KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 24, Say1 2, Agustos, 2023

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Home Literacy Environment Assessment Scale of Preschool Children
with Special Needs and Typical Developments: A Validity and

Reliability

Emre Lacin
Betiil Gokcen Dogan

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.1132482

Received:  20.06.2022
Revised: 26.09.2022
Accepted:  11.01.2023

Keywords:
Home Literacy,

Home Literacy
Enviorenment,

Early Literacy Environment,,
Early Childhood

Special Education

This study aims to develop a valid and reliable tool that can evaluate the home literacy
environment of typically developing and special needs children. In the development
study of the Home Literacy Environments Assessment Scale (HOLAS); The first study
group of the study comprises 367 parents, and the second study group comprises 271
parents. First, content validity studies were conducted. Exploratory Factor Analysis
(EFA) was applied to the first study group to determine the construct validity of HOLAS.
Because of the analysis, a structure comprising 27 items and five dimensions was
reached. Confirmatory Factor Analysis was applied to the second study group to
determine whether the structure reached after EFA was confirmed in different groups.
According to the CFA results, it was seen that the fit indices showed a good fit. The
correlation coefficients between the factors were calculated and it was determined that
the factors were in a positive relationship with each other. Then, the second level CFA
was applied to determine whether the five dimensions came together and represented
Home Literacy Environments, and it was concluded that the fit indices showed
acceptable fit. Alpha coefficients were found to be between 0.80 and 0.87 for the sub-
dimensions and between 0.90 for the total score.
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Bu ¢alisma, tipik gelisim gosteren ve 6zel gereksinimli ¢ocuklarin ev okuryazarlik ortamirnu
degerlendirebilecek gegerli ve giivenilir bir arag¢ gelistirmeyi amacglamaktadir. Ev
Okuryazarlik Ortamlar1 Degerlendirme Olgegi (EVOD) gelistirme calismasinda;
Aragtirmanin birinci ¢alisma grubu 367 ebeveyn, ikinci ¢alisma grubu ise 271 ebeveynden
olugmaktadir. flk olarak kapsam gegerliligi galismalar1 yapilmigtir. EVOD un yap1 gegerligini
belirlemek igin birinci ¢alisma grubuna Agimlayict Faktor Analizi (AFA) uygulanmustir.
Analiz sonucunda 27 madde ve beg boyuttan olusan bir yapiya ulasilmistir. AFA sonrasinda
ulagilan yapinin farkli gruplarda dogrulanip dogrulanmadigini belirlemek igin ikinci ¢alisma
grubuna Dogrulayict Faktor Analizi (DFA) uygulanmustir. DFA sonuglarina gore uyum
indekslerinin iyi uyum gosterdigi bulunmustur. Faktorler arasindaki korelasyon katsayilari
hesaplanmis ve faktorlerin birbirleri ile pozitif bir iliski i¢inde oldugu tespit edilmistir. Daha
sonra bes boyutun bir araya gelip Ev Okuryazarlik Ortamlarini temsil edip etmedigini
belirlemek icin ikinci diizey DFA uygulanmis ve uyum indekslerinin kabul edilebilir uyum
gosterdigi sonucuna varilmstir. Alfa katsayilari alt boyutlar igin 0.80 ile 0.87 arasinda, toplam
puan igin ise 0.90 arasinda bulunmustur.
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Giris

Okuryazarlhigin gelisimi, cocuklarin okula baglamasindan ¢ok 6nce baglamaktadir. Okul 6ncesi
yillarda pek ¢ok ¢ocuk yazili materyallere yogun ilgi gosterir. Anne ya da baba ile birlikte kitap
okumaktan zevk alir ve kitap okuyormus gibi yapabilirler. Oyun oynarken okuryazarlik ile ilgili
olgulara yer verirler (Justice, Bowles ve Skibbe 2006). Gelisimin bu doneminde ortaya ¢ikan ve
okuryazarlik asamasi olarak adlandirilan bu siirecte, cocuklar sozciik tanima ve dinledigini anlama gibi
okudugunu anlamanin temelini olusturacak becerileri kazamirlar (National Reading Panel, 2000).
Zengin bir ev okuryazarlik ortaminda biiyiiyen tipik gelisim gosteren ¢ocuklarin, formal okuma
egitimine baslamak i¢in hazirbulunusluklarinin daha iyi oldugu belirtilmektedir (Lonigan, Purpura,
Wilson, Walker ve Clancy-Menchetti, 2013). Cocuklarin okuryazarligina katkida bulunan bir unsur
olarak ev ortaminin 6nemi, dil ve okuryazarlik ile ilk kez karsilasildigi bir ortam olmasindan
kaynaklanmaktadir (Strrickland ve Taylor, 1989; Purcell-Gates, 1996). DeBaryshe ve arkadaslari (2000),
bu tiir becerilerin gelistirilmesinde ev ortaminin 6zellikle 6nemli oldugunu vurgulamaktadir. Cocuklar
evde; okuma yazma materyallerine asina olma, baskalarinin okuma yazma etkinliklerini gézlemleme,
okuryazarlik davraniglarini bagimsiz olarak kesfetme, diger insanlarla ortak okuma ve yazma
etkinliklerine katilma ve okuryazarlik etkinliklerinde aile tiyelerinin kullandig1 6gretim stratejileri ile
karsilagsma firsatlarindan yararlanabilir. Erken okuryazarlik becerileri gelismis sekilde 6rgiin egitime
baslayan g¢ocuklarin basarili okuyucular olma olasiig1 daha yiiksek goriinmektedir (Lonigan ve
digerleri., 2013; Tunmer, Chapman ve Prochnow 2006). Erken okuryazarlik becerileri, hem yaziyla ilgili
becerileri hem de anlamla ilgili becerileri icerir (Whitehurst ve Lonigan 1998). Yaziyla ilgili beceriler,
dogru ve akici sozciik tanima igin gerekli olan becerilere atifta bulunur. Bunlar; harf adi bilgisi, kitab:
dogru tutma ve soldan saga okuma gibi yazi iceren kavramlardir. Anlamla ilgili beceriler, yazili dili
etkili bir sekilde anlamak i¢in gereken becerilerdir. Bunlar da; sozciik bilgisi, dilbilgisi, dinledigini
anlama ve hikayeyi yeniden anlatma gibi becerileri igerir. Erken okuryazarlik becerileri genellikle
ebeveynler ya da bakicilar ile etkilesimler yoluyla ev ortamlarinda veya okul 6ncesi ortamlarda gelisme

gostermektedir (Pentimonti ve digerleri, 2012; Sénéchal, Pagan, Lever ve Ouellette, 2008).

Ebeveynlerin, birlikte kitap okuma, egitici oyunlar ve yazili materyaller agisindan zengin bir
ortam saglayarak ¢ocuklarin erken okuryazarlik becerilerinin gelisimini destekleyen kisiler oldugu
bilinmektedir. (Bus, Van Ijzendoorn ve Pellegrini, 1995; Scarborough ve Dobrig, 1994). O halde, ev
okuryazaliginin ebeveynler tarafindan yapilan etkinlikler olarak nitelendirilebilecegi diistiniilmektedir.
Ebeveynlerin ev okuryazarlig etkinlikleri ile gocuklarin hem sozel dil gelisiminde hem de kod ¢6zme
becerileri arasinda giiglii bir iliski oldugu bulunmustur (Evans, 2000; Kalnak ve Sahlén, 2022; Se'ne’chal
ve LeFevre, 2002). Yapilan arastirmalarda; anasinifi (0-60 ay aras1) ve ilkokul (6-12 yas arast) ¢ocuklari
i¢in, ebeveynlerin yaptig: etkilesimli kitap okuma gibi etkinliklerin harf bilgisi ve sesbilgisel farkindalik
gibi becerileri yordadig: goriilmiistiir (Layes, Guendouz, Lalonde ve Rebai, 2022; White, 2022). Yapilan

bir bagka ¢alismada ebeveynlerin evde okuryazarhga iliskin firsat saglama egilimleri (kaynaklara
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erisim, okuryazarlik davranislar1 konusunda model olma ve ¢ocuklar1 okuryazarlik faaliyetlerine dahil
etme) ile ¢cocuklarin erken okuryazarlik becerileri arasindaki iliski incelenmistir (Burgess, Hecht ve
Lonigan, 2002). Bu ailelerin ev okuryazarlik ortamini yapilandirmas: ve dogrudan 6gretimlerinin,
cocuklarin sozel dilini, sesbilgisel farkindalik becerilerini ve yazi farkindaliklarimi artirdig:
goriilmiistiir. Arastirmalar etkilesimli kitap okumanin, ebeveynlerin okuryazarliga deger vermesinin,
ev ortaminin kalitesinin ve ev ortaminin genel olarak desteklenmesinin, okul dncesi ¢ocuklarin erken
okuryazarlik becerileriyle ve okumaya yonelik motivasyonlariyla pozitif iligkili oldugunu gostermistir
(Batista Rocha, ve da Mota, 2022; Lenhart, Suggate ve Lenhard, 2022). DeBaryshe (1995), ev
okuryazarlig1 ortaminin dort temel bilesenini ve ¢ocuklarin dil becerileri ile arasindaki yollar1 belirleyen
bir model ortaya koymustur. Ortaya koyulan model $ekil 1'de sunulmustur. DeBaryshe, modelinde,
ebeveynlerin okuma yazma aliskanliklarinin yani sira evin sosyal demografik oOzelliklerinin,
ebeveynlerin ¢ocuklarmnin okuryazarlik ve dil gelisimleri hakkinda sahip olduklar1 inang ve tutum
tiirleri ile dogrudan iliskili oldugunu iddia etmektedir. Aslinda, ebeveynin okuryazarlik aliskanliklar:
ve yeteneklerinin yani sira ebeveynin sosyoekonomik statiisiiniin, ebeveynlerin okuryazarlik inanglar
ile pozitif olarak iligskili oldugunu bulmustur (DeBaryshe, 1995). Ebeveynlerin okuryazarlik
aligkanliklar1 ve yetenekleri ne kadar yiiksekse ve sosyoekonomik durumlart ne kadar iyiyse,
ebeveynlerin ¢ocuklarinin okuryazarlik gelisimi hakkindaki inanglari o kadar destekleyici olmaktadir.
Baker ve arkadaslar1 (1997), arastirmalarinda orta gelirli ebeveynlerin okuryazarligin bir eglence bigimi
olduguna (6rnegin kitap okumak eglencelidir) inanma egiliminde olduklarmi, diistik gelirli
ebeveynlerin ise ¢ocuklarinin okuryazarlik gelisimine yonelik beceri temelli bir yonelimi benimseme
egiliminde olduklarini ifade etmislerdir (6rnegin c¢ocuklarin harfleri 6grenmesi ve alfabeyi okumasi

gerekir).

1

Ebeveyn
Okuryazarhik
Alskanhiklan

Cocuk Yasi

Ebeveyn Okuma Fheveyn-Cocuk Cocuk
fnanglan Etkinlikleri Okuryazarhg:- Dil

Ebeveyn
Demografisi

Sekil 1. Ev okuryazarligi ortaminin ¢ocuklarin okuryazarligina ve dil gelisimine katkilarinin kavramsal
modeli

