented anxiety (SDOA) (4), appointment (occupational
exam)-oriented anxiety (ApOA) (3), adaptation-oriented anxiety (AdOA) (3) and
school administration-oriented anxiety (SAOA) (3). The adjusted item-total point
correlations of the factors change between 0.23 and 0.73, while the Cronbach Alpha
coefficient of them changes between 0.94 and 0.67.

When the responses were evaluated, the distances were presumed to be equal
and the score range was calculated. According to the calculations, the score range for
the arithmetic mean was found to be 0.80 (Score range = (The highest value - the
lowest value)/5 = (5-4)/5 = 4/5=0,80). Atthe end of these calculations, the evaluation
intervals are as follows: 1.00-1.80 interval is the highest, 1.81-2.60 interval is high,
2.61-3.40 interval is middle, 3.41-4.20 interval is low and 4.21-5.00 interval is the
lowest level (Cab1 & Yalginalp, 2013).

As a result of the reliability analysis completed, the Cronbach Alpha coefficient
of the Factor 7 (AdOA) was .632 and below .7. For this reason, the correlations
between items were checked to confirm the reliability. According to Briggs and
Cheek’s recommendation (1986), scale can be confirmed to be reliable if the
correlation between items is between .2 and .4. The correlation of Factor 7 with other
items holds up with this condition (.290; .312; .530). When all of this is considered,
the scale was considered to be reliable within the context of this study’s data.

Some expressions used in the scale were renamed with the permission from Cabu.
These changes were carried out due to reasons like the difference of language used in
Preschool level with other levels, the structure of the program and the age group in
question. This situation did not cause any problems with evaluating, and the only
focus was to make the preservice teachers understand questions more easily. Among
the expressions that were changed were; for Preschool level, rather than ‘lesson’,
‘activity/class’, in place of ‘student’, ‘child’, instead of ‘problematic students’,
‘students who show undesirable behavior’ and instead of ‘teaching’, ‘activity
process’. The items that were changed were consulted with Cabi and the final version
was completed with the confirmation of their opinion.

For construct validity, confirmatory factor analysis (CFA) was completed and
the adaptive values were examined. Throughout the process of CFA, maximum
likelihood estimation (MLE) was used. The t values extracted from CFA were seen to
vary between 6.45 and 19.54, and these values were found to be significant at 0.01
level (Cokluk et al., 2014). As aresult of the analyses, ¥2=3123.47, sd=917 was found.
¥2 value’s ratio to the degree of freedom was found to be 3123.47/917= 3.40. The
value of y2/sd being under 3 shows great, under 5 shows middle level of harmony
(Kline, 2005; Tabachnick & Fidell, 2015). The result of 3.40 shows a middle level of
harmony. As a result of the examination of fit indexes, RMSEA=0.08, S-RMR=0.06
values were found. RMSEA and S-RMR values show a great concordance if they are
.05 or under, and show a good concordance if under .08 (Brown, 2006; Joreskog &
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Sorbom, 1993; Tabachnick & Fidell, 2015). For other fit indexes, the values of
NF1=0.94, NNFI=0.96, CFI=0.96 and IFI=0.96 were found. For these values, above
.95 means great, above .90 means good concordance (Stimer, 2000; Tabachnick &
Fidell, 2015). During the examinations made to test the reliability of the scale, the
Cronbach Alpha coefficient acquired from sub-factors were found to be varying
between .63 and .94 and the total value was .95.

Ethical Committee Approval

The data acquired in the study was not collected as a part of a class. There is ho
conflict of interest between the participants and the researchers. The participation is
completely voluntary. There was no data collected that could identify the participants;
the names of the universities where data was collected was also not given due to
similar reasons. The data collection tools was used after getting permission to use and
adapt, along with confirmation of the changes, from the developers of the scale. For
the planning and administration of the study, following the order from Van Yiiziincii
Y1l University Rectorate Social and Humanities Ethics Committee dated 16.05.2019,
numbered 85157263-604.01.02-E.377086, there are not any unethical practices.

Data Analysis

When the data was examined before the analysis, the data showing extreme
values were extracted from the data set and an average value assignment was done for
the missing data. For normal distribution, the skewness and the kurtosis levels must
be between +2 and -2 (George & Mallery, 2019). In the acquired data, overall score
(skewness=-.431, kurtosis=-.035) and sub-factors of the scale; JOA (skewness=-.903,
kurtosis=.418), ESOA (skewness=-.144, kurtosis=-.820), ISOA (skewness=-.791,
kurtosis=.017), CPOA (skewness=-.977, kurtosis=.645), SDOA (skewness=-.746,
kurtosis=-.538), ApOA (skewness=.379, kurtosis=.728), AdOA (skewness=-.739,
kurtosis=-.051), SAOA (skewness=-.448, kurtosis=-.427) meet the need of the normal
distribution. The normality examination of each category of the independent variables
has shown that the data has normal distribution for each variable. As the assumption
of normality was satisfied and the model was confirmed, independent samples that are
parametric were examined with t-test and one-way analysis of variance (ANOVA).
For the data analysis, the packed programme of LISREL and SPSS were used.

Results

In this study where elementary education preservice teachers’ occupational
anxiety levels are examined with regards to different variables, the first research
question is about finding the level of occupational anxiety level of elementary
education preservice teachers. The descriptive statistics regarding the occupational
anxiety of elementary education preservice teachers can be found in Table 2.
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Table 2
The Descriptive Statistics Regarding the Level of Occupational Anxiety of Elementary
Education Preservice Teachers

Elementary Education N Min Max X SD
JOA 366 1.00 5.00 3.89 0.86
ESOA 366 1.00 5.00 3.24 0.96
ISOA 366 1.00 5.00 3.72 1.00
CPOA 366 1.00 5.00 3.99 0.86
SDOA 366 1.00 5.00 3.70 1.19
ApOA 366 1.00 5.00 2.72 1.18
AdOA 366 1.00 5.00 3.63 0.98
SAOA 366 1.00 5.00 3.33 1.03
OAS Total 366 1.02 4.94 3.53 0.71

As a result of the descriptive statistics of elementary education preservice
teachers’ occupational anxiety, it was found that the preservice teachers have middle
level anxiety with regards to ESOA (x=3.24), ApOA(x=2.72) and SAOA (Xx=3.33),
along with low level of anxiety when it comes to other sub-factors and overall anxiety
level. When the three sub-factors in which preservice teachers have middle level of
anxiety were examined, it can be said that ESOA (x=3.24) and SAOA (x=3.33) values
are higher than ApOA (x=2.72) value. On the other hand, the lowest anxiety level was
found in the sub-factor of CPOA (x=3.99).

The descriptive statistics related to the occupational anxiety level of Primary
Teacher Education preservice teachers, which was the second aim of the study, can
be seen in Table 3.

Table 3

The Descriptive Statistics Regarding the Occupational Anxiety of Preservice
Teachers in Primary Teacher Education Bachelor’s Program

Primary Teacher

Education N Min Max X SD
JOA 170 1.00 5.00 3.82 0.89
ESOA 170 1.00 5.00 3.19 0.99
ISOA 170 1.00 5.00 3.71 1.05
CPOA 170 1.00 5.00 3.93 0.94
SDOA 170 1.00 5.00 3.60 1.22
ApOA 170 1.00 5.00 2.66 1.11
AdOA 170 1.00 5.00 3.58 1.02
SAOA 170 1.00 5.00 3.34 1.00

OAS Total 170 1.08 4.94 3.48 0.74
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Per Table 3, it can be understood that Primary Teacher Education preservice
teachers have a middle level anxiety in ESOA (x=3.19), ApOA (x=2.66) ve SAOA
(x=3.34), while their anxiety levels in other sub-factors and overall anxiety level was
low (x=3.48).

The descriptive information on the third aim of the study, namely, the
occupational anxiety levels of Preschool Teacher Education preservice teachers can
be seen in Table 4.

Table 4

The Descriptive Statistics Regarding the Level of Occupational Anxiety of Preschool
Teacher Education Bachelor’s Program Preservice Teachers

Preschool Teacher . -

Education N Min Max X b
JOA 196 1.00 5.00 3.94 0.83
ESOA 196 1.14 5.00 3.26 0.93
ISOA 196 1.00 5.00 3.72 0.96
CPOA 196 1.00 5.00 4.03 0.79
SDOA 196 1.00 5.00 3.78 1.16
ApOA 196 1.00 5.00 2.77 1.23
AdOA 196 1.00 5.00 3.66 0.94
SAQA 196 1.00 5.00 3.31 1.05
OAS Total 196 1.02 5.00 3.56 0.69

According to table 4, ESOA (x=3.26), ApOA (x=2.77) ve SAOA (x=3.31) levels
of the preservice teachers in Preschool Teacher Education Bachelor’s Program are
middle level, and other sub-factors, along with the overall anxiety level, was found to
be low.

The results of the T-test done to see the differences between the occupational
anxiety level of the preservice teachers in the Department of Elementary Education
(Preschool and Primary Teacher Education Bachelor’s Program) are given in Table 5.



10 Kader Karadeniz Akdogan et al.

Table 5

The T-Test Results Concerning the Occupational Anxiety Levels in Accordance with
the Programs of the Preservice Teachers

Group N X SD df t p
JOA

Preschool T.Ed. 196 3.94 0.83

Primary T.Ed 170 3.82 0.89 364 1.351 77
ESOA

Preschool T.Ed. 196 3.27 0.93

Primary T.Ed 170 3.20 0.99 364 0694 .48
ISOA

Preschool T.Ed 196 3.72 0.96

Primary T.Ed 170 3.71 1.05 364 0.133 894
CPOA

Preschool T.Ed 196 4.03 0.79

Primary T.Ed 170 3.94 0.94 364 0990 323
SDOA

Preschool T.Ed 196 3.78 1.16

Primary T.Ed 170 3.60 122 364 Lasa 147
APOA

Preschool T.Ed 196 2.78 1.23

Primary T.Ed 170 2.67 111 364 0.895 371
ADOA

Preschool T.Ed 196 3.67 0.94

Primary T.Ed 170 3.58 1.02 364 0.804 422
SAOA

Preschool T.Ed 196 3.31 1.05

Primary T.Ed 170 3.34 1.00 364 -0.246 806
Genel Kaygi

Preschool T.Ed 196 3.56 0.69

Primary T.Ed 170 3.48 0.74 364 1073 284
p<.05

After looking at Table 5, there is not a significant difference between the
occupational anxiety levels according to the departments of preservice teachers.

In this study, in order to investigate how occupational anxiety levels of
preservice teachers studying in Elementary Education Departments change with
regards to different variables, analyses were done in respect of the type of graduated
high school, the state of choosing the programvoluntarily or not, the state of
satisfaction with the current program, the grade level (first year and fourth year),
gender, previous job experience, the place they lived in the longest and economical
status. The results on the occupational anxiety of the preservice teachers in both
undergraduate programs with respect to the type of high school they graduated from
can be found in Table 6.
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Table 6

The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
According to the Type of High School from Which They Graduated

Group n X SD df t P
JOA

Anatolian Teacher HS/ 175 3.85 0.92

Vocational HS 361 -0.747 .456
Other 188 3.92 0.80

ESOA

Anatolian Teacher HS/ 175 3.20 0.96

Vocational HS 361 -0.834 405
Other 188 3.28 0.97

ISOA

Anatolian Teacher HS/ 175 3.64 1.09

Vocational HS 361 -1.446 149
Other 188 3.79 0.91

CPOA

Anatolian Teacher HS/ 175 3.93 0.87

Vocational HS 361 -1.247 213
Other 188 4,04 0.85

SDOA

Anatolian Teacher HS/ 175 3.63 1.25

Vocational HS 361 -1.056 291
Other 188 3.76 1.13

APOA

Anatolian Teacher HS/ 175 2.68 1.24

Vocational HS 361 -0.794 428
Other 188 2.78 1.12

ADOA

Anatolian Teacher HS/ 175 3.58 1.02

Vocational HS 361 -0.834 405
Other 188 3.67 0.95

SAOA

Anatolian Teacher HS/ 175 3.29 1.04

Vocational HS 361 -0.617 537
Other 188 3.35 1.02

General Anxiety

Anatolian Teacher HS/ 175 3.47 0.75

Vocational HS 361 -1.329 .185
Other 188 3.57 0.68

p<.05

The examination of all sub-factors and overall anxiety levels in table 6 show that
there is no significant difference between preservice teachers’ occupational anxiety
levels and the different types of high school in which they studied.
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The results related to the occupational anxiety levels of preservice teachers in
Elementary Education Departments and whether they chose their programs
voluntarily or not can be found in Table 7.

Table 7

The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
According to Whether They Chose Their Programs Voluntarily or Not

Group n X SD df t P
JOA

Voluntarily 276  3.97 0.81

Involuntarily 89 3.62 0.94 363 311 .002*
ESOA

Voluntarily 276  3.33 0.91 .
Involuntarily 89 2.91 1.04 363 3.644  .000
ISOA

Voluntarily 276 3.77 0.97

Involuntarily 89 3.54 1.09 363 1.765  .080
CPOA

Voluntarily 276  4.03 0.82

Involuntarily 89 3.84 0.97 363 1.744 082
SDOA

Voluntarily 276 3.79 1.15 N
Involuntarily 89 3.38 1.24 363 2.876  .004
APOA

Voluntarily 276  2.80 1.15 .
Involuntarily 89 2.47 121 363 2323  .021
ADOA

Voluntarily 276 3.79 0.88

Involuntarily 89 3.13 1.10 363 5.090  .000*
SAOCA

Voluntarily 276  3.35 1.00

Involuntarily 89 3.25 1.09 363 793 428
Genel Kaygi

Voluntarily 276  3.60 0.67 N
Involuntarily 89 3.97 0.77 363 3.917 .000
*: p<.05

When the occupational anxiety levels of preservice teachers according to
whether they chose their programs voluntarily or not is examined, along with JOA,
ESOA, SDOA, ApOA ve AdOA sub-factors, the overall anxiety level of preservice
teachers who did not choose their program voluntarily were found to be higher (
t(363)= 3.111 JOA, 3.644 ESOA, 2.876 SDOA, 2.323 ApOA, 5.090 AdOA, 3.917
GK, p<.05).
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The findings related to the occupational anxiety levels of preservice teachers in
both undergraduate programs and whether they are satisfied with their programs or
not can be found in Table 8.

