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Ozet

Calisgmanin amaci, dilbilimsel wuzatimm Tiirk¢eyi yabanci/ikinci dil olarak 6grenenlerin
sOylemlerinde bicimbilimsel ve sozdizimsel alanlarda ne sekillerde ortaya ¢iktigini incelemektedir.
Dilbilimsel uzatim, sdylemde somut veya soyut dil 6gesi olarak dilbilimin herhangi bir alaninda
zaten saglanmig anlamin veya islevin tekrarlandigi durumlara isaret eder. Tiimcede bu tiirden
Ogelerin kullanilmasiyla mevcut unsur sayisinda meydana gelen artig, sdylemin anlamini veya
dilbilimsel yapinin iglevini etkilemez veya degistirmez. Yani s6z konusu dilbilimsel olgu edebi,
edimbilimsel veya dolayli sOylemde bulunmak gerektiginde bir takim amacglara da hizmet
edebilmektedir. Arastirma nitel arastirma deseninde ve durum calismasi seklinde gerceklestirilmistir.
Calisma grubu B1 diizeyinde Tiirkce Ogrenen 12 yabanci uyruklu oOgrenciden olugmaktadir.
Arastirmada veri toplama araci olarak kullanilan detayli gézlem ve arastirmaci notlari, gdriisme
sorular1 ve katilimcilara uygulanan yazili uygulama iizerinden bir iiggenleme olusturularak Tiirkceyi
yabanci dil olarak 6grenenlerin bigimbilim ve s6z dizimi alanlarinda dilbilimsel uzatim 6rneklerini
tespit edip edemedikleri incelenmistir. Arastirmada elde edilen veriler igerik analizine tabi
tutulmustur. Katilimei cevaplarinda bigimbilimsel ve sdzdisimsel uzatim alanlarinda bazi kavramsal
cercevede yer alan bazi unsurlarin katilimci cevaplarinda sik ortaya ¢iktigi gozlenmistir. Calisma
sonucuna dayanarak dilbilimsel uzatimin yabanci/ikinci dil 6gretim siireglerinde o6zellikle biligsel
stireclerde iglemlenmesi gerekenden daha fazla unsurun s6z konusu oldugu sdylem Orneklerinde
sezdirme veya dogrudan Ogretimle fark ettirilmesi gereken bir olgu oldugu saptamasinda
bulunulmustur.

Anahtar sozciikler: dilbilimsel artiklik, bi¢imbilimsel uzatim, s6zdizimsel uzatim, yabanci/ikinci dil
olarak Tiirk¢e dgretimi
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Giris

Dilbilimsel uzatim (linguistic pleonasm) terimi, dilbilimsel artiklik (linguistic redundancy)
veya dilsel/dilbilimsel fazlalik (linguistic excess) gibi terclime edilebilecek semsiye terimler
altinda ¢ogunlukla tekrarlanan veya gereginden fazla isaretlenip kullanilan dilbilimsel dgeler
seklinde tanimlanmistir. Yine konunun ¢alisiimis oldugu ingilizce calismalarda ve ilgili
literatiirde “Linguistic Redundancy” (dilbilimsel artiklik) ¢cogunlukla “Pleonasm” (uzatim)
ile aym1 anlamda kullanilsa da aslinda ¢ogunlukla ikincisi birincisinin kapsamina
girmektedir. Oyle ki olgunun, o6zellikle ilgili ingilizce alanyazinda uygulamali dilbilim
konusu olarak en basta ses bilimde “Redundancy Rules” “Artiklik kurallar1” gibi bagliklar

altinda hatta anlam bilim ve edim bilim alanlarinda detayli olarak calisilmis oldugu
gorilmektedir.

Her ne kadar “fazlalik” veya “artiklik” kavramlari, timce iginde “atil” veya
“tlimceden c¢ikarilmasi veya kullanilmamasi gereken” unsurlara ¢agrisim yapiyor olsa da
caligmada dilbilimsel anlamda herhangi bir artirnm veya artirma unsuruna iliskin herhangi
bir durum, olgu veya artinm unsuruna deginilmemektedir. Ozetle, ¢aliymada da gegen
“artiklik” veya “fazlalik” kavrami, konunun detayl ¢alisildigi bati literatiirtindeki “linguistic
redundancy” kavraminin terciimesi ve Tiirkce karsiligi olarak kullanilmistir. Yani ifade,
sOylem icinde herhangi bir unsurun artirllmasina, tiimceden ¢ikarip kullanilmamasi
gerektigine degil, “unsurun islev veya anlamin1 zaten yerine getiren baska unsurlarin somut
veya soyut anlamda tiimce icinde zaten bulundugu” tiirden bir yapiya g¢ekmek igin
kullanilmaktadir. Tiirkge Ogretiminde Ozellikle erken seviyelerde sdylemin anlagilmasini
kolaylastirmak adina anlami asgari sayida tiimce Ogesi ile saglamak gerektiginde veya
Tiirkgede 1/1 anlam ifade eden her seyin silinebilecegi goz oniinde bulunduruldugunda
calismada semsiye terim olarak kullanildig: haliyle “artiklik” kavraminin kullanilmas1 uygun
goriilmiistiir.

Diger yabanci diller gibi, Tiirkge 6grenmek de belirli soylem alanlarinda sorunlu hale
gelebilir. Ozellikle 6grenen adma iiretken ¢aba gerektiren konusma ve yazma becerileri,
Tiirkge 6grenen kisi icin anlama agisindan c¢esitli zorluklara neden olabilir. Bu durum ¢ogu
zaman iletilecek mesajin temel dilbilgisel iletisim kaynaklarindan daha fazla 6ge (sesler,
bi¢imbirimler, sézciikler, tiimceler, psikolinguistik arka plan bilgisi, vb.) icerdigi noktada
ortaya ¢ikar. Iletisim siirecinde daha anlasilir olabilmek adina sdylemdeki her bir dilsel ve
anlamsal 0geyi yazili veya sozlii metne tek tek dahil etmeye ve bunu belirli kurallar
cergevesinde yapmaya calismak dil 6grenen kiside sOylem iiretme ve isitilen sdylemin
kodunu ¢dzme siirecinde bazi sorunlara yol agabilmektedir. Ogrenilen dilin konusuldugu
iilkede hayatini idame ettirmek, calismak veya egitim gormek (ikinci dil 6grenim baglami)
gibi hedef dili birinci elden 6grenme gibi durumlar, daha detayli bilgi verme veya daha iy1
anlasilma, daha profesyonel bir dil becerisi sergileme arzusu ile daha karmasik ve uzun
climle tiretimlerine neden olabilir. Unutulmamalidir ki dilbilimsel uzatim gerek dilbilimsel
gerekse yabanci dil boyutlarinda etkili iletisim ve ideal uzunlukta tiimce kurma kapsaminda
bu dili 6grenenlere fark ettirilmesi gereken bir konudur. Bu tiirden bir farkindalik dil
kullanicilarinin  kendilerini hedef dilde daha etkili ve daha islevsel bir sekilde ifade
edebilmesine yardimci olacaktir. Ancak caligmaya konu olan dilbilimsel durum Tiirkge
ogretiminde genellikle ya ihmal edilmis ya da dilbilim c¢ercevesinde ele alinmamustir.
Arastirmanin ana konusu olan dilbilimsel artiklik ve uzatim konusunun yabanci alanyazinda
ise uzun siiredir tartisilan bir konudur. Olgunun incelenmesi Oncelikle dil degisimleri
baglaminda baslamis; daha sonra dilbilimsel uzatim ve artiklik olgusu, dilde ekonomi
(Martinet, 1960) olgusu ile baglantili olarak iki farkli olgu seklinde daha sik galigilir hale
gelmistir. Tiirkgenin 6zellikle de yabanci olarak 6gretimi noktasinda dil tipolojisi ve tim
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dilbilimsel alanlar agisindan bu konudaki ¢alismalara siklikla yer vermis dillerden Ingiliz ve
Alman dillerine nazaran oldukca farkli alanlarda farkli uzatim tiirlerine konu olabilecegi de
diistintilebilir. Nitekim ana dili Tiirk¢e olan kisilerin Tiirkgeyi sonradan veya yabanci dil
olarak 6grenen kisilerle kurduklar iletisimde daha agiklayici ve etkin iletisim saglamak,
mesaj1 eksiksiz iletmek adina uzatim i¢eren ciimleler kurmalart muhtemeldir. Yine bu acgidan
ana dili Tiirkge olmayan konusurlarin da 6zellikle orta ve ileri seviyelerdeki dil kullanim
orneklerinde daha agiklayict bilgi saglamak ve yanlis anlasilmaktan kagmak veya eksik
konusuyor gibi goriinmemek adina daha dolayli ciimle kurmaya calisabilecekleri ve
dilbilimsel uzatim iceren ifadeler {retebilme ihtimali c¢alismaya motivasyon teskil
etmektedir.

Calisma sirasinda, dilbilimsel fazlalik ve uzatimin nasil ortaya ¢iktigini tespit etmek
icin 0grencilerden yazili ve s6zlii sdylem ornekleri elde etmek icin bir arag olarak tiretici dil
becerileri kullanilmistir. Bu agidan ¢alisma, becerilere degil uzatima sahip igerik i¢in analiz
edilecek soylem iiriinlerine odaklanmaktadir.

Calismada iizerinde durulan ve dil 6greniminde varliginin ozellikle dilsel girdiyi
anlamlandirma ve dille ilgili dilbilissel stireclerin kolaylastirilmasi noktasinda 6énem arz
ettigi diisiiniilen olgu ilgili Tiirk¢e alanyazinda heniiz uygulamali bir sekilde yer bulamamus,
yalnizca isleyisine yonelik iki kuramsal bir ¢alisma ile karsimiza ¢ikmaktadir (Bkz. Dogan,
2019; Sar1, 2015). Calisma Tiirkge alanyazinda neredeyse hi¢ calisilmamis olusu ve
uygulamali bir arastirma makalesi olmasi 6zelligi ile alandaki bu boslugu doldurmay1
hedeflemesi acgisindan 6nem arz etmektedir.

Alanyazin Taramasi, Calismanin Kavramsal ve Kuramsal Cercevesinin Temelleri

Arastirmanin  kuramsal ¢ercevesinin temelini “girdi anlagilabilirligi” ve “ileti hacmi”
olusturmaktadir. Bu noktada Krashen’in gibi dil 6grenim siireclerindeki kuramlar1 ve
Grice’in edimbilime yonelik kuram ve ilkeleri dnemlidir. Yabanci dil 6greniminde iletisim
boyutunda en énemli unsurun girdi oldugu sdylenebilir. Uzun yillardir 6zellikle Ingilizcenin
yabanci veya ikinci dil olarak 6gretimine yonelik alanyazinda da dikkati ¢ekecegi gibi son
donem kuramcilarin ¢ogu bu olgu iizerinde durmuslardir. Ancak dilibilimsel uzatim
kavraminin dilsel girdi ile oldukca yakindan iliskiil oldugunu ifade etmekte yarar vardir.
Calisma kapsamindaki verilerle hareket eden arastirmaciya gore ele alinacak uzatim
kavraminin kavramsal anlamda dilsel girdi ile dogrudan iligkisi vardir. Oyle ki ileti
hacmindeki yogunluk veya azlik sdylemin anlasilmasina dogrudan etki eden faktorlerden
biridir. S6z konusu olgunun ortaya ¢ikis mantiginin dilsel girdi ile iligkisini en iyi dzetleyen
kuramlarin sahipleri Krashen ve Grice’dir. “Ogrenicilerin maruz kaldigi, hedef dile ait
herhangi bir sdylem veya metin” yabanci dil 6grenimi siirecinde ‘girdi’ olarak kabul edilir
(Oh, 2001, s. 69). Girdi yabanct dil 6grenim siirecinde Ogrenen kisinin dile yonelik
cikarimlar1 ve biling alti dahil olmak {izere hedef dile ait tiim 6grenmelerinin kaynagidir.
Oyle ki girdi, kiiltiirel meseleyle ilgili anadil konusucularinin davranis driintiilerine yonelik
bilgi bile tasiyabilir, genellesmis sosyal tepki, mimik, isaret, ima vs. gibi.

Krashen’in Anlasilir Girdi Kurami: Krashen (1981) ana dili edinimi siirecinde sz
konusu olan bilingalt1 edinim siiregleri ile 6zellikle yabanci dilin 6gretiminde yetiskinlerin
yabanci dil gelistirmelerinde 6ne c¢ikan amacli Ogrenim arasinda bir ayrim yapmuistir.
Krashen’in Denetleme Varsayimi’na gore, 6grenim, iiretimin dogrulugunu denetlemeye
yarar, 0grenim siirecinde yabanci dil bilgisi gelismez. Oysa ikinci dil ediniminin kosulu,
zihnin bilingalt1 siire¢lerde anlasilir girdiden dil bilgisi kurallarin1 6ziimsemesidir. Ayrica,
ozellikle baglangic diizeyinde yabanci dil egitimini etkileyen en onemli etken anlasilabilir
girdidir (Krashen, 1981) Yabanci dil 6gretiminde basari agisindan anlasilabilir girdi ile
kavrama arasinda dogrudan iliski vardir. Anlasilabilir girdi olarak kabul edilen maruz
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kaliman dil malzemesinin niteligi kadar niceligi de onemlidir ve genellikle “yabanci dil
egitiminde, zengin anlasilabilir girdi saglama konusu goz ardi edilip, dilin Ogelerini
ogretmeye yonelik c¢alismalar 6n plana ¢iktig1 i¢in gerekli verim alinamamaktadir” (Ellis,
1997).

Krashen’in Girdi Kuramini, 6grenicilerin sdylemi nasil islemlediklerini arastiran
caligmalar izlemistir. Etkilesim Kurami gergevesinde, yabanci dil 6greniminin karsilikli
konusmay1 i¢eren etkilesim ile gergeklestigi ileri siiriiliir. Etkilesim silirecinde girdinin nasil
anlagilabilir kilindig1 énem tasir. Ornegin ikinci dil 6grenimi ile ilgili kuramlardan 6rnek
vermek gerekirse; hedef dil Ogrenicileri karsidan duyduklar1t dilsel bigimlerin
yalinlagtirilmasindan ¢ok, ana dili konusurlar ile etkili iletisim kurmaya ihtiya¢ duyarlar.
“Ana dili konusurlar1 ise konugsmalarimi ikinci dil Ogrenicilerinin konugsmalarina gore
bigimlendirirler. Karsilikli konusma sirasindaki etkilesimsel degistirimler (interactional
modifications) anlasilir girdi saglar; anlasilir girdi ise edinimi olanakl1 kilar” (Long, 1985, s.
377-393’den akt. Pecenek, 2014, s. 14).

Dil 6greniminin daha c¢ok kullanim yani edimbilimsel boyutunu ilgilendiren
ozellikler hakkinda Grice’in (1975) iletisim ilkelerine de bu noktada deginecek olursak;

1. Dogruluk kriteri agisindan girdinin kalitesi yani 6nemi
2. Bilgilendiricilik kriteri a¢isindan igerdigi bilgi miktar1
3. Konuya baglantili olma kriteri agisindan mantiksal yakinlig

4. Net ve anlasilirligr agisindan ifade edilis tarz1 6nem arz etmektedir. Bu noktada
dilbilimsel uzatim ve artikligin bu dort kriteri de ilgilendirdigi diisiiniilebilir. Soyle ki;
yabanci dilde olusturulan sdylemin igerdigi bilgi iletisim agisindan ne kadar 6nem ifade
etmektedir?

1. Zihinde isleme siire¢lerinde 6nem arz eden bilgi digerlerinden daha 6nce ve
secerek algilanir. 2. SOylemin igerdigi bilgi miktari, mesajin anlagilmasini giiclestirecek
kadar kalabalik sayida oOge igermesi iletisimin etkin ger¢eklesmesi acisindan zorluk
yaratabilir. 3. Konuyla tam olarak ilgisi olmayan ifadeler veya mesajda dolaylilik dinleyen
icin de ruhdilbilimsel siireglerde kopukluk yaratabilir. 4. Konunun konusma ortamina ve
konusulan kisiye kars1 ifade edilis sekli, stil yani lislup iletisimde secilen sozciikler ve hitap
acisindan kilit noktalardan biridir. Iste bu konularin hepsi dilbilimsel artikligi miktar, Snem,
yakinlik ve iislup seviyesinde ilgilendiren konulardir.