Debaryshe (1995), evde yapilan ebeveyn-cocuk okuryazarlik ve dil etkinliklerinin ¢ocuklarin
becerileri ile dogrudan bir iliskisi olacagini 6ne siirmiistiir (bkz. Sekil 1). Pek ¢ok arastirma, evdeki
okuryazarlik faaliyetlerine katihim ile ¢ocuklarin erken okuryazarlik becerileri arasindaki iligkiyi

desteklemektedir. Bus ve digerleri (1995), erken okuryazarlik gelisimi ¢alismalarimin bir meta-analizini
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yapmis ve etkilesimli kitap okuma sikliginin, okul o6ncesi ¢ocuklar arasinda, okuryazarlik ve dil
becerileri tizerinde olumlu bir etki yarattig1 sonucuna varmuslardir. Etkilesimli kitap okumada birlikte
kaliteli zaman gecirmeye ek olarak, cocuklar ve ebeveynler arasindaki diger sozlii etkilesim firsatlars,
cocuklarin okuryazarlik ve dil becerilerinin gelismesine de katki saglamaktadir. Ornegin, Bennet ve
arkadaslar1 (2002), okul éncesi 0-60 aylik ¢ocuklarin ebeveynlerinin onlarla, sarki soyleme, tekerlemeler
Ogretme, hikaye anlatma, resim c¢izme ve oyun oynama gibi zenginlestirici faaliyetlerle zaman
gecirdiklerinde okuryazarlik ve dil becerilerinin gelistigini bulmustur. Benzer sekilde, Baker ve
arkadaglar1 (1997), arastirmalarinda ebeveynler, 0-60 ay arasindaki ¢ocuklarmin sarki sdylemekten,
tekerlemeler soylemekten ve diger kafiye oyunlarini oynamaktan keyif aldiklarini ifade etmislerdir.
Snow ve arkadaslar1 (1998), bu tiir etkinliklerin ¢ocuklarin s6zel dil ve okuryazarlik ile ilgili temel
becerilerin de gelismesine yardimci oldugunu ileri siirmektedir. Rodriguez ve digerleri (2009),
ebeveynlerin okuryazarlik faaliyetlerine katiliminin, anne-gocuk etkinliklerinin kalitesinin ve
ogrenmenin farkli materyaller ile desteklenmesinin, ¢ocuklarin dil ve bilissel becerilerinin %27'sini
agikladigimi bulmustur. Foster, Lambert, Abbott-Shim, McCarty ve Franze (2005), 325 farkli etnik
gruptan olusan Head Start programina devam eden c¢ocuklarla cesitli ev okuryazarlik ortami
degiskenlerini, aile risk faktorlerini ve erken okuryazarlik ¢iktilarini karsilastirmali olarak incelemistir.
Elde ettikleri sonugclara gore; ev okuryazarlik ortaminin (ebeveyn-¢ocuk okuma etkinlikleri, kitaplar ve
materyaller) ailenin sosyoekonomik durumu ile birlikte, cocuklarin okuryazarlik becerileri arasindaki
iliskiye aracilik ettigini gostermistir. Genel olarak bakildiginda erken okuryazarlik becerilerini
gelistirmek icin, ev okuryazarlig1 ortaminin énemli oldugu ve zengin bir ev okuryazarlik ortaminda
biiyiiyen tipik gelisim gosteren ¢ocuklarin erken okuryazarlik becerilerinde daha iyi performans
sergiledigini gosteren c¢alismalar bulunmaktadir (Sénéchal ve LeFevre, 2002). Yapilan bir ¢alismada
¢ocuklarin ebeveynlerinin yazi farkindaligi ile ilgili etkinlikler yapmasinin, harf bilgisi arasinda ytiksek
korelasyon gosterdigi bulunmustur (Sénéchal, 2006). Tipik gelisim gosteren ¢ocuklar gibi 0zel
gereksinimli ¢ocuklarin da erken okuryazalik becerilerinin desteklenmesi, ¢ocuklarin gelisimini
desteklemektedir. Dil konusma bozuklugu (Justice, Logan, Isitan ve Sackes, 2016; Pentimonti ve
digerleri, 2012; Sawyer ve digerleri, 2014) veya otizm spektrum bozuklugu (OSB) gibi gelisimsel
yetersizligi nedeniyle gelecekte okuma giicliikleri yasayabilecek ¢ocuklarin ev ortaminda edindikleri
beceriler yani erken okuryazarlik becerileri onlarin okuma giigliiklerini en aza indirmektedir (Lanter,
Freeman ve Dove, 2013; Ricci, 2011). Down sendromlu ¢ocuklarin aileleri ¢ocuklarina; tipik gelisim
gosteren ¢ocuklarin aileleri gibi ayni siklikta kitap okumakta, kitaplarla ilgilenmesini saglamaktadir (Al
Otaiba, Lewis, Whalon, Dyrlund, ve McKenzie, 2009; Ricci ve Osipova, 2012; van Westerveld ve van
Bysterveldt, 2017). Erken okuryazarliklar1 desteklenen benzer SED’den gelen Down Sendromlu
cocuklarin ev okuryazarlik ortamlarinin, tipik gelisim gosteren cocuklarinki ile benzer oldugu
goriilmiistiir (Al Otaiba ve digerleri., 2009; Butz, Crocetti, Thompson ve Lipkin, 2009; Neumann, 2006;

Van Heerden ve Kritzinger, 2008; Westerveld ve van Bysterveldt, 2017).
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Okumanin temelini olusturan dil ve erken okuryazarlik becerilerinin temellerinin ev
ortamlarinda olustugunu sdylemek miimkiindiir. Ozel gereksinimli gocuklar diisiiniildiigiinde ev
okuryazarlig1 ortamlarinin énemi daha da 6ne ¢ikmaktadir. Okul ¢ag1 ¢ocuklarinin %5-15 arasinda
olanlarin 6grenme giigliigii yasadigl ve okuma giicliigliniin %4-9 arasinda oldugu belirtilmektedir
(DSM-V, 2013). Yine okul ¢agindaki OSB’li ¢ocuklarin %30"u okuma giigliikleri ile miicadele etmektedir
(Arciuli, Stevens, Trembath ve Simpson, 2013; Henderson, Clarke ve Snowling, 2014). Ozel gereksinimli
¢ocuk gruplarmin her birinin yetersizlik tiiriine 6zgiin okuma problemleri goriilmektedir. Genellikle
OSB’li ¢ocuklarin sozciik tanima becerileri iyi olabilirken, anlama becerilerinin zayif oldugu
goriilmektedir. Ogrenme giigliigii olan cocuklarda sbzciik tanima ve anlama ikisi birden zayif
olabilirken bazen birinin iyi birinin zayif oldugu durumlar da gézlenebilmektedir. Okumanin temelini
olusturan dil siireclerinin hem 6zel gereksinimli hem de tipik gelisim gosteren ¢ocuklarin aileleri
tarafindan desteklemesi ve erken okuryazarlik becerilerini kazandirmas: g¢ocuklar i¢in 6nemli oldugu
ifade edilmektedir (Al Otaiba ve digerleri., 2009; Ricci ve Osipova, 2012; Westerveld ve van Bysterveldt,
2017). Anne babalarin ¢ocuklarinin ev okuryazarlik ortamlarimni degerlendirmek icin olusturulmus

Ol¢me araclari incelenmistir.

Ev okuryazarlik ortamimin degerlendirilmesine yonelik yapilan uluslararasi ¢alismalarda
Marjanovic¢, Umek Podlesek ve Fekonja (2005) ev okuryazarlik ortamini dort boyutlu bir 6l¢me arac
kullanarak degerlendirmistir. Gelistirilen 6l¢gme aracinda dort yasindaki anaokulu ¢ocuklarinin dil
becerilerini desteklemeye yonelik ailenin etkinlikleri, cocuk-ebeveyn kitap okuma etkinlikleri, okuma
yontemlerinden tiyatro okuma ve konusma etkinlikleri degerlendirilmesi amaglanmaktadir.
Amerika’da ev okuryazarlik ortamlarini degerlendirmek amaciyla yapilan bir baska ¢alismada, sozciik
bilgisi, dil becerileri, yaz1 becerileri, harf bilgisi ve dinledigini anlama alanlarini ele alan bir arag
gelistirilmistir (Boudreau, 2005). Bu arag ile ebeveynlerin ev ortamlarindaki etkinliklerinin
degerlendirilmesi amacglanmistir. Gelistirilen araglarin igerikleri incelendiginde olusturulan boyutlarin
erken okuryazarligin alanyazinda kabul edilen bes temel basligindaki (sozciik bilgisi, harf bilgisi, yaz1
farkindaligi, dinledigini anlama ve sesbilgisel farkindalik) becerileri desteklemeye yonelik etkinlikleri
degerlendirdigi goriilmektedir. Uluslararas: alanyazinda ev okuryazarlik ortamini degerlendirmek igin
gelistirilen ebeveynlerin doldurdugu bu araglar, hem tipik gelisim gdsteren ¢ocuk ebeveynlerine hem
de 6zel gereksinimli cocuk ebeveynlerine uygulanmaktadir. Ciinkii her iki grubunda 0-60 ay arasinda
ebeveynleri ile birlikte yapmalar1 beklenen etkinlikler ayrudir. Ozel gereksinimli ocuklari tipik gelisim
gosteren cocuklardan ayiran en belirgin 6zelliklerden birisi, dgrenme kabiliyetleridir. Ozel gereksinimli
¢ocuklarin 6grenme ile ilgili becerileri yerine getirirken gectikleri basamaklar tipik gelisim gosteren
cocuklardan farkli olmamakla birlikte, 6grenme siirecinin daha yavas ve zor olmasi en temel fark olarak

karsimiza ¢ikmaktadir (Friend, 2011; Heward, 2013).

Tiirkiye’de ev okuryazarlik ortamina iliskin yapilan ¢alismalar incelendiginde bir¢ok arastirma

oldugu goriilmiistiir (Altiparmak, 2010; Altun, Erden ve Snow, 2016; Akytiz, 2016; Ergiil, Sarica, Akoglu
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ve Karaman, 2017; Gengeg, Giildenoglu ve Kargin, 2023; Higde, Bastug ve Cihan, 2020; Turan ve
Akoglu, 2014). Ergiil ve arkadaslar1 (2017) okuma, yazma, sesbilgisel ve harf farkindaligi, paylasimh
kitap okuma baslhklarindan olusan dort boyutlu bir arag gelistirmisler ve ev okuryazarlik ortamim
degerlendirmislerdir. Erken okuryazarligi olusturan beceriler incelendiginde alanyazinda yapilan
calismalarda farkli basliklandirmalar kullanulsa da, sozciik bilgisi, sesbilgisel farkindalik, harf bilgisi,
yaz1 farkindaligr ve dinledigini anlama olmak {izere genelde bes bashk altinda ifade edilmektedir
(Payne, Whitehurst ve Angell, 1994; Pentimonti ve digerleri, 2012; Phillips ve Lonigan, 2009; Sénéchal
ve digerleri, 2008; Whitehurst ve Lonigan 1998; Zhang ve Koda, 2011). Ozel gereksinimli ve tipik gelisim
gosteren cocuklar erken okuryazarlik becerilerini dogumdan baglayarak, ilkokula gelinceye kadar
kazanmaya c¢alisirlar. Bu siirecin ilk basamag1 ev ortamlarinda aile ile yapilan etkinliklerden
olusmaktadir (Rodriguez ve digerleri, 2009). Ozel gereksinimli ve tipik gelisim gosteren cocuklara ev
ortaminda yapilan etkinlikler arasinda gelisimsel acidan fark bulunmamaktadir. Ciinkii erken
okuryazarlik becerileri 0-60 ay arasinda tiim ¢ocuklarin kazanmasi beklenen okumanin 6n kosulu olan
becerilerdir (Kargin, Ergiil, Biyiikoztiirk ve Giildenoglu, 2015; Whitehurst ve Lonigan 1998).
Dolayisiyla ebeveynlerin ev ortaminda uyguladiklar: etkinlikler (sark: soyleme, tekerlemeler 6gretme,
hikaye anlatma, resim c¢izme ve oyun oynama vb.) zihinsel gelisim durumuna gore farklilik
gostermemektedir (Arciuli ve digerleri.,, 2013). Bu bilgiler gbz oniinde tutularak, ¢ocuklarin erken
okuryazarlik diizeylerini belirlemeye yonelik bir 6l¢me aracina ihtiya¢ oldugu diistintilmiistiir. Tiirk
kiiltiirtinii yansitan, tipik ya da 6zel gereksinimli ¢ocuklarin erken okuryazarhigini belirlemeye yonelik
anne babalardan bilgilerin alindig1 bir dlgme araci olmasi amaglanmistir. Olgegin okuma, erken
okuryazarlik gibi alanlara katk: saglayacag: diistintilmektedir. Ayrica, okuldncesi, 6zel egitim ve anne
baba-¢ocuk ile calisan alan uzmanlari faydalanabilecek. Bu nedenle, ev okuryazarlik ortamu ile ilgili
yapilan ¢alismalar ve alanyazin incelendiginde erken okuryazarlik becerilerinin bes temel bashigini icine
alan kapsamli, gecerli ve giivenilir bir 6l¢me araci ortaya konulmaya c¢alisilmistir. Bu bilgiler 1s181nda

Ev Okuryazalik Olgegi’nin gelistirilmesi amaglanmustir.
Yontem
Arastirma Modeli

Bu arastirmada; okul 6ncesi donem ¢ocuklarin ev okuryazarlik ortamini belirlemek amaciyla
“Ev Okuryazarlik Olgeginin” (EVOD) gelistirilmesi amaclanmuistir. Bu 6lgek ebeveynlerin ¢ocuklariyla
yaptig1 etkinlikleri ve calismalar: degerlendirmeyi hedeflemekte ve ebeveynlere uygulanmaktadir. Bu
kapsamda, gecerlik ve giivenirlik galismalari yapilmigtir. Olcek gelistirme galismasi olan bu

arastirmada iligkisel tarama modeli kullanilmistir.
Calisma Grubu

Veriler iki ayr1 calisma grubundan elde edilmistir. Ik calisma grubu olan ¢alisma grubu 1, 6lgek

yapisini ortaya koymak i¢in; calisma grubu 2 ise elde edilen 6lgegin farkli gruplarda dogrulanip
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dogrulanmadigini belirlemek igin kullanilmistir. Calisma grubuna dahil edilecek ebeveynlerde

asagidaki sartlar aranmistir;

e 0-60 ay arasinda tipik gelisim gosteren ¢ocuga sahip olmak,

¢ (Calismaya katilmaya goniillii olmak,

Ev Okuryazarligi C)lgegi’nin AFA calismasi icin olusturulan birinci ¢alisma grubu Ankara’nin
merkez ilgelerinde ana sinifi ya da anaokulunda 6grenim goren ¢ocuklarin goniillii anne babalarindan
olusmaktadir. Anne balarin 6zellikleri sdyledir; 0-60 ay arasinda ¢ocugu vardir. Anne balarin 250’si
kadin, 127’si erkek, toplam 367 kisidir. Ana babalara ¢ocuklarinin gelisimsel 6zelligi sorulmustur.

