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Research Article

This study aims to investigate the predictive power of teachers’ perceptions of
autonomy on the term grade of high school students and differences in terms of school
type and field of instruction. The study groups of this research, which was carried out
with a predictive design and survey design among the quantitative research methods,
included 230 teachers working in state high schools in affiliated with the Turkish
Ministry of National Education in Battalgazi and Yesilyurt in Malatya Province and 3005
students enrolled in the 11th grade at those schools. The teachers’ data were obtained
via the Teacher Autonomy Perception Scale developed by the researchers. The students’
data consisted of term grade for 11th grade students in the 2020-2021 academic year.
According to multiple regression analysis, the scale factors of autonomy in the
classroom, autonomy at school and professional autonomy together explained 7% of
the change in students’ term grade. While the autonomy at school score was a
significant predictor of students’ term grade, autonomy in the classroom and
professional autonomy were not significant predictors. Regarding to Kruskal-Wallis H
test findings, while there was a significant difference in teachers’ perceptions of
autonomy at school in terms of school type, there was no significant difference in their
perceptions of autonomy in the classroom or professional autonomy. According to
MANOVA findings, there was a significant difference in teachers’ perceptions of
autonomy in the classroom in terms of field of instruction but no significant difference
in their perceptions of autonomy at school or professional autonomy. The findings of
this research might provide guidance for researchers, curriculum development experts,
policymakers, academics in teacher training institutions, and other relevant
stakeholders.
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Anahtar Kelimeler:
Ogretmen Ozerkligi,

Arastirmanin amaci, 6gretmenlerin 6zerklik algisinin ortadgretim 11. sinif 6grencilerinin
doénem sonu basari puanini yordama giliciiniin ve 6gretmenlerin 6zerklik algisinin okul
tird ve alan turtne gore farklilasma durumunun incelenmesidir. Nicel arastirma
yontemi gergevesinde yordayici desenin ve tarama modelinin kullanildigi arastirmanin
galisma gruplarini, Malatya ilinin Battalgazi ve Yesilyurt merkez ilgelerinde MEB’e bagh
orta6gretim kurumlarinin 11. sinifinda 6grenim géren 3005 6grenci ve bu okullarda
gorev yapan 230 Ogretmen olusturmustur. Arastirmada 6gretmenlere iliskin veriler,
arastirmacilar tarafindan gelistirilen Ogretmen Ozerkligi Algi Olgegi’nden elde edilmistir.
Ogrencilerin verilerini ise 2020-2021 6gretim yili birinci dénem sonu basari puani
olusturmustur. Coklu regresyon analizine gore sinifta 6zerklik, okulda 6zerklik ve mesleki
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Sinifta Ozerklik, ozerklik degiskenleri birlikte 6grencilerin donem sonu basari puanindaki degisimin
Okulda Ozerklik, %7’sini agiklamigtir. Okulda 6zerklik degiskeni, 6grencilerin ddnem sonu basari puanini
Mesleki Ozerklik, yordarken sinifta 6zerklik ve mesleki 6zerklik degiskenleri yordamamistir. Kruskall-Wallis
Dénem Sonu Basari Puani. H testi bulgularina gére 6gretmenlerin okulda 6zerklik algilarinda okul tiriine goére

anlaml farklihk varken sinifta 6zerklik ve mesleki 6zerklik algilarinda anlamli farkhhk
Arastirma Makalesi yoktur. MANOVA testi bulgularina gére 6gretmenlerin sinifta 6zerklik algilarinda alan

tirine gore anlamh farklilik varken okulda 6zerklik ve mesleki 6zerklik algilarinda
anlaml farklilk yoktur. Arastirma bulgularinin arastirmacilara, program gelistirme
uzmanlarina, politikacilara, 6gretmen yetistiren kurumlardaki egitimcilere ve ilgili
paydaslara isik tutmasi beklenmektedir.

Introduction

Teacher autonomy, which is defined as the ability of teachers to make decisions freely within the
framework of their self-efficacy and responsibilities in their professional activities, has become a
frequently discussed and emphasized concept in the field of education. Street (1988) defined teacher
autonomy as the ability of a teacher to make independent decisions in the classroom by using
discretionary power and limited this concept to the classroom setting. Similarly, Benson (2007) defined
teacher autonomy as the freedom of a teacher to make decisions while implementing the curriculum,
while Friedman (1999) argued that teacher autonomy includes the right to have a say in the functioning
of the school and administrative activities. Wilches (2007) expanded the definition and described teacher
autonomy as teachers having individual freedom and using discretion in school decisions. According to
another definition, this concept entails teachers having the freedom and competence to make decisions
about educational issues within the framework of certain principles and rules (Colak, 2016). In this
context, the concept of teacher autonomy, which has expanded over time, can be defined as “the area of
authority and freedom that teachers have in planning, implementing, and making decisions about their
professional activities” (Oztiirk, 2011, p. 82). Therefore, it can be said that while the concept of teacher
autonomy was seen as a type of independence isolated from external factors in the past, its meaning has
expanded over time to include both classroom and school environments and administrative processes.

The ILO/UNESCO Recommendation concerning the Status of Teachers (cited in ILO/UNESCO, 2016)
states that teachers should have freedom in their professional activities and that they have important
roles in the selection of textbooks, teaching materials, methods, and techniques. According to a European
Commission document titled “Levels of Autonomy and Responsibilities of Teachers in Europe,” the scope
of teacher autonomy includes determining the content of the curriculum, making decisions about student
assessments, and selecting textbooks, teaching strategies, methods, and techniques (Eurydice, 2008).
When the status of teacher autonomy in European countries is examined, it can be seen that teachers
take active roles in the decision-making processes for course content, grade repetition, and student
progress (Eurydice, 2013). However, according to the United Nations Educational, Scientific and Cultural
Organization’s (UNESCO) Global Education Monitoring Report (cited in Education Reform Initiative, 2017),
teacher autonomy in Turkey has been declining. It is also stated that Turkey is one of the countries where
teachers have the least say in decision-making processes regarding course content.

In Turkey, the framework curriculum determined by the Ministry of National Education (MoNE) is
implemented. Yavuz (2016) noted that this curriculum does not grant teachers discretionary power and
does not allow them freedom. Similarly, the centralized determination of textbooks and instructional
content as required by legislation in Turkey is contrary to the nature of teacher autonomy (Sunar, 2018).
The selection of supplementary educational materials is another area in which a teacher’s right to have a
say is restricted. The MoNE’s Regulation on Textbooks and Educational Tools (2016) states that no training
materials other than textbooks should be used with students. Warnings to teachers not to recommend
additional study aids to students were also reflected in newspaper articles (Cumhuriyet, 2021; Habertlirk,
2019; Harriyet, 2021; Turkish Radio and Television Corporation, 2017). Teachers in Turkey are
furthermore not given autonomy in assigning homework to their students (Yavuz, 2016). This restriction
was reflected in newspaper articles and provincial directorates were notified in writing or schools were
notified with a circular that homework should not be assigned to students during the term break (Cepni,
2017; Harriyet, 2020; Milliyet, 2018; Nergis Television, 2016).
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Teacher autonomy provides teachers with “the freedom to recommend the best treatment for their
students” (Pearson & Moomaw, 2005, pp. 38-39), which leads to increased academic achievement and
interactive teaching in the classroom (Fradkin-Hayslip & Gross, 2019). Indeed, the Organization for
Economic Co-operation and Development (OECD) stated that teacher autonomy and student
performance may be interrelated (Sahlberg, 2015). Similarly, in a study examining data from countries
participating in the 2009 Programme for International Student Assessment (PISA), a positive and
significant relationship was found between teacher autonomy and student achievement (Ayral et al.,
2014). According to the 2015 PISA results, students’ levels of success in the natural sciences were higher
in countries where teachers had more autonomy over the curriculum (OECD, 2016). Therefore, teacher
autonomy in the school, curriculum, and teaching environments positively affects students’ learning and
learning retention (White, 1992).

When studies on teacher autonomy in Turkey are reviewed, it can be seen that the notion of teacher
autonomy is quite new. Previous studies have generally focused on the relationships between teacher
autonomy and the school environment, job satisfaction, attitudes toward the profession, professionalism,
and leadership types and teachers’ views or perceptions of teacher autonomy (Canbolat, 2020; Celik,
2016; Colak, 2016; Karatay et al., 2020; Oztiirk, 2012; Serin & Bozdag, 2020; Sentiirken, 2018; Ulas-
Marbouti, 2015). When the research on teacher autonomy in other countries is examined, it is seen that
studies have generally focused on the relationships of teacher autonomy with variables such as stress, job
satisfaction, perceived power, motivation, professionalism, the organizational structure of the school,
language teaching, learner autonomy, student creativity, and student achievement together with
comparative studies on the status of teacher autonomy in different countries (lwata, 2013; Kong, 2020;
Pearson & Moomaw, 2005; Salokangas et al., 2019; Skaalvik & Skaalvik, 2014). Among the studies on
teacher autonomy and student achievement, for example, Ayral et al. (2014) found a positive and
moderately significant relationship between teacher autonomy and student achievement in the countries
that participated in the 2009 PISA. Similarly, according to the 2015 PISA results, students’ science
achievements were higher in countries in which teachers had more autonomy in the curriculum (OECD,
2016). On the other hand, one study concluded that teacher autonomy did not significantly predict
students’ science achievements and that the socioeconomic status of the school did not play a role in that
relationship, either (Gurganious, 2017). According to these studies, teacher autonomy in the classroom
and the school affects students’ cognitive and affective learning. It is also possible to infer from the
findings of this body of literature that teachers need freedom to be able to offer different solutions to
different problems encountered due to the variable structures of teacher-student interactions.

As can be understood from the research findings presented above, only one study (Gurganious, 2017)
and limited reports of PISA results (Ayral et al., 2014; OECD, 2016) are available in the literature to date
for both Turkey and the rest of the world addressing the predictive power of teachers’ perceptions of
autonomy on students’ achievement. Thus, the present study was undertaken due to the need to clarify
the predictive power of teachers’ perceptions of autonomy (autonomy in the classroom, autonomy at
school, and professional autonomy) on the term grades of high school students. Furthermore, only two
studies (Canbolat, 2020; Sentilrken, 2018) in which the autonomy perceptions of teachers working at the
high school level was examined according to school type and field were identified in the literature.
Therefore, it is also necessary to investigate differences in teachers’ perceptions of autonomy according
to school types and fields. Based on these considerations, the aim of the present study is to determine
the predictive power of teachers’ perceptions of autonomy for the term grades of high school students in
the 11th grade and to examine differences in their perceptions of autonomy according to school type and
field of instruction. Answers to the following research questions are sought: 1) Do teachers’ perceptions
of autonomy significantly predict the term grades of students in the 11th grade? 2) Do teachers’
perceptions of autonomy differ according to school type? 3) Do teachers’ perceptions of autonomy differ
according to their fields?
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Research Design

Within the general framework of quantitative research methods, a predictive design was applied for
the first research question and a survey design was used for the second and third research questions.
Creswell (2012/2017) described the predictive design used for the first research question as identifying
variables that will help determine a future behavior instead of finding a simple relationship between
variables. Karasar (2017) defined the survey design used for the second and third research questions as
describing a situation or event as it exists under current conditions. The purpose of this design is to
understand the nature of a current situation or event and to identify possible relationships (Cohen et al.,
2018). In this study, data on the variable of teachers’ perceptions of autonomy were collected via
teachers’ responses to the Teacher Autonomy Perception Scale, and data on the variable of term grades
were obtained in the form of students’ term grades from the end of the first term of the 2020-2021
academic year.

Study Groups

To safeguard the health of all research participants, sample selection was not undertaken due to the
COVID-19 pandemic. Instead, general study groups were determined. High school institutions that would
provide these study groups were selected from the central districts of Battalgazi and Yesilyurt in Malatya
Province. Malatya Province was selected for the study because it was the province in which the researcher
was working and transportation to other provinces could have been risky due to the COVID-19 pandemic.
Central districts of the province were preferred with the idea that they would best reflect the province of
Malatya in general and the diversity of school types. In this context, while determining the high school
institutions, criteria such as accessibility by vehicle, high numbers of teachers, and applicability for the
research were taken into consideration.

The high school level was chosen for this study with the idea that it can provide important data for the
literature since it is the final stage in the transition to higher education. It was also relevant for the present
study that a central exam is conducted in the 12th grade to direct students to subsidiary educational
institutions in addition to their general school education. It was thought that this central exam might
negatively affect term grades as one of the variables of this study among students in the 12th grade.
Therefore, it was decided that 11th grade students were more suitable for the study.

While determining the study groups, attention was paid to fully reflecting the variable of school type
as another of the research questions. In this context, vocational and technical Anatolian high schools,
Anatolian imam-hatip high schools, Anatolian high schools, and science high schools deemed sufficient in
terms of teacher data by the researchers were included. The teacher and student data of 19 high school
institutions in the Battalgazi and Yesilyurt districts of Malatya Province were thus used. Two study groups
were formed, namely teachers of 11th grade students and the 11th grade students who received
education from those teachers. Information about the teacher and student study groups of the research
is presented below.

Teacher study group: The study group of teachers included 230 teachers from high school institutions
affiliated with the MoNE in the first term of the 2020-2021 academic year in Battalgazi and Yesilyurt. As
addressed by Green (1991) and Tabachnick and Fidell (2012/2020, p. 123), the equation N > 50 + 8m,
where m is the number of independent variables, is recommended in determining the minimum sample
size for regression analysis. Thus, since the number of independent variables in the present study was
three (m=3), the sample size was sufficient for multiple regression analysis. The number of participating
teachers was adjusted in light of outlier data after the analyses.
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Table 1.
Demographic Characteristics of the Teacher Study Group
Battalgazi District Yesilyurt District
f % f %

Female 48 36.9 44 44.0

Sex Male 82 63.1 56 56.0
Total 130 100.0 100 100.0
1-5 years 6 4.6 10 10.0
6-10 years 10 7.7 9 9.0

Professional 11-15 years 20 154 13 13.0

Experience 16-20 years 26 20.0 18 18.0
More than 20 years 68 523 50 50.0
Total 130 100.0 100 100.0
Bachelor’s Degree 110 84.6 86 86.0

Education Master’s Degree 20 15.4 14 14.0

Status Total 130 100.0 100 100.0
Faculty of Education 58 44.6 53 53.0
Faculty of Science and 48 36.9 33 33.0
Letters

Faculty of Faculty of Theology 16 12.3 3 3.0

Study Other 8 6.2 11 11.0
Total 130 100.0 100 100.0
Social Sciences Fields 58 44.6 45 45.0

Field of Natural Sciences Fields 29 22.3 31 31.0

Instruction Professional Fields 29 223 11 11.0
Arts and Sports Fields 14 10.8 13 13.0
Total 130 100.0 100 100.0
Vocational and Technical 50 38.5 32 32.0
Anatolian High School

School Type Anatolian Imam-Hatip 39 30.0 - -
High School
Anatolian High School 41 315 38 38.0
Science High School - - 30 30.0
Total 130 100.0 100 100.0

Note: Variables for which data could not be acquired are indicated with a dash.