Table 8

The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
According to Their State of Satisfaction with Their Programs

Group n X SD df t P

JOA

Satisfied 315 3.9 0.82

Unsatisfied 50  3.68 1.06 363 1543 128
ESOA

Satisfied 315 3.9 0.92

Unsatisfied 50 2.90 114 363 2245 028"
ISOA

Satisfied 315 372 0.99

Unsatisfied 50 371 1.09 363 0050  .960
CPOA

Satisfied 315 4.01 0.82

Unsatisfied 50 3.86 1.05 363 1186 236
SDOA

Satisfied 315 373 117

Unsatisfied 50 352 1.33 363 1149 251
APOA

Satisfied 315 279 1.19

Unsatisfied 50 236 1.08 363 2351 019*
ADOA

Satisfied 315 375 0.90

Unsatisfied 50 290 111 33 5116 000
SAOA

Satisfied 315  3.36 101

Unsatisfied 50 311 1.10 363 153 112
General Anxiety

Satisfied 315 357 0.68 X
Unsatisfied 50 326 0.84 363 2910 .004
*: p<.05

It is possible to see after examining table 8 that, according to the state of
satisfaction of preservice teachers with their programs, ESOA, ApOA and AdOA sub-
factors, as well as overall anxiety levels of preservice teachers who are unhappy with
their programs are higher (t(363)= 2.245 ESOA, 2.351 ApOA, 5.116 AdOA, 2.910
GA, p<.05).

The findings related to the occupational anxiety levels of preservice teachers in
both undergraduate programs and their grade levels can be found in Table 9.
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Table 9
The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
According to Their Grade Levels in Their Current Programs

Group n X SD df t P
JOA

1st Grade 185  3.73 0.87

4th Grade 181 405 0.82 364 -3.654  .000*
ESOA

1st Grade 185  3.10 1.00

4th Grade 181  3.38 0.99 364 -2.789  .006*
ISOA

1st Grade 185 355 0.97

4th Grade 181  3.88 101 364 -3.158  .002*
CPOA

1st Grade 185  3.89 0.89 .
4th Grade 181 409 0.82 364 2177 030
SDOA

1st Grade 185  3.55 1.23

4th Grade 181 3.85 112 364 -2.455 .015*
APOA

1st Grade 185  2.69 111

4th Grade 181  2.76 105 364 -0.541 589
ADOA

1st Grade 185  3.61 0.99

4th Grade 181 3.64 0.98 364 -0.284 176
SAOA

1st Grade 185  3.16 1.01

4th Grade 181 350 1ol 364 -3.165  .002*
General Anxiety

1st Grade 185 341 0.68 .
4th Grade 181 364 0.73 34 3141 002
p<.0564

Following the examination of table 9, it can be said that along with JOA, ESOA,
ISOA, CPOA, SDOA ve SAOA sub-factors, the overall anxiety level of first year
students are higher (t(364)= -3.654 JOA, -2.789 ESOA, -3.158 ISOA, -2.177 CPOA,
-2.455 SDOA, -3.165 SAOA, -3.141 GA, p<.05).

The findings related to the occupational anxiety levels of preservice teachers in both
undergraduate programs and their gender can be found in Table 10.
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Table 10

The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
According to Their Gender

Group n X SD df t P
JOA

Female 271 3.86 0.83

Male 92 3.9 0.95 361 -0880 379
ESOA

Female 271 3.24 0.93

Male 92 326 1.04 31  -0.180 857
ISOA

Female 271 3.64 1.00

Male 92 392 0.99 361 -2272 .024*
CPOA

Female 271 3.96 0.84

Male 92 409 0.88 sl  -1207 228
SDOA

Female 271 3.64 1.21

Male 92 385 112 31 ~ -1498 136
APOA

Female 271 2.62 1.11

Male 92 303 133 31 -2671  .008*
ADOA

Female 271 3.55 1.02

Male 92 388 0.82 31  -3140  .002*
SAOA

Female 271 3.34 0.99

Male 92 3.34 1.12 361 0028 978
General Anxiety

Female 271 3.48 0.69 -
Male 92 3.67 0.76 361 2130034
p<.05

Due to three participants not wanted to give information on their gender, the
analysis on whether gender has an effect on occupational anxiety levels was done on
363 participants. Following the examination of Table 10, it can be seen through the
investigation according to the participants’ gender that female students have a higher
level of anxiety both in terms of ISOA, ApOA and AdOA sub-factors and overall
anxiety levels (t(361)= -2.272 ISOA, -2.671 ApOA, -3.140 AdOA, -2.130 GA,
p<.05).

The findings related to the occupational anxiety levels of preservice teachers in
both undergraduate programs and whether they have previous job experience or not
can be found in Table 11.
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Table 11

The T-Test Results Related to the Occupational Anxiety Levels of Preservice Teachers
Depending on Having Previous Job Experience or Not

Group n X SD df t P
JOA

Experienced 136 4.07 0.73 363 3.463 .001*
Unexperienced 229 3.77 0.91

ESOA

Experienced 136 3.29 1.04 363 0.794 427
Unexperienced 229 320 0.91

ISOA

Experienced 136 3.91 0.92 363 3.021 .003*
Unexperienced 229 3.60 1.03

CPOA

Experienced 136 4.07 0.81 363 1.479 140
Unexperienced 229 393 0.88

SDOA

Experienced 136 3.89 1.02 363 2.626 .009*
Unexperienced 229 357 1.26

APOA

Experienced 136 291 1.25 363 2.156 .032*
Unexperienced 229 2.62 1.12

ADOA

Experienced 136 3.78 0.90 363 2.230 .026*
Unexperienced 229 354 1.02

SAOA

Experienced 136 3.40 1.01 363 1.104 270
Unexperienced 229 3.28 1.03

General Anxiety

Experienced 136 3.67 0.67 363 2.919 .004*
Unexperienced 229 344 0.73

p<.05

Table 11 shows that students who have no previous job experience have higher
overall anxiety levels, as well as higher levels in JOA, ISOA, SDOA, ApOA and
AdOA sub-factors (t(363)= 3.463 JOA, 3.021 ISOA, 2.626 SDOA, 2.156 ApOA,
2.230 AdOA, 2.919 GA, p<.05).

The findings related to the occupational anxiety levels of preservice teachers in both
undergraduate programs and the place they lived for the longest time can be found in
Table 12.
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Table 12

The ANOVA Results Relating the Occupational Anxiety Levels of Preservice Teachers
and The Place in Which they Lived for the Longest

Soruce of

variance SS df MS F p Difference
JOA

Between-group 7.796 2 3.898

In-group 263446 363 726 5371 005 oredeftown/borough
Total 271.242 365

ESOA

Between-group 2.301 2 1.151

In-group 338.251 363 .932 1235 292 -
Total 340.552 365

ISOA

Between-group 3.034 2 1.517

In-group 366.888 363 1.011 1.501 204 "
Total 369.922 365 )
CPOA

Between-group  4.812 2 2.406

In-group 267.977 363 .738 3.259 .040 -
Total 272.789 365

SDOA

Between-group 1.768 2 .884

In-group 518.406 363 1.428 619 539 -
Total 520.174 365

APOA

Between-group 7.098 2 3.549

In-group 504.750 363 1.390 2552 079 -
Total 511.849 365

ADOA

Between-group .164 2 .082 084 919
In-group 353.775 363 .975

Total 353.939 365

SAOA

Between-group 2.372 2 1.186

In-group 385.281 363 1.061 1117 328 -
Total 387.654 365

Gen. Anxiety

Between-group 2.728 2 1.364

In-group 185.570 363 511 2668 .071 -
Total 188.298 365

p<.05 ** Appendix a: The table concerning the descriptive statistics on the variable of the longest lived place (Table Al)

can be found in appendices
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For the ANOVA analyses, in order to avoid Type | errors, Bonferroni correction was
implemented. The new significance level was specified as p=0.016. As mentioned in
table 12, only significant difference was found among occupational anxiety sub-
factors was in JOA sub-factor [F(2.363) = 5.371; p<.016]. For the sub-factor of JOA,
post hoc tests were performed. At the end of these tests, the equality of variance was
not achieved, and the sampling groups were not equal; therefore, a stricter test,
Tamhane follow-up test was carried out and a significant difference between
preservice teachers who lived the longest in a city and in a village/town/borough. The
average of city (X=4.01) and village/town/borough (X=3.66) showed that preservice
teachers from village/town/borough have a higher JOA. However, when the effect
size was calculated, 112=.029 was found. This result shows a low effect size.
Therefore, the place in which preservice teachers lived the most has been noted to
have a very low amount of influence on their occupational anxiety. This situation can
be explained through the fact that the longest lived place variable can explain JOA
points at a very low level.

The findings related to the occupational anxiety levels of preservice teachers in
both undergraduate programs and their economical status can be found in Table 13.

Table 13

The T-Test Results Relating the Occupational Anxiety Levels of Preservice Teachers
and Their Economical Status

Group N X SD df T p
JOA

Low income 51 3.80 0.97

Middle-high income 315 3.90 0.84 364 -84 416
ESOA

Low income 51 3.16 1.04

Middle-high income 315 3.4 0.95 364 604 546
ISOA

Low income 51 3.68 111

Middle-high income 35 3.72 0.98 34 -27 828
CPOA

Low income 51 4.00 1.00

Middle-high income 315 3.98 0.84 84 13 89l
SDOA

Low income 51 3.63 1.32

Middle-high income 315 3.70 117 34 -431 666
APOA

Low income 51 251 1.05

Middle-high income 35 2.75 1.20 34 -1363 174
ADOA

Low income 51 3.73 1.03

Middle-high income 315 361 0.97 364 774 44l

(continued)
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Table 13 (continue)

SAOA

Low income 51 3.40 1.04

Middle-high income 315 331 1.02 364 584 589
General Anxiety

Low income 51 3.49 0.80

Middle-high income 315 353 0.70 34 367 74
p<.05

It can be seen in table 13 that there is not a significant difference between the
occupational anxiety levels of preservice teachers in respect to their economic status.

Discussion, Conclusion and Suggestions

When the results of the study carried out with the voluntary participants of first
year and last year Preschool and Primary Teacher Education Bachelor’s Program
preservice teachers from one university in Central Anatolia Region and one university
in Eastern Anatolia Region and limited to the sub-factors and anxieties related to the
teaching occupation that are in the ‘Occupational Anxiety Scale for Preservice
Teachers’ is shortly summarized, the occupational anxiety levels of Elementary
Education Department preservice teachers showed no difference in terms of their
current program, the type of high school they graduated from and their economical
status. However, motivational tools like their satisfaction levels with their program,
their voluntariness in the choice of their program and personal qualities, such as the
place they lived in for the longest time, their gender, grade and previous job
experience, showed differences in overall anxiety levels and different sub-factors like
economic/social and occupational exam.

When the findings obtained from this study are compared to the literature, the
results show an interesting image. The source of motivation for preservice teachers in
choosing the teaching profession has been shown to be the economical/social
dimensions of being a teacher, being a respected occupation, the high rates of
appointments for teachers and a high adoration for children (Deliveli, 2021; Ozcan &
Eramil, 2018; Yurdakal, 2019). When they start pre-service training on teacher
education, once again, they experience the same amount of anxiety (ESOA, SAOA
and ApOA). This situation brings about this question: What factors play a part in
turning decisive motivators in the choice of profession (Yurdakal, 2019) into pre-
service anxiety? This question might have many explanations. One of such
explanations is that the anxiety might be connected to the reference to the social-
societal dimension (Boiger & Mesquita, 2012), with the situations teachers face in
elementary education level. In the society, the situations Preschool teachers and
primary school teachers as two important stakeholders of elementary education level
face is directly proportional primarily to the economic outcomes and perception
towards the teaching profession (Ozdemir & Orhan, 2019; Unsal, 2018). The last aim
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among the three that are mentioned in the five-year Teacher Strategy Document
created by the Ministry of National Education and published in 2017 is that the
perception of teachers should be improved, and the status of teachers should be
reinforced. For this purpose, it is intended that not only in the society, but also inside
the education system and among one of the biggest groups in the Republic of Tiirkiye,
namely teachers, the perception of the occupation be improved, and its status be
strengthened (Teacher Strategy Document, 2017). Although the teaching occupation
is considered to be among the occupations that require expertise, teachers believe that
their occupation has lost its value in society (Yiiksel & Denktag, 2021). Along with
that, Preschool teachers voice out their discomfort in the point of view that they are
seen as a ‘babysitter’ in society (Can & Kilig, 2019). Similarly, mothers from different
job areas have also relayed that Preschool teachers are seen as babysitters (Tiirkoglu,
2018). Inreality, in society, Preschool teachers want to be accepted as a teacher, which
is an occupation that requires expertise (Ertiirk, 2012). Additionally, it has been
underlined that Preschool teachers are under stress due to their desire to reflect the
education they received from their superiors during their undergraduate education
(Mahmood & Sak, 2019). For the preservice teachers to go through a process in their
undergraduate education that is in line with scientific developments, in both
pedagogical and developmental areas, also touching upon the importance of the
participation of parents, helps them to become aware of their role as a teacher (Ertiirk
et al., 2014). The occupation-related difficulties faced by another stakeholder of
elementary education, primary school teachers since the last couple of years of 20th
century (Unsal & Aktas, 1999) until now (Alict & Yalginkaya, 2019; Aslan &
Agiroglu-Bakir, 2018; Kozan et al., 2021) can be listed as relations with students,
work conditions, relations with parents and relations with colleagues. Similarly, in
different countries, teachers working in primary, secondary or high school levels also
mentioned communications with administration, students’ individual difficulties,
teacher perceptions and the authority of the government as the source of their
occupational anxiety (Haydon et al., 2018; Kim et al., 2022; Skaalvik & Skaalvik,
2015).

For the study at hand, the reason for middle level anxiety in terms of economic
status can be due to the salary difference between teachers in public schools and
private schools. Some studies underline the fact that primary school teachers working
in private schools go through more occupational anxiety than the ones working in
public schools (Kozan et al., 2021), while other studies show an exact opposite result
(Giines, 2021). These differences can be attributed to the prestige as a teacher,
perceived workload, relations with families and colleagues, relations with the school
administration, as well as economical reasons (Deliveli, 2021; Kosar, 2018). The
middle level anxiety for economical concerns can also be connected to the middle
level anxiety about appointment-related anxiety. The fact that elementary education
preservice teachers have a higher anxiety related to being appointed as a teacher can
be interpreted as them planning to work at a public school. Even though appointment
rate to public schools for elementary school level is higher than other subjects, some
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certain situations like the increasing number of graduates, the appointment
opportunities of people from different subjects can create anxieties over not being able
to get the required points from Public Personnel Selection Examination (Kamu
Personeli Se¢me Sinavi, KPSS) to get appointed as a teacher at a public school
(Deliveli, 2021; Unsal, 2018; Yilmaz, 2019). When the area of Preschool teachers is
tackled, following The Principles of Teaching Fields, Appointment and Lecturing
order of the Board of Education and Discipline dated 20.02.2014 and numbered 9, it
is seen that the graduates from Preschool Teacher Education or Child Development
and Education Bachelor’s Programs can be appointed as Preschool teachers provided
that they get a high enough score from KPSS. The Child Development Open
Education undergraduate program that was launched under Istanbul University Open
and Distance Education Faculty (AUZEF) in 2018 allows for the opportunity of
second university without any exams. The preservice teachers who graduated from
Preschool Teacher Education Bachelor Programs might be thinking that they might
face problems due to the addition of the candidates graduating from the open
education program with a quota of 1500 students (YOK, 2022) to the appointment
process and these thoughts might cause them to feel more anxiety with regards to
being appointed as a teacher.

