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7. Sinif Tiirkce Ders Kitaplarindaki Anlatim Bozuklugu
Etkinlikleri Uzerine Bir Degerlendirme

An Evaluation of Ambiguity Activities in 7th Grade Turkish
Textbooks

Mehmet Cengiz CAKMAK!
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Anlatim bozuklugu, bir cilimlenin bagdasikhiga (anlama) ve baglasikliga (dil bilgisine) aykirilik
gostermesidir. ifade edilmek istenen niyetin karsiya dogru aktarilabilmesi icin anlaimin agik, yalin,
diizgiin, anlamsal biitiinliige sahip nitelikte olmas1 gerekir. Anlatim bozukluklarinin 6gretimi ortaokul
kademesinde 7. ve 8. smif diizeyinde gergeklestirilmektedir. Anlama dayali anlatim bozukluklar1 7. sinif,
dil bilgisine dayali anlatim bozukluklar1 ise 8. simif kazanimlar icinde yer almaktadir. Ote yandan
2006’dan giiniimiize kullanilan tiim Tirkce o©gretim programlarinin genel ve 06zel amaclar
incelendiginde tiim programlarda -hemen hemen benzer ifadelerle- elestirel diisiinebilen, mantik
yuriitebilen, ¢ikarim yapabilen bireylerin yetistirilmesinin amaglandig1 goriilmektedir.

Calismada nitel arastirma modeli kullanilmis, veriler ise dokiiman incelemesi yontemiyle elde edilmistir.
Calismada dil bilgisi 6gretimi konularindan olan anlama dayali anlatim bozukluklarinin programda ve
ders kitaplarinda nasil ele alindig1 incelenmistir. Incelenen kitaplar, 2018-2019 ile 2021-2022 egitim-
o0gretim yillar1 arasinda Gaziantep’te okutulan iki 7. smif Tirkce ders kitabidir. Bu kitaplarin
secilmesinin nedeni, ilgili kitaplarin 2018 tarihli son 6gretim programinin kullanima girdigi egitim-
O0gretim yilindan itibaren olusturulan son/giincel ders kitaplar1 olmalaridir. Arastirmada daha ¢ok
anlatim bozuklugu tasiyan climlelerin nasil diizeltilebilecegine dair ders kitaplarinda verilen 6rnek
ciimleler iizerinde durulmustur. Bunlar disinda kalan diger ciimlelerin de nasil diizeltilebilecegine dair
olasiliklar ifade edilmistir. Anlama dayali anlatim bozukluklarim1 igeren etkinliklerin 6gretim
programinda yer verilen amaglari destekler nitelikte olup olmadig1 irdelenmistir.

Arastirma sonuglarina gore, incelenen ders kitaplarinda anlatim bozuklugu tasiyan ciimlelerin tespitine
ve diizeltilmesine dair tek yonli bir bakis agisinin hakim oldugu gorilmektedir. Ders kitaplarinda sanki
sorularin tek bir dogru cevabir varmis veya anlatimi bozuk olan ciimle sadece tek sekilde
diizeltilebilirmis gibi bir kabul s6z konusudur. Bu bakis agsiyla olusturulan ders kitaplarinin programda
belirtilen 6zel hedeflere ulasiimasina katki sunmasi miimkiin gériinmemektedir.

Anahtar kelimeler: Dil bilgisi, anlama dayali anlatim bozukluklari, Tiirkce 6gretim programi, Tiirkce ders
kitabi

Abstract

Ambiguity is the violation of coherence (understanding) and cohesion (grammar) of a sentence. In order
for the intention to be expressed to be conveyed correctly, the expression must be clear, absolute,
systematical and have a semantic integrity. The teaching of ambiguity is carried out at the 7th and 8th
grades at the secondary school level. Ambiguity based on meaning are included in the 7th grade, and
ambiguity based on grammar are included in the 8th grade learning outcomes. On the other hand, when
the general and specific aims of all Turkish teaching programs used since 2006 are examined, it is seen
that in all programs -with almost similar expressions- it is aimed to raise individuals who can think
critically, reason and make inferences.

Qualitative research model was used in the study, and the data were obtained by document analysis
method. In the study, it has been examined how the grammar teaching issues, which are based on
meaning, are handled in the curriculum and textbooks. The examined books are two 7th grade Turkish
textbooks taught in Gaziantep between 2018-2019 and 2021-2022 academic years. The reason for
choosing these books is that they are the last/current textbooks created since the academic year in
which the last education program of 2018 was put into use. In the research, it was focused on the
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example sentences given in the textbooks on how to correct the sentences with grammatical errors.
Possibilities of how to correct other sentences other than these have been expressed. It has been
examined whether the activities containing ambiguities based on semantic support the aims included in
the curriculum.

According to the results of the research, it is seen that there is a one-way point of view regarding the
detection and correction of the sentences with ambiguities in the examined textbooks. In the textbooks,
there is an assumption that there is only one correct answer to the questions or that the sentence with
ambiguity can only be corrected in one way. It does not seem possible for the text books created with
this point of view to contribute to the achievement of the specific goals specified in the program.

Keywords: Grammar, ambiguities based on semantic, Turkish curriculum, Turkish textbook

GIRIS

lletisim, dilin anlama ve anlatma becerilerine dayanan bir siirectir. Konusma ve yazma
becerileri iletisimin anlatma boyutunu olusturur. Anlatim; bir duyguyu, bir disiinceyi
aktarmak tizere dil dgeleriyle olusturulan bir biitlinliik olarak tanimlanir (Hengirmen, 1999, s.
33). Anlatim; sozli iletisimde konusmayi, yazili iletisimde yazmay: ifade eder. Anlatim
bozuklugu ise bir ciimlenin bagdasikliga (anlama) ve baglasikliga (dil bilgisine) aykirilik
gostermesidir. Iletisimin sorunsuz gerceklesmesi icin anlatimin net bir anlam icermesi ve bu
anlamin da herkes tarafindan aym sekilde anlasilmasi gerekmektedir. lyi bir anlatim icin
dogruluk, aciklik, duruluk, yalinlik gibi birtakim 6zellikler gerekir. “Dogruluk, ciimlenin dil
bilgisi kurallarina ve anlam 6zelliklerine gore eksiklik tasimamasidir. Agiklik, s6ziin anlamca
acik olmasidir. Ciimleyi okuyan ya da dinleyenin ondan tek anlam ¢ikarmasidir. Duruluk,
climlede gereksiz sozciik kullanmamaktir. Yalinlik, anlatimi stisten ve gereksiz ayrintilardan
arindirmaktir.” (Kavcar, Oguzkan, Aksoy 2002, s. 28). Akbas’a gore (2011, s. 293) anlatim;
aciklik, duruluk ilkelerine uymalidir ve anlatim bozukluklarinin biiytik bir cogunlugu da bu
ilkelere aykiriliktan kaynaklanmaktadir. Demir’e gore ise (2013, s. 632) dogru ve iyi anlatimi
engelleyen, anlatimin bozuk olmasina neden olan etmenlere anlatim bozukluklari denir.

2006 yilindan giiniimiize kadar kullanilan tim Tiirk¢e 6gretim programlar: incelendiginde
programlarin temelde sarmal bir yaklasimla olusturuldugu buna karsin dil bilgisi 6gretiminin
dogrusal bir yaklasimla ele alindig1 gorilmektedir. Anlatim bozukluklar1 konusu, 2006’daki
Tiirkce Dersi Ogretim Programi’'ndan 2018 Tiirkce Dersi Ogretim Programi’na kadar yalnizca
8. sinif kazanimlari arasinda bulunmaktaydi. Son 6gretim programinda “anlama dayali anlatim
bozukluklar1” ve “yapiya dayali anlatim bozukluklar1” seklinde ikiye ayrilan konu basligy;
anlama dayali anlatim bozukluklar1 adiyla 7. sinif kazanimlarina dahil edilmis, yapiya dayali
anlatim bozukluklari adiyla da 8. sinif kazanimlari iginde yer almistir.

2021-2022 egitim-6gretim yih itibariyla kullanimda olan 2018 Tiirkge Dersi Ogretim
Programi’'nda yer alan anlatim bozuklugu kazanimlari ve bu kazamimlarin ortaokul
kademesindeki siniflara dagilimlari su sekildedir:

7. smif: T.7.3.13. Anlatim bozukluklarini tespit eder. (Anlam yoniinden anlatim bozukluklari
tizerinde durulur.)

8. sif: T.8.3.8. Metindeki anlatim bozukluklarini belirler. (Dil bilgisi yoniinden anlatim
bozukluklari tizerinde durulur.)

Anlatim bozuklugu, ¢ok kapsamli bir konudur ¢ilinkii konusulan dilin biitiin dilbilgisi,
yazma/kompozisyon bilgisi ve anlambilgisi konularini igerir (ileri, 2010, s. 565). Bu konu, daha
onceki dil bilgisi kazanimlarinin iizerine kurulmus oldugu i¢in ortaokul kademesinin son sinifi
olan 8. sinif seviyesinin son dil bilgisi konusu olarak karsimiza ¢cikmaktadir.

Ote yandan 2018 Tiirkce Dersi Ogretim Programi'nda “Milll Egitim Bakanlig Ogretim
Programlar1” bashgi altinda “Bilim ve teknolojide yasanan hizli degisim, bireyin ve toplumun
degisen ihtiyaclari, 6grenme Ogretme teori ve yaklasimlarindaki yenilik ve gelismeler
bireylerden beklenen rolleri de dogrudan etkilemistir. Bu degisim bilgiyi lireten, hayatta
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islevsel olarak kullanabilen, problem c¢ozebilen, elestirel diisiinen, girisimci, kararli, iletisim
becerilerine sahip, empati yapabilen, topluma ve kiiltiire katki saglayan vb. niteliklerdeki bir
bireyi tanimlamaktadir.” (MEB, 2019, s. 3) ifadelerine yer verilmistir. Yine ayni programda
“Tiirkge Dersinin Ozel Amaclar1” bashg altinda da “Tiirkce Dersi Ogretim Programi,
ogrencilerin hayat boyu kullanabilecekleri dinleme/izleme, konusma, okuma ve yazma ile ilgili
dil becerilerini ve zihinsel becerileri kazanmalari, bu becerileri kullanarak kendilerini bireysel
ve sosyal yonden gelistirmeleri, etkili iletisim kurmalari, Tiirkce sevgisiyle, istek duyarak
okuma ve yazma aliskanligi edinmelerini saglayacak sekilde bilgi, beceri ve degerleri iceren bir
biitiinlik icinde yapilandirilmistir.” (MEB, 2019, s. 8) ifadelerine yer verilmistir. Goriilmektedir
ki program; analiz-sentez yapma becerileri gelismis, elestirel diistinebilen, mantik yiiriitebilen,
¢ikarim yapabilen, ¢ok yonlii distinebilen, salt bilgi ezberlemeyen dolayisiyla da herhangi bir
konuda tek bir noktaya odaklanmaktan ziyade birden fazla ihtimali g6z 6niinde bulunduran ve
bu 6zellikleri hayat becerilerine tasiyabilen bireylerin yetistirilmesini amaclamaktadir.

2018 tarihli Tiirkge Ogretim programinda diger programlardan farkl olarak sekiz adet
yetkinlikten olusan “Tiirkiye Yeterlilikler Cercevesi” yer almistir. Bu c¢ergevede yer alan
yetkinliklerden biri de “Ana Dilde iletisim” adin1 tasimaktadir. Bu yetkinlik alan1 “Kavram,
diisiince, goriis, duygu ve olgular1 hem sozlii hem de yazili olarak ifade etme ve yorumlama
(dinleme, konusma, okuma ve yazma); egitim ve 68retim, is yeri, ev ve eglence gibi her tiirli
sosyal ve kiltlirel baglamda uygun ve yaratici bir sekilde dilsel etkilesimde bulunmaktir.”
(MEB, 2019, s. 4) seklinde ifade edilmistir. Bu yetkinlik alaninin hayata ge¢mesi icin tiim
konularin uygun bicimde ele alinmasi gerekmektedir. Dil bilgisi 6gretiminin soyutluktan
kurtarilip islevsel hale getirilmesi alanyazinda sik¢a dile getirilen bir durumdur. Bu nedenle
tlim dil bilgisi konular1 gibi anlatim bozukluklarinin da uygulamadaki 6gretim programinda
ifade edilen yetkinliklere ulasilmasina ve hedeflenen bireylerin yetismesine katki sunar
bicimde ele alinip 6gretilmesi beklenmektedir.

Anlama dayali anlatim bozukluklari, icerikleri itibariyla dil bilgisi konulari icinde salt bilgiden
en uzak, anlam konularina da en yakin konu bashgi olarak nitelendirilebilir. Oyle ki daha
oncesinde 6grencilerde konuyla alakali teorik bilgi kazanimi s6z konusu olmasa da sezgisel dil
bilgisi sayesinde 6grencilerin anlama dayali anlatim bozukluklarindan bazilarini belirlemeleri
ve bunlar1 diizeltmeleri s6z konusu olabilir. Elbette ki programin hedefledigi 6grenci profilini
tasiyan 6grenciler i¢in bu anlatim bozukluklarini belirlemek ve diizeltmek, cok daha kolay bir
istir. Ancak unutulmamalidir ki programin hedefledigi iist diizey diisiinme ve yorumlama
becerilerine sahip bireylerin yetismesi i¢cin de bu gibi konu basliklarindan etkin bigcimde
yararlanmak gerekir. Bu da ilgili konunun ders kitaplarinda dogru sekilde ele alinmasi ve
0grenme ve 6gretme siirecinde de 6gretmenlerin dogru rehberligiyle gerceklesebilir.

Arastirmanin Amaci

Bir alanyazin taramasi yapildiginda anlatim bozukluklar1 konusunda yapilan bazi yiiksek lisans
tezleri ve makalelerle karsilasmak miimkiindiir. Ancak bu calismalarin ¢ok biiytik bir kismi
yazili anlatimlardaki anlatim bozukluklarini tespit etmeye yoneliktir. Bazi calismalarda ise
ders kitaplarinin dil ve anlatim ydniinden incelendigi gériilmektedir. Ancak bu incelemeler
ilgili kitaplarin tamamimi kapsayan calismalardir. Alanyazinda, Tiirkce ders kitaplarindaki
anlatim bozukluklari etkinliklerinin degerlendirildigi bir ¢alismaya rastlanilmamistir.

Bu calismanin amaci, Ogretimi 7. sinif seviyesinde yapilan anlama dayali anlatim
bozukluklarinin ders kitaplarinda hangi etkinliklerle ele alindigini incelemek, o6zellikle de
anlatim bozuklugu bulunan ciimlelerin ders kitab1 hazirlayicilar1 tarafindan 6rnek ctimlelerde
nasil diizeltildigini irdelemek ve ilgili etkinliklerde anlatim bozuklugu tasiyan ciimlelerin
diizeltilmesinde g6z ardi edilen diger olasiliklara dikkat ¢cekmektir.
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YONTEM

Nitel arastirma modelinin kullanildig1 bu ¢alismada veri toplama yontemi olarak dokiiman
incelemesi yontemi kullanilmistir. “Nitel arastirma, gozlem, gériisme ve dokiiman analizi gibi
nitel veri toplama yontemlerinin kullanildig, algilarin ve olaylarin dogal ortamda gergekgi ve
biitlinciil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma olarak
tanimlanmaktadir” (Yildirnm ve Simsek 2016, s. 41). Dokiiman incelemesi yontemi ise,
arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini
kapsar (Yildirim ve Simsek, 2016, s. 189). Bu arastirma kapsaminda, birincil veri kaynaklari
olarak MEB tarafindan basilmis ve ortaokul ile imam hatip ortaokulu kademesinin 7. simif
seviyesinde kullanilmais iki adet Tiirkce ders kitabi incelenmistir.

Veri Toplama Araclari

Calismada 2018 tarihli son 6gretim programinin kullanima girdigi 2018-2019 egitim-6gretim
yilindan 2021-2022 egitim-6gretim yilina degin Gaziantep’te okutulan iki adet 7. simif Tiirkce
ders kitabindaki “anlama dayali anlatim bozukluklan” ile ilgili etkinlikler incelenmistir. Bu
kitaplardan ilki 2020 Tarihli Ortaokul ve imam Hatip Ortaokulu 7. Simif Tiirkge Ders Kitab,
ikincisi ise 2021 Tarihli Ortaokul ve imam Hatip Ortaokulu 7. Sinif Tiirkce Ders Kitabr'dir.

BULGULAR
2020 Tarihli Ortaokul ve Imam Hatip Ortaokulu 7. Stnif Tiirkce Ders Kitabr’nin Incelemesi

2018-2019, 2019-2020 ve 2020-2021 egitim-0gretim yillarinda Gaziantep’te okutulan
Ortaokul ve imam Hatip Ortaokulu 7. Sinif Tiirkce Ders Kitabi’nda (MEB, 2020) anlama dayah
anlatim bozukluklariyla ilgili etkinlikler ile bunlarin bulundugu tema ve metin adlar1 Tablo
1’de verilmistir.

Tablo 1. 2020 Tarihli Ortaokul ve imam Hatip Ortaokulu 7. Sinif Tiirkce Ders Kitabr’daki
Anlatim Bozuklugu Calismalari

Tema Metin Etkinlik Numarasi

Okumak Deyince 6 ve 7. etkinlik

2 Divanu Lugati’t-Tirk’iin Bulunus Hikayesi 4, 5 ve 6. etkinlik

E

5

ﬁ Okumak Ayricaliktir, Herkes Okuyamaz 7 ve 8. etkinlik

E

3 ilk Cocukluk 6. etkinlik
Tema Sonu Degerlendirme Sorulari 7 ve 8. sorular

g flk Kar 7 ve 8. etkinlik

2

2

5o Tema Sonu Degerlendirme Sorulari 6.soru

o

a

“Okumak Deyince” Metnine Ait Orneklerin Incelenmesi

“Okuma Kiiltirii” adli temada bulunan “Okumak Deyince” adli metninin 6. ve 7. etkinliklerinde
(MEB, 2020, s. 169-170) anlatim bozukluklariyla ilgili calismalara yer verilmistir.