In the district of Battalgazi, 48 (36.9%) of the teachers were female and 82 (63.1%) were male; in the
district of Yesilyurt, 44 (44%) were female and 56 (56%) were male. Approximately half of the teachers
working in both Battalgazi and Yesilyurt had more than 20 years of professional experience, with that level
of experience observed for 68 (52.3%) and 50 (50%) teachers, respectively. When the teachers in these
districts were analyzed in terms of educational background, the majority of them had bachelor’s degrees
(110, or 84.6%, and 86, or 86%, respectively). In terms of the type of faculty from which the teachers had
graduated, 58 (44.6%) and 53 (53%) of them were graduates of a faculty of education. Nearly half of all
participants were teachers in the fields of the social sciences, including 58 (44.6%) participants from
Battalgazi and 45 (45%) from Yesilyurt. Finally, in terms of the types of schools in which these teachers
worked, vocational and technical Anatolian high schools were most common among the participants from
Battalgazi (50 teachers, or 38.5%) and Anatolian high schools were most common among the participants
from Yesilyurt (38 teachers, or 38%).

Student study group: The study group of students consisted of 3005 students studying in the 11th
grade of high school institutions affiliated with the MoNE in the first term of the 2020-2021 academic year
in the Battalgazi and Yesilyurt districts of Malatya Province.
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Table 2.
Demographic Characteristics of the Student Study Group
Battalgazi District Yesilyurt District
f % f %
Female 763 41.6 655 55.8
Sex Male 1070 58.3 517 44.1
Total 1833 100.0 1172 100.0
Vocational and Technical Anatolian 428 233 153 13.0
High School
School Anatolian Imam-Hatip High School 512 27.9 - -
Type Anatolian High School 893 48.7 816 69.6
Science High School - - 203 17.3
Total 1833 100.0 1172 100.0

Note: Variables for which data could not be acquired are indicated with a dash.

In the Battalgazi district, 763 (41.6%) of the students were female and 1070 (58.3%) were male; in the
Yesilyurt district, 655 (55.8%) were female and 517 (44.1%) were male. According to the type of school
attended, the highest numbers of students were enrolled in Anatolian high schools in both Battalgazi (893
students, or 48.7%) and Yesilyurt (816 students, or 69.6%).

Data Collection Process

Ethical approval of this research was obtained from Hacettepe University (dated 20.03.2020 and
numbered 35853172-300-E.00001052577). Subsequently, research permission was obtained from the
Malatya Provincial Directorate of National Education.

In the first stage of the data collection process, it was decided to develop a scale to measure teachers’
perceptions of autonomy. For this purpose, an item pool was created, which is one of the initial steps of
scale development, and a preliminary examination and pre-application of the items were carried out. A
total of 187 teachers working in high school institutions affiliated with the MoNE in the first term of the
2020-2021 academic year in Battalgazi and Yesilyurt participated in the preliminary application. The
necessary analyses were conducted and the Teacher Autonomy Perception Scale was finalized for the
research.

In the second stage of the data collection process, data on the variable of teacher autonomy were
collected with the Teacher Autonomy Perception Scale developed by the researchers using Google Forms
in the second term of the 2020-2021 academic year. Different Google Form links were created to
distinguish the schools where teacher and student data were obtained. In addition, in order to identify
teachers of 11th grade students, an initial confirmation question was added via Google Forms: “Did you
teach 11th grade students in the first term of the 2020-2021 academic year?” Thus, only teachers who
confirmed their voluntary participation and replied positively to the question about teaching students in
the 11th grade as the first steps were able to proceed to the Personal Information Form and the Teacher
Autonomy Perception Scale. Due to the COVID-19 pandemic, data regarding the variable of term grades
of the students were collected from the principals and vice-principals of the schools. These administrators
provided the students’ term grades for the first term of the 2020-2021 academic year from the e-school”
system after removing all personal information about the students. They also verbally provided
information about the numbers and sex distributions of the students. The data for the study were
collected between March 23 and April 2, 2021.

Data Collection Tools

Term grade: In the MoNE High School Institutions Regulation (2019), instead of an term grade, an
“term grade” is defined, “which is the point obtained by dividing the sum of the weighted scores of the
courses by the sum of the weekly course hours of these courses” (p. 35), based on which the student’s

* A school management information system implemented nationwide to provide information on students in Turkey.
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learning throughout the year is evaluated. Accordingly, the term grade, which was taken as a variable in
this study, was the score obtained by dividing the sum of the weighted scores of the courses taken by the
students during the term by the sum of the weekly course hours of those courses.

Personal information form: The Personal Information Form was prepared by the researchers to collect
data on the variables addressed by the research questions. This form consisted of six questions regarding
sex, professional experience, educational status, type of school, faculty of graduation, and field of
instruction.

Teacher autonomy perception scale: The Teacher Autonomy Perception Scale was developed by the
researchers to measure teachers’ perceptions of autonomy. For this purpose, initially, an item pool
consisting of 51 items was created utilizing previous studies in the literature and previously developed
questionnaires and scales (Colak, 2016; Friedman, 1999; Garvin, 2007; Karabacak, 2014; Pearson & Hall,
1993; Ulas-Marbouti, 2015; Uziim, 2014) as sources of opinions. For the preliminary examination of the
selected item expressions, the opinions of eight teachers working at the high school level were obtained
and items with ambiguous meanings or similar structures were removed from the pool. In order to
examine the compatibility of the remaining 47 items with the variables to be measured and to provide
evidence of content validity, expert opinions were evaluated. This process consisted of two stages. First,
the opinions and suggestions of eight experts, including three experts from the Department of Curriculum
and Instruction, three experts from the Department of Measurement and Evaluation in Education, and
two experts from the Department of Educational Administration, Supervision, Planning, and Economics,
were obtained regarding the adequacy of the wording of the items. With the help of their opinions and
suggestions, items with similar meanings were grouped together. Afterwards, the remaining 26 items in
the draft version of the scale were sent to 11 further experts, including five experts from the Department
of Curriculum and Instruction, two experts from the Department of Educational Measurement and
Evaluation, and four experts from the Department of Educational Administration, Supervision, Planning,
and Economics, and the content validity index was calculated as recommended by Lawshe (1975). To
examine the appropriateness of the 20 items remaining as a result of expert evaluations for the target
group, the draft version of the scale was pre-administered to 187 teachers and data were collected. The
subsequent analyses conducted to confirm the validity and reliability of the Teacher Autonomy Perception
Scale are presented in the following section. The finalized version of the Teacher Autonomy Perception
Scale contained eleven items within the following three factors: Autonomy in the Classroom, Autonomy
at School, and Professional Autonomy. The scale is evaluated with a 4-point system as follows: “very
untrue of me” (1 point), “somewhat true of me” (2 points), “true of me” (3 points) and “very true of me”
(4 points). There are no reverse-scored items in the scale.

Validity and Reliability of the Study

Findings on the validity and reliability of the Teacher Autonomy Perception Scale are presented in the
following sections. Data were analyzed using SPSS 26.0 and AMOS 24.0.

Findings related to the validity of the study: To provide evidence of the validity of the Teacher
Autonomy Perception Scale, the content validity and construct validity of the scale were examined. In this
context, the opinions of 11 experts were first taken into account according to the Lawshe technique and
the content validity index of the scale was calculated based on their answers. Since the content validity
index (.75) was higher than the content validity criterion (.59) as specified for 11 experts (Lawshe, 1975),
it can be said that the content validity of the scale was confirmed. Subsequently, exploratory and
confirmatory factor analyses were applied to provide evidence of the construct validity of the scale. For
this purpose, data were collected from 187 teachers in a pre-application of the scale and exploratory
factor analysis was conducted with the data of 184 teachers after removing three outliers. As a result of
exploratory factor analysis, a scale with factor loads ranging between .84 and .58 explaining 61.51% of the
total variance and consisting of three factors (Autonomy in the Classroom, Autonomy at School, and
Professional Autonomy) was developed. In order to test the three-factor structure of the scale after
exploratory factor analysis, confirmatory factor analysis was conducted with data from 245 teachers. As
a result of that analysis, a confirmatory factor analysis model consisting of three factors and 11 items was
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obtained. The fit index values calculated for confirmation of the model were as follows: x?/SD=1.81, GFl=
.95, AGFI= .92, CFI= .96, RMSEA= .06, RMR= .03, SRMR= .05, NFI=.92. These fit index values indicate that
the model provides a good fit.

Findings related to the reliability of the study: To provide evidence of the reliability of the Teacher
Autonomy Perception Scale, Cronbach alpha (a) internal consistency coefficients and item-total score
correlations were analyzed. In this context, the Cronbach alpha internal consistency coefficients were
calculated based on the pre-application data with which the exploratory factor analysis of the scale was
performed as .86 for the whole scale, .79 for Autonomy in the Classroom, .70 for Autonomy at School,
and .78 for Professional Autonomy. In addition, the Cronbach alpha internal consistency coefficients
calculated with the application data with which confirmatory factor analysis of the scale was performed
were .80 for the whole scale, .68 for Autonomy in the Classroom, .72 for Autonomy at School, and 0.78
for Professional Autonomy. In this context, considering the recommendation of Blylkoztiirk (2020) that
Cronbach alpha internal consistency coefficients of 2.70 be considered sufficient confirmation of a scale’s
reliability, the reliability of the new scale was deemed sufficient. Furthermore, item-total score
correlations were calculated to examine the consistency of the items with the contents of the scale. The
item-total score correlations of the scale calculated with pre-application data ranged between .41 and
.74, while the item-total score correlations calculated with application data ranged between .35 and .72.
When both the Cronbach alpha internal consistency coefficients and the item-total score correlations of
the scale are considered, it can be said that the internal consistency of the scale is sufficient and evidence
of the reliability of the scale is thus provided.

Data Analysis Process

To answer the first research question of the study, multiple regression analysis was planned. In this
context, for multiple regression analysis to be conducted, the dataset in question must satisfy certain
criteria such as an appropriate ratio between cases and independent variables, a lack of deviant values
for dependent and independent variables, a lack of multiple collinearity and singularity, and the normality,
linearity, and homoscedasticity of residuals (Tabachnick & Fidell, 2012/2020, pp. 123-128). The dataset
met the first of those criteria with the data of 245 teachers. To examine deviant values among the
dependent and independent variables as the second criterion, the Mahalanobis distances of the data were
calculated, 15 extreme data sources were removed, and the research continued with the data of 230
teachers. To examine the existence of multiple collinearity as the third criterion, the correlation
coefficients between the independent variables were calculated as .27, .37, and .42 and it was seen that
there was no value higher than 0.90. In other words, multiple collinearity was ruled out. In addition, since
the independent variables in the study did not consist of a combination of any two variables, no singularity
was detected. In addition, tolerance values between .74 and .84, VIF values between 1.18 and 1.33, and
Cl values between 1.00 and 23.10 supported these conclusions. For the final criterion for multiple
regression analysis, the scatter plot of the residuals of the data was examined, and since the data were
distributed along a line, this criterion was also satisfied. Based on this information, multiple regression
analysis was conducted for the first research question of the study as planned.

To answer the second research question of the study, it was planned to conduct MANOVA testing, but
this idea was abandoned since the necessary assumptions were not supported. Therefore, ANOVA testing
was considered for each dependent variable, but according to the findings of the Levene test for each
dependent variable (p=.00, p=.00, p=.00, p=.00, p<.05), equality of variances could not be achieved. The
Kruskal-Wallis H test, as a nonparametric test for each dependent variable, and the Mann-Whitney U test
were then conducted to determine the school types between which differences emerged. In addition, the
partial eta squared (n?) coefficient was calculated to determine the effect of the independent variable on
the dependent variables.

When the first assumption for the application of MANOVA was examined to answer the third research
question of the study, it was seen that the skewness coefficients of the dependent variables of autonomy
in the classroom, autonomy at school, and professional autonomy varied between -.98 and .10 and the
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kurtosis coefficients varied between -.95 and .32 according to each independent variable (teachers’
fields). Since these values are generally close to -1 and +1, it can be said that the dataset does not deviate
from normal distribution. When the Mahalanobis distances of the variables were calculated to evaluate
the multiple normality of the research, it was observed that there were no outlier values. The second
assumption of a linear relationship between dependent variables was not evaluated since this was
previously addressed for the first research question. The homogeneity of the variance-covariance
matrices was examined as the final assumption and the Box test for equality of matrices (p=.50, p>.05)
and Levene test (p=.09, p=.57, p=.87, p>.05) were applied. Since the test findings were significant
according to the reference value of .05, this assumption was also upheld. Based on this information,
MANOVA testing was conducted as all assumptions for the research were supported. In addition, the
partial eta squared (n?) coefficient was calculated to determine the effect of the independent variable on
the dependent variables. The Bonferroni test (Miller, 1981), which is a multiple comparison test used in
cases where variances are equal and there is a difference between the samples, was applied to determine
the direction of the difference in case of a significant difference between variables.

Findings

Multiple regression analysis was conducted to answer the first research question of the study and
relevant descriptive statistics were calculated.

Table 3.
Descriptive Statistics Related to Students’ Term Grade and Teachers’ Perceptions of Autonomy
N X Standard Deviation
(sd)
Term Grade 3005 80.38 12.24
Autonomy in the Classroom 230 3.51 .43
Autonomy at School 230 2.94 .72
Professional Autonomy 230 3.16 .68

The mean term grade of the students in the study group (N=3005) was 80.38 with a standard deviation
of 12.24. When the averages of the scores in the table above are analyzed, it can be said that the teachers’
perceptions of autonomy in the classroom and professional autonomy were higher than their perceptions
of autonomy at school.

In the multiple regression analysis conducted for the first research question of the study, the predictor
variables were teachers’ perceptions of autonomy in the classroom, autonomy at school, and professional
autonomy and the predicted variable was the term grade of 11th grade students.

Table 4.

Multiple Regression Analysis of Predictions of Students’ Term Grade by Teachers’ Perceptions of Autonomy
Variable B Standard B t p Zero Partial

Error Order r

Control 62.26 6.68 9.33
Variable
Autonomy in 2.47 1.98 .08 1.24 21 .13 .08
the
Classroom
Autonomy at 4.43 1.20 .26 3.66 .00* .25 .23
School
Professional -1.13 1.31 -.06 -.86 .38 .07 -.05
Autonomy
R=.27 R?=.07 F(3,226)= 6.00

*p< .05
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There is a significant relationship (R= .27, R?= .07, F(3,226)= 6.00, p< .05) between the variables of
autonomy in the classroom, autonomy at school, and professional autonomy and students’ term grade.
Together, these three variables explained 7% of the change in students’ term grades. According to the
standardized regression coefficients, the relative importance of the predictor variables for students’ end
of term scores could be ranked with autonomy at school being the most important (B=.26), followed by
autonomy in the classroom ($=.08) and professional autonomy (B=-.06). Considering the significance tests
of the regression coefficients, only autonomy at school (p<.05) among the predictor variables was a
significant predictor of students’ term grades. The variables of autonomy in the classroom and
professional autonomy were not significant in predicting students’ term grade. When the relationships
between predictor variables and students’ term grade were examined further, it was found that
autonomy at school correlated with term grade at a level of r=.25 (r= .23 when the effects of other
predictor variables were controlled), autonomy in the classroom correlated at a level of r=.13 (r=.08 when
the effects of other predictor variables were controlled), and professional autonomy correlated at a level
of r=.07 (r=-.05 when the effects of other predictor variables were controlled).