When the results from the data analysis were examined, there was no difference
found between the occupational anxiety of preservice teachers and their programs, the
type of high school they graduated from or the economic status of their families. While
this result is in line with some of the literature (Korucu & Biger, 2017), it shows
differences with the studies of Glimriik¢ii-Bilgici and Deniz (2016a), and Giimriik¢ii-
Bilgici and Deniz (2016b). While this difference can be a result of the fact that the
participants of the study at hand being the students in Elementary Education
Departments (first and last year) while the participants in other studies were a part of
Preschool Teacher Education Bachelor’s Program (first and third year), it can also be
attributed to the difference between the demographic differences between the sample
groups (the type of high school graduated). The teaching practicum class that is carried
out in the last year might have lowered the influence of the type of high school they
graduated on their occupational anxiety of preservice teachers. Having a direct
experience with children allows preservice teachers to put the information they
learned during their education to practice and gives them opportunities of observing
children, noticing their own restrictions and limits as a teacher as well as changing to
fix their deficits.

Another finding shows that preservice teachers who did not choose their own
programs willingly have a higher level of JOA, ESOA, SDOA, ApOA and AdOA,
along with overall occupational anxiety level than preservice teachers who voluntarily
chose their programs. Also, the JOA, ApOA, AdOA, as well as the overall anxiety
levels of the preservice teachers who are not satisfied with their current programs are
higher than others who are satisfied with their programs. Related literature also shows
similar results (Akalin, 2016; Giimriik¢ii-Bilgici & Deniz, 2016b). This finding points



22 Kader Karadeniz Akdogan et al.

towards the necessity of doing career planning regarding the teaching profession with
a focus on the interest and skills of the individual before any applications related to a
job or career (Gergek, 2018; Ozcan & Eranil, 2018; Piskin & Parlar, 2021; Yurdakal,
2019).

When results are considered at the grade level, preservice teachers studying in
their first year feel more anxiety in terms of JOA, ESOA, ISOA, CPOA, SDOA and
SAOA, along with overall occupational anxiety than preservice teachers in their last
year. There was no significant difference in terms of ApOA and AdOA. These results
are similar to some literature (Yilmaz, 2019) while opposing some studies
(Gumriik¢ii-Bilgici & Deniz, 2016b). This difference might be attributed to different
reasons. The reason for no difference in appointment-oriented anxiety for either grade
can be attributed to the fact that all graduates from both programs face similar
concerns about being appointed as a teacher in public schools. This situation can stem
from the fact that, the difference between the number of appointments to public
schools and the number of graduates will gradually increase in the period when first-
year teachers will graduate. On the other hand, the fact that pre-service teachers in
their final year are aware of the limitations of employment opportunities in the private
sector or the limitations of different career options may also be explanatory for this
finding.

When results are investigated in terms of gender, compared to male preservice
teachers, female preservice teachers have a higher level of anxiety in terms of ISOA,
ApOA and AdOA, along with the overall anxiety level. When these results are
compared to the literature, both similar and opposing studies can be found. In general
anxiety results, some differences can be found in terms of seeing no significant
differences between genders (Glimriik¢ii-Bilgici & Deniz, 2016a; Glimriikgii-Bilgici
& Deniz, 2016b; Ozcan et al., 2018; Yilmaz, 2019) and male preservice teachers
having a higher level of anxiety (Tican, 2020); on the other hand, there are similarities
with some studies in terms of female preservice teachers having higher levels of
anxiety (Adigiizelli, 2015; Akgiin & Ozgiir, 2014; Cubuk¢u & Dénmez, 2011; Garcia-
Martinez et al., 2021; Kwok & Ng, 2016; Pierceall & Keim, 2007; Shaw et al., 2017,
Varol et al., 2014). When the topic is considered on a societal basis, elementary
education level teaching can be said to fit women more (Ongéren, 2019; Seker and
Capri, 2020; Yalcin et al., 2017) or it can be said that the increasing societal gender
role has a hand in this situation. In a culture where women are expected to adapt
(Aslan, 2015; Garcia-Martinez et al., 2021) and aggressiveness is tolerable for men
(Aslan, 2015), it takes time for the gender perception to change within the society
(Esen et al., 2017; Pekel, 2019). When studies in Tiirkiye on the topic of gender are
investigated, even though the changes in the perception of gender roles, especially for
women, can be seen (Esen et al., 2017; Unal et al., 2017; Pekel, 2019), it is thought
that female preservice teachers internalize gender related responsibilities more and
force themselves to be successful in both their work and private lives (Aslan, 2015;
Esen et al., 2017), which might cause further anxiety for them (Pekel, 2019.)



Examination of the Occupational Anxiety Levels of Elementary Education Preservice Teachers 23

It has been found out that preservice teachers with no job experience have a
higher level of anxiety in terms of JOA, ISOA, SDOA, ApOA and AdOA, along with
the overall occupational anxiety levels, than preservice teachers with previous job
experience. These findings go hand in hand with the literature (An et al., 2021; Ma &
Cavanagh, 2018) and put forth the importance of having experience in any occupation.
The use of an online practicum platform in a study to develop experience with the
help of online tools has shown a positive influence in lowering anxiety in preservice
teachers (Theelen et al., 2020). Another experience development study is an action
research including preservice teachers (Kennedy-Clark et al., 2018) and the process
of writing diaries as a part the action research and keeping them was found to lower
anxiety in preservice teachers.

Anxiety is a strong emotional dynamic that intensifies stress (Prilleltensky et al.,
2016) and per the results of this study, it does not only stem from personal reasons.
Specifically, occupational anxiety has societal factors as well as individual ones, along
with social and emotional sides. Individual factors can be changed with societal
strengthening, while emotional factors can be changed with social support. When it is
considered that elementary education teachers are the first professionals in an
individual’s life that communicate with them on a systemic and regular basis that
support their learning process and guide them, as well as the consideration that ‘the
new generation is their creation’ (Secretariat of Atatiirk Research Centre [ATAM],
2022), as mentioned by Mustafa Kemal Atatiirk to the members of Teachers Union
Congress on August 26, 1924, some steps in line with global improvements and
scientific developments to lower the occupational anxiety felt even before the
beginning of their duty should be taken. These steps can be in different directions like
individual-societal dimension, exhibiting current state and finding effective methods
to fix it with the help of scientific research and career studies.

It can be suggested that teacher education also includes non-academic skills and
self-improvement (Holzberger et al., 2021). The first suggestion relating to this step
is about the improvement of observation skills in teacher education programs. For
preservice teachers in their first year, along with not receiving any courses related to
their major, having no practical experience and not having an extensive knowledge of
their program may cause anxiety. In this process, it might be good for the new students
to have an extensive orientation program about the 4-year undergraduate program,
along with an observation opportunity for them to learn about their area from the first
year. While it is possible to use face-to-face environments to develop such experience,
online tools like augmented reality, virtual reality or artificial intelligence can also be
used. Also, it might be possible to create small groups with preservice teachers and
organize workshops that cover all sub-dimensions of the area to allow them to
recognize the situations that create anxiety for them, discuss and come up with
solutions. Having previous job experience is connected to the idea of ‘I can do it’ in
the preservice teachers’ mind and improves their self-confidence. For preservice
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teachers, some part-time job opportunities, especially related to the areas they are
studying under, can be created.

Another step is creating a social support environment (Beehr & McGrath, 1992).
This step should move forward in a way that starts from career choice and includes
pre-service training. It is suggested for career choice that career guidance practices
start from early ages. Deciding on studying in education departments depending on
the points received from the university entrance exam rather than on a voluntary basis
might cause dissatisfaction with their own program, create hardships throughout
undergraduate life and anxiety about occupation choices. In this context, career
guidance practices regarding occupation introduction and choices can be suggested to
start from middle school level. The social support within the pre-service training can
include a “Preservice Teacher Portfolio” that is a prerequisite for graduation and
covers the four years of undergraduate education including the titles of teaching skills,
self-improvement and so on, which might be helpful for preservice teachers to grow
more equipped professionally. The preservice teachers can present their portfolios to
their classmates and professors in their department. A suggestion of “Preservice
Teacher Portfolio” can be put forward for the Council of Higher Education as a
mandatory part of undergraduate programs.

It can also be suggested that preservice teachers do interdisciplinary and
broadscale research studies that focus on occupational anxieties. Some studies that
use qualitative research methods can be planned to openly exhibit the reasons
affecting preservice teachers' anxiety levels. Along with that, some experimental
studies can be carried out with the training sessions with first years on career planning
and emotion management. Further down the line, the longitudinal effect can be
presented. The teaching profession is a job that includes countless subjects under it.
Along with elementary education level, a multidimensional comparison regarding
occupational anxiety can be made between other preservice teachers in other
departments. After the examination of the results, some changes in terms of creativity,
communication, personal and social development, academic climate and cultural
sensitivity, inclusivity can be made to the undergraduate programs following the
results. Apart from those, preservice teachers can be guided to actively participate in
scientific research processes.

Creating a stable base in this area by doing systematic career planning from early
childhood. In the early childhood period, with the support of social-emotional
development along with academic skills, individuals can grow up to be skilled in
emotional management, problem solving, emotional resilience and flexible thinking.
Along with these suggestions, workshops on how to deal with stress and anxiety can
be given. This way, individuals who learn how to handle their body and thoughts in
terms of anxiety will have the opportunity to use their potential and skills more
efficiently in the university years in which they receive occupational education.



Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi
Yil: 2024, Cilt: 57, Say::1, 1-59
=2 DOI: 10.30964/auebfd.1120906, E-ISSN: 2458-8342, P-ISSN: 1301-3718

Temel Egitim Béliimii Ogretmen Adaylarinin Mesleki
Kaygi Diizeylerinin Incelenmesi

MAKALE TURU Bagvuru Tarihi Kabul Tarihi Erken Goriiniim Tarihi
Arastirma Makalesi 24.02.2022 27.01.2023 29.02.2024

Kader Karadeniz Akdogan (- *

Ankara Universitesi

Emel Durmaz ()2
Ankara Universitesi

Ilayda Kimzan(") 3

Mugla Sitk1 Kogman Universitesi

Asiye Parlak Rakap(") 4
Bartin Universitesi
Oz

Bu aragtirmada Temel Egitim Boliimii 6gretmen adaylarinin mesleki kaygi diizeylerinin farkli
degiskenlere gore incelenmesi amaglanmistir. Arastirma, nicel aragtirma yaklagimi kapsaminda
tarama modelinde ylriitilmiistiir. Aragtirmanin ¢aligma grubunda 1. ve 4. sinifa devam eden
Okul Oncesi ve Smif Ogretmenligi Lisans Programinda 6grenim goren 6gretmen adaylar yer
almaktadir. Veriler Cab1 ve Yalgmalp (2013) tarafindan gelistirilen “Ogretmen Adaylarina
Yoénelik Mesleki Kaygi Olgegi (MKO)” araciligiyla toplanmustir. Ogretmen adaylarinin
mesleki kaygi diizeyleri 6grenim goriilen program, mezun olunan lise tiirli, programu isteyerek
se¢me durumu, programdan memnun olma durumu, sinif diizeyi (1. Sinif ve 4. Smif), cinsiyet,
daha once bir iste ¢alismis olma durumu, en uzun siire yasanan yer ve ekonomik durum
degiskenlerine gore incelenmistir. Bulgular 6zetlendiginde, Temel Egitim Bolimii 6gretmen
adaylarinin kaygi diizeylerinde 6grenim gordiikleri program, mezun olduklari lise tiirii, ve
ailelerinin ekonomik durumu degiskenleri agisindan bir farklilik bulunmadigi goriilmistiir.
Ancak, programi isteyerek segme, programdan memnun olma gibi motivasyonu belirleyen
araglar ve en uzun siire yagadiklar1 yer, cinsiyet, sinif, daha 6nce bir iste ¢alismis olma durumu
gibi kisisel 6zellikler agisindan genel kaygi diizeylerinde ve kayginin ekonomik/ sosyal, atanma
gibi ¢esitli alt boyutlarinda farkliliklar oldugu goriilmiistiir

Anahtar sozciikler: Mesleki kaygi, dgretmen adayi, temel egitim, okul dncesi egitim, siif
egitimi, erken ¢ocukluk

Sorumlu Yazar: Ars. Gor., Egitim Bilimleri Fakiiltesi, Temel Egitim Bélimii, Okul Oncesi Egitimi

Anabilim Dali, E-posta: kkaradeniz@ankara.edu.tr, https://orcid.org/0000-0001-6194-5591

2Ars. Gér., Egitim Bilimleri Fakiiltesi, Temel Egitim Boliimii, Okul Oncesi Egitimi Anabilim Dali, E-posta:
drmzemel@gmail.com, https://orcid.org/ 0000-0003-3152-626 X

Dr., Egitim Fakiiltesi, Temel Egitim Boliimii, Okul Oncesi Egitimi Anabilim Dali, E-posta:
ilaydakimzan@mu.edu.tr, https://orcid.org/ 0000-0002-0743-3162

“Dog. Dr., Egitim Fakiiltesi, Temel Egitim Boliimii, Okul Oncesi Egitimi Anabilim Dal, E-posta:
arakap@bartin.edu.tr, https://orcid.org/0000-0001-8315-8628


https://orcid.org/1234-1234-1234-1234
https://orcid.org/0000-0001-6194-5591
https://orcid.org/0000-0003-3152-626X
https://orcid.org/0000-0002-0743-3162
https://orcid.org/0000-0001-8315-8628

26 Kader Karadeniz Akdogan ve dig.

Ogretmenlik meslegi; toplumsal gelismeyi saglamak icin insan yetistirme
islevini tistlenen ve sosyal bir sistem olan okulun en 6nemli 6gelerinden biridir. Okul
yOnetimi, meslektaglar, 6grenciler ve ebeveynler gibi farkli bilesenleri igeren okul
sistemi i¢inde 6gretmen olmak, gesitli sorumluluklar1 da beraberinde getirmektedir.
Nitelikli bir egitim Ogretim siireci gec¢irmek igin gilincel geligmeleri izleyerek
ogretmenlik becerilerini gelistirmek, 6gretmenlik mesleginin sorumluluklari arasinda
ele almabilir. Ogretmenlik mesleginin ¢cok boyutlu yapisindan dolayi, 6gretmenler
farkli kisilerle iletisim kurmak zorundadirlar. Bu nedenle 6gretmenlerin ayni zamanda
iletisim becerileri yiiksek bireyler olmalar1 beklenmektedir. Ogretme, simf ydnetimi,
konu alani uzmanhgi, 6grenci danigmanligi, derslerin planlanmasi/dgretilmesi, ilgi
¢cekme, diisiinmeyi saglama, arag-gere¢ kullanma, etkili yonetme ve rehberlik etme,
pekistirme, degerlendirme, Ogrenci ile olumlu iliski kurma gibi birgok farkli
sorumluluk da 6gretmenlere atfedilen gorevler arasinda yer almaktadir (Gokce ve
Erdem, 2015). Ogrenciyi tanima ve degerlendirme, gelisimini izleme, simf ici
Ogrenme-ogretme  siireclerini planlama, okul-aile-toplum iligkilerini saglama ve
yiiriitme, program bilgisine sahip olarak ilgili igerikleri planlama gibi kisisel/mesleki
degerler agisindan cesitli yeterliklere sahip olmasi beklenen &gretmenlerin (Tiirk
Egitim Dernegi [TED], 2009) heniiz 6gretmenlik meslegini yapmaya baslamadan
once ya da basladiklarinda gesitli kaygilara sahip olmalar1 kaginilmaz bir durumdur.