Yabanci/ikinci dil 6gretiminde ileti hacmi ve kalitesi anlaminda dilbilimsel uzatimi
etkileyen bir faktor olarak girdiye iliskin tiim bu bilgilerden hareketle dilbilimsel alanlardan
bigimbilimsel ve s6zdizimsel uzatim 6rnekleri ¢calismanin genel kavramsal ¢ergevesi olarak
belirlenmis, her iki alandaki uzatim tiirleri ele alinmaya calisilmistir. Calismada, dilin
araylizii ve ses boyutunda ortaya ¢ikan dilbilimsel uzatim tiirleri fiziksel nitelik kabul
edilerek nicel olarak nitelendirilmistir. Bu anlamda bir olgu olarak dilin nicel yani biligsel
sirecler disinda dilin konusuldugu fiziksel ortama yazi veya ses olarak yansiyan
kisimlarindan ~ bigcimbirimler ve  sozliikbirimler calismanin  odaklandigi  Ogeleri
olusturmaktadir. Bi¢cimbilimsel uzatim, sdzciligiin i¢inde ek yigilmasi gibi bazi art zamanl
gelisimlere veya bir kez isaretlenmis anlamin sdzcilik icinde bagka bir bi¢cim birim ile
yedinden isaretlenmis olmasi gibi durumlar ifade etmektedir. S6z dizimsel uzatm ise daha
cok ileti hacminde, tiimce boyutunda islevsel veya anlamsal bakimdan mecburi bir kullanimi
olmadig1 veya asgari anlam saglandig1 halde anlami c¢esitli yonlerden desteklemek amaclh
kullanilan 6ge kullanimina isaret etmektedir.
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Bicimbilimsel Uzatim

Bic¢imbilimsel olanlar daha ¢ok big¢imbirimlerin sozciik yapisinda neden oldugu tiirden
uzatimlardir. Dilin sesbirim seviyesinden sonra sozciikler en kiiclik yapi birimini teskil
ettiginden bundan sonraki artiklik tiirleri alan yazinda uzatim olarak ele alinmaktadir. Clinkii
artik bir birim olarak sozciikler ¢ekim ve yapim eki almis halleriyle bash basina anlam ifade
eden dgeler ve dilbilimsel birimler olarak karsimiza ¢ikar. Bigimbilimsel anlamda biikiim ve
cekim bazen eszamanli bazen de artzamanli uzatima neden olabilir. Bu durum c¢ogunlukla
dilin zaman i¢inde gegirdigi kullanim ve agiz 6zelliklerinin bir sonucudur.

Zaman i¢ide ortya ¢ikan degisiklikler yani eszamandalik olaymin ortaya ¢ikmasinin
dilbilgisel baglamda bir¢ok nedeni bulunmaktadir. Her biri dilin gelisip degismesiyle
dogrudan ilgili olsa da bunlar dilbilgisellesme, sozclik yapimi ve sozliiksellesme, fono-
semantik baskalasma, ek kaliplagsmasi ve anlam olaylaridir. Eszamanli yapilarin ortaya cikis
nedeni ¢ogunlukla dilin degisiminin olduk¢a dinamik bir siire¢ olmasindandir. Elbette bu
stire¢ bunlardan baska nedenlere de dayanabilir. Temelde dilin degisip gelismesini saglayan,
bdylece bicim(birim), sozciik ve anlam boyutundaki degisimlere neden olan her tiirlii etken,
dolayl1 da olsa eszamandali§in ortaya ¢cikmasini saglayabilir (Hirik, 2017). Ornegin, uzatin
ortaya cikaran eszamandalik kaynakli nedenler arasinda dilin kendi sistematigi veya
dinamiklerine bagli olarak ortaya ¢ikan bazi etmenleri Sar1 (2015a),

(a) bir sozliiksel unsurun bir anlamsal bilesenini vurgulama,
(b) anlatimi1 pekistirme ve giiclendirme,

(c) anlatimdaki ¢esitli eksiklikleri giderme,

(d) iletinin anlamsal kaybin1 engelleme ve

(e) islevselligi azalmis baz1 isaretleyicilerin anlamsal igeriklerinin yeniden
isaretlemesi ihtiyaci gibi durumlarla tanimlamaktadir.

Artzamanli bakis acgisindan, dildeki degisimin bir iiriinii olan “dilbilgisellesme”,
genel olarak sozliikbirimlerin ve bazi dilsel yapilarin baska bi¢imbirime dontismesi
olarak tamimlanmaktadir. Zaman igerisinde belli sartlarda ve oranlarda degisime
ugrayan isim ve fiil gibi kimi bagimsiz bi¢imbirimler uzun bir siire¢ sonunda zaman
eki/kipi, durum eki, yardimci fiil, edat, baglag¢ vb. olarak yeni dilbilgisel islevier
tistlenmek suretiyle semantik altyapilart morfolojik veya leksikal unsurlarila
doldurma yoluna giderler. Bir yandan bir tiir fosillesme sayilan bu olusum meydana
gelirken ote yandan ayni ad ve eylemler ¢cogunlukla bagimsiz olarak esas islevlerini
de devam ettirmektedirler (Demirci, 2008).

Ornegin, Oner’e gore -dir eki Eski Tiirkce tur- fiilinin temel anlamdan yan anlama
dogru doniisiimiinii sdyle géstermistir: “1. bulunmak, var olmak; 2. yasamak; 3. kalkmak; 4.
durmak, ayakta durmak; 5. hareketsiz kalmak, stop etmek”. Bununla birlikte Oner, tarihi ve
cagdas Tirk lehgelerinde ekin turur > durur > -dur/ -diir > -dir / -dir >—d1 / -di > -d / -t
seklindeki gelisimini de tamiklamistir (Oner, 2016, s. 9). Vardar (2002, s. 72) ise
dilbilgisellesmeyi dilin evrim siireci i¢inde bir sozliikbirimin bi¢imbirime doniismesi olarak
tanimlamaktadir. Bu durumda giiniimiiz Tiirk¢esinde vurgu amacl kullanilan ekfiil giinliik
dilde ¢ogu zaman telafuz edilmemektedir, bicimbilimsel boyutta uzatim oldugu
diistiniilebilir:

“Ali ¢ok caliskan bir geng(tir).”
“Ankara kisin ¢ok soguk(tur)” gibi.
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Bunlara ¢k olarak dilbilimsel uzatim igeren bazi kliselesmis kullanimlar da vardir bu
tirden kullanimlarin uzatim igerdigi giinliikk ifadeler i¢inde hissedilmeyebilir (Sornicola
2006, s. 400). Bu orneklerde eszamandaligin etkisi s6z konusu olabilir. Daha ¢ok belirli
bicimbirimlerin gereginden fazla ayni tliirden bigimbirim ile isaretlenmis olmasi ile ortaya
cikarlar. Ornegin;

Arapga ¢okluk vezinlerine gore olusmus evrak, elbise, fukara gibi yapilarin veya yine
Arap¢a at eki ile c¢oklugu isaretlenmis insaat, teskilat, mesrubat gibi
sozciikbi¢imlerin Tiirk¢cede kok sozliikbirim halini alarak +IAr ile tekrar ¢ogul
isaretlemelerinin yapilmasi, artzamanli uzatima birer ornektir. Benzer olarak Eski
Tiirk¢e ¢okluk eki +an da, Tiirkiye Tiirk¢esinde oglan seklinde sozliiksellesmis olarak
ver almaktadir ve oglanlar sozciikbiciminde artzamanli gelismelere bagli bir
uzatimdan soz edilebilir (Sari, 2015a).

Adindan da anlasilacagi gibi ek yigilmasi bir sozliikbirimin dilbilimsel bir kriter
acisidan birden fazla kez igaretlenmesi yani ayni goreve sahip olan eklerden birden fazla
tasimasidir. Tiirkcede dilbilimsel artiklik veya dilbilimsel uzatim ile ilgili neredeyse yok
denecek kadar az sayida caligma bulunsa da big¢imbilimsel boyutta artiklik veya uzatim
olarak ¢aligilmis oldugunu diislinecegimiz bu konu ek yigilmasi etrafinda odaklanmistir.

Ek yigilmasimin sebebi, sozciigiin kokiine ya da govdesine getirilmis olan ilk ekin
anlamini zamanla kaybetmesi, anlam kaymasina ugramasi ya da anlaminin unutulmasidir.
Ayni anlam ve gorevdeki eklerin, belli bir koke getirilmesi sonucu ortaya ¢ikar. Ornek
vermek gerekirse: "caydanlik": cay+dantlik (koke gelen -dan eki Fars¢a bir ektir ve
Tiirkgedeki +lik eki ile ayn1 gorevdedir. Yani "caydan" sozciigii zaten "¢aylik" anlamindadir.
Zamanla bu sozciik sozliikksellesmis ve de bunun yanina bir adet "+hik" eki yerlestirilmistir.
Boylece bir ek yigilmast olusmustur. Vardar (2002, s.185) sozliiksellesmeyi (“Alm.
Lexikalisierung, Fr. lexicalisation, Ing. lexicalisation), dilbilgisel bir birimin sdzliiksel bir
birime doniismesi” olarak tanimlar. O halde dilbilgisellesme ve sozliiksellesme arasinda her
ikisinin de uzatima neden olduklar1 dogrultusunda bir baglant1 kurulabilir.

Tiretme Ozelligini yitirmis ekler artzamanlh siirecte eklerin uzatima neden olmasini
saglayan faktorlerdendir. Ekin tasidigi anlami artik tagimiyor halde eklemlendigi kok veya
govdeyle tek wviicut olarak kullanilir hale gelmis olmasi, s6z konusu ekin mevcut
sozliikbirime fazladan bir igerik veya islev yiliklememesi durumu ise sozliiksellesme olarak
tanimlanan siireci meydana getirmektedir. Ozetle sozliiksellesmede, herhangi diger bir unsur
ile baglantis1 olmayan sozliikbirimler artzamanli olarak anlamlarinda baz1 degisimlere yer
vererek bagimli unsur haline gelebilirler.

O halde;
e (Cogul ekinin artzamanl sozliiksellesmesine dayali kullanimz: evrakiar, fukaralar

e Sayr sifatlarindan ve niteleyici yapilardan sonra gelen isimlere ¢ogul eki
getirilmesinden kaynakli: ti¢ arkadaslar, pek ¢ok kisiler

e Meslek veya ugras isimlerine +cx, +cx eklerinin getirilmesinden kaynakli: ¢ergici

e Tekil kullanilmas1 gereken nesnenin belirsizlik bildirmek amagh ¢ogul kullanilmas:
“Strtlarim1 ovar misin? Boyunlarim tutuluyor.” “Oralarda bir yerlerde” “Havalar
1sind1” gibi unsurlarda goze ¢arpmaktadir.

e Sozciikbirim icinde kullanimina aslinda hi¢ gerek olmayan c¢ogul ekinin de yine
eszamandalik ve diger dillerden terciime gibi unsurlarin etkisi ile uzatima neden
oldugu giinliik ifadeler i¢cinde oldukea acik bir sekilde goriilebilir:
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Selamlasma, ugurlama veya iyi dilek iletme gibi sosyal baglamlar da +IAr
uzatimimin  ortaya ¢iktigi diger ileti tiirlerine sebep olabilir. Oyle ki
glinaydinlar, merhabalar, iyi aksamlar, hayirli sabahlar, selamlar, iyi
volculuklar, iyi dinlenmeler gibi c¢esitli selamlama/karsilama/iyi dilek iletme
islevine sahip yapilar bir ¢okluk isaretlemez. Buradaki kullanmim da pragmatik
sebepler dolayisiyladir ve iyi X-ler sablonu igerisinde X, herhangi bir durum
veya hareketi karsilayabilir (Sari, 2015a).

* “kendi” sozciigii ve iyelik isaretgileri de dilbilimsel uzatima neden olabilir: “Kendisi
geldi; biz ¢agirmadik.” veya “Otekisi berikisi ne varsa al gel!” gibi.

e “Oncekisi, sonrakisi, yukarisz, asagis:” gibi ifadelerdeki isaretciler de artiklik teskil
eder: Ornegin; “Eski Tiirkce +gArU ekinin sozliiksellesmesiyle (Sar1, 2015) ortaya
¢ikan ifadelere eklemlenen baska isaretciler de uzatima neden olabilir. Ugiincii tekil
kisi iyelik eki eklemlendigi baglamda herhangi bir ilave anlama isaret etmemektedir.

Sozdizimsel Uzatim

Aslinda her dogal dilde oldugu gibi gramer kurallar1 veya dilbilgisi-sdzdizim kurallar1 olarak
kabul edilen kurallarin ayn1 zamanda artiklik kurallart oldugu da diisiiniilebilir. Ciinki
sOzdizim, gerekli 6genin olmas1 gereken yerde oldugunda dogru kullanima sahip oldugunu
diisiiniir. Bu da sO0ylem icindeki sozciik grubu iginden ¢ikarildiginda anlamda herhangi bir
kayba, degisime, genisleme ve daralmaya neden olmayan Ogelerin artik oldugu anlamina
gelir:

e “Ne soyledigini kendi kulaklarimla duydum.”
e “Arada niians fark: var.”

e “Aslinda onu sevmiyorum degil.”

e “Bu karanlik gecede nereye gidiyorsun?

e “Yesil renkli bluziimii giyecegim.”

Tiirkcede bu konu anlatim bozukluklar1 veya climle analizleri baslig1 altinda
inceleniyor olsa da bu konular aslinda dilbilimsel boyutta genis alana yayilan bu konunun
yalnizca climle ogeleri diizeyinde incelenen halidir.

Sozdizimsel yap1 ve belirtegler, 6znenin ¢cogul oldugu bilgisini elde etmenin birkag
yolunu sunar. Bu fazlalik, metinde dogal olarak mevcut oldugu 6l¢lide okumaya katkida
bulunur ve okuyucularin metnin mesajin1 verimli bir sekilde almasina izin verir (Horning,
1982).

e FEk yigilmasindan farkli olarak tek bir sdylem icinde ayni anlambilimsel 6zellige
tekabiil eden anlambirimleri bulunabilir. Ornegin; “Bir dakika! Simdi geliyorum.”
Bu ifade de hem eylemin olus anina vurgu yapan “simdi” sézciigii kullanilmistir hem
de kip simdiki zamani isaret etmektedir. “Biz eskiden Ankara’da Karanfil Sokak’ta
otururduk” ciimlesinde “otururduk” seklindeki fiil c¢ekim ve kipi “eskiden”
sOzciligiiniin kullanimini climlenin 6z kullanim1 agisindan gerekli kilmamaktadir. S6z
konusu anlami farkli agidan destekliyor ve genisletiyor olsa da biri sézliikkbirim biri
bicimbilim temelli iki 6ge ayni anlama hizmet eder durumdadir ve sozliikbirim
temelli 6ge artiklik yaratmaktadir. “O benim kedim” ifadesinde de hem aitlik eki
hem de benim sdzciigli ayn1 artiklig1 yansitmaktadir.
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o “Velev ki...” “sayet”, eger” .....-dxgx takdirde” gibi ifadeler de artiklik igerir.
Ciinkii yalnizca eylemin sonuna sart kipi getirilerek bu ifadelerin kullanimi ortadan
kaldirilabilir:

“Sayet senin i¢in de uygunsa kalkalim.” >“Senin i¢in uygunsa kalkalim”

“Bugiin kar yagdig takdirde yolculugu iptal ederiz.” >“Kar yagarsa yolculugu iptal
ederiz.” gibi.

e Artiklik tiirlerinden uzatima ugramis bir sdylemde “.....olan, ....... kadar, ........ -X
dogru” gibi ifadeler ve -ecek, -acak ile gerceklestirilen ifadelerin kullanimi da elzem
degildir.