Gorsel 1'de goriilecegi tizere “Okumak Deyince” adli metnin 6. etkinliginde gereksiz sozciik ve
sozcik gruplarinin kullanimindan kaynaklanan anlatim bozukluklariyla ilgili ciimleler
verilmistir. Ilk ciimle 6rnek olarak kitap hazirlayicilar tarafindan yapilmistir.
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&. ETKINLIK: Asadidakl cimielerde gereksiz sézaik veya szcik gruplannin kullamimindan kaynoklanan
andatirn Bozukludu wardir. Ormakiald gibi bu sdacOkarin athni ciziniz.

. Hawa sicakhd sfinn athinda eksl on dereceymis.
-
) steameyerak de olza elimde olmadan ablarman kalbinl kirdirn.
. Bu yol yaya yirdyerak bitmez.
. Cekingen va utangac bir gencti salr.
. Acilisa gelan konuk ve misafifare ko yopild.

L
) Bu sorun karslikl konusarak chzllecek.

. Saninle birikte kitdphaneye galabdiinm.

. Bize mearameti de acirmay da annemiz &retti.

Gorsel 1. “Okumak Deyince” Adli Metnin 6. Etkinligi

Ornek olarak diizeltilen “Hava sicakhg sifirin altinda eksi on dereceymis.” ciimlesinde “eksi”
sozcligli ciimleden cikarilabilecegi gibi bu soézciik yerine “sifirin altinda” s6zciik grubu da
ciimleden ¢ikarilabilirdi. Ancak her iki durumda da ayni anlam ortaya ¢ikmaktadir ve bu da bu
arastirmanin asil dikkat ¢ekmek istedigi soruna uymamaktadir. Dolayisiyla bu etkinlikte yer
alan ciimleler inceleme dis1 birakilmistir. Ancak bu gibi etkinliklerin 6rnek ¢oziimlerinde,
kullanim1 gereksiz olan her iki sozciik veya sozcliik grubunun da kirmiziyla gosterilip
bunlardan birinin ciimleden ¢ikarilmasi gerektigini ve bunun da 6grencinin tercihine kaldigini
ifade etmek daha dogru bir yaklasim olacaktir.

Anlatim1 bozuk ctimle: “Hava sicakligi sifirin altinda eksi on dereceymis.”
Kitabin tercih ettigi diizeltme: “Hava sicakligi sifirin altinda on dereceymis.”
Alternatif diizeltme: “Hava sicakligi eksi on dereceymis.”

6. etkinlikteki diger climlelerden bazilari icin de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek icin bu 6rnekler inceleme dis1 birakilmistir.

Gorsel 2’de goriilecegi lizere “Okumak Deyince” adli metnin 7. etkinliginde soézciiklerin yanlis
anlamda kullanimlarindan kaynaklanan anlatim bozukluklariyla ilgili ciimleler verilmistir. ik
ornek ciimle kitap yazarlari tarafindan yapilmistir.
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7. EWKINLIK: Asogidaki cOmlelerde sdzcGdin yanks anlamda kullanimindan kaynaklanan anlatim
bozuklugu vardr. Sézctklerin alhini dmekteki gibi clzerek ligili kutucuga, dogru sézcugl yozinz.

lWQomhdokl bircok gdl kuraklik tehlikesi yasiyor. l kuruma
l Iki futbol takimi arasindaki ayncalik goktu. I
LProgtammlzo cok Uzgln bir haberle son verilyoruz. I

Fiyatiar pahali oldugundan sahslar durgun. ]]

lOrmondu yetisen karacam fidanini balkondakl saksiya ekemeyiz. I
Kk basvurusu formuna Sgretim durumumu yazmami istediler. 'I

kkYoénwr ylzinden toprakianmizin verimi arth. II
Finn sahipleri un (icretlerinin ylksekliginden yakmniyor.
. I

Timaklanm epey blylmis.

L

A
il

Gorsel 2. “Okumak Deyince” Adli Metnin 7. Etkinligi

7. etkinlikteki orneklerin birincisinde “Bolgemizde bircok g6l kuraklik tehlikesi yasiyor.”
climlesine yer verilmistir. Bu climlede “g6l” kavrami i¢in kullanilmasi gereken uygun ifade
“kuruma” olmasina ragmen “kuraklik” ifadesi kullanilmis ve anlatim bozuklugu ortaya
¢ikmistir. Bu anlatim bozuklugu kitap hazirlayicilar tarafindan “kuraklik” kelimesi yerine
“kuruma” sézciigliniin yazilmasiyla diizeltilmistir. Ancak bu anlatim bozuklugu “gél” sézcigi
yerine “kara pargas1” sozciiglinlin yazilmasiyla da giderilebilirdi. Ciinkt “kara parcas1” ifadesini
“kuraklik” ile kullanmakta herhangi bir sakinca yoktur. Gol kurur, toprak ise kuraklasir. Fakat
bu ikinci diizeltme biciminin g6z ardi edildigi goriilmektedir.

Anlatim1 bozuk ctimle: “Bélgemizde bircok gol kuraklik tehlikesi yagsiyor.”
Kitabin tercih ettigi diizeltme: “Bélgemizde bircok gél kuruma tehlikesi yastyor.”

Alternatif diizeltme: “Bélgemizde bircok kara parcasi kuraklik tehlikesi yastyor.”

Yine 7. etkinligin dérdiincii 6rneginde “Fiyatlar pahali oldugu i¢in satislar durgun.” climlesine
yer verilmistir. Bu ciimlede anlatim bozuklugu vardir ¢iinkii somut bir varlik olmayan “fiyat”
sozcigi “pahall” olarak ifade edilemez. Yani fiyatlar pahali olamaz, “yiiksek” olabilir. Pahali
olanlar ise lirtinlerdir. Buna goére bu ciimledeki anlatim bozuklugu “Fiyatlar yiiksek oldugu i¢in
satislar durgun.” seklinde diizeltilebilir. Ancak bu anlatim bozuklugunu diizeltmenin baska bir
yolu daha vardir: “Uriinler pahali oldugu icin satislar durgun.” Bu diizeltme bigiminde “pahal”
ifadesinin degistirilmesi yerine “fiyatlar” ifadesinin degistirilmesi s6z konusudur. Bu durumda
ortaya ¢ikan diizeltilmis climleler su sekildedir:

Anlatim1 bozuk ctimle: “Fiyatlar pahali oldugu i¢in satislar durgun.”
Diizeltmel : “Fiyatlar yiiksek oldugu icin satislar durgun.”
Diizeltme 2: “Urtinler pahali oldugu icin satislar durgun.”
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Kitap hazirlayicilarinin  hangi dtizeltme bigimini diisiindiikleri bilinemez ama diger
etkinliklerde bu gibi ciimleleri “tek bicimde” diizeltmeleri ve diizeltme ciimlesi i¢in “tek bir
satir” ayirmalari onlarin birden fazla olasilig1 géz ardi ettikleri izlenimini dogurmaktadir.

7. etkinligin dokuzuncu ciimlesinde de benzer bir durum s6z konusudur. “Tirnaklarim epey
biiylimiis.” ciimlesinde anlatim bozuklugu vardir ciinkii tirnaklar biiylimez, uzarlar. Ancak
ylklemde bir degisiklik yapilmadan 6znenin “biiyiime” isim-fiiline uygun herhangi bir ifadeyle
(mesela; el, ayak, yegen, torun, kdpek, kedi, cicek vb.) degistirilmesiyle de anlatim bozuklugu
giderilebilir.

Anlatimi bozuk ciimle: “Tirnaklarim epey btiyiimiis.”

Diizeltme 1: “Tirnaklarim epey uzamis.”

Diizeltme 2: “Ciceklerim epey biiyiimiis.”

7. etkinlikteki diger ciimlelerin bazilari icin de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek i¢in bu 6rnekler inceleme dis1 birakilmistir.

“Divanu Lugati’t-Tiirk’iin Bulunugs Hikdyesi” Metnine Ait Orneklerin Incelenmesi

“Divanu Lugati't-Tiirk’iin Bulunus Hikayesi” adli metnin 4, 5 ve 6. etkinliklerinde (MEB, 2020, s.
177) anlatim bozukluklariyla ilgili calismalara yer verilmistir.

Gorsel 3’te goriilecegi lizere 4. etkinlikte anlamca ¢elisen sozciiklerin bir arada kullanimindan
kaynaklanan anlatim bozukluklar1 siralanmis ve 6grencilerden bu bozukluklara sebep olan
kelime veya kelime gruplarini tespit etmeleri istenmistir. Ik ciimle de érnek olarak kitap
hazirlayicilar: tarafindan yapilmistir.

4. ETKINLIK: Asoddaokl cOmlelerde anlamca cellsen sézcliern kullanmindan kaynaklanan anlahm
bozuklugu vardir. Bu sézcdkerin athim drmekdekl gibi clziniz.

& Derginize kil kifk yarocok sekilde bir gz athim.

& Asad yukan tam O yildr gérisemibyonz.

& Bayza kesinlikle haftaya gelabilir,

® Saninm o I3 mutlaka kabul edecektir.

# Eminim bu saotte lzmir'e varrmis olmial.

® Chulurnuzen takimi stphestz bu moca iyl haadanmis olrmal.

Gorsel 3. “Divanu Lugati’t-Tlirk’iin Bulunus Hikdyesi” Adl1 Metnin 4. Etkinligi

Kitap hazirlayicilarinin duzelttikleri 6rnek ciimle “Derginize kil kirk yaracak sekilde bir goz
attim.” seklindedir. Hem titiz ve ayrintili bicimde incelemek anlamina gelen “kili kirk yarmak”
deyimi hem de kisa bir siireligine fazla dikkat etmeden bakmak anlamina gelen “g6z atmak”
deyimi birlikte kullanildig1 icin ciimlede bir anlatim bozuklugu s6z konusudur. Kitapta, bu
ciimledeki “kili kirk yaracak” kelime grubunun alt1 ¢izilerek? bu kismin ciimledeki “gbz attim”
ifadesiyle celistigine dikkat cekilmis ve ciimledeki anlatim bozuklugunun sebebi olarak “kili
kirk yaracak” ifadesi kabul edilmistir. Bu durumda ciimle, “Derginize bir goz attim.” seklinde
yeniden olusur. Bu ciimle ve ortaya cikan anlam, yanlis olmamakla beraber climleden “g6z
atim” ifadesinin ¢ikarilmasiyla da anlatim bozuklugu giderilebilirdi. Bu durumda ciimle
“Derginizi kili kirk yaracak sekilde inceledim.” seklinde olusturulabilirdi. Ancak ders kitabi
bunu g6z ardi etmistir. Bu durumda meseleye baska bir agidan bakmak ya 6grencinin farkh
diisiinebilme becerisine ya da 6gretmenin yetkinligine kalmaktadir. Peki, bu soruyu her iki
ihtimali de géz oniinde bulundurarak cevaplamak 6grenciye neler kazandirabilirdi? Anlatim
bozuklugu tasiyan ciimleyi ve bu ciimlenin duzeltilmis iki halini de tekrar inceleyelim:

2 Aslinda ilgili cimledeki kelime grubu “kili kirk yaracak sekilde”dir. Ancak kitap hazirlayicilarinin sadece
deyime odaklandiklari ve kelime grubunu yanls gosterdikleri goriilmektedir.
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Anlatim1 bozuk ctimle: “Derginize kili kirk yaracak sekilde bir g6z attim.”

Kitabin tercih ettigi diizeltme: “Derginize bir g6z attim.”

Alternatif diizeltme: “Derginizi kili kirk yaracak sekilde inceledim.”

Ders kitabinin da tercih ettigi birinci olasilikta ciimleden yalnizca bir kelime grubu
cikarilmakta, geriye kalan kisim aynen yazilmaktadir. Ancak kitabin goéz ardi ettigi ikinci
ihtimalde yiiklem degismek zorundadir. Ogrenci ciimlede zarf gérevinde kullanilan “kil kirk
yaracak sekilde” kelime grubundan hareketle anlamsal biitiinligli saglayacak yeni bir fiil
bulmalidir. Bu fiilin “incele-” oldugunu varsayalim. Ancak bu durumda ilk cimlede yonelme hal
ekini alip yer tamlayicis1 gorevinde bulunan “derginize” ifadesinin de gecisli fiilin (incele-)
catisina uygun sekilde belirtme hal eki alip nesne gorevine girmesi gerekir. Goriilmektedir ki
ikinci ihtimali de g6z oniine almak her seyden dnce 6grenciye bir sorun karsisinda ¢ok yonlii
diistinmek gerektigi bilincini verir. Ayrica climleyi ikinci sekilde diizeltmek hem anlam hem de
daha fazla dil bilgisi kuralinin ise kosulmasi yoniiyle daha tist diizey bir diizeltme izlenimi
vermektedir.

4. etkinligin ikinci 6rneginde “Asagl yukari tam Ug¢ yildir goriisemiyoruz.” climlesi ya “asagi
yukar1” ifadesinin cimleden cikarilmasiyla kesinlik anlami bildirecek bicimde ya da “tam”
kelimesinin ciimleden ¢ikarilmasiyla yaklasiklik anlami bildirecek bigimde diizeltilebilir.

Anlatim1 bozuk ctimle: “Asagi yukari tam ti¢ yildir gériisemiyoruz.”

Diizeltme 1: “Tam ii¢ yildir goriisemiyoruz.”
Diizeltme 2: “Asadi yukari ti¢ yildir gériisemiyoruz.”

4. etkinligin Ugiincli 6rneginde “Beyza Kkesinlikle haftaya gelebilir.” ciimlesi ya “kesinlikle”
ifadesinin climleden ¢ikarilmasiyla olasilik/tahmin anlami bildirecek bicimde ya da “gelebilir”
cekimli fiilinin “gelir/gelecek” seklinde cekimlenmesiyle kesinlik anlami bildirecek bicimde
diizeltilebilir.

Anlatim1 bozuk ctimle: “Beyza kesinlikle haftaya gelebilir.”
Diizeltme 1: “Beyza haftaya gelebilir.”
Diizeltme 2: “Beyza kesinlikle haftaya gelir.”

4. etkinligin dérdiincti 6rneginde “Sanirim o isi mutlaka kabul edecektir.” cimlesi ya “sanirim”
sozcigiinin cimleden c¢ikarilmasiyla kesinlik anlami bildirecek bigcimde ya da “mutlaka”
sozciginin ve c¢ekimli fiildeki bildirme ekinin ciimleden ¢ikarilmasiyla tahmin anlami
bildirecek bicimde diizeltilebilir.

Anlatimi bozuk ciimle: “Sanirim o isi mutlaka kabul edecektir.”
Diizeltme 1: “O isi mutlaka kabul edecektir.”
Diizeltme 2: “Sanirim o isi kabul edecek.”

4. etkinligin besinci 6rneginde “Eminim bu saatte Izmir'e varmis olmall.” ciimlesi ya “eminim”
sOzcligiiniin climleden cikarilmasiyla tahmin anlami bildirecek bigcimde ya da “olmali”
sOzcligliniin ciimleden ¢ikarilip yiikleme bildirme ekinin eklenmesiyle kesinlik anlami verecek
bicimde diizeltilebilir.

Anlatim1 bozuk ciimle: “Eminim bu saatte Izmir’e varmigs olmali.”
Diizeltme 1: “Bu saatte Izmir’e varmis olmali.”
Diizeltme 2: “Eminim bu saatte Izmir’e varmistir.”

4. etkinligin altinc1 ve son 6rneginde “Okulumuzun takimi bu maga stiphesiz iyi hazirlanmis
olmall.” ciimlesi ya “siiphesiz” s6zciigiinlin ciimleden ¢ikarilmasiyla beklenti/gereklilik anlami
bildirecek bicimde ya da “olmali” sozciigiiniin ciimleden ¢ikarilmasiyla c¢ikarim anlami
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bildirecek bicimde diizeltilebilir. Ayrica bu climle “olmali”” s6zciigliniin ciimleden
¢ikarilmasinin ardindan yiiklemde yapilacak uygun kip degisiklikleriyle iiciincii, dordiincii
sekillerde de diizeltilebilir. Bu durumda eger yiliklem goriilen ge¢mis zaman Kkipiyle
cekimlenirse ciimle kesinlik anlami, gelecek zaman kip ekiyle c¢ekimlenirse de gii¢lii
tahmin/gli¢lii beklenti anlami kazanir.

Anlatimi bozuk ciimle: “Okulumuzun takimi bu maga stiphesiz iyi hazirlanmis olmali.”

Diizeltme 1: “Okulumuzun takimi bu maga iyi hazirlanmis olmali.” (Beklenti/gereklilik)

Diizeltme 2: “Okulumuzun takimi bu maga stiphesiz iyi hazirlanmis.” (Cikarim)
Diizeltme 3: “Okulumuzun takimi bu maga siiphesiz iyi hazirlandi.” (Kesinlik)

Diizeltme 4: “Okulumuzun takimi bu maga siiphesiz iyi hazirlanacak.” (Gugli tahmin/gucli
beklenti)

Gorsel 4’te goriilecegi lizere “Divanu Lugati't-Tirk’iin Bulunus Hikayesi” adli metnin 5.
etkinliginde sozclklerin climlede yanlis yerde kullanilmasindan kaynaklanan anlatim
bozukluklariyla ilgili 6rnekler verilmis ve ilk 6rnek de kitap hazirlayicilar1 tarafindan
yapimistir.

5. ETKINLIK: Asofidakl cOmielerde sdzctklern yanls verde lullonimaosndan kaynaldanan anlatirm
bozukiugu vardir. Comlalerin dodru seklini Srmekteki gibl yozinez.

izinsiz ingaata giriimez.

Insaata izinsiz giriimez.