According to the regression analysis findings, the regression equation predicting students’ term grade
is as follows: Term Grade = (4.43 x School Autonomy) + (2.47 x Classroom Autonomy) + (-1.13 x
Professional Autonomy) + (62.26).

To answer the study’s second research question, the Kruskal-Wallis H test was performed for each
dependent variable.

Table 5.
Kruskal-Wallis H Test Values Regarding Differences in Teachers’ Perceptions of Autonomy According to
School Type

School Type n Mean Degree of x> p Partial
Rank Freedom n?
(df)
Vocational and Technical 81 113.52 3 6.16 .10
Anatolian High School
Autonomyin  Anatolian Imam-Hatip High 39 110.49
the School
Classroom Anatolian High School 83 110.34
Science High School 27 144.52
Vocational and Technical 81 110.70 3 42.64 .00* 16%*
Anatolian High School
Autonomy at  Anatolian Imam-Hatip High 39 91.09
School School
Anatolian High School 83 107.09
Science High School 27 191.00
Vocational and Technical 81 111.07 3 1.95 .58

Anatolian High School
Professional Anatolian Imam-Hatip High 39 119.68

Autonomy School
Anatolian High School 83 113.11
Science High School 27 130.09
*p< .05

** Influence quantity

While there was no significant difference in teachers’ perceptions of autonomy in the classroom (x%3)=
6.16, p>.05) or professional autonomy (x%3)= 1.95, p>.05) according to school type, there was a significant
difference in perceptions of autonomy at school (x%@)= 42.64, p<.05). When the effect size of the
difference in the Autonomy at School factor was examined, it was seen that the partial eta squared (n?)
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value was .16. Accordingly, it can be said that approximately 16% of this variable depends on school type.
In order to provide data on the school types between which the differences arose, a pairwise comparison
of school types was performed with the Mann-Whitney U test.

Table 6.

Mann-Whitney U Test Values of Teachers’ Perceptions of Autonomy at School According to School Types
School Types p
Vocational and Technical Anatolian High School - Anatolian Imam-Hatip High .14
School
Vocational and Technical Anatolian High School - Anatolian High School .76
Vocational and Technical Anatolian High School - Science High School .00*
Anatolian Imam-Hatip High School - Anatolian High School .18
Anatolian Imam-Hatip High School - Science High School .00*
Anatolian High School - Science High School .00*
*p< .05

According to the pairwise comparisons made with the Mann-Whitney U test, it was seen that
differences in teachers’ perceptions of autonomy at school according to school type arose between
vocational and technical Anatolian high schools and science high schools (p< .05), Anatolian imam-hatip
high schools and science high schools (p< .05), and Anatolian high schools and science high schools (p<
.05).

MANOVA testing was conducted to answer the third research question of the study.

Table 7.
MANOVA Significance Test Values Regarding Differences of Teachers’ Perceptions of Autonomy According
to Field of Instruction

Wilks F Hypothesis Error P Partial n?
Lambda Standard Standard
Value (sv) Value (sv)
Field .91 2.16 9.00 545.30 .02* .02

*p< .05

When the values obtained (Wilks lambda= .91, F(s.sa5)= 2.16, p< .05, partial n?= .02) according to
MANOVA testing were analyzed, a significant difference in teachers’ perceptions of autonomy according
to field type was observed. When the effect size of that difference was examined, it was seen that the
partial eta squared (n?) value was .02. Accordingly, it can be said that approximately 2% of teachers’
perceptions of autonomy depend on the variable of field of instruction. The next stage of analysis was
then performed to examine differences in the effect of the independent variable on the dependent
variables.

Table 8.
MANOVA Test Values Regarding Differences in Teachers’ Perceptions of Autonomy According to Field

Standard Standard

Dep'endent Field Type n X Deviatio Value F p Partzlal
Variable n
n (sd) (sv)

Natural Sciences 60 3.55 42
Autonomy Fields
in the Social Sciences 109 3.51 43 3-230 2.88 .03* .03
Classroom Fields

Vocational Fields 38 3.35 46

Arts and Sports 23 3.66 .29

Fields

Natural Sciences 60 3.08 .67

Fields
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Autonomy Social Sciences 109 2.89 77 3-230 1.84 .14
at School Fields 38 2.78 .63

Vocational Fields

Arts and Sports

Fields
Natural Sciences 60 3.05 .67
Professional  Fields
Autonomy Social Sciences 109 3.19 .70 3-230 1.17 .32
Fields 38 3.13 .69
Vocational Fields
Arts and Sports 23 3.34 .66
Fields

* p<.05

There was a significant difference in teachers’ perceptions of autonomy in the classroom (F3-230)=2.88,
p< .05, partial n?= .03) based on field of instruction. However, there were no significant differences in
teachers’ perceptions of autonomy at school (Fiz-230= 1.84, p> .05) or professional autonomy (F-
230=b1.17, p>.05) based on their fields. When the effect size of the difference in the Autonomy in the
Classroom factor was examined, the partial eta squared (n?) value was found to be .03. Accordingly, it can
be said that approximately 3% of this variable depends on the field of instruction. The Bonferroni test as
a multiple comparison test was performed to determine the types of fields between which differences in
perceptions of autonomy in the classroom arose as a result of MANOVA testing.

Table 9.
Bonferroni Test Values Regarding Differences in Teachers’ Perceptions of Autonomy in the Classroom
According to Field

Dependent Field (1) Field (J) Between-Group Std. Error P
Variable Difference (I-J)
Natural Social Sciences Fields .04 .06 1.00
Sciences Vocational Fields .19 .08 .15
Fields Arts and Sports Fields -.10 .10 1.00
Social Natural Sciences Fields -.04 .06 1.00
Sciences Vocational Fields .15 .08 .29
Autonomy  Fields Arts and Sports Fields -0.14 .09 .76
in the . Natural Sciences Fields -.19 .08 .15
Classroom \F/,ofjt'ma' Vocational Fields -15 .08 29
elds Arts and Sports Fields -.30 A1 .04*
Natural Sciences Fields .10 .10 1.00
Arts and
Sports Fields Social Sciences Fields .14 .09 .76
Vocational Fields .30 A1 .04%*

*p< .05

It was seen that the differences in teachers’ perceptions of autonomy in the classroom according to
field arose among teachers of professional fields (p< .05) and teachers of arts and sports fields (p< .05).

Discussion and Conclusion

In response to the first research question of the study, it was concluded that there is a relationship
between teachers having authority and freedom in making decisions in the classroom, the school, and
professional development activities and students’ term grade. In a review of the literature, however, very
few studies on this relationship were found. Supporting the results of the present study, a previous
analysis of the data of countries participating in the 2009 PISA revealed that there was a positive and
significant relationship between teacher autonomy and student achievement (Ayral et al.,, 2014).
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Similarly, Iwata (2013) found that teachers’ autonomous behaviors explained 22.9% of the creativity of
3rd, 4th, and 5th grade students. In addition, according to the 2015 PISA results, students’ science
achievements were higher in countries where teachers had more autonomy over the curriculum. In other
words, teachers’ adaptations of teaching processes and course contents for students with different skills
affect students’ levels of success (OECD, 2016). On the other hand, in a study contradicting these results,
it was concluded that teachers’ perceptions of autonomy did not significantly predict 8th grade students’
success in the natural sciences (Gurganious, 2017). When the research results presented above are
considered, it can be said that different results were found in different studies dealing with the variables
of teacher autonomy and student achievement. Some of these results support the results of the present
work and some do not.

According to the other finding from the first research question of this study, teachers’ authority and
freedom in making decisions in the classroom, the school, and professional development activities
explained changes in students’ term grade to a relatively small extent. In addition, it was concluded that
teachers having authority and freedom in making decisions in the classroom and professional
development activities did not predict students’ term grade. The factors affecting this result may be
external factors such as the socioeconomic status of the student, family structures, environmental factors,
or the COVID-19 pandemic. Especially due to the COVID-19 pandemic, students may have had extended
absences from school and classroom environments, which may have reduced their interactions with their
teachers. In addition, the fact that teachers had to adapt the curriculum to a different learning
environment during the pandemic and communicate with students remotely may have weakened the
effectiveness of their teaching processes. According to a report prepared by Sunar (2021), teachers faced
challenges in adapting to changing decisions, coping with difficulties, planning teaching processes,
addressing students’ learning deficiencies, and reaching students during the pandemic. In addition,
teachers stated that they experienced inadequacies in their communications with students (Cakin &
Kilekgi-Akyavuz, 2020), and they encountered a lack of technical infrastructure and problems in
measurement and evaluation (Balaman & Hanbay-Tiryaki, 2021). In this context, it can be said that the
problems experienced during the COVID-19 pandemic may have affected the results of the present
research. According to another result of the study, it was concluded that teachers' sharing their opinions
without hesitation in meetings and committees held in the school and in decisions such as branch changes
of students and their participation in the decision-making process related to these issues explained
(predicted) students' term grade. Ayral et al. (2014) found a positive, medium-level, significant
relationship between teachers’ participation in school discipline and evaluation policies and students’
success in the countries participating in the 2009 PISA, which supports the results of the present study.
Kirkgu (2019) stated that each stakeholder in the school might have a certain amount of influence in the
formation of student success, while Min (2017) concluded that teachers who are supported by the school
administration and their colleagues individually develop self-efficacy beliefs and tend to display
autonomous behaviors to enrich the curriculum. Teachers in schools that empower teachers and give
them free reign in making decisions were found to have higher levels of curriculum autonomy than
teachers in schools with principal-oriented centralized structures (Wright, 2018). Similarly, in another
study, it was concluded that teachers being active participants in school management decisions, being
structurally and psychologically empowered, and enjoying a supportive environment had higher levels of
autonomy (Yorulmaz et al., 2018). In this context, it is seen that schools with a democratic working
environment foster teacher autonomy and take teachers’ ideas and opinions into account in decisions
about student achievement (Lepine, 2007). In this way, autonomy develops in a trust-based environment
where there is space for interaction and free participation (Koehler, 1990). Therefore, it can be suggested
that providing teachers with autonomy at school by ensuring a participatory and supportive working
environment can positively affect students’ learning performance and levels of achievement.
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Regarding the second research question of this study, it was concluded that the existence of authority
and freedom for teachers when making decisions at school differed depending on the type of school in
which the teachers were employed. On the other hand, having authority and freedom while making
decisions in the classroom and professional development activities did not differ according to the type of
school. Only three studies were encountered in the literature that examined the variable of school type
with a sample or study group consisting of high school teachers. Sentiirken (2018) found that there was a
significant difference in teachers’ autonomy for teaching processes and professional development
according to school type, while there was no significant difference in curriculum autonomy or professional
communication autonomy. Canbolat (2020) also obtained different results regarding the adoption and
implementation dimensions of teacher autonomy types according to school type. In another study, it was
found that the autonomy perceptions of high school teachers according to the autonomy dimension of
the Organizational Health Survey did not differ significantly in terms of school type (Uras, 2000). When
the results of these similar and different studies in the literature are examined, it can be seen that the
differences in teachers’ perceptions of autonomy according to school type vary depending on the types
of autonomy that teachers have.

When the findings from the second research question of this study are analyzed according to the
relevant variables, the differences in teachers having authority and freedom while making decisions at
school according to the type of school they work in may be related to the fact that the working
environment of each school at the high school level is different. Each school has a unique atmosphere. A
participatory and supportive school atmosphere where individuals can freely share their views and ideas
may also affect teacher autonomy. Therefore, while teachers can display autonomous behaviors by
sharing their opinions without hesitation in meetings, committees, and other activities in a trust-based
and peaceful working environment, they may not be able to participate in decision-making processes in
restrictive and coercive school environments. Therefore, school types at the high school level may differ
in this respect. On the other hand, the present study has also shown that the existence of authority and
freedom for teachers in making decisions in the classroom and professional development activities did
not differ by school type. According to Yavuz (2016), in Turkey, the framework curriculum determined by
the MoNE is implemented and all decisions about education are made by the central authority. This
situation entails a limited structure in terms of providing teachers with opportunities to differentiate their
teaching processes and classroom environments (Sunar, 2018). On the other hand, due to the COVID-19
pandemic, teachers have been able to participate in professional training sessions, which they used to
attend face-to-face in certain places and times, without any limitations of time or place. This may have
enabled teachers to participate in the courses, seminars, and activities that interested them while
exercising their professional autonomy.

As a result of multiple comparisons between school types in terms of the differences between teachers
having authority and freedom in making decisions at school, it was seen that differences arose between
vocational and technical Anatolian high schools and science high schools, between Anatolian imam-hatip
high schools and science high schools, and between Anatolian high schools and science high schools.
Science high schools stood out in these pairwise comparisons. Various factors may have influenced this
result. For example, the working environment in science high schools may have a more democratic and
supportive structure that supports teachers’ participation in decision-making. This is supported by the
researchers’ visits to science high schools during the data collection process. During these visits, the
researchers observed that administrators exhibited positive attitudes towards teachers and supported
teachers in in-school and out-of-school activities. In addition, according to the MoNE Regulation on the
Selection and Appointment of Teachers of Science High Schools and Social Sciences High Schools Affiliated
to the Ministry of National Education and Physical Education, Music, and Visual Arts/Painting Teachers of
Fine Arts and Sports High Schools (MoNE, 2010), the selection of science high school teachers based on
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criteria such as professional experience and selection exams requires teachers in these schools to have
certain qualifications. In this respect, the fact that science high school teachers have certain qualifications
may support their autonomy. Similarly, Sentiirken (2018) concluded that science high schools stood out
in the differences between school types.

According to the third research question of this study, the authority and freedom among teachers in
making decisions in the classroom, in school, and in professional development activities differ according
to the field of instruction. In the literature to date, Canbolat (2020) found that teachers’ perceptions of
autonomy differed according to their fields. In another study, it was concluded that teachers’ perceptions
of autonomy differed significantly depending on the variable of field type (Sentiirken, 2018). When the
results for the third research question are analyzed according to the relevant variables, it is seen that
having authority and freedom in making decisions in the classroom differs for teachers depending on their
fields. On the other hand, it was concluded that having authority and freedom in making decisions at
school and in professional development activities did not differ for teachers based on their fields.
Although there is a centralized curriculum in Turkey, teachers can make arrangements in terms of
classroom organization, content, and teaching processes according to the interests and needs of their
students. In addition, the fact that the content to be taught by each subject area teacher differs can be
said to differentiate teaching processes and allows teachers to engage in autonomous behaviors. The
reason why the presence of authority and freedom in making decisions at school and in professional
development activities did not differ according to the teachers’ fields may be that teachers in different
fields had equal access and choice in participating in school decisions and professional development due
to the COVID-19 outbreak. This result is supported by the relevant literature. Sentiirken (2018) concluded
that while there was a difference in teachers’ curriculum autonomy and teaching process autonomy
according to field type, there was no difference in terms of professional communication autonomy or
professional development autonomy.