Cocuklarin 176's1 6zel gereksinim tanisi almis, 191’1 ise tipik gelisim gostermektedir.

Ev Okuryazarhigi Olgegi'nin DFA calismasi igin ikinci calisma grubu, Ankara’nin merkez
ilcelerinde ana smifi ya da anaokulunda &grenim goren cocuklarin goniillii anne babalarindan
olusmaktadir. Anne balarin 6zellikleri soyledir; 0-60 ay arasinda ¢ocugu vardir. Anne balarmn 182’si
kadin, 89'u erkek, toplam 271 kisidir. Ana babalara ¢ocuklarinin gelisimsel 6zelligi sorulmustur.

Cocuklarin 128’i 6zel gereksinim tanisi almig, 143’1 ise normal gelisim gostermektedir.
Veri Toplama Araglan

Arastirma kapsaminda veri toplama araclary; arastirmacilar tarafindan olusturulan kisisel bilgi
formu ve gelistirilmesi planlanan Ev Okuryazarligi Ortamlar1 Degerlendirme Olgegi'nden (EVOD)

olusmaktadar.

Kisisel bilgi formu: Bu form arastirmacilar tarafindan hazirlanmistir. Formda katilimcilarin cinsiyeti,
yasi, gelir durumu ve ¢ocuklariin gelisim durumuna (tipik gelisim/ 6zel gereksinimli) iligkin bilgileri

yer almaktadir.

Ev okuryazarligi ortamlar1 degerlendirme dlcegi (EVOD): Bu calismada 0-60 ay cocuklarm, ev
okuryazarlik ortamlarin1 degerlendirebilmek igin EVOD gelistirilmistir. EVOD, ebeveynlerin
cocuklariyla yaptig1 etkinlik ve ¢alismalar1 degerlendiren bir dlgme aracidir ve ebeveynler tarafindan
doldurulmaktadir. Bu ¢ercevede ev okuryazarlig: ile ilgili detayli bir alanyazin taramasi yapilmistir
(Bakers ve digerleri, 1997; Boudreau, 2005; Burgess, 1997; Payne ve digerleri, 1994; Pentimonti ve
digerleri, 2012; Phillips ve Lonigan, 2009; Senechal ve digerleri, 1998; Sénéchal ve digerleri, 2008;
Whitehurst ve Lonigan 1998; Zhang ve Koda, 2011). Ayrica, ev okuryazarlik ortamlarmi
degerlendirmeye yonelik gelistirilen 6l¢me araglar1 da incelenmistir (Akytiiz, 2016; Boudreau, 2005;
Ergiil ve digerleri, 2017; Higde ve digerleri, 2020). Daha sonra, Tiirk kiiltiiriine uygun oldugu
diisiiniilen, okuryazarlik etkinliklerini ve temel erken okuryazarlik becerilerini iceren 6l¢ek maddeleri
yazilarak 41 maddelik havuz olusturulmustur. Ev okuryazarhig: ile ilgili alanyazinda yapilan
calismalarda (Bakers ve digerleri, 1997; Burgess, 1997; Boudreau, 2005; Marjanovi¢ Umek ve digerleri,
2005; Payne ve digerleri, 1994; Pentimonti ve digerleri, 2012; Phillips ve Lonigan, 2009; Senechal ve
digerleri, 1998; Sénéchal ve digerleri, 2008; Whitehurst ve Lonigan 1998; Zhang ve Koda, 2011) ifade
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edilen bilgilere gore gelistirilen 6lgegin bes boyutlu olmasi beklenmektedir. Madde havuzu buna gore
olusturulmustur. Madde havuzunda; sesbilgisi boyutunda 12 madde, okuma boyutunda 7 madde, harf
bilgisi i¢in 7 madde, etkinlik boyutu i¢in 8 madde ve sozciik bilgisi i¢in 9 madde hazirlanmistir. Olcek
gelistirme siirecinde maddelerin elenme esnasinda herhangi bir gelisim alanindaki tiim maddelerin
gerekli degerleri tasimadig1 igin elenme riskine karsin madde sayilar1 olmas: gerekenden ti¢ kat fazla
hazirlanmistir (Tezbasaran, 2008; Turgut ve Baykul, 2010). Olgek formu 5'1i Likert tipinde hazirlanmis
olup (1) Hig, (5) Her Zaman seklinde derecelendirilmistir. Hazirlanan ilk formdaki maddelerin uygun
olup olmadigini belirlemek, gerekli diizenlemeleri yapmak i¢in iki okul 6ncesi, iki 6zel egitim, iki 6l¢me
degerlendirme ve bir Tiirk¢e alanindan olmak iizere toplam 7 akademisyenin goriisiine sunulmustur.
Uzman goriisii i¢in olusturulan ekipteki okul 6ncesi uzmanlar: dogent, 6zel egitim uzmanlarindan bir
tanesi dogent bir tanesi profesor, 6l¢me degerlendirme uzmanlar: dogent ve Tiirk¢e uzmani doktor
ogretim iiyesinden olusmaktadir. Uzmanlardan alman bilgilere dayali olarak kapsam gegerligini
hesaplayabilmek igcin Lawshe'nin (1975) onerdigi teknik kullanulmistir. Buna gore minimum 5
uzmandan, maksimum 40 uzmandan goriis alinabilmektedir. Olcek maddelerine iliskin uzman
goriisleri toplanarak kapsam gecerlik orani (KGO) hesaplanmaktadir. Uzmanlarin maddeleri
degerlendirmeleri i¢in her bir maddenin yanina “uygun” “kismen uygun” ve “yetersiz” ifadeleri
eklenmistir. Uzmanlar madde i¢in goriislerini bu ifadelerden maddeye iliskin goriislerini yansitan
cevab1 secerek belirtmiglerdir. Olusturulan 41 maddelik formun kapsam gegerlik orami hesaplamak

amaciyla kapsam gecerlik orani hesaplama formiilii (sekil 2) kullanmilmgtir.

NG
N/2

Ng: Gerekli diyen uzmanlarin sayisi
N: Arastirmaya katilan uzmanlarin toplam sayisi

KGO=

Sekil 2. Kapsam gecerlik orani hesaplama formiilii
Uzmanlardan gelen goriisler cercevesinde olgege iliskin kapsam gecerlik oranlar
hesaplanmigtir (Veneziano ve Hooper, 1997). Kapsam gecerlik orani; maddelerin her biri igin “uygun”
yanit1 veren uzman sayisinin toplaminin 6lgegi degerlendiren tiim uzman sayisinin yartya boliintiip, bir
eksigi aliarak hesaplanmistir. Hesaplama kolaylig1 agisindan p=.05 anlamlilik diizeyinde KGO'larin

minimum degerleri Tablo-1'de gosterilmistir (Veneziano ve Hooper, 1997).
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Tablo 1. Uzman sayisina gore kapsam gecerlik oran1 minimum degerler

Uzman Sayisi Minimum Deger
5 0,99
6 0,99
7 0,99
8 0,78
9 0,75
10 0,62

Bu ¢alisma icin 6l¢ek maddeleri 7 ayr1 uzmana gonderilmistir. Tablo-1'de yer alan degerlere
gore 0,99'un altinda KGO degeri alan maddelerin madde havuzundan ¢ikartilmasina karar verilmistir.
Madde havuzunda yer alan maddeler arasinda bes madde Tablo-1’de gosterilen 0,99 Olgiitiinii
karsilamadig1 icin formdan ¢ikarilmis ve 36 maddelik deneme formu elde edilmistir. Bu asamadan
sonra kapsam gecerlik indeksi hesaplanmasi gerekmektedir. Bunun i¢in; kapsam gegerlik orani
hesaplanip ¢ikartilmas: gereken maddeler ¢ikartildiktan sonra kalan maddelerin KGO'lar1 tekrar
hesaplanir. Elde edilen KGO’larin aritmetik ortalamasi alinir. Hesaplanan bu aritmetik ortalama
kapsam gecerlik indeksini vermektedir. Bu c¢alismada KGO hesaplanip, Olgiitleri karsilamayan
maddeler cikarildiktan sonra kalan 36 maddenin kapsam gegerlik indeksi (KGI) 1,00 bulunmustur. KGI;
yedi uzman i¢in minimum kapsam gegerlik 0Ol¢iitii olan 0,99’dan biiyiik oldugu (Veneziano ve Hooper,
1997) goriilmiis, (1,00>0,99 ya da KGI>KGO) ortaya koyulan 6lgegin deneme formunun kapsam
gecerliginin yapilan hesaplamalara gore istatistiksel olarak anlamli oldugu bulunmustur (Lawshe,

1975).
Veri Analizi

Verilerin analize hazirlanmasi: Arastirma kapsaminda toplanan 385 form oncelikle 6n incelemeden
gecirilmis, 6lcegin yaridan fazlasi bos birakilan, belirli bir driintiiyle isaretledigi farkedilen ve tiim
Olcekte ayni1 secenegin isaretlendigi 16 form analiz dis1 birakilmistir. Kalan 369 form agimlayici faktor
analizi (AFA) i¢in 6rneklem biiyiikliigii, u¢ deger, dogrusallik, normal dagilim, ardisiklik ve ¢oklu
baglantililik varsayimlar: incelenmistir. Oncelikle, bos birakilan maddeler icin seriler ortalamasi ile
yaklasik deger atamasi yapilmustir. Sonra, veri setinde uglarda yer alanlar tespit edilip normal dagilimin
disinda kalanlar ¢ikarilmistir (Tabachnick ve Fidell, 2014). Bu durumda belirlenen 2 kisi ¢ikarilarak 367
kisilik veri seti ile varsayimlarin testine devam edilmistir. Daha sonra Mahalanobis uzaklik degeri,
varyans artis faktorleri (2.089-1.058), durum indeksi (21,53) ve tolerans degerlerine (0,38-0,89)
bakilmistir. Son olarak, Durbin Watson degerine (1,879) bakilarak ardisik bagllik test edilmistir.
Yapilan tiim hesaplamalar birlikte degerlendirildiginde AFA igin gerekli varsayimlarin karsilandig:

goriilmdiis, veri seti analiz i¢in hazir hale getirilmistir.

AFA sonras1 Ev Okuryazarlik C)lgegi’nin maddeleri ve 6lgme araci ortaya ¢ikmistir. Olusan
Ol¢me aracinin farkli gruplarda dogrulanip dogrulanmadigini belirlemek amaciyla ikinci ¢alisma
grubundan elde edilen veri seti ile dogrulama galismasi gergeklestirilmistir. Bu hususta dncelikle birinci

calisma grubunda oldugu gibi veri setini analize uygun duruma getirmek i¢in érneklem biiytikligii, ug
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deger, dogrusallik, normal dagilim, ardisiklik ve ¢oklu baglantililik varsayimlar: incelenmistir. Bos
birakilan maddeler igin seriler ortalamasi ile yaklasik deger atamasi yapilmistir. Sonra, veri setinde
uglarda yer alanlar tespit edilip normal dagilimin disinda kalanlar ¢ikarilmistir (Tabachnick ve Fidell,
2014). Bu durumda belirlenen 4 kisi ¢ikarilarak 271 kisilik veri seti ile varsayimlarin testine devam
edilmistir. Daha sonra Mahalanobis uzaklik degeri, varyans artis faktorleri (2,009-1,049), durum indeksi
(21,13) ve tolerans degerlerine bakilmistir. Son olarak, Durbin Watson degerine (0,33-0,79) bakilarak
ardisik baglilik test edilmistir. Yapilan tiim hesaplamalar birlikte degerlendirildiginde DFA i¢in gerekli

varsayimlarin karsilandig1 goriilmiis, veri seti analiz i¢in hazir hale getirilmistir.