Bu gorba fazla diganda kaldid icin bozulmus.

Yeni eve girdim ki sen aradm.

Otuz iki oya karg yirmi alth oyla sinif bagkam secildim.

Agnsiz kulak delinir.

Yeni kazagmi giymigtim ki kapinin zili caldi.

Gorsel 4. “Divanu Lugati’t-Turk’iin Bulunus Hikdyesi” Adl1 Metnin 5. Etkinligi

Buna gore anlatim bozuklugu tasiyan “Izinsiz ingaata girilmez.” ciimlesinde “izinsiz” kelimesi
insaat kelimesinden o6nce gelerek sifat gorevinde kullanilmistir. Oysa “izinsiz” sozcligi
“girilmez” ¢ekimli fiilinden énce gelip zarf gérevinde kullamlmahdir: “Insaata izinsiz girilmez.”
Yani izinsiz olan sey insaat degildir. Ciimlede, ingaata girme eyleminin izinsiz yapilamamasi
gerektigi belirtilmektedir. Bu climlenin bu sekilde diizeltilmesi dogrudur ancak bu durum,
ciimlede bir anlatim bozuklugu oldugunu pesinen kabul etmek anlamina gelir. Oysa bazen bu
gibi climlelerde anlatim bozuklugu varmis gibi goriinse de herhangi bir bozukluk olmayabilir.
Yani bazi durumlarda zarf gorevinde kullanilmasi gereken kelimelerin sifat gorevinde
kullanilmas1 yanhs olmayabilir. “izinsiz ingaata girilmez.” 6rnegi iizerinden diisiiniirsek
buradaki ingaat ger¢ekten de izinsiz (kagak/ruhsatsiz/kayit dis1 yapi) olabilir ve bu 6zellikteki

bir binaya girilmesi de istenmiyor olabilir. Bu, baglamdan hareketle varilabilecek bir sonugtur.

5. etkinligin ti¢ciincii 6rneginde “Yeni eve girdim ki sen aradin.” ciimlesi verilmis ve 6grencilerin
ciimlede sifat gorevinde kullanilan “yeni” s6zciigiint ilk cekimli fiilden hemen 6nce getirip zarf
gorevinde kullanmalari beklenmistir. Bu durumda ciimle soyle sekillenir: “Eve yeni girdim ki
sen aradin.” Bu durumda “yeni” so0zciigli zaman zarfi gorevi Ustlenir ve anlatim bozuklugu
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giderilir. Ancak basa dondiigiimuzde yeni kelimesinin sifat goreviyle “ev” s6zctiglinii niteleme
olasiligini da goz ardi etmemek gerekir. Gergekten de ev yeni olabilir ve ilgili kisi yeni olan bir
eve girdigi anda diger kisi onu aramis olabilir. Ayn1 durum 5. etkinligin altinci 6rnegi i¢in de
gecerlidir. “Yeni kazagimi giymistim ki kapinin zili ¢aldi.” ctimlesi, “Kazagimi yeni giymistim ki
kapinin zili ¢ald1.” seklinde diizeltilebilecegi gibi ilgili kazagin yeni olma olasiligiyla ciimlede
herhangi bir anlatim bozuklugunun olmadig1 da séylenebilir.

Gorsel 5’te goriilecegi lizere “Divanu Lugati't-Tirk’iin Bulunus Hikayesi” adli metnin 6.
etkinliginde ise anlam belirsizliginden kaynaklanan anlatim bozukluklar1 6rneklendirilmistir.

&. ETKINLIK: Asafidaki comlelerde anlam belisiEiginden kaynaklanan anlatm bozukdugu wardir. Anlarm
balirszliginin nedenini cdmlalarn karssna, comilenin dogru seklind ke verlen bogluda yazinz.

Genc postaciya adresi sordu.

Nedenip '
O dosyalan dikkatle inceledi.

Nedanip '
Cizimlerini ok begendim.

Nedenik '
Kicik eve koga kosa gitti.

Nedanip '
insan kaynaklan servisi iletigim bilgilerini istedi.

Nedeni '

Buralara geldigine hala inanamyomm.
Nedenip J

Gorsel 5. “Divanu Lugati’t-Tlirk’iin Bulunus Hikayesi” Adl1 Metnin 6. Etkinligi

Bu etkinlikteki “Geng postaciya adresi sordu.” ciimlesinde “genc¢” olan kisi postaci midir, yoksa
“genc¢ olma durumu” postaciya adres soran kisinin bir niteligi midir? iste bu belirsizdir. Eger
postaci geng ise ciimlede herhangi bir anlatim bozuklugu yoktur ve dolayisiyla herhangi bir
degisiklik yapmaya da gerek yoktur. Eger gen¢ olan kisi, postaciya adres soran kisi ise bu
durumda geng kelimesi 6zne gorevine girer ve kendisinden sonra virgiil konulmalidir: “Geng,
postaciya adresi sordu.” Sonug olarak her iki anlam da olasidir. Ancak kitap -bu 6rnege bu
etkinlikte yer verdiklerine gore- baglamdan kopuk olmasina ragmen dogru olma olasilig1 esit
olan bu iki ciimleden yalnmizca birini dogruymus gibi kabul edip anlatim bozuklugunu
diizeltmenin tek yolunu da 6zneden sonra virgiiliin kullanilmasi olarak kabul etmistir. Yani
kitap hazirlayicilarina gore genc olan kisi, postaciya adres soran kisidir.

Ayni durum bu etkinlikte yer alan “O dosyalari dikkatle inceledi.” ve “Kiiciik eve kosa kosa
gitti.” ornekleri icin de gecerlidir. Baglam tam olarak bilinmedigi siirece bu gibi ciimlelerde
0zneyi belirten virgiil kullaniminin sart oldugunu disiinmek dogru bir yaklasim degildir.

“Okumak Ayricaliktir, Herkes Okuyamaz” Metnine Ait Orneklerin Incelenmesi

“Okumak Ayricaliktir, Herkes Okuyamaz” adli metninin 7 ve 8. etkinliklerinde (MEB, 2020, s.
186) anlatim bozukluklariyla ilgili calismalara yer verilmistir.

“Okumak Ayricaliktir, Herkes Okuyamaz” adli metnin 7. etkinliginde deyim ve atasdzlerinin
yanlis kullanimindan kaynaklanan anlatim bozukluklariyla ilgili ciimleler verilmistir. Ancak bu
ciimleler bu calismanin amacina uygun olmadigindan inceleme dis1 birakilmistir.

Gorsel 6’da goriilecegi tlizere “Okumak Ayricaliktir, Herkes Okuyamaz” adli metnin 8.
etkinliginde mantik hatasindan kaynaklanan anlatim bozukluklariyla ilgili ctimlelere yer
verilmigtir.
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8. ETKINLIK: Asafidald clmlelerde manhk hatasindan kaynaklanan anlatirm bozukiugu vardir. Anlatirm
bozuklugunun sebebinl &mekteld glbl yoane.

Késedeki oyuncakgya ucan helikopter gelmis.
Helkoplar Zaren ugar.

Bu yaziy degil ckumak, anlamak bile imkansiz.

Bu hastahk dlime, hatta felce bile neden olabilir.

Durmadan ¢ay ve ¢ekirdek yenilen bu yerden hizla uzaklash.

[
r

K&yiln muhtan gegmise ait planlanm anlath.

-

Gelecek gilzel ginlere &zlem duyuyomm.

Gorsel 6. “Okumak Ayricaliktir, Herkes Okuyamaz” Adl Metninin 8. Etkinligi

Bu etkinlikteki dordiincii ciimlede “Durmadan cay ve ¢ekirdek yenilen bu yerden hizla
uzaklasti.” biciminde anlatim bozuklugu tasiyan bir Ornege yer verilmistir. Kitap
hazirlayicilarina gore “yenilen” ifadesi, “cay” ve “cekirdek” nesnelerinin her ikisi i¢cin de ortak
kullanilmistir ancak bu bir mantik hatasidir. Clinkii “yenilme” eylemi “cekirdek” nesnesi icin
uygun olmasina ragmen “cay” nesnesi icin uygun degildir. Dolayisiyla ciimlede anlatim
bozuklugu vardir ve bozukluk “cay” ifadesinden sonra “igilen” sdzciigliniin getirilmesiyle
diizeltilebilir. Ancak ayni ciimle iki ayr1 nesne icin iki ayri fiilimsinin kullanilmasi yerine ortak
kullanim1 her ikisini de karsilayabilecek uygun bir sdzciikle de diizeltilebilirdi. Mesela bu
sozciik “tiiketilen” ifadesi olabilirdi. Bu durumda da ciimle séyle olurdu: “Durmadan cay ve
cekirdek tiiketilen bu yerden hizla uzaklasti.”

Anlatim1 bozuk climle: “Durmadan cay ve cekirdek yenilen bu yerden hizla uzaklastr.”

Diizeltme 1: “Durmadan cay icilen ve cekirdek yenilen bu yerden hizla uzaklasti.”

Diizeltme 2: “Durmadan cay ve cekirdek tiiketilen bu yerden hizla uzaklasti.”

8. etkinlikteki diger ciimlelerin bazilar1 i¢in de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek icin bu 6rnekler inceleme dis1 birakilmistir.

“Ilk Cocukluk” Metnine Ait Orneklerin Incelenmesi

Gorsel 7’de goriilecegi tlizere “Ilk Cocukluk” adli metnin 6. etkinliginde (MEB, 2020, s. 189)
anlatim bozukluklariyla ilgili calismalara yer verilmistir.
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&. ETKINLIK: Asodidald cimielerde anlarm yantinden anlahm bozukuu iceren cimielerdek] anlahm bozuk-
Iukdanm Smektekd gibl bularak athni ciiniz. Ankahm bozukdukdannin sebebini clmilsledn karssna yazniz.

Gecen sene de yine boyle olmushu. gereksiz sbzclk kullammi
Eli uzun biridir, herkesi tanir.

Sah gini mutlaka ben de yangmaya kahlabilirim.

Esen meltem rizganna kars oturduk sahilde.

Egirdir Gall'nde inamnlmaz ¢ogunlukta sazan bahg var.
Hastalandiginda cok dedemie iigilenemedigim icin lzglindm.
Ona sézim var. dediklerini yapmaya zomunluyum.

Zanh, sorguda sugunu kendi agziyla itiraf etfi.

Son gordigimden beri saclanm biydtmidssiin.

Onun kargisinda rahat diglncelerinizi ifode edebilirsiniz.
Yoldaki buzlanma aragiann kaza yapma gansim artinr.
Savas yillanndaki kosul ve sarfliar Anadolu hallan zoduyondu.
Asod yukan tam bir aydir sonuciann acikionmasini bekliyornz.

Gorsel 7. “Ilk Cocukluk” Adli Metnin 6. Etkinligi

Bu etkinlikte anlam y6niinde anlatim bozuklugu tasiyan bazi ciimleler verilmis ve bu anlatim
bozukluklarinin nedenlerinin bulunmasi istenmistir. 6. etkinligin ikinci 6rneginde de “Eli uzun
biridir, herkesi tanir.” ciimlesi verilmistir. Blyiik olasilikla kitap hazirlayicilarina gére bu
anlatim bozuklugunun nedeni yanlhs deyim kullanimidir. Bu yanlis da degildir. Ciinki “herkesi
tanimak, sozii gecmek” durumu “eli uzun olmak” ile degil “kolu uzun olmak” ile ifade
edilmelidir.” Ancak climledeki “eli uzun” ifadesi de “hirsizlar” i¢in kullanilan bir baska deyimdir
ve ciimlenin devaminda yapilacak bir degisiklikle anlatim bozuklugu pekala yine giderilebilir.

Anlatimi bozuk ctiimle: “Eli uzun biridir, herkesi tanir.”

Diizeltme 1: “Kolu uzun biridir, herkesi tanir.”

Diizeltme 2: “Eli uzun biridir, herkesi soyar.”

6. etkinlikteki diger ciimlelerin bazilar1 i¢in de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek icin bu 6rnekler inceleme dis1 birakilmistir.

Gorsel 8'de goriilecegi lizere 6. temaya ait “Tema Sonu Degerlendirme Sorulari”nin
yedincisinde anlatim bozuklugu bulunan climleler ve bazi anlatim bozuklugu nedenleri bir
tablo bi¢iminde verilmis, 6grencilerden de uygun eslestirmeleri yapmalari istenmistir.

7. Asodidaki tabloda anlahr bozukludu bulunan comleler ve bazn anbahm bozukugu nedenler verlmistir.
Arnlahrm bozukdugu claon cdrmilelede nedenlerdnl esleghinniz.

lamca celisen sézcliklerin bir

Son eserinl, yasaminda adindijl denayimlerinden arada kullanimi.

_/ yola gikarak kaleme alrsg.

Gereksiz sdzclk kull L
ijuhcu glyinmemesl hastalonmasina vesile oldu. ® Hianim

¢ Bugun okula gitmedim, butun gun bombos odamda __/s8zcligln yanhs anlamda kullanm,
ohurdum.
‘}Pm:iigiin yanhs yerde kullammu
D_Jl Hava cok soguk, mutlaka evsizier lslyer olmal.
)Anlcrn balirsizligi.

Gorsel 8. Kitabin 6. Temasina Ait “Tema Sonu Degerlendirme Sorulari”nin Yedincisi
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Bu eslestirmenin ti¢lincii climlesi “Bugiin okula gitmedim, biitiin giin bombos odamda
oturdum.” bicimindedir. Kitabin sonunda yer alan “Tema Sonu Degerlendirme Sorular1 Cevap
Anahtar1” incelendiginde goriilmektedir ki bu ciimledeki anlatim bozuklugunun nedeni
“sozcliglin yanhis yerde kullanimi”dir. Bu durumda “bombos” sézciigliniin kullanildig1 yer
yanlistir ve climle su sekilde diizeltilmelidir: “Bugiin okula gitmedim, biitiin giin odamda
bombos oturdum.” Bu diizeltme bicimi elbette dogrudur ancak gozden kagan nokta sudur ki
baglamdan kopuk bicimde ele alinan bu ciimlede aslinda herhangi bir anlatim bozuklugunun
olmamasi da olasidir. Yani o glin okula gitmeyen 6zne, biitiin giin boyunca gercekten de
“bombos olan bir odada” oturmus olabilir. Bu, baglamdan bagimsiz sekilde bilinebilecek bir
durum degildir. Fakat sartlarin esit oldugu iki olasiliktan birinin dogruymus gibi ele alinmasi
meseleye cok yonlii bakmay1 baltalamak demektir.

Gorsel 9’da da goriilecegi lizere ayni degerlendirme sorularinin sekizincisinde coktan secmeli
bir soruda 6grencilere dort climle verilmis ve onlardan anlatim bozuklugu bulunan ciimleyi
bulmalari istenmistir.

8. Asofdakl clmlelern hangisinde ankatrm bozuklegu wardir?

A) Bohceye dikiigimiz ceviz fidanlan kurammus miug?

BY Kanncalar kendilerindan cok daha by ik ve adir yiveceklar tasiyabilir,
C) Ahrnat’| top oyrnarken gdrddm.

O Kuyumcunun caminda "Kulak agnsz deldinir.” yoziyordu.

Gorsel 9. Kitabin 6. Temasina Ait “Tema Sonu Degerlendirme Sorulari1”nin Sekizincisi

Cevap anahtarina gore bu sorunun dogru cevabi c segenegidir. Bu durumda anlatim
bozuklugunun nedeni “anlam belirsizligi” olarak ifade edilebilir. Clinkii kitaba gore top
oynayan Kkisinin 6zne mi yoksa Ahmet mi oldugu belli degildir. Yani 6zne mi top oynarken
Ahmet'i gormiistiir yoksa 6zne, top oynayan Ahmet’i mi gérmiistiir? Iste bu belirsizlik, anlatim
bozuklugunun gerekgesi gosterilmistir. Ancak hemen vurgulamak gerekir ki buradaki asil
sorun verilen 6rnek ciimlenin yine baglamdan kopuk olmasidir. Aslinda anlatim y6niinden
kesin olarak bir kusuru olmayan bu ve benzeri ciimleleri, baglam eksikligi gerekcesiyle anlatim
bozuklugu bulunan climleler diye kabul etmek dogru bir yaklasim degildir. Bu ciimlede top
oynayan Kkisi 6zne ise (ben) anlatim bozuklugunu diizeltmek i¢in nesne (Ahmet’i) ile zarf
tamlayicist (top oynarken) arasinda yer degisikligi yapmak yeterli olacaktir: “(Ben) Top
oynarken Ahmet’i gordiim.” Fakat top oynayan kisi Ahmet ise bu durumda climle iizerinde
yapilabilecek bicimsel bir degisiklik s6z konusu degildir. Bu durumda kesin olarak ciimlede
anlatim bozuklugu var demek de dogru degildir.

“I[lk Kar” Metnine Ait Orneklerin incelenmesi

“Doga ve Evren” adli temadaki “Ilk Kar” adli metnin 7 ve 8. etkinliklerinde (MEB, 2020, s. 186)
anlatim bozukluklariyla ilgili calismalara yer verilmistir.

Gorsel 10’da goriilecegi lizere “Ilk Kar” adli metnin 7. etkinliginde anlatim bozuklugu olan
ciimleler verilmis ve 6grencilerden 6rnekteki gibi bu hatalar1 bulup yazmalari istenmistir.
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7. ETKINLIK: Asodidaki climlelerde anlatrmia gl baa hatalar yapdmstr. Bu hatalan bulup &mektekl gibl
dizaltiniz.

Yenl makinemle kardesimin resmini gcekecagim. “Resim” yerine “fotografl” kelimesi gelmelidir.
Olmusg claylan tlm seyirciler zlemistl

Yenl senaryoyu ayrninh ve detaylanyla inceliyorum.

Ik olay duydugunda tepkisi ne olmustu?

Unlii yazann dogumunun 100. yilin térenle andik.

Bobasi 800°e karg 756 oyla muhtar secildi.