Kaygiyla ilgili yapilan pek ¢ok ¢aligsma kaygiyi farkl sekillerde tanimlamigsa da
ortak nokta olumsuz bir duygu olarak ele alinmasidir. Bununla beraber, her ne kadar
bazi arastirmacilar tarafindan tek boyutlu bir deneyim olarak goriilse de Farkli
Duygular Kuramma (Differential Emotions Theory) gore korku, iiziintli, ofke,
utang/utangaclik, su¢luluk ve ilgi duygularindan en az ikisini; bazi durumlarda daha
fazlasini igeren bir duygu Oriintiisii olarak kabul gormektedir (Izard ve Buechler,
1980). Kaygi tepkisel degildir ve caresizlik durumlarinda ortaya g¢ikmaktadir
(Mandler, 1980). Son caligmalar ise kayginin zaman zaman korkuyla karigtirilan;
gerginlik hissetme, endise duyma gibi sosyal-duygusal veya kan basincinin
yiikselmesi gibi fiziksel etkilerin ortaya ¢iktigi duygusal bir durum olduguna isaret
etmektedirler (American Psychological Association [APA], 2022). Bu ¢alisma
baglaminda kisaca tanimlanacak olursa kaygi, kisinin kendisi ya da sevdiklerinin
yasama ihtimali olan kétii olaylara iligskin endisesidir (Scott, 1980; Shiota ve Kalat,
2012).

Alanyazinda, 6gretmenler ve 6gretmen adaylarinin kaygi yasamasina neden olan
durumlari, kaygt diizeylerini ve kaygi duymalarinin farkli degiskenler ile iligkisini ele
alan ¢esitli caligmalarin yer aldig1 goriilmektedir (Cabi1 ve Yalginalp, 2013; Erdas ve
dig., 2017; Frrat-Durdukoca ve Demir-Atalay, 2019; Gumrikgii-Bilgici ve Deniz,
2016a; Glumriik¢ii-Bilgici ve Deniz, 2016b; Kafkas ve dig., 2010; Pehlevan ve dig.,
2017; Serin ve dig., 2015; Sharma ve dig., 2006; Teke ve Koc, 2017;). Fuller (1969),
Ogretmenlerin kaygilarimi bireyin kendisinden kaynaklanan ben-merkezli kaygilar,
ogreticilik gorevinden kaynaklanan gorev-odakli kaygilar ve ogrencilerden
kaynaklanan 6grenci-odakli kaygilar olmak tizere ii¢ basglikta toplamigtir. Disiplin ile
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iligkili konular, 6grenci giidillenmesi (motivasyonu), bireysel farklar, 6grenme
sorunlari, 6gretmen yeterlikleri, programi uygulamakta ¢ekilen giigliikler ve program
dist sorumluluklar, sinif mevcudu, materyal yetersizligi gibi durumlar 6gretmenlerin
yasadiklar1 mesleki kaygilar arasinda yer almaktadir (Behets, 1990; McCormack,
1996; Meek ve Behets, 1999). Bu kaygilara ek olarak dgretmenlerin egitim-dgretim
yaptiklart sinif diizeyine gore deneyimledikleri kaygilar degiskenlik gosterebilir.
Farkli gelisim ozellikleri ve gereksinimleri olan ¢ocuklarla ¢alisan 6gretmenlerin
yasadiklar1 kaygilar da gesitlilik gostermektedir. Okul dncesi egitimi ve sinif egitimini
kapsayan temel egitimdeki 6gretmenler egitimin ilk kademesinde ve daha kiigiik yas
grubundaki c¢ocuklarla caligmaktadirlar ve bu durum diger branglarda galisan
Ogretmenlerden farkli kaygilar yasayamalarina sebep olabilir. Lisans egitimi
stirecinde bu kaygilarin saptanmasi ve kaygilar1 gidermeye ya da azaltmaya yonelik
calismalarin yapilmasi heniiz egitim-6gretime baslamamig 6gretmen adaylari igin
rahatlatic1 olacaktir. Ogrenim gordiikleri iiniversitelerin kaygi ydnetimine yonelik
calismalari ile farkindalik kazanan 6gretmen adaylart meslege bagladiklarinda daha
verimli egitim-0gretim siireci gecirebilirler. Alanyazinda farkli branglara yonelik
mesleki kaygi durumlarini ele alan galigmalar olsa da temel egitimdeki branslar igin
sinirli sayida ¢aligmanin yapildigi goriilmektedir.

Erken ¢ocukluk egitimi, 0-8 yas donemini kapsamakta (National Association for

the Education of Young Children [NAEYC], 2009) ve bu dénem Tiirkiye’de 3-10 yas
arasini kapsayan temel egitim kademesine denk diismektedir. Erken ¢ocukluk egitimi
kademesinde, okul Oncesi egitimle birlikte ¢ocuklarin fiziksel, zihinsel, sosyal-
duygusal ve dil gelisimleriyle birlikte 6zbakim becerilerinin de desteklenmesi, yani
temel beceri ve aliskanliklarin kazandirilmasi amaglanirken; sinif egitimiyle okuma-
yazma, aritmetik, yurttaglik, okuma aligkanligi, okuryazarlik, {ist diizey diisinme
becerileri gibi cagdas ve giincel bilgi, beceri ve aliskanliklarin kazandirilmasi
hedeflenmektedir. Cocuklarin saglikli bir sekilde biiyiiyebilmesi ve gelisebilmesi igin;
erken donemlerde kazandiklari deneyim, edindikleri bilgi ve beceriler oldukca
Onemlidir. Bu deneyimler ayn1 zamanda ¢ocuklarin 6grenmeye karst olumlu (pozitif)
tutumlar gelistirmelerine de yardimeci olmaktadir (Milli Egitim Bakanligi [MEB],
2013).

Hizmet dncesi 6gretmen yetistirme programlari, 6gretmenlige iliskin bakis agisi
gelistirme, dgretmenlikle ilgili bilgi ve farkindaligin artirilmasi agisindan 6nemlidir
(Suarez ve McGrath, 2022; Tutkun ve Aksoyalp, 2010). Ogretmen yetistirme lisans
programlart 2018 yilinda Yiiksekogretim Kurulu (YOK) tarafindan yeniden
diizenlenmis ve programlarda cesitli degisiklikler yapilmistir. Okul Oncesi
Ogretmenligi Lisans Programinda yapilan degisikliklerle birlikte kuramsal (teorik)
ders saatlerinde artis olurken derslerdeki uygulama saatleri azaltilmistir. Yaparak
yasayarak 0grenme temelinde ele alindiginda uygulamali derslerin kaygiy1 azaltmada
onemli rol oynadig1 goriilmektedir (Van der Sandt ve O'Brien, 2017). Ayrica, eski
programda zorunlu dersler arasinda yer alan bazi dersler de (Anne-Baba Egitimi,
Yaraticilik ve Gelistirilmesi vb.) yeni lisans programinda se¢imlik ders olarak yer
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almistir. Bu tiir derslerin ¢cocugun velisiyle iletisim, kendi meslektasiyla iletigim,
kargilagtig1 sorunlara cesitli ¢ozlimler iiretebilme gibi pek cok agidan ve ¢ok yonlii
olarak Ogretmen adaymi gelistirecegi diisiiniilebilir. Bu gelisimin olas1 kaygiy1
onlemede olumlu bir etkisinin olacag1 sdylenebilir. Benzer durum, Sinif Ogretmenligi
Lisans Programi’nda da goriilmektedir; yapilan diizenlemelerle birlikte zorunlu ders
sayilari azaltilmis ve se¢imlik ders sayilari artirilmigtir. Sinif 6gretmenleri igin temel
becerileri igeren bazi dersler (Ilk Okuma Yazma dersi vb.) ise on kosul olabilecek
derslerden daha onceki donemlere yerlestirilmistir. Ogretmen Yetistirme
Programinda alinan derslerin ve programda izlenilen siiregte “yaparak yasayarak
6grenme” ilkesinin goz Oniinde bulundurulmasinin (Atanur-Baskan ve dig., 2006),
meslege iliskin kaygiyr onlemede etkisinin olacagi diisiiniilebilir. Bu kapsamda
degerlendirildiginde birinci sinifta hissedilen mesleki kaygiyla sonraki siniflarda
hissedilen kaygi, boyut bakimindan farklilasabilir.

Bu dogrultuda, bu arastrmanin amaci Temel Egitim Bolimii 6gretmen
adaylariin mesleki kaygi diizeylerinin farkli degiskenlere gore incelenmesidir. Bu
amag dogrultusunda yanit aranan sorular agagida yer almaktadir:

1. Temel Egitim Bolimii 6gretmen adaylarinin mesleki kaygilari ne diizeydedir?

2. Smif Ogretmenligi Anabilim Dalinda 6grenim géren dgretmen adaylarmin
mesleki kaygisi ne diizeydedir?

3. Okul Oncesi Ogretmenligi Anabilim Dalinda 6grenim géren &gretmen
adaylariin mesleki kaygisi ne diizeydedir?

4. Temel Egitim Boliimiinde 6grenim goren 6gretmen adaylariin mesleki kaygi
diizeyleri farkli degiskenlere (6gretmen adaylarinin mezun olduklart lise tiird,
programi isteyerek se¢me durumlari, programdan memnun olma durumlari, sinif
diizeyleri, cinsiyetleri, daha dnce bir iste ¢alismis olma durumlari, en uzun siire
yasadiklar1 yer, ekonomik durum) gore farklilik gostermekte midir?

Yontem

Bu baglik altinda arastirma modeli, ¢alisma grubu, veri toplama araglari,
verilerin ¢oziimlenmesi, etik konularinda bilgi verilmistir.

Arastirma Modeli

Bu arasgtirma, tarama modellerinden birisi olan betimsel tarama modelinde
yliriitiilmiigtiir. Tarama modelinde simdiki ya da ge¢mis durumlar kendi kosullar
i¢inde, var oldugu sekliyle tanimlanmaktadir (Karasar, 2014). Betimsel tarama modeli
arastirmanin yiiriitildiigli grupta yer alan bireylerin bir durumla ilgili goriislerinin,
tutumlarinin alindigi, olgu ve olaylarin betimlendigi caligmalardir (Karakaya, 2012).
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Betimsel caligmalar olani oldugu gibi tanimlamaya c¢alisan calismalardir (Erkus,
2021).

Calisma Grubu

Aragtirmanin yiiriitiildiigii calisma grubunda yer alan katilimcilarin programlara
ve sinif diizeylerine gore dagiliminin yer aldigi bilgilere Tablo 1°de yer verilmistir.

Tablo 1
Calisma Grubunda Yer Alan Katilimcilarim Programlara ve Swuif Diizeylerine Gore
Dagilimi

Program Simif Toplam

1. simif 4. simf

Okul Oncesi Ogretmenligi 83 113 196

Sinif Ogretmenligi 102 68 170

Toplam 185 181 366

Arastirma, 2018-2019 6gretim yilinda I¢ Anadolu ve Dogu Anadolu Bélgesi’nde
bulunan birer iiniversitenin Okul Oncesi (O00) ve Sinif Ogretmenligi (SO) Lisans
Programlarina devam eden goniillii 1. ve 4. sinif 6gretmen adaylariyla yiiriitiilmiistiir
(n=366). Arastirma sorulart dogrultusunda karsilastirma yapabilmek i¢in amaclh
olarak Okul Oncesi ve Simif Ogretmenligi Programlari’ndaki 6gretmen adaylarmin 1.
ve 4. smf Ogrencileri segilmis ve Ornekleme yontemi olarak amacgli orneklem
cesitlerinden kolay ulasilabilir 6rneklem seg¢ilmistir. Kolay ulasilabilir drneklem,
hizli, pratik ve daha az maliyetli olmasi1 yaninda arastirmacilarin kisilere ulagsmasinin
goreli olarak daha kolay oldugu durumlarda tercih edilen bir 6rnekleme yontemidir
(Yildirim ve Simsek, 2006). Arastirmaya katilan 6gretmen adaylariin 210’u (%57,4)
I¢ Anadolu’da yer alan {iniversitede, 156’s1 (%42,6) ise Dogu Anadolu’da yer alan
{iniversitede dgrenim goriirken; bunlarin 196’s1 (%53,6) Okul Oncesi Ogretmenligi,
170’1 Smif Ogretmenligi programlarina devam etmekte; ek olarak simiflara gore
ogrencilerin 185’1 (%50,5) birinci sinifta ve 181°1 (%49,5) son sinifta bulunmaktadir.

Veri Toplama Araclar

Bu aragtirmada arastirmacilar tarafindan hazirlanan “Demografik Bilgi Formu”
ve Cab1 ve Yalgmalp’in (2013) gelistirdigi “Ogretmen Adaylarma Yonelik Mesleki
Kaygi Olgegi (MKO)” Cabi’dan izin almarak kullanilmistir. Calismaya katilmadan
once 6gretmen adaylarindan goniillii olarak katildiklarini belirttikleri Goniilli Katilim
Formunu doldurmalar1 istenmistir.