Verilerin analizi: Analiz i¢in uygun hale getirilen verilere SPSS21 programinda AFA, LISREL

programinda DFA analizleri uygulanmstir.
Aragtirmanin etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaym Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik Degerlendirmeyi Yapan Kurul Adi = Hatay Mustafa Kemal Universitesi

Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu
Etik degerlendirme kararmin tarihi=06.12.2021
Etik degerlendirme belgesi say1 numarasi=13/01
Bulgular
Ev Okuryazarligi Ortamlar1 Degerlendirme Olgegi'nin A¢imlayici Faktor Analizi Sonuglart

Ev Okuryazarligi Olgegi'nin yapisini belirlemek amaciyla 0-60 ay gocugu olan 367 ana babadan
veri elde edilmistir. Oncelikle AFA igin gerekliliklerin saglanip saglanmadig kontrol edilmistir. Ilk
olarak Orneklem biiyiikliigiiniin uygunlugu smanmistir. AFA i¢in en sik basvurulan oOrneklem
biiyiikliigii stnama yontemi Kaiser-Mayer-Olkin degerinin incelenmesidir (Tabacnick ve Fidell, 2014).
Yapilan inceleme sonucunda KMO degerinin 0,89 oldugu goriilmiistiir. Kaiser ve Rice (1974) bu degerin
0,90 civarinda olmasimin ¢ok iyi, 0,80 civarinda olmasinin degerli oldugunu ifade etmistir. Tkinci olarak
¢ok degiskenli normallik incelenmistir. AFA i¢in normallik gerekliliginin sinanmasinda siklikla
kullanilan Bartlett Kiiresellik Testi kullanilmistir. Uygulanan test sonucu (p<0,05) anlamli bulunmustur.
Bu sonug verilerin ¢ok degiskenli normal dagilimdan geldigini gostermektedir (Bartlett, 1950). AFA icin
gerekliliklerin karsilandig1 goriildiikten sonra, faktdr ¢ikarma yontemi olarak Temel Bilesenler
Analizinin kullanilmasina karar verilmistir. TBA degiskenleri dogrusal bilesenlere doniistiirerek bir
korelasyon matrisindeki maksimum toplam varyans miktarini aciklamaya galisan bir yontemdir (Field,

2013). Bu calismada degiskenler bilesenlere doniiserek bir olguyu aciklamaktadir. Bu nedenle TBA
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kullanilmasina karar verilmistir. TBA’nin kullanilmas: i¢in normal dagilim ve 6rneklem biiytikliigii
daha 6nce stnanmus gereklilikleri karsiladig1 goriilmiistiir. Ev Okuryazarlig: Olgegi’nin faktor yapisini
belirleyebilmek igin dik doéndiirme yontemlerinden olan varimax yonteminden yararlanilmistir
(Tabachnick ve Fidell, 2014). Bu islem sonucunda 6z degeri 1’in {izerinde olan bes alt boyut oldugu
goriilmiistiir. Yamacg birikinti grafigi incelendiginde de olcegin bes alt boyuta uygun oldugu
belirlenmistir. Analiz 6ncesi kuramsal yapiya gore ev okuryazarhigimin bes faktorden olusmasi
beklenmekteydi. Bu bilgi ve elde edilen analiz sonuglar1 dikkate alinarak 6lcegin bes alt boyuttan

olusmasinin uygun olduguna karar verilmistir.

s

Gizdeger

—S—

T T T T T T T T T T T T T T T T T T T T T T T T
1 2 3 4 5 & ¥ 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27

Bilesen Sayisi
Sekil 3. Ev okuryazarlig1 6lcegine iliskin yamag birikinti grafigi

EVOD’un faktor yiik degerlerinin kabul diizeyi alanyazindaki kaynaklar temel almarak 0.40

olarak belirlenmistir (Tabachnick ve Fidell, 2014). Bes alt boyutta yer alan maddeler 0.40 diizeyinde
degerlendirilmis, binisik ve diisiik faktor yiik degerinde olanlar ¢ikarilmistir. Bu durumda toplam 13
madde (13, 14, 15, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40) ¢ikarilarak 27 maddeden olusan 6l¢me araci elde
edilmistir. Elde edilen 6lgme aracinin yapist ve maddelerin yiik degerleri Tablo 2’de sunulmustur.
Olgme aracinin alt boyutlarinin toplam varyansa yaptig1 katkilar birinci boyut icin %36.18, ikinci boyut
icin %10.59, tiglincii boyut icin %7.43, dérdiincii boyut i¢cin %4.74 ve besinci boyut igin %4.39 olarak
hesaplanmistir. Tiim boyutlarin toplam varyansa yaptiklar1 katkinin ise %63.34 oldugu goriilmiistiir.
Sosyal bilimler alani i¢in elde edilen bu sonucun anlamli oldugu ifade edilebilir (Scherer, Luther, Wiebe

ve Adams, 1988).

Tablo 2. Ev Okuryazarlig: 6lcegi acimlayict faktor analizi sonuglart

Maddeler Okuma Sozciikk Sesbilgisi Etkinlik Harf
Cocugunuz sizden ne siklikta kendisine kitap .541

okumanizi ister?

Cocugunuza hangi siklikta kitap okursunuz? .676
Siz hikaye okurken ¢ocugunuz bagimsiz olarak .661
resimleri isaret edip resimler hakkinda
konusmasini tegvik eder misiniz?

922



KEFAD Cilt 24, Say1 2, Agustos, 2023

Siz hikaye okurken c¢ocugunuz hikayenin .707

kahramanlar1 veya olaylar hakkinda sorular

sormasini tesvik eder misiniz?

Cocugunuzla birlikte hikaye okurken, bildigi .611

hikayelerde sozciikleri ya da climleleri

tamamlamasina imkan tanir misiniz?

Cocugunuzun yaptigrt  tim  etkinlikleri .665

diisiindiiglintizde, birlikte kitap okuma

etkinliginden aldig: zevki nasil

degerlendirirsiniz?

Sokakta yazili isaret ve levhalar gordiigiiniizde .556

¢ocugunuzun dikkatini bunlara yoneltir

misiniz?

Cocugunuz yetiskinlerin okudugu kitap, dergi, .667

gazete gibi araclara ilgi gosterir mi?

Cocugunuz yazili bir materyalle karsilastiginda .533

(tabela, levha, yiyecek paketleri vb.) sozciikleri

okumak i¢in sizden yardim ister mi?

Cocugunuz anlamini bilmedigi sozciiklerle .599
karsilastiginda anlamini agiklar misiniz?

Cocugunuzun yeni 6grendigi sozclikleri onunla .634
konusurken ciimleler icinde kullanmaya 6zen

gosterir misiniz?

Cocugunuzun kullandig1 sozciikleri, farkl .699

sozclikler kullanarak tekrar ifade eder misiniz?

(es anlamh sozciikleri kullanmak ya da

sOzcligiin anlamini genisletmek vb.)

Cocugunuza belli bir konuda (kitap, gecirdigi 648

gin veya bir anis1) agik uglu sorular sorarak

farkli sozctiklerle kendini ifade etmesini bekler

misiniz?

Cocugunuza uyakli tekerlemeler soyleyerek 746
oyun oynar misiniz?

Cocugunuz uyakl tekerlemeler sdyleyerek .802
sizinle yada akranlariyla oyun oynamak ister

mi?

Cocugunuz kendi bagina tekerlemeleri tiiretir 762
mi?

Cocugunuz kafiyeli sozciikleri duydugunda 513
fark edebiliyor mu?

Cocugunuz size tekerlemeler sdylemek ister .803
mi?

Cocugunuz hikaye kitaplarindan birini alarak 543
okuyormus gibi yapar mi1?

Cocugunuz  kendi  zihninden  hikayeler .565
olusturup anlatmasina olanak tanir misiniz?

Cocugunuz size basit sarkilar1 sGyler mi? 718
Cocugunuz duydugu sarkilarin kelimelerinden .769
tiireterek size sarki sOyler mi?

Cocugunuza harflerin konusurken ¢ikardigimiz 779
seslere karsilik gelen birer sembol olduklarini

Ogretir misiniz?
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Cocugunuz alfabedeki harfleri tanimlamay: .846
Ogretir misiniz? (6rn: “E” harfini goster

dediginde gostermek)

Cocugunuza alfabedeki harflerin seslerini 841
¢ikarmay1 6gretir misiniz?

Cocugunuza alfabedeki harflerin isimlerini .846
tanitir misiniz?

Cocugunuza hikdaye okurken alfabedeki .654

harflerin isimlerini ya da harflerin seslerini
Ogretir misiniz?

Tablo 2 incelendiginde, okuma alt boyutun yiik degerleri 0.70 ile 0.53; sozciik alt boyutun yiik
degerleri 0.63 ile 0.59; dil alt boyutun yiik degerleri 0.80 ile 0.51; etkinlik alt boyutunun yiik degerleri
0.76 ile 0.54 ve harf alt boyutunun yiik degerleri 0.65 ile 0.84 arasinda degismektedir. Olgekten beg ayr1
alt boyuta iliskin bes farkli puan ve toplam puan elde edilmektedir. Olgekten alian puanlarin

ylikselmesi ev okuryazarlik ortaminin iyilestigi anlamina gelmektedir.
Ev Okuryazarlik Olgegi'nin Dogrulayic1 Faktér Analizi Sonuglart

EVOD’un dogrulayic1 faktor analizi (DFA) sonucunda oncelikle t degerleri ve faktor yiik
degerleri incelenmistir. Buna gore, gizil degiskenlerin gozlenen degiskenleri aciklama durumunu
gosteren t degerlerinin anlamli oldugu goriilmiistiir (p<.01). Bu sonuca iliskin bilgiler, diger bir deyisle

DFA sonucuna gore Ev Okuryazarlik Olgegi'nin faktor yiik degerleri Tablo 3 ‘te sunulmustur.

Tablo 3. Ev okuryazarhii 6lgegi dogrulayici faktor analizi sonuglar:

Madde Okuma Sozciik Sesbilgisi Etkinlik Harf t- Degeri*
Dfa Dfa Dfa Dfa Dfa
M1 52 6.95
M2 72 10.44
M3 79 11.82
M4 78 11.61
M7 .75 11.07
M9 71 10.13
M10 .56 7.60
M11 .58 7.84
M12 .52 6.96
M27 .62 8.41
M28 .85 12.96
M29 .75 10.77
M30 .69 9.57
Mi6 75 10.72
M17 81 11.84
M18 .64 9.62
M19 57 7.50
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M20 74 10.47
M5 .67 9.20
M6 .65 8.87

M21 73 10.34

M22 .81 11.78

M26 .80 12.04

M25 .85 13.41

M24 .87 13.68

M23 .84 13.12
M8 .64 8.91

*DFA ile hesaplanan faktor yiiklerine iliskin “t” degerleri

Calisma grubundan elde edilen veriler kullanilarak 6lgekte yer alan alt boyutlarin birbirleriyle
iliskilerini belirlemek i¢in faktorler aras: korelasyon katsayilari hesaplanmistir. Yapilan hesaplamalar
sonucunda faktorler aras: iliskinin olumlu ve anlamli oldugu bulunmustur. Faktorler arasindaki

korelasyon katsayilarina iliskin yapilan hesaplamalara ait veriler Tablo 4 'te gosterilmektedir.

Tablo 4. Faktorler arast korelasyon katsayilar:

Faktorler Okuma Sozciik Sesbilgisi Etkinlik Harf

Okuma 1.00

Sozciik .74* 1.00

Sesbilgisi 48* .50% 1.00

Etkinlik 74* .62% .61* 1.00

Harf 43% .59% .19* 48% 1.00
*p<0.05

Bes alt boyut ve 27 maddeden olusan Ev Okuryazarlik Olcegi gelistirme caligmast icin yapilan
birinci diizey DFA sonuglarinin uyum indeksleri degerlerinin iyi uyum gosterdigi sdylenebilir. Birinci

diizey DFA sonucunda 6lgege iliskin standart katsayilar ve t degerleri Sekil 4 ve Sekil 5'de sunulmustur.
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0.53
Chi-Square=592.79, df=314, P-value=0.00000, RMSEA=0.073

Sekil 4. EVOD birinci diizey dogrulayici faktor analizi sonuglar: (standart katsayilar)

0.0

0.0

7. 04— .

Chi-Square=592.79, df=314, P-value=0.00000, RMSEA=0.073

Sekil 5. EVOD birinci diizey dogrulayici faktor analizi sonuglari (t-degerleri)
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Modelde herhangi bir sinirlama, baglant1 veya modifikasyon yapilmadan modelin uyum
degerleri incelenmistir. Uyum degerleri soyledir; (x2 = 592,79 p<,000, RMSEA= 0,073, S-RMR= 0,07, GFI=
0,96, AGFI=0,88, CFI= 0,96, NNFI= 0,95, IFI= 0,96. Elde edilen degerlere gore; S-RMR, RMSEA ve NNFI

kabul edilebilir uyum gosterirken, diger degerler mitkemmel uyum gostermistir (Tablo 5).

Tablo 5. EVOD dogrulayict faktor analizi uyum indeksleri

Uyum Olgiitleri Miikemmel Uyum Kabul Edilebilir Olgek Modelinde
Uyum Gozlenen Deger
x2/d 592,79/314) x2/d<3 4<x2/d<5 1.88
RMSEA 0<RMSEA<0,05 0,05<RMSEA<0,08 0.07
S-RMR 0<S-RMR<0,05 0,05<S-RMR<0,1 0.07
NNFI 0,97<NNFI<1 0,90<NNFI<0,97 0.95
CFI 0,97<CFI<1 0,90<CFI<0,95 0.96
GFI 0,95<GFI<1 0,90<GFI<0,95 0.96
AGFI 0,90<AGFI<1 0,85<AGFI<0,90 0.88
IFI 0,95<IFI<1 0,90<IFI<0,95 0.96

(Kelloway, 1989; Schumacker ve Lomax, 1996; Siimer,2000; Tabachnick ve Fidell, 2001; Thompson, 2004; (Hu ve
Bentler, 1999; Thompson, 2004) gore alinan Odlgiitlerdir.