“Ug tane seker verir misin? >“Ug seker verir misin?”
“Buraya kadar gelmene gerek yoktu.” >“Buraya gelmene gerek yoktu.”

“Sen pazara dogru yavas yavas ylrii; ben geliyorum” >“Sen pazara yavas yavas
yiirli; ben geliyorum.”

“Yakacak odun paramiz kalmadi”. >“Odunumuz kalmadi” veya “Yakacagimiz
kalmadi”.

e Giinliik ifadelerde yalnizca bir kullanim gelecegi olarak sdzdizimi i¢inde kullanilan
dolgu sozciikleri vardir: anlami kuvvetlendirmek icin kullanilan “cidden” ve
“resmen” ifadeleri gibi. Bu sozciikler ¢ikarildiklar takdirde ciddi bir vurgu ve anlam
kaybina neden olmazlar:

“Cidden buna inaniyor musun?” “Buna inantyor musun?” veya “Resmen Ahmet’le
cikiyoruz!” > “Ahmet’le ¢ikiyoruz!” gibi.

e “Degil” olumsuzunun olumsuz ¢ekimlenmis bir fiili takiben kullanimi da uzatim
olarak kabul edilebilecek durumlar ortaya ¢ikarabilir ve bu kullanimlarda ozellikle
Ingiliz Dili’nden Tiirk¢eye yapilan gevirilerin etkisi oldugu diisiiniilebilir:

2

“Onu sevmedigimden degil ama ...
seviyorum ama...” gibi.

> “Onu sevmiyor degilim ama...” > “Onu

“Burada yanlis giden bir sey yok degil ama gormemis gibi davraniyorum haberin
olsun!” >"Burada yanlis giden bir sey var ama....”

e “Hi¢” edatinin kullanim1 da uzatim olarak kabul edilecek drnekler dogurabilir :
“Burada hig silah istemiyorum” >*“Burada silah istemiyorum”.

Bu iki ciimle arasinda higlik anlaminin kullanimi herhangi bir farka neden
olmayacaktir. [stenmeyen 6genin “hi¢” ile vurgulanmasina gerek olmadigi agiktir.

e Kisaltmalarin yanlis Kullanilmasindan Kaynaklanan Uzatim: Aslinda sdylem
blinyesine bakildiginda 6ge sayisinda bir artimaya neden olusu ve anlami
karmagiklastirma yonilinde etkilemesi ile akronim yani kisaltmalarin yanlis
kullanilmas1 da dilbilimsel uzatima neden olmaktadir. Akronim yani kisaltmalara
giinliik hayat i¢inde oldukca sik karsilagilasilir ve ¢cogunun anlami ekseriyetle bilinir.
Ikinci dil olarak Tiirk¢e dgrenenlerin de giinliik hayattalarin1 aksama olmadan idame
ettirebilmeleri i¢in yasadiklar1 bolge veya sistematik uygulamlarla ilgili akronimlere
hakim olmalar1 gerekmektedir. Ancak eger akronimin acilimi bilinmiyor veya am
olarak hatirlanamiyorsa su tiirden kullanimlara sahit olunmasi oldukga dogaldir:

“Bu y1l KPSS sinavina girmeyi planliyorum.”
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“Pardon! IDO otobiisleri hangi Iskeleden kalkiyor acaba?
“Haberlerde izledim. TBMM Meclisi bu konuyla ilgili olarak yarin toplantyormus.”

o Gegisli-Gegigsiz Fiilerin Kullanimlarindan Kaynaklanan Uzatim: Tirk¢ede c¢ati
kurallarina gore nesne almasi gerken veya alabilen fiillere gegisli fiiller denir. Ancak
yine kullanim hatalarindan kaynakli nesne almayan veya almamasi gereken bir fiile
nesne getirme gibi bazi durumlar ortaya ¢ikar. Soyle ki;

“Bugiin ¢ok yol yiiriidiim, yoruldum”. >> Zaten yiiriime eylemi yolda ger¢eklestirilir.

“Yemek yedin mi?” >> Saying "Have you eaten?" That would be sufficient and
economical.

Yontem

Arastirma nitel arastirma deseni ile hazirlanmistir ve bir durum c¢alismasidir. Durum
caligmalarinin en sik tercih edildigi tiirden ¢alismalarin basinda ise dil 6grenimi, anadil ve
ikinci dil edinimi ve 6gretmen egitimi arastirmalar1 gelir (Paker, 2015, s. 119).

Bu calismada Veri' saglamanin yollarindan biri olarak veri c¢esitlendirmesi
(iicgenleme) kullanilmistir. Uggenlemeyi saglamak icin,

e katilmcilarin uzatim bilgilerini yazili olarak yansitmalarin1 saglayan yazili
uygulamalar,

e vyazili uygulamanin hemen ardindan yapilan yine yazili uygulamadaki katilimci
cevaplarina iliskin yar1 yapilandirilmis sorulara dayali olarak gerceklestirilen
gorugsme

e bu iki asamada yazili olmayan veriyi diger bazi ortam unsurlarini betimlemek icin
aragtirmaci tarafindan doldurulan yari1 yapilandirilmus goézlem formlar: ile alan
notlar1 kullanilmistir.

Yazili uygulama formlar1 arastirmaci tarafindan gelistirilmistir. Bunun nedenlerinin
basinda oncelikle dilbilimsel uzatim olgusunun Tiirk¢e alanyazinda bakir bir konu olusu, ana
dili veya yabanci/ikinci dil olarak Tiirk¢e dgretimi alaninda dilbilimin herhangi bir alanina
0zgl bir sekilde hazirlanmis bir calismanin olmayisi, dolayistyla konuyla ilgili herhangi bir
Olgek mevcut olmamasi gelmektedir. Uygulamada dgrenicilerin s6z konusu olguya iliskin
farkindalik diizeylerine iligkin veri elde etmek adina Tirk¢eyi yabanci dil olarak 6grenen
kisilerin sdylem Orneklerini inceleme; hatta bazi sdylemlerdeki dilbilimsel uzatimi tespit
edebilme yetilerine bagvurulmustur. Olusturulan kavramsal ¢erceve ve hazirlanan dilbilimsel
tasnifin uygunlugu konusunda uzman goriisleri alinarak yazili uygulama hazir hale
getirilmistir.

Arastirma Sorulari

Bu arastirmanin temel sorusu yabanci/ikinci dil olarak Tiirkce Ogrenenlerin o6zellikle
sOylemlerinde bi¢cimbilimsel ve s6zdizimsel alanda uzatim Orneklerinin ne sekilde ortaya
ciktigini belirlemektir. Calismanin ikincil amact ise, olgunun yabanci dil olarak Tiirkge
o0grenmede yarattig1 olumsuz izlenimin aksine anlami giiclendirmek, belirsizligi gidermek,
karsilagtirmalar yapmak, anlami derinlestirmek ve vurgulamak, sanatsal tislubu desteklemek,
iretken dil becerilerinde sdylem fretimi sirasinda bu dogrultuda ortaya ¢ikan dilsel
unsurlara iliskin alanyazindaki eksikligi gidermeye yardime1 olmaktir.

Aragtirmada ele alinan alt problemler su sekildedir:
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1. Yabanci dil olarak Tiirk¢e Ogrenenlerin iiretici dil becerilerinde bigimbilimsel
alanda uzatim hangi sekillerde ortaya ¢ikabilmektedir?

2. Sozdizimsel alanda Tiirkgeyi yabanci dil olarak Ogrenenlerin Tretici dil
becerilerinde uzatim hangi sekillerde ortaya ¢ikabilmektedir?

Katilmcilar

Arastirmanin ¢alisma grubunu 2020-2021 egitim-6gretim yilinda bir Tiirk Dili Ogretimi
Uygulama ve Arastirma Merkezi’nde B1 seviyesinde Tiirkge 6grenen 12 yabanci uyruklu
ogrenci olusturmaktadir.

Veri Toplama Aracglar

Calismada kullanilan veri toplama araglar1 asagidaki gibidir:

Tablo 1
Alt Problemler ve llgili Veri Toplama Araglar:
Ciimle Tiirii Problem Ciimlesi Veri Toplama Araglari
Alt Problem Dilbilimsel uzatim yabanc1 ~ Yazili uygulama iizerinde
dil olarak Tiirkce dokiiman incelemesi
Ogrenenlerin tretici dil Goriigsme
becerilerinde bigimbilimsel ~ Go6zlem
alanda ne sekilde ortaya
cikmaktadir?
Alt Problem Dilbilimsel uzatim yabanc1 ~ Yazili Uygulama {izerinde
dil olarak Tiirkce dokiiman incelemesi
Ogrenenlerin tretici dil Goriigsme
becerilerinde s6zdizimsel Gozlem
alanda ne sekilde ortaya
¢cikmaktadir?

Bigimbilimsel Uzatima Yonelik Yazili Uygulama

Bicimbilimsel verilerin elde edilmesi i¢in ilgili dokiimanda, katilimcilardan, climlelerde
verilen 10 bi¢cimbilimsel uzatim 6rnegi iceren alt1 ¢izili sdzcilik ve ifadeleri Tiirk¢e olarak
kisaltarak veya daraltarak yeniden yazmalar1 istenmistir. Uzatim i¢in kavramsal ve analitik
Ozellikleri ile aragtirma baglamina gore olusturulan kategorik cergeve su sekilde
olusturulmus ve ilgili 6rneklere yazili uygulamalarda yer verilmistir:

Tablo 2

Veri Analizinde Kullanilan Arastirmamn Kavramsal Icerigine Dayali Bicimbilimsel
Kategorik Cerceve

Tema 1. Bi¢gimbilimsel Uzatim’1 Olusturan Kategoriler

a) -lar, -ler eki (farkl dillerden gegen ¢ogul anlama sahip sozciiklere getirilen)
b) -lar, -ler eki (say1 sifatindan sonra gelen isimlere getirilen)

c) -lar, -ler eki (belirsizlik veya yogunluk ifade etme amaciyla kullanilan)

d) -lar, -ler eki (¢ogul anlamli kaliplagsmis ifade ve ikilemelere getirilen)

e) -lar, -ler eki (selamlama ifadelerinin sonuna getirilen)

f) -lik, -lik ekleri

g) -ci, -c1 ekleri

h) -si, s1 ekleri

1) ek fiil
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Sozdizimsel Uzatima Yonelik Yazilh Uygulama

Sozciik ve ifadelerin, kisaltilarak veya ozlestirilerek daha ekonomik bir Tiirkce ile yeniden
yazilmasi istenmistir. S6zdizimsel alanda uzatim i¢in kavramsal ve analitik kalitesi ile
aragtirma baglamina gore olusturulan kategorik cergceve su sekilde olusturulmustur:

Tablo 3
Veri Analizinde Kullamlan Arastirmanmin Kavramsal Icerigine Dayali Sozdizimsel Kategorik
Cerceve

Tema 2. S6zdizimsel Uzatim1 Olusturan Kategoriler

a) “geemiste” sozciigii + .. otururduk” (s6zciiglin anlambilimsel boyutu + birlesik zamanli
cekimlerde kipteki anlam)

b) “eger” sozciigii + “..citkmazsa...” kipi kullanimi (sézctigiin anlambilimsel boyutu +
kipteki anlam)
c¢) “olan” sozciigii ile anlam dolaylamasi

d) “simdi sdzciigii + “geliyorum” (s6zciigiin anlambilimsel boyutu + kipteki anlam)

e) “ait olmak” yiiklemi

f) Say1 sifat1 + “tane” sozciigii

g) “kadar” soziigiiniin gereksiz kulanimi

h) Yonelme eki almis s6zciigii takip eden “dogru” yer yon zarfi

1) “yenilecek yemek™ gibi sifat fiil kullanimi1

Goriisme

Calismada, kavramsal ger¢ceveye uygun olarak hazirlanmis ve bu kapsamda veri elde etmeyi
amaglayan yar1 yapilandirilmis karakterde goriigme formu kullanilmistir. Gorligme sirasinda
aragtirmact hem ses kaydi almis hem de Ozetler halinde goriisme formlarinda yari
yapilandirilmis formlara goriismelere iliskin cevaplari not diismiistiir. Ses kaydinin
transkripti ¢gikarilirken hem alan notlarindan hem de goériisme formlarina arastirmacinin not
diistiigii goriisme detaylarindan istifade edilerek goriisme igeriginin daha etkili sekilde
ortaya c¢ikarilmasi saglanmistir. Caligmada aragtirmanin kavramsal ¢ergevesi baglaminda
hazirlanan bes goriisme formundan istifade edilmis ve her hafta yapilan yazili uygulamanin
ardindan katilimcilarla yazili uygulamalardaki 10 adet soruya nasil cevap verdikleri, neden
bu cevabi verdikleri veya tekrar okuduklari zaman fikirlerinin degisip degismeyecegi
yoniinde sorular igeren goriismeler yapilmistir. Bu sayede yazili uygulamada elde edilen
verilerin glivenirliginin artmasi saglanmistir. Daha 6nce de belirtildigi gibi uygulamada her
bir alt alanda verilen cevaplara yonelik bilgi elde edilmesi amaglanmistir. Yani iki hafta
boyunca her bir katilimer ile yazili uygulamayi takiben gorligme yapilmistir. Goriigme
sorular1 uygulamadaki sorulara paralel ilerleyecek sekilde diizenlenmistir.

Gozlem

Calismada, katilimcilarin uygulamada verdikleri cevaplarin dogasina yonelik tepkileri
lizerine veri toplamak amaciyla arastirmaci tarafindan gozlemlere baslanmadan 6nce yari-
yapilandirilmis  gozlem formu olusturulmustur. Goézlem formu yari-yapilandirilmis
karakterde olup betimsel analiz ve igerik analizi agisindan uygulama ve gorlisme ille paralel
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kosullar1 sorgular niteliktedir. Bu formlar lisans ve yiiksek lisans alaninda egitim veren 3
uzman; dil egitimi alanda ¢aligmakta olan iki egitimci tarafindan akran incelemesine tabi
tutulmustur. Alinan iki adet uzman ve iki adet akran doniitiine gore gézlem formunda gerekli
degisiklikler yapilarak yari-yapilandirilmis forma son hali verilmis ve ilk yazili uygulama
sirasinda alinan alan notlarindan da istifade ederek ve yazili uygulamanin ardindan
gerceklestirilen goriigmenin hemen akabinde arastirmaci gozlem formlarint her hafta
gerektigi gibi doldurulmustur.

Gegerlilik ve Giivenirlik

Nicel arastirmalardan farkli olarak nitel arastirmalarda elde edilen verinin tutarlilifindan ¢ok
yapilan gozlem, goriisme ve diger veri toplama yontemlerinin ne kadar dogru sekilde elde
edildigi 6nemlidir. Bu nedenle nitel calismalarda giivenirligi saglayan en Onemli unsur
detayli kayit alma ve her tiirlii veriyi kaydetmektir. Bu calismada giivenirliligi saglamanin
yollarindan biri olarak veri g¢esitlendirmesi (liggenleme) kullanilmistir. Veri cesitliligini
saglamak amaciyla, katilimcilarin dilbilimsel uzatim bilgilerini yazili olarak yansitmalarini
saglayan yazili uygulamalar, yazili uygulamanin hemen ardindan verilen yanitlar1 ele alan
yar1 yapilandirilmig goériisme formlari ve yazili uygulamayi betimlemek i¢in arastirmaci
tarafindan doldurulan gézlem formlar1 ve detayli alan notlart kullanilmistir.

Veri gesitlemesine (iiggenleme) ek olarak calismanin bir ka¢ haftay: igeren siirede
veri toplamaya dayali olmasi, uygulama siiresi boyunca detayli alan notlarinin alinmast,
calisma i¢in hazirlanan kavramsal g¢erceveye uygun olarak hazirlanan yazili uygulama
dokiimanin gegerligi i¢in uzman ve meslektas goriisulerinin alinmasi, goriismeler sirasinda
ses kaydi almak yoluyla ¢alismanin hem gecerligi hem de gilivenirligi saglamaya
calisilmastir.