When the differences according to the teachers’ fields of instruction were examined, it was seen that
the differences arose between vocational fields and arts and sports fields. This might be due to the fact
that the course contents of these fields are not subject to central examinations and thus teachers in these
fields can organize their professional activities in the classroom according to their own preferences and
enrich the curriculum more flexibly. In other words, teachers in these fields may have more freedom than
teachers in other fields in deciding their teaching strategies, methods, and techniques to be used in their
lessons, as well as the order of the contents being taught and the assessment tools. Canbolat (2020) also
found that teachers’ fields of instruction were limited by centralized exams and that these exams created
an element of oppression. It was concluded, however, that teachers in the fields of music and visual arts
enjoyed more autonomy in their teaching processes. In interviews, teachers in these fields emphasized
that art can only emerge within a space of freedom due to its nature and that art has a subjective
structure.

Suggestions

In light of the results obtained in this study, several suggestions can be presented for other
researchers. First of all, research could be conducted on the predictive power of autonomy perceptions
of teachers working in private and public schools for the term grade of students at different grade levels.
Moreover, longitudinal studies could be conducted to examine the trends of these predictions in the
process. In addition, the autonomy perceptions of teachers working at different levels in private and
public schools could be investigated and differences according to different school types with different
socioeconomic levels could be examined. Finally, differences in autonomy perceptions among teachers
with different employment statuses (salaried, tenured, etc.) at different levels of education and in
different fields could be examined according to the types of fields. The present study is expected to
provide helpful guidance for future research on teacher autonomy in Turkey and abroad.
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In light of the results obtained in this study, suggestions can also be presented for implementers of
the curriculum. With the support of school stakeholders, teachers’ perceptions of autonomy should be
supported positively so that they can use autonomy in their interactions with students. In addition, a
shared decision-making mechanism based on trust should be established for teachers by all stakeholders
in the school. A democratic school culture should be created where teachers have the right to have a say
in both instructional and administrative decisions and can put their ideas into practice and share them
with their colleagues. In addition, it is hoped that the findings of this work will help teachers become more
aware of their authority and the freedoms granted to them in their fields of instruction and build their
professional identities through the autonomy granted to them to achieve democratic education. In this
context, it can be expected that teachers will be able to comprehend the meaning of teacher autonomy
and develop practical skills in their classrooms. Curriculum development specialists could provide data
during the development of curricula that create autonomous spaces in classroom and school
environments. In addition, information should be provided to policymakers and educators in teacher
training institutions regarding what should be considered about teacher autonomy in teacher training. It
is particularly important to emphasize autonomy in the undergraduate programs of faculties of education
and provide content regarding this concept to prospective teachers through functional practices. This
would enable teachers to train new teachers who can organize their teaching processes in a self-confident
way and teach their students with similar freedom.
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Tiirkge Siirimui

Giris

Ogretmenin mesleki faaliyetlerinde 6z yeterligi ve sorumluluklari gergevesinde ézgiir bir sekilde karar
alabilmesi olarak ifade edilen 6gretmen 6zerkligi, egitim alaninda tartisilan ve sik¢a vurgulanan bir kavram
haline gelmistir. Ornegin Street (1988) 6gretmen dzerkligini, dgretmenin sinifta takdir yetkisini kullanarak
bagimsiz kararlar alabilmesi seklinde tanimlayarak 6gretmen o6zerkligini sinif ile sinirlamistir. Benzer
bicimde Benson (2007) 6gretmen Ozerkligini, 6gretmenin 6gretim programini uygularken karar alma
Ozgurligline sahip olmasi seklinde belirtirken; Friedman (1999) ise 6gretmenin okulun isleyisinde ve
yonetimsel faaliyetlerde s6z hakkina sahip olmasinin 6gretmen 6zerkligi kapsaminda oldugunu ifade
etmistir. Wilches (2007) tanimin gergevesini genisleterek 6gretmen ozerkligini, 6gretmenin bireysel
ozglirlige sahip olmasi ve okul kararlarinda takdir yetkisini kullanmasi olarak belirtmistir. Bir diger tanima
gore ise 6gretmenin egitimle ilgili konularda belli ilkeler ve kurallar cergevesinde karar verme serbestligine
ve yeterligine sahip olmasi seklindedir (Colak, 2016). Bu baglamda zamanla gergevesi genisleyen 6gretmen
ozerkligi kavrami, 6gretmenin “mesleki faaliyetlerini planlama, uygulama ve bunlarla ilgili kararlari almada
sahip oldugu yetki ve dzgirliik alan1” (Oztiirk, 2011, s. 82) olarak ifade edilebilir. Dolayisiyla 6gretmen
ozerkligi kavraminin ge¢miste dis etkenlerden izole edilmis bir bagimsizlik alani oldugu goriliirken
zamanla anlaminin gerek sinif gerekse okul ortami ve yonetimsel siiregler de dahil edilerek genisledigi
soylenebilir.

Ogretmenlerin Statiisiine iliskin Tavsiye (akt. Uluslararasi Calisma Orgiitii/Birlesmis Milletler Egitim,
Bilim ve Kiltiir Orgiitli [ILO/UNESCO], 2016) adli belgede, 6gretmenlerin mesleki faaliyetlerinde dzgiirliige
sahip olmasi gerektigi ve 6gretmenlerin ders kitabi, 6gretim materyalleri, yontem ve teknik seciminde
dnemli rollerinin bulundugu ifade edilmistir. Avrupa’daki Ogretmenlerin Sorumluluk ve Ozerklik Diizeyleri
belgesine gore 6gretmen 6zerkliginin kapsami; 6gretim programinin igerigini belirleme, 6grencinin
degerlendiriimesinde karar alma, ders kitabi, 6gretim, yontem ve tekniklerin secgilmesi olarak ifade
edilmistir (Eurydice, 2008). Ogretmen &zerkliginin Avrupa Ulkelerindeki durumu incelendiginde
ogretmenler ders igerigi, sinif tekrari ve 6grencilerin gelisimi hakkinda karar alma sirecinde aktif rol
almaktadir (Eurydice, 2013). Buna karsin Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiiti’niin (UNESCO)
Kiresel Egitim izleme Raporu’na (Akt. Egitim Reformu Girisimi, 2017) gére Tirkiye’deki dgretmen
ozerkliginin giderek dustugu belirtiimektedir. Ayrica 6gretmenlerinin ders igerigi ile ilgili karar alma
siirecinde en az s6z hakkina sahip oldugu (lkelerden birinin Tirkiye oldugu ifade edilmektedir.

Turkiye’de Milli  Egitim Bakanligi (MEB) tarafindan belirlenen c¢erceve 0Ogretim programi
uygulanmaktadir. Yavuz (2016), bu 6gretim programinin 6gretmene takdir yetkisi vermedigini ve 6zgirlik
alani tanimadigini belirtmektedir. Benzer bigimde Tiirkiye’de mevzuat geregi ders kitaplarinin ve 6gretim
iceriklerinin merkezden belirlenmesi, 6gretmen 6zerkliginin dogasina aykiri diismektedir (Sunar, 2018).
Yardimci egitim materyali segme konusu da 6gretmenin s6z hakkinin kisitlandigi diger bir konu olarak 6ne
cikmaktadir. MEB’in yayimladigi Milli Egitim Bakanligi Ders Kitaplari ve Egitim Araglari Yonetmeligi'nde
(2016) ders kitaplari disinda herhangi bir egitim materyalinin 6grencilerden talep edilmemesi gerektigi
belirtilmistir. Ogrencilere yardimci kaynak énerilmemesine ydnelik 6gretmenlere yapilan uyarilar, gazete
haberlerine de yansimistir (Cumhuriyet, 2021; Habertirk, 2019; Hirriyet, 2021; Tiirkiye Radyo Televizyon
Kurumu, 2017). Benzer sekilde Turkiye’de 6grenciye 6dev verme konusunda da 6gretmenlere 6zerklik
taninmamaktadir (Yavuz, 2016). Bu durum gazete haberlerine yansimis olup il midurliklerine yaziyla veya
okullara genelgeyle bildirilerek 6grencilere yariyil tatilinde 6dev verilmemesi istenmistir (Cepni, 2017;
Harriyet, 2020; Milliyet, 2018; Nergis Televizyonu, 2016).

Ogretmen 6zerkliginin 6gretmenlere "&grencileri icin en iyi tedaviyi &nerme 6zgiirliigii” (Pearson &
Moomaw, 2005, s. 38-39) sunmasi, 6grencilerin akademik basarilarinin artmasini ve sinif igerisinde
etkilesimli bir 6gretimin gerceklesmesini saglamaktadir (Fradkin-Hayslip & Gross, 2019). Nitekim
Ekonomik Kalkinma ve is Birligi Orgiitii (OECD), 6gretmen 6zerkligi ile 6grenci performansinin birbiriyle
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iliskili olabilecegini belirtmistir (Sahlberg, 2015). Benzer bicimde 2009 Uluslararasi Ogrenci Degerlendirme
Programi’na (PISA) katilan (lkelere ait verilerin incelendigi bir arastirmada, 6gretmen 6zerkligi ile 6grenci
basarisi arasinda pozitif ve anlamli bir iliski bulgulanmistir (Ayral vd., 2014). Hatta 2015 PISA sonuglarina
gore o6gretmenlerinin 6gretim programi Uzerinde Ozerklige sahip oldugu Ulkelerde, 6grencilerin fen
basarisinin daha yiiksek oldugu gériilmistiir (Ekonomik Kalkinma ve is Birligi Orgiitii [OECD], 2016).
Dolayisiyla 6gretmenin okul, program ve 0gretim ortami gibi konulardaki 6zerkligi, 6grencilerin
6grenmesini ve 6grenmenin kaliciligini olumlu yénde etkilemektedir (White, 1992).

Ogretmen &zerkligi ile ilgili Turkiye’de yapilan arastirmalar incelendiginde dgretmen &zerkliginin
gecmisinin oldukga yeni oldugu goriilmektedir. Arastirmalarin genel olarak 6gretmen 6zerkliginin okul
iklimi, is doyumu, meslege yonelik tutum, profesyonellik ve liderlik tiirlerine gore iligkisi ile 6§retmenlerin
ogretmen 6zerkligine iliskin goris veya algilarini belirlemeye odaklanan arastirmalar oldugu gorilmistar
(Canbolat, 2020; Celik, 2016; Colak, 2016; Karatay vd., 2020; Oztiirk, 2012; Serin & Bozdag, 2020;
Sentiirken, 2018; Ulas-Marbouti, 2015). Ogretmen 6zerkligi ile ilgili yurt disinda yapilan arastirmalar
incelendiginde ise arastirmalarin genel olarak 6gretmen 6zerkliginin stres, is doyumu, algilanan gic,
motivasyon, profesyonellik, okulun 6rgitsel yapisi, dil 6gretimi, 6grenen 6zerkligi, 6grenci yaraticihg ve
O08renci basarisi gibi degiskenlerle iliskisi ve 6gretmen oOzerkliginin Ulkelere gére durumuna iliskin
karsilastirmali arastirmalara odaklanildigi gorilmistir (Ilwata, 2013; Kong, 2020; Pearson & Moomaw,
2005; Salokangas vd., 2019; Skaalvik & Skaalvik, 2014). Ogretmen 6zerkligi ve 6grenci basarisi ile ilgili
arastirmalari incelemek gerekirse; ornegin Ayral ve digerleri (2014) 2009 PISA’ya katilan dlkelerde,
o6gretmen Ozerkligi ile 6grenci basarisi arasinda pozitif yonde orta diizeyde anlamli bir iliskiye rastlamistir.
Benzer bicimde 2015 PISA sonuglarina gére 6gretim programinda oOzerklige sahip 6gretmenlerin
bulundugu ulkelerde, 6grencilerin fen basarisinin daha ylksek oldugu gériilmustir (Ekonomik Kalkinma
ve Is Birligi Orgiitii [OECD], 2016). Buna karsin bir diger arastirmada ise dgretmen dzerkliginin 6grencilerin
fen basarisini anlamli bir sekilde yordamadigi ve okulun sosyoekonomik durumunun bu iliskide bir roltiniin
olmadig1 sonucuna ulasiimistir (Gurganious, 2017). Bu arastirmalara gore 6gretmenin sinifta ve okulda
ozerk bir alana sahip olmasinin 6grencilerin bilissel ve duyussal 6grenmelerini etkilemektedir. Nitekim bu
arastirma bulgularindan 6gretmen-6grenci etkilesiminin degisken bir yapiya sahip olmasi sebebiyle
karsilastigi farkh problemlere farkli ¢c6ziim 6nerileri sunabilmesi icin 6gretmenin 6zgir bir hareket alanina
ihtiyaci oldugu ¢ikariminda bulunmak da olasidir.

Yukarida sunulan arastirma bulgularindan da anlasilacagi gibi, Turkiye’deki ve yurt disindaki
alanyazinda 6gretmenlerin 6zerklik algisinin 6grencilerin basarisini yordama glciini ele alan sadece bir
arastirmaya (Gurganious, 2017) ve PISA sonuglarina (Ayral vd., 2014; Ekonomik Kalkinma ve Is Birligi
Orgiitii [OECD], 2016) rastlanmistir. Sunulan arastirma sonugclari 1siginda, 6gretmenlerin dzerklik algisinin
(sinifta 6zerklik, okulda 6zerklik, mesleki 6zerklik) ortadgretim 6grencilerinin donem sonu basari puanini
yordama gticinin belirlenmesine ihtiya¢ oldugu dusunilmustir. Ek olarak alanyazinda ortadgretim
kademesinde gorev yapan 6gretmenlerin 6zerklik algisinin okul tlrl ve alan tiriine gore farklilasma
durumunun incelendigi iki arastirmaya (Canbolat, 2020; Sentlrken, 2018) rastlanmistir. Dolayisiyla
ogretmenlerin 6zerklik algisinin okul tiirli ve alan tirline gére farklilasma durumunun arastirilmasina
ihtiya¢ oldugu dustnllmustir. Bu dislincelerden hareketle arastirmada 6gretmenlerin 6zerklik algisinin
ortadgretim 11. sinif 6grencilerinin donem sonu basari puanini yordama glicliniin belirlenmesi ve
o6gretmenlerin 6zerklik algisinin okul tiiri ve alan tiirline goére farkhlasma durumunun incelenmesi
amaclanmaktadir. Bu amag cercevesinde su arastirma sorularina cevap aranmistir: 1) Ogretmenlerin
ozerklik algisi, ortadgretim 11. sinif 6grencilerinin donem sonu basari puanini anlamli diizeyde yordamakta
midir? 2) Ogretmenlerin dzerklik algisi, okul tiiriine gore farklilasmakta midir? 3) Ogretmenlerin dzerklik
algisi, alan turiine gore farklilasmakta midir?