Ev Okuryazarlik Olgegi'nin beklenen kovaryans matrisi ile gozlenen kovaryans matrisleri
arasindaki fark incelendiginde 0,01 diizeyinde anlamli oldugu goriilmiistiir (x?>=539.57). Bu nedenle,
ortaya koyulmus olan yapinn degerlendirilmesi i¢in diger uyum indeksleri de incelenmistir. Elde

edilen tiim bu sonuglara gére EVOD’un farkli bir grupta dogrulandig: séylenebilir.

Birinci diizey DFA sonucu ortaya koyulan yapinin; okuma, sozciik, sesbilgisi, etkinlik ve harf
boyutlarmin hep birlikte {ist kavram olan “Ev Okuryazarligi Ortami1” degiskenini olusturup
olusturmadigini belirlemek i¢in ikinci diizey DFA uygulanmistir. (Biiyiikoztiirk, 2007). Bu amagla
birinci diizey faktor analizinden elde edilen gizil (latent) degiskenler arasindaki iligkiler incelenmistir.
Ikinci diizey DFA sonucu dlgegin yapisina ait standart katsayilar ve t degerleri Sekil 6 ve Sekil 7’de

verilmigtir.
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Chi-Square=629.40, df=322, P-value=0.00000,

Chi-Square=629.40, df=322, E
Sekil 7. EVOD ikinci diizey dogrulayici faktor analizi sonuglari (t-degerleri)

Toplamda, 5 gizil ve 27 gosterge degisken ile modelin ikinci diizeyde test edilmesinden elde
edilen sonuglara gore uyum degerleri [x2 = 629,40, p<,000, RMSEA= 0,076, S-RMR= 0,079, GFI=0,90,
AGFI= 0,88, CFI= 0.95, NNFI= 0,95, IFI= 0,95] olarak bulunmustur. Bu degerler verinin kabul edilebilir
uyum gosterdigini ortaya koymaktadir. Tablolar incelendiginde sozciik, okuma, dil, etkinlik ve harf
boyutlarmin bir araya gelerek ev okuryazarlik ortamini olusturdugu goriilmektedir. Bu faktorlerin bir
araya gelerek bir {ist yap1 olan Ev Okuryazarligi Ortamlari'n1 temsil ettigi yapilan analizler neticesinde
kanitlanmistir. Ortaya koyulmus olan modelin uyum iyiligi indekslerine bakildiginda, oldukga yiiksek

oldugu soylenebilir.
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Ev Okuryazarlik Olcegi'nin Giivenirlik Sonugclart

AFA sonrasi elde edilen EVOD'un i¢ tutarlilign Cronbach Alpha katsayilari hesaplanarak
belirlenmistir. Bu katsayilar okuma boyutu i¢in o= 0,87, sozciik boyutu icin a= 0,81, sesbilgisi boyutu
i¢in a= 0,83, etkinlik boyutu i¢in a= 0,80, harf boyutu i¢in a= 0,89 olarak bulunmustur. Toplam puan
i¢in ise o= 0,93’tlir. Daha sonra test-tekrar test giivenirligi i¢in, 15 giin arayla 42 ana babadan 06l¢iimler
alinmigtir. Buna gore giivenirlik puanlari okuma alt boyutu icin a= 0,85, sdzciik alt boyutu icin o= 0,80,
sesbilgisi alt boyutu i¢in a= 0,82, etkinlik alt boyutu i¢in a= 0,76, harf alt boyutu i¢in o= 0,87 olarak

bulunmustur. Toplam puan igin ise a= 0,90"dr.
Tartisma ve Sonug

Yiiriitiilen bu arastirmada hem tipik gelisim gosteren ¢ocuklar hem de 6zel gereksinimli
¢ocuklarin ev okuryazarlik ortamini degerlendirmek amaciyla gegerli ve giivenilir bir Ev Okuryazarlig:
Ortamlarin1 Degerlendirme (EVOD) araci gelistirilmesi hedeflenmistir. Elde edilen veriler araciligiyla
yapilan gecerlik ve giivenirlik analizleri sonucunda, 27 maddeden olusan 51i Likert tipinde bir 6l¢me
araci gelistirilmistir. Olgme aracinin gegerligini belirlemeye yo6nelik yapilan Agimlayici Faktdr Analizi
(AFA) sonuglarina gore 6lgek bes alt boyuttan olusmaktadir. Bu alt boyutlar okuma, sozctik, dil, etkinlik
ve harf olarak alanyazin temelinde adlandirilmigtir. Olgegin alt boyutlarindan toplam puan alinip
almmadigiin belirlenmesi amaciyla Dogrulayici Faktor Analizi (DFA) uygulanmistir. Analiz
sonucunda bes alt boyuttan toplam puan alinabildigi goriilmiistiir. Tiim boyutlar bir araya gelerek Ev
Okuryazarlig1 Ortamlarim Degerlendirme (EVOD) olusturmaktadir. Olgegin giivenirligini belirlemeye
yonelik yapilan ¢alismalar sonucunda alt boyutlara iliskin Cronbach alfa ig¢ tutarhik katsayilarinn 0,80-
0,89 arasinda oldugu goriilmiistiir. Ayrica Cronbach Alfa i¢ tutarlik katsayisi tiim Slgek icin 0,90 olarak
hesaplanmistir. Cronbach Alpha ig tutarlik katsayisinin sosyal bilimler icin 0,70"in altina diismemesi
gerektigi alanyazinda ifade edilmektedir (Nunnally ve Bernstein, 1994). Olgegin toplam puanimn ve alt
boyutlarinin giivenirliginin yeterli oldugu sdylenebilir. Uygulanan AFA ve DFA sonuglarina dayanarak

EVOD’un gegerliginin dogrulanmaktadar.

Olgegin alt boyutlar1 okuma, sdzciik, sesbilgisi, etkinlik ve harf olarak kisaca isimlendirilmistir.
Olgege iliskin maddeler yazilirken ev okuryazarligina iliskin yapilan galismalar incelenmis ve
cocuklarin desteklendigi bes ana tema oldugu goriilmiistiir (Payne ve digerleri., 1994; Pentimonti ve
digerleri., 2012; Phillips ve Lonigan, 2009; Sénéchal ve digerleri., 2008; Whitehurst ve Lonigan 199§;
Zhang ve Koda, 2011). Alanyazin inceleme sonrasi belirlenen temalara gore maddeler olusturulmustur.
Yapilan AFA sonucunda maddelerin kendi temasi altinda yer aldig1 ve ortaya ¢ikan faktor yapisinin da
kuramsal cergeve ile uygun oldugu goriilmiistiir. Olgekte yer alan okuma boyutu, gocuklarin kitap
okuma etkinliklerine olan ilgisi ve ebeveynleri ile yaptiklar kitap okuma etkinliklerini icermektedir.
Birlikte kitap okuma faaliyetleri ev okuryazarlik ortamlarinin en onemli bilesenleri arasinda yer

almaktadir (Burgess ve digerleri, 2002). Sézciik alt boyutu; ¢ocuklara ebeveynlerinin yeni sozciikleri
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farkettirmeleri, dikkat ve ilgilerini yeni sozciiklere yonlendirmelerini iceren davraniglari ele almaktadir.
Ev ortamlar1 ¢ocuklarin yeni bilgiler edindigi en 6nemli ortamlardir. Bu ortamlarda bir¢ok 6gretim
firsatlar1 olusmaktadir. Yeni sozciiklerin anlamlarinin farkettirilmesi hem de ¢ocugun yeni sozciiklere
olan ilgisinin desteklenmesi alan yazinda da Dbelirtilen ev okuryazarlik ortamlarinin
belirleyicilerindendir (Zhang ve Koda, 2011). Sozciik bilgisinin gelistirilmesi ¢cocuklarin hem dil gelisimi
hem de ileriki donemde okuma becerisinin gelisimi i¢in ¢ok 6nemli goriilmektedir (Negen ve Sarnecka,
2009; Perfetti ve Stafura, 2014). Bu nedenle sozciik ad1 altinda ele alinan boyutta, sézciik bilgisine iliskin
ifadeler yazilmistir. Cocuklarin erken donemde edinecekleri sozciik bilgisi becerisi, onlarin ileriki
akademik hayatlarinda okudugunu anlama becerisinin de temellerini olusturacaktir (Perfetti ve Stafura,
2014). Okudugunu anlayan c¢ocuklar akademik olarak basarili olmakta, bunun sonucunda sosyal
becerileri yiiksek, kendine giivenen bireyler olarak yetismektedirler. Kuramsal bilgi cercevesinde
olcekte yer almasi gereken bir diger alt boyut sesbilgisel farkindalik becerileri olarak belirlenmistir.
Olgek alt boyutunda kisaca “sesbilgisi” olarak isimlendirilmistir. Sesbilgisel farkindalik becerileri
icerisinde bircok alt beceriyi barindirmaktadir. Kafiye ve uyaklar1 farketme, alici ve ifade edici dil
becerileri ve sesleri manipiile edebilme gibi becerileri basarmay1 gerekmektedir. Bu becerilerin
gelisebilmesi ise ¢ocuklarin erken donemde ev ortaminda dile iliskin aldiklar1 uyaran miktar: ile
orantilidir. Dile iligkin ev ortamlarinda yeteri kadar desteklenen ¢ocuklarin okuma becerilerinde daha
az zorlandiklar ifade edilmektedir (McGuinness, 2006). Cocuklarin ev okuryazarlik ortamlarmin
degerlendirilmesinde sesbilgisi boyutunun ele alinmasi oldukca 6nemli goriilmektedir. Sesbilgisel
farkindalik ileriki dénemlerde okuma becerisinin edinilmesindeki en 6nemli 6n kosul becerilerden
birisidir (Camarata, Werfel, Davis, Hornsby ve Bess, 2018). EVOD’un bir diger alt boyutu kisaca “harf”
olarak adlandirilan harf bilgisidir. Harf bilgisi harflerin isimlerinin farkettirilmesi olarak kisaca
tanimlanabilir. Ebeveynlerin harflerin konusulan dili ifade eden semboller olduklarin: farkettirmeleri
ve bu sembollerinin isimlerini ¢ocuklara 6gretmesi gerektigi ifade edilmektedir (Robins, Treiman ve
Rosales, 2014). Ayrica harf bilgisi ve sesbilgisel farkindalik becerilerinin birbirine paralel olarak gelistigi
birbirini destekler nitelikte oldugu ifade edilmektedir (Molfese ve digerleri, 2006). Ev ortamlarinda
ebeveynlerin sesleri ve ¢ocugun adi, apartmanlarimin adi, cadde adi gibi 6nemli yerlerin adlarinin
harflerini farkettirmeleri ve harf isimlerini Ogretmeleri cocuklarin ev okuryazarlik ortaminda
edinmeleri gereken onemli becerilerdir. Bu beceriler g¢ocuklarin ilkokul donemi okuma basarilarin
etkilemektedir (Torppa, Poikkeus, Laakso, Eklund ve Lyytinen, 2006). Son olarak “etkinlik” boyutu ad1
altinda ebeveynlerin tiim bu becerilere iliskin ev ortaminda ne tiir aktiviteler yapabilecegi, hangi
Ogretim firsatlarini kullandigini ortaya koyan maddeler yazilmaya ¢alisilmistir. Etkinlik boyutu altinda;
ebeveynlerin Ogretim firsatlarindan ne diizeyde faydalandigi ya da Ogretim ortamini ne diizeyde
olusturdugunu belirlemeye yonelik maddeler yazilmistir. Cocuklarla yapilan birlikte kitap okuma
etkinlikleri, anlamini bilmedigi sozctiikleri farkettirme, sesleri hissettirme ve harf isimlerini 6gretme gibi
bir dizi faaliyetleri icermektedir. Ev okuryazarligs; erken okuryazarlik becerilerinin evde ebeveynler ya

da c¢ocukla ilgilenen kisilerce ¢ocuga sistematik bir Ogretim programi dahilinde olmasa da
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kazandirilmasini yani farkettirilmesini icermektedir. Bu beceriler ¢ocuklarin akademik ve sosyal
yasantilar1 i¢in ¢ok onemli becerilerden olan okumanin temelini olusturmaktadir. Ozel gereksinimli
cocuklarin tipik gelisim gosteren akranlarindan daha yavas 0grendikleri ve uyaranlari onlar gibi
zihinde islemleyemedikleri diistiniildiigiinde, ev ortamlarinda okuryazarlik ile ilgili uyaranlar
alabilmeleri oldukca 6nemlidir. Ozel gereksinimli ¢ocuklar icin ev okuryazarlik ortamlarinin
iyilestirilmesi, onlarin tipik gelisim gosteren akranlari ile aralarindaki farki kapatmalari icin bir firsat
olusturacaktir. Bu arastirmanin ¢alisma grubunda hem tipik gelisim hem de 6zel gereksinimli ¢ocuk

ailelerine yer verilmistir.