Ogretmen Adaylarma Yoénelik Mesleki Kaygi Olgegi (MKO), 45 maddeden ve
sekiz faktorlii bir yapidan olusmaktadir. Gelistirilen 6lgegin yap1 gegerligi faktor
analizi ile incelenmis, KMO degeri .92 olarak belirlenmistir. Temel bilesenler analizi
kullanilmis ve faktor sayilarinin toplam varyansin 2/3 {inii kapsamast ile 6z degerlerin
cizgi grafigine dayanarak § alt faktor saptanmistir. Tiim faktdrlerin toplam varyansi
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aciklama yiizdesi 65.724 bulunmustur. Maddelerin ortak faktor varyanslarinin 1.00’a
yakin ya da 0.66’nin iistiinde oldugu goriilmiistiir. Faktorler: Goérev merkezli kaygi
(GMK) (14), ekonomik/ sosyal merkezli kaygi (ESMK) (7), 6grenci/ iletisim merkezli
kaygi (OIMK) (6), meslektas ve veli merkezli kaygi (MVMK) (5), kisisel gelisim
merkezli kaygi (KGMK) (4), atanma merkezli kaygi (AMK) (3), uyum merkezli kayg1
(UMK) (3) ve okul yonetimi merkezli kaygi (OYMK) (3) dir. Faktorlerin diizeltilmis
madde-toplam puan korelasyonlari 0.23 ile 0.73 arasinda, Cronbach alfa katsayilari
ise 0.94 ile 0.67 arasinda degismektedir.

Verilen cevaplar degerlendirildiginde araliklarin esit oldugu varsayilmis ve puan
aralig1 hesaplanmigtir. Hesaplamalara gore aritmetik ortalamalar igin puan araliginin
0.80 oldugu goriilmiistiir (Puan Aralig1 = (En Yiiksek Deger — En Diisiik Deger)/5 =
(5 - 45 = 4/5 = 0,80). Bu hesaplama sonucunda aritmetik ortalamalarin
degerlendirme araliklari: 1.00-1.80 aralig1 en yiiksek, 1.81-2.60 aralig1 yiiksek, 2.61-
3.40 aralig1 orta, 3.41-4.20 aralign diigik ve 4.21-5.00 araligi ¢ok diisiik diizey
seklindedir (Cabi1 ve Yalgialp, 2013).

Yapilan giivenirlik analizi sonucunda Faktor 7 (UMK) i¢in Cronbach alfa degeri
.632’dir ve .7°den diisiiktiir. Bu nedenle, giivenirligi teyit etmek adina maddeler arast
korelasyonlara bakilmistir. Briggs ve Cheek’in (1986) onerdigi {izere maddeler
arasindaki korelasyon .2 ile .4 arasinda degistigi siirece Olgek giivenilir kabul
edilmektedir. Faktdr 7°nin sahip oldugu maddeler arast korelasyon bu sarti
saglamaktadir (.290; .312; .530). Biitiin bunlar géz 6niine alindiginda 6lgegin bu

calismanin verileri baglaminda giivenilir oldugu goriilmiistiir.

Olgekte yer alan bazi ifadeler, Cabi’dan alman izin dogrultusunda
degistirilmigtir. Bu degisiklikler okul oncesi kademesinde kullanilan dilin diger
kademelere gore farkli olmasi, program yapist ve hitap ettigi yas grubu gibi
sebeplerden dolay: yapilmistir. Bu durum 6lgme ile ilgili bir sorun yaratmayip sadece
O0gretmen adaylarinin  sorulart anlamlandirmasini  kolaylagtirmak amaciyla
yaptlmigtir.  Degistirilen ifadeler; okul oncesinde “ders” yerine “etkinlik/sinif”,
“Ogrenci” yerine “cocuk”, “problemli Ogrenciler” yerine “istenmeyen davranis
gosteren c¢ocuklar”, “6gretim” yerine “etkinlik siireci” yazilmasi gibi ifadelerdir.
Olgekte degistirilen maddeler Cabi’nin gériisiine sunulmus ve kendisinden alian
onayla birlikte son sekli verilmistir.

Yap1 gegerligi icin dogrulayici faktor analizi (DFA) yapilarak uyum degerleri
incelenmistir. DFA siirecinde maksimum olabilirlik kestirimi (maximum likelihood
estimation-MLE) kullanilmistir. DFA analizlerinden elde edilen t degerlerinin 6.45-
19.54 arasinda degistigi goriilmiis ve bu degerler 0.01 diizeyinde anlamli bulunmustur
(Cokluk ve dig., 2014). Analizler sonucunda ¥2=3123.47, sd=917 bulunmustur. 2
degerinin serbestlik derecesine oraninin 3123.47/917= 3.40 oldugu belirlenmistir.
¥2/sd degerinin 3’lin altinda olmasi miitkemmel, 5’in altinda olmasi1 orta diizeyde

uyum oldugunu gostermektedir (Kline, 2005; Tabachnick ve Fidell, 2015). Elde
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edilen 3.40 degeri orta diizeyde uyum oldugunu gostermektedir. Uyum indeksleri
incelemesi sonucunda RMSEA=0.08, S-RMR=0.06 oldugu goriilmiistiir. RMSEA ve
S-RMR degerlerinin .05 ve altinda olmast milkemmel, .08’in altinda olmasi ise iyi
uyum oldugunu gdstermektedir (Brown, 2006; Joreskog ve Sorbom,1993; Tabachnick
ve Fidell, 2015). Diger uyum indeksleri igin ise NFI=0.94, NNFI=0.96, CFI=0.96 ve
IF1=0.96 degerleri elde edilmistir. Bu degerlerin .95’in iizerinde olmas1 miikemmel,
.90’1n tizerinde olmast ise iyi uyuma karsilik gelmektedir (Siimer, 2000; Tabachnick
ve Fidell, 2015). Olgegin giivenirligini test etmek amach yapilan incelemelerde
6l¢egin alt boyutlarindan elde edilen Cronbach Alfa katsayilarinin .63 ile .94 arasinda

degistigi ve toplam degerin .95 oldugu gorilmiistiir.
Etik Kurul Karar

Calismada elde edilen veriler herhangi bir ders kapsaminda toplanmamuistir.
Katilimeilarin arastirmacilarla herhangi bir agidan ¢ikar iliskisi bulunmamaktadir.
Caligmaya katilim tamamen goniilliidiir. Kimliklerini belli edecek herhangi bir veri
katilimcilardan elde edilmemis; verilerin toplandig1 tiniversitelerin adlar1 da benzer
sebeplerle verilmemistir. Veri toplama araci, olgegi gelistirenlerden kullanim ve
uyarlama izni ve uyarlama onayt alindiktan sonra kullanilmistir Calismanin
planlanmasi ve uygulanmasinda, Van Yiiziincii Y1l Universitesi Rektorliigii Sosyal ve
Beseri Bilimler Etik Kurulu 16.05.2019 tarihli ve 85157263-604.01.02-E.37706 say1li
kararina istinaden herhangi bir etik dis1 uygulama yoktur.

Verilerin Analizi

Analizler dncesinde veriler incelenmis, u¢ degerlerdeki veriler veri setinden
¢ikarilmig ve kayip veriler igin ortalama deger atamasi yapilmigtir. Normal dagilim
icin ¢arpiklik ve basiklik degerlerinin +2 ve -2 arasinda olmasi gerekmektedir (George
ve Mallery, 2019). Elde edilen verilerde toplam puan (¢arpiklik=-.431, basiklik=-
.035) ve oOlgegin alt boyutlar;; GMK, (¢arpiklik=-.903, basiklik=.418), ESMK
(carpiklik= -.144, basiklik=-.820), OIMK ( ¢arpiklik=-.791, basiklik=-.017), MVMK
(carpiklik=-.977, basiklik=.645), KGMK (¢arpiklik=-.746, basiklik=-.538), AMK
(carpiklik=.379, basiklik=-.728), UMK (garpiklik=-.739, basiklik= -.051), OYMK
(carpiklik=-.448, basiklik=-.427) normallik varsayimlarini kargilamaktadir. Bagimsiz
degiskenlerin her bir kategorisi igin yapilan normallik incelemelerinde verilerin her
bir degisken i¢in normal dagildig: goriilmiistiir. Normallik varsayimi karsilandigindan
ve model dogrulandigindan veriler parametrik testler olan bagimsiz 6rneklemler t-
testi ve tek yonli ANOVA yoluyla incelenmistir. Veri analizi siirecinde LISREL ve
SPSS paket programlart kullanilmustir.

Bulgular

Temel Egitim Boliimii 6gretmen adaylarinin mesleki kaygi diizeylerinin farkli
degiskenlere gore incelendigi bu g¢alismada ilk arastirma sorusu Temel Egitim
Bolimii o6gretmen adaylarmin mesleki kaygilarinin ne diizeyde oldugunun
belirlenmesidir. Temel Egitim Bolimi 6gretmen adaylarinin mesleki kaygi
diizeylerine iligkin yapilan betimsel istatistiklere Tablo 2’de yer verilmistir.
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Tablo 2
Temel Egitim Boliimii Ogretmen Adaylarimin Mesleki Kaygi Diizeylerine Iliskin
Betimsel Istatistikler

Temel Egitim N Min Max X Ss

GMK 366 1.00 5.00 3.89 0.86
ESMK 366 1.00 5.00 3.24 0.96
OIMK 366 1.00 5.00 3.72 1.00
MVMK 366 1.00 5.00 3.99 0.86
KGMK 366 1.00 5.00 3.70 1.19
AMK 366 1.00 5.00 2.72 1.18
UMK 366 1.00 5.00 3.63 0.98
OYMK 366 1.00 5.00 3.33 1.03
MKO Toplam 366 1.02 4.94 3.53 0.71

Temel Egitim Bolimii 6gretmen adaylarinin mesleki kayg diizeylerine iligkin
yapilan betimsel istatistikler sonucunda ogretmen adaylarmin ESMK (X=3.24),
AMK(X=2.72) ve OYMK (X=3.33) agisindan orta diizeyde kaygiya sahip olduklar

goriiliirken diger alt faktorler ile toplam kaygi bakimindan disiik diizeyde
kaygilarinin oldugu goriilmiistiir. Ogretmen adaylarinin orta diizeyde kaygi sahibi

olduklari ii¢ alt faktor incelendiginde ESMK (X=3.24) ve OYMK (X=3.33) gére
AMK (X=2.72) diizeylerinin daha yiiksek oldugunu séylemek miimkiindiir. Diger

taraftan en az kaygi diizeyinin ise MVMK (X=3.99) alt boyutunda oldugu
gorilmiistiir.

Aragtirmanin ikinci alt amaci olan SO Lisans Programina devam eden 6gretmen
adaylariin mesleki kaygi diizeylerine iliskin betimsel istatistiklere Tablo 3’te yer
verilmigtir.

Tablo 3

SO Lisans Programi Ogretmen Adaylarimin Mesleki Kaygi Diizeylerine Iliskin
Betimsel Istatistikler

SO N Min Max X Ss

GMK 170 1.00 5.00 3.82 0.89
ESMK 170 1.00 5.00 3.19 0.99
OIMK 170 1.00 5.00 3.71 1.05
MVMK 170 1.00 5.00 3.93 0.94
KGMK 170 1.00 5.00 3.60 1.22

(devam ediyor)
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Tablo 3 (devam)

AMK 170 1.00 5.00 2.66 111
UMK 170 1.00 5.00 3.58 1.02
OYMK 170 1.00 5.00 3.34 1.00
MKO Toplam 170 1.08 4.94 3.48 0.74

Tablo 3’e gore SO Lisans Programina devam eden 6gretmen adaylarinin ESMK
(x=3.19), AMK (x=2.66) ve OYMK (x=3.34) diizeylerinin orta diizeyde oldugu, diger
alt faktorler ve toplam kaygi diizeyi (x=3.48) acisindan diisiik diizeyde kaygilarinin
oldugu goriilmiistiir.

Arastirmanin iigiincii alt amaci olan OOO Lisans Programma devam eden
Ogretmen adaylarinin mesleki kaygi diizeylerine iliskin betimsel istatistiklere Tablo
4’te yer verilmistir.

Tablo 4

00O Lisans Programi Ogretmen Adaylarinin Mesleki Kaygi Diizeylerine Iliskin
Betimsel Istatistikler

000 N Min Max X Ss

GMK 196 1.00 5.00 3.94 0.83
ESMK 196 1.14 5.00 3.26 0.93
OIMK 196 1.00 5.00 3.72 0.96
MVMK 196 1.00 5.00 4.03 0.79
KGMK 196 1.00 5.00 3.78 1.16
AMK 196 1.00 5.00 2.77 1.23
UMK 196 1.00 5.00 3.66 0.94
OYMK 196 1.00 5.00 3.31 1.05
MKO Toplam 196 1.02 5.00 3.56 0.69

Tablo 4’e gére OO0 Lisans Programinda 6grenim géren dgretmen adaylarinin
ESMK (x=3.26), AMK (x=2.77) ve OYMK (x=3.31) diizeylerinin orta diizeyde
oldugu, diger alt faktdrler ve toplam kaygi diizeyi acisindan diisiik diizeyde
kaygilarinin oldugu gorilmistiir.

Temel Egitim Boliimiine (OO0 ve SO) devam eden &gretmen adaylarinin
mesleki kaygi diizeyleri arasindaki farklilasmayr gormek igin yapilan t testi
sonuglarina Tablo 5’te yer verilmistir.



34 Kader Karadeniz Akdogan ve dig.

Tablo 5

Ogretmen Adaylarinin Programlarina Gére Mesleki Kaygi Diizeylerine Iligkin t Testi
Sonuglart

Grup n X Ss Sd t p
GMK

000 196  3.94 0.83

SO 170 3.82 0.89 364 1.351 77
ESMK

000 196  3.27 0.93

SO 170  3.20 0.99 364 0.694 488
OIMK

000 196  3.72 0.96

SO 170 371 1.05 364 0.133 894
MVMK

000 196  4.03 0.79

SO 170 3.94 0.94 364 0.990 323
KGMK

000 196 3.78 1.16

5 170 360 199 364 1.454 147
AMK

000 196  2.78 1.23

SO 170  2.67 1.11 364 0.895 371
UMK

000 196  3.67 0.94

SO 170 358 1.02 364 0.804 422
OYMK

000 196 3.31 1.05

SO 170 3.34 1.00 364 -0.246 806
Genel Kaygi

000 196  3.56 0.69

SO 170  3.48 0.74 364 1073 284
p<.05

Tablo 5 incelendiginde d6gretmen adaylarinin 6grenim gordiikleri programa gore
mesleki kaygi diizeyleri agisindan anlamli bir fark olmadig1 goriilmiistiir.