Bulgular

Calismanin 1. arastirma sorusuna iligkin elde edilen bigimbilimsel alana iliskin bulgular
asagidaki gibidir:

Tablo 4
Yazili Uygulamada Bigimbilimsel Uzatima Iliskin Katilimc1 Cevaplarina Yonelik Bulgular
Tema Kategoriler Kodlar Siklik
Bicimbilimsel Uzatim  -lar, -ler eki (yabanci fakir fukaraya 3

dillerden gecen ¢ogul  fakirlere 4

anlama sahip es anlaml kullanim

sozciiklere gelen) sekilleri

-lar, -ler eki (say1 kedi 11

sifatindan sonra gelen  kediler

isimlere isaretlenen)

-lar, -ler eki karnim 11
(belirsizlik veya

yogunluk ifade etme

amactyla kullanilan)

-lar, -ler eki (¢cogul IVIT ZIVIT 11
anlaml kaliplasmis

ifade ve ikilemelere

gelen)

-lar, -ler eki merhaba 10
(selamlama

ifadelerinin sonuna
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gelen)
-lik, -lik ekleri golge 9
golgelik 2
-ci, -c1 ekleri firinci 5
firin/c1 diikkan. 3
firin 3
-si, s1 ekleri otekisi berikisi 6
oteki beriki 5
ek fiil boyleyim 11

Tablo 4 incelendiginde, yabanci dillerden Tiirkgeye gecen sozciiklerin sonuna
isaretlenen ¢ogul ekinin kullanimina iliskin belirlenmis olan 16 kodun karsilik buldugu
goriismiistiir. Uzatim 6rneklerinin etkili sekilde tespit edildigi kategoriler ise say1 sifatindan
sonra gelen isimlere isaretlenen cogul eki (f= 11), belirsizlik veya yogunlasma ifade etme
amacityla kullanilan ¢ogul eki (f=11), cogul anlaml kaliplasmis ifade ve ikilemelere gelen
cogul eki (f= 11), ek fiil kullanim1 (f= 11), selamlama ifadelerinin sonuna gelen ¢ogul eki
(f= 10), -lik, -lik ekinin uzatima sebep oldugu durumlar (f=9), -si, s1 eklerinin uzatim igeren
kullanimlar1 (f= 5), yabanci dillerden gecen ¢ogul anlama sahip sozciiklere gelen ¢ogul eki
(f=3) ve -ci, -c1 eklerinin gereksiz isaretlenmesi oldugu goriilmiistiir (f= 3).

Arastirma bulgularma gore, bicimbilimsel uzatim kategorilerinde uzatim Ornegi
olarak belirlenen kategorilerin her birinin katilimcilarin yazili uygulamada ve goriismede
verdigi cevaplarda en az 3 kez karsilik buldugu goriilmiistiir. Arastirma kapsamindaki veri
toplama araglarinda, dilbilimin bi¢imbilimsel alaninda en yaygin rastlanan uzatim
cevaplarinin yabanci dillerden gecen ¢ogul anlama sahip sozciiklere gelen cogul ekleri, -lik,
-lik ekleri ve -ci, -c1 eklerinin gereksiz kullanimi ile ortaya ¢iktig1 belirlenmistir.

Calismanin 2. arastirma sorusuna iliskin elde edilen sozdizimsel alana iliskin
bulgular asagidaki gibidir:

Tablo 5
Yazili Uygulamada Sozdizimsel Uzatima Iliskin Katilime1 Cevaplarina Yénelik Bulgular
Tema Kategori Kod Siklik
S6zdizimsel Uzatim Sozciikte anlam +  Gegmiste +otururduk 4

fiil gcekimindeki kullanimi

anlam Uzatimin dogru tespiti 4

sOzciikte anlam + Simdi sozciligi + 5

kipteki anlam geliyorum fiil ¢cekimi

Eger sozcugu + 1

¢ikmazsa fiil ¢ekimi
Uzatimin dogru tespiti 6

(eger)
Uzatimin dogru tespiti 3
(simdi)
Olan sozclgi Uzatimin dogru tespiti 7
kullanimi Ismi Ahmet olan 3
Ahmet olan 2
Ait olmak ifadesi Bana aittir 3
kullanimi Bana ait 3
Uzatimin dogru tespiti 3
Say1 + “tane” Uzatimin dogru tespiti 7
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kullanimi Bes tane 5
Kadar” edat1 Uzatimin dogru tespiti 8
kullanimi
Dogru” edat Uzatimin dogru tespiti 7
kullanimi (arkaya)

arkaya dogru 3

Uzatimin dogru tespiti 6
Sifat fiilin gereksiz  Uzatimin dogru tespiti 10
kullanimi

Arastirma bulgularina gore, s6zdizimsel uzatim kategorilerinde uzatim 6rnegi olarak
belirlenen kategorilerin her birinin sifat fiil iceren sdzdizimsel uzatim kategorisi harig
katilimcilarin yazili uygulamada ve goriismede verdigi cevaplarda en az 3 kez karsilik
buldugu gorilmistiir. Arastirma kapsamindaki veri toplama araglarinda, dilbilimin
sozdizimsel alaninda uzatim igeren en yaygin kategorilerin sozcilikteki anlam ile kipteki
anlamin ayn1 olmasi (f= 5), tane sozciigiiniin kullanim1 (f= 5), dogru sozciigliniin kullanimi1
(f=5), sozciikteki anlam ile fiil ¢ekimindeki anlamin ayni olmasi (f= 4), ait olma fiilinin
kullanimi1 (f= 3), olan s6zciigiiniin kullanim1 (f= 3), sifat fiilin gereksiz kullanimi1 (f= 2) ile
ortaya ¢iktig1 belirlenmistir.

Tartisma, Sonuc ve Oneriler

Arastirma ¢alismanin kavramsal gercevesine kapsaminda elde edilen sonuglar, dilbilimin
bicimbilimsel alaninda en yaygin dilbilimsel uzatim tiiriiniin yabanci dillerden gecen ¢ogul
anlama sahip sozciiklere gelen ¢ogul ekleri, -lik, -lik ekleri ve -ci, -c1 ekleri eklerinin
fazladan eklemlenmesi ile ortaya ciktigin1 gostermektedir. Calismada uzatima sebep olan
etmenlerden birinin de -si, -s1 gibi iiglincii kisi iyelik eklerinin sdzclik sonuna isaretlenmesi
seklinde ortaya ¢iktig1 kaydedilmistir. Bu durumun calismada katilimict cevaplarinda
karsilik buldugu gibi benzer bagka baglamlarda da uzatima neden olabilecegi de goriilebilir.
Ornegin Sar1 (2005)’e gore bu tiirden isaretgiler ilgi bildiren -ki eki ile birleserek “diinkiisii”,
“obiirkiisii” veya “Obiirkiistinii”’6rneklerinde oldugu tiirden uzatima neden olabilmektedir
(Sar1, 2015a).

Farscadan Tiirk¢eye gegen ve ¢ogul anlam tasiyan ‘fukara’ soézciigiine gelen cogul
eki de bicimbilimsel boyutta fazlalia neden olan yaygin kullanimlar arasindadir.
Arastirmanin sonuglarina gore li¢ katilimcr tarafindan sozciik i¢indeki uzatim uygun sekilde
tespit edilememis olmakla birlikte sozciigiin es anlamli emsalleri ile uzatimi ortadan
kaldirmay1 tercih eden katilimcilar oldugu da goriilmiistiir. Ana dili Arapga olan veya
Arapca bilen ve ozellikle Fars¢a olan katilimcilarin uzatimi kolaylikla tespit edebildigi de
elde edilen bilgiler arasindadir. Cogul eklerinin Tiirk¢e sozcliklerde bicimbilimsel uzatima
sebep olmasi, genellikle Fars¢a kokenli bir sozctigiin artzamanli olarak c¢ogul anlamu
kazanmasi veya zaten yapim eki olan eklerden sonra tekrar Tiirk¢e isimden fiil yapim eki
olan -lik ekinin eklenmesi ile ortaya ¢ikmaktadir. Bu durum fukara sozciigiindeki ¢ogul
ekinde gozlemlendigi gibi ¢cekim eklerinde oldugu kadar yapim eklerinde de goriiliir. Sar1
(2015a), Tiirkcede bicimbilimsel boyutta ortaya ¢ikan uzatimlarin artzamanli oldugu kadar
eszamanli 6rnekleri olduguna da deginmektedir. Calisma bulgularinda da ortaya ¢ikan -lik, -
lik ekleri sebep oldugu uzatima yonelik olarak kendi islevini yitirmis ve yerini, tliretken
durumdaki +1Xk'a birakmistir. Yine Sar1 (2015a)’ya gore meslek isimlerinin sonuna eklenen
ve ikinci kez meslek adi isaretleyen +CX big¢imbiriminin varligi ve say1 sifatlarini takip eden
isimlerden sonra gelen ¢cogul ekleri de bicimbilimsel uzatima neden olmaktadir. Caligmada
da bu verilerin gegerli oldugu goriilmiistir.
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Ek boyutunda ortaya ¢ikan bu dilbilimsel olguyu alan yazinda farkli yazarlar farklh
ifadelerle tanimlamiglardir. Gardani (2015, s.537), uzatimin 6nce bazi Alman arastirmacilar
tarafindan yakin anlama sahip birka¢ Almanca ifade ile nitelendirildigini bildirir.
Aragtirmaci, uzatimin (Glésser, 1954’ den aktardigina gore) Franz Nikolaus Finck’in
“Ubertreibung der Kongruenz” seklindeki isimlendirmesi; Horn (1939, ss.3-4)un
“Uberkennzeichnung”  seklinde  belirtmesi; Eduard  Schwyzer (1941)’in ise
“Hypercharakterisierung” seklinde, ‘overcharacterization’ yani “asir1 niteleme” anlaminda
bir terim olarak giiniimiize ulastirdigini bildirir. Arastirmaciya gore olgu, ¢ift isaretleme
(double marking), ¢oklu isaretleme (exuberant marking), coklu gerceklesme (multiple
exponence), ek tekrari (affix repetition) ve bazen de kaynastirma (blending) olarak da
terimlendirilmistir. Yine Gardani (2015, s. 542) Tiirk¢e kullanimda bigimbilimsel alan
acisindan c¢ekim eki niteligi tastyan bir ek olan pasif ek kullanimindan bahsederek bazi
Tiirkge kayitlarinda pasif bigcimlendirici -il / -in’in, yeterlilik bildiren -ebilmek ile birlikte
son ek olarak gitmek eyleminden sonra iki kez uygulanabilecegine Asli Goksel’i kaynak
gostererek gid- il-ebil- (in) -ir ifadesini 6rnek vermistir. Bu kullanim da agik bir sekilde
bi¢cimbilimsel uzatim igermektedir.

Tiirkce Ogretimi alaninda ise konunun dilbilimsel alanlar temelinde uygulamali
sekillerde calisilmadigi gorilmiistiir. Ancak ek yigilmasi: (Karaaga¢ 2013: 363; Korkmaz,
2008, s. 82) ve dilbilgisellesme (Can, 2017; Demirci, 2008; Hirik, 2017; Ozezen, 2020;)
ekseninde ortaya ¢ikan uzatimlara ydnelik calismalar da mevcuttur. Ornegin; Hirik (2017)’e
gore dilbilgisellesme kapsaminda sozciik olusumu ve fono-semantik bagkalasma
stireclerindeki unsurlar genis capli degisime ugrarlar. Anlam olaylar ise sdzcligiin anlam
siirinda degisimle sonuglanabilir. “Ancak bu degisim her zaman eski bigimbirim, sozciik,
yap1 ya da anlamin mutlaka yok olmasini gerektirmez. Dolayisi ile eski sekil/anlam ve yeni
sekil/anlam bir arada bulunabilir.” Dilbilimsel uzatim bagligi altindaki konularda yapilan
caligmalar ise olduk¢a sinirhidir. Konuyu Tiirk¢e agisindan ¢alismis olan ve dilbilimsel
uzatim icinde konuyu ele alan Sar1 (2015a) ve Dogan (2019) ise bicimbilimsel boyutta
ortaya ¢ikan uzatim iizerine yaptiklar1 arastirmalarla konuya son donemde dikkat ¢eken iki
calisma ortaya koymuslardir. Dogan (2019) Tirkiye Tiirk¢esinde bi¢imbilimsel uzatim
ornegi ihtiva eden -(X)n-, -(X)I- eklerinin kilis fiillerinin iizerine ayni anda getirilmesi ile
ortaya cikan dilbilimsel uzatim olgusunu ele aldig1 ¢aligmasinda aranil-, baglanil-, beklenil-,
beslenil-, denil, istenil-, izlenil-, konul-, rastlanil-, saklanil-, sdylenil-, temizlenil-, yasanil-,
yenil- gibi kullanimlarin ek yigilmasi veya dilbilimsel uzatimin bigimbilgisel alt bagligi
olarak ele alinmasi gerektigini ileri siirmiistiir.

Calismada elde edilen sonuglara gore bigimbilimsel alanda ele alinan kategorilerin
cogunda uzatimin fark edilir durumdadir. Kolay ve ¢ogu katilimci tarafindan tespit edilen
uzatim Orneklerinin ise; say1 sifatindan sonra gelen isimlere isaretlenen ¢ogul eklerinin
fazladan kullanimi, isim soylu sdzciiklerin sonuna gelerek yiiklem olarak kullanilmalarini
saglayan ek fiilin giindelik dilde kullanilmadig1 durumlar, ¢ogul anlamli kaliplasmis ifade ve
ikilemelere gelen cogul ekleri, belirsizlik veya yogunluk ifade etme amaciyla kullanilan
sozcliklere gelen ¢ogul ekleri, selamlama ifadelerinin sonuna gelen ¢ogul ekleri seklinde
ortaya ciktig1 gdzlemlenmistir. Ozetle, Tiirk¢enin yabanci dil olarak dgretimi noktasinda
hedeflenen anlami farkli sekillerde zaten ig¢inde barindiran sozliikbirimde ekler ve eklerin
fazladan eklemlenmesi bi¢imbilim boyutunda hem ¢ekim hem de yapim eklerinde yukarida
belirtildigi gibi ¢esitli sekillerde uzatima neden olmaktadir.

Aragtirma sonuglarina gore calismanin kavramsal gercevesi icinde sozdizimsel
alanda yazili uygulamada ve gorligmede alinan cevaplarda en yaygin uzatim tiirlerinin tiimce
icinde belirli bir sdzciikteki anlam ile kipteki anlamin ayni oldugu durumlarda, tane sézcligi
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ve -¢ dogru edatlarinin kullanimi ile ortaya ¢ikan durumlarda, baska bir ifade ile tiimce
icinde bulunan sozciikteki anlam ile fiil ¢cekimindeki anlamin ayni oldugu durumlarda ortaya
ciktig1 goriilmiistiir. Bu sonug, dilbilimsel uzatim olgusunun bi¢im-s6zdizimsel anlamda da
Tiirk¢ede etkin olduguna isaret etmektedir.

Yine, sozciikteki anlam ile fiil ¢ekimi veya kipteki anlamin birebir ayn1 kavrami
kodladig1 durumlar da sézdizimsel uzatima 6rnek teskil eden durumlardandir. Ornegin; Sari
(2015a)’e gore “Sart kipi isaretleyicisi -sA halihazirda orta kuvvette [+eger] bilesenini
barindirmaktadir. Dolayisiyla hem ilgili isaretleyiciyi hem de sozliiksel unsuru ayni baglam
igerisinde kullanmak, ¢ogu durumda uzatima yol agar; zira sézliikksel unsur olmadan da ileti
ilgili anlam1 tim yoniiyle kodlayabilmektedir.” Caligmanin sézdizimsel alt alani i¢inde
kavramsal ¢ergeve i¢ine alinan sart kipi ile ‘eger’ sozciigiiniin kullanimi, ‘ge¢miste’ sdzcligi
ile fiil ¢gekimindeki anlamin ayni zamana igaret etmesi ve ‘simdi’ sdzciigii ile simdiki zaman
kipinin aymi ciimle i¢inde kullanilmasi da sdzdizimsel bir uzatima neden olmaktadir.
Katilimcilarin sozlii ve yazili cevaplarinda uzatim tespiti yaparken en zorlandiklart uzatim
tirlerinin ‘simdi’ ve ‘gecmiste’ soOzciiklerinin uzatim teskil ettigi durumlar oldugu
belirlenmis; katilimcilarin bu sozcilikleri vurgulama sagladiklari i¢in uzatim olarak
gormedikleri tespit edilmistir.