Yéntem
Aragtirma Modeli

Arastirmada nicel arastirma yéntemi kapsaminda birinci arastirma sorusunda yordayici desen; ikinci
ve Ug¢lincli arastirma sorularinda ise tarama modeli kullaniimistir. Birinci arastirma sorusunda kullanilan
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yordayici deseni Creswell (2012/2017), degiskenler arasinda basit bir iligki bulmak yerine gelecekteki bir
davranigi tahmin etmede yardimci olacak degiskenleri belirlemek seklinde ifade eder. ikinci ve {giincii
arastirma sorularinda kullanilan tarama modelini ise Karasar (2017), bir durumu veya olayli mevcut
kosullari icinde var oldugu haliyle betimlenmesi seklinde tanimlamistir. Bu modelin amaci, mevcut
durumun veya olayin dogasini anlamak ve olasi iliskileri tespit etmektir (Cohen vd., 2018). Arastirmada
dgretmen 6zerkligi algisi degiskenine iliskin verileri 6gretmenlerin Ogretmen Ozerkligi Algi Olcegi'ne
verdikleri yanitlar; ddnem sonu basari puani degiskenine iliskin verileri ise 6grencilerin 2020-2021 6gretim
yili birinci dénem sonu basari puani olusturmustur.

Calisma Gruplari

Arastirmada katiimcilarin saghgini tehlikeye atmamak igin Covid-19 salgininin siireg icerisindeki seyri
de dikkate alinarak orneklem secimi yapilmamistir. Bunun yerine ¢alisma gruplari belirlenmistir. Calisma
gruplarini olusturan ortadgretim kurumlari, Malatya ilinin Battalgazi ve Yesilyurt merkez ilcelerinden
secilmistir. Arastirmada Malatya ilinin secilmesinde, arastirmacinin gorev yaptigl yer olmasi ve Covid-19
salgini nedeniyle diger illere ulasimin saglik sorunlarina yol agmasi gibi nedenler etkili olmustur.
Arastirmada merkez ilgelerin tercih edilme nedeni ise Malatya ilini ve okul tlri gesitliligini en iyi sekilde
yansitacagl duslincesidir. Bu baglamda, ortadgretim kurumlari belirlenirken tasitla ulasilabilirlik, 6gretmen
sayisinin fazlaligi ve arastirmaci igin uygulanabilir olmasi gibi dlgttler dikkate alinmistir.

Arastirmada ortaégretim kademesinin secilme nedeni yiiksekogretime gegiste bir dnceki asama olmasi
nedeniyle alanyazin igcin 6nemli veriler sunabilecegi dislincesidir. Arastirmada 12. sinif seviyesinde
merkezi sinavin olmasi nedeniyle 6grencileri okullarinin 6gretimine ek olarak okul disi egitim kurumlarina
yoneltmektedir. Bu durum arastirmanin degiskenlerinden biri olan 6grencilerin dénem sonu basari
puanini olumsuz yonde etkileyebilecegi disiincesiyle vazgegilmistir. Dolayisiyla 11. sinif dizeyindeki
ogrencilerin, arastirma igin daha uygun oldugu kararina variimigtir.

Arastirmada c¢alisma gruplar belirlenirken arastirma sorularindan biri olan okul tirl degiskenini
yansitmasina dikkat edilmistir. Bu baglamda arastirmacilar tarafindan 6gretmen verisi yoniinden yeterli
goriulen mesleki ve teknik anadolu lisesi, anadolu imam hatip lisesi, anadolu lisesi ve fen lisesine gibi okul
turleri calisma grubuna dahil edilmistir. Bu baglamda, Malatya ilinin Battalgazi ve Yesilyurt merkez
ilcelerinde yer alan 19 ortadgretim kurumunun 6gretmen ve 6grenci verisi bu arastirma icin kullaniimistir.
Sonug olarak arastirmada ortadgretim kademesinde gorev yapan 11. sinif 6grencilerine egitim vermis
o6gretmenler ve bu 6gretmenlerden egitim almis ortadgretim 11. sinif 6grencileri olmak Gzere iki ¢alisma
grubu olusturulmustur. Arastirmanin 6gretmen ve Ogrenci ¢alisma gruplarina iliskin bilgiler asagida
sunulmustur.

Ogretmen calisma grubu: Arastirmanin 6gretmenler acisindan ¢alisma grubunu Malatya ilinin
Battalgazi ve Yesilyurt merkez ilgelerinde yer alan 2020-2021 6gretim yili birinci doneminde MEB’e bagl
ortadgretim kurumlarinda gorev yapan 230 6gretmen olusturmustur. Green’in (1991) ve Tabachnick &
Fidell'in (2012/2020, s. 123) sunmus olduklari tartisma baglaminda regresyon analizinin minimum
orneklem buyaklagi icin “N= 50+8m (m bagimsiz degisken sayisi)” denklemi dnerilir. Bu 6neri baglaminda
arastirmanin bagimsiz degisken sayisi ¢ (m=3) oldugu igin 6rneklem buyukliginin ¢oklu regresyon igin
yeterli oldugu soylenebilir. Bu 6gretmen sayisi, analizler sonrasinda ug verilerden arindirilmis halidir.

Tablo 1.
Ogretmen Calisma Grubunun Demografik Ozellikleri
Battalgazi ilcesi Yesilyurt ilesi
f % f %
Kadin 48 36.9 44 44.0
Cinsiyet Erkek 82 63.1 56 56.0
Toplam 130 100.0 100 100.0
. 1-5 yil 6 4.6 10 10.0
'I\)/'ee:;'i(r'n 6-10 yil 10 7.7 9 9.0
11-15yil 20 154 13 13.0
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16-20 yil 26 20.0 18 18.0
20 yil Gzeri 68 52.3 50 50.0
Toplam 130 100.0 100 100.0
o Lisans 110 84.6 86 86.0
Egitim Yiiksek Lisans 20 15.4 14 14.0
Durumu Toplam 130 100.0 100 100.0
Egitim 58 44.6 53 53.0
Fakultesi
Fakiilte Fen:EdeFJiyat 48 36.9 33 33.0
Tiiri Fakulte51
llahiyat 16 12.3 3 3.0
Fakultesi
Diger 8 6.2 11 11.0
Toplam 130 100.0 100 100.0
Sozel Alanlar 58 44.6 45 45.0
Sayisal Alanlar 29 223 31 31.0
Alan Tiirii Mesleki Alanlar 29 22.3 11 11.0
Sanat ve Spor 14 10.8 13 13.0
Alanlari
Toplam 130 100.0 100 100.0
Mesleki ve 50 38.5 32 32.0
Teknik
Anadolu Lisesi
okul Tirii Ana.dol.u irT\am 39 30.0 - -
Hatip Lisesi
Anadolu Lisesi 41 31.5 38 38.0
Fen Lisesi - - 30 30.0
Toplam 130 100.0 100 100.0

“«_u

Not. Veri elde edilemeyen degiskenler “-“ ile gbsterilmistir.

Battalgazi ilcesindeki 6gretmenlerin 48’ini (%36.9) kadinlar, 82’sini (%63.1) ise erkekler; Yesilyurt
ilcesinde ise 44’in0 (%44) kadinlar, 56’sin1 (%56) erkekler olusturmustur. Battalgazi ve Yesilyurt ilgelerinde
gbrev yapan Ogretmenlerin sirasiyla 68 kisi (%52.3) ve 50 kisi (%50) ile gogunlugunun 20 yil lizerinde
mesleki deneyime sahip oldugu gorilmistir. Bu ilgelerdeki 6gretmenler, egitim durumu bakimindan
incelendiginde ise ¢cogunlugu 110 kisi (%84.6) ve 86 kisi (%86) ile lisans dizeyinde egitim durumuna
sahiplerdir. Her iki ilcedeki 6gretmenlerin mezun olduklari fakilte turiine gére cogunlukla egitim
fakiltesinde 58 kisi (%44.6) ve 53 kisi (%53) yer aldig1 gorilmustir. Alanlara gére dagilimin neredeyse
yarisini Battalgazi ilgesinde 58 kisi (%44.6) ve Yesilyurt ilgesinde ise 45 kisi (%45) ile sozel alanlar
olusturmustur. Battalgazi ve Yesilyurt ilgelerindeki 6gretmenlerin gorev yaptiklari okul tirlerine goére
siraslyla mesleki ve teknik anadolu lisesi 50 kisi (%38,5) ve anadolu lisesinin 38 kisi (%38) ile 6ne ¢iktig
gorulmistir.

Ogrenci calisma grubu: Arastirmanin égrenci agisindan c¢alisma grubunu Malatya ilinin Battalgazi ve
Yesilyurt merkez ilgelerinde yer alan 2020-2021 6gretim yil birinci doneminde MEB’e bagli ortadgretim
kurumlarinin 11. sinifinda 6grenim goéren 3005 6grenci olusturmustur.

Tablo 2.
Ogrenci Calisma Grubunun Demografik Ozellikleri
Battalgazi ilgesi Yesilyurt ilgesi
f % f %
Kiz 763 41.6 655 55.8
Cinsiyet Erkek 1070 58.3 517 44.1
Toplam 1833 100.0 1172 100.0
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Mesleki ve Teknik 428 23.3 153 13.0

Anadolu Lisesi

Anadolu imam 512 27.9 - -
Okul Tura Hatip Lisesi

Anadolu Lisesi 893 48.7 816 69.6

Fen Lisesi 203 17.3

Toplam 1833 100.0 1172 100.0

“_u

Not. Veri elde edilemeyen degiskenler “-“ ile gbsterilmistir.

Battalgazi ilgesindeki 6grencilerin 763’Unl (%41.6) kizlar, 1070’ini (%58.3) erkekler; Yesilyurt ilcesinde
ise 655’ini (%55.8) kizlar, 517’sini (%44.1) erkekler olusturmustur. Ogrenim gériilen okul tiiriine gére en
fazla 6grenci Battalgazi ilgesinde 893 6grenci (%48.7) ve Yesilyurt ilcesinde ise 816 6grenci (%69.6) ile
anadolu lisesi 6ne ¢cikmistir.

Veri Toplama Siireci

Arastirma icin &ncelikle Hacettepe Universitesinden Etik Komisyon izni (20.03.2020 tarihli 35853172-
300-E.00001052577 sayi no) alinmistir. Ardindan Arastirma izni ise Malatya il Milli Egitim Miidurltginden
alinmistir. Arastirmanin veri toplama sirecinin birinci asamasinda, 6gretmenlerin 6zerklik algilarini
Olcebilmek icin bir 6lgek gelistiriimesine karar verilmistir. Bunun igin 6lgek gelistirme adimlarindan olan
madde havuzu olusturma, madde ifadelerinin &n incelemesi ve verilerin 6n uygulamasi yapilmistir. On
uygulamaya Malatya ilinin Battalgazi ve Yesilyurt merkez ilcelerinde yer alan 2020-2021 6gretim yili birinci
doneminde MEB’e bagh ortadgretim kurumlarinda gérev yapan 187 6gretmen katilmistir. Gerekli analizler
yapilarak Ogretmen Ozerkligi Algi Olcegi arastirma igin hazir hale getirilmistir.

Arastirmanin veri toplama siirecinin ikinci asamasinda ise 6gretmen 6zerkligi degiskenine iligkin veriler
2020-2021 dgretim yili ikinci ddneminde arastirmacilar tarafindan gelistirilen Ogretmen Ozerkligi Alg
Olgegi’yle Google Form araciligiyla toplanmistir. Ogretmen ve 6grenci verilerinin elde edildigi okullar ayirt
edebilmek icin farkli Google Form linkleri olusturulmustur. Ayrica ortadgretim 11. sinif 6grencilerine
egitim veren 6gretmenleri belirleyebilmek icin de Google Formu’na “2020-2021 6gretim yilinin birinci
doneminde 11. sinif 68rencilerine egitim verdiniz mi?” seklinde bir onay sorusu eklenmistir. Boylelikle
formdaki Ogretmen Gonillii Katim Formu’nu ve bu onay sorusunu onaylayan 6gretmenler, Kisisel Bilgi
Formu’na ve Ogretmen Ozerkligi Algi Olgegi’'ne gecis yapabilmislerdir. Arastirmanin 6grencilere ait dénem
sonu bagsari puani degiskenine iliskin verileri ise Covid-19 salgini nedeniyle okullardaki miidir ve mudur
yardimcilari araciligiyla toplanmistir. S6z konusu yoneticiler 6grencilerin 2020-2021 6gretim yili birinci
dénem sonu basari puanini e-okul sisteminden 6grencilerin kisisel bilgilerini silerek arastirmacilar ile
paylasmislardir. Ogrencilerin sayisina ve cinsiyetine iliskin bilgileri ise sozli olarak arastirmacilara
sunmuglardir. Arastirma icin ulasilan veriler, 23.03.2021-02.04.2021 tarihleri arasinda toplanmustir.

Veri Toplama Araglari

D6énem sonu basari puani: MEB Ortaégretim Kurumlari Yonetmeligi'nde (2019) dénem sonu basari
puani yerine 6grencinin yil boyunca 6grenimini temel alan “yil sonu basari puani, derslerin agirlikh puanlari
toplaminin bu derslerin haftalik ders saatleri toplamina béliimiiyle elde edilen puan” (s. 35) seklinde
tanimlanmistir. Dolayisiyla bu arastirmada temel alinan dénem sonu basari puani ifadesini 6grencilerin
dénem boyunca aldiklari derslerin agirlikli puanlari toplaminin bu derslerin haftalik ders saatleri toplamina
bolimiiyle elde edilen puani olusturmustur.

Kisisel bilgi formu: Arastirma sorularinda yer alan degiskenlere iliskin veri toplamak icin arastirmacilar
tarafindan Kisisel Bilgi Formu hazirlanmistir. Bu form; cinsiyet, mesleki deneyim, egitim durumu, goérev
yapilan okul tiiri, mezun olunan fakiilte ve alan tiri olmak Gizere alti sorudan olusmustur.