Komsulanm sever, onlara dil uzahrdl.

tirazlanna daha heniiz bir cevap veremedik.

Hirsiz, adarmin gantasim zora ¢ald

Hazmrhklar mutiaka bitmis olmak.

Gorsel 10. “Ilk Kar” Adli Metnin 7. Etkinligi

Bu etkinlikteki besinci 6rnekte “Unlii yazarin dogumunun 100. yilim térenle andik.” ciimlesine
yer verilmistir. Climledeki “andik” s6zciligii yerine “kutladik” s6zciigiiniin yazilmasiyla anlatim
bozuklugu giderilebilir: “Unlii yazarin dogumunun 100. yilin1 térenle kutladik.” Ancak bunun
yaninda climledeki “dogum” ifadesi “6lim” ifadesiyle degistirilerek de anlatim bozuklugu
giderilebilir ve yapilacak birka¢ sekil degisikligiyle ciimle yeniden su sekilde kurulabilirdi:
“Unlii yazan 6liimiiniin 100. yilinda térenle andik.”

Anlatim1 bozuk ciimle: “Unlii yazarin dogumunun 100. yilini térenle andik.”

Diizeltme 1: “Unlii yazarin dogumunun 100. yilini térenle kutladik.”

Diizeltme 2: “Unlii yazar éliimiiniin 100. yilinda térenle andik.”

Ayni etkinlikteki altinc1 6rnek olan “Babasi 800’e kars1 756 oyla muhtar segildi.” ciimlesi ya
“Babas1 756’ya karsi 800 oyla muhtar secildi.” biciminde ya da “Babasi 800’e kars1 756 oyla
muhtarhgi kaybetti.” biciminde dizeltilebilir.

Anlatimi bozuk ciimle: “Babasi 800’e karsi 756 oyla muhtar secildi.”

Diizeltme 1: “Babast 756'va karsi 800 oyla muhtar secildi.”

Diizeltme 2: “Babasi 800’°e kars1 756 oyla muhtarligi kaybetti.”

Yine 7. etkinligin yedinci o6rnegindeki “Komsularini sever, onlara dil uzatirdi” Siral
climlelerinde yanlis deyim kullanimindan kaynaklanan anlatim bozuklugu vardir. Buradaki
anlatim bozuklugu ikinci yiiklemde, ilk climledeki “sever” yiiklemine uygun bir deyimin tercih
edilmesiyle (kol kanat germek gibi) diizeltilebilir: “Komgsularini sever, onlara kol kanat gererdi.”
Ancak clmledeki deyime dokunmadan sirali climlelerin ilkinin ytlkleminin olumsuz
cekimlenmesiyle de bir diizeltme yapilabilir.

Anlatimi bozuk ciimle: “Komgsularini sever, onlara dil uzatirdlr.”

Diizeltme 1: “Komgsularini sever, onlara kol kanat gererdi.”

Diizeltme 2: “Komsularini sevmez, onlara dil uzatirdi.”

7. etkinlikteki diger ciimlelerin bazilari icin de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek icin bu érnekler inceleme dis1 birakilmistir.

Gorsel 11'de goriilecegi iizere kitabin 7. temasi olan “Doga ve Evren” adli temadaki “Ilk Kar”
adll metnin 8. etkinliginde anlatim bozuklugu olan ciimleler verilmis ve 6grencilerden bu
hatalarin nedenlerini bulup yazmalari istenmistir.
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8. ETKINLIK: Aszadidaki cOmilelerde gegen anlahm bozukluklann bularak sebebini dmekdeki gibl bosiuga
yOanE.

. Eminim kupay! aldigimia sinf arkadaglanmz duymus olmall.

Anlameca celisen sdzcliklerin bir arada kullamnimasi.

Bugiin komgsumuzun burnundan disen bin pargayd..

. Yapisik binalarda cturmak insam mutsuz ediyor.
' Sisli havalarda koza yopma sansimiz artar.

. S

5 Size verilen Ucreti kiicmsemeniz dogru mu?

' Bosan igin sirekli calsmalk gerelkir.

' Sarencilere yenl ders programin hahriaiacagim.

. Annemie babarmin ¢ok benzer ve ortak yénler vardi.

' Anahtaranm masanin dzernde bulamarms.

Gorsel 11. “Ilk Kar” Adli Metnin 8. Etkinligi

Bu etkinlikteki 6rneklerin dokuzuncusunda “Anahtarlarini masanin iizerinde bulamamis.”
ciimlesi anlatim bozuklugu tasiyan ciimle olarak verilmistir. Kitaba gore bu ciimledeki anlatim
bozuklugunun nedeni “anlam belirsizligi”dir. Ciinkii climledeki anahtarlarin ikinci tekil sahsa
mi1 (senin) yoksa Ugciincii tekil sahsa mi1 (onun) ait oldugu belli degildir: “(Senin/Onun)
Anahtarlarini masanin tizerinde bulamamis.” Ancak unutulmamalidir ki baglam bilinmedigi
slirece bu gibi climlelerde de herhangi bir anlatim bozuklugunun s6z konusu oldugundan emin
olunamaz. Buradaki sorun climlenin baglamdan kopuk ele alinmasidir. Ciimleyi baglamdan
kopuk vermek ve sonra da bu gerekeeyle ciimlede anlatim bozuklugunun bulundugunu ifade
etmek dogru bir yaklasim degildir. Aksi durumda ise zaten tamlanandan (anahtarlarini) énce
uygun tamlayanin (senin/onun) yazilmasi gerekmektedir.

7. temaya ait “Tema Sonu Degerlendirme Sorulari’nda yer verilen anlatim bozuklugu sorusu,
tekrara diismemek icin inceleme dis1 birakilmistir.

2021 Tarihli Ortaokul ve Imam Hatip Ortaokulu 7. Sinif Tiirkce Ders Kitabi’'nin incelemesi

2021-2022 egitim-6gretim yil itibariyla Gaziantep’te okutulan Ortaokul ve Imam Hatip
Ortaokulu 7. Smif Tiirkce Ders Kitabi'ndaki (MEB, 2021) anlatim bozukluklariyla ilgili
etkinlikler ve bunlarin bulundugu tema ve metin adlar1 Tablo 2’'de verilmistir.
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Tablo 2. 2021 Tarihli Ortaokul ve imam Hatip Ortaokulu 7. Simf Tiirk¢e Ders Kitabr’'ndaki
Anlatim Bozuklugu Calismalari

Tema Metin Etkinlik Numarasi
Asik Veysel Satiroglu 7 ve 8. Etkinlik
Geleneksek Tiirk Sanatlarindan Ebru 6. etkinlik
g Agactan Oyma Su Tasl1 7. etkinlik
Yasayan insan Hazineleri 7. etkinlik
Tema Degerlendirme Sorulari 5. soru

“Asik Veysel Satiroglu” Metnine Ait Orneklerin Incelenmesi

“Sanat” adli temada bulunan “Asik Veysel Satiroglu” adli metninin 7 ve 8. etkinliklerinde (MEB,
2021, s. 237) anlatim bozukluklariyla ilgili calismalara yer verilmistir. “Asik Veysel Satiroglu”
adli metnin 7. etkinliginde alti adet climle siralanmis ve 6grencilerden bunlardan anlatim
bozuklugu tasiyanlari bulmalar: istenmistir. Ancak bu etkinlik bu ¢alismanin amacina uygun
olmadigl i¢in inceleme dis1 birakilmistir.

“Asik Veysel Satiroglu” adli metnin 8. etkinligindeki bazi ciimlelerin de daha énce elestirileri
yapilan 6rneklerle benzerlik gosterdikleri goriilmektedir. Tekrara diismemek i¢in bu érnekler
de inceleme dis1 birakilmistir.

“Geleneksek Tiirk Sanatlarindan Ebru” Metnine Ait Orneklerin Incelenmesi

Gorsel 12’de goriilecegi lizere “Geleneksek Tiirk Sanatlarindan Ebru” adli metnin 6.
etkinliginde (MEB, 2021, s. 244) anlatim bozuklugu bulunan ciimleler verilmis, 6grencilerden
de bunlarin nedenlerini yazmalari istenmistir.

6.Etkinlik  Verilen ciimlelerdeki anlatim bozukluklannin nedenini yay ayrac icine
yaziniz.

Kasabaya yalrniz gitmeye ¢ekindigi icin babasiyla birlikte gitmisti.

[ )
Evimizin dnidnd kapsayan ¢oplerden bir an once kurtulmaliyviz.

[ )
Elbette, ben de aym fikirde oldugumuzu sanyorum.

[ )
Giriltiden rahatsiz olunca hepimizi kafasindan savdi.

[ )
Ogretmen, izinsiz dersten qikanlara kizard..

[ )
Sizinle sik sik hatta arada bir gorismek isterim.

[ )
Diin kargilagtigirmizda Omer, bana okul arkadagini tanitt.

[ )

Gorsel 12. “Geleneksek Tiirk Sanatlarindan Ebru” Adli Metnin 6. Etkinligi

Bu orneklerden altinci ciimle “Sizinle sik sik hatta arada bir goriismek isterim.” bicimindedir.
Climlede “siralama ve mantik hatasindan kaynakli” anlatim bozuklugu vardir ¢iinkii “hatta”
sozcligl, kullanildig1 ciimleye “dahasi” anlamini kazandiran bir pekistirme baglacidir.
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Dolayisiyla “hatta” ifadesinden sonra kullanilan zarf, énce kullanilan zarfin pekistirilmis hali
olmalidir. Bu durumda anlatim bozuklugu siralanan zarflarin yer degistirmesiyle su sekilde
giderilebilir: “Sizinle arada bir hatta sik sik gériismek isterim.” Ancak bu climlede kullanilan
pekistirme baglaci (hatta) yerine baska bir baglacin kullanilmasiyla da (mesela “veya” gibi)
anlatim bozuklugu giderilebilir: “Sizinle sik sik veya arada bir goriismek isterim.” Bu durumda
ctimledeki anlatim bozuklugunun nedenini “siralama ve mantik hatasi” olmaktan ziyade “yanlis
baglac¢ kullanim1” veya “yanlis s6zciik kullanimi1” gibi gerekcelere dayandirilabilir.

Anlatim1 bozuk ctimle: “Sizinle sik sik hatta arada bir gériismek isterim.”

Diizeltme 1: “Sizinle arada bir hatta sik sik gériismek isterim.”

Diizeltme 2: “Sizinle sik sik veya arada bir gériismek isterim.”

“Agactan Oyma Su Tas1” Metnine Ait Orneklerin Incelenmesi

Gorsel 13’te goriilecegi lizere “Agactan Oyma Su Tas1” adli metnin 7. etkinliginde (MEB, 2021, s.
252) anlam yoniinden anlatim bozuklugu bulunan climleler verilmis, 6grencilerden de
bunlarin dogrularim1 yazmalar istenmistir. ilk ciimle érnek olarak kitap hazrlayicilan
tarafindan yapilmistir.

7.Etkinlik Asapda verilen ciimlelerdeki anlam ydniinden anlatim bozuk-
luklarnnm bularak ciimlelerin dogrulanm drnekteki gibi yaziniz.

Annem, yeni evimizin bahgesine fidanlar ekti.

Annem, yeni evimizin bahcesine fidanlar dikti.
Ressam olarak dogdugu kdye geri geldi.

Eminim bu saatlerde gdevini bitirmis almal.

Gergek sanatg, yapitlaniyla ilgili elestiri ve tenkitleri onemsemelidir.

Son yillarda dlkemizde Gretilen mobilyalar disan ihrag ediliyor.

Tivatroya verilen deger, gecen yillara gtre ylizde yiz ¢cogald.

Diin ise gitmedim, bombog evde oturdum.

Kiglik kuz, kulagima egilerek algak sesle bir seyler fisildadi.

Gorsel 13. “Agactan Oyma Su Tas1” Adli Metnin 7. Etkinligi

Bu etkinlikteki ilk ciimle kitap tarafindan dogru bir sekilde diizeltilmisse de anlatim bozuklugu
“ek-” fiiline uygun bir nesnenin (“tohum” gibi) kullanilmasiyla da diizeltilebilirdi.

Anlatim1 bozuk ctimle: “Annem, yeni evimizin bahgesine fidanlar ekti.”
Kitabin tercih ettigi diizeltme: “Annem, yeni evimizin bahgesine fidanlar dikti.”
Alternatif diizeltme: “Annem, yeni evimizin bahgesine tohum ekti.”

7. etkinlikteki sekizinci 6rnek “Kiiciik kiz, kulagima egilerek algcak sesle bir seyler fisildadi.”
seklindedir. Bu climlede “alcak sesle” ve “fisildad1” ifadelerinin birlikte kullanimi gereksiz
sozciik kullanimindan kaynakli anlatim bozuklugunun kaniti olabilir. Muhtemeldir ki kitap
hazirlayicilar1 da boyle disiinmislerdir. Ancak ayni ciimlede “fisildad1” sézcligii yerine
“soyledi” sozcligiiniin yazilmasiyla da anlatim bozuklugu giderilebilir. Bu durumda anlatim
bozuklugunun nedeni “gereksiz sozciik kullanim1” olarak degil de “yanlis sozciik kullanim1”
olarak ifade edilebilir.
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Anlatim1 bozuk ctimle: “Kiiciik kiz, kulagima egilerek alcak sesle bir seyler fisildadi.”
Diizeltme 1: “Kiiciik kiz, kulagima egilerek bir seyler fisildad1.”
Diizeltme 2: “Kiiciik kiz, kulagima egilerek alcak sesle bir seyler sdyledi.”

7. etkinlikteki diger ciimlelerin bazilar1 icin de benzer elestirileri yapmak miimkiindiir ancak
tekrara diismemek icin bu érnekler inceleme disi birakilmistir.

“Yasayan Insan Hazineleri” Metnine Ait Orneklerin Incelenmesi

Gorsel 14’te goriilecegi lizere “Yasayan Insan Hazineleri” adll metnin 7. etkinliginde (MEB,
2021, s. 258) anlatim bozukluklari calismalarina rastlanmaktadir.
T.Etkinlik  Asagida, anlatim bozuklugu olan ciimlelerle anlatim bozuklugunun ne-

denleri verilmistir. Bu cimlelerdeki anlatim bozukluklarnim nedenleri ile
eslestiriniz. (Birden fazla eslestirme yapabilirsiniz.)

'3: '.3 Halam, corabi cok glizel dokur.

™ Slphesiz bu tabloyu Ayse Hamim yapmis

" almal.

-Z:. } Cok giineste kaldigi icin hasta olmus. 1. Gereksiz stzctik kullanim

I..- ™, Kisin en glizel aylanndan biridir ocak, 2 Sﬂzcugun yanlis anlamda kullanim
o siibat

3. Sozcigiin yanhs yerde kullanim
¢y Matematikten yiiksek not aldigim Sgre-

s’ nince etekleri tutustu.

=

Anlamca celisen sdzciliklerin kullanimi

=

f ~ ™ Araba fiyatlan cok pahali oldugu igin
" catiglar azaldi.

Siralama ve mantik yanlisligi

&

— Deyimin vanlis anlamda kullamirmi
| ) Kargonuz licretsiz eve teslim edilir.
L

f ~— Bundan sonra siz de artik bisiklet siire-
“— bilirsiniz.

Gorsel 14. “Yasayan insan Hazineleri” Adl Metnin 7. Etkinligi

7. etkinligin besinci 6rnegindeki “Matematikten yiiksek not aldigin 6grenince etekleri tutustu.”
climlesinde “deyimin yanlis anlamda kullanim1” kaynakli bir anlatim bozuklugu vardir3. Bu,
dogru bir tespittir ancak ciimledeki anlatim bozuklugu deyime miidahale edilmeden “yiiksek”
sozciigiiniin “diisik” sozciigiiyle degistirilmesiyle de giderilebilir. Bu durumda ilgili ciimlenin
anlatim bozuklugunun nedeni “yanlis sdzciik kullanimi1” seklinde ifade edilebilir.

Anlatim1 bozuk ctimle: “Matematikten yiiksek not aldigini 6grenince etekleri tutustu.”
Diizeltme 1: “Matematikten ytiksek not aldigini 6grenince etekleri zil cald1.”

Diizeltme 2: “Matematikten diisiik not aldigini 6grenince etekleri tutustu.”

SONUCLAR ve TARTISMA

2018 Tiirkce Dersi Ogretim Programr’na gore anlama dayali anlatim bozukluklan ile ilgili
kazanimlar 7. sinif seviyesinde kazandirilmaktadir. Bu dogrultuda hazirlanan ders kitaplarinda
da bu konu bashgiyla ilgili birtakim etkinliklere yer verilmistir. Bu etkinliklerin bazilar1 anlatim
bozukluklarini tespit etmeye yonelikken bazilari ise anlatim bozukluklarinin diizeltilmesine
yoneliktir. Calismada arastirmanin amacina uygun olmasi icin ilgili etkinliklerden anlatim

3 Ders kitabi hazirlayicilarinin genel yaklasimlarina gére bu ciimlede “anlam belirsizligi” kaynakl bir anlatim
bozuklugunun varligindan da bahsedilebilir. Ancak bununla ilgili yukaridaki elestirilerde de belirtildigi Uzere
baglam bilinmeden bdyle bir degerlendirme yapmak dogru olmayabilir.
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bozukluklariin diizeltilmesine yonelik olanlara odaklanilmis, 6zellikle de ilk ciimlesinin ders
kitab1 hazirlayicilar tarafindan 6rnek olarak yapildigi etkinlikler iizerinde durulmustur.