EVOD’da bes alt boyutta yer alan ifadeler icin; (1) Hig, (2) Bazen, (3) Ara Sira, (4) Sik Sik ve (5)
Her Zaman olacak bicimde 5'1i Likert tipi dereceleme kullanilmistir. Olgekte ters puanlanan madde
bulunmamaktadir. Olgegin her bir alt boyutundan puan alinmakla birlikte, alt boyutlar toplanarak Ev
okuryazarligi ortamina Iliskin bir degerlendirme sonucu vermektedir. Kisaca dlgekten toplam puan
alinabilmektedir. Olgekten minimum 27 puan alimirken maksimum 135 puan alinabilmektedir.
Olgekten alman puanlarin artmasi ¢ocuklarin ev okuryazarhik ortaminin ne kadar iyi oldugunu
gostermektedir. EVOD'un yapisal o6zelliklerine bakildiginda; alt boyutlara iliskin giivenirlik
katsayilarinin (okuma 0,87, sozciik 0,81, sesbilgisi 0,83, etkinlik 0,80 ve harf 0,89) oldugu ve alt
boyutlarda yer alan maddelerin birbiriyle tutarli oldugu goriilmektedir. Toplam puan igin hesaplanan
Alpha katsayis1 0,93'tiir. Test-tekrar test giivenirligi i¢in yapilan hesaplamalarda (okuma 0,85, sozciik
0,80, sesbilgisi 0,82, etkinlik 0,76 ve harf 0,87) olarak bulunmustur. Toplam puan i¢in ise Alpha katsayis1
0,90 olarak hesaplanmustir. Elde edilen bulgular birlikte degerlendirildiginde EVOD un 0-60 ay arasi
¢ocuklarin ev okuryazarlik ortamlarini degerlendirmek icin gegerli ve giivenilir bir ara¢ oldugunu
soylemek miimkiindiir. EVOD’un gelistirilmesinde elde edilen veriler Ankara ilinde arastirmaya
katilmaya goniillii olan aileler ile smirhidir. EVODun gegerlik ve giivenirligine yonelik verilerin
gliclendirilmesi igin Tiirkiye'nin farkli bolgelerindeki illerden alinacak veriler ile ¢alisma
tekrarlanabilir. Orneklem grubunu genisleterek 0-60 ay gocuklarin ev okuryazarlik ortamina iliskin

norm degerlerin olusturulmasina yonelik ¢alisma adimlar: olusturulabilir.
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Introduction

The development of literacy begins long before children start school. During the preschool
years, numerous children indicate a strong interest in written materials. They enjoy reading books with
their mother or father and can pretend to read a book. While playing games, they include facts about
literacy (Justice, Bowles, and Skibbe 2006). In this process, which emerges in this period of development
and is called the literacy stage, children gain skills that will form the basis of reading comprehensions,
such as word recognition and listening comprehension (National Reading Panel, 2000). It is stated that
a child with typical development who grows up in a rich home literacy environment is better prepared
to start formal reading education (Lonigan, Purpura, Wilson, Walker, and Clancy-Menchetti, 2013). The
importance of the home environment as a contributing factor to children’s literacy stems from the fact
that it is an environment where language and literacy are encountered for the first time (Strrickland and
Taylor, 1989; Purcell-Gates, 1996). DeBaryshe et al. (2000) emphasize that the home environment is
important in developing such skills. Children are at home; They can benefit from the opportunities to
become familiar with literacy materials, observe others’ literacy activities, discover literacy behaviors
independently, participate in joint reading and writing activities with other people, and encounter
teaching strategies used by family members in literacy activities. Children who start formal education
with improved early literacy skills seem more likely to be successful readers (Lonigan et al., 2013;
Tunmer, Chapman, and Prochnow 2006). Early literacy skills include both writing and semantic skills
(Whitehurst and Lonigan 1998). Writing skills refer to the skills required for accurate and fluent word
recognition. These: letter name information, holding the book correctly, and reading from left to right
are concepts that include writing. Semantic skills are the skills required to understand written language
effectively. These are; It includes skills such as vocabulary, grammar, listening comprehension, and
retelling the story. Early literacy skills develop in-home or preschool settings through interactions with
parents or caregivers (Pentimonti, Zucker, Justice, Petscher, Piasta, and Kaderavek, 2012; Sénéchal,

Pagan, Lever, and Ouellette, 2008).

Parents are people who support the development of children’s early literacy skills by providing

a rich environment to read together, educational games, and written materials (Bus, Van ljzendoorn,
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and Pellegrini, 1995; Scarborough and Dobrich, 1994). Therefore, it would not be wrong to characterize
home literacy as activities by parents. there is a strong relationship between parents” home literacy
activities and children’s both verbal language development and decoding skills (Evans, 2000; Kalnak
and Sahlén, 2022; Se’'ne’chal and LeFevre, 2002). In the research; For kindergarten (0-60 months) and
primary school (6-12 years old) children, activities such as interactive book reading by parents predicted
skills such as letter knowledge and phonological awareness (Layes, Guendouz, Lalonde, and Rebai,
2022; White, 2022). ). In another study, the relationship between parents’ tendency to provide
opportunities for literacy at home (accessing resources, being a model for literacy behaviors, and
involving children in literacy activities) and children’s early literacy skills was examined (Burgess,
Hecht, and Lonigan, 2002). It has been observed that these families’ structuring of the home literacy
environment and their direct teaching have increased the children’s verbal language, phonological
awareness skills, and writing awareness. Studies have indicated that interactive book reading, parents’
valuation of literacy, the quality of the home environment, and the overall support of the home
environment are positively associated with preschoolers” early literacy skills and motivation to read
(Batista Rocha, and da Mota, 2022; Lenhart, Suggate, and Lenhard, 2022). DeBaryshe (1995) presented a
model that identifies four key components of the home literacy environment and the pathways between
children’s language skills. The model revealed is presented in Figure 1. In his model, DeBaryshe claims
that the social demographic characteristics of the home, as well as the literacy habits of the parents, are
directly related to the beliefs and attitudes that parents hold about their children’s literacy and language
development. It found that the parent’s literacy habits and abilities, as well as the parent’s
socioeconomic status, were positively associated with parents’ literacy beliefs (DeBaryshe, 1995). The
higher the literacy habits and abilities of the parents and the better their socioeconomic status, the more
supportive the parents’ beliefs about their children’s literacy development. Baker et al. (1997) reported
in their research that middle-income parents tend to believe that literacy is a form of entertainment (for
example, reading is fun), while low-income parents tend to adopt a skill-based orientation toward their

children’s literacy development (for example, children must learn letters and read the alphabet).

Parental
Literacy Habits Chald Age
\,

. . L
Parental N Parent-Child - Child Lireracy
Language

Reading Beliefs Activities

N, /

/
Parental |r,.f'
Demographics |

Figure 1. A Conceptual Model of the Contribution of the Home Literacy Environment to Children's
Literacy and Language Development

Debaryshe (1995) suggested that parent-child literacy and language activities at home would

have a direct relationship with children’s skills (see Figure 1). Many studies support the relationship



Lagin, E., & Dogan, G. B.

between participation in literacy activities at home and children’s early literacy skills. Bus et al. (1995)
conducted a meta-analysis of early literacy development studies and concluded that the frequency of
interactive book reading had a positive effect on literacy and language skills among preschool children.
Besides spending quality time together in an interactive reading, other opportunities for verbal
interaction between children and parents also contribute to the development of children’s literacy and
language skills. For example, Bennet et al. (2002) found that literacy and language skills improve when
parents of preschoolers 0-60 months old spend time with them in enriching activities such as singing,
teaching nursery rhymes, storytelling, drawing pictures, and playing games. Similarly, Baker et al.
(1997), in their research, parents stated that their children aged 0-60 months enjoyed singing, singing
nursery rhymes and playing other rhyme games. Snow et al. (1998) suggest that such activities also help
children develop basic skills related to verbal language and literacy. Rodriguez et al. (2009) found that
parent involvement in literacy activities, the quality of mother-child activities, and supporting learning
with different materials explained 27% of children’s language and cognitive skills. Foster et al. (2005)
comparatively examined various home literacy environment variables, family risk factors, and early
literacy outcomes with children attending the Head Start program of 325 different ethnic groups. The
results they got; showed that the home literacy environment (parent-child reading activities, books, and
materials) mediated the relationship between the socioeconomic status of the family and children’s
literacy skills. Studies show that a home literacy environment is important for developing early literacy
skills and that typically developing children who grow up in a rich home literacy environment perform
better in early literacy skills (Sénéchal and LeFevre, 2002). In a study, it was found that children’s
parents’ activities related to print awareness indicated a high correlation between letter knowledge
(Sénéchal, 2006). Supporting the early literacy skills of children with special needs and typically
developing children supports the development of children. The skills gained at home by children who
may have reading difficulties in the future because of developmental disabilities such as language-
speech disorder (Justice et al., 2016; Pentimonti et al., 2012; Sawyer et al., 2014) or autism. early literacy
skills minimize their reading difficulties (Lanter, Freeman, and Dove, 2013; Ricci, 2011). Families of
children with Down syndrome; children with typical development read books as often as their families
and ensure that they are interested in books (Al Otaiba, Lewis, Whalon, Dyrlund, and McKenzie 2009;
Ricci and Osipova, 2012; van Westerveld and van Bysterveldt, 2017). It has been observed that the home
literacy environments of Down Syndrome children from similar SEL with their early literacy supported
are to those of typically developing children (Al Otaiba et al., 2009; Butz, Crocetti, Thompson, and
Lipkin, 2009; Neumann, 2006; Van Heerden and Kritzinger, 2008; Westerveld and van Bysterveldt,
2017).

It is possible to say that the foundations of language and early literacy skills, which form the
basis of reading, are formed in home environments. Considering individuals with special needs, the
importance of home literacy environments becomes even more prominent. It is stated that 5-15% of

school-age children have learning and reading difficulties are between 4-9% (DSM-V, 2013). Again, 30%
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of school-age children with ASD struggle with reading difficulties (Arciuli, Stevens, Trembath, and
Simpson, 2013; Henderson, Clarke, and Snowling, 2014). Each group of students with special needs has
reading problems specific to the type of disability. While the word -recognition skills of children with
ASD may be good, it is seen that their comprehension skills are weak. While both word recognition and
comprehension may be weak in children with learning disabilities, sometimes it is observed that one of
them is good and the other is weak. It is stated that the language processes that form the basis of reading
are important for children to be supported by the families of both children with special needs and typical
development and to gain early literacy skills (Al Otaiba et al., 2009; Ricci and Osipova, 2012; Westerveld
and van Bysterveldt, 2017). The measurement tools created to evaluate the home literacy environment

of the children of the parents were examined.

In international studies on the evaluation of the home literacy environment, Marjanovi¢ Umek,
Podlesek and Fekonja (2005) evaluated the home literacy environment using a four-dimensional
measurement tool. The developed measurement tool is aimed to evaluate the activities of the family,
child-parent book reading activities, theater reading, and speaking activities, which are among the
reading methods, to support the language skills of four-year-old kindergarten children. In another
study conducted to evaluate home literacy environments in the United States, a tool was developed that
addresses the areas of vocabulary, language skills, writing skills, letter knowledge, and listening
comprehension (Boudreau, 2005). This tool, is aimed to evaluate the activities of parents in their home
environment. When the contents of the developed tools are examined, it is seen that the dimensions
created to evaluate the activities to support the skills in the five basic headings of early literacy
(vocabulary, letter knowledge, print awareness, listening comprehension, and phonological awareness).
These tools, filled by parents, developed to evaluate the home literacy environment in the international
literature, applied to both parents of children with typical development and parents of children with
special needs. Because the activities expected to be done with their parents between 0-60 months in both
groups are the same. That children with special needs are slow learners do not require them to read

different books and say different nursery rhymes than typical children.

When the studies on the home literacy environment in Turkey have been examined, it is seen
that there are numerous studies (Altiparmak, 2010; Altun et al., 2016; Akytiz, 2016; Ergiil et al., 2017;
Gengec et al., 2023; Higde et al., 2020; Turan and Akoglu, 2014). Ergul et al. (2017) developed a four-
dimensional tool comprising reading, writing, phonological and letter awareness and shared book
reading, and evaluated the home literacy environment. When the skills that make up early literacy are
examined, although a different number of titles are used in the studies in the literature, they are
expressed under five headings as vocabulary, phonological awareness, letter knowledge, print
awareness, and listening comprehension (Payne, Whitehurst, and Angell, 1994; Pentimonti et al., 2012;
Phillips and Lonigan, 2009; Sénéchal et al., 2008; Whitehurst and Lonigan 1998; Zhang and Koda, 2011).