Ogretmen ozerkligi alg1 o6lgegi: Ogretmenlerin &zerklik algilarini dlcebilmek igin arastirmacilar
tarafindan Ogretmen Ozerkligi Algi Olcegi gelistirilmistir. Bunun igin 6ncelikle alanyazindaki
arastirmalardan, gelistirilmis anket ve 6lgeklerden (Colak, 2016; Friedman, 1999; Garvin, 2007; Karabacak,
2014; Pearson & Hall, 1993; Ulas-Marbouti, 2015; Uziim, 2014) sadece fikir olarak yararlanilarak
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arastirmacilar tarafindan 51 maddeden olugan bir madde havuzu olusturulmustur. Ardindan bu madde
ifadelerinin 6n incelemesi igin ortadgretim kademesinde gorev yapan sekiz 6gretmenin gorusine
basgvurularak anlam belirsizligine sahip ve benzer yapida olan maddeler havuzdan cikarilmistir. Geriye
kalan 47 maddenin 6lgllmek istenen igerik ile uyumunu inceleyebilmek ve kapsam gecerligine iliskin kanit
saglayabilmek icin uzman gérislerinin degerlendirilmesi asamasina gegilmistir. iki asamadan olusan bu
siirecte &ncelikle Egitim Programlari ve Ogretim ABD’den ili¢ uzman, Egitimde Olcme ve Degerlendirme
ABD’den l¢ uzman, Egitim Yonetimi, Teftisi, Planlamasi ve Ekonomisi ABD’den iki uzman olmak uzere sekiz
uzmandan maddelerin ifade yeterligine iligkin gorusleri ve onerileri alinmistir. Bu gorisler ve Oneriler
aracihgiyla benzer anlam tasiyan maddeler dizenlenmistir. Ardindan incelemeler sonrasinda taslak
dlcekte kalan 26 madde tekrar Egitim Programlari ve Ogretim ABD’den bes uzman, Egitimde Olgme ve
Degerlendirme ABD’den iki uzman, Egitim Yonetimi, Teftisi, Planlamasi ve Ekonomisi ABD’den dort uzman
olmak {zere 11 uzmana goénderilerek Lawshe teknigine (1975) gore kapsam gecerlik indeksi
hesaplanmistir. Uzman degerlendirmeleri sonucunda kalan 20 madde ifadesi ile maddelerin hedef gruba
uygunlugunu inceleyebilmek icin taslak 6lgek ile 187 6gretmenden veri toplanarak 6lgegin 6n uygulamasi
yapilmistir. Sonrasinda Ogretmen Ozerkligi Algi Olcegi'nin gegerlik ve giivenirlik kanitlar icin yapilan
analizler, asagidaki baslikta sunulmustur. Sonug olarak 11 madde ve sinifta 6zerklik, okulda 6zerklik ve
mesleki &zerklik olmak iizere ii¢ faktdérden olusan Ogretmen Ozerkligi Algi Olcegi gelistirilmistir. Olgek,
beni hi¢ yansitmiyor (1), beni biraz yansitiyor (2), beni ¢ogunlukla yansitiyor (3) ve beni tamamen
yansitiyor (4) seklinde dortli derecelendirmeden olusmustur. Olcekte ters puanlanan madde
bulunmamaktadir.

Arastirmanin Gegerligi ve Giivenirligi

Bu baslik altinda Ogretmen Ozerkligi Algi Olcegi'nin gecerlik ve giivenirlik bulgulari sunulmustur.
Arastirma verileri SPSS 26.0 ve AMOS 24.0 paket programlarinda analiz edilmistir.

Arastirmanin gegerligine iliskin bulgular: Ogretmen Ozerkligi Algi Olgegi’nin gegerligine iliskin kanit
saglamak icin Olcegin kapsam gecerligi ve yapi gecerligi incelenmistir. Bu baglamda 6ncelikle Olgcegin
kapsam gecerligine iliskin 11 uzmandan Lawshe teknigine gére goriis alinmis ve verilen yanitlara gore
olcegin kapsam gecerlik indeksi hesaplanmistir. Ulasilan kapsam gecerlik indeksi (.75), 11 uzman igin
belirtilen kapsam gecerlik 6l¢ttiinden (.59) (Lawshe, 1975) yiksek oldugu icin bu bulgunun 6lcegin kapsam
gecerligi icin anlamli bir veri sundugu sdylenebilir. Ardindan dlcegin yapi gegerligine kanit saglamak igin
acimlayici ve dogrulayici faktér analizi uygulanmistir. Bunun igin dncelikle 6lgegin 6n uygulamasi igin 187
o6gretmenden veri toplanmis ve ug veri olan ¢ adet veri silinerek 184 6gretmen verisiyle agimlayici faktor
analizi yapilmistir. Agimlayici faktor analizi sonucunda faktor yik degerleri 0.84 ile 0.58 arasinda degisen,
toplam varyansin %61.51’ini agiklayan ve Ug faktorden (sinifta 6zerklik, okulda 6zerklik, mesleki 6zerklik)
olusan bir 6lgek gelistirilmistir. Olcegin agimlayici faktdr analizi sonrasinda olusan (¢ faktorlii yapisini test
etmek amaciyla arastirmanin 245 6gretmen verisiyle dogrulayici faktor analizi yapilmistir. Yapilan analiz
sonucunda Ug faktor ve 11 maddeden olusan bir dogrulayici faktér analizi modeli elde edilmistir. Ulasilan
modelin dogrulanabilmesi icin hesaplanan uyum indeksi degerleri ise séyledir: X*/sd=1.81, GFI=.95, AGFl=
.92, CFl= .96, RMSEA= .06, RMR= .03, SRMR= .05, NFI=.92’dir. Ulasilan uyum indeksi degerleri, modelin
iyi dlizeyde uyum sagladigina isaret etmektedir.

Arastirmanin giivenilirligine iliskin bulgular: Ogretmen Ozerkligi Algi Olcegi’nin giivenirligine iliskin
kanit saglamak icin 6lcegin Cronbach Alpha (a) i¢ tutarhlik katsayisi ve madde-toplam puan korelasyonlari
incelenmistir. Bu baglamda oOlcegin agimlayici faktor analizinin yapildigi 6n uygulama verileriyle
hesaplanan Cronbach Alpha (a) i¢ tutarlilik katsayilari dlcegin tiimi icin .86; faktorlere gore ise Sinifta
Ozerklik .79, Okulda Ozerklik .70, Mesleki Ozerklik .78 olarak hesaplanmistir. Buna ek olarak dlcegin
dogrulayici faktor analizinin yapildigi uygulama verileriyle hesaplanan Cronbach Alpha (a) i¢ tutarlilik
katsayilari dlgegin timi igin .80; faktérlere gore ise Sinifta Ozerklik .68, Okulda Ozerklik .72, Mesleki
Ozerklik .78 olarak hesaplanmistir. Bu baglamda, Biiyiikdztiirk’iin (2020) Cronbach Alpha ic¢ tutarlilik
katsayisinin .70 ve daha yilksek olmasi 6lcek gilivenirligi icin yeterli kabul edilir, ifadesi dikkate alinarak
mevcut 6lgegin giivenirligi yeterli bulunmustur. Olgegin Cronbach Alpha (a) ic tutarlilik katsayilarina ek
olarak maddelerin icerikle tutarliigini inceleyen madde-toplam puan korelasyonlari hesaplanmistir.
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Olgcegin 6n uygulama verileriyle hesaplanan madde-toplam puan korelasyonlari .41 ile .74 arasinda;
oOlgegin uygulama verileriyle hesaplanan madde-toplam puan korelasyonlari ise .35 ile .72 arasinda
degistigi gorilmustir. Olgegin gerek Cronbach Alpha (a) ic tutarlilik katsayilar gerekse madde-toplam
puan korelasyonlari incelendiginde 6lgegin i¢ tutarhginin yeterli oldugu ve bu durumun da olgegin
givenirligine kanit sagladigi séylenebilir.

Verilerin Analiz Siireci

Arastirmanin birinci arastirma sorusuna yanit bulabilmek icin ¢oklu regresyon analizi yapilmasi
distnilmastir. Bu baglamda, coklu regresyon analizinin yapilabilmesi icin veri setinin “vakalar ile
bagimsiz degiskenler arasindaki oran, bagiml ve bagimsiz degiskenlerde sapkin degerlerin bulunmamasi,
¢oklu birlikte dogrusallik ve tekilligin bulunmamasi, artiklarin normalligi, dogrusalligi ve esvaryanshhg”
(Tabachnick & Fidell, 2012/2020, s. 123-128) gibi varsayimlari saglamasi gerekir. Arastirma 245 6gretmen
verisiyle birinci varsayimi karsilamistir. ikinci varsayim olan bagimh ve bagimsiz degiskenlerde sapkin
degerleri incelemek icin verilerin Mahalanobis uzakliklari hesaplanarak 15 ug veri temizlenmis ve
arastirmaya 230 6gretmen verisiyle devam edilmistir. Uglincii varsayim olan ¢oklu birlikte dogrusalligin
varhgini incelemek igcin bagimsiz degiskenler arasinda korelasyon katsayilari .27, .37 ve .42 olarak
hesaplanmis ve ¢oklu birlikte dogrusallik olan .90’dan daha yiksek bir degerin bulunmadigi gériilmustir.
Bununla birlikte arastirmada bagimsiz degiskenler, herhangi iki degiskenin birlesiminden olusmadigi igin
tekillik de bulunmamistir. Bu verilere ek olarak arastirmada tolerans degerleri .74 ile .84, VIF degerleri 1.18
ile 1.33 ve Cl degerleri 1.00 ile 23.10 arasinda bulunmasi da bu varsayimi desteklemistir. Coklu regresyon
analizinin son varsayimi icin de verilerin artiklarinin sagihm grafigi incelenmis ve veriler bir gizgi Gzerinde
dagildigi icin bu varsayim da saglanmistir. Bu bilgilerden hareketle arastirmanin birinci arastirma sorusu
icin tiim varsayimlar saglanarak ¢oklu regresyon analizi yapiimistir.

Arastirmanin ikinci aragtirma sorusuna yanit bulabilmek icin MANOVA testinin yapilmasi planlanmis
ancak varsayimlar saglanamadigi icin vazgecilmistir. Dolayisiyla her bir bagimh degisken icin ANOVA
testinin yapilmasi distinilmus fakat her bir bagimh degisken icin uygulanan Levene testi bulgularina (p=
.00, p= .00, p=.00, p< .05) gore varyanslarin esitligi saglanamamistir. Bu yiizden her bir bagimh degisken
icin nonparametrik bir test olan Kruskal-Wallis H testi ve ortaya ¢ikan farklihgin hangi okul tirleri arasinda
oldugunu inceleyebilmek icin de Mann-Whitney U testi yapilmistir. Buna ek olarak bagimsiz degiskenin
bagiml degiskenler lizerindeki etkisini belirlemek icin kismi eta kare (n?) katsayisi hesaplanmistir.

Arastirmanin Uglncl arastirma sorusuna yanit bulabilmek igin MANOVA’nin birinci varsayimi
incelendiginde bagiml degiskenlerin (sinifta 6zerklik, okulda 6zerklik, mesleki 6zerklik) her bir bagimsiz
degisken (alan tlrine) grubuna gore carpiklik katsayilarinin -.98 ile .10; basiklik katsayilarinin ise -.95 ile
.32 arasinda degistigi gorilmustir. Bu degerler yaklasik olarak -1 ile +1’e yakin oldugu igin veri setinin
normal dagilimdan sapma gostermedigi soylenebilir. Arastirmanin ¢oklu normalligi icin degiskenlerin
Mahalanobis uzakliklari da hesaplandiginda u¢ degerin bulunmadigi gézlenmistir. ikinci varsayim olan
bagimli degiskenler arasinda dogrusal bir iliskinin olmasi durumu birinci arastirma sorusunun
varsayimlarinda saglandigi igin tekrar hesaplanmamistir. Son varsayim olan varyans-kovaryans
matrislerinin homojenligi incelenmis ve Box Matrislerin Esitligi testi bulgusu (p= .50, p>.05); Levene testi
bulgusu ise (p=.09, p=.57, p=.87, p>.05) bulunmustur. Dolayisiyla test bulgulari .05 degerine gére anlaml
oldugu icin bu varsayim da saglanmistir. Bu bilgilerden hareketle arastirma icin tiim varsayimlar saglanarak
MANOVA testi yapilmistir. Buna ek olarak bagimsiz degiskenin bagiml degiskenler Gzerindeki etkisini
belirlemek igin kismi eta kare (n?) katsayisi hesaplanmistir. Varyanslarin esitliginin saglandigi ve
orneklemler arasinda farkliligin oldugu durumlarda kullanilan ¢oklu karsilastirma testi olan Bonferroni
Testi (Miller, 1981) ise degiskenler arasinda anlamli farkhlik olmasi durumunda farkin yéniini belirlemek
icin hesaplanmistir.

Bulgular

Arastirmanin birinci arastirma sorusuna yanit bulabilmek icin ¢oklu regresyon analizi yapilmistir. Bu
arastirma sorusuna iliskin betimsel istatistikler hesaplanmistir.
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Tablo 3.
Ogrencilerin Dénem Sonu Basari Puanina ve Ogretmenlerin Ozerklik Algisina iliskin Betimsel Istatistikler
N X Ss
D6nem sonu basari puani 3005 80.38 12.24
Sinifta 6zerklik 230 3.51 .43
Okulda 6zerklik 230 2.94 72
Mesleki 6zerklik 230 3.16 .68

Calisma grubunda yer alan 6grencilerin (N= 3005) dénem sonu basari puani ortalamasi 80.38 ve
standart sapmasi 12.24’tur. Yukaridaki tabloda yer alan puanlarin ortalamalari incelendiginde,
o0gretmenlerin sinifta 6zerklik ve mesleki 6zerklik algisinin okulda 6zerklik algisina gére daha yilksek oldugu
soylenebilir.

Arastirmanin birinci arastirma sorusu igin yapilan ¢oklu regresyon analizinde yordayici degiskenler
ogretmenlerin 6zerklik algisi (sinifta 6zerklik, okulda 6zerklik, mesleki 6zerklik); yordanan degisken ise
ortaégretim 11. sinif 6grencilerinin dénem sonu basari puanidir.

Tablo 4.
Ogretmenlerin Ozerklik Algisinin Ogrencilerin Dénem Sonu Basari Puanini Yordamasina lliskin Coklu
Regresyon Analizi Degerleri

Degisken B Standart B t p ikili Kismi
Hata r r

Sabit 62.26 6.68 --- 9.33 - -- --
Sinifta 2.47 1.98 .08 1.24 .21 13 .08
Ozerklik
Okulda 4.43 1.20 .26 3.66 .00* .25 .23
Ozerklik
Mesleki -1.13 1.31 -.06 -.86 .38 .07 -.05
Ozerklik
R=.27 R2=.07 F(3,226)= 6.00

*p< .05

Sinifta 6zerklik, okulda 6zerklik, mesleki 6zerklik degiskenleri ile 6grencilerin donem sonu basari puani
arasinda anlamh bir iligki (R= .27, R%= .07, F@,226)= 6.00, p< .05) vardir. Séz konusu (¢ degisken birlikte
Ogrencilerin dénem sonu basari puanindaki degisimin %7’sini agiklamistir. Standartlastiriimis regresyon
katsayilarina gore yordayici degiskenlerin 6grencilerin donem sonu puanlari Gzerindeki géreli 6nem sirasi,
okulda o6zerklik (B= .26), sinifta 6zerklik (B= .08) ve mesleki 6zerklik (B= -.06) seklindedir. Regresyon
katsayilarinin anlamlilik testleri géz 6niine alindiginda, yordayici degiskenlerden sadece okulda 6zerklik
(p< .05) degiskeni 6grencilerin dénem sonu basari puani izerinde anlamli yordayicidir. Buna karsin sinifta
ozerklik ve mesleki 6zerklik degiskenlerinin ise 6grencilerin donem sonu basari puanini yordamasi
bakimindan anlamli degildir. Yordayici degiskenlerle 6grencilerin donem sonu basari puani arasindaki
iliskiler incelendiginde, okulda 6zerklik ile (r=".25), [diger yordayici degiskenlerin etkisi kontrol edildiginde
(r=".23)]; sinifta 6zerklik ile (r= .13), [diger yordayici degiskenlerin etkisi kontrol edildiginde (r= .08)];
mesleki 6zerklik ile (r=.07), [diger yordayici degiskenlerin etkisi kontrol edildiginde (r= -.05)] diizeyinde
korelasyon gdstermistir.