Incelenen ders kitaplarinda “sozciik ve sézciikk gruplarinin gereksiz kullanimindan
kaynaklanan anlatim bozukluklar1” ile ilgili etkinliklerde anlatim bozuklugunu diizeltmenin
birden fazla yolu olmasina ragmen kitap, diizeltme icin tek bir yol varmis gibi bir yaklasim
sergilemistir. Aslinda her iki diizeltme bicimi de sonug itibariyla ayni anlami ifade ettigi icin bu
yaklasim biisbiitiin yanlis olarak ifade edilemez. Yine de bu gibi etkinliklerin 6rnek
¢ozlimlerinde, kullanimi gereksiz olan her iki soézciik veya sozclik grubunu da vurgulayip
bunlardan birinin ciimleden ¢ikarilmasi gerektigini ve bunun da 6grencinin tercihine kaldigim
ifade etmek daha dogru bir yaklasim olacaktir.

“Sozciiklerin yanlis anlamda kullanimlarindan kaynaklanan anlatim bozukluklan” ile ilgili
etkinliklerde anlatim bozukluklarinin tek bir kaynagi varmis gibi hareket edildigi, tek bir
noktaya odaklanildig1 gériilmektedir.

“Anlamca c¢elisen sozciiklerin bir arada kullanimindan kaynaklanan anlatim bozukluklar” ile
ilgili etkinliklerde anlatim bozuklugunu diizeltmenin birden fazla yolu olmasina ragmen
diizeltme icin tek bir yol varmis gibi hareket edilmistir. Bu gibi climlelerde celiskili ifadelerin
ctimle icin gecerliligi esit olmasina ragmen bu esitlik géz ardi edilmistir. Celiskili ifadelerden
birinin climleden cikarilmasiyla anlatim bozuklugunun giderilmesinin miimkiin oldugu bu
durumda, kitap hazirlayicilan -aslinda esit gegerlilie sahip olmalarina ragmen- celiskili
ifadelerden yalnizca birini tercih etmis, digerini ciimleden ¢cikarmislardir.

Incelenen ders kitaplarinda “mantik hatasindan kaynaklanan anlatim bozukluklar1” ile ilgili
climlelerde de kitap hazirlayicilarinin tek yonli diisiindiikleri ve birden fazla yolu olmasina
ragmen diizeltmeyi tek bir yolla yaptiklar: veya diizeltmenin yalnizca tek bigimde yapilmasini
bekledikleri goriilmektedir.

“Sozcliklerin ciimlede yanlis yerde kullanilmasindan kaynaklanan anlatim bozukluklart”
orneklerinde ise baglamdan kopuk verilmelerine ragmen kitap yazarlarinin ilgili ciimlelerde
anlatim bozuklugu oldugunu pesinen kabul ettikleri goriilmektedir. Oysa bu sorunlu bir
yaklasimdir. Zira baglami bilinmeyen bir climlede kastin da ne oldugu bilinemeyecegi icin bu
climleleri 6rnek olarak almak dogru olmayacaktir.

Incelenen ders kitaplarinda “anlam belirsizliginden kaynaklanan anlatim bozukluklar”
orneklerinde de yine baglamdan kopuk 6rnekler olmasina ragmen kitap hazirlayicilarinin tek
yonlil diisiinerek pesin hiikiimli olduklar: gériillmektedir.

Gorulmektedir ki ders kitabinda 6zellikle gereksiz sozciik ve sézclik gruplarinin kullanimindan
kaynaklanan, sozciiklerin yanlis anlamda kullanimlarindan kaynaklanan, anlamca celisen
sozciiklerin bir arada kullanimindan kaynaklanan ve mantik hatasindan kaynaklanan anlatim
bozukluklarinda ciimlelerin diizeltilmesinde tek yonlii diistiniilmekte ve ders kitabindaki ilgili
etkinlikler de bu dogrultuda hazirlanmaktadir. Bu, ilgili etkinliklerde cevap vermeleri i¢in
Ogrencilere ayrilan satir sayisinin tek olusundan veya satirlarin uzunluklarindan
anlasilmaktadir. Yine tema sonu degerlendirme sorularinin cevap anahtarlari incelendiginde
anlama dayali anlatim bozukluklarinin diizeltilmesinde birden fazla olas1 durum séz konusu
olmasina ragmen sanki tek bir dogru cevap varmis algisiyla hareket edildigi ortaya
cikmaktadir.

Dikkat ceken bir baska nokta da anlatim bozukluklarinin tek yonlii diizeltilirken genellikle ilgili
climledeki tek bir sozciigiin degistirilmesinin tercih edilmesidir. Oysa boyle basit diizeltme
hamlelerinin 6tesinde baska bicimsel degisiklikleri de ise kosmayi gerektiren, yorumlama
gliciiniin 6n plana ¢ikarildig1 daha islevsel diizeltme bigimleri de tercih edilmelidir. Anlatim
bozuklugu tasiyan climleleri bu sekilde ¢ok yonli diisiinerek diizeltmek, 68rencinin hem
anlama becerilerine hem de -ctimlede bazi yapisal degisiklikleri gerektirdigi icin- dil bilgisi
yetkinligine olumlu katki yapabilir.
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Ayrica kitaplarda, anlam belirsizliginden kaynaklanan anlatim bozukluklari ve sozciiklerin
climlede yanlis yerde kullanilmasindan kaynaklanan anlatim bozukluklar1 adi altinda verilen
climlelerde yine tek boyutlu diisiintldigi ve ilgili climlelerde -ki bu climleler baglamdan
kopuk verilen climlelerdir- anlatim bozuklugu olmama ihtimalinin goéz ardi edildigi
gorilmektedir. Baglamdan kopuk bir sekilde verilen ve iki farkli anlamsal ¢ikarimin
yapilabilecegi climlelerde yalniz bir dogru cevap varmis gibi diizeltme yapilmasi, 6grencilerin
tek bir cevaba hapsedilmesi demektir. Bu anlayisla da programda belirtilen 6zel hedeflere
ulasilmasi oldukga zordur.

Ozdem (2012) Canakkale’nin yerel gazetelerinde Tiirk¢enin kullanimini incelemek, yapilan dil
hatalarini, anlatim bozukluklarini tespit etmek, tespit edilen anlatim bozukluklarina dair
onerilerde bulunmak; yerel gazetelerde Tiirkce kullanimina dikkat ¢ekerek dogru, anlasilir dil
kullanimi bilinci uyandirmak amaciyla hazirladig1 “Canakkale'deki yerel gazetelerin anlatim
bozukluklar1 acisindan incelenmesi” adli yiiksek lisans tezinde yerel basindaki anlatim
bozukluklarini tespit etmis ve anlatim bozukluklarinin diizeltilmis bicimlerine yer vermistir.
Bu calismada da bazi diizeltme climlelerinde tek yonli diisiiniildiigii ya da zaman zaman
baglamdan kopuk diizeltme yapildig1 goriilmektedir.

Saydam (2016) ise “Giresun ili Yerel (Yazil1) Basininda Yapilan Yazim-Noktalama Yanhsliklar
ve Anlatim Bozukluklar” adini tasiyan yiiksek lisans c¢alismasinda, Giresun merkez ve
ilcelerinde ¢ikan yerel gazeteleri incelemis ve bu gazetelerde yapilan dil hatalarini, yazim ve
noktalama yanlishklarin1 ve anlatim bozukluklarini tespit etmistir. Calismada anlatim
bozuklugu olan ciimledeki hatanin nedeni belirtilmis ve ilgili climleler diizeltilerek ciimlelerin
dogru sekli de gosterilmistir. Ancak calismada, gereksiz sozciik kullanimi baslig1 altinda verilen
orneklerin bazilarinda ciimlelerin diizeltilmis bicimlerinde yine tek yonlii bir bakis agisiyla
hareket edildigi goriilmektedir.

Demirci (2009) “2006 Yih Tiirkge Ogretim Programina Gore Hazirlanan 6. ve 7. Simf Tiirkce
Ders Kitaplarindaki Dil Yanlislar1 ve Anlatim Bozukluklar1” adiyla hazirladig1 yiliksek lisans
tezinde ders kitaplarindaki yazim, noktalama hatalari ile mevcut anlatim bozukluklarini tespit
etmis ve anlatim bozukluklarinin diizeltilmis bi¢cimlerine yer vermistir. Demirci, ¢alismasinda
anlatim bozukluklarinin diizeltilmesinde tek yonlii diisinmemis, elverisli ciimlelerde birden
fazla olasilig1 goz oniine alarak diizeltmeleri bu sekilde yapmistir. Bu durum, ¢oklu olasiliklari
g6z Oniine almak ve cok yonlu diisiinmeyi ihmal etmemek acgisindan -¢calismamizda da dikkat
cektigimiz lizere- dogru bir yaklasimdir.

Celik (2014) de “Romanya'da Okutulan ve Rumen Egitim Bakanligi Tarafindan Basilan
[Ikégretim Tiirkce Ders Kitaplarinin Yazim, Noktalama Yanlishklar ve Anlatim Bozukluklar
Bakimindan Incelenmesi.” adiyla hazirladig1 yiiksek lisans tezinde ilgili ders kitaplarindaki
yazim, noktalama hatalar1 ile mevcut anlatim bozukluklarini tespit etmis ve bazi yerlerde
anlatim bozuklugu tasiyan ciimlelerin dogru bigimlerini paylasmistir. Ancak bu diizeltmeler,
climlenin tamamen yeniden yazilmasi bigiminde degil yalnizca kelime veya kelime gruplarinin
diizeltilmesi bicimindedir.

Cetinkaya ve Ulper (2015) anlatim bozuklugu oldugu ileri siiriilen farkli ulamlardaki ifadeleri
anlasilabilirlik ve kabul edilebilirlik olgiitiine goére degerlendirmek i¢in yaptiklar
calismalarinda, O6grencilere anlatim bozuklugu tasiyan bazi climleler sunmus ve ilgili
climlelerde anlatim bozuklugu olup olmadigin1 veya ciimlenin anlasilir olup olmadigini
sorgulamislardir. Bu ¢alisma, okumayi dilsel bir siirec¢ olarak goren psikodilbilimsel anlayisinin
iddia ettigi gibi, anlatim1 bozuk oldugu ileri stiriilen ctimlelerin aslinda bazi dilsel ipuglarindan
yararlanilarak anlamlandirilabilir ve dolayisiyla da anlasilabilir oldugu goriisiinii tarama
modeliyle sinayan betimsel bir ¢alismadir. Arastirma sonucunda ortaokul 8. sinif, lise 12. sinif
ve Universite 4. sinif 6grencilerinin 21 anlatim bozuklugu iceren maddeyi yliksek oranda kabul
edilebilir ve anlasilabilir bulduklar1 goriilmiistiir. Konuya islevsel agidan bakmay1 destekler
nitelikte olan bu sonuglar, -dogru iletisimi sagladiktan sonra- anlatim bozuklugu tasidig ileri
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striilen ciimlelerin, aslinda anlatimi bozuk climle olarak kabul edilemeyebilecegine dikkat
cekmesi bakimindan 6nemlidir.

Alanyazindaki benzer calismalar ve kullanimda olan bir¢ok ders kitabiyla 6zel yayinlara ait
olan ve kaynak kitaplar1 incelendiginde de goriilmektedir ki anlatim bozuklugu konusunda
yayginlasmis genel kabuller s6z konusudur. Bu kabullerin bazilar1 anlatimi bozuk oldugu ileri
striilen ciimlelerde, baglami goz ardi ederek anlatim bozuklugunun varligim1 pesinen kabul
etmek bicimindedir. Bir baska yaygin hata ise anlatim bozuklugu tasiyan climlelerin
diizeltilmelerinde ¢6zlime tek yonden bakilmasi ve sadece bir dogru cevap varmis biciminde
hareket edilmesidir. Oysa Tiirkce derslerinde anlatim bozuklugu bulunan ciimlelerin
diizeltilmesi etkinliklerinde, ¢calismada ifade edilen birden fazla olasiligin 6grenciler tarafindan
da gorilmesi gerekmektedir. Mesele, sansa birakilacak ya da 6gretmenin “dikkatine” terk
edilecek kadar onemsiz degildir. Unutulmamalidir ki anlatim bozukluklar1 dil bilgisinin en
kapsaml konusu olarak ifade edilebilir. Bu konu; salt bilgiye dayanmayan, anlama/yorumlama
becerilerinin de 6ne ¢iktig1 bir konu bagligidir. Anlatim bozuklugu bulunan ctimleleri rahatlikla
tespit eden ve diizeltebilen 6grenciler, anlama becerileri gelismis 0grencileri ifade etmektedir
ki bu da programin hedefledigi bireylerin yetismesi siireci icin 6nem arz etmektedir. incelenen
ders kitaplarindaki ilgili etkinliklerin ve kitap hazirlayicilarinin yaptiklar1 diizeltmelerin
programin hedeflerine katki sunmaktan uzak oldugu goriilmektedir. Ornegin “Bu hastalik
oliime hatta felce bile neden olabilir.” (MEB, 2020, s. 186) ciimlesinde siralama/mantik hatasi
s0z konusudur. Ancak bu ciimlenin bu héli i¢in anlatim bozuklugunun olmadig1 varsayimi
lizerinden “Acaba 6liim mii daha kotiidiir yoksa felg mi?” sorusuyla 6grenciler diisiinmeye sevk
edilebilir ve -belirli bir diizeyde de olsa- felsefi bir sorgulamaya yonlendirilebilir. Ogrencilere
diistincelerini ifade etmeleri icin boyle ortamlari olusturmak elbette ki ders 6gretmeninin
becerisidir ancak ders kitaplarinin da buna elverisli bicimde hazirlanmasi olduk¢a 6nemlidir.

Tim bunlar g6z 6niine alindiginda anlatim bozuklugu ile ilgili genel kabullerin yeniden ele
alinmasi gerekliligi ortaya ¢ikmaktadir. Ayrica ders kitaplarindaki ilgili konu etkinliklerinin en
iyi sekilde hazirlanmasi, secilen orneklerin tiim olasihik ve ayrintilarin goéz Oniinde
bulundurulmasiyla belirlenmesi 6nemsenmelidir. Ders kitaplarindaki dil bilgisiyle ilgili
etkinliklerde, baglamdan kopuk ciimlelere yer verilmesi anlam belirsizligi tasiyan 6rneklerle
karsilasmaya neden oldugundan bu ciimlelerden uzak durmak gerekmektedir. Bunun i¢in de
ders kitaplarindaki dil bilgisi etkinliklerinin hazirlanmasinda metne dayal dil bilgisi 6gretimi
esas alinmalidir. Konu hakkinda yapilacak hizmet ici egitimler, ilgili yonlendirme ve
bilgilendirmelerle Tiirkce 6gretmenlerinin bu konudaki hem dikkat hem de biling diizeyleri
arttirlmalidir.  Nitelikli ders kitaplarinin hazirlanmasi, 6gretmenlerin dersi islerken
yetkinliklerini ortaya koymalari; siire¢ sonunda 6grencilerin ¢ok yonlii diisiinmelerine katki
saglayabilir. Anlama becerilerinin gelismisliginin gostergesi olan bu gibi ¢alismalar1 sik sik
yapan 6grencilerin anlatma becerilerinde gelisim gostermeleri de olasidir.
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Abstract

Ambiguity is the violation of coherence (understanding) and cohesion (grammar) of a sentence. In order
for the intention to be expressed to be conveyed correctly, the expression must be clear, absolute,
systematical and have a semantic integrity. The teaching of ambiguity is carried out at the 7th and 8th
grades at the secondary school level. Ambiguity based on meaning are included in the 7th grade, and
ambiguity based on grammar are included in the 8th grade learning outcomes. On the other hand, when
the general and specific aims of all Turkish teaching programs used since 2006 are examined, it is seen
that in all programs -with almost similar expressions- it is aimed to raise individuals who can think
critically, reason and make inferences.

Qualitative research model was used in the study, and the data were obtained by document analysis
method. In the study, it has been examined how the grammar teaching issues, which are based on
meaning, are handled in the curriculum and textbooks. The examined books are two 7th grade Turkish
textbooks taught in Gaziantep between 2018-2019 and 2021-2022 academic years. The reason for
choosing these books is that they are the last/current textbooks created since the academic year in
which the last education program of 2018 was put into use. In the research, it was focused on the
example sentences given in the textbooks on how to correct the sentences with grammatical errors.
Possibilities of how to correct other sentences other than these have been expressed. It has been
examined whether the activities containing ambiguities based on meaning support the aims included in
the curriculum.

According to the results of the research, it is seen that there is a one-way point of view regarding the
detection and correction of the sentences with ambiguities in the examined textbooks. In the textbooks,
there is an assumption that there is only one correct answer to the questions or that the sentence with
ambiguity can only be corrected in one way. It does not seem possible for the text books created with
this point of view to contribute to the achievement of the specific goals specified in the program.
Keywords: Grammar, ambiguities based on meaning, Turkish curriculum, Turkish textbook

INTRODUCTION

Communication is a process based on language comprehension and expression skills. Speaking
and writing skills form the narrative dimension of communication. Expression; it is defined as
a unity created with language elements to convey an emotion and a thought (Hengirmen, 1999,
p. 33). Expression; means speaking in oral communication and writing in written
communication. Ambiguity is when a sentence contradicts coherence (understanding) and
cohesion (grammar). In order for communication to take place smoothly, the narration must
contain a clear meaning and this meaning must be understood in the same way by everyone.
For a good expression, certain features such as accuracy, clarity and simplicity are required.
“Accuracy is that the sentence does not have any deficiencies in terms of grammatical rules and
semantic features. Clarity is that the word is clear in meaning. It is the one who reads or listens
to the sentence infers only one meaning from it. Clarity is not using unnecessary words in the
sentence. Simplicity is to free the narrative from ornaments and unnecessary details.” (Kavcar,
Oguzkan, Aksoy 2002, p. 28). According to Akbas (2011, p. 293) narration; Clarity must comply
with the principles of clarity and most of ambiguities are due to violations of these principles.
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According to Demir (2013, p. 632), the factors that prevent correct expression and cause the
expression to be distorted are called ambiguities.