Caligma kapsaminda sozdizimsel uzatim kategorisinde yer verilen sifat fiil kullanimi
da bu tiirden uzatimi 6rnek olarak destekler niteliktedir. Sozdizimsel kategoriler iginde
‘yenecek yemek’ seklinde belirlenen sifat fiil kullanimina dayali uygulama sorusunda bu
tiirden uzatimin katilimcilar tarafindan oldukga sik ve etkili bir sekilde tespit edilebildigi
belirlenmistir. Arastirmada ilgili kategorilerde yer verilen ve benzer nitelikte anlam
isaretlemesi icinde ‘olan’ anlami tagiyan veya bu anlamla ortiisen yapilardan dolaylama veya
hatirlatma amagli kullanimlarinda da katilimcilarin  ¢ogu tarafindan etkili sekilde
belirlenebildigini goriilmiistiir.

Sozdizimsel uzatimin bilgi fazlaligi ve iletisime engel teskil etme 6zelligi kadar
anlami1 destekleme veya iletilmek istenen bilginin anlasilmasini garanti altina almak gibi ek
nitelikleri oldugu da bilinmektedir. Ornegin; Nicolaci-da-Costa ve Harris (1983)’in
yaptiklart ¢alismada sozdizimsel bilginin fazlaliginin  gocuklarin  ciimle sayisini
anlamalarinda giiglii bir yardimci oldugu goriisii giiglii bir sekilde desteklenmistir. Ancak
calisma kapsami i¢inde yaptiklar ikinci bir deneyde ise ilkinin aksine ayni say1 isaretini
tekrarlayarak fazla 6ge ve bilgi aktaran ciimlelerin anlagilmasi, gereksiz bilgi yani uzatim
climlelerinkiyle karsilastirilmistir. ilk deneyin aksine, fazlaligin anlama {izerinde énemli bir
etkisi bulunamamistir. Bu sonuglar birlikte, cocuklarin climle sayisinm1 anlamasina, farkli
sozdizimsel belirtegleri igeren bilgi fazlaliginin anlamlandirmaya yardimer oldugunu, ancak
ayni isaretin yalnizca tekrari ile desteklenmedigini goriilmiistiir. Yani bir kez maruz kalinan
dilbilimsel 6ge anlami garantileme noktasinda etkili olurken; bir sonraki seferde uzatim
boyutu kazanan bir nitelik sergilemistir. Birka¢ s6zdizimsel belirteg s6z konusu oldugunda
anlayisin gelismesi, yalnizca bir belirte¢ sahip olmanin islemi olduk¢a kirillgan hale
getirmesinden kaynaklandigi; kisa bir dikkatsizlik anmin belirtecin anlamin1 kagirmaya
sebep oldugu gorilmiistiir.

Yapilan baska bir calismada sézdizimsel bilginin fazlaliginin, bilgi toplamadaki
bosluklari doldurmaya yardimci oldugu goriilmiistiir. Nittrouer ve Boothroyd (1984)’un
caligmasi, anlamsal ve sozdizimsel kisitlamalarin ciimlelerde sozciik tanima olasiligina
katkist oldugunu ortaya koymustur. Ancak yukarida deginilen ¢aligmalarda oldugu gibi
dilbilimsel uzatimin sdylem i¢inde yalnizca gerektigi kadar ekonomik iletisim 6gesi saglama
acisindan tercih edilebilir bir dilbilimsel yaklasim oldugu gibi ayn1 zamanda gerek analiz
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gerekse yabanci dilde soylem algilama noktasinda algilamay1 zorlastirict yonleri oldugu da
goriilebilir.

Ancak bilgi yogunlugu acgisindan uzatimin iletisimde anlasilirlik {izerine olumsuz
etkisi oldugunu destekleyen calismalar da mevcuttur. Ornegin; Jeager (2010) ¢alismasinda
Tekdiize Bilgi Yogunlugu hipotezini dogrular nitelikte sonuglara ulasmistir. Tekdiize Bilgi
Yogunlugu hipotezine gore sdylem iiretimi, konugmacilarin iletmek istedikleri mesaj1 kanal
kapasitesine yakin, ancak bu kapasiteyi asmayan bir oranda sdylemlerine esit sekilde
dagitarak kodlamaya yonelecekleri sekilde organize edilir. Bunun bir sonucu olarak,
konusmacilarin bilgi yogunlugundaki inis ¢ikislardan kaginan ifadeleri tercih etmelerinin
iletisimi kolaylastiric1 bir etken olmasi, yabanci dil olarak Tiirk¢e 6grenimini de etkileyen
bir faktdr olarak diisiiniilebilir. Ozellikle Tiirkce ogreticileri acisindan anadil
konusucularinin Tiirk¢eyi yabanci dil olarak 6grenenlerde iletisimlerinde 6zellikle konusma
becerisi agisindan bu noktanin etkili olacagi akilda tutulmalar1 6nemlidir.

Arastirma sonuglarina gore bigimbilimsel ve sodzdizimsel alanda ortaya c¢ikan
dilblimsel uzatimlarin nedenleri arasinda ortak nokta dilbilgisine uygun ve anlam kaybi1
olmadan konusma/yazma kaygist olmustur. Goriisme ve gdzlem kayitlarina dayali olarak
olgunun tiretici dil becerileri iizerinden yordanmasi ile elde edilen veriler ise Tiirkceyi
yabanci dil olarak 6grenen katilimeilarin yazili dil ile sézli dil arasinda bir kullanim farki
oldugu goriisiine sahip oldugunu gostermektedir. Ornegin; ek fiil kullaniminin daha gok
yazarken kullanilmasi veya konusurken, giindelik ifadeler i¢inde pek fazla kullanilmadigi
veya daha kesin bir anlam olusturdugu yoniinde bilgiler elde edilmistir. Yabancilara Tiirkce
Ogretimi noktasinda konusma becerisine dayali derslerde Tiirkge Ogreticileri tarafindan yazi
ve konusma dili arasinda baglam geregi ortaya cikabilecek resmi bir iisluptan bagka ciddi bir
fark olmadiginin altinin c¢izilmesi gerekebilir. Tiirk¢eyi yabanci dil olarak 6grenenlerin
akademik dil kullanimi agisindan 6zellikle okuma derslerinde yine B2 ve C1 gibi ileri
sayilabilecek seviyelerden itibaren akademik metin 6rneklerine de maruz birakilmasinin
onemli oldugu oOngoriilmektedir. Yabanci dil olarak Tiirkge 6gretim setlerinde bu bilgi
dikkate alinarak en azindan Ogretici kilavuz kitaplarinda ek fiil kullaniminin niteligine
dikkat ¢ekilmesi yoniinde bilgilere yer verilebilir.

Bigimbilimsel boyutta ortaya ¢ikan sonuglardan biri de eszamanlilik kaynakli olarak
eklemlenme noktasinda —c1, -ci gibi meslek yapim ekleri, -s1, si gibi aidiyet belirtmek i¢in
kullanilan eklerin ve -lik, -lik eklerinin kullanimina iligkin farkindaligin 6zellikle sozciik
ogretimi sirasinda gergeklestirilmesinin énemidir. Ornegin; katilimcilarin gogu golge ile
golgelik sozciikleri arasindaki farki bilmedikleri i¢in gblge sozciigiinii golgelik sozciigi ile
biiyiiklik agisindan yordayarak uzatima sahip oldugunu diistinmiislerdir. Dolayisiyla
dilbilimsel baglami/yapiyt/islevi vs. bilmeme Tiirk¢eyi yabanci dil olarak 6grenenlerde
belirli eklerle tiiretilmis sozciiklerde bu agidan bazi sozciiklerin uzatim olgusu igerdigi
kanisina yol agabilir. Calisma sonuglarina gore dikkat cekici baska bir bulgu da ‘firincr’,
‘cercici’ gibi halk agzina yerlesmis uzatimli kullanimlarin bu tiirden artiklia sahip
oldugunun genellikle fark edilmemesidir. Arastirmada fazladan isaretlenme olayinin -si, -s1
eklerinin kullaniminda da yaygin olarak gozlemlenmesi yine sdzciik dgretimi noktasinda
Tiirkge Ogreticileri tarafindan yanlis kullanim Orneklerinin altinin ¢izilmesinin faydali
olacagini gostermektedir.

Aragtirma sonuglarina gore dilbilimsel uzatim, ¢alisma kapsaminda uygulama igine
alindig1 tiim dilbilimsel alanlarda katilimei sdylemlerinde karsilik bulmustur. Buradan
hareketle dilbilimsel uzatimin ve daha genel bir kavram olarak dilbilimsel artikligin ana dili
olarak Tiirkce egitiminin yani sira Tiirk¢enin yabanci dil olarak 6gretimi alaninda da cesitli
dilbilimsel alanlar, dilbilimsel alanlar arasi iliskiler ve 6zellikler acisindan yapilacak detayli
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caligmalarla sistematik ve uygulamali sekillerde akademik alt yapisinin olusturulmasi
onemlidir.

Calismanin kavramsal ¢ercevesinde de belirtildigi gibi dilbilimsel uzatim ve artikliga
neden olan etmenlerden ¢ogu zaman ayni artzamanlilik siireclerinin sonucu ve farkli iki
ylzii olarak goriilen dilbilgisellesme ve sozliiksellesmenin de Tiirkgede ortaya cikan
ornekleri ile ele alinmasina yonelik arastirmalar yapilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Sakarya Universitesi Etik Kurulu'nun 27/01/2020
tarihli 61923333/050.99/ sayili karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Calisma ile ilgili herhangi bir ¢ikar ¢catismasi s6z konusu
degildir.

Yazar Katkisi: Birinci yazar, problem durumunun belirlenmesi, alanyazin taramasi, veri
toplama ve tartisma, problem durumunun belirlenmesi, arastirma yonteminin belirlenmesi,

verilerin tasarimi ve analizi asamalarini gergeklestirmis, ikinci yazar siireci denetlemis ve
her iki yazar da raporlama béliimiinde ¢alismaya katkida bulunmugtur.

Kaynakc¢a

Caballero, G., ve Kapatsinski, V. (2015). Perceptual functionality of morphological
redundancy in Choguita Raramuri (Tarahumara). Language, Cognition and
Neuroscience, 30(9), 1134-1143.

Can, M. (2017). Dilbilgisellesme ve edat kavrami. Hacettepe Universitesi Tiirkiyat
Arastirmalart (HUTAD), (26), 37-67.

Demirci, K. (2008). Dilbilgisellesme iizerine bir inceleme. Bilig, 45, 131-146.
Dogan, A. (1998). Her yoniiyle dil ana ¢izgileriyle dilbilim. Ankara: TDK Yaynlari.

Durmus, M. ve Cihangir, S. (2018). Yabancilara Tiirk¢ce 6gretiminde okuma metinlerinin
sadelestirilmesi: Gazi Universitesi Yabancilara Tiirkce Ogretim Seti &rnegi.
International Journal of Language Academy. 5, 684-694.

Ellis, R. (1997). SLA research and language teaching. New York: Oxford University Press.

Gardani, F. (2015). Affix pleonasm. Word-formation: An international handbook of the
languages of Europe. P. O. Miiller, I. Ohnheiser, S. Olsen, F. Rainer (Eds.).
Gottingen: Walter de Gruyter.

Jaeger, T. F. (2010). Redundancy and reduction: Speakers manage syntactic information
density. Cognitive psychology, 61(1), 23-62.

Haspelmath, M. (1993). The diachronic externalization of inflection. Linguistics, 31, 279-
309.

Hirik, E. (2017). Tiirkiye Tirkcesinde eszamandalik. Tiirkiyat Arastirmalar: Enstitiisti
Dergisi TAED-60, 203-226.

Horning, A. (1986). Teaching writing as a second language. Carbondale: SIU Press.

Imer, K., Kocaman, A. ve Ozsoy, A. S. (2011). Dilbilim sézliigii. Istanbul: Bogazici
Universitesi Yayinlar.

Karaagac, G. (2013). Dil bilimi terimleri sozliigii. Ankara: Tiirk Dil Kurumu Yayinlari.



Demir ve Okur / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 59, 141-159. 2023 159

Krashen, S. D. (1981). Second language acquisition and second language learning.
University of Southern California.

Long, M. H. (1985). Input and second language acquisition theory. S. Gass and C. Maden
(Ed.), Input in Second Language Acquistion. Rowley, MA.: Newbury House.

Martinet A. (1955), Economie des changements PhonEtiques. TraitE de Phonologie
Diachronique, Bern, Francke.

Nicolaci-da-Costa, A. & Harris, M. (1983). Redundancy of syntactic information: An aid to
young children's comprehension of sentential number. British Journal of Psychology,
74(3), 343-352.

Nittrouer, S., & Boothroyd, A. (1984). Quantifying syntactic and semantic redundancy
effects in the recognition of words in sentences. The Journal of the Acoustical
Society of America, 76(S1), S88-S88.

Paker, T. (2015). Durum ¢alismasi. Seggie, F. N. Ve Bayyurt, Y. (Ed.). Nitel arastirma:
Yontem, teknik, analiz ve yaklasimlar: iginde (ss. 119-134). Ankara: An1 Yayincilik.

Pecenek, D. (2014). ikinci dil edinimi (arastirmasi) ve yonlendirilen ikinci dil edinimi
alanlarma genel bir bakis. Dil Dergisi, (164), 5-25.

Oh, S. Y. (2001). Two types of input modification and EFL reading comprehension:
Simplification versus elaboration. TESOL quarterly, 35(1), 69-96.

Oner, M. (2016). Genel Tiirk¢ede Eklesen Yardimer Fiiller (Gramerlesme Uzerine Tarihi-
Karsilagtirmal1 Bir Inceleme). XI. Uluslararas: Biiyiik Tiirk Dili Kurultayr Bildirileri
Kitabi, 26-27.

Ozezen, M. Y. (2020). Tiirkiye Tiirkcesinde ara-orta kavramlarmin dilbilgisellesmesi.
Cukurova Universitesi Tiirkoloji Arastirmalart Dergisi, 5(1), 108-135.

Sari, 1. (2015a). “Dilbilimsel uzatim ve Tiirkcedeki yaygin &rnekleri. Turkish Studies,
10(16), 1011-1032.

Sar, I. (2015b). Tiirkcede ekleme disi sézciik yapimi ve sozliiksellesme. (Doktora tezi). YOK
Tez Merkezi veri tabanindan erisildi (Tez No: 399559).



Research Article

Pamukkale University Journal of Education, 59: 141-159 [2023]
https://doi.org/10.9779.pauefd. 1123297

Learners’ Awareness Levels Regarding Morphological and Syntactic Pleonasm in
Teaching Turkish as a Foreign Language

Seda DEMIR! & Alpaslan OKUR?
e Gelis Tarihi: 30.05.2022 o Kabul Tarihi: 28.03.2023 e Yayn Tarihi: 05.09.2023
Abstract

The study aims to examine how linguistic pleonasm emerges in the morphological and syntactic
fields in the discourses of learning Turkish as a foreign/second language. Linguistic pleonasm refers
to situations when the meaning or function is already provided linguistically but is repeated as a
concrete or abstract language element in discourse. The increase in the number of elements present in
the sentence does not affect or change the meaning or the function of the linguistic structure. In other
words, the linguistic phenomenon in question can also serve some specific purposes (literary or
pragmatic) when it is necessary. The research was carried out in a qualitative research design and as
a case study. A triangulation was created based on detailed observation and research notes, interview
questions, and a written application applied to the participants. The data were subjected to content
analysis. In the participant answers, morphological and syntactic pleonasm appeared frequently.
Based on the results, it has been determined that linguistic extension is a phenomenon that needs to
be noticed by intuiting or direct teaching in discourse examples where there are more elements than
should be processed in foreign/second language teaching, especially in cognitive processes.