Regresyon analizi bulgularina gore, 6grencilerin donem sonu basari puanini yordayan regresyon
denklemi su sekildedir: Donem sonu basari puani = (4.43 x okulda 6zerklik) + (2.47 x sinifta 6zerklik) + (-
1.13 x mesleki 6zerklik) + (62.26).

Arastirmanin ikinci arastirma sorusuna yanit bulabilmek icin her bir bagiml degiskene Kruskal-Wallis
H testi yapilmistir.
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Tablo 5.
Ogretmenlerin Ozerklik Algisinin Okul Tiiriine Gére Farkliligina iliskin Kruskal-Wallis H Testi Degerleri
Okul Tiirii n Sira Ort. sd X? p Kismi
n?

Mesleki ve Teknik 81 113.52 3 6.16 .10
Anadolu Lisesi

Sinifta Anadolu imam 39 110.49

Ozerklik Hatip Lisesi
Anadolu Lisesi 83 110.34
Fen Lisesi 27 144.52
Mesleki ve Teknik 81 110.70 3 42.64 .00* 16**
Anadolu Lisesi
Anadolu imam 39 91.09

Okulda Hatip Lisesi

Ozerklik Anadolu Lisesi 83 107.09
Fen Lisesi 27 191.00
Mesleki ve Teknik 81 111.07 3 1.95 .58
Anadolu Lisesi
Anadolu imam 39 119.68

Mesleki Hatip Lisesi

Ozerklik Anadolu Lisesi 83 113.11
Fen Lisesi 27 130.09

*p<.05, **Etki buyuklugi

Ogretmenlerin okul tiiriine gére sinifta dzerklik (X?3)= 6.16, p> .05) ve mesleki 6zerklik (X?z)= 1.95, p>
.05) algilarinda anlamli farkhlik yokken okulda ézerklik (X?3)= 42.64, p< .05) algisinda anlamli farklihk vardir.
Sézi edilen okulda ézerklik degiskeninin farkliliginin etki biyikligi incelendiginde kismi eta kare (n?)
degerinin .16 oldugu gorilmistir. Bu degere gore, okulda 6zerklik degiskeninin yaklasik %16’sinin okul
turd degiskenine bagh oldugu séylenebilir. Bu farkhihgin hangi okul tirleri arasinda olduguna iliskin veri
saglamak igin Mann-Whitney U testiyle okul tirlerinin ikili kiyaslamasi yapilmistir.

Tablo 6.
Ogretmenlerin Okulda Ozerklik Algisinin Hangi Okul Tiirleri Arasinda Olduguna lliskin Mann-Whitney U
Testi Degerleri

Okul Tiira p
Mesleki ve Teknik Anadolu Lisesi-Anadolu imam Hatip Lisesi 14
Mesleki ve Teknik Anadolu Lisesi- Anadolu Lisesi .76
Mesleki ve Teknik Anadolu Lisesi- Fen Lisesi .00*
Anadolu imam Hatip Lisesi- Anadolu Lisesi .18
Anadolu imam Hatip Lisesi- Fen Lisesi .00*
Anadolu Lisesi- Fen Lisesi .00*
*p< .05

Mann-Whitney U testi ile yapilan ikili kiyaslamalara goére 6gretmenlerin okulda 6zerklik algisinin okul
tirlne gore farkliliginin mesleki ve teknik anadolu lisesi ile fen lisesi (p< .05), anadolu imam hatip lisesi ile
fen lisesi (p< .05) ve anadolu lisesi ile fen lisesi (p< .05) okullari arasinda oldugu goralmustar.

Arastirmanin Gglincl arastirma sorusuna yanit bulabilmek icin MANOVA testi yapilmistir.
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Tablo 7.
Ogretmenlerin Ozerklik Algisinin Alan Tiiriine Gére Farklilasma Durumuna iliskin MANOVA Anlamiilik
Testi Degerleri

Wilks’ F Hipotez sd Hata sd p Kismi n?
Lambda
Alan 91 2.16 9.00 545.30 .02* .02

*p<.05

MANOVA testine gére ulasilan (Wilks’A= .91, F.sas)= 2.16, p< .05, kismi n?= .02) degerler
incelendiginde O6gretmenlerin 6zerklik algisinda, alan tiirline gére anlaml farkhlik vardir. Sézi edilen
farkhhgin etki blyikligi incelendiginde kismi eta kare (n?) degerinin .02 oldugu gériilmiistiir. Bu degere
gore, ogretmenlerin ozerklik algisinin yaklagik %2’sinin alan degiskenine bagl oldugu sdylenebilir.
Bagimsiz degiskenin bagimh degiskenler lizerindeki farkliik durumunu incelemek amaciyla analizin bir
sonraki asamasina gegilmistir.

Tablo 8.

Ogretmenlerin Ozerklik Algisinin Alan Tiiriine Gére Farkhilasma Durumuna fliskin MANOVA Testi Dederleri
Ba%',mh Alan Tiirii n X ss sd F K'S;m
Degisken n

Sayisal Alanlar 60 3.55 42
Sinifta Sozel Alanlar 109 3.51 .43
Azerklik Mesleki Alanlar 38 3.35 46 3-230 2.88 .03* .03
Sanat ve Spor Alanlari 23 3.66 .29
Sayisal Alanlar 60 3.08 .67
Sozel Alanlar 109 2.89 77
Okulda .
- . Mesleki Alanlar 38 2.78 .63 3-230 1.84 .14
Ozerklik
Sanat ve Spor Alanlari 23 3.07 .65
Sayisal Alanlar 60 3.05 .67
Mesleki Sozel Alanlar 109 3.19 .70
Azerklik Mesleki Alanlar 38 3.13 .69 3-230 1.17 .32
Sanat ve Spor Alanlari 23 3.34 .66
*p< .05

Ogretmenlerin sinifta 6zerklik algisinda (Fz-230= 2.88, p< .05, kismi n?=.03), alan tiiriine gére anlamli
farkhhk vardir. Buna karsin 6gretmenlerin okulda 6zerklik algisinda (F(3-230= 1.84, p> .05) ve mesleki
ozerklik algisinda (F3-230=1.17, p>.05), alan tlrlne gore anlamli farklilik yoktur. S6zi edilen sinifta 6zerklik
degiskeninin farkliliginin etki buyikligi incelendiginde kismi eta kare (n?) degerinin .03 oldugu
gorulmistir. Bu degere gore, sinifta 6zerklik degiskeninin yaklasik %3’tGnin alan degiskenine bagh oldugu
soylenebilir. Yapilan MANOVA testi sonucunda ortaya gikan sinifta 6zerklik degiskenindeki farkhhgin hangi
alan tirleri arasinda oldugunu belirlemek amaciyla ¢oklu karsilastirma testlerinden biri olan Bonferroni
testi yapilmistir.

Tablo 9.
Ogretmenlerin Sinifta Ozerklik Algisinin Alan Tiiriine Gére Farklihdina iliskin Bonferroni Testi Dederleri

E:gi:::en Alan (1) Alan (J) Gr::rlzr(l,:r)am Std. Hata p
Sozel Alanlar .04 .06 1.00

Sayisal Alanlar Mesleki Alanlar .19 .08 .15
Sinifta Sanat ve Spor Alanlari -.10 .10 1.00
Ozerklik Sayisal Alanlar -.04 .06 1.00
Sozel Alanlar Mesleki Alanlar .15 .08 .29

Sanat ve Spor Alanlari -.14 .09 .76
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Sayisal Alanlar -.19 .08 .15
Mesleki Alanlar ~ Sozel Alanlar -.15 .08 .29

Sanat ve Spor Alanlari -.30 A1 .04%*

Sayisal Alanlar .10 .10 1.00
Sanat ve Spor .

Sozel Alanlar .14 .09 .76
Alanlari .

Mesleki Alanlar .30 A1 .04*

*p<.05

Ogretmenlerin sinifta 6zerklik algisinin alan tiiriine gére farklilasma durumunun 6gretmenlerin
mesleki alanlari (p< .05) ile sanat ve spor alanlari (p< .05) arasinda oldugu gorilmistir.

Tartisma ve Sonug¢

Arastirmanin birinci arastirma sorusuna gore Ogretmenlerin sinifta, okulda ve mesleki gelisim
faaliyetlerinde karar alirken yetki ve 6zglirlige sahip olmasi ile 6grencilerin donem sonu basari puanlari
arasinda iliski oldugu sonucuna ulasiimistir. Buradan hareketle yapilan alanyazin taramasi sonucunda bu
iliskiye yonelik ¢cok az arastirmaya rastlanmistir. Bu arastirmanin sonucunu destekleyen 2009 PISA’ya
katilan dlkelerin verilerinin incelendigi bir calismada, 6gretmen oOzerkligi ile 6grenci basarisi arasinda
pozitif ve anlamli bir iliski oldugu sonucuna ulasiimistir (Ayral vd., 2014). Benzer bigimde lwata’nin (2013)
arastirmasinda, 6gretmenlerin 6zerk davraniglarinin 3., 4. ve 5. sinif 6grencilerinin yaraticiliginin
%22.9’unu agikladigi goérilmustir. Bunun yani sira 2015 PISA sonuglarina gore 6gretim programi izerinde
ozerklige sahip 6gretmenlerin bulundugu (lkelerde 6grencilerin fen basarisinin daha yiksek oldugu
gorulmuistir. Diger bir deyisle, 6gretmenin 6gretme slrecini ve ders icerigini farkli becerilere sahip
dgrencilere gére uyarlamasi dgrenci basarisini etkilemektedir (Ekonomik Kalkinma ve is Birligi Orgiiti
[OECD], 2016). Ote yandan bu sonuglar ile gelisen bir arastirmada ise égretmenlerin 6zerklik algisinin 8.
sinif 6grencilerinin fen basarisini anlamli bir sekilde yordamadigi sonucuna ulasiimistir (Gurganious, 2017).
Yukarida sunulan arastirma sonuglari incelendiginde, 6gretmen 6zerkligi ile 6grenci basarisi degiskenlerini
ele alan arastirmalarda birbirinden farkli sonuglara ulasiimistir. Bu sonuglardan bazilari arastirmanin
sonucunu desteklerken bazilarinin ise desteklemedigi gérilmektedir.

Arastirmanin birinci arastirma sorusunun diger sonucuna gore 6gretmenlerin sinifta, okulda ve mesleki
gelisim faaliyetlerinde karar alirken yetki ve 6zgilrlige sahip olmasi, 6grencilerin dénem sonu basari
puanindaki degisimi gorece dusik acgiklamistir. Bu sonuca ek olarak, 6gretmenlerin sinifta ve mesleki
gelisim faaliyetlerinde karar alirken yetki ve 6zglirlige sahip olmasinin 6grencilerin donem sonu basari
puanini agiklamadigi (yordamadigi) sonucuna ulasiimistir. Bu sonucu etkileyen sebepler, 6grencinin sosyo-
ekonomik durumu, aile yapisi, gevresel faktérler, salgin vb. gibi dis etkenler olabilir. Ozellikle Covid-19
salgini sebebiyle 6grencilerin okullarindan ve sinif ortamindan uzak kalmasi, 6gretmenleriyle
etkilesimlerini azaltmis olabilir. Bunun yani sira 6gretmenlerin de salgin siirecinde 6gretim programini
farkli bir 6grenme ortamina uyarlamak zorunda kalmalari ve 6grencileriyle uzaktan iletisim kurmalari,
o6gretim slrecinin etkililigini zayiflatmis olabilir. Nitekim Sunar’a (2021) gére 6gretmenlerin salgin
slirecinde degisen kararlara uyum saglama, zorluklarla basa ¢ikma, siireci planlama, 6grencilerin 6grenme
eksikliklerini giderme ve onlara ulasma konusunda gilicliklerle ve zorluklarla karsi karsiya kaldiklari
belirtmistir. Ayrica bu slrecte 6gretmenler 6grencilerle iletisimde yetersizlik (Cakin & Kilekgi-Akyavuz,
2020), teknik alt yapi eksikligi ve 6lgme ve degerlendirmede sorunlar (Balaman & Hanbay-Tiryaki, 2021)
yasadiklarini belirtmislerdir. Bu baglamda Covid-19 salgini slirecinde yasanan bu tiir problemlerin
arastirmanin sonuglarini etkilemis olabilecegi soylenebilir. Arastirmanin diger bir sonucuna goére
6gretmenlerin okulda yuritilen toplanti, kurul ve 6grencinin sube degisikligi gibi kararlarinda ¢gekinmeden
gorislerini paylagsmalari ve karar alma siirecine katilmalarinin, 6grencilerin dénem sonu basari puanini
acikladig (yordadigl) sonucuna ulasilmistir. Ayral ve digerlerinin (2014) 2009 PISA’ya katilan (lkelerde,
ogretmenlerin okulla ilgili disiplin ve degerlendirme politikalarina katilmalari ile 6grenci basarisi arasinda
pozitif yonde orta diizeyde ve anlaml bulunan iligki, bu arastirmanin sonucunu desteklemektedir. Nitekim
Kirkgt (2019), 6grencinin basarisinin olusmasinda okuldaki her bir paydasin belli oranda etkisinin
olabilecegini belirtmistir. Ornegin Min (2017) okul ydnetimi ve meslektaslari tarafindan desteklenen
o6gretmenlerin, bireysel olarak 6z yeterlik inanclari besledikleri ve 6gretim programini zenginlestirmek icin
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dzerk davranislar sergileme egiliminde olduklari sonucuna ulagmistir. Ogretmenden giic alan ve
O0gretmene 6zglr bir hareket alani taniyan okullardaki 6gretmenlerin, mudir odakh merkeziyetgi bir
yapiya sahip okullardaki 6gretmenlere gore 6gretim programi 6zerkliklerinin daha yiksek dizeyde oldugu
gorulmistir (Wright, 2018). Benzer bigimde bir diger arastirmada ise 6gretmenin okul yonetimiyle ilgili
kararlarda etkin bir katilimci olmasinin, yapisal ve psikolojik olarak gii¢lendirilmesinin ve destekleyici bir
ortamin saglanmasinin 6gretmen 6zerkligini artirdigi sonucuna ulasilmistir (Yorulmaz vd., 2018). Bu
baglamda demokratik bir ¢alisma ortamina sahip okullarin 6gretmen &zerkligini gelistirerek 6grenci
basarisi ile ilgili kararlarda 6gretmenlerin fikir ve goruslerini dikkate aldigi gériilmektedir (Lepine, 2007).
Oyle ki 6zerklik, etkilesim ve 6zgir katim alaninin oldugu giivene dayali bir ortamda gelismektedir
(Koehler, 1990). Dolayisiyla 6gretmene okulda katihmci ve destekleyici bir ¢alisma ortami sunularak
okulda 6zerklik saglanmasi durumunun, 6grencinin 6grenme performansini ve basarisini olumlu yonde
etkileyebilecegi sdylenebilir.