When all Turkish teaching programs used since 2006 are examined, it is seen that the
programs are basically created with a spiral approach, whereas grammar teaching is handled
with a linear approach. The subject of ambiguities was only among the 8th grade learning
outcomes from the 2006 Turkish Curriculum to the 2018 Turkish Curriculum. In the last
curriculum, the subject heading which is divided into two as "meaning-based ambiguities" and
"structure-based ambiguities"; It was included in the 7th grade learning outcomes under the
name of meaning-based ambiguities and it was included in the 8th grade learning outcomes
under the name of structure-based ambiguities.

As of the 2021-2022 academic year, the ambiguity learning outcomes in the Turkish
curriculum in use and the distribution of these learning outcomes to the secondary school level
classes are as follows:

7th grade: T.7.3.13. Perceives ambiguities. (Ambiguities are emphasized in terms of meaning.)

8th grade: T.8.3.8. Identifies the ambiguities in the text. (Ambiguities are emphasized in terms of
grammar)

The subject of Ambiguity is a very comprehensive lesson because it includes all grammar,
writing/composition information and semantics of the spoken language (ileri, 2010, p. 565).
Since this lesson is built on previous grammar learning outcomes, it appears as the last
grammar subject of the 8th grade level, which is the last grade of secondary school.

On the other hand, the rapid change in science and technology, the changing needs of the
individual and society, innovations and developments in learning and teaching theory and
approaches have also directly affected the roles expected from individuals under the title of
"Ministry of National Education Curriculum" in the 2018 Turkish Language Curriculum.This
change describes an individual with qualities who can produce information, use it functionally
in life, solve problems, think critically, be entrepreneurial, determined, have communication
skills, empathize, contribute to society and culture, etc.” (MEB, 2019, p. 3). It is stated again in
the same program that, under the title of “Special Objectives of Turkish Lesson”, the Turkish
Lesson Curriculum aims to enable students to acquire language skills and mental skills related
to listening/watching, speaking, reading and writing that they can use throughout their lives
and to develop themselves individually and socially by using these skills, It is structured in a
way that includes knowledge, skills and values so that they can communicate effectively and
acquire the habit of reading and writing willingly with a love of Turkish.” (MEB, 2019, p. 8). Itis
seen that the program aims to raise individuals who have advanced analysis-synthesis skills,
who can think critically, reason, make inferences, think multi-dimensionally, do not memorize
information therefore consider more than one possibility rather than focusing on a single point
on any subject, who can carry these characteristics into life skills.

Different from other programs in the Turkish curriculum of 2018, there is a "Turkey
Qualifications Framework" consisting of eight competencies. One of the competencies included
in this framework is called “Communication in the Mother Tongue”. This area of competence is
expressed as “expressing and interpreting concepts, thoughts, opinions, feelings and facts both
orally and in writing (listening, speaking, reading and writing); to engage in linguistic
interaction appropriately and creatively in all social and cultural contexts, such as education
and training, the workplace, home and leisure.” (MEB, 2019, p. 4). In order for this competence
area to be implemented all issues need to be properly addressed. It is a frequently mentioned
situation in the literature to save grammar teaching from abstraction and make it functional.
For this reason, it is expected that ambiguities, like all grammar topics, will be handled and
taught in a way that contributes to the achievement of the competencies expressed in the
curriculum in practice and to the training of the targeted individuals.
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In terms of their content, ambiguities based on meaning can be described as the most distant
from pure knowledge and the closest to semantic subjects among grammar subjects. Although
there was no theoretical knowledge achivement on the subject before, thanks to intuitive
grammar, it may be possible for students to identify some of the meaning-based ambiguities
and correct them. Of course, identifying and correcting these ambiguities is a much easier task
for students who have the student profile that the program aims at. However, it should not be
forgotten that such topics should be effectively utilized in order to raise individuals with high-
level thinking and interpretation skills targeted by the program. This can be achieved with the
correct handling of the relevant subject in the textbooks and with the correct guidance of
teachers in the learning and teaching process.

Purpose of The Research

[t is within the realm of possibility to see the master’s thesis and articles related to ambiguities
when made a literature review. However, most of these studies are aimed at detecting
ambiguities in written expressions. It is seen that the language and descriptions of some
children's textbooks are examined. these reviews are comprehensive but studies of related
books. It has not been evaluated in terms of the features in the books in the literature, it has
not been evaluated in any way here.

The aim of this study is to examine which activities are used to deal with ambiguities based on
meaning, which are taught at the 7th grade level, in the textbooks especially how the sentences
with ambiguities are corrected in the sample sentences by the textbook writers and to draw
attention other possibilities that are ignored in the correction of the sentences with
ambiguities in the related activities.

METHOD

In this study, in which the qualitative research model was used, the document analysis method
was used as the data collection method. “Qualitative research is defined as research in which
qualitative data collection methods such as observation, interview and document analysis are
used and a qualitative process is followed to reveal perceptions and events in a natural
environment in a realistic and holistic manner” (Yildinm and Simsek 2016, p. 41). The
document analysis method, on the other hand, includes the analysis of written materials
containing information about the case or cases that are aimed to be investigated (Yildirnm &
Simsek, 2016, p. 189). Within the scope of this research, two Turkish textbooks published by
the Ministry of National Education and used at the 7th grade level of secondary school and
imam hatip secondary school were examined as primary data sources.

Data Sources

In the study, activities related to "ambiguities based on meaning" in two 7th grade Turkish
textbooks taught in Gaziantep from the 2018-2019 academic year, when the last curriculum
dated 2018 was put into use, until the 2021-2022 academic year were examined. The first of
these books is the 2020 Secondary School and Imam Hatip Secondary School 7th Grade
Turkish Textbook and the second is the 2021 Secondary School and Imam Hatip Secondary
School 7th Grade Turkish Textbook.

FINDINGS

Review of the 2020-dated Secondary School and Imam Hatip Secondary School 7th Grade
Turkish Textbook

The activities related to ambiguities based on meaning in the 7th Grade Turkish Textbook of
Secondary School and Imam Hatip Secondary School (MEB, 2020) taught in Gaziantep in the
2018-2019, 2019-2020 and 2020-2021 academic years, the themes and text names containing
them are given in Table 1.
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Table 1. Ambiguity Studies in the 2020-Dated Secondary School and Imam Hatip Secondary
School 7th Grade Turkish Textbook

Theme Text Activity Number
When You Say Readi
en fousay Reading 6th and 7th activities
® The Discovery Story of Divanu Lugati't-Tirk 4th, 5th and 6th activities
=
=
3 Reading is a Privilege, Not Everyone Can Read 7th and 8th activities
o0
=)
;ra“ First Childhood 6th activity
Q
==
End of Theme Evaluation Questions 7th and 8th questions
First Snow 7th and 8th activities
=
= &
1
2= 6th question
55 End of Theme Evaluation Questions au
(3]
z

Examination of the Examples of the Text Titled "When You Say Reading"

Studies on ambiguities were included in the 6th and 7th activities (MEB, 2020, p. 169-170) of
the text "When You Say Reading", which is in the theme of "Reading Culture".

As can be seen in Visual 1, in the 6th activity of the text called "When You Say Reading”,
sentences about the ambiguities caused by the use of unnecessary words and phrases are
given. The first sentence was made by the book makers as an example.

&. ETKINLIK: Asadidakl cimielerde gereksiz sézaik veya szcik gruplannin kullamimindan kaynoklanan
andatirn Bozukludu wardir. Ormakiald gibi bu sdacOkarin athni ciziniz.

. Hova sicakdide sfinn alfinda eksl on dereceymis.
) stemeyerak de olsa elimde olmadan ablarman kalbinl kirdirmn.
) Bu yol yaya yariyerek bifrmez.
. Cekingen va utangad bir gencti salr.
. Acilisa gelen konuk ve rmisafidens knarn yopildi,
:J Bu sorun karglikl kenusarak cbzdlecek.
:) Saninle bidikte kitGphaneye galebdiim.
. Bize mearameti de acirmay da annemiz &retti.

Visual 1. The 6th Activity of the Text Titled “When You Say Reading”

Corrected for example “The air temperature was minus ten degrees below zero.” In this
sentence, the word “minus” could be removed from the sentence, as well as the group of words
“below zero” could be removed from the sentence instead of this word. However, the same
meaning emerges in both cases, which does not fit the problem that this research wants to
draw attention to. Therefore, the sentences in this activity were excluded from the analysis.
However, in the sample solutions of such activities, it would be a more accurate approach to
state that both unnecessary words or phrases should be shown in red and one of them should
be removed from the sentence and it is up to the student's choice.
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The sentence with ambiguity: “The air temperature was minus ten degrees below zero.”
The book's preferred correction: "The temperature was ten degrees below zero.”

Alternative correction: "The temperature was minus ten degrees.”

It is possible to make similar criticisms for some of the other sentences in activity 6 but these
examples have been excluded to avoid repetition.

As can be seen in Visual 2, in the 7th activity of the text called "When You Say Reading”,
sentences about the ambiguities caused by the wrong use of words are given. The first sample
sentence was also made by the book makers.

7. ETKINLIK: Asodidaki cOmlelerde sdzcGdtn yanks anlamda kullaremindan kaynaklanan anlahim
bozuklugu vardrr. Sézciklerin altini dmekteki gibi clzerek ligili kutucuda, dodru sézcugl yazinz.

Bdlgemizdeki birgok gél kuraklik tehlikesi yasiyor. I kuruma l
N
Iki futbol takimi arasindaki ayncalik goktu. ' ]

Programimiza ¢ok (zgln bir haberle son veriyoruz.
A\ l \ I
Fiyatiar pahali oldugundan sahslar durgun. || ‘ 'I

Ormanda yetisen karacam fidanini balkondaki saksiya ekemeyiz. ] l

LI; basvurusu formuna &gretim durumumu yazmami istediler. II "
LYogmur ylziinden toprakianmizin verimi arth. . ‘]]
— | A

Finn sahiplerl un {icretlerinin ylksekliginden yakmniyor.
A I A |
Timaklanm epey blylmUs. ] I

Visual 2. The 7th Activity of the Text Titled “When You Say Reading”

In the first of the examples in the 7th activity, “Many lakes in our region are in danger of
drought.” sentence is included. In this sentence, although the appropriate expression to be
used for the concept of "lake" is "drying", the expression "drought” has been used and an
ambiguity has emerged. This grammatical error was corrected by the book's authors by
replacing the word "drought” with the word "drying". However, this defect in expression could
also be corrected by writing the word "land" instead of the word "lake". Because there is no
harm in using the word "land" with "drought". The lake dries up, the land becomes dry. But this
second form of correction seems to be ignored.

The sentence with ambiguity: “Many lakes in our region are in danger of drought.”
Book's preferred correction: “Many lakes in our region are in danger of drying out.”
Alternative correction: “Many landmasses in our region are in danger of drought.”

Again, in the fourth example of the 7th activity, “Sales are stagnant because the prices are
expensive.” sentence is included. There is an ambiguity in this sentence because the word
"price", which is not a tangible entity, cannot be expressed as "expensive". So prices can't be
expensive, they can be "high". The expensive ones are the products. Accordingly, the wording
in this ambiguity is “Sales are stagnant because the prices are high.” can be corrected. But there
is another way to correct this ambiguity: “Sales are stagnant because the products are
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expensive.” In this form of correction, instead of changing the expression "expensive", the
expression "prices" is changed. The corrected sentences in this case are as follows:

The sentence with ambiguity: “Sales are stagnant because prices are expensive.”

Correction 1: “Sales are stagnant because prices are high.”
Correction 2: “Sales are stagnant because the products are expensive.”

It is not known what form of correction the book makers are considering but the fact that they
correct such sentences "in one way" in other activities and leave a "single line" for the
correction sentence creates the impression that they ignore more than one possibility.

A similar situation exists in the ninth sentence of activity 7. “My nails have grown quite.” There
is an ambiguity in the sentence because the nails do not grow, they get long.2 However, by
changing the subject with any expression (eg hand, foot, niece, grandchild, dog, cat, flower, etc.)
suitable for the noun-verb "growth" without making a change in the predicate, the ambiguity
can be corrected.

The sentence with ambiguity: “My nails have grown quite.”

Correction 1: “My nails have gotten too long.”

Correction 2: “My flowers have grown quite.”

It is possible to make similar criticisms for some of the other sentences in activity 7 but these
examples have been excluded to avoid repetition.

Examination of the Examples of the Text Titled "Divdnu Lugati't-Tiirk's Discovery Story”

In the 4th, 5th and 6th activities of the text called "Divanu Lugati't-Tiirk's Discovery Story"
(MEB, 2020, p. 177), studies on ambiguities are included.

As can be seen in Visual 3, ambiguities caused by the use of words that contradictory meanings
together in the 4th activity were listed and the students were asked to identify the words or
word groups that caused these ambiguities. The first sentence was made by the book makers
as an example.

4. ETKIMNLIK: Asogdakl camielerde anlamea cellsen sézedidern kullanrmindan kaynaklanan anlahm
bozukiedu vardir. Bu sézclklerin athin drmekdteki gibd ciziniz.

® Derginize kil lork yorocok sekilde bir gtz athm.

& Asad yukan tam g yildr gSrigemibyoruz.

# Beyza kesinlikle haftaya gelebilir.

® Sanunm o lg mutlaka kabul edecektir.

# Eminim bu saoite [zmire varmis almial.

& Ckulurmuzun takimi sOphesiz bu maca iyl haadanmmig olmdall.

Visual 3. The 4th Activity of the Text Titled "Divanu Lugati't-Tiirk's Discovery Story"

Sample sentence corrected by the book makers is as following “I took a look at your journal
hair-splittingly”. There is an ambiguity in the sentence because both the expression "to split a
hair", which means to examine meticulously and in detail and the expression "take a look",
which means to look without paying much attention for a short time, are used together. In the
book, it was pointed out that this part of the word group "to split a hair" in this sentence
contradicted the phrase "take a look" in the sentence and the expression "to split a hair" was

2 Since English and Turkish are different in terms of semantic, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish. Although there is no such distinction in
English, separate verbs are used in Turkish for the growth of people, flowers, etc., and the growth of
nails, hair, and neck. In Turkish, the verb "uzamak" is used for nails etc. while the verb "biiylimek" is
used for flowers etc.
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accepted as the reason for the ambiguity in the sentence. In this case, the sentence is, “I took a
look at your journal.”. Although this sentence and the resulting meaning are not wrong, the
ambiguity could be corrected by removing the expression "take a look" from the sentence. In
this case, the sentence is “I have studied your journal hair-splittingly.” could be formed.
However, the textbook ignored this. In this case, it is up to the student's ability to think
differently or the teacher's competence to look at the issue from another angle. Well, what
would the student gain by answering this question by considering both possibilities? Let's re-
examine the sentence with a bad expression and the two corrected versions of this sentence:

The sentence with ambiguity: “I took a look at your journal hair-splittingly.”3
Book's preferred correction: “I took a look at your journal.”
Alternative correction: “I have studied your journal hair-splittingly.”

In the first possibility, which is also preferred by the textbook, only one word group is removed
from the sentence and the rest is written exactly. However, in the second possibility that the
book ignores, the predicate has to change. The student should find a new verb that will provide
semantic integrity based on the word group "hair-splittingly" used as an adverb in the
sentence. Suppose this verb is “examine”. However, in this case, the phrase "to your journal”,
which takes the inflectional case suffix in the first sentence and serves as a place complement,
must also take the denotative case suffix in accordance with the framework of the transitive
verb (examine) and enter the object function. It is seen that considering the second possibility,
first of all, gives the student the awareness that it is necessary to think multi-dimensionally in
the face of a problem. Also, correcting the sentence the second way gives the impression of a
higher level of correction both in terms of meaning and in terms of employing more
grammatical rules.

In the second example of activity 4, “We haven't seen each other for almost exactly three
years.” The sentence can be corrected to indicate the exact meaning by removing the word
“almost” from the sentence or to indicate approximation by removing the word “exactly” from
the sentence.

The sentence with ambiguity: “We haven't seen each other for almost exactly three years.”

Correction 1: “We haven't seen each other for exactly three years.”
Correction 2: “We haven't seen each other for almost three years.”

In the third example of activity 4, “Beyza can definitely come next week.” The sentence can be
corrected to indicate probability/prediction by removing the word “definitely” from the
sentence or to indicate certainty by conjugating the verb “can come” as “come/future”.

The sentence with ambiguity: “Beyza can definitely come next week.”
Correction 1: “Beyza can come next week.”
Correction 2: “Beyza is definitely coming next week.”

In the fourth example of activity 4, “I think he/she will definitely accept the job.” The sentence
can be corrected to indicate certainty by removing the word “I think” from the sentence or to
indicate a prediction/probability meaning by removing the word “definitely” and the
declarative suffix in the inflected verb from the sentence.

The sentence with ambiguity: “I think he/she will definitely accept the job.”
Correction 1: “He/she will definitely accept the job.”
Correction 2: “I think he/she will accept the job.”

3 Since English and Turkish are different in terms of semantic, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish.
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In the fifth example of the 4th activity, "I'm sure he/she can have arrived in Izmir at this hour."
The sentence can be corrected to indicate prediction by removing the word “I am sure” from
the sentence or to give the meaning of certainty by removing the word “can” from the sentence
and adding the predicate suffix.

The sentence with ambiguity: “I am sure he/she can have arrived in Izmir at this hour.”
Correction 1: “He/she can have arrived in Izmir at this hour.”
Correction 2: "I'm sure he/she arrived in Izmir at this hour."”

In the sixth and final example of the 4th activity, “Our school's team must undoubtedly have
been well prepared for this match.” sentence can be corrected to indicate strong prediction by
removing the word "doubtless" from the sentence or to indicate an inference meaning by
removing the word "must" from the sentence. In addition, this sentence can be corrected in the
third and fourth ways with appropriate modal changes to be made in the verb after the word
"must" is removed from the sentence. In this case, if the predicate is inflected with the past
tense, the sentence gains the meaning of certainty and if it is inflected with the future tense, it
gains the meaning of strong expectation.

The sentence with ambiguity: “Our school's team must undoubtedly have been well prepared for
this match.”

