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ABSTRACT

The new normal that emerged after COVID-19 required rethinking the basic elements of
education. Major changes and uncertainties have emerged in education during and after CO-
VID-19. The phenomenon of agility for change and uncertainty situations is discussed in the
literature. In this study, teachers’ pedagogical agility was questioned based on parents’ views.
Pedagogical agility is considered important in the context of strengthening the struggle against
COVID-19 and possible future pandemics. In this framework, the research method was de-
termined as a qualitative phenomenology study. The study group consists of eleven parents de-
termined by the purposeful sampling method. Participants are parents whose children attend
public school in Ankara in the 2020-2021 academic year. The data collected by the interview
technique were analysed through content analysis. According to the results of the research,
teachers’ pedagogical agility is explained in the themes of change, technology, cooperation,
and leadership. Parents have positive views on teachers’ pedagogical agility.

0z

COVID-19 sonrast ortaya ¢itkan yeni normal, egitimin temel unsurlarini yeniden diisinmeyi
ve teknolojiyi daha fazla kullanmay1 6ne ¢ikardi. Boylece egitim baglaminda biiyiik degisimler
ve belirsizlikler ortaya ¢ikti. Bu ¢aligma, degisim ve belirsizlik karsisinda ¢eviklik olgusunu
tartigmaktadir. Ogretmenlerin pedagojik cevikligi veli goriislerine dayali olarak sorgulan-
mustir. Pedagojik ¢eviklik, simdi COVID-19 ve gelecekte farkli pandemilerle miicadeleyi
giiglendirme baglaminda 6nemli goriilmektedir. Bu ¢ercevede arastirma yontemi nitel fenom-
enoloji ¢alismast olarak belirlenmistir. Caliyma grubu amagh 6rnekleme yontemi ile belirlenen
on bir ebeveynden olusmaktadir. Katilimcilar 2020-2021 egitim 6gretim yilinda ¢ocuklar1 An-
karada devlet okuluna devam eden ebeveynlerdir. Goriisme teknigi ile toplanan veriler igerik
analizi yoluyla ¢oziimlenmistir. Aragtirma sonuglarina gore 6gretmenlerin pedagojik gevikligi
degisim, teknoloji, isbirligi ve liderlik temalarinda agiklanmaktadir. Ebeveynler, 6gretmenler-
in pedagojik ¢evikligine iliskin olumlu goriislere sahiptirler.
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INTRODUCTION

The sudden closure of schools due to COVID-19 has
made education uncertain worldwide. Turkey was also
affected by this sudden change and uncertainty as many
countries. Schools were closed across the country in March
2020. The changes and uncertainties caused by the closure
of schools have reached unmanageable levels. All schools
transformed into the online form in the cloud of change and
uncertainty (Bozkurt, 2020; Dwivedi et al., 2020). Schools
were naturally caught unprepared for the realization of the
unimaginable.

The dimensions of change and uncertainty manifested
themselves in the decisions taken. Education was suspend-
ed for 15 days on 16 March by the Ministry of National
Education (MEB). The cloud of uncertainty was so intense
that schools were expected to open 15 days later. So much
so that in the announcement dated March 19, the content
of remote teaching, which was planned for only one week,
was shared with the public (MEB, 2020a).

School closures continued for an unexpectedly long
time. Although not like the first week, the change and un-
certainty continued in the following period. The academic
year started with distance education on 31 August (MEB,
2020b). The magnitude of the uncertainty is directly pro-
portional to the sudden and rapid change. Schools opened
their doors “progressively and diluted” one day a week on
September 21st. The schools, which are expected to be fully
opened gradually in the following days, have been closed
again after the break of 13 November (MEB, 2020c). Un-
certainty and change reigned as a result of the mismatch
of expectations with reality. In the following days, uncer-
tainties such as exams and report cards were experienced.
All uncertainties determined the education agenda for a
certain period.

Scientific studies have emerged in the educational litera-
ture since the first period of the pandemic. There are studies in
the literature that warns against the pandemic during the peri-
od when schools around the world are not closed yet. For ex-
ample, one study emphasized that there may be a need for ed-
ucational institutions that can produce solutions for learning
needs beyond traditional classrooms (Toquero, 2020). There
has been a closure of schools around the world in a short time
(Reimers & Schleicher, 2020). It is stated in international stud-
ies that educational institutions produce very fast responses
to the pandemic and are rapidly transformed into new forms
online (Crawford et al., 2020). Studies on the results of the
emergency remote education (ERE) forms have also started to
appear rapidly in the literature (Bozkurt, 2020).