Keywords: linguistic pleonasm and redundancy, morphological pleonasm, syntactic pleonasm,
teaching Turkish as a second/foreign language

* The manuscript was produced from the dissertation of the first author.

! Dr., Ministery of Education, Turkey, ORCID ID: 0000-0002-3044-8530, seda.erkocl@ogr.sakarya.edu.tr

2 Prof. Dr., Sakarya University, Institute of Educational Sciences, ORCID: 0000-0002-2868-063X,

aokur@sakarya.edu.tr

Cited:

Demir, S. & Okur, A. (2023). Learners’ awareness levels regarding morphological and syntactic pleonasm in
teaching Turkish as a foreign language. Pamukkale Pamukkale University Journal of Education, 59,
141-1609. https://doi.org/10.9779.pauefd.1123297



https://doi.org/10.9779.pauefd.1123297
mailto:seda.erkoc1@ogr.sakarya.edu.tr
mailto:aokur@sakarya.edu.tr
https://doi.org/10.9779.pauefd.1123297

142 Demir & Okur / Pamukkale University Journal of Education, 59, 141-159, 2023

Introduction

The term linguistic pleonasm is defined as linguistic items that are often repeated or over-
marked and used under umbrella terms such as linguistic redundancy or linguistic excess. In
studies where the subject has been studied and in the related foreign literature, linguistic
redundancy is often used with the same meaning as pleonasm (extension), but in fact, the
latter is mostly within the scope of the first. In fact, it is seen that the phenomenon has been
studied in detail in the field of applied linguistics, especially in the related English literature
in phonology under the titles such as "Redundancy Rules", and even in the fields of
semantics and pragmatics as well. Although the concepts "redundancy", “pleonasm” or
"excess" connote elements that are "inactive", “stagnant” or "should be removed from the
sentence or not used" in the sentence, no case or phenomenon related to any augmentation
element in linguistic terms has been mentioned in the study. In summary, the concepts
like"redundancy" or "pleonasm", mentioned in the study, is used as a translation and Turkish
equivalent of the concept of "linguistic redundancy and linguistic pleonasm" in the western
literature, where the subject is studied in detail. In other words, the expression is used not to
increase the number of elements in the discourse, not to exclude any element from the
sentence, but to draw attention to a kind of structure where "other elements that already
fulfill the function or meaning of the element are already in the sentence in a concrete or
abstract sense". Instructing Turkish, it sometimes may be necessary to provide the meaning
with a minimum number of sentence elements in order to facilitate the understanding of the
discourse, especially at early levels. Considering this and that everything that has 1/1
meaning in Turkish can be deleted, it was considered appropriate to use the concept of
"redundancy" as it is used as an umbrella term in the study. Like other foreign languages,
learning Turkish can become problematic for learners in certain areas of discourse.
Especially speaking and writing skills, which require productive effort on behalf of the
learner, can cause various difficulties in terms of comprehension in Turkish. This situation
often arises when the message to be conveyed contains more elements (sounds, morphemes,
words, sentences, psycholinguistic background information, etc.) than the basic grammatical
communication sources. In order to be more understandable in the communication process,
trying to include and attend to each linguistic and semantic element in the written or spoken
text and to do this within the framework of certain rules may cause some problems in the
process of producing discourse and decoding the discourse heard. Situations such as learning
the target language at first hand, such as living, working or studying in the country where
the language is spoken (second language learning context), may lead to more complex and
long sentence productions with the desire to provide more detailed information, to be
understood better or to demonstrate a more professional language skill. It should not be
forgotten that language learners need to be made aware of linguistic redundancy or
pleonasm. As it is an issue within the scope of effective communication and ideal-length
sentence construction in both linguistic and foreign language dimensions. This kind of
awareness will help language users to express themselves more effectively and functionally
in the target language. However, the linguistic situation, which is the subject of the study, is
either omitted or not included within the framework of linguistics in Turkish teaching. The
subject of linguistic redundancy and pleonasm, which is the main subject of the research, has
been a long-debated issue in the foreign literature. The examination of the case first started
in the context of language changes. Later on, the phenomenon of linguistic redundancy and
pleonasm became more frequently studied as two different phenomena in connection with
the phenomenon of economy in language (Martinet, 1960). It can also be thought that
Turkish can be the subject of various redundant and pleonastic examples in different fields
compared to English and German languages, which have frequently been included in studies
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on this subject in terms of language typology and all linguistic fields, especially at the point
of being taught as a foreign language.

As a matter of fact, people whose mother tongue is Turkish are also likely to use
pleonastic sentences in order to provide more descriptive and effective communication and
to convey the message completely in their communication with people who learn Turkish
later or as a foreign language. Again, in this respect, the possibility that non-native Turkish
speakers may try to construct more indirect sentences and produce expressions with
linguistic redundancy in order to provide more explanatory information, avoid
misunderstanding or seem incomplete constitutes a motivation for the study. During the
study, generative language skills were used as a tool to obtain examples of written and
spoken discourse from students in order to identify how prolongation occurs. In this respect,
the study focuses not on skills but on discourse products to be analyzed for content with
extension.

The phenomenon, which is emphasized in the study and whose presence in language
learning is thought to be important especially in terms of making sense of linguistic input
and facilitating linguistic processes related to language, has not yet found a practical place in
the relevant Turkish literature, and it only appears with two theoretical studies on its
functioning (See. Dogan, 2019; Sar1, 2015). Thus, the study is important in terms of aiming
to fill this gap in the field with its feature of not having been studied in an applied research
article in the related Turkish literature.

Literature Review, Fundamentals of Conceptual and Theoretical Framework of the
Study

The basis of the theoretical framework of the research is “input intelligibility” and “message
volume”. At this point, theories such as Krashen's in language learning processes and Grice's
theories and principles for pragmatics are important. It can be said that the most important
element in the communication dimension in foreign language learning is the input. As it
should be noted in the literature on teaching English as a foreign or second language for
many years, most of the recent theorists have focused on this phenomenon. However, it
should be noted that the concept of linguistic redundancy is closely related to linguistic
input. According to the researcher acting with the data within the scope of the study, the
concept of redundancy and pleonasm to be discussed has a direct relationship with linguistic
input in the conceptual sense. So much so that the density or scarcity of the message volume
is one of the factors that directly affect the understanding of the discourse.

Krashen and Grice are the owners of the theories that best summarize the relationship
between the emergence logic of the phenomenon in question and linguistic input. “Any
discourse or text in the target language that learners are exposed to” is considered an “input”
in the foreign language learning process (Oh, 2001, p. 69). Input is the source of all learning
of the target language, including the learner's language inferences and subconscious in the
foreign language learning process. The input can even carry information about the behavior
patterns of native speakers related to the cultural issue, generalized social reaction, gestures,
signs, implication, etc.

Krashen's Theory of Comprehensible Input: Krashen (1981) made a distinction
between the subconscious acquisition processes involved in the process of mother tongue
acquisition and purposeful learning, which is prominent especially in foreign language
teaching in adults' foreign language development. According to Krashen's Monitor
Hypothesis, learning serves to control the correctness of production, foreign language
knowledge does not develop in the learning process. However, the condition for second
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language acquisition is the mind's assimilation of grammatical rules from comprehensible
input in subconscious processes. In addition, the most important factor affecting foreign
language education, especially at the beginner level, is comprehensible input (Krashen,
1981). There is a direct relationship between comprehensible input and comprehension in
terms of success in foreign language teaching. The quantity of the exposed language
material, which is accepted as comprehensible input, is as important as the quality, and
generally "in foreign language education, the necessary efficiency cannot be obtained
because the issue of providing rich understandable input is ignored " (Ellis, 1997).

The knowledge about the theory was followed by studies investigating how learners
process discourse in cognitive processes. According to Interaction Theory, foreign language
learning is realized by interaction involving conversation. In this process, how the input is
made understandable means a lot. For example, in the literature of theories concerning
second language learning, target language learners are depicted to need to communicate
effectively with native speakers rather than simplifying the linguistic forms they hear.
Native speakers, on the other hand, tune their speech according to the speech characteristics
of second language learners. Interactional modifications during conversation provide
intelligible input; comprehensible input makes acquisition possible (Long, 1985, pp. 377-
393 as cited in Pecenek, 2014).

If we refer to Grice's (1975) communication principles at this point, about the
features that are more related to the pragmatic dimension of language learning;

1. The quality of the input in terms of accuracy criteria, namely its importance
2. The amount of information it contains in terms of informativeness criterion
3. Logical proximity to the subject in terms of the criterion of relevance

4. The style of expression is important in terms of clarity and intelligibility.

At this point, it can be thought that linguistic extension and redundancy are related to
these four criteria. Namely; How important is the information contained in the discourse in a
foreign language in terms of communication?

1. Information that is important in mental processing processes is perceived before
others and selectively. 2. The amount of information contained in the discourse and the large
number of elements making it difficult to understand the message may create difficulties in
terms of effective communication. 3. Expressions that are not completely related to the
subject or indirectness in the message can also create a disconnection in the psycholinguistic
processes for the listener. 4. The way the subject is expressed towards the speaking
environment or to the adressee(s), that is the mode, is one of the key points in terms of two
elements: words chosen and the addressee(s). These are all issues that concern linguistic
redundancy at the level of quantity, importance, proximity, and style.

Based on all this information about input as a factor affecting linguistic redundancy
and pleonasm in terms of message volume and quality in foreign/second language teaching,
morphological and syntactic pleonasm examples from linguistic fields were determined as
the general conceptual framework of the study, and pleonastic types in both fields were tried
to be attended.

In the study, linguistic redundancy types that emerge in the language interface and
sound dimension are considered as physical qualities and characterized as quantitative. In
this sense, language as a phenomenon has been handled in the physical environment where
the language is spoken, apart from quantitative, that is, cognitive processes. Morphemes and
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lexemes, which are reflected as text or sound, constitute the elements that the study focuses
on. Morphological pleonasm indicates some diachronic developments, such as affixation in
the word, or the situation where the once marked meaning is marked with another
morpheme in the word. Syntactic pleonasm, on the other hand, refers to the use of an
element that is used to support the meaning from various aspects, although it has no
functional or semantic use in terms of functionality or semantics, rather in the message
volume, or the minimum meaning is provided.

Morphological Pleonasm

Morphological ones are rather the kind of pleonastic uses which are caused by morphemes
within the structure of the word. Since words constitute the smallest structural unit after the
phoneme level of the language, the next level is considered phonemic. Because now, words
as a unit appear as elements and linguistic units that have meaning on their own with their
inflectional and constructional suffixes. In morphological sense, inflection can sometimes
cause simultaneous and sometimes diachronic redudnancies. This situation is mostly a result
of the use of the language over time and the oral characteristics of the language in question.

There are many grammatical reasons for the changes that occur over time, namely
the emergence of synchronicity. Although each of them is directly related to the
development and change of language, these are grammaticalization, word formation and
lexicalization, phono-semantic metamorphosis, suffix stereotyping and meaning events. The
reason for the emergence of synchronous structures is mostly because the change of
language is a very dynamic process.

Surely, this process can be based on other reasons as well. Basically, all kinds of
factors that enable the language to change and develop, thus causing changes in the
dimension of form (unit), word and meaning, can lead to the emergence of synchronicity,
albeit indirectly (Hirik, 2017). For example, according to Sar1 (2015a) some of the factors
arising due to the language's own systematics or dynamics are among the causes of
synchronicity. According to him, these factors revealing the redundancies are:

(a) emphasizing a semantic component of a lexical element,
(b) reinforcing and reinforcing the narrative,

(c) correcting various deficiencies in the narration,

(d) prevent semantic loss of the message,

(e) the need to re-mark the semantic content of some markers with reduced
functionality.

At this point grammaticalization seems a key concept and diachronic effect of
grammaticalization in terms of morphology can be paraphrased as:

“From the diachronic point of view, "grammaticalization"”, which is a product of the
change in language, is generally defined as the transformation of lexicons and some
linguistic structures into other morphemes. Some independent morphemes such as
nouns and verbs, which change in certain conditions and rates over time, are
transformed into tense/modal, case suffix, auxiliary verb, preposition, conjunction,
etc., at the end of a long process. By assuming new grammatical functions, they try to
fill the semantic infrastructures with morphological or lexical elements. While this
formation, which is considered a kind of fossilization, takes place, on the other hand,

the same names and actions often continue their main functions independently”
(Demirci, 2008).
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For example, according to Oner, the suffix “-dir” showed the transformation of the
Old Turkish verb “tur-” from the basic meaning to the connotation as follows: “I. to exist, to
be present; 2. to live; 3. to rise; 4. to stand, 5. to stand still, to stop”. On the other hand, Oner
also drew attention to the development of the affix turr > dur > -dur/ -diir > -dir / -dir >—d1/ -
di > -d / -t in historical and contemporary Turkish dialects (Oner, 2016, p. 9). Vardar (2002,
p. 72), on the other hand, defines grammaticalization as the transformation of a lexeme into
a morpheme in the evolution process of the language. In this case, the suffix used for
emphasis in today's Turkish is often not pronounced in everyday language, it can be thought
that it is a kind of extension in the morphological dimension. Even if the affix is omitted, the
meaning doesn’t change:

“Ali ¢ok ¢aliskan bir geng(tir). ” (“Ali is a very hardworking boy.”)
“Ankara kisin ¢cok soguk(tur).” (“Ankara is very cold in winter”)

In addition to these, there are some stereotypical usages that include linguistic
redundancy, which may not be felt in everyday expressions where such usages include
pleonastic bits (Sornicola 2006, p. 400). In these examples, the effect of synchronicity may
be in question. Rather, they occur when certain morphemes are marked with too many
morphemes of the same type:

“Making up the words such as “evrak”(“documents”), “clothes”(“elbise”),

fukara (“the poor”) which are formed according to the Arabic plural meters, or
the word forms such as “ingaat” (“construction”), “teskilat” (“organization”),
and “mesrubat” (“beverage”), whose plurality is marked with the Arabic “-at”
suffix, by taking the root lexicographic unit form in Turkish, and marking them
again with +IAr are examples of diachronic prolongations. Similarly, the Old
Turkish plural suffix “+an” is also lexicalized as”oglan”(* boy”) in Turkey
Turkish, and it can be mentioned that there is an pleonastic use due to diachronic
developments in the word form of the word “oglan”. (Sari, 2015a).

As the name suggests, affix aggregation is the marking of a lexeme more than once
in terms of a linguistic criterion, that is, it carries more than one affix that has the same task.
This topic, which we think has been studied as a redundancy or extension in the
morphological dimension, is focused around the aggregation of affixes. The reason for affix
aggregation is that the first suffix brought to the root or body of the word loses its meaning
over time, undergoes a meaning shift or is forgotten. It emerges as a result of combining the
suffixes with the same meaning or function to a certain root.

9 ¢e

To give an example: "sekerdenlik" (“sugar bowl”) (the root suffix “-dan”, “-den” is a
Persian suffix and has the same function as the “+lik” suffix in Turkish. That is, the word
"sekerden" already means sugar bowl. Over time, this word has become a lexical one and
besides it, a "+lik" suffix was inserted, thus created a kind of aggregation.