Correction 1: “The our school's team must have been well prepared for this match.” (strong
prediction)

Correction 2: “The our school's team undoubtedly have been well prepared for this match.”
(inference)

Correction 3: “The our school’s team undoubtedly got prepared for this match. (certainty)
Correction 4: “The our school’s team will undoubtedly get prepared well for this match.”
(strong expectation)

As can be seen in Visual 4, in the 5th activity of the text titled "Divanu Lugati't-Tiirk'lin
Discovery Story", examples of ambiguities caused by the use of words in the wrong place in the
sentence were given and the first example was made by the book writers.

5. ETKINLIK: Asofgdaki clOmlelerde sdzciklerdn yonls yerde kullandmasindan kaynakdanan anlatinm
bozuklugu vardir. Camlelerin dogru seklind rmektekl gibl yazine.

izinsiz ingaata giriimez.

insaata kinsiz. girilmez.

Bu gorba fazla diganda kaldig igin bozulmug.

Yeni eve girdim ki sen aradin.

Otuz iki oya karg yirmi ath oyla sinif bagkam segildim.

Agnsiz kulak delinir.

Yeni kazagimi giymistim ki kapin zili caldh.

Visual 4. The 5th Activity of the Text Titled “Divanu Lugéati't-Tiirk's Discovery Story”
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According to this “Do not enter into unauthorized construction.#” In this sentence, the word
"unauthorized" is used as an adjective before the word “construction”. However, the word
"unauthorized" should be used as an adverb before the verb "no entry": “No unauthorized
entry into the building.” So what is unauthorized is not construction. In the sentence, it is
stated that the act of entering the construction should not be done without permission.
Correction of this sentence in this way is correct but it means accepting in advance that there is
an ambiguity in the sentence. However, sometimes such sentences may seem to have an
ambiguity but there may not be any defect. In other words in some cases it may not be wrong
to use the words that should be used as adverbs as adjectives. “Do not enter unauthorized
construction.” If we think through the example, the construction here may indeed be
unauthorized (illegal/unlicensed/unregistered construction) and it may be undesirable to
enter a building with this feature. This is a conclusion that can be drawn from the context.

In the third example of activity 5, “I get to new home and you called.”> sentence was given and
students were expected to use the word "new", which is used as an adjective in the sentence,
just before the first conjugated verb and use it as an adverb. In this case, the sentence takes the
form: "I just got home, you called." In this case, the word "new" acts as a time adverb and the
ambiguity is eliminated. However, when we go back to the beginning, we should not ignore the
possibility of qualifying the word "home" with the adjective function of the word new. Indeed,
the house may be new and the other person may have called it as soon as the contact entered a
new home. The same is true for the sixth example of activity 5. “I was wearing my new sweater
when the doorbell rang.” sentence, “I had just put on my sweater when the doorbell rang.” It
can be corrected as in the following form or it can be said that there is no ambiguity in the
sentence with the possibility that the relevant sweater is new.

As can be seen in Visual 5, in the 6th activity of the text titled "Divanu Lugati't-Tiirk'tin
Discovery Story", ambiguities caused by ambiguousness are exemplified.

&. ETKINLIK: Asafidaki cimlelerde anlam belisiEiginden kaynaklanan anlatm bozukdudu wardir, Anlam
balirsizliginin redeninl cormlalerin karsisna, cdmilenin dogr seklind Be varlen bosluga yazinz.

Geng postaciya adrasi sordu.

Nedeni l
O dosyalan dikkatle inceledi.

Nedenip '
Cizimlerini ok begendim.

Nedenip l
Kicik eve koga kosa gitti.

Nadenip '
insan kaynaklan servisi lletigim bilgilerini istedi.

Nedenlp '

Buralara geldigine hala inanamiyamm.
Nedenip J

Visual 5. The 6th Activity of the Text Titled "Divanu Lugati't-Tiirk's Discovery Story"

4 Since English and Turkish are different in terms of syntax, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish.

® Since English and Turkish are different in terms of syntax and semantic it seems like a problem-free
sentence for English translation, but it is an ambiguity sentence for Turkish. Because the word “new”
also means “just” as a time adverb in Turkish.
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“He/she asked the young postman for the address.”¢ Is the person "young" in the sentence a
postman, or is "the state of being young" a quality of the person asking the postman for an
address? This is what is unclear. If the postman is young, there is no ambiguity in the sentence,
and therefore there is no need to make any changes. If the younger person is the person asking
the postman for an address, then the word young becomes the subject and a comma should be
placed after it: “The young, asked the postman for the address.” Consequently, both meanings
are possible. However, the book -as they included this example in this activity- accepted only
one of these two sentences, which are equally likely to be true despite being out of context, as
true, and accepted the only way to correct the ambiguity is to use a comma after the subject. In
other words, according to the book makers, the younger person is the one who asks the
postman for an address. It is not a correct approach to think that the use of commas to indicate
the subject in these sentences is essential unless the context is fully known.

Examination of the Examples of the Text Titled "Reading is a Privilege, Not Everyone Can
Read”

In the 7th and 8th activities of the text titled "Reading is a Privilege, Not Everyone Can Read"
(MEB, 2020, p. 186), studies on ambiguities are included.

In the 7th activity of the text titled "Reading is a Privilege, Not Everyone Can Read", sentences
about the ambiguities caused by the incorrect use of idioms and proverbs are given. However,
these sentences were excluded because they were not suitable for the purpose of this study.

As can be seen in Visual 6, the 8th activity of the text titled "Reading is a Privilege, Not
Everyone Can Read" includes sentences about the ambiguities caused by logic errors.

8. ETKINLIK: Asodidald clrmlelerde mantik hatasindan kaynaklaran anlatim bozukledu vardr. Anlatim
bozukiugunun sebebinl Smektek gibl yaane.

Késedeki oyuncakciya ugan helikopter gelmis.

Hellkoptar Zanen uGar.

Bu yaziy1 degil ckumak, anlamak bike imkansiz.

Bu hastahk &lime, halta felce bile neden olabilir.

Durmadan ¢ay ve ¢ekirdek yenilen bu yarden hizla uzaklash.

h
L

Ké&yin muhtan gecmise ait planianm anlath.

Gelecek gizel ginlere Szlem duyuyomim.

Visual 6. The 8th Activity of the Text Titled “Reading is a Privilege, Not Everyone Can Read”

5 Since English and Turkish are different in terms of syntax, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish.
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In the fourth sentence of this activity, an example is given such as "He/she left this place where
tea and kernel were constantly eaten". According to the authors of the book, the expression "be
eaten” is used in common for both "tea" and " kernel" objects, but this is a logical error.
Because the action of “beating” is appropriate for the object of “kernel” but not for the object of
“tea”. Therefore, there is an ambiguity in the sentence, and the defect can be corrected by
adding the verb of "drinking" after the expression "tea". However, besides that, instead of using
two separate verbs for two separate objects, the same sentence could have been corrected with
a suitable word whose common usage could meet both. For example, this word could be the
expression "consumed". In this case, too, the sentence would be: “He/she quickly drove away
from this place where tea and kernel were consumed non-stop.”

The sentence with ambiguity: “He/she quickly walked away from this place where tea and kernel
were constantly eaten.”

Correction 1: “He/she quickly walked away from this place where tea was drunk and kernel was
eaten.”

Correction 2: “He/she quickly walked away from this place where tea and kernel were consumed
non-stop.”

It is possible to make similar criticisms for some of the other sentences in activity 8, but these
examples have been excluded to avoid repetition.

Examination of the Examples of the Text Titled "First Childhood”

As can be seen in Visual 7, the 6th activity of the text titled "First Childhood" (MEB, 2020, p.
189) includes studies on ambiguties.

&. ETKINLIK: Asofidald cimielerde anlarm yantnden onlatm bozukudu lceren clmielerdekl anlahm bozuk-
Iubkdanr dmekield gibl bularak athni ceink. Anlahm bozulkduklannin sebebinl comlelendn kargsna yazniz.

Gecen sene de yine boyle olmughu. gereksiz sézclk kullanimi
Eli uzun biridir, herkesi tanir.

Sah glind mutlaka ben de yansmaya kahlabilirim.

Esen meltem rizganna kars olurduk sahilde.

Egirdir Gali'nde inanilmaz ¢ogunlukia sazan bahg var.
Ona sézum var. dediklerini yapmaya zomunluyum.

Zanl, sorguda sucunu kendi agziyla ttiraf etfi.

Son gardiiglimden beri saglanm biyitmigsin.

Onun kargsinda rahat disincelerinizi ifade edebilirsiniz.
Yoldaki buzlonma araglann kaza yapma sansini arhinr.
Savas yillanndaki kosul ve sartiar Anadoiu halkon zoruyordu.
Azad yukan tam bir aydir sonuclann acikdanmasin bakliyonz.

Visual 7. The 6th Activity of the Text Titled “First Childhood”

In this activity, some sentences with an ambiguity in terms of meaning were given and it was
asked to find the reasons for these ambiguities. In the second example of the 6th activity,
"He/she has a long hand, he knows everyone." sentence is given. According to the authors of
the book, it is highly possible that the reason for this ambiguity is the use of incorrect idioms.
This is not wrong either. Because “knowing everyone, well-connected” should not be expressed
with “have a long hand” but with “have a long arm””: “He/she has a long arm, he knows

7 Since English and Turkish are different in terms of semantic, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish. In Turkish, while the idiom of “having

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2022; 6(12);226-247 236



Cakmak, M. C./ An Evaluation of Ambiguity Activities in 7th Grade Turkish Textbooks

everyone.” However, the expression "long-handed" in the sentence is another idiom used for
"thieves", and with a change to be made in the rest of the sentence, the grammatical error can
be corrected again: "He/she has a long hand, he robs everyone."

The sentence with ambiguity: "He/she has a long hand, he/she knows everyone.”

Correction 1: “He/she_has a long arm, he/she knows everyone.”

Correction 2: “He/she has a long hand, he/she robs everyone.”

It is possible to make similar criticisms for some of the other sentences in the 6th activity, but
these examples have been excluded to avoid repetition.

As can be seen in Visual 8, in the seventh of the "End of Theme Evaluation Questions"
belonging to the 6th theme, sentences with ambiguities and some reasons for ambiguities were
given in the form of a table and the students were asked to make appropriate matches.

7. Asodidaki tabloda anlahrm bozukludu bulunan comleler ve baz anlahm boauklugu nedenle verlmistir.
Anlohrm bozuklugu olan clmilelede nedenleninl eskestiiniz.

Anlomca geliyen sézciiklerin bir

Son eserinl, yasaminda edindigl deneyimlerinden T

_/ yola gikarak kaleme alrms.

ksiz sEzedk kull L
Bj.!'.lkn:u giyinmemesi hastalonmasing vesile oldu. W e D

¢ Bugun okula gitmedim, biton gun bombos odamda i Soezcliglin yanhy anlamda kullanimi.
./ oturdum.
Stzcligln yanhs yerde kullanim

DJ' Hava gok soguk, mutlaka evsizier (gliyor olmak.
;ﬁnlm belirsizligi.

Visual 8. The Seventh of the "End of Theme Evaluation Questions" of the 6th Theme of the Book

The third sentence of this pairing is “I didn't go to school today, I just sat in my empty room all
day.”8. When the "End of Theme Evaluation Questions Answer Key" at the end of the book is
examined, it is seen that the reason for the ambiguity in this sentence is the "use of the word in
the wrong place”. In this case, the use of the word "empty" is incorrect and the sentence should
be corrected as follows: "I didn't go to school today, I just sat in my room all day." Of course,
this way of correction is not wrong, but the point that is overlooked is that it is possible that
there is actually no ambiguity in this sentence, which is handled out of context. In other words,
the subject who did not go to school that day may indeed have been sitting in an “empty room”
all day. This is not something that can be known independently of context. But discussing one
of the two equal conditions as if it were true is to undermine the multi-faceted view of the
issue.

As can be seen in Visual 9, in the eighth of the same evaluation questions, four sentences were
given to the students in a multiple-choice question and they were asked to find the sentence
with an ambiguity

long arm” refers to the person who is well-connected, the idiom of “having long hand” is used for the
person who commits theft.

8 Since English and Turkish are different in terms of syntax, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish.
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8. Asoddaki cOmlelerin hangsinde anlahrm bozukledu vardir?

A) Bohceye diktigimiz ceviz fidanlan kurumus miu?

BY Kanncalar kendilerinden cok daha by ik ve adir yiveceklar tasiyabilir,
C) Ahrnat’| top oynarken gorddnm.

D) Kuyumcunun caminda "Kulak agnse delinir.” yoziyordu.

Visual 9. The Eighth of the "End Of Theme Evaluation Questions" of the 6th Theme of the Book

According to the answer key, the correct answer to this question is option c (I saw Ahmet while
playing ball). In this case, the reason for the ambiguity can be expressed as "ambiguity of
meaning". Because, according to the book, it is not clear whether the person playing the ball is
the subject or Ahmet. So, did the subject see “Ahmet was playing ball” or did the subject see
“Ahmet was playing ball”? This ambiguity is the reason by the ambiguousness. However, it
should be emphasized right away that the main problem here is that the given example
sentence is again out of context. In fact, it is not a correct approach to accept these and similar
sentences, which do not have a definite defect in terms of expression, as sentences that have an
ambiguity on the grounds of lack of context. In this sentence, if the person playing the ball is
the subject (I), it will be sufficient to change the place between the object (Ahmet) and the
adverb complement (while playing ball) to correct the expression: "I saw Ahmet while I was
playing ball." However, if the person playing the ball is Ahmet, then there is no stylistic change
that can be made on the sentence. In this case, it is not correct to say that there is an ambiguity
in the sentence.

Examination of the Examples of the Text Titled "First Snow"

In the 7th and 8th activities (MEB, 2020, p. 186) of the text titled "First Snow" in the theme of
"Nature and the Universe", studies on ambiguities are included.

As can be seen in Visual 10, in the 7th activity of the text titled "First Snow", sentences with
grammatical errors were given and the students were asked to find and write these errors as
in the example.

7. ETKINLIK: Asagidaki climlelerde anlatimia gl baa hatalar yapdmstr. Bu hatalan bulup Smektekl gibl
dizeltiniz.

Yenl makinemile kardesimin resmini cekecegim. “Resim” yerine “fotogral” kelimesi gelmelidic.”
Olmus olaylan tlm seyirciler zlemistl

Yeni senaryoyu ayninh ve detaylanyla inceliyorum.

lik olayn duydugunda tephisi ne olmustu?

Unlli yazann dodumunun 100. yilir t8renle andik.

Babas 800°e karg 756 oyla muhtar secildl.

Komgulanm sever, onlara dil uzahrd.

[tirazianna daha heniiz bir cevap veremedik.

Hirsz, adarmin gantasim zorda ¢ald.

Homfiklar muliaka bitmis olmal.

Visual 10. The 7th Activity of the Text Titled "First Snow"

In the fifth example of this activity, “We commemorated the 100th anniversary of the birth of
the famous writer with a ceremony.” sentence is included. Ambiguity can be corrected by
replacing the word "commemoration” with the word "celebration" in the sentence: "We
celebrated the 100th anniversary of the birth of the famous writer with a ceremony." However,
in addition to this, the phrase "birth" in the sentence could be replaced with the phrase

9 Since English and Turkish are different in terms of syntax, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish.
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"death", and the phrase could be corrected, and the sentence could be reconstructed as follows:
"We commemorate the famous author with a ceremony on the 100th anniversary of his death."

The sentence with ambiguity: “We commemorated the 100th anniversary of the birth of the
famous writer with a ceremony.”

Correction 1: We celebrated the 100th anniversary of the birth of the famous writer with a
ceremony.”

Correction 2: "We commemorate the famous writer with a ceremony on the 100th anniversary of
his death."”

The sixth example in the same activity, the sentence "His father was elected as headman with
756 votes to 800" can be corrected as either "His father was elected as headman with 800
votes to 756" or "His father lost the headmanship by 756 votes to 800".

The sentence with ambiguity: "His/her father was elected as headman with 756 votes to 800"

Correction 1: "His/her father was elected as headman with 800 votes to 756"

Correction 2: "His/her father lost the headmanship by 756 votes to 800"

Again, in the seventh example of the 7th activity, “He/she liked his/her neighbors and insulted
them.” There is an ambiguity caused by the use of wrong idioms in their ordered sentences.
The defect in expression here can be corrected by choosing an idiom suitable for the predicate
"like" in the first sentence (like “take under one's wing”) in the second predicate: "He/she liked
his/her neighbors and took them under his/her wing." However, without changing the idiom
in the sentence, a correction can be made by negative conjugation of the predicate of the first of
the ordered sentences.

The sentence with ambiguity: “He/she liked his/her neighbors and insulted them.”

Correction 1: "He/she liked his/her neighbors and took them under his/her wing."

Correction 2: “He/she disliked his/her neighbors and insulted them.”

It is possible to make similar criticisms for some of the other sentences in activity 7, but these
examples have been excluded to avoid repetition.

As can be seen in Visual 11, in the 8th activity of the text called "First Snow" in the 7th theme of
the book, "Nature and the Universe", sentences with ambiguities were given and the students
were asked to find the reasons for these mistakes and write them down.
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8. ETKINLIK: Aszadidaki cOmilelerde gegen anlahm bozukluklann bularak sebebini dmekdeki gibl bosiuga
yOanE.

. Eminim kupay! aldigimia sinf arkadaglanmz duymus olmall.

Anlameca celisen sdzcliklerin bir arada kullamnimasi.

Bugiin komgsumuzun burnundan disen bin pargayd..

. Yapisik binalarda cturmak insam mutsuz ediyor.
' Sisli havalarda koza yopma sansimiz artar.

. S

5 Size verilen Ucreti kiicmsemeniz dogru mu?

' Bosan igin sirekli calsmalk gerelkir.

' Sarencilere yenl ders programin hahriaiacagim.