In Fidan’s study (2020a) emphasizing the uncertainty of
the process, he examined the experiences of teachers in the
uncertain environment in the first month of the pandemic.
Those study results contain a lot of negative aspects. The
most frequently expressed positive aspect of the research
is that “education continues despite everything” Focusing
on the urgency of the process and an agile transformation,
Nissim and Simon (2020) stated that such a rapid transfor-
mation, carried out with maximum flexibility, could not be
planned correctly and was far from perfect. Focusing on the
social and psychological aspects of the pandemic education
crisis, Bozkurt and Saharma (2020) emphasize that the feel-
ings of students in such crisis periods are more important
than content teaching. For this reason, education planners,
researchers, and practitioner teachers struggled with the
multidimensional aspects of the process as well as the con-
tent teaching aspect.

The role of the teacher struggling with the multifaceted
problems of pandemic uncertainty has been emphasized in
many studies. Articles on empowering teachers, support-
ing them in the face of change, as well as providing support
to students and parents in the role of change agent, both
helped and witnessed the process. In the studies carried out,
the support needs of the teachers were determined under
three headings as flexibility, instructional and technologi-
cal, and suggestions were given in these subjects (Beteille et
al, 2020; Fidan, 2021c). In another study, it was stated that
online classrooms are a very different reality from tradi-
tional classrooms and that teachers need to develop mana-
gerial innovations for these new classrooms (Fidan, 2021d).

There are also studies in the literature focusing on the
positive aspects of the pandemic process. For example, in
one study it is stated that children of this age start their
lives with technologies (Iivari et al., 2020). Therefore, it
is thought that these children can easily adapt to remote
teaching. In another study, it was stated that the interest
of students will determine the quality of remote teaching
(Norkulov et al., 2020). Students who start their lives with
technology and are one step ahead in terms of technological
agility are expected to be interested in distance lessons (Fi-
dan, 2021b). In another study, it is stated that the pandemic
produces an emergency managerial innovation and in this
context, it is necessary to focus on discovering the positive
aspects of online classes (Fidan, 2021d).

It has been reported that teachers who show pedagog-
ical agility as well as students’ agility, as well as students’
agility, have positive contributions during the pandemic
process (Kidd & Murray, 2020; Fidan, 2021c¢). In emergency
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remote teaching, solving the problem of qualified teachers
is vital (Norkulov et al., 2020). In this context, the focus is
on teacher agility to act as leaders in the digital transfor-
mation of education (Iivari et al., 2020). Teacher agility can
offer support in the face of change and uncertainty.

Agility is simply defined as the ability to change direc-
tion quickly and accurately (Sheppard & Young, 2006). The
technological competence of teachers has an important ef-
fect on the agility of a school (Crocitto & Youssef, 2003).
Agility is one of the most important factors in the survival
and development of schools in a changing world. Existing
schools must develop pedagogical agility to succeed in the
current environment of change and uncertainty (Worley &
Lawler, 2010).

Pedagogical agility can be defined as the application of
strategies, principles, and values brought by agile thinking
to information communication technologies in the con-
text of the school. The application of agile thinking to the
educational context will provide a quality and contempo-
rary education for agile schools, agile teachers, and agile
students (Galés & Gallon, 2019). In short, pedagogical
agility emphasizes an agile learning teaching approach
(Morien, 2018).

It is recommended that schools invest in pedagogical
agility for effective performance. In addition, it is recom-
mended to schools nurture and adopt the agility culture
and technology (Ghos et al., 2020). Eight components that
can increase agility in schools have been identified. These
are the ability to perceive the environment, organization-
al structure, adoption of information and communication
technologies, organizational learning, human resources
strategies, leadership, readiness for change, and collabora-
tion with stakeholders (Menon & Suresh, 2020).

The agility of schools facilitates education as in the ex-
ample of a pandemic. Technological tools have played an
important role as learning content and learning platform
to increase access to education and the quality of learning.
Pre-pandemic feasibility studies were conducted to adopt
digital media (text, image, sound, and video combination)
to the school curriculum (Mesfin et al., 2018); After the
pandemic, it adapted the school to digital media. It has
been experienced by living after the post-pandemic that
transforming traditional learning environments requires
talent, endurance, and agility (Why et al, 2020). Agile
teachers who make this transformation have higher fluency
in technological tools and are not only consumers of web
resources but also creating them (Galés & Gallon, 2019).