Vardar (2002, p.185) defines lexicalization (“Alm. Lexikalisierung, Fr.
lexicalisation, Eng. lexicalisation) as the transformation of a grammatical unit into a lexical
unit”. A connection can be made, then, between grammaticalization and lexicalization, as
they both cause linugistic redundancy. Suffixes that have lost their derivation feature are
among the factors that cause pleonastic uses in the diachronic process. The fact that the affix
no longer contains the meaning it used to have, but has become used as a single body with
the root or stem it is articulated with, and that the affix does not add an extra content or
function to the existing lexicon creates the process defined as lexicalization. In summary, in
lexicalization, lexemes that are not connected with any other element can become dependent
elements by diachronically giving place to some changes in their meanings.
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Thus these pleonastic uses below may occur;
e Use of plural suffix based on diachronic lexicalization: “evraklar”, “fukaralar”

e Uses arising from adding plural suffixes to nouns after numeral adjectives and
qualifiers: li¢ arkadaslar, pek ¢ok kisiler

eMeslek veya ugras isimlerine +cx, +cx eklerinin getirilmesinden kaynakli
kullanimlar: ¢er¢ici, bakkalcz

e The plural use of the objects that should be used in the singular form to express
uncertainty: “Siwrtlarimi ovar misin? Boyunlarim tutuluyor” (“Can you rub my backs? My
necks are sore.”); “Oralarda bir yerlerde” (“Somewheres over there?”); “Havalar 1sind1”
(“The weathers got warm”).

e The plural suffix, which does not actually need to be used in the lexicon, also causes
extension with the effect of factors such as simultaneity and translation from other
languages:

“Social contexts such as greetings, farewells, or good wishes can also give rise to
other types of messages in which the “+IAr” extension occurs. In fact, structures with
various  greeting/welcome/good  wishes  conveying  functions  such  as
“Merhabalar”(“Hello™”), “Giinaydinlar” (“Good Morning”), “Iyi aksamlar”
(“Good Evening”), “Haywrli Sabahlar”(“Good Evening”), “Selamlar” (“Hello”),
“Iyi Yolculuklar” (“Have a good trip”), and “lyi Dinlenmeler” (“Have a good rest”)
do not mark a multiplicity. The use here is also for pragmatic reasons, and within the
good “X-ler templat ’e X can meet any situation or movement” (Sari, 2015a).

e the word “own” and possessive markers can also cause linguistic pleonasm: “Kendisi
geldi; biz ¢agirmadik.”(“He has come up himself; we have’t invited him”) veya “Otekisi
berikisi ne varsa al gel!” (Go and fetch every odds and ends, whatever there is.”)

e “Oncekisi, sonrakisi, yukarisi, asagis:” gibi ifadelerdeki isaretgiler de artiklik teskil
eder:

e Possessive suffixes following the affix “-ki” in expressions such as “Oncekisi,
sonrakisi, yukarisiz, asagisi” also constitute pleoasm. For example; “Other markers added to
the expressions that emerged with the lexicalization of the Old Turkish +gArU suffix (Sari,
2015) may also cause pleonastic use. The third person singular possessive suffix does not
indicate any additional meaning in the context in which it is articulated.

Syntactic Pleonasm

In fact, as in every natural language, rules that are considered grammatical rules or
grammar-syntax rules can also be considered as redundancy rules.

Because the syntax supposes it to have the correct usage when the required element
is where it should be. This means that there are elements that do not cause any loss, change,
expansion or contraction in meaning when removed from the word group in the discourse:

¢ “Ne soyledigini kendi kulaklarimla duydum.” (“I have heard what he said with my
own ears”.

2

e “Arada niians farki var.” (“There is a “nuance difference (!)” between.”)

¢ “Aslinda onu sevmiyorum degil.” (“It is not that I don’t love him.”)
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¢ “Bu karanlik gecede nereye gidiyorsun? (“Where have you been going in such a dark
night?”)

e “Yesil renkli bluziimii giyecegim.” (“I will wear my blouse in green.”)

Although this topic in Turkish is examined under the heading of expression disorders
or sentence analysis, these issues are actually the version of this subject, which spreads
widely in linguistics, only at the level of sentence elements. “Syntactic structure and adverbs
provide several ways to obtain the information that the subject is plural. This redundancy
contributes to reading to the extent that it is naturally present in the text and allows readers
to get the message of the text efficiently” (Horning, 1982).

e Unlike affix aggregation, semantics corresponding to the same semantic feature can
be found in a single discourse. For example; “Bir dakika! Simdi geliyorum" (“Just a minute!
I'm coming now.") In this expression, the word “simdi” ("now") is used, to emphasize the
moment of the action, and the modal indicates the present tense. In the sentence “Eskiden
Ankara’da Karanfil Sokak’ta yasardik" (“Formerly, we used to live on Karanfil Street in
Ankara"), the verb conjugation and tense of “yasardik” ("we used to live”) do not
necessitate the use of the word “eskiden” "formerly" in terms of the essence of the sentence.
Although it supports and expands the meaning in question from different angles, two
elements, one based on lexemes and the other on morphology, serve the same meaning and
the lexeme-based element creates redundancy. In the expression “O benim kedim” ("It is
my cat"), both the belonging suffix and the word “benim” (“my”) reflect the same kind of
pleoanastic uses.

29 ¢

e Statements such as “Velev ki...” “sayet”, eger” .....-dxgx takdirde” (‘“various forms
of “if”’) also contain redundancy. Because the use of these expressions can be eliminated just
by putting the conditional at the end of the verb by omitting the “if” words in Turkish. See:

“Sayet senin i¢in de uygunsa kalkalim.” >*“Senin i¢in uygunsa kalkalim”

“Bugiin kar yagdig: takdirde yolculugu iptal ederiz.” >“Kar yagarsa yolculugu iptal
ederiz.”

* In a discourse extended from redundancy types, “the..... one”, “....... until/up to”,
towards x” and expressions made with “-ecek / -acak™ are not essential. The words written
in italics are omitable:

“Ug tane seker verir misin? >“Ug seker verir misin?”
“Buraya kadar gelmene gerek yoktu.” >“Buraya gelmene gerek yoktu.”

“Sen pazara dogru yavas yavas yiirii; ben geliyorum” >“Sen pazara yavas yavas yiiri;
ben geliyorum.”

“Yakacak odun paramiz kalmadi”. >“Odunumuz kalmadi” veya “Yakacagimiz
kalmad1™.

e There are filler words used in syntax only as a convention of usage in everyday
expressions: such as “cidden” (“seriously”) and “resmen” (“deliberately” or “it is a fact
that...”) used to reinforce meaning.

These words do not cause a serious loss of emphasis and meaning if they are omitted:

“Cidden buna inaniyor musun?” “Buna inaniyor musun?”’ or “Resmen Ahmet’le
cikiyoruz!” > “Ahmet’le ¢ikiyoruz!”.
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The use of the negative, "not", following a negatively conjugated verb can also create
situations that can be considered as pleonastic, and seemingly, translations from English into
Turkish have an impact on these usages:

2

“Onu sevmedigimden degil/ ama ...
seviyorum ama...” gibi.

> “Onu sevmiyor degilim ama...” > “Onu

“Burada yanlis giden bir sey yok degil ama gérmemis gibi davraniyorum haberin
olsun!” >"Burada yanlis giden bir sey var ama....”

* The use of the preposition “never” can also create examples that can be considered as
pleonastic or redundant:

“Burada hi¢ silah istemiyorum” >“Burada silah istemiyorum”.

The use of the meaning of nothingness between these two sentences will not cause any
difference. It is clear that the unwanted element need not be highlighted with “hi¢”’( “any™).

e Pleonasm caused by incorrect use of abbreviations: In fact, when we look at the
structure of the discourse, it causes an increase in the number of items and affects the
meaning in the direction of complicating it, and the misuse of acronyms, in other words,
abbreviations, also causes linguistic redundacy and syntactic pleonasm. Acronyms, that is,
abbreviations, are frequently encountered in daily life and their meaning is prevalently
known. Those who learn Turkish as a second language also need to have a good command
of the acronyms related to the region they live in or systematic practices in order to be able
to maintain their daily life without interruption. However, if the meaning of acronym is
unknown or cannot be remembered as am, it is quite natural to witness such uses:

“Bu y1l KPSS sinavina girmeyi planliyorum.”
“Pardon! /DO otobiisleri hangi iskeleden kalkiyor acaba?
“Haberlerde izledim. TBMM Meclisi bu konuyla ilgili olarak yarin toplaniyormus.”

* Pleonasm arising from the use of transitive-intransitive verbs: The verbs that need or
can take an object according to the voicing in Turkish are called transitive verbs. However,
there are some situations resulting from usage errrors such as bringing an object to a verb
that does not or should not receive an object. Namely;

“Bugiin ¢ok yol yiiriidiim, yoruldum”. >> (“I have walked a lot today, I am tired.”)
Walking is already an action realized on a certain way. It is not necessary to add “way” into
the discourse.

“Yemek yedin mi?” >> (“Have you eaten meal?”’) Saying "Have you eaten?" would be
sufficient and economical.

Method

The research was prepared with a qualitative research design and is a case study. Language
learning, mother tongue and second language acquisition, and teacher education research are
the leading types of studies in which case studies are most frequently preferred (Paker, 2015,
p. 119). In this study, data diversification (triangulation) was used to provide data. To
achieve triangulation,

e written practices that allow participants to reflect their knowledge and perceptions
about linguistic redundancy and pleonasm

einterviews conducted immediately after the written practices, based on semi-
structured questions about participant answers they met in the application.
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ein these two stages, semi-structured observation forms and field notes filled by the
researcher were used to depict the unwritten data and some other environmental elements.

Written practice forms were developed by the first researcher. The primary reason
for this is that the phenomenon of linguistic redundancy and pleonasm is almost an
untouched subject in the Turkish literature, there is no applied study in the field of teaching
Turkish as a mother tongue or as a foreign/second language, and there is no scale related to

the subject.

In order to obtain data on the learners' awareness of the phenomenon in question, the
discourse examples of the learners were examined and also their ability to detect linguistic
redundancy in some discourses were analyzed. Written practices in question were made
ready by taking expert opinions on the conceptual framework created and the suitability of
the linguistic classification prepared.

Research Questions

The main research question in the study is to determine how examples of redundancy occur
in the morphological and syntactic fields as pleonastic uses, especially in the discourses of
those who learn Turkish as a foreign/second language. The secondary aim of the study is to
help fill the lack of knowledge in the literature about some linguistic situations and elements
that emerged during the production of discourse, contrary to the negative impression created
by the phenomenon in terms of learning Turkish as a foreign language. These situations and
elements that emerge during the production of discourse in productive language skills can be
summarized as strengthening the meaning, eliminating ambiguity, making comparisons,
deepening and emphasizing the meaning, and supporting the artistic style. Thus, sub-
problems can be listed as:

1. In what ways can redundancy in the morphological field (morphological
pleonasm) occur in the productive language skills of Turkish learners as a foreign language?

2. In what ways can redundancy in the syntactic field (syntactic pleonasm) occur in
the productive language skills of Turkish learners as a foreign language?

Participants

The study group of the research consists of 12 foreign students who learn Turkish at B1
level in a Turkish Language Teaching Application and Research Center in the 2020-2021
academic year.

Data Collection Tools

The data collection tools used in the study are as follows:

Table 1
Sub-problems and Related Data Collection Tools
Sentence Type Problem Sentence Data Collection Tools
Sub-Problem How does linguistic Document analysis on written
redundancy appear in the application
morphological field in the Interview

productive language skills of Observation
learners of Turkish as a
foreign language?

Sub-Problem How does linguistic Document analysis on written
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redundancy appear in the application
syntactic field in the Interview
productive language skills of Observation
learners of Turkish as a

foreign language?

Written Practice of Morphological Pleonasm

In order to obtain morphological data, the participants were asked to rewrite the underlined
words and expressions in Turkish, including 10 examples of morphological pleonastic use,
by shortening or narrowing them. The categorical framework created for the redundancy
according to its conceptual and analytical features and the research context was created as
follows and relevant examples are included in the written applications:

Table 2
Framework for Morphological Category Based on the Conceptual Content of the Research
Used in Data Analysis
Theme 1. Categories Constituting Morphological Pleonasm
a) -lar, -ler suffixes (articulated with loanwords signifying plurality)
b) -lar, -ler suffixes (articulated with the nouns following a numeral adjective)
c) -lar, -ler suffexes (used to express uncertainty or intensity)
d) -lar, -ler suffixes (brought to the end of reduplications and the stereotype words with
plural meaning)
e) -lar, -ler suffixes (brought to the end of greeting phrases)
f) -lik, -lik suffixes
g) -ci, -c1 suffixes
h) -si, s1 suffixes
1) complementary verb

Written Practice of Syntactic Pleonasm

In this practice, the participants were requested to rewrite the words and expressions in a
more economical way in Turkish by shortening or making them concise. The categorical
framework for the pleonastic used in the syntactic domain, based on the conceptual and
analytical quality and the research context, was created as follows:

Table 3
Framework for Syntactic Category Based on the Conceptual Content of the Research Used

in Data Analysis
Theme 2. Categories Constituting Morphological Pleonasm

a) the word “ge¢miste” (“formerly”) + ... “otururduk™ (“used to live”) (the semantic
dimension of the word + the meaning in the modal in compound tenses)

b) the word “eger” (“if”’) + conditional mood “-sa” (semantic dimension of the word +
meaning in the mood)

¢) semantic circumlocution with the word “olan”

d) the word “simdi” (“now”) + “geliyorum” (*“... coming”) (semantic dimension of the
word + meaning in the mood)

e) the verb “ait olmak”(*“to belong”)

f) numeral adjective + the word “tane”
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g) unnecessarily used particle "kadar"
h) adverb of place “-e dogru” coming after the word with a prepositional suffix

1) verbal adjectives such as “yenilecek yemek™ (“food to eat™), “gidilecek yol” (“way to
walk/go, etc.”)

Interviews

In the study, a semi-structured interview form was used which was prepared in accordance
with the conceptual framework and aimed to obtain data in this context. During the
interview, the researcher both recorded the audio and noted down the answers to the semi-
structured forms in the interview forms in summary. While transcribing the audio recording,
it was ensured that the content of the interview was revealed more effectively by making use
of both the field notes and the interview details that the researcher noted down on the
interview forms. In the study, five interview forms were prepared in the context of the
conceptual framework prepared by the researcher. After the written application every week,
interviews were conducted with the participants. The interviews included questions about
how they answered the 10 questions in the written applications, why they gave this answer
or whether their ideas would change when they read it again. In this way, the reliability of
the data obtained in the written application has been increased. As stated before, it is aimed
to obtain information about the answers given in each sub-field in practice. In other words,
an interview was held with each participant after the written applications. The interview
questions were arranged in such a way as to proceed parallel to the questions in the
application.

Observation

In the study, a semi-structured observation form was created by the researcher before
starting the observations in order to collect data on the participants' responses and the nature
of their answers in the writtten practice. The observation form is semi-structured. The
application and interview are parallelled in terms of making it suitable for descriptive and
content analysis. These forms are peer reviewed by 3 specialists in undergraduate and
graduate language instruction; two educationalist working in the field. According to the two
feedbacks received, necessary changes were made in the observation form and the semi-
structured form was prepared in its final form. By also making use of the field notes taken
during the written application, the researcher filled the observation forms immediately after
interviewing.

Validity and Reliability

Unlike quantitative research, in qualitative research, it is more important how accurately the
observation, interview and other data is obtained, rather than how consistent it is. For this
reason, the most important element that ensures reliability in qualitative studies is to take
detailed records and keep all kinds of data. In this study, data diversification (triangulation)
was used as one of the ways to ensure reliability.

In order to provide data diversity, three data collection tools were used: (1) written
applications that allow participants to reflect their linguistic extension knowledge in writing,
(2) semi-structured interview forms that deal with the answers given immediately after the
written application, and (3) observation forms filled by the researcher and detailed field
notes to describe the written application.

In addition to data diversification (triangulation), the study was based on data
collection over a period of time (several weeks), detailed field notes were taken during the
implementation period, expert and colleague opinions were taken for the validity of the
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written application document prepared in accordance with the conceptual framework
prepared for the study, and finally, audio recording was realized during the interviews.

Findings

The findings in morphological field obtained regarding the first research question of the

study are as follows:

Table 4

Findings According to on Participant Responses Related to Morphological Pleonasm in

Written Practice

Theme Categories Codes Frequency
Morphological  -lar, -ler suffixes fakir fukaraya 3
Pleonasm (articulated with fakirlere 4
loanwords signifying  participants’
plurality) preferences in 4
synonymous uses
-lar, -ler suffixes kedi 11
(articulated with the kediler
nouns following a
numeral adjective)
-lar, -ler suffexes karnim 11
(used to express
uncertainty or
intensity)
--lar, -ler suffixes IVIT ZIVIT 11
(brought to the end of
reduplications and the
stereotype words with
plural meaning)
-lar, -ler suffixes merhaba 10
(brought to the end of
greeting phrases)
-lik, -lik suffixes golge 9
golgelik 2
-ci, -c1 suffixes firinci 5
firin/c1 diikkani. 3
firin 3
-si, s1 suffixes oOtekisi berikisi 6
oteki beriki 5
complementary verb bdyleyim 11

When Table 4 is examined, it is seen the use of the plural suffix marked at the end of
the loanwords constitutes the category with the lowest success specified for having a

pleonastic use.