Aragtirmada Temel Egitim Bolimiinde 6grenim goéren Ggretmen adaylarinin
mesleki kayg1 diizeylerinin farkli degiskenlere gore nasil degistigini incelemek igin
mezun olunan lise tiirii, programi isteyerek segme durumu, programdan memnun olma
durumu, smif diizeyi (1. Smuf ve 4. Smif), cinsiyet, daha dnce bir iste ¢calismis olma
durumu, en uzun siire yasanan yer ve ekonomik durum degiskenlerine gore analizler
yapilmustir. Her iki lisans programinda 6grenim goren 6gretmen adaylarinin mezun
olduklar lise tiiriine gére mesleki kaygi diizeylerine iliskin bulgulara Tablo 6’da yer
verilmigtir.
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Tablo 6

(?gretmen Adaylarinin Mezun Olduklar: Lise Tiiriine Gore Mesleki Kaygi Diizeylerine
1liskin t Testi Sonucglart

Grup n X Ss Sd t p
GMK

AOL/ ML 175  3.85 0.92

Diger 188  3.92 0.80 361 0747 456
ESMK

AOL/ ML 175  3.20 0.96

Diger 188 3.8 0.97 361 -084 405
OIMK

AOL/ ML 175  3.64 1.09

Diger 188 3.79 0.91 361 -l4e 149
MVMK

AOL/ ML 175  3.93 0.87

Diger 188  4.04 0.85 361 -Lear 213
KGMK

AOL/ ML 175  3.63 1.25

Diger 188 3.76 113 361 -10%6 291
AMK

AOL/ ML 175  2.68 1.24

Diger 188 278 112 361 0794 428
UMK

AOL/ ML 175 358 1.02

Diger 188 367 0.95 361 -0834 405
OYMK

AOL/ ML 175  3.29 1.04

Diger 188  3.35 1.02 361 0617 537
Genel Kaygi

AOL/ ML 175 347 0.75

Diger 188  3.57 0.68 361 1329 185
p<.05

Tablo 6’da yer alan tiim alt boyutlar ve genel kaygi diizeyine iliskin
incelemelerde 6gretmen adaylarinin mezun olduklar lise tiirline gore mesleki kaygi
diizeylerinin anlamli olarak farklilagmadig1 goriilmektedir.

Temel Egitim Bolimiinde 6grenim géren 6gretmen adaylarinin programlarini
isteyerek secme durumlarin gore mesleki kaygi diizeylerine iliskin bulgulara Tablo
7’de yer verilmistir.
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Tablo 7

Ogretmen Adaylarimin Programlarini Isteyerek Se¢me Durumlarina Gére Mesleki
Kayg Diizeylerine lligkin t Testi Sonuglart

Grup n X Ss Sd t p
GMK

Isteyerek secenler 276 3.97 0.81 .
Isteyerek segmeyenler 89 3.62 0.94 363 3111 002
ESMK

Isteyerek segenler 276 3.33 0.91 «
1“s§eyerek segmeyenler 89 291 1.04 363 3.644 000
OIMK

Isteyerek secenler 276 3.77 0.97

Isteyerek segmeyenler 89 3.54 1.09 363 1.765 080
MVMK

Isteyerek segenler 276 4.03 0.82

Isteyerek segmeyenler 89 3.84 0.97 363 1.744 082
KGMK

Isteyerek segenler 276 3.79 1.15 -
Isteyerek segmeyenler 89 3.38 1.24 363 2.876 004
AMK

Isteyerek secenler 276 2.80 1.15 .
Isteyerek segmeyenler 89 2.47 1.21 363 2.323 021
UMK

Isteyerek segenler 276 3.79 0.88 "
Isteyerek segmeyenler 89 3.13 1.10 363 5.090 000
OYMK

Isteyerek segenler 276 3.35 1.00

Isteyerek segmeyenler 89 3.25 1.09 363 193 428
Genel Kaygi

Isteyerek segenler 276 3.60 0.67 .
Isteyerek segmeyenler 89 3.27 0.77 363 3.917 000
*:p<.05

Tablo 7’de yer alan, dgretmen adaylarinin programlarini isteyerek se¢me
durumlarima goére mesleki kaygi diizeyleri incelendiginde GMK, ESMK, KGMK,
AMK ve UMK alt boyutlariyla birlikte toplam kaygi diizeylerinin 6grenim gordiikleri
programu isteyerek segmeyen 0gretmen adaylarinda daha yiiksek oldugu goriillmiistiir
(t(363)=3.111 GMK, 3.644 ESMK, 2.876 KGMK, 2.323 AMK, 5.090 UMK, 3.917
GK, p<.05).

Her iki lisans programinda Ogrenim goren Ogretmen adaylarinin
programlarindan memnun olma durumlarin gére mesleki kaygi diizeylerine iliskin
bulgulara Tablo 8’de yer verilmistir.
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Tablo 8

Ogretmen Adaylarinin Programlarindan Memnun Olma Durumlarina Gére Mesleki
Kaygi Diizeylerine lligkin t Testi Sonuglar

Grup n X Ss Sd t p
GMK

Mem. olanlar 315 392 0.82

Mem. olmayanlar 50 3.68 1.06 363 1.543 128
ESMK

Mem. olanlar 315 3.29 0.92

Mem. olmayanlar 50 2.90 1.14 363 2.245 028*
OIMK

Mem. olanlar 315 372 0.99

Mem. olmayanlar 50 3.71 1.09 363 0.050 960
MVMK

Mem. olanlar 315 4.01 0.82

Mem. olmayanlar 50 386 1.05 363 1186 236
KGMK

Mem. olanlar 315 3.73 1.17

Mem. olmayanlar 50 3.52 1.33 363 1.149 251
AMK

Mem. olanlar 315 279 1.19 -
Mem. olmayanlar 50 2.36 1.08 363 2.351 019
UMK

Mem. olanlar 315 3.75 0.90

Mem. olmayanlar 50 2.90 111 363 5.116 -000*
OYMK

Mem. olanlar 315 3.36 1.01

Mem. olmayanlar 50 3.11 1.10 363 1.593 112
Genel Kaygi

Mem. olanlar 315 357 0.68 -
Mem. olmayanlar 50 3.26 0.84 363 2.910 004
*:p<.05

Tablo 8 incelendiginde 6gretmen adaylarimin programlarindan memnun olma
durumlarima gére ESMK, AMK ve UMK alt boyutlariyla birlikte toplam kaygi
diizeylerinin programindan memnun olmayan Ogrencilerde daha yiiksek oldugu
gorilmiistiir (t(363)=2.245 ESMK, 2.351 AMK, 5.116 UMK, 2.910 GK, p<.05).

Her iki lisans programina devam eden 6gretmen adaylarinin sinif diizeylerine
gore mesleki kaygi diizeylerine iligkin bulgulara Tablo 9°da yer verilmistir.
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Tablo 9
Ogretmen Adaylarimn Sinif Diizeylerine Gére Mesleki Kaygt Diizeylerine Iliskin t
Testi Sonuglart

Grup n X Ss Sd t p
GMK

Lsimf 185 3.73 0.87

4. simf 181 4.05 0.82 364 -3.654 .000*
ESMK

Lsimif 185  3.10 1.00

OIMK

1.simf 185  3.55 0.97

MVMK

Lsimf 185 3.89 0.89

KGMK

Lsimf 185 3.55 1.23 N
AMK

Lsimf 185  2.69 111

4. sinif 181 2.76 1.25 364 -0.541 .589
UMK

Lsimf 185 3.61 0.99

4. .sinif 181 3.64 0.98 364 -0.284 776
OYMK

L.siif 185 3.16 1.01

4.sinif 181 350 1.01 364 -3.165 .002*
Genel Kaygi

Lsimf 185 341 0.68

4.sinif 181 3.64 0.73 364 -3.141 .002*
p<.0564

Tablo 9 incelendiginde 6gretmen adaylarinin siniflarina gére mesleki kaygi
diizeylerinin GMK, ESMK, OIMK, MVMK, KGMK ve OYMK alt boyutlartyla
birlikte toplam kaygi diizeylerinin birinci sinifa devam eden 6grencilerde daha yiiksek
oldugu goriilmiistiir (t(364)= -3.654 GMK, -2.789 ESMK, -3.158 OIMK, -2.177
MVMK, -2.455 KGMK, -3.165 OYMK, -3.141 GK, p<.05).

Her iki lisans programina devam eden 6gretmen adaylarinin cinsiyetlerine gore
mesleki kayg diizeylerine iligkin bulgulara Tablo 10°da yer verilmistir.
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Tablo 10

Ogretmen Adaylarimin Cinsiyetlerine Gore Mesleki Kaygi Diizeylerine Iligkin t Testi
Sonuglart

Grup n X Ss Sd t p
GMK

Kadin 271 3.86 0.83

Erkek 92 3.96 0.95 361 -0.880 379
ESMK

Kadin 271 3.4 0.93

Erkek 92 326 1.04 31  -0.180 857
OIMK

Kadin 271 364 1.00

Erkek 92 392 0.99 81  -2272  .024*
MVMK

Kadin 271 3.96 0.84

Erkek 92 409 0.88 sl  -1207 228
KGMK

Kadin 271 364 1.21

Erkek 92 385 112 31 ~ -1498 136
AMK

Kadin 271 2.62 1.11

Erkek 92 303 133 31  -2671  .008*
UMK

Kadin 271 355 1.02

Erkek 92 388 0.82 31  -3140  .002*
OYMK

Kadin 271 334 0.99

Erkek 92 3.34 1.12 361 -0028 978
Genel Kaygi

Kadin 271 3.48 0.69 -
Erkek 92 3.67 0.76 361 -2130 034
p<.05

Calisma grubunda yer alan 3 katilmcimin cinsiyete iliskin bilgi vermek
istememesinden kaynakli olarak cinsiyete gore mesleki kaygi diizeyinde farklilik olup
olmadigina iliskin analizler 363 kisi iizerinden yapilmstir. Tablo 10 incelendiginde
dgretmen adaylarmin cinsiyetlerine gére OIMK, AMK ve UMK alt boyutlariyla
birlikte toplam kaygi diizeyleri agisindan kadm 6grencilerin daha kaygili oldugu
goriilmiistiir (t(361)=-2.272 OIMK, -2.671 AMK, -3.140 UMK, -2.130 GK, p<.05)

Her iki lisans programinda 6grenim goéren d6gretmen adaylarinin daha 6nce bir
iste ¢aligsmis olma durumlarina gére mesleki kaygi diizeylerine iliskin bulgulara Tablo
11°de yer verilmistir.
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Tablo 11

Ogretmen Adaylarmm Daha Once Bir Iste Calismis Olma Durumlarina Goére Mesleki
Kaygi Diizeylerine lligkin t Testi Sonuglar

Grup n X Ss Sd t p
GMK

Iste galismus olma 136 4.07 0.73 363 3.463 .001*
Deneyimsiz 229 3.77 0.91

ESMK

Iste calismis olma 136 3.29 1.04 363 0.794 427
Deneyimsiz 229 3.20 0.91

OIMK

Iste galismus olma 136 3.91 0.92 363 3.021 .003*
Deneyimsiz 229  3.60 1.03

MVMK

Iste calismis olma 136 4.07 0.81 363 1.479 .140
Deneyimsiz 229 3.93 0.88

KGMK

Iste calismis olma 136 3.89 1.02 363 2.626 .009*
Deneyimsiz 229 357 1.26

AMK

Iste galismus olma 136 291 1.25 363 2.156 .032*
Deneyimsiz 229 262 1.12

UMK

Iste calismis olma 136 3.78 0.90 363 2.230 .026*
Deneyimsiz 229 3.54 1.02

OYMK

Iste calismis olma 136 3.40 1.01 363 1.104 270
Deneyimsiz 229 3.28 1.03

Genel Kaygi

Iste alismus olma 136 3.67 0.67 363 2.919 .004*
Deneyimsiz 229 3.44 0.73

p<.05

Tablo 11 incelendiginde dgretmen adaylarinin GMK, OIMK, KGMK, AMK,
UMK ve OYMK alt boyutlariyla birlikte toplam kaygi diizeylerinin daha 6nce
herhangi bir iste ¢caligmayan dgrencilerde daha yiiksek oldugu goriilmiistiir (t(363)=
3.463 GMK, 3.021 OIMK, 2.626 KGMK, 2.156 AMK, 2.230 UMK, 2.919 GK,
p<.05).

Her iki lisans programinda 6grenim goren 6gretmen adaylarinin en uzun siireli
yasadiklar1 yere gore mesleki kaygt diizeylerine iliskin bulgulara Tablo 12°de yer
verilmigtir.
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Tablo 12

Ogretmen Adaylarimin En Uzun Siireli Yasadiklari Yere Gére Mesleki Kaygi

Diizeylerine Iliskin Anova Sonuglart

Varyansin

Kaynagi KT Sd KO F p Fark
GMK

Gruplararasi 7.796 2 3.898

Gruplarigi 263.446 363 .726 5.371 .005 K®&y/belde/kasaba<Il
Toplam 271.242 365

ESMK

Gruplararasi 2.301 2 1.151

Gruplarigi 338.251 363 .932 1235 .292 -
Toplam 340.552 365

OIMK

Gruplararasi 3.034 2 1.517

Gruplarici 366.888 363 1.011 1.501 204 "
Toplam 369.922 365 )
MVMK

Gruplararasi 4.812 2 2.406

Gruplarigi 267.977 363 .738 3.259 .040 -
Toplam 272.789 365

KGMK

Gruplararasi 1.768 2 .884

Gruplarigi 518.406 363 1.428 619 539 -
Toplam 520.174 365

AMK

Gruplararasi 7.098 2 3.549

Gruplarigi 504.750 363 1.390 2552 079 -
Toplam 511.849 365

UMK

Gruplararasi 164 2 .082 .084 919
Gruplarigi 353.775 363 .975

Toplam 353.939 365

OYMK

Gruplararast 2.372 2 1.186

Gruplarigi 385.281 363 1.061 1117 328 -
Toplam 387.654 365

Genel Kaygi

Gruplararasi 2.728 2 1.364

Gruplarigi 185.570 363 511 2668 .071 -
Toplam 188.298 365

p<.05 **Ek A:En uzun siireli yasanan yer degiskenine iliskin betimsel istatistiklerin yer aldig1 tablo (Tablo A1) ek olarak

verilmistir.
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Yapilan ANOVA analizleri i¢in Tip I hatanin 6niine gegcmek adina Bonferroni
diizeltmesi yapilmistir. Yeni anlamlilik diizeyi p=0.016 olarak belirlenmistir. Tablo
12°de belirtildigi lizere mesleki kaygi alt boyutlarindan sadece GMK alt boyutunda
anlamli bir farklilik tespit edilmistir [F(2.363) = 5.371; p<.016]. GMK alt boyutu i¢in
post hoc testleri yiiriitiilmiistiir. Sonug¢ olarak varyans estesligi saglanamadigi ve
orneklem gruplart esit olmadigi i¢in daha tutucu bir test olan Tamhane izleme testi
yapilmis ve Ogretmen adaylarindan en uzun siire ile ilde yasayanlar ile
koy/belde/kasabada yagayanlarin ortalamalari arasinda anlamli fark ortaya ¢ikmustir.
I1 (X=4.01) ve kdy/belde/kasaba (X=3.66) ortalamalar1 kdy/belde/kasabada yasayan
6gretmen adaylarinin GMK ’larinin daha yiiksek oldugu gostermektedir. Fakat etki
biiyiikliigii hesaplandiginda n2=.029 elde edilmistir. Elde edilen bu deger diisiik etki
giiclinii ifade etmektedir. Dolayisiyla 6gretmen adaylarinin en uzun siireli yagadiklari
yerin gorev merkezli kaygilart {izerindeki etkisinin olduk¢a diisiik oldugu
goriilmiistiir. Bu durum en uzun siire yasanan yer degiskenin GMK puanlarim diigiik
bir diizeyde aciklayabildigi seklinde yorumlanabilir.