Arastirmanin ikinci arastirma sorusuna gore, 6gretmenlerin okulda karar alirken yetki ve 6zgurliik
alanina sahip olmalari 6gretmenlerin gorev yaptigi okul tirine gore farklilasmaktadir. Buna karsin, sinifta
ve mesleki gelisim faaliyetlerinde karar alirken yetki ve 6zgtirlik alanina sahip olmalari, okul tiriine gére
farklilagmadigi sonucuna ulagilmistir. Bu arastirma sonucuna iliskin alanyazinda érneklem veya galisma
grubu ortadgretim 6gretmenlerinden olusan ve okul tiiri degiskenini inceleyen sadece (¢ arastirmaya
rastlanmistir. Ornegin Sentiirken’iin (2018) arastirmasinda, okul tiirii degiskenine gére &gretmenlerin
o6gretme sireci 6zerkligi ve mesleki gelisim 6zerkliginde anlamli farklilik varken 6gretim programi 6zerkligi
ve mesleki iletisim 6zerkliginde anlaml farklilik olmadigi sonucuna ulasmistir. Bunun yani sira Canbolat da
(2020), okul turh degiskenine gbre o6gretmen Ozerkligi tlrlerine gore benimseme ve uygulama
boyutlarinda farkli sonuglara ulasmistir. Benzer bigcimde diger bir arastirmada ise Orgiitsel Saghk
Anketi’'nin 6zerklik boyutuna gore ortadgretim 6gretmenlerinin sahip olduklari 6zerklik algilarinin okul
tira degiskeni bakimindan anlamh farkhhgin olmadigi tespit edilmistir (Uras, 2000). Yukarida sunulan
alanyazindaki benzer ve farkli arastirmalarin sonugclari incelendiginde, 6gretmenlerin 6zerklik algilarinin
okul turine gore farklilasma durumunun 6gretmenlerin sahip olduklari 6zerklik tirlerine gore degistigi
goriilmektedir.

Arastirmanin ikinci arastirma sorusunun ulastigl sonug, degiskenlere goére incelenecek olursa
ogretmenlerin okulda karar alirken yetki ve 6zgirliik alanina sahip olmalari gérev yaptiklari okul tiriine
gore farkhlagsmasinin sebebi, ortadgretim kademesinde yer alan her okulun galisma ortaminin birbirinden
farkli olmasi olabilir. Oyle ki her okul kendine 6zgii bir atmosfere sahiptir. Bireylerin géris ve fikirlerini
ozgilir bir sekilde paylasabildigi, katiimci ve destekleyici bir okul atmosferi 6gretmen o6zerkligini de
etkileyebilir. Dolayisiyla 6gretmen givene dayali ve huzurlu bir calisma ortaminda gergeklestirilen
toplanti, kurul ve etkinliklerde ¢cekinmeden gorislerini paylasarak 6zerk davranislar sergilerken sinirlayici
ve zorlayici bir okul ortaminda karar alma siirecine katilamayabilir. Dolayisiyla ortaégretim kademesinde
yer alan okul tiirleri de bu acidan farklilasiyor olabilir. Ote yandan arastirmada égretmenlerin sinifta ve
mesleki gelisim faaliyetlerinde karar alirken yetki ve 6zgirlige sahip olmalarinin, okul tiriine gore
farklilasmadigi sonucuna da ulasiimistir. Oyle ki Yavuz’a (2016) gore Tiirkiye’de MEB tarafindan belirlenen
cerceve Ogretim programi uygulanmakta ve egitimle ilgili tGm kararlar merkezden alinmaktadir.
Dolayisiyla bu durum 6gretmenlere, 6gretim siirecini ve sinif ortamini farklilastiracak bir olanak sunma
konusunda sinirli bir yapiya sahiptir (Sunar, 2018). Ote yandan &gretmenler gecmiste yiiz yiize, belli bir
mekan ve zamanda katildiklari mesleki egitimlere Covid-19 salgini sebebiyle zaman ve mekan sinirlamasi
olmaksizin katilabilme olanagi elde etmislerdir. Bu durum, 6gretmenlerin mesleki 6zerkliklerini kullanarak
istedikleri kurs, seminer ve etkinliklere katilabilmelerini saglamis olabilir.

Ogretmenlerin okulda karar alirken yetki ve &zgiirliik alanina sahip olmalarinin, okul tiiriine gére
farkinin hangi okul tirleri arasinda olduguna iliskin yapilan ¢oklu karsilastirmalar sonucunda, bu farkin
mesleki ve teknik anadolu lisesi ile fen lisesi, anadolu imam hatip lisesi ile fen lisesi ve anadolu lisesi ile fen
lisesi okullari arasinda oldugu gorilmustir. Belirtilen ikili karsilastirmalarda fen lisesinin 6ne ¢iktig
gorilmektedir. Bu sonucu bazi sebepler etkilemis olabilir. Ornegin, fen liselerinde var olan ¢alisma ortami
o6gretmenlerin kararlara katilimini destekleyen, demokratik ve destekleyici bir yapiya sahip olabilir. Bu
gorusl arastirmacilarin  veri toplama silirecinde fen liselerine gergeklestirdigi ziyaretler de
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desteklemektedir. Arastirmacilar bu ziyaretlerde yoneticilerin 6gretmene yonelik olumlu tutumlar
sergilediklerini, okul igi ve okul disi etkinliklerde 6gretmenleri desteklediklerini gézlemlemistir. Ayrica
MEB’in (2010) Millt Egitim Bakanligina Bagli Fen Liseleri ve Sosyal Bilimler Liselerinin Ogretmenleri ile
Giizel Sanatlar ve Spor Liselerinin Beden Egitimi, Miizik ve Gorsel Sanatlar/Resim Ogretmenlerinin Segimi
ve Atamalarina Dair Yonetmeligi'ne gore fen lisesinde gorev yapacak 6gretmenlerin mesleki deneyim ve
se¢me sinavi gibi Olgitlere gore secilmesi, bu okullardaki 6gretmenlerin belli niteliklere sahip olmalarini
gerekli kilmaktadir. Bu bakimdan fen lisesinde gérev yapan 6gretmenlerin belli niteliklere sahip olmasi,
ozerkliklerini destekliyor olabilir. Sentiirken (2018) de benzer bigcimde okul tirleri arasindaki farkta fen
lisesinin 6ne ¢iktigl sonucuna ulagmistir.

Arastirmanin Uglincli arastirma sorusuna gore 6gretmenlerin sinifta, okulda ve mesleki gelisim
faaliyetlerinde karar alirken yetki ve o6zgilirlige sahip olmalari, alan tlrline gore farklilasmaktadir.
Alanyazin incelendiginde Canbolat’in (2020) arastirmasinda 6gretmenlerin 6zerklik algisinin alan tirline
gore farklilastigl sonucuna ulasilmistir. Benzer bicimde diger bir arastirmada ise 6gretmenlerin 6zerklik
algisinin alan tirt degiskenine gore anlamh farklihk gosterdigi sonucuna ulasiimistir (Sentiirken, 2018).
Uglincii arastirma sorusunun ulastigi sonug, degiskenlere gére incelenecek olursa dgretmenlerin sinifta
karar alirken yetki ve o6zgiirlige sahip olmalari, alan tiriine gore farklilasmaktadir. Buna karsin,
O0gretmenlerin okulda ve mesleki gelisim faaliyetlerinde karar alirken yetki ve 6zgiirlige sahip olmalarinin,
alan tirtine gore farklilasmadigl sonucuna ulasilmistir. Her ne kadar Tiirkiye’de merkezden belirlenen bir
o6gretim programi uygulamasi var olsa da 6gretmenlerin 6grencilerin ilgi ve ihtiyacglarina gére sinif
diizeninde, icerikte ve Ogretme slrecinde diizenleme yapabildikleri sdylenebilir. Ayrica her alan
o6gretmeninin 6gretecegi icerigin birbirinden farkh olmasinin da 6gretme sirecini farkllastirdigi ve 6zerk
davranislarda bulunmalarini  sagladigi  séylenebilir. Ogretmenlerin okulda ve mesleki gelisim
faaliyetlerinde karar alirken yetki ve 6zgirlige sahip olmalarinin, alan tiiriine gére farklilasmamasinin
sebebi ise farkl alanlardaki 6gretmenlerin okul kararlarina katilma konusunda ve mesleki gelisim
tercihlerinde Covid-19 salgini nedeniyle esit derecede erisime ve se¢gme hakkina sahip olmalari olabilir.
Bulunan sonug alanyazindaki sonucu da desteklemektedir. Sentiirken (2018) de arastirmasinda, alan
tlrtine gore 6gretmenlerin 6gretim programi 6zerkliginde ve 6gretme sireci 6zerkliginde farkhlik varken
mesleki iletisim 6zerkligi ve mesleki gelisim 6zerkligi bakimindan farklilik olmadigi sonucuna ulagsmistir.

Ogretmenlerin alan farklihginin hangi alan tirleri arasinda oldugu incelendiginde mesleki alanlar ile
sanat ve spor alanlari arasinda oldugu gortlmastiir. Bunun sebebi sozii edilen alanlarin ders igeriklerinin
merkezi sinavlarda soru olarak yer almamasinin bu alanlardaki 6gretmenlerin sinif igindeki mesleki
faaliyetlerini kendi tercihlerine goére dizenleyebilmeleri ve 6gretim programini esnek bir sekilde
zenginlestirebilmeleri olabilir. Diger bir deyisle bu alanlardaki 6gretmenler derste kullanacaklari 6gretim
stratejisine, yontemine, teknigine, icerigi 6gretme sirasina ve degerlendirme araglarinin secimine iliskin
karar alirken diger alanlara gore daha fazla 6zgirlige sahip olabilirler. Canbolat (2020) da yaptig
arastirmada alan ogretmenlerinin merkezi sinavlar sebebiyle hareket alanlarinin sinirlandigina ve bu
sinavlarin baski unsuru olusturduguna iliskin sonuglara ulasmistir. S6zii edilen arastirmada, mizik ve
gorsel sanatlar alanlarindaki 6gretmenlerin 6gretme siireci 6zerkligini uygulanabilir diizeyde bulduklari
sonucuna ulasilmistir. Buna iliskin 6gretmenlerle yaptigi goriismelerde bu alanlardaki 6gretmenler,
sanatin dogasi geregi ancak bir 6zglrlik alani icerisinde ortaya ¢ikabilecegini ve sanatin 6znel bir yapiya
sahip oldugunu vurgulamislardir.

Oneriler

Arastirmada ulasilan sonuglar 1siginda arastirmacilar i¢in sunulabilecek 6neriler su sekilde belirtilebilir:
Ozel ve devlet okullarinda gdrev yapan dgretmenlerin dzerklik algilarinin farkli kademelerinde ve farkli
sinif seviyelerinde 6grenim goren 6grencilerin donem sonu basari puanini yordama durumuna iliskin
arastirmalar yapilabilir. Ayrica bu yordama durumunun sireg icindeki egilimini incelemek amaciyla
boylamsal ¢alismalar uygulanabilir. Buna ek olarak, 6zel ve devlet okullarinin farkl kademelerinde gérev
yapan 6gretmenlerin 6zerklik algilari arastirilarak farkli sosyoekonomik diizeylerde yer alan farkli okul
turlerine gore farklilasma durumu incelenebilir. Son olarak ise farkh sinifsal diizeylerde ¢alisan (lcretli,
kadrolu vb.), farkl egitim kademelerinde ve farkh alanlarda gérev yapan 6gretmenlerin 6zerklik algilarinin
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alan tiriine gore farklilasma durumu incelenebilir. Arastirmanin Turkiye’de ve yurt disinda 6gretmen
ozerkligi ile ilgili yurutiilecek aragtirmalara 6rnek olusturmasi beklenmektedir.

Arastirmada ulasilan sonuglar 1s18inda uygulayicilar igin sunulabilecek 6neriler su sekilde belirtilebilir:
Okul paydaslarinin destegiyle 6gretmenlerin 6zerklik algilari olumlu yonde desteklenerek 6grenci ile
etkilesimlerinde kullanmalari saglanabilir. Ayrica 6gretmenler igin okuldaki tim paydaslar tarafindan
giivene dayal paylasimci bir karar alma mekanizmasi olusturulabilir. Ogretmenlerin gerek 6gretimle ilgili
kararlarda gerekse yonetimle ilgili kararlarda s6z hakkina sahip oldugu ve uygulamaya aktarabildikleri ve
meslektaslariyla paylasim yapabilecekleri demokratik bir okul kiltiiri olusturulabilir. Bunun yani sira
arastirma bulgularinin 6gretmenlere, gorev alanlarinda kendilerine taninan yetkilerinin ve 6zgtrliklerinin
farkinda olmalarina, onlara taninan o6zerklik araciigiyla mesleki kimliklerini olusturabilmelerine ve
demokratik bir egitim gerceklestirebilmelerine yardimci olacagi umulmaktadir. Bu baglamda
ogretmenlerin 6gretmen o6zerkliginin anlamini kavrayabilmeleri ve siniflarinda uygulama becerileri
gelistirebilmeleri olanagi elde edebilmeleri beklenebilir. Program gelistirme uzmanlarina ise sinif ve okul
ortamlarinda 6zerk alanlar yaratan 6gretim programlarinin gelistirilmesi asamasinda veri sunabilecegi
distintlmektedir. Bununla birlikte politika yapicilara ve 6gretmen yetistiren kurumlardaki egitimcilere,
O0gretmen egitiminde 6gretmen oOzerkligi hususunda nelere dikkat edilmesi gerektigine yonelik bilgi
verebilecegi disuniilmektedir. Nitekim egitim fakultelerinin lisans programlarinda o6zerklige vurgu
yapilmasi ve kavramin igeriginin islevsel uygulamalarla 6gretmen adaylarina kazandirilmasi 6nemlidir. Bu
durumun o6gretmenlerin 6z givenli bir sekilde 6gretme siireclerini dizenleyebilen 6gretmenlerin
yetistirilmesine ve onlarin da benzer 6zgirlik alanini kullanan 6grencileri yetistirmelerine olanak
taniyabilecegi soylenebilir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuglardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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