In this study, the phenomenon of pedagogical agility
in teachers was examined. In the new normal of post-pan-
demic education, new cases were wanted to be discussed.
One of these new phenomena is the parents involved in
education. In this study, teachers’ pedagogical agility was
determined according to the opinions of the parents. In the
current studies in the literature, it is stated that parents are

at the center of education with their increasing roles (Fi-
dan, 2020a, 2021a 2021b; Michaela & Sabine, 2020). For
this purpose, answers to the following question are sought:

What is the pedagogical agility of teachers based on par-
ents’ views?

METHOD

Research Design

Phenomenology design was used in this qualitative
study. This study, it is aimed to reveal the pedagogical agil-
ity of teachers with the phenomenology research strategy
(Creswell & Poth, 2016).

Study Group

To collect data on the pedagogical agility of primary
school teachers, parents were identified using the purpose-
ful sampling method (Creswell & Poth, 2016). The research
was carried out with a total of 11 parents, 7 women and 4
men and the average age of parents are 36. These parents ex-
perienced emergency remote teaching in the fall semester
of the 2020-2021 academic year. The students of these par-
ents attend a private school in the Ankara Yenimahalle dis-
trict. Each of the parents gave an opinion about a different
teacher. In other words, each student is in a different class.

Data Collection Tools
In this study, to collect the qualitative data a semi-struc-

tured interview form was used. Developing a scientific

semi-structured interview guide contributes to the trust-

worthiness of the semi-structured interview as a qualitative

research method. According to our research problem, the

inter-related phases of the development of the semi-struc-

tured interview process were: identifying the prerequisites

for semi-structured interviews and retrieving and using

previous literature; formulating the preliminary semi-struc-

tured interview guide and pilot testing the interview guide;

finalizing the complete semi-structured interview form.

The Semi-Structured Interview Form included 5 questions

in line with the limits of pedagogical agility. The questions

in this form are stated below:

1. What is your view of your teacher’s perception of the
online classroom environment?

2. What is your view on your teacher’s adoption of infor-
mation and communication technologies?

3. What is your view on your teacher’s readiness and adap-
tation to change?

4. What is your view about your teacher collaborating
with you and your students?

5. What is your opinion about your teacher leading
change?

Process
Research data were collected by online data collection
method (video conference). There is an increasing trend
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in online data collection due to the social distance rule in-
volved in living with the pandemic (Lobe, Morgan, & Hoff-
man, 2020).

Data Analysis

Data analysis is very important for qualitative re-
search. While trying to generate meanings from raw data,
a circular process consisting of describing, classifying, and
the connection was followed. This qualitative data analy-
sis consists of related processes of describing phenomena,
classifying them, and seeing how our concepts intercon-
nect (Dey, 1993).

In the analysis of this study, the data consists of words. The
analysis was made in words rather than quantifiable numbers
and numbers. The views of the participants are not limited to
numbers only. In this way;, it is predicted that the “meaning”
desired to be expressed will not disappear (Dey, 1993). The
data consisting of words were organized with content analy-
sis. Deciphering, coding, and creating categories steps were
followed in the process of data processing. First of all, all in-
terviews were written. The codes were determined as a result
of the written data set and literature readings. Similar codes
were combined in themes as a result of the analysis made on
the coding. As a result of rereading, the themes and codes
were finalized and findings emerged.

Validity and Reliability

To increase the validity and reliability of the research;
Internal validity (credibility), external validity (transferabil-
ity), internal reliability (consistency), and external reliabili-
ty (verifiability) were carefully checked. Qualitative analysis
was carried out in a cyclical process consisting of the trian-
gle describing, connecting, classifying given in figure 1. To
enable the participants to reflect on their true thoughts; It
is assured that the information obtained from the research
will only be used for academic purposes. The interviews
conducted were recorded. After the interview records were
transcribed, they were reviewed with the participants. To

Describing

Qualitative
analysis

Connecting

Classifying

Figure 1. Qualitative analysis is a circular process (Dey, 1993, 32).

control the stages performed by the researcher (coding,
creating themes from codes, and identifying and interpret-
ing the findings), a faculty member working in educational
sciences who had previously done qualitative studies was
helped and checked. Thanks to these controls, the themes
have been merged and corrected. Thus, it was aimed to in-
crease the reliability of the research. To determine the ex-
ternal validity of the research, the research process has been
explained in detail. Finally, the findings obtained from the
research are associated with the literature.