Her iki lisans programma devam eden Ogretmen adaylarinin ekonomik
durumlarima gére mesleki kaygi diizeylerini gosteren bulgulara Tablo 13’te yer
verilmistir.

Tablo 13

Ogretmen Adaylarinin Ekonomik Durumlarina Gére Mesleki Kaygi Diizeylerine
1liskin t Testi Sonuc¢lari

Grup n X Ss Sd t p
GMK

Diisiik Gelir 51 3.80 0.97

Orta-yiiksek Gelir 315 3.90 0.84 364 -8l4 416
ESMK

Diisiik Gelir 51 3.6 1.04

Orta-yiiksek Gelir 315 3.4 0.95 364 -604 546
OIMK

Diisiik Gelir 51 3.68 111

Orta-yiiksek Gelir 35 372 0.98 34 -2l7 828
MVMK

Diisiik Gelir 51 400 1.00

Orta-yiiksek Gelir 315 3.98 0.84 34 sr 891
KGMK

Diisiik Gelir 51 363 132

Orta-yiiksek Gelir 315 3.70 117 34 -431 666
AMK

Diisiik Gelir 51 251 1.05 ]

Orta-yiiksek Gelir 315 275 1.20 364 1363 174
UMK

(devam ediyor)
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Tablo 13 (devam)

Diisik Gelir 51 373 103
Orta-yiiksck Gelir 315 361 0.97 364 .74 44l
OYMK

Diisiik Gelir 51 340 1.04

Orta-yiiksck Gelir 315 331 1.02 364 584 559
Genel Kaygi

Diisiik Gelir 51 349 0.80

Orta-yiiksek Gelir 315 353 0.70 364 367714
p<.05

Tablo 13 incelendiginde 6gretmen adaylarinin ekonomik durumlarina gore
mesleki kaygi diizeyleri agisindan anlamli bir fark olmadig1 goriilmiistiir.

Tartisma, Sonu¢ ve Oneriler

I¢ Anadolu ve Dogu Anadolu Bélgesi’ndeki birer iiniversitenin OO0 ve SO
Programlarina devam eden goniillii 1. ve 4. sinif 6gretmen adaylariyla ve Ogretmen
Adaylarmma Yonelik Mesleki Kaygi Olgegi’nde (MKO) yer alan alt boyutlar
araciligiyla incelenen Ogretmen adaylarinin kaygi diizeylerine iliskin bulgular
Ozetlendiginde, Temel Egitim Bolimii 6gretmen adaylarinin kaygi diizeylerinde
ogrenim gordiikleri program, mezun olduklari lise tiirli, ve ailelerinin ekonomik
durumu agisindan bir farklilik olmadigi goriilmiistiir. Ancak, programi isteyerek
se¢me, programdan memnun olma gibi motivasyonel durumlar ve en uzun siire
yasadiklart yer, cinsiyet, smif, daha once ¢aligmis olma gibi kisisel ozellikler
acisindan genel kaygi ve kayginin ekonomik/ sosyal, atanma gibi ¢esitli alt boyutlarda
farkliliklara sahip olduklari gériillmiistiir.

Bu c¢alismadan elde edilen bulgular ilgili alanyazinla  birlikte
degerlendirildiginde, ilging bir tablo ortaya cikmaktadir. Ogretmen adaylarmin
O0gretmenlik meslegini segcmeden once bu meslegi se¢medeki motivasyon
kaynaklarmin 6gretmenligin ekonomik/sosyal boyutlari, saygin bir meslek olmasi,
atanma oraninin yiiksek olmasi ve adaylarin ¢ocuklari sevmeleri oldugu goriilmiistiir
(Deliveli, 2021; Ozcan ve Eraml, 2018; Yurdakal, 2019). Ogretmenlik meslegiyle
ilgili hizmet Oncesi egitime bagladiktan sonra ise yine ayni boyutlarda (ESMK,
OYMK ve AMK) kaygi yasamaktadirlar. Bu durum su soruyu da beraberinde
getirmektedir: Meslek segiminde belirleyici motivasyon 6gelerinin (Yurdakal, 2019)
hizmet 6ncesi egitimde kaygiya donlismesinde hangi faktorler rol oynamaktadir? Bu
sorunun ¢esitli agiklamalart olabilir. Bu agiklamalardan biri, kayginin sosyal-
toplumsal boyutuna yapilacak gondermeyle (Boiger ve Mesquita, 2012), toplumda
temel egitim kademesinde gorev yapan ogretmenlerin karsilastiklar durumlarla
iliskili olabilecegidir. Toplumda temel egitimin 6nemli iki paydasi olan okul 6ncesi
Ogretmenleri ve sinif 6gretmenlerinin karsilastiklart durumlar, oncelikle ekonomik
kazamimlar ve dgretmenlik meslegine iliskin alg1 ile dogru orantilidir (Ozdemir ve
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Orhan, 2019; Unsal, 2018). Milli Egitim Bakanlig1 tarafindan hazirlanarak 2017
yilinda yayimlanan bes yillik Ogretmen Strateji Belgesinde yer alan ii¢ amagtan
sonuncusu, dgretmenlige yonelik alginin iyilestirilmesi ve statiisiiniin gii¢lendirilmesi
gerektigidir. Bu amacla sadece toplumda degil, ayn1 zamanda egitim sisteminin
kendisi igerisinde ve Tiirkiye Cumhuriyeti’nin en biiyiik topluluklarindan biri olan
Ogretmenler arasinda da mesleki alginin iyilestirilmesi ve statiisiiniin gliclendirilmesi
hedeflenmektedir (Ogretmen Strateji Belgesi, 2017). Ogretmenlik meslegi her ne
kadar uzmanlik gerektiren meslekler statiisiinde yer alsa da dgretmenler toplumun
goziinde mesleklerinin degerini kaybettigini disiinmektedirler (Yiiksel ve Denktas,
2021). Bununla beraber, okul oOncesi 6gretmenleri toplumda ‘“bakici” géziiyle
goriildiiklerini dile getirerek bu bakis agisindan rahatsizliklarini vurgulamaktadirlar
(Can ve Kilig, 2019). Benzer sekilde, farkli meslek gruplarindan anneler de okul
Oncesi Ogretmenlerinin toplumda bakic1 goziiyle goriildiiklerini aktarmislardir
(Tiirkoglu, 2018). Oysa okul 6ncesi 6gretmenleri, toplumda uzmanlik mesleklerinden
biri olan 6gretmen olarak kabul gérmek istemektedirler (Ertiirk, 2012). Buna ek
olarak, okul oncesi Ogretmenlerinin lisans programlarinda alan uzmanlarindan
aldiklar1 egitimi simiflarina yansitmak istemelerinden kaynakli stres yasadiklar1 da
belirtilmektedir (Mahmood ve Sak, 2019). Lisans egitimlerinde hem pedagojik hem
gelisimsel hem ebeveyn katilimimin dnemine deginen hem de bilimsel gelismelere
uygun bir siireci yasamalari, Ogretmen olarak rollerinin farkinda olmalarin
saglamaktadir (Ertiirk ve dig., 2014). Temel egitimin 6nemli diger paydast olan sinif
dgretmenlerinin ise 20.yiizyilin son yillarindan (Unsal ve Aktas, 1999) giiniimiize
degin (Alic1 ve Yalginkaya, 2019; Aslan ve Agiroglu-Bakir, 2018; Kozan ve dig.,
2021) mesleki olarak yasadiklari zorluklar, 6grencilerle olan iliskiler, is kosullari, is
yiikii, veliler ile olan iliskiler ve diger O6gretmenler ile olan iligkiler olarak
siralanmaktadir. Benzer sekilde farkl tilkelerde ilkokul, ortaokul veya liselerde gorev
yapan Ogretmenler, mesleki stres kaynaklart olarak yonetim ile iletisim- etkilesim,
ogrencilerin bireysel zorluklari, 6gretmen algilar1 ve devlet yetkilerini belirtmiglerdir
(Haydon ve dig., 2018; Kim ve dig., 2022; Skaalvik ve Skaalvik, 2015).

Bu galismaya katilan 6gretmen adaylarinin ekonomik kazanimlar agisindan
kaygilarinin orta diizeyde bulunmasinin sebeplerinden biri, 6zel okullar ile kamu
okullart arasindaki 6gretmen maas farklilig1 olabilir. Bazi ¢caligmalar 6zel okullarda
calisan sinif 6gretmenlerinin kamu okullarinda ¢alisan 6gretmenlere oranla daha ¢ok
mesleki stres yasadiklarini vurgularken (Kozan ve dig., 2021) bazilar1 da tam tersi bir
sonu¢ ortaya koymaktadir (Giines, 2021). Bu farkliliklar, ekonomik sebeplere ek
olarak, 6gretmen sayginligi, algilanan is yiiki, aileler ve meslektaglarla iliskiler, okul
yonetimi ile iliskilerle agiklanabilmektedir (Deliveli, 2021; Kosar, 2018). Ekonomik
kayginin orta diizeyde olmasi ile atanma kaygisinin orta diizeyde bulunmasi da iligkili
olabilir. Temel Egitim Bolimii adaylarinin atanma merkezli kaygilarmin yiliksek
olmasi, bir kamu okulunda gorev yapmayi planladiklar seklinde yorumlanabilir. Her
ne kadar temel egitim diizeyinde kamu okullarina atanma, brans &gretmenlerine
oranla daha yiiksekse de gittikge artan mezun sayisi, farkli disiplinlerden atama
yapilmasi gibi bazi durumlarin kamu okullarinda gérev yapabilmek igin gerekli Kamu
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Personeli Segcme Sinav (KPSS) puanini alamama endisesi olusturdugu diisiiniilebilir
(Deliveli, 2021; Unsal, 2018; Yilmaz, 2019). Okul Oncesi Ogretmenligi acisindan ele
alindiginda, Talim ve Terbiye Kurulunun 20.02.2014 tarih ve 9 sayili Ogretmenlik
Alanlari, Atama ve Ders Okutma Esaslar1 kararinda belirtildigi iizere, Okul Oncesi
Ogretmenligi ya da Cocuk Gelisimi ve Egitimi alanindan mezun olanlarin, Kamu
Personeli Se¢gme Sinavindan (KPSS) yeterli puani almalar1 durumunda okul 6ncesi
ogretmeni olarak atanabildikleri goriilmektedir. 2018 yilinda Istanbul Universitesi
Agik ve Uzaktan Egitim Fakiiltesi (AUZEF) biinyesinde agilan Cocuk Gelisimi
Agikdgretim Lisans Programi, sinavsiz gegisle ikinci liniversite imkani saglamaktadir.
Okul Oncesi Ogretmenligi Programindan mezun olan dgretmen adaylar1, 1500 kisilik
ogrenci kontenjani olan acikdgretim programindan (YOK, 2022) mezun olacak olan
adaylarin da atanma siirecine dahil olmasiyla atanma siirecinde c¢esitli sorunlar
yasayacaklarimi disiinebilirler ve bu diisiinceleri atanmayla ilgili kaygi hissetmelerine
sebep olabilir.

Arastirmanin veri analizinden elde edilen sonuclar degerlendirildiginde mesleki
kaygi diizeylerinin dgretmen adaylarinin programlari, mezun olduklari lise tiirii ve
ailelerinin ekonomik durumuna gore farklilasmadigi bulunmustur. Bu bulgu,
alanyazinla uyumlu bulunurken (Korucu ve Biger, 2017), Giimriik¢ii-Bilgici ve Deniz
(2016a) ve Giimriik¢ii-Bilgici ve Deniz’in (2016b) caligmalarinin sonuglariyla
farkliliklar gostermektedir. Bu farklilik, bu ¢aligmadaki katilimecilarin Temel Egitim
Béliimii 6grencisi (1. ve 4. sinif), diger ¢alismalardaki katilimcilarin ise Okul Oncesi
Ogretmenligi ogrencisi (1. ve 3. siif) olmasindan kaynaklanabilecegi gibi,
katilimcilarin demografik bilgilerindeki (mezun olunan lise tiirli) farkliliktan da
kaynaklanmis olabilir. Son sinifta yiiriitiilen Ogretmenlik Uygulamasi dersi, gretmen
adaylariin mesleki kaygilarinda mezun olunan lise tiiriiniin etkisini azaltmis olabilir.
Cocuklarla etkilesilen bir deneyime sahip olma, egitimleri siiresince derslerde
ogrendiklerini deneyimleme firsat1 sunmakta, cocuklart gézlemleme, 6gretmen olarak
kendi sinir ve smirliklarimi fark ederek eksiklerini giderme sansi tanimaktadir.

Diger bir bulgu, 6grenim gordiikleri programlari isteyerek segcmeyen 6gretmen
adaylarinin GMK, ESMK, KGMK, AMK ve UMK diizeyleri ile birlikte toplam
mesleki kaygi diizeylerinin 6grenim gordiikleri programlari isteyerek secen 6gretmen
adaylarindan daha yiiksek oldugunu gostermektedir. Ayrica, 6grenim gordiikleri
programdan memnun olmayan 6gretmen adaylarinin GMK, AMK, UMK ile birlikte
toplam mesleki kayg1 diizeyleri, memnun olan 6gretmen adaylarindan daha ytiksektir.
flgili alanyazin incelendiginde benzer sonuglara ulasildig1 goriilmektedir (Akalin,
2006; Gumriik¢ii-Bilgici ve Deniz, 2016b). Bu bulgu ise, 6gretmenlik meslegiyle ilgili
kariyer planlamasinin heniiz bir meslek ya da kariyer bagvurusu yapmadan once,
bireyin ilgi ve yetenekleri dogrultusunda yapilmasi gerekligine isaret etmektedir
(Gergek, 2018; Ozcan ve Eramil, 2018; Piskin ve Parlar, 2021; Yurdakal, 2019).