Children with special needs and typical development try acquiring early literacy skills from birth until
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they reach primary school. The first step of this process comprises activities with the family in the home
environment (Rodriguez et al.,, 2009). There is no developmental difference between the activities
performed at home for children with special needs and typical development. Because early literacy
skills are the prerequisites for reading that all children between 0-60 months are expected to acquire
(Kargmn, Ergiil, Bliyiikoztiirk, and Giildenoglu, 2015; Whitehurst and Lonigan 1998). Therefore, the
activities that parents practice at home (singing, teaching nursery rhymes, telling stories, drawing
pictures, playing games, etc.) do not differ according to their mental development status (Arciuli et al.,
2013). Considering this information, it was thought that a measurement tool was needed to determine
the early literacy levels of children. It is aimed to be a measurement tool reflecting Turkish culture and
collects information from parents to determine the early literacy of children with typical or special
needs. It is thought that the scale will contribute to areas such as reading and early literacy.
Additionally, preschool, special education, and field experts working with parents and children will
benefit. For this reason, a comprehensive, valid, and reliable measurement tool that covers the five main
headings of early literacy skills has been attempted be revealed when the studies on the home literacy
environment and the literature are examined. Considering this information, it is aimed to develop the

Home Literacy Scale.
Method
Research Model

This study: To determine the home literacy environment of preschool children, is aimed at
developing the “Home Literacy Environments Assessment Scale” (HOLAS). In this context, validity
and reliability studies were conducted. A relational screening model was used in this research, which

is a scale development study.
Study Group

Data were obtained from two separate study groups. Study group 1, which is the first study
group, to reveal the scale structure; the study group 2 was used to determine whether the got scale was
validated in different groups. The following conditions were sought for the parents to be included in

the study group;
* Having a child between 0-60 months with typical or normal development,
¢ Volunteering to participate in the study,

The first study group created for the EFA study of the Home Literacy Scale comprised volunteer
parents of children studying in a kindergarten or kindergarten in the central districts of Ankara. The
characteristics of mother honey are as follows: They have children between 0-60 months. There are 367
people, 250 of them are women and 127 of them are men. Parents were asked about the developmental
characteristics of their children. 176 of the children were diagnosed with special needs, and 191 of them

indicated normal development.
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The second study group for the CFA study of the Home Literacy Scale comprises volunteer
parents of children studying in a kindergarten or kindergarten in the central districts of Ankara. The
characteristics of mother honey are as follows: They have children between 0-60 months. There are 271
people, 182 of which are women and 89 are men. Parents were asked about the developmental
characteristics of their children. Of the children, 128 were diagnosed with special needs and 143

indicated normal development.
Data Collections Tools

Data collection tools within the research; comprise the personal information form created by
the researchers and the Home Literacy Environments Assessment Scale (HOLAS), which is planned to

be developed.

Personal Information Form: the researchers prepared This form. The form includes information
about the participants’ gender, age, income, and the developmental status of their children (typical

development/special needs).

Home Literacy Environments Assessment Scale (HOLAS): In this study, the HOLAS was
developed to evaluate the home literacy environment of 0-60-month-old children. HOLAS is a
measurement tool that evaluates the activities and parents fill the work of parents with their children.
In this context, a detailed literature review on home literacy was conducted (Bakers et al., 1997; Burgess,
1997; Boudreau, 2005; Payne et al., 1994; Pentimonti et al., 2012; Phillips and Lonigan, 2009; Senechal et
al., 1998; Sénéchal et al., 2008; Whitehurst and Lonigan 1998; Zhang and Koda, 2011). Additionally,
measurement tools developed to evaluate home literacy environments were also examined (Akytiz,
2016; Boudreau, 2005; Ergiil et al., 2017; Higde et al., 2020). Afterward, a pool of 41 items was created
by writing scale items that are thought to be suitable for Turkish culture, including literacy activities
and basic early literacy skills. Studies in the literature on home literacy (Bakers et al., 1997; Burgess,
1997; Boudreau, 2005; Marjanovi¢ Umek et al., 2005; Payne et al., 1994; Pentimonti et al., 2012; Phillips
and Lonigan, 2009; Senechal et al., 1998; Sénéchal et al., 2008; Whitehurst and Lonigan 1998; Zhang and
Koda, 2011), the scale developed according to the information expressed is expected to have five
dimensions. We accordingly created the item pool. In the item poo, 12 items were prepared in the
phonology dimension, 7 items in the reading dimension, 7 items in the letter knowledge, 8 items in the
activity dimension, and 9 items in the vocabulary. During the elimination of the items in the scale
development process, we prepared the number of items three times more than they should be, despite
the risk of elimination, since all items in any developmental area did not carry the values ( Tezbasaran,
2008; Turgut and Baykul, 2010). The scale form was prepared in a 5-point Likert type and was graded
as (1) Never, and (5) Always. To determine whether the items in the first form are appropriate and to
make the arrangements, 7 academicians, two from pre-school, two from special education, two from

measurement and evaluation, and one from Turkish were submitted to their opinion. The pre-school
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experts in the team formed for the expert opinion comprise an associate professor, one of the special
education specialists, one professor, the assessment and evaluation experts an associate professor, and
a Turkish specialist doctor lecturer. The technique suggested by Lawshe (1975) was used to calculate
the content validity based on the information received from the experts. Opinions can be obtained from
a minimum of 5 experts and a maximum of 40 experts. The scope validity ratio (CVR) was calculated
by collecting expert opinions on scale items. For the experts to evaluate the items, “appropriate”,
“partially appropriate” and “unsatisfactory” statements were added next to each item. Experts
expressed their opinions on the item by choosing the answer reflecting their views on the item from
these statements. To calculate the content validity rate of the 41-item form created, the content validity

rate calculation formula (figure 2) was used.

KGO= No
- N/2

N Number of experts who say it is necessary
N:  the total number of experts participating in the research

Figure 2. Coverage Validity Rate Calculation Formula
Content validity rates of the scale were calculated based on the opinions of experts (Veneziano
and Hooper, 1997). Coverage validity rate: It was calculated by dividing the total number of experts
who answered “appropriate” for each item in half and taking one less than the total number of experts
who evaluated the scale. In terms of ease of calculation, the minimum values of CVRs at the p=.05

significance level are shown in Table 1 (Veneziano and Hooper, 1997).

Table 1. Coverage validity rate by number of experts minimum values

Number of Experts Minimum
5 0,99
6 0,99
7 0,99
8 0,78
9 0,75
10 0,62

For this study, we sent scale items to 7 different experts. According to the values in Table 1, it
was removed the items with a CVR value below 0.99 from the item pool. Five items among the items in
the item pool did not meet the 0.99 criterion shown in Table 1, so they were removed from the form and
a 36-item trial form was got. After this stage, the content validity index should be calculated. For this:
After the content validity rate is calculated and the items that need to be removed are removed, the

CVRs of the remaining items are recalculated. The arithmetic average of the got KVRs is taken. This
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calculated arithmetic mean gives the content validity index. In this study, after the CVR was calculated
and the items not meeting the criteria were removed, the content validity index (CGI) of the remaining
36 items was found to be 1.00. CGI: It was observed that the minimum content validity criterion for
seven experts was greater than 0.99 (Veneziano and Hooper, 1997), (1.00>0.99 or CGI>CVR), and the
content validity of the trial form of the scale was statistically determined according to the calculations.

Found to be significant (Lawshe, 1975).
Data Analysis

Preparing the data for analysis: 385 forms collected within the research were first reviewed, and
16 forms in which more than half of the scale were left blank, which were noticed to be marked with a
certain pattern, and where the same option was marked in the whole scale, were excluded from the
analysis. For the remaining 369 forms of EFA, the assumptions of sample size, extreme value, linearity,
normal distribution, sequencing, and multicollinearity were examined. First, we made an approximate
value assignment for the items left blank with the mean of the series. Then, the extremes in the data set
were determined and those outside the normal distribution were removed (Tabachnick and Fidell,
2014). Here, the test of the assumptions was continued with the data set of 367 people by removing the
2 determined people. Then, the Mahalanobis distance value, variance increase factors (2.089-1.058),
condition index (21.53), and tolerance values (0.38-0.89) were examined. Finally, sequential adherence
was tested by looking at the Durbin Watson value (1,879). We evaluated together when all the
calculations were made; it was seen that the assumptions for EFA were met, and the data set was made

ready for analysis.

After the EFA, the items and measurement tool of the Home Literacy Scale emerged. A
validation study was conducted with the data set got from the second study group to determine
whether the measurement tool was validated in different groups. As in the first study group, sample
size, extreme value, linearity, normal distribution, sequentiality, and multicollinearity assumptions
were examined to make the data set suitable for analysis. For items left blank, approximate value
assignments were made with the mean of the series. Then, the extremes in the data set were determined
and those outside the normal distribution were removed (Tabachnick and Fidell, 2014). Here, the test
of the assumptions was continued with the data set of 271 people by removing the 4 people identified.
Then, the Mahalanobis distance value, variance increase factors (2.009-1.049), condition index (21.13),
and tolerance values were examined. Finally, sequential adherence was tested by looking at the Durbin
Watson value (0.33-0.79). When all the calculations made were evaluated together, it was seen that the

assumptions for CFA were met, and the data set was made ready for analysis.

Analysis of the data: AFA analysis in the SPS521 program and DFA analysis in the LISREL program

was applied to the data made suitable for analysis.
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Findings
Exploratory Factor Analysis Results of the Home Literacy Environment Assessment Scale

To determine the structure of the Home Literacy Scale, data were obtained from 367 parents
with children aged 0-60 months. First, it was checked whether the requirements for EFA were met. First,
the suitability of the sample size was tested. The most frequently used sample size testing method for
EFA is to examine the Kaiser-Mayer-Olkin value (Tabacnick and Fidell, 2014). Because of the
examination, the KMO value was found to be 0.89. Kaiser (1974) stated that it is good if this value is
around 0.90, and it is valuable if it is around 0.80. Second, multivariate normality was examined. The
Bartlett Test of Sphericity, which is frequently used in testing the normality requirement for EFA, was
used. The test result applied (p<0.05) was significant. This result shows that the data come from a
multivariate normal distribution (Bartlett, 1950). After it was seen that the requirements for EFA were
met, it was used Principal Components analysis as the factor extraction method. PCA is a method that
tries explaining the maximum amount of total variance in a correlation matrix by converting variables
into linear components (Field, 2013). In this study, variables explain a phenomenon by turning it into
components. Therefore, it was used TBA. The normal distribution and sample size for the use of PCA
were found to meet the previously tested requirements. The varimax method, one of the vertical rotation
method, was used to determine the factor structure of the Home Literacy Scale (Tabachnick and Fidell,
2014). Because of this process, it was seen that there were five sub-dimensions with an eigenvalue above
1. When the scree plot was examined, it was determined that the scale was suitable for five sub-
dimensions. According to the theoretical structure before the analysis, home literacy was expected to
comprise five factors. Considering this information and the analysis results got, it was decided that it

would be appropriate for the scale to comprise five sub-dimensions.
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Figure 3. Scree plot showing the number of factors

The acceptance level of the factor load values of HOLAS was determined as 0.40 based on the
literature (Tabachnick and Fidell, 2014). Items in five sub-dimensions were evaluated at the 0.40 level,
and those with overlapping and low factor loads were excluded. Here, 13 items (13, 14, 15, 31, 32, 33,
34, 35, 36, 37, 38, 39, 40) were removed, and we got a measurement tool comprising 27 items. The
structure of the got measurement tool and the load values of the items are presented in Table 2. The
contributions of the sub-dimensions of the measurement tool to the total variance were calculated as
36.18% for the first dimension, 10.59% for the second dimension, 7.43% for the third dimension, 4.74%
for the fourth dimension, and 4.39% for the fifth dimension. It was observed that the contribution of all
dimensions to the total variance was 63.34%. It can be stated that this result got for the field of social

sciences is significant (Scherer, Luther, Wiebe and Adams, 1988).

Table 2. Exploratory factor analysis results of the home literacy assessment scale

Items Reading Word Phonology Activity Letter
How often does your child ask you to read to  .541

him/her?

How often do you read to your child? .676

While you are reading a story, can you .661
encourage your child to independently point

at the pictures and talk about the pictures?

While you are reading the story, do you .707
encourage your child to ask questions about

the heroes or events of the story?

When reading stories with your child, doyou .611
allow them to complete words or sentences in

the stories they know?

When you think about all activities your child .665
does, how would you evaluate the pleasure
he/she gets from reading together?

When you see written signs and signs on the .556
street, do you direct your child's attention to
them?

Does your child show interest in books, .667
magazines, and newspapers read by adults?

When your child encounters a written .533
material (signs, plates, food packages, etc.)
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does he or she ask you for help to read the
words?
When your child encounters words that
he/she does not know the meaning of, can you
explain the meaning?
Do you take care to use your child's newly
learned words in sentences while talking to
him/her?
Can you rephrase the words your child uses
using different words? (using synonyms or
expanding the meaning of the word, etc.)
Do you expect your child to express
herself/himself in different words by asking
open-ended questions about a certain subject
(book, day or memory)?
Do you play games by saying rhymes to your
child?
Does your child want to play with you or their
peers by saying rhymes with rhymes?
Does your child derive rhymes on her/he
own?
Can your child recognize rhyming words
when they hear them?
Does your child want to tell you nursery
rhyme?
Does your child take a storybook and pretend
to read?
Do you allow your child to create and tell
stories from her/his own mind?
Does your child sing simple songs to you?
Does your child sing to you by deriving the
words from the songs she/he hears?
Can you teach your child that letters are
symbols that correspond to the sounds we
make when speaking?
Can you teach your child to identify letters in
the alphabet? (eg: to show the letter "E" when
it says)
Can you teach your child to make the sounds
of the letters of the alphabet?
Can you introduce your child to the names of
the letters in the alphabet?
Do you teach your child the names of the
letters in the alphabet or the sounds of the
letters while reading a story?