. Annemie babarmin ¢ok benzer ve ortak yénler vardi.

' Anahtaranm masanin dzernde bulamarms.

Visual 11. The 8th Activity of the Text Titled "First Snow"

In the ninth of the examples in this activity, “He/she couldn't find his keys on the table.”
sentence is given as a sentence with an ambiguity. According to the book, the reason for the
ambiguity in this sentence is "ambiguity of meaning". Because it is not clear whether the keys
in the sentence belong to the second person (yours) or the third person (his/her): “He/she
could not find (your or his/her) keys on the table.” However, it should not be forgotten that
unless the context is known, it cannot be sure that there is any ambiguity in such sentences.
The problem here is that the sentence is taken out of context. It is not the right approach to
detach the sentence from the context and then to state that there is an ambiguity in the
sentence for this reason. Otherwise, the appropriate personal pronoun (your or his/her) in the
complement function should be written before the determination (keys).

The ambiguity question, which was included in the "End of Theme Evaluation Questions" of the
7th theme, was left out of the examination in order to avoid repetition.

Review of the Secondary School and Imam Hatip Secondary School 7th Grade Turkish
Textbook Dated 2021

The activities related to ambiguities based on meaning in the 7th Grade Turkish Textbook of
Secondary School and Imam Hatip Secondary School (MEB, 2021) taught in Gaziantep in the
2021-2022 academic years, the themes and text names containing them are given in Table 2.
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Table 2. Ambiguity Studies in the 2021-Dated Secondary School and Imam Hatip Secondary
School 7th Grade Turkish Textbook

Theme Text Activity Number
Asik Veysel Satiroglu 7th and 8th activities
Marbling from Traditional Turkish Arts 6th activity
E Water Bowl Carved from the Wood 7th activity
Living Human Treasures 7th activity
End of Theme Evaluation Questions 5th question

Examination of Examples of the Text Titled “Asik Veysel Satiroglu”

In the 7th activity of the text titled “Asik Veysel Satiroglu”, six sentences were listed and the
students were asked to find the ones with an ambiguity. However, this activity was excluded
because it was not suitable for the purpose of this study.

It is seen that some sentences in the 8th activity of the text titled “Asik Veysel Satiroglu” show
similarities with the examples that were criticized before. In order to avoid repetition, these
examples were also excluded from the examination.

Examination of Examples of the Text Titled "Marbling from Traditional Turkish Arts"

As can be seen in Visual 12, in the 6th activity of the text titled "Marbling from Traditional
Turkish Arts" (MEB, 2021, p. 244), sentences with an ambiguity were given and the students
were asked to write the reasons for them.

6.Etkinlik  Verilen ciimlelerdeki anlatim bozukluklannin nedenini yay ayrac icine
yaziniz.

Kasabaya yalmz gitmeye ¢ekindigi icin babasiyla birlikte gitrmigti.

[ )
Evimizin éniind kapsayan ¢oplerden bir an once kurtulmaliyiz.

[ )
Elbette, ben de ayni fikirde oldugumuzu saniyorum.

[ )
Giriltiden rahatsiz elunca hepimizi kafasindan savdi.

[ )
Ogretmen, izinsiz dersten gikanlara kizardi.

[ )
Sizinle sik sik hatta arada bir goriismek isterim.

[ )
Diin kargilagtigirmizda Omer, bana ekul arkadagin tanitti.

[ )

Visual 12. The 6th Activity of the Text Titled “Marbling from Traditional Turkish Arts”

The sixth sentence of these examples is “I would like to meet with you often or even once in a
while.”. There is an ambiguity in the sentence "due to sequencing and logic errors". Because the
word “even” is a reinforcement conjunction that gives the meaning of “more” to the sentence in
which it is used. Therefore, the adverb used after the phrase "even" should be a reinforced
version of the adverb used before. In this case, the ambiguity can be corrected by changing the
adverbs listed as follows: “l would like to meet with you once in a while or even often.”
However, the use of another conjunction (such as "or") instead of the reinforcement
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conjunction "(even) used in this sentence, can also correct the ambiguity: "I would like to meet
with you often or once in a while." In this case, the reason for the ambiguity in the sentence can
be based on reasons such as "wrong conjunction” or "wrong word use" rather than "sequence
and logic error”.

The sentence with ambiguity: “I would like to meet with you often or even once in a while.”

Correction 1: “I would like to meet with you once in a while or even often.”

Correction 2: “I would like to meet with you often or once in a while.”

Examination of the Examples of the Text Titled "Water Bowl Carved from the Wood"

As can be seen in Visual 13, in the 7th activity of the text named "Wooden Carved Water Bowl"
(MEB, 2021, p. 252), sentences with ambiguities were given and the students were asked to
write the correct ones. The first sentence was made by the book makers as an example.

7.Etkinlik Asagda verilen ciimlelerdeki anlam ydniinden anlatim bozuk-
luklarim bularak ciimlelerin dogrulanm drnekteki gibi yazimz.

Annem, yeni evimizin bahgesine fidanlar ekti.

Annem, yeni evimizin bah¢esine fidanlar dikti.
Ressam olarak dogdugu koye ger geldi.

Eminim bu saatlerde gdevini bitirmis olmali.

Gergek sanatg, vapitlanyla ilgili elestiri ve tenkitleri dnemsemelidir.

Son yillarda dlkemizde lGretilen mabilyalar disan ihrac ediliyor.

Tiyatroya verilen deger, gecen yillara gore ylizde yiiz cogaldi.

Diin ise gitmedim, bombos evde oturdum.

Kigiik kiz, kulagima egilerek algak sesle bir seyler fisildadi.

Visual 13. The 7th Activity of the Text Titled “Carved Water Bowl From Wood”

Although the first sentence in this activity was correctly corrected by the book, the ambiguity
could also be corrected in another way: “My mother planted a seed in the garden of our new
house.” 10

The sentence with ambiguity: “My mother planted saplings in the garden of our new house.”

Book's preferred correction: “My mother planted saplings in the garden of our new home.”
Alternative correction: “My mother planted seeds in the garden of our new home.”

Example eight from activity 7 “The little girl leaned in and whispered something in my ear in a
low voice.” is in the form. In this sentence, the use of the expressions "low voice" and
"whispered" together may be evidence of an ambiguity caused by the use of unnecessary
words. It is probable that the book makers thought so too. However, in the same sentence, the
word "said" instead of the word "whispered" can be used to correct the ambiguity. In this case,

10 Since English and Turkish are different in terms of semantic, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish. Because in Turkish, separate verbs are
used for “sapling” and “seed”. In Turkish, the verb "dikmek" is used for saplings etc. and "ekmek" is used
for seeds, etc. But there is no such distinction in English.
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the reason for the ambiguity can be expressed not as "use of unnecessary words" but as
"wrong word use".

i

The sentence with ambiguity:
in a low voice.”

The little girl leaned down in my ear and whispered something

Correction 1: “The little girl leaned in my ear whispered something.”
Correction 2: “The little girl leaned in my ear and said something in a low voice.”

It is possible to make similar criticisms for some of the other sentences in activity 7, but these
examples have been excluded to avoid repetition.

Examination of the Examples of the Text Titled "Living Human Treasures" Text

As can be seen in Visual 14, there are studies of ambiguities in the 7th activity of the text titled
"Living Human Treasures" (MEB, 2021, p. 258).

7.Etkinlik Asamda, anlatim bozuklugu olan ciimlelerle anlatim bozuklugunun ne-
denleri verilmistir. Bu cimlelerdeki anlatim bozukluklarnin nedenleri ile
eslestiriniz. (Birden fazla eslestirme yapabilirsiniz.)

'::. .,,3 Halam, qorabi cok glizel dokur.

Py Slphesiz bu tabloyu Ayse Hamm yapmis
' olmal.

() Gok giineste kaldigi igin hasta olmus. 1. Gereksiz sézciik kullanimi

Y Kisin en giizel aylanndan biridir ocak,
" subat.

-

Sozcigiin yanhs anlamda kullanirmi

) 3. Sdzcigiin yanhs yerde kullanim
¢y Matematikten yliksek not aldigin gre-

e mince etekleri tutustu. Anlamca ¢elisen sazciiklerin kullanimi

(" Ty Araba fiyatlan cok pahah oldugu icin
“— sanglar azaldi.

Siralama ve mantik yanhslig

g Ty =

S~ Deyimin yanlis anlamda kullanimi
|} Kargonuz lcretsiz eve teslim edilir.

Y Bundan sonra siz de artik bisiklet siire-
“— bilirsiniz.

Visual 14. The 7th Activity of the Text Titled "Living Human Treasures”

In the fifth example of activity 7, “He/she was alarmed when he/she found out that he/she got
a high grade in math.” There is an ambiguity in the sentence caused by "the wrong use of the
idiom". This is a correct determination, but the grammatical error in the sentence can also be
corrected by replacing the word "high" with the word "low" without interfering with the idiom.
In this case, the reason for the ambiguity of the relevant sentence can be expressed as "wrong
word use".11

The sentence with ambiguity: “He/she was alarmed when he/she found out that he/she got a
high grade in math.”

Correction 1: “He/she walked on air when he/she learned out he/she got high grades in math.”

11 Since English and Turkish are different in terms of semantic, it seems like a problem-free sentence for
English translation, but it is an ambiguity sentence for Turkish. Because the Turkish idioms "etekleri zil
¢almak” meaning "to be very happy" and "etekleri tutusmak" meaning "be alarmed" do not have exact
equivalents in English.
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Correction 2: “He/she was alarmed when he/she learned out that he/she got low grades in
math.”

CONCLUSION AND DISCUSSION

According to the 2018 Turkish Course Curriculum, the acquisitions related to ambiguities
based on meaning are taught at the 7th grade level. In the textbooks prepared in this direction,
some activities related to this topic are included. While some of these activities are aimed at
detecting ambiguities, some are aimed at correcting ambiguities. In order to be suitable for the
purpose of the study, the activities aimed at correcting the ambiguities were focused on and
especially the activities in which the first sentence was used as an example by the textbook
writers were emphasized.

Although there are more than one way to correct the ambiguity in the activities related to
“ambiguities caused by the unnecessary use of words and word groups” in the examined
textbooks, the book showed an approach as if there was only one way to correct it. In fact, this
approach cannot be expressed as completely wrong, since both forms of correction mean the
same thing in the end. However, in the sample solutions of such activities, it would be a more
accurate approach to emphasize both unnecessary words or phrases and to state that one of
them should be removed from the sentence and it is up to the student's choice.

In the textbooks examined, it is seen that in the activities related to “ambiguities caused by the
wrong use of words", it is seen that the ambiguities are acted as if there is a single source and
they focus on a single point.

Although there are more than one way to correct "ambiguities caused by the use of words that
contradictory in meaning" in the examined textbooks, it was acted as if there was only one way
to correct it. In such sentences, although the validity of the contradictory expressions for the
sentence is equal, this equality has been ignored. In this situation, where it is possible to
eliminate the ambiguity by removing one of the contradictory statements from the sentence,
the book writers preferred only one of the contradictory statements, although they had equal
validity, and removed the other from the sentence.

In the sentences related to "ambiguities caused by logic errors”, it is seen that the book writers
thought in one way and made corrections in a single way, although they had more than one
way.

In the examples of "ambiguities caused by the use of words in the wrong place in the sentence",
although they are given out of context, it is seen that the authors of the book accepted in
advance that there is ambiguity in these sentences. However, this is not a correct point of view.
Because in a sentence whose context is unknown, it will not be right to take these sentences as
an example, since it cannot be known what is meant.

Although there are examples of "ambiguities caused by ambiguity"” in the examined textbooks,
there are also examples that are out of context, it is seen that the book writers are prejudiced
by thinking in one direction.

It is seen that the correction of the sentences is considered unidirectional in the ambiguities
caused by the use of unnecessary words and phrases, the use of words in the wrong sense, the
use of words that are contradictory in meaning, and the logical error. Related activities in the
textbook are also prepared in this direction. This is evident from the odd number of lines or the
length of the lines reserved for students to answer in the relevant activities. Again, when the
answer keys of the end-of-theme evaluation questions are examined, it is revealed that
although there are more than one possible situation in the correction of semantic ambiguities,
it is seen that it is seen that as if there is only one correct answer

Another noteworthy point is that when correcting one-way ambiguities, it is generally
preferred to change a single word in the relevant sentence. However, besides such simple
correction moves, more functional correction forms that require other formal changes to work,
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and in which the power of interpretation is emphasized, should also be preferred. Correcting
the sentences with ambiguities by thinking from multiple perspectives in this way can make a
positive contribution to both the student's comprehension skills and grammar competence as
it requires some structural changes in the sentence.

In addition, there is a one-sided point of view in the sentences given under the name of
ambiguities caused by ambiguity of meaning and ambiguities caused by the use of words in the
wrong place in the sentence. It is seen that the possibility of not having an ambiguity in the
related sentences is ignored. Making corrections as if there is only one correct answer in
sentences that are given out of context and in which two different semantic inferences can be
made means that students are imprisoned in a single answer. With this perspective, it is very
difficult to achieve the specific goals specified in the program.

Ozdem (2012) To examine the use of Turkish in Canakkale's local newspapers, to identify
language errors and ambiguities, to make suggestions about the detected ambiguities; In his
master's thesis named “Examination of local newspapers in Canakkale in terms of ambiguities”,
which he prepared in order to raise awareness of the use of correct and understandable
language by drawing attention to the use of Turkish in local newspapers, he identified the
expression errors in the local press and included corrected forms of ambiguities. In this study,
it is seen that some correctional sentences are considered one-sided or from time to time,
corrections are made out of context.

Saydam (2016), on the other hand, examined the local newspapers published in Giresun center
and its districts in his master's study titled "Spelling, Punctuation Errors and Ambiguities in
the Local (Written) Press of Giresun Province". He identified language errors, spelling and
punctuation errors and ambiguities in these newspapers. In the study, the reason for the error
in the sentence with an ambiguity was stated and the correct form of the sentences was also
shown by correcting the relevant sentences. However, in some of the examples given under the
title of unnecessary word use in the study, it is seen that the corrected forms of the sentences
are acted with a one-sided perspective.

Demirci (2009), in his master's thesis titled "Language Errors and Ambiguities in 6th and 7th
Grade Turkish Textbooks Prepared According to the 2006 Turkish Curriculum", identified
spelling, punctuation errors and existing ambiguities in the textbooks and included corrected
forms of ambiguities. In his work, Demirci did not think unilaterally in the correction of
expression errors, and made corrections in this way by considering more than one possibility
in suitable sentences. This is a correct approach in terms of considering multiple possibilities
and not neglecting multidimensional thinking - as we also pointed out in our study.

Celik (2014) determined the spelling, punctuation errors and existing ambiguities in the
related textbooks in his master's thesis titled “An Investigation of the Primary Education
Turkish Textbooks Used in Romania and Published by the Romanian Ministry of Education in
terms of Spelling, Punctuation Errors and Ambiguities”. He shared the correct forms of
sentences grammatical errors. However, these corrections are not in the form of a complete
rewriting of the sentence, but only in the form of corrections of words or phrases.

Cetinkaya and Ulper (2015), in their study to evaluate the expressions in different categories
that are claimed to have an ambiguity, according to the criteria of intelligibility and
acceptability, presented some sentences with an ambiguity to the students and questioned
whether there was an ambiguity in the related sentences or whether the sentence was
intelligible. This study is a descriptive study that tests the view that the sentences that are
claimed to be distorted, as claimed by the psycholinguistic understanding of reading as a
linguistic process, can actually be made sense of by using some linguistic clues and therefore
can be understood with the scanning model. As a result of the research, it was seen that middle
school 8th grade, high school 12th grade and university 4th grade students found the item
containing 21 ambiguities to be highly acceptable and understandable. These results, which
support looking at the subject from a functional point of view, are important in that they draw
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attention to the fact that the sentences that are claimed to have an ambiguity -after providing
the right communication- may not be considered as an ambiguity sentence.

When similar studies in the literature and many textbooks in use and reference books
belonging to private publications are examined, it is seen that there are general acceptance
about ambiguity. Some of these acknowledgments are in the form of accepting in advace the
existence of an ambiguity by ignoring the context in sentences that are claimed to be defected.
Another common mistake is to look at the solution from one side and act as if there is only one
correct answer when correcting sentences with grammatical errors. However, in the activities
of correcting the sentences with ambiguity in Turkish lessons, more than one possibility
expressed in the study should be seen by the students. The matter is not so trivial as to be left
to chance or left to the teacher's "attention". It should not be forgotten that ambiguities can be
expressed as the most comprehensive subject of grammar. This issue; It is a topic that is not
based on pure knowledge and in which comprehension/interpretation skills come to the fore.
Students who can easily identify and correct sentences with ambiguities refer to students with
improved comprehension skills. This is important for the process of raising individuals
targeted by the program. It is seen that the related activities in the examined textbooks and the
corrections made by the book writers are far from contributing to the goals of the program. For
example, the sentence “This disease can cause death or even paralysis” (MEB, 2020, p. 186)
contains a sequencing/logical error. However, on the assumption that there is no ambiguity for
this version of this sentence, the question "Is death worse or paralysis" can lead the students to
think and - albeit at a certain level - to a philosophical inquiry. Creating such environments for
students to express their thoughts is of course the skill of the lesson teacher, but it is important
that the textbooks are prepared accordingly too.

When all these are written one after the other, it becomes necessary to reconsider the general
assumptions about the ambiguity. In addition, it should be considered important to prepare
the relevant subject activities in the textbooks in the best way and to determine the selected
examples by considering all possibilities and details. The attention and awareness levels of
Turkish teachers on this issue should also be increased with in-service trainings and related
guidance/information on the subject. Preparing the textbooks in this way and revealing the
competencies of the teachers while teaching the lesson can contribute to the multidimensional
thinking of the students at the end of the process. It is also possible that students who
frequently do such activities, which are an indicator of the development of their
comprehension skills, will show improvement in their speaking skills.
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