RESULTS

In this study, the questions determined as a result of the
literature review were asked to the parents. In this frame-
work, the data obtained from all participants were analyzed
and listed with content analysis.

Pedagogical agility of teachers

Parents’ opinions were analyzed with content analysis.
Accordingly, themes and codes related to teachers’ peda-
gogical agility were determined. The results of the parents’
opinions are given in Table 1.

Based on Table 1 above, teachers’ pedagogical agility is
explained in the themes of change, technology, coopera-
tion, and leadership. Parents are generally satisfied with the
pedagogical agility of the teachers. In the theme of change,
parents stated that teachers are ready and adaptable to
change. On the other hand, some teachers resist change, al-
beit a small number. Examples of parent views on the theme
of change are as follows.

Our teacher is very careful. He guided us through the smoke
of change. Maybe he wasn't prepared either but never showed.
He somehow managed to continue teaching with the children P2.

It was a tiring adventure for all of us. It continues. But
now we have more or less discovered what could happen. My
son manages the changing conditions better than 1. I want to

Table 1. Pedagogical agility of teachers according to parents

Theme Code Frequency
Change Preparing for change 15
Adapting to change 18
Resistance to change 2
Technology Using technology 13
Creating content 8
Cooperation Collaboration with students 12
Cooperation with parents 8
Collaboration with digital tools 9
One-way communication 3
Leadership Self-leadership 7
Agile leadership 6




38

Yildiz Journal of Educational Research, Vol. 7, Issue. 1, pp. 34-41, June, 2022

appreciate our teacher. He can cope with the new generation
of children from afar P7.

Our teacher is retired. She has been working in a private
school for five years. Three years was very successful face to
face. At first, there was confusion. So I was watching carefully,
too. By the way, since I work from home, I have observed the
process very well. For almost a month she had a hard time
following the kids. But she did not give up. They will gradu-
ate this year. I think my child has no shortage academically.
Thank you for our teacher’s work P5.

After the change theme in parents’ opinions, the most
frequently expressed opinion was gathered under the tech-
nology theme. The pedagogical agility of teachers consists
of the codes of using technology and creating content in the
technology theme. Examples of parent views on the theme
of technology are as follows.

What is possible to prevent information communication
technologies from advancing at a frightening pace. I think
that our teacher quickly adopts information and communi-
cation technologies and uses the materials effectively in this
process. Couldn't it be even better? Of course, we can think
better of this as well as everything else. As I said, our teacher
managed the process well. She adapted to technology P9.

In our house, technological devices were removed and
put in a box during the school year. However, during this
period, the whole school was on the screen of technological
devices. Frankly, I had a hard time. All the rooms of the
house were filled with technological equipment. My two kids
and I are always online. Our teacher is also like this. It was
easy to empathize. We were already seeing the efforts of our
teacher P1.

Another theme in parents’ views was collaboration. On
the collaboration theme, teachers™ relationships with par-
ents, students, and digital tools are positive. On the other
hand, teachers continue the communication process in one
direction. One-way communication is perceived negatively,
although it is understandable in parents’ views. Examples of
parent views on the theme of collaboration are as follows.

When you say cooperation, it was one of the words that
summarize the process. We were constantly intertwined.
There was more collaboration between me and our teacher
than ever before. I even helped the teacher in many stages.
Our teacher was trying to manage the student through their
parents’ P3.

While I was struggling with my children, I was also co-
operating with the teacher. Homework was coming to us.
Announcements were coming to our phones. We always had
the lesson plan, absenteeism situations, etc. Our teacher was
struggling with all parents’ P1.

Finally, the theme in which parents’ opinions were gath-
ered was leadership. In the context of leadership, it is stat-
ed that the teacher is effective in self-transformation and
shows agile leadership in managing change. According to
parents’ views, the leadership theme consists of self-leader-

ship and agile leadership codes. Examples of parent views
on the theme of collaboration are as follows.

To me, our teacher leads himself. He transformed himself
first. It quickly adapted to the new normal. I can say that the
children who saw this leadership became more successful P2.