The categories in which pleonastic examples were determined effectively are the
plural suffixes which is marked for the nouns after a numeral adjective (f = 11), the plural
suffix used to express uncertainty or intensity (f= 11), the plural suffix for stereotypes with
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plural meanings and reduplications (f = 11). ), the use of complementaary verb (f= 11), the
plural suffix that comes at the end of the greeting expressions (f= 10), the cases where the -
lik, -lik suffix causes redundancy or pleonastic use (f= 9), the pleonastic use of the -si, si
suffixes (f= 5), it was seen that the plural suffixes coming at the end of the loanwords with
plural meaning (f= 3) and -ci, -ci suffixes (f= 3) were marked unnecessary.

According to the research findings, it was observed that each of the categories
determined as examples of redundancy or pleonastic in the morphological categories
corresponded at least 3 times in the answers given by the participants in the written
application and in the interview. It was also determined that the most common pleonastic
answers in the morphological field emerged with the unnecessary use of plural suffixes, -lik,
-lik suffixes and -ci, -ci suffixes that come from loanwords with plural meaning.

The findings regarding the syntactic domain obtained for the second research
question of the study are as follows:

Table 5
Findings According to on Participant Responses Related to Syntactic Pleonasm in Written
Practice
Theme Categories Codes Frequency
Syntactic Pleonasm the semantic “gecmiste” + ... 4
dimension of the “otururduk”
word + the Accurate detection of 4
meaning in the the pleonastic use
modal in
compound tenses
semantic “simdi” (“now”) + 5
dimension of the “geliyorum” (““...
word + meaning in  coming”)
the mood Eger sozciigii + suffix 1
-se, -sa
Accurate detection of
the pleonastic use 6
(eger)
Accurate detection of 3
the pleonastic use
(simdi1)
semantic Accurate detection of 7
circumlocution the pleonastic use
with the word Ismi Ahmet olan 3
“olan” Ahmet olan 2
“ait olmak”(“to Bana aittir 3
belong”) Bana ait 3
Accurate detection of 3
the pleonastic use
numeral adjective  Accurate detection of 7
+ the word “tane”  the pleonastic use 5
Bes tane
particle "kadar" Accurate detection of 8

the pleonastic use
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particle “dogru” Accurate detection of 7
the pleonastic use
(arkaya) 3
arkaya dogru 6

Accurate detection of
the pleonastic use

verbal adjectives Accurate detection of 10
the pleonastic use

According to the research findings, it was seen that each of the categories determined
as pleonastic examples in the syntactic categories was answered at least 3 times in the
answers given by the participants except for the syntactic category containing verbal
adjectives.

In the data collection tools, again, the most common categories with redundacies in
the syntactic field are that the meaning in the word and the meaning in the mood are the
same (f= 5), the use of the word “tane” (f= 5), the use of the word “-e dogru” (f= 5), the
same meaning in the word and the verb conjugation (f= 4), the use of the verb meaning to
belong in Turkish, “ait olmak™ (f= 3), the use of the word “olan” (f= 3), the unnecessary use
of verbal adjectives (= 2).

Discussion and Conclusion

The results obtained within the scope of the conceptual framework of the research study
show that the most common type of linguistic redundancy in the morphological field occurs
with the extra articulation of the plural -lar, -ler suffixes in loanwords, -lik, -lik suffixes and
-ci, -ci suffixes. In the study, it was noted that one of the factors causing redundant and
pleonastic use was the marking of third person possessive suffixes such as -si, -si at the end
of the word. It can be seen that this situation may cause a prolongation in other similar
contexts as well as in the participant responses in the study. Thus, “such markers can be
combined with the suffix -ki, may cause pleonasm as in the examples of “diinkiisii”,
“Obtirkiisii” or “Obtirkiisiinii”, etc.” (Sar1, 2015a).

The plural suffix that comes to the word 'fukara', which has been transferred from
Persian to Turkish and has a plural meaning, is among the common uses that cause
pleonasm in the morphological dimension. According to the results of the study, although
pleonasm in the word could not be determined properly by the three participants, it was also
seen that there were participants who preferred to eliminate the pleonastic bit using the
synonyms of the word.

It is also among the information obtained that the participants whose mother tongue
is Arabic or who speak Arabic and especially Persian can easily detect the redundancy. The
fact that the plural suffixes cause morphological redundancy in Turkish words usually
occurs when a word of Persian origin acquires a plural meaning diachronically or by adding
the suffix -lik, which is a derivational after the suffixes that already have a one.

This situation is observed in the plural suffixes of the word “fukara”, as well as in the
inflectional and constructional suffixes. Sar1 (2015a) mentions that pleonstic use appearing
in the morphological dimension in Turkish have simultaneous as well as diachronic
examples. As seen in the findigns, the suffixes -lik, -lik, lost their function for the pleonasm
they caused and left their place to +1Xk in the derivational form. Again, according to Sar1
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(2015a), the presence of the +CX morpheme added to the end of the profession names and
marking the profession name for the second time, and the plural suffixes following the
nouns following the numerical adjectives also cause morphological extension. In the study,
it was seen that these data were valid.

Different authors have defined this linguistic phenomenon, which emerged in the
affixation, with different expressions in the literature. Gardani (2015, p.537) reports that the
phenomenon was first characterized by a few German expressions with close meaning by
some German researchers. Linguistic redundancy, as Gardani cited from Glésser, 1954, was
named as “Ubertreibung der Kongruenz” by Franz Nikolaus Finck; Horn (1939, pp.3-4)
named it "Uberkennzeichnung". Gardani, again, states that Eduard Schwyzer (1941) brought
it to the present day as "Hypercharacterisierung", a term meaning "overcharacterization".

According to the study, the phenomenon is also termed as double marking, exuberant
marking, multiple exposure, affix repetition and sometimes blending. He (2015, p. 542)
mentions the use of passive suffix, which is an inflectional one in Turkish usage in terms of
morphology. In some Turkish recordings, the passive formative -il / -in is used as a suffix
with Turkish modal “-ebilmek” (“ability can”), which signifies capacity, following the verb
“gitmek” (“to go”). He gives the expression “gid- il-ebil- (in) -ir”. This usage also obviously
includes morphologically redundant bit.

It has been observed that the subject has not been studied in applied researches on the
basis of linguistic fields in the instruction of Turkish language. However, there are also
studies on linguistic redundancy that occur in the axis of affix aggregation (Korkmaz, 2008,
p. 82; Karaaga¢ 2013: 363) and grammaticalization (Can, 2017; Demirci, 2008; Hirik, 2017;
Ozezen, 2020).

For example; according to Hirik (2017), elements in word formation and phono-
semantic metamorphosis processes undergo extensive changes within the scope of
grammaticalization. Semantic events may result in a change in the meaning limits of the
word. “However, this change does not necessarily require the disappearance of the old
morpheme, word, structure, or meaning. Therefore, the old shape/meaning and the new
shape/meaning can coexist.”

Studies on topics under the heading of linguistic redundancy and pleonasm are quite
limited. Sar1 (2015a) and Dogan (2019), who studied the subject in terms of Turkish and
dealt with it, put forward two recent studies that attracted attention to the subject with their
research on the phenomenon that emerged in the morphological dimension.

In his study, Dogan (2019) deals with the phenomenon, stating that when the suffixes
-(X)n-, -(X)I- are placed simultaneously at the end of the action verbs, some usages like
aranil-, baslanil-, beklenil-, beslenil-, denil, istenil-, izlenil-, konul-, rastlanil-, saklanil-,
soylenil-, temizlenil-, yasanil-, yenil- turn out to be agglomerated or the morphologically
pleonastic.

Our results reveal that linguistic redundancy and pleonastic uses in morphological
level are mostly detectable. The most detected examples are pleonastic use of plural suffixes
following numeral adjectives, the omitted form of complementary verb articulated to the
nouns in daily usage, plural suffixes articulated to the stereotyped expressions and
reduplications, plural suffixes used for signifiying uncertainity or intensity and plural
suffixes articulated to the expressions of greetings. In summary, talking about the
instruction of Turkish as a foreign language, it is possible to state that the extra articulation
of affixes in the lexeme, which already contains the meaning in the affix added, causes
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pleonasm in various ways (both because of inflectional and derivational affixes) in the
dimension of morphology.

According to the results of the study, the most common pleonastic types in the
written practice and the answers received in the interview in the syntactic field within the
conceptual framework of the study, were found in cases where the meaning in a certain word
and the meaning in the modal are the same. For example it is visible in cases that emerge
with the use of the word “tane” and the word “-e dogru”. It is evident that the meaning in the
word and the meaning in the verb conjugation hint the same. This result indicates that the
linguistic phenomenon is also effective in terms of morpho-syntactic level of Turkish
language.

Again, the cases where the meaning in the word and the verb conjugation or the
meaning in the mood encode the exact same concept are examples of syntactic redundancy.
For example; according to Sar1 (2015a), “The conditional marker -sA already contains the
[+if] component in a medium strength. Thus, using both the relevant marker and the lexical
element in the same context leads to redundant bits in most cases; because even without the
lexical element, the message can encode the relevant meaning in all its aspects.”

(1) The use of the word “eger” ('if') with the conditional mood included in the
conceptual framework within the syntactic sub-field of the study; (2) the meaning of the
word “gecmiste” (“in the past”); and (3) finally the verb conjugation pointing to the same
time, and the use of the word “simdi” (“now”) and the present tense in the same sentence
also cause a syntactic pleonasm. In the verbal and written answers of the participants, it was
determined that the types of prolongation that they had the most difficulty in determining the
pleonastic uses were the situations where the words “simdi” and “ge¢miste” causes
prolongation. It has been determined that the participants do not see these words as
prolongation, in other words, redundant and pleonastic because they provide emphasis.

Verbal adjective use included in the syntactic category within the scope of the study
also supports this type of pleonasm as an example. It has been determined that this type of
prolongation can be detected quite frequently and effectively by the participants in the
written practice which includes one on the use of them like “yiyeycek yemek” ("food to
eat").

In the research, it has been observed that most of the participants can effectively
determine such uses as indirect or reminding use of structures that have the meaning of 'with'
or overlap with this meaning in the relevant categories and in similar meaning marking. In
the research again, it was seen that the structures that were included in the relevant
categories and that had a similar nature with the word “olan” could also be determined
effectively by most of the participants. These are the structures that overlap with the same
meaning and are indirect or intended to remind.

It is known that syntactic pleonasm has additional features such as supporting the
meaning or guaranteeing the comprehension of the message conveyed, as well as having
informational excess and being a communication barrier in this sense.

For example, in the study of Nicolaci-da-Costa and Harris (1983), the view that the
excess of syntactic knowledge is a strong aid for children to understand the number of
sentences was strongly supported. However, different from the first experiment, in a second
one they conducted within the scope of the study, the level of understanding of sentences
that convey more items and include more informational load (sentences repeating the same
number sign), was compared with that of sentences containing linguistic redundancy. Unlike
the first experiment, no significant effect of redundancy on comprehension was found.
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Together with these results, it was seen that children's comprehension of the number of
sentences and the redundancy containing different syntactic markers contributed to general
comprehension, but it was not supported by only the repetition of the same sign. In other
words, while the linguistic element that is exposed to once is effective at the point of
guaranteeing the meaning; the next time it exhibited a quality that gained a redundant
dimension. In the case there are several syntactic elements, the improvement in
understanding can result from the fact that having only one element makes the operation
quite fragile. It has been seen that a short moment of carelessness causes the meaning of the
item to be missed.

In another study, it was seen that the excess and redundancy of syntactic information
helps to fill the gaps in information gathering. The work of Nittrouer and Boothroyd (1984)
revealed that semantic and syntactic constraints contribute to the possibility of word
recognition in sentences. However, as in the studies mentioned above, it can be seen that
linguistic redundancy or pleonasm is a preferable linguistic approach in terms of providing
only as much economic communication element in the discourse. But it also has aspects that
make the discourse difficult to comprehend in terms of analysis for comprehension and
perception of discourse in a foreign language.

However, there are also studies supporting that linguistic redundancy and pleonasm
has a negative effect on intelligibility in communication in terms of information density. For
example; in his study, Jeager (2010) reached results that confirm the Uniform Information
Density Hypothesis. According to the Uniform Information Density hypothesis, discourse
production is organized in such a way that the speakers tend to encode the message they
want to convey by distributing them evenly in their discourse at a rate close to, but not
exceeding, the channel capacity. As a result of this, the fact that speakers prefer expressions
that avoid fluctuations in knowledge density is a factor that facilitates communication,
which can be considered as a factor that also affects learning Turkish as a foreign language.
Especially in terms of Turkish instructors, it is important to keep in mind that this point will
be effective in the communication of native speakers of Turkish as a foreign language,
especially in terms of speaking skills.

The data obtained by analyzing the phenomenon through productive language skills
based on interview and observation records show that the participants who learn Turkish as a
foreign language have the opinion that there is a difference in usage between the written
language and the spoken language. For example, it has been revealed that the use of
complementary verbs is mostly used when writing or when speaking, it is not used much in
everyday expressions, or it creates a more precise meaning. In terms of teaching Turkish to
foreigners, it may be necessary to underline that there is no serious difference between
written and spoken language, other than an official style that may arise due to the context, by
Turkish teachers during the courses based on speaking skills. It is predicted that it is
important for those who learn Turkish as a foreign language to be exposed to examples of
academic texts in reading classes for gaining acquaintance with academic language use,
especially in advanced levels such as B2 and C1. Considering this information in Turkish as
a foreign language teaching kits, some hints can be included to draw attention to the nature
of the complementary verb in Turkish, at least in the instructional guidebooks. One of the
results that emerged in the morphological dimension is the importance of raising awareness
about the use of occupational suffixes such as -c1, -ci, affixes such as -si, si, and the use of -
lik, -lik suffixes at the point of articulation due to synchronicity, especially in vocabulary
teaching. For example, since most of the participants did not know the difference between
the words “golge” (“shadow”) and “golgelik” (“shade”), they thought that the word
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“golgelik” was pleonastic by considerring the effect of the affix in terms of size. Hence not
knowing the linguistic context/structure/function etc. may lead to the opinion on learners of
Turkish as a foreign language that some words contain linguistic redundancy in words
derived with certain suffixes.

Another remarkable finding, according to the results of the study, is that it is often
not noticed that pleonastic uses such as “firinc1” (“baker”) and “ger¢ici” (“peddler”) have
this kind of redundancy. The fact that the phenomenon of extra marking is also observed in
the use of -si, -si suffixes in the research shows that it would be beneficial to underline the
examples of incorrect usage by Turkish teachers while teaching vocabulary.

According to the results of the research, again, linguistic redundancy and pleonasm
were detected in participants’ answers in all linguistic fields that it has included in the study.
From this point of view, it is important to establish the academic infrastructure in systematic
and applied ways with detailed studies in terms of various linguistic fields. Also, relations
between linguistic fields and features for the linguistic redundancy as a more general
concept, in the field of teaching Turkish as a foreign language in addition to teaching
Turkish as the mother tongue must be dealt with. Finaly, as stated in the conceptual
framework of the study, research can also be conducted to discuss grammaticalization and
lexicalization, which cause pleonastic uses, in other words redundancy. These two consepts
which are often seen as the result of diametrically opposite or the same diachronic processes,
and as two different faces, with examples in Turkish.

As stated in the conceptual framework of the study, two of the factors that cause
linguistic redundancy and pleonasm have been identified as grammaticalization and
lexicalization. Research can be conducted to deal with these two phenomena, which are
often considered to be the elements that emerge as the result of diametrically opposite or the
same diachronic processes, with examples in Turkish.
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