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INTRODUCTION

Emergency distance learning explicitly applies to occasions when schools buildings
are closed because of emergencies, and learning is conducted off-site with the help of
teachers in the classroom and the cooperation of parents and students (Irvine Unified School
District, 2020). On days of emergency-distance learning, learners work on line in educational
experiences that reinforce and maintain current learning in the classroom. Hodges et al.
(2020) provide a significant clarification about the definition and formally suggest a specific

term for the instruction provided in such urgent conditions: emergency remote teaching.

In typical language classrooms, some homogeneity among learning objectives may be
noticed. Classrooms consisted of refugees and migrants, though, are characterized by
significant heterogeneity regarding goals and communicative needs. Several reports have
shown that task-based language teaching (TBLT) provides students with sources of
meaningful content, suitable for communicative practices in the second language (L2), and
positive input to create even greater incentives for language usage (Jeon & Hahn, 2006).
TBLT is a pedagogical strategy to language teaching aiming at preparing learners to realize
real-world tasks linked to their needs (Gonzalez-Lloret & Nielson, 2015). As Gonzalez-Lloret
and Nielson (2015) state, TBLT programs are developed according to defined
methodological principles, starting with an analysis of needs, using tasks as units of study
to include just-in-time grammatical guidance where it applies to the correspondence needs
of learners (Doughty & Long, 2003).

A strong relationship between computer-assisted language learning (CALL) and
TBLT has been reported in Greek primary education (Manousou, 2004; Pozidis et al., 2015;
Psallidas & Manousou, 2016; Papanikolaou & Manousou, 2019; Papadela et al., 2020).
However, very little was found in the literature on the interaction of TBLT, CALL, and
second language acquisition (SLA) (e.g., Chappelle, 2001). In reviewing the Greek literature,
no data was found on the association between TBLT, CALL and SLA applied remotely in
Greek primary education, as in Greece, no distance education school is aimed at primary
school students (Manousou, 2004; Miminou & Spanaka, 2016; Fakoulas, 2020).

The COVID-19 lockdown in Greece during the 2020-2021 school year, drove the
researchers to examine the effectiveness of emergency remote teaching over migrant

primary school pupils. The research questions of this study were:

(1) Do TBLT activities, grounded in the school curriculum and supported by CALL,

enhance migrant students’ language learning?

(2) What are the crucial factors that affect migrant students” active lesson participation

remotely?
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ERT in multilingual contexts

Regarding the importance of ERT due to emergencies, Di Pietro et al. (2020) claim that
it plays a vital role in encouraging children to continue studying as a result of the
deterioration in education institutions triggered by the closing of schools and universities.
However, they noticed that physical school closing and distance education may have a
detrimental impact on students' performance across four main channels: reduced time spent
studying, anxiety signs, a shift in the way students communicate, and loss of enthusiasm for
learning. In their report on the impact that Coronavirus and physical school closure have on
education and learning, they also argue that there are significant socio-economic gaps in
student exposure to new technology at home. Students with higher socioeconomic status
are more likely to have a suitable device at home than students with lower socioeconomic
status (Di Pietro et al., 2020). Similarly, they highlight a learning deficit between native
students and migrant students, as the latter could be more likely to experience poor parental
support when studying at home due to their parents’ low familiarity with the digital

learning world or the home-country language and to their outdoor occupations.

Yi and Jang (2020) argue that, despite the possible sustained effect of the pandemic
and remote teaching on students and instructors, teachers should implement quality
education (e.g., translingual and interactive pedagogies) to provide some promising
benefits. Aguliera and Nightengale-Lee (2020) proposed the creation of an equity working
group to explore equity concerns which may involve instructors, staff, educators, parents,
and community stakeholders, working periodically to further identify the obstacles posed
by ERT, the approaches used by communities to overcome these challenges, and what
organizations can do to further improve these methods to make schooling sensitive,

interactive and impactful.

Remote learning, CALL, and SLA

Distance, remote or online learning is already one of the most widely recognized
methods of providing a curriculum for many fields of education (Wakil et al., 2019). The
literature on distance education, upon which the ERT relies, has highlighted several benefits
of learning. According to Lionarakis (2011) distance education encourages and allows
students to study on their own and to work individually on a heuristic learning and
knowledge course. Niari et al. (2017) underline the need to implement and apply distance
learning approaches and frameworks at all stages of collaborative learning because the
criteria and roles of distance collaborative learning will improve learners' involvement in
the learning process and will ensure good learning performance, analytical and innovative
thinking, and satisfaction regarding their studies. Similarly, Pozidis et al. (2015) claim that
the school implements programs in "innovative" institutions that will, to a small extent, lead
to the shift of the teacher-centered, cognitive-oriented approach and serve as a tool to
enhance the student-centered character and flexibility in using new teaching approaches.
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Psallidas and Manousou (2016) state that students in learning communities interact with the
educational material with the teacher and their co-educated classmates. Thus, learning
becomes a social process in which it takes place: interaction with discussions about the
subject, exchange and negotiation of ideas, attitude processing, encouraging learners to
participate in the educational process, and overcoming obstacles. Sampson and Yoshida
(2021) suggest that teachers could assist students in recognizing their improvement over the
teleconference, possibly by urging chatters to notice their skills during the first meeting and

relating them to another later in return.

As regards the technology applications in second language acquisition, Beatty (2013)
argues that computer-assisted language learning (CALL) enables students, educators, and
researchers to identify suitable resources and strategies and adjust them to diverse teaching
and learning styles. Chappelle (2001) focuses on the interaction of CALL, task-based
learning (TBL), and second language acquisition. He asserts that the study of the aspects of
computer-based tasks that engage learners should be a goal of education and also for SLA
researchers who try to contribute to the understanding of qualified second language
acquisition. Thomas and Reinders (2010) given the high level of task-based approaches, this
is an intriguing inclusion in that TBLT is focusing on enhancing real-world authentic tasks
in target languages at a period when 1.5 billion people worldwide have access to
international forms of technology-based interaction, from laptops to Smartphones.
However, as theory has traditionally ignored CALL, the TBLT method usually focuses
mainly on face-to-face classroom study (Chappelle, 2003; Thomas, & Reinders, 2010). It has
to be taken into consideration that many children, especially from the non-Western world,
are deprived of Information and Communication Technologies (ICTs) and Web technology
(Palaiologou, 2009).

CALL and distance education in Greek Primary Education

Pozidis, Manousou, and Koutsoumpa (2015) report on cooperative learning in the
framework of supplementary environmental distant learning. In their empirical research,
they aimed at implementing an environmental program with activities focusing on
educational material provided to schools, which formed a collaborative network of primary
schools of Corfu. They concluded that the application of networks is an opportunity in
education that should be further used and extended to the whole range of operation of the
school since it is a perspective that is not limited to communication benefits but deepens

and strengthens the achievements of collaborative learning (Pozidis et al., 2015).

Papanikolaou and