Bulgular simif diizeyine gore degerlendirildiginde, 1. smifa devam eden
dgretmen adaylann GMK, ESMK, OIMK, MVMK, KGMK, OYMK ve toplam
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mesleki kaygi diizeyi acisindan 4. sinifa devam eden 6gretmen adaylarindan daha
fazla kaygi duymaktadirlar. AMK ve UMK acisindan ise sinif bazinda herhangi bir
farklilagsmaya rastlanmamistir. Bu bulgu, calisilan konuyla ilgili alanyazinda yer alan
diger ¢alismalarla benzerlik gosterdigi gibi (Yilmaz, 2019) farklilik da (Glimriikgii-
Bilgici ve Deniz, 2016b) gostermektedir. Goriilen farkliligin gesitli sebepleri olabilir.
Atanma merkezli kaygida sinif diizeyine gore farklilasma olmamasi, her iki lisans
programindan mezun olanlarin atanmayla ilgili benzer kaygilara sahip olmasiyla
aciklanabilir. Bu durum, birinci smiflarin mezun olacagi dénemde kamuya bagh
okullara yapilacak atama sayisi ile mezun sayis1 arasindaki farkin gittikge artacak
olmasindan kaynaklaniyor olabilir. Diger taraftan, son sinifa gelen 6gretmen
adaylarinin 6zel sektdrde istihdam olanaklarinin ya da farkli kariyer segeneklerindeki
siirliliklarin farkinda olmalar1 da bu bulgu i¢in agiklayict olabilir.

Bulgular cinsiyet baglaminda ele alindiginda ise kadin 6gretmen adaylarinin
OIMK, AMK, UMK ve toplam mesleki kayg: diizeyleri acisindan erkek &gretmen
adaylarina oranla daha yiiksek kaygi diizeyine sahip olduklar1 goériilmektedir. Bu
bulgular alanyazindaki baz1 ¢alismalarla birlikte degerlendirildiginde 6nceki
calismalarda elde edilen bulgularla benzerlikler oldugu gibi, farklilagan sonuglar da
elde edildigi goriilmiistiir. Genel kaygi bulgularinda cinsiyet agisindan bir farklilagsma
olmamasi (Gimriik¢ii-Bilgici ve Deniz, 2016a; Gimriik¢ii-Bilgici ve Deniz, 2016b;
Ozcan ve dig., 2018; Yilmaz, 2019) ya da erkek 6gretmen adaylar lehine yiiksek
¢ikmasi (Tican, 2020) agilarindan farklilik gérilmekteyken; kadimlar lehine yiiksek
cikmasi agisindan bazi caligmalarla benzerlik gostermektedir (Adigilizelli, 2015;
Akglin ve Ozgﬁr, 2014; Cubukcu ve Dénmez, 2011; Garcia-Martinez ve dig., 2021;
Kwok ve Ng, 2016; Pierceall ve Keim, 2007; Shaw ve dig., 2017; Varol ve dig., 2014).
Bu durum, toplumsal cinsiyet agisindan bakildiginda, temel egitim diizeyi
ogretmenlik alanlarinin kadilara uygun oldugu diisiincesi (Ongdren, 2019; Seker ve
Capri, 2020; Yal¢in ve dig., 2017) ile agiklanabilir. Uyumlu olmanin kadindan
beklendigi (Aslan, 2015; Garcia-Martinez ve dig., 2021), saldirganligin ise erkekler
acisindan tolere edilebilir goriildigi toplumsal kiiltiirde (Aslan, 2015) toplumsal
cinsiyet algisinin degismesi zaman almaktadir (Esen ve dig., 2017; Pekel, 2019).
Toplumsal cinsiyetle ilgili Tiirkiye’de yapilan ¢aligmalar incelendiginde, 6zellikle
kadinlarin toplumsal cinsiyet rollerine iliskin algilarinin degismeye basladigt
goriilmekteyse de (Esen ve dig., 2017; Unal ve dig., 2017; Pekel, 2019) toplumsal
cinsiyetle iliskili sorumluluklar1 kadin Ogretmen adaylarmin daha ¢ok
icsellestirdikleri ve kendilerini hem mesleklerinde hem de 6zel hayatlarinda basarili
olmak zorunda hissettikleri (Aslan, 2015; Esen ve dig., 2017) ortaya ¢ikmakta; bu
durumun ise kaygiya sebep olabilecegi diisiiniilmektedir (Pekel, 2019).

Daha 6nce herhangi bir iste calismamis olan dgretmen adaylarit GMK, OIMK,
KGMK, AMK, UMK ve toplam mesleki kaygi diizeyi a¢isindan daha dnce herhangi
bir iste calismis olan adaylardan daha yiiksek kaygi diizeyine sahip oldugu
belirlenmistir. Bu bulgu, ilgili alanyazinla uyumludur (An ve dig., 2021; Ma ve
Cavanagh, 2018) ve herhangi bir iste deneyime sahip olmanin Onemini ortaya
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koymaktadir. Deneyim gelistirmek icin ¢evrimi¢i araclardan yararlanilan bir
calismada gelistirilen sanal staj platformunun 6gretmen adaylarinda goriilen kayginin
azalmasinda olumlu bir etkisi oldugu bulunmustur (Theelen ve dig., 2020). Diger bir
deneyim gelistirme c¢alismasi ise Ogretmen adaylarinin dahil oldugu eylem
arastirmasidir (Kennedy-Clark ve dig., 2018) ve eylem aragtirmasi siirecinde tutulan
giinliiklerin deneyimi yaziya aktarip saklanmasinin 6gretmen adaylarinda kaygiyi
azalttigi bulunmustur.

Kaygi, stresi siddetlendiren gii¢lii duygusal dinamiklerden biridir (Prilleltensky
ve dig., 2016) ve c¢alismanin bulgularinin da gosterdigi iizere sadece kisiye 0zgii
sebeplerden kaynaklanmamaktadir. Ozellikle mesleki kayginin bireysel oldugu kadar
toplumsal etkenleri; duygusal oldugu kadar sosyal boyutlar1 da vardir. Bireysel
etkenler, toplumsal agidan gii¢lendirmeyle; duygusal boyutu da sosyal destek
saglanarak doniistiiriilebilir. Temel egitim dgretmenlerinin, bir bireyin yagaminda,
onunla sistemli ve diizenli iletisimde bulunan, onlara yol gosteren, 6grenmelerinde
destek saglayip giiclendiren ilk profesyoneller olduklari, hatta 26 Agustos 1924°te
Muallimler Birligi Kongresi iiyelerine Mustafa Kemal Atatiirk’{in s6yledigi gibi “yeni
neslin onlarin eseri olacagr” (Atatiirk Aragtirma Merkezi Bagkanligi [ATAM], 2022)
diisliniildigiinde, daha meslege baslamadan yasadiklart mesleki kayginin
azaltilmasinda anlamli, evrensel ilerlemeler ve bilimsel gelismelerle uyumlu adimlar
atilmalidir. Bu adimlar, kigisel-sosyal boyut, bilimsel aragtirmalarla var olan durumun
ortaya konulmasi ve iyilestirilebilmesinde etkili yontemlerin belirlenmesi ve kariyer
calismalar gibi cesitli olabilir.

Ogretmen egitiminde akademik olmayan becerilere ve kisisel gelisime yer
verilmesi Onerilebilir (Holzberger ve dig., 2021). Bu adima yonelik ilk Oneri,
Ogretmen egitimi programlarinda gézlem becerisinin gelistirilmesiyle iligkilidir. 1.
simifa devam eden dgretmen adaylarinin heniiz anadal dersleri almamakla birlikte
herhangi bir uygulama deneyimi yasamamalari ve boliimlerinin kapsamiyla ilgili tam
bilgi sahibi olmamalari kaygi yasamalarina neden olabilir. Bu siiregte béliime yeni
baslayan 6grenciler i¢in 4 yillik lisans programina iligkin bilgileri de igeren kapsamli
bir uyum programu ile ilk yildan alani gormeleri i¢in okullarda gézlem yapmalarina
firsat verilebilir. Bu deneyimleri artirmak igin yiiz yiize ortamlar olusturulabilecegi
gibi ¢evrimigi, artirllmis gergeklik, sanal gergeklik ya da yapay zeka gibi giinlimiiz
teknoloji araglarindan yararlanilabilir. Ayrica 6gretmen adaylartyla kiiciik gruplar
olusturularak, mesleki kaygiyr biitiin alt boyutlartyla kapsayan c¢alistaylar
diizenlenerek kendilerinde kaygi yaratan durumlarn fark etmeleri, tartigsmalart ve
¢Ozlim onerileri sunabilmeleri saglanabilir. Daha 6nce bir iste caligmis olma durumu
Ogretmen adaymin kendine giivenmesine ve «yapabiliyorum» duygusunu
hissetmesini saglamastyla iligkilidir. Ogretmen adaylar1 igin ozellikle Sgrenim
gordiikleri programlar ile iliskili, yar1 zamanli c¢alisabilecekleri is alanlar
olusturulabilir.
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Diger bir adim, sosyal destek ortaminin olusturulmasidir (Beehr ve McGrath,
1992). Bu adim, kariyer tercihinden baslayarak hizmet dncesi egitimi de kapsayacak
sekilde ilerlemelidir. Kariyer tercihiyle ilgili olarak kariyer rehberligi calismalarinin
erken yaslardan itibaren baslamasi 6nerilir. Ogretmen adaylarinin lisans egitimi igin
program secimi yaparken gergekten 6grenim gormek istedikleri alanlart segmek
yerine smavdan aldiklar1 puanlar dogrultusunda tercih yaparak egitim fakiiltelerini
tercih etmeleri; Ogrenim gordiikleri programdan memnun olmamalarina neden
olabilir. Bu durum, lisans egitimi boyunca zorlanmalarini ve mezuniyet sonrasi
profesyonel olarak siirdiirecekleri meslek konusunda kaygi yasamalarini beraberinde
getiriyor olabilir. Bu baglamda meslek tanitimi ve se¢imine iligkin kariyer rehberligi
calismalarinin ortaokul diizeyinden itibaren yapilmasi onerilebilir. Hizmet dncesinde
sunulabilecek sosyal destek ise lisans egitimi slirecinde 4 yili kapsayan dgretmenlik
becerileri, kisisel gelisim vb. bagliklarin1 igeren; mezun olmak i¢in kosul olabilecek,
mesleki acidan daha donamimli olmalarma yardimer olacak «Ogretmen Aday1
Portfolyosu» hazirlanmasi olabilir. Ogretmen adaylar1 arkadaslarma ve boliimdeki
ogretim iiyelerine portfolyolarinin  sunumunu yapabilirler. Yiiksek Ogretim
Kurumuna «Ogretmen Adayr Portfolyosu»nun bir zorunluluk olarak lisans
programlarina eklenmesi 6nerilebilir.

Ogretmen adaylarinin mesleki kaygilarini inceleyen disiplinlerarasi ve kapsayici
cesitli bilimsel arastirmalar ve bilimsel galismalar yapilmasi onerilebilir. Ogretmen
adaylarimin kaygi diizeylerini etkileyen etmenlerin nedenlerinin derinlemesine ortaya
konulabilmesi icin nitel aragtirma yoOntemlerinden yararlanilan calismalar
planlanabilir. Bunun yaninda 6gretmen adaylarina 1. smifta verilecek kariyer
planlama ve duygu diizenleme egitimleri ile deneysel c¢aligsmalar yiirtitilebilir.
Calismanin devaminda ise boylamsal etkisi ortaya konulabilir. Ogretmenlik meslegi,
icinde ¢ok sayida brangi barindiran bir meslektir. Temel egitim kademesiyle birlikte
farkli branglara yonelik 6gretmenlik egitimi alan 6gretmen adaylariyla mesleki kaygi
konusunda ¢aligilarak ¢ok boyutlu bir karsilastirma yapilabilir. Elde edilen sonuglar
degerlendirilerek bu degerlendirmeler dogrultusunda lisans programlarinda
yaraticilik, iletisim, kisisel ve sosyal gelisim, akademik iklim ve kiiltiire duyarlilik,
kapsayicilik gibi ¢esitli diizenlemeler yapilabilir. Bunlarin yaninda, &gretmen
adaylarinin bilimsel ¢aligma siireglerinde aktif rol almasi saglanabilir.

Erken c¢ocukluk doneminden itibaren sistematik bicimde mesleki kariyer
planlamasi yapilarak bu alana iliskin temelin olusturulmasi hedeflenmelidir. Erken
cocukluk siirecinde akademik beceriler kadar sosyal duygusal gelisimin
desteklenmesi sayesinde duygu kontrolii saglama, problem ¢ézmede yetkinlik,
duygusal yilmazlik, esnek diisiinme becerilerini etkin kullanan bireyler yetisecektir.
Bunun yaninda stres ve kaygi ile nasil bas edebilecegine yonelik egitimlerin verilmesi
de Onerilebilir. Boylece erken yillardan itibaren kaygiya iliskin bedenini ve
diisiincelerini kontrol etme becerisi elde eden birey mesleki egitim aldig1 tiniversite
yillarinda potansiyelini ve becerilerini daha etkili kullanma firsat1 elde edebilecektir.
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Appendices

Appendix A
The descriptive statistics relating to the variable of the longest lived place is given in
Table AL

Table Al

The Descriptive Statistics on the Variable of the Longest Lived Place
Group N X SD df
JOA
Village/town/borough 93 3.67 .94325 .09781
District 87 3.84 .89834 .09631
Province 186 4.01 77873 .05710
ESOA
Village/town/borough 93 3.21 .94624 .09812
District 87 311 .91831 .09845
Province 186 3.30 .99554 .07300
ISOA
Village/town/borough 93 3.63 1.03192 .10700
District 87 3.62 1.00634 .10789
Province 186 3.80 99129 .07269
CPOA
Village/town/borough 93 3.84 .93385 .09684
District 87 3.91 .90762 .09731
Province 186 4.10 .79492 .05829
SDOA
Village/town/borough 93 3.67 1.23817 .12839
District 87 3.59 1.16587 .12499
Province 186 3.76 1.18656 .08700
APOA
Village/town/borough 93 2.51 1.06142 .11006
District 87 2.69 1.17964 .12647
Province 186 2.85 1.23339 .09044
ADOA
Village/town/borough 93 3.64 .94538 .09803
District 87 3.59 .90793 .09734
Province 186 3.64 1.04146 .07636
SAOA
Village/town/borough 93 3.26 1.06953 .11090
District 87 3.23 1.03741 11122
Province 186 3.40 1.00671 .07382
General Anxiety
Village/town/borough 93 3.43 .73166 .07587
District 87 3.45 .69729 .07476

Province 186 3.61 71473 .05241