599

.634

.699

.648

746

.802

762

513

.803

.543

.565

718
.769

779

.846

.841

.846

.654

When Table 2 is examined, the load values of the reading sub-dimension are between 0.70 and

0.53; load values of the word sub-dimension are between 0.63 and 0.59; load values of the tongue sub-

dimension were between 0.80 and 0.51; The load values of the activity sub-dimension vary between 0.76
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and 0.54, and the load values of the letter sub-dimension vary between 0.65 and 0.84. Five different
scores and a total score are obtained for five different sub-dimensions from the scale. Higher scores on

the scale mean that the home literacy environment improves.
Confirmatory Factor Analysis Results of the Home Literacy Environment Assessment Scale

Because of confirmatory factor analysis (CFA) of HOLAS, first, t values and factor loading
values were examined. The t values showing the latent variables explaining the observed variables were
significant (p<.01). Information on this result, the factor load values of the Home Literacy Environment

Assessment Scale according to the CFA result are presented in Table 3.

Table 3. Home literacy environment assessment scale confirmatory factor analysis results

Items Reading Word Phonology Activity Letter t- Value*
CFA CFA CFA CFA CFA
M1 .52 6.95
M2 72 10.44
M3 .79 11.82
M4 .78 11.61
M7 .75 11.07
M9 71 10.13
M10 .56 7.60
M11 .58 7.84
M12 .52 6.96
M27 .62 8.41
M28 .85 12.96
M29 .75 10.77
M30 .69 9.57
M16 75 10.72
M17 .81 11.84
M18 .64 9.62
M19 57 7.50
M20 74 10.47
M5 .67 9.20
M6 .65 8.87
M21 73 10.34
M22 .81 11.78
M26 .80 12.04
M25 .85 13.41

M24 .87 13.68
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M23 .84 13.12
M8 .64 8.91

* “-t” values for factor loadings calculated with DFA

Using the data obtained from the study group, correlation coefficients between the factors were
calculated to determine the relationships between the sub-dimensions in the scale. Because of the
calculations, it was found that the relationship between the factors was positive and significant. The

data of the calculations of the correlation coefficients between the factors are shown in Table 4.

Table 4. Correlation coefficients between factors

Factors Reading Word Phonology Activity Letter

Readig 1.00

Word 74* 1.00

Phonology 48* .50* 1.00

Activity 74* .62% .61% 1.00

Letter 43* .59* 19* 48* 1.00
*p<0.05

It can be said that the first-level CFA results for the Home Literacy Scale development study,
which consists of five sub-dimensions and 27 items, showed a good fit. Standard coefficients and t

values for the scale because of first -level CFA are presented in Figures 4 and Figure 5.

Figure 4. Results of holas first -level confirmatory factor analysis (Standard Coefficients)
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Figure 5. Results of HOLAS first -level confirmatory factor analysis (t-values)

The fit values of the model were examined without making any limitations, connections, or
modifications to the model. The compliance values are as follows: (x2 = 592.79 p<.000, RMSEA= 0.073,
S-RMR= 0.07, GFI=0.96, AGFI=0.88, CFI=0.96, NNFI=0.95, IFI= 0 ,96. According to the values obtained,
S-RMR, RMSEA and NNFI showed acceptable agreement, while other values showed excellent

agreement (Table 5).

Table 5. HOLAS confirmatory factor analysis fit indices

Fit Values In the scale model
x2/d (592,79/314) 1.88
RMSEA 0.07
S-RMR 0.07
NNFI 0.95
CFI 0.96
GFI 0.96
AGFI 0.88
IFI 0.96

When the difference between the expected covariance matrix of the Home Literacy Scale and
the observed covariance matrices was examined, it was significant at the 0.01 level (x?=539.57). For this
reason, other fit indices were also examined to evaluate the structure that was revealed. According to

all these results, it can be said that EVOD was confirmed in a different group.

The structure was revealed because of the first -level CFA; the Second level CFA applied to
determine whether the dimensions of reading, vocabulary, phonology, activity, and letter together form
the super-concept “Home Literacy Environment” variable. (Buyukozturk, 2007). For this purpose, the

relationships between latent variables got from the first -level factor analysis were examined. The
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standard coefficients and t values of the scale’s structure because of the second -level CFA are given in

Figure 6 and Figure 7.

Chi-Square=£29.40, df=322, P-value=0,00000, RMSEA=0.076

Figure 6. Results of HOLAS second -level confirmatory factor analysis (Standard Coefficients)
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Figure 7. Results of HOLAS second -level confirmatory factor analysis (t-values)

In total, according to the results obtained from testing the model at the second level with 5 latent
and 27 indicator variables, the fit values [x2 = 629.40, p<.000, RMSEA= 0.076, S-RMR= 0.079, GFI=0.90,
AGFI= 0.88, CFI= 0.95, NNFI= 0.95, IFI= 0.95]. These values show that the data show an acceptable fit.
When the tables are examined, it is seen that the dimensions of word, reading, language, activity, and
letters come together to form the home literacy environment. It has been proven because of the analysis
that these factors come together and represent the Home Literacy Environments, which is a
superstructure. Considering the goodness - of - fit indices of the model, it can be said that it is quite

high.
Reliability Results of the Home Literacy Assessment Scale

The internal consistency of the EVOD got after EFA was determined by calculating the
Cronbach alpha coefficients. These coefficients were found as a=0.87 for the reading dimension, a=0.81
for the word dimension, a=0.83 for the phonetics dimension, a= 0.80 for the activity dimension, and
a=0.89 for the letter dimension. For the total score, a=0.93. Then, for test-retest reliability, measurements
were taken from 42 parents at 15-day intervals. The reliability scores were a=0.85 for the reading sub-

dimension, o= 0.80 for the word sub-dimension, a= 0.82 for the phonics sub-dimension, a=0.76 for the
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activity sub-dimension, a== for the letter sub-dimension. It was found to be 0.87. For the total score, a

=0.90.
Discussions and Conclusion

In this research, we developed a valid and reliable Home Literacy Assessment Scale (HOLAS)
tool to evaluate the home literacy environment of both typically developing children and children with
special needs. Because of the validity and reliability analyses made through the data got, a five-point
Likert-type measurement tool comprising 27 items was developed. According to the results of the
Exploratory Factor Analysis (EFA) conducted to determine the validity of the measurement tool, the
scale comprises five sub-dimensions. These sub-dimensions were named as reading, word, language,
activity, and letters based on the literature. Confirmatory Factor Analysis (CFA) was applied to
determine whether a total score was obtained from the sub-dimensions of the scale. Because of the
analysis, it was seen that a total score could be obtained from five sub-dimensions. All dimensions come
together to form the Home Literacy Assessment Scale (HOLAS). Because of the studies conducted to
determine the reliability of the scale, it was seen that the Cronbach alpha internal consistency
coefficients for the sub-dimensions were between 0.80 and 0.89. Additionally, we calculated the
Cronbach Alpha internal consistency coefficient as 0.90 for the whole scale. It is stated in the literature
that the Cronbach Alpha internal consistency coefficient should not fall below 0.70 for social sciences
(Nunnally and Bernstein, 1994). It can be said that the reliability of the total score and sub-dimensions

of the scale is sufficient. The validity of the EVOD is verified based on the applied EFA and CFA results.

The sub-dimensions of the scale are briefly named as reading, vocabulary, phonetics, activity,
and letter. While writing the items on the scale, studies on home literacy were examined and it was seen
that five main themes supported children (Payne et al., 1994; Pentimonti et al., 2012; Phillips and
Lonigan, 2009; Sénéchal et al., 2008; Whitehurst and Lonigan 1998; Zhang et al. Code, 2011). Items were
created according to the themes determined after the literature review. Because of the EFA, it was seen
that the items were under their theme and the resulting factor structure was under the theoretical
framework. The reading dimension in the scale includes children’s interest in reading and reading
activities they do with their parents. Co-reading activities are among the most important components
of home literacy environments (Burgess et al., 2002). Word sub-dimension; It deals with behaviors that
involve parents making children notice new words and directing their attention and interest to new
words. Home environments are the most important environments where children gain new
information. Many teaching opportunities arise in these environments. Recognizing the meanings of
new words and supporting the child’s interest in new words are among the determinants of home
literacy environments, which are also mentioned in the literature (Zhang and Koda, 2011). The
development of vocabulary is important for both language development and the development of
reading skills in the future (Negen and Sarnecka, 2009; Perfetti and Stafura, 2014). For this reason,

expressions related to vocabulary were written in the dimension discussed under the word name. The
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vocabulary skills that children will gain in the early period will also form the basis of their reading
comprehension skills in their future academic life (Perfetti and Stafura, 2014). Children who understand
what they read are successful academically, and as a result, they grow up as self-confident individuals
with high social skills. Another sub-dimension that should be included in the scale within the
framework of theoretical knowledge was determined as phonological awareness skills. In the sub-
dimension of the scale, it is briefly named “phonology”. Phonological awareness skills include many
sub-skills. It is necessary to achieve skills such as recognizing rhymes and rhymes, receptive and
expressive language skills, and manipulating sounds. The development of these skills is proportional
to the amount of language-related stimuli that children receive in the home environment in the early
period. It is stated that children who are adequately supported in language-related home environments
have less difficulty in reading skills (McGuinness, 2006). It is critical to consider the phonology
dimension in the evaluation of children’s home literacy environments. Phonological awareness is one
of the most important prerequisite skills for the acquisition of reading skills in the future (Camarata et
al., 2018). Another sub-dimension of HOLAS is letter knowledge, which is called “letter” for short.
Letter knowledge can be briefly defined as the recognition of the names of letters. It is stated that parents
should make them realize that letters are symbols that express the spoken language and teach the names
of these symbols to children (Robins, Treiman and Rosales, 2014). Additionally, it is stated that letter
knowledge and phonological awareness skills develop in parallel with each other and support each
other (Molfese, Modglin, Beswick, Neamon, Berg, Berg and Molnar, 2006). In the home environment,
parents’ recognition of sounds and letters of the names of important places such as the name of the
child, the name of their apartment, the name of the street, and teaching the letter names are important
skills that children should gain in the home literacy environment. These skills affect children’s reading
success in the primary school period (Torppa, Poikkeus, Laakso, Eklund and Lyytinen, 2006). Finally,
under the name of the “activity” dimension, it was tried writing items that reveal what activities parents
can do in the home environment regarding all these skills and which teaching opportunities they use.
Under the activity dimensio, Items were written to determine the extent to which parents benefited
from teaching opportunities or to what extent they created the teaching environment. Co-reading
activities with children include a series of activities such as making students realize the words they do
not know, making the sounds felt, and teaching letter names. Home literacy; It involves the acquisition
of early literacy skills by parents or people who care for the child at home, even if it is not within a
systematic teaching program, making them aware of it. These skills form the basis of reading, which is
one of the most important skills for children’s academic and social lives. Considering that children with
special needs learn slower than their typically developing peers and cannot process stimuli like them,
they can receive stimuli related to literacy in their home environment. Improving home literacy

environments for children with special needs will provide an opportunity for them to close the gap with
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their typically developing peers. In the study group of this research, families of children with both

typical development and special needs were included.

For expressions in five sub-dimensions in HOLA, A 5-point Likert-type rating was used: (1)
Never, (2) Sometimes, (3) Sometimes, (4) Often, and (5) Always. There was no reverse-scored item on
the scale. While points are taken from each sub-dimension of the scale, the sub-dimensions are added
together to give an evaluation result regarding the home literacy environment. In short, a total score can
be obtained from the scale. While a minimum of 27 points can be obtained from the scale, a maximum
of 135 points can be got. The increase in the scores got from the scale shows how good the home literacy
environment of the children is. Considering the structural features of HOLAS: It is seen that the
reliability coefficients for the sub-dimensions (reading 0.87, vocabulary 0.81, phonetics 0.83, activity
0.80, and letter 0.89) are consistent with each other. The Alpha coefficient calculated for the total score
was 0.93. Calculations for test-retest reliability were found (reading 0.85, vocabulary 0.80, phonetics
0.82, activity 0.76, and letter 0.87). For the total score, the Alpha coefficient was calculated as 0.90. When
the findings are evaluated together, it is possible to say that HOLAS is a valid and reliable tool to
evaluate the home literacy environment of children aged 0-60 months. The data got in the development
of HOLAS are limited to the families who volunteered to take part in the research in the province of
Ankara. To strengthen the data on the validity and reliability of HOLAS, the study can be repeated with
the data to be obtained from the provinces in different regions of Turkey. By expanding the sample
group, work steps can establish norm values for the home literacy environment of 0-60 month-old

children.
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