Iaccept that our teacher is leading the change. Yeah, that’s
the right word. He was a complete leader. Our teacher quickly
adapted to the change. He convinced us to change. He empha-
sized that the process is not temporary. If it was up to us, we
would have waited for the pandemic to end. But our teacher
changed our perspective. We are convinced that teaching can
be done online. It is a year now. What would we be like if we
waited? P4

DISCUSSION

In this study, teachers ‘pedagogical agility was ques-
tioned based on parents’ opinions. According to the re-
sults of the study, teachers ‘pedagogical agility is positive
in parents’ opinions. Parents had the opportunity to get to
know the teachers and the classroom more closely during
the pandemic process. In other words, parents have been
a part of the classroom in the emergency distance learning
process. Therefore, parents’ positive opinions are import-
ant. These positive results are consistent with the literature.
For example, according to the study results of Garbe et al.
(2020), parents are satisfied with the teachers’ performance.
In Fidan’s (2020a) study results, it is emphasized that par-
ents empathize with teachers. Accordingly, parents who
have closely witnessed teachers’ efforts appreciate teachers.

Teachers’ perception of change and their adaptation
to change are seen as positive by parents. In other words,
teachers are aware of the change and adapt to change. This
finding is compatible with the literature. For example, ac-
cording to the study results of Alea et al. (2020), teachers’
awareness of COVID 19 and their adaptation to change is
an important determinant of the process. Bubb and Jones
(2020) stated in their study that adaptation took place very
quickly and parents were satisfied with the process. In an-
other study, teachers’ adaptation to digital technologies
and online teaching was emphasized (Konig et al., 2020).
On the other hand, there is resistance to change. There are
also results in the literature in terms of resisting change. For
example, Dong et al. (2020) stated that many parents and
teachers suffer from the pandemic and that these are the
main source of resistance.

Teachers’ use of technology and producing content is
mostly positive according to parents. Teachers use technol-
ogy in parents’ opinions. Relatively fewer teachers produce
content for virtual classrooms. Similar results are available
in the literature. One study emphasized the need for a com-
prehensive online education pedagogy that integrates tech-
nology into teaching (Carrillo & Flores, 2020). In another
study, it is emphasized that the use of technology and new
solutions produced by technological tools are important
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(Supriyanto et al., 2020). Another study focused on the dig-
ital competencies of teachers. Accordingly, the technologi-
cal competencies of teachers are determinants of the effec-
tiveness of the emergency remote teaching process (Konig
et al., 2020). In a similar study (Fidan, 2020a), teachers’ use
of technology and producing content is the positive aspect
of emergency remote teaching.

Teachers’ cooperation with parents, students, and tech-
nological tools is positive in parents’ views. Parents are satis-
fied with the cooperation performance of the teachers. Only
very few views are negative due to one-way communication.
These findings are consistent with the literature. It is stated
in the studies conducted that the pandemic reveals the im-
portance of cooperation. (Kim & Asbury, 2020). In another
study, it is stated that the cooperation between parents and
teachers affects the process positively (Fidan, 2020a,2021a).
According to the results of another study, parents have adopt-
ed cooperation with teachers (Garbe et al., 2020). There are
studies in the literature that reveal the effect of parent-teacher
cooperation on student achievement (Celenk, 2003; Fidan,
2021b). On the other hand, few opinions indicate the neg-
ative effect of one-way communication on cooperation. The
negative effects of one-way communication were empha-
sized in the studies (Graham-Clay, 2005).

Teachers’ leadership qualities are also liked by parents.
Based on parents’ views, it can be said that teachers exhibit
agile leadership. Similar results are available in the litera-
ture. For example, a research result indicates that teachers
transform their initial experience to improve teaching rap-
idly. (Kim & Asbury, 2020). In another study, the agility
of teacher education during the pandemic period was ex-
amined. Accordingly, the importance of teacher agility in
the pandemic is emphasized. (Nissim & Simon, 2020). In
another study, the positive effects of teachers’ pedagogical
agility in the pandemic were emphasized (Crawford et al.,
2020). Also, according to parents, teachers transformed
themselves rapidly. This finding is available in the litera-
ture. It is stated that teachers with high self-leadership skills
reduce the effects of the pandemic (Fidan, 2020b). On the
other hand, there is a finding that parents who observe the
classroom transparently in online education are happy with
their teachers (Fidan, 2021a). In another study in the litera-
ture (Fidan, 2021c¢), it was discussed that teachers have de-
veloped considerably in the context of transforming them-
selves and their needs for empowerment.

RECOMMENDATIONS

Based on the results of the study, some suggestions can
be given in the context of pedagogical agility. Parents’ opin-
ions must be positive. Pedagogical agility in Turkey was not
a topic frequently studied. It may be suggested that such a
phenomenon, which can make important contributions to
pandemic conditions, should be examined more. Studies ex-
amining teachers’ pedagogical agility in different samples can

be conducted. In addition, pedagogical agility can be studied
in the context of schools, students, and different components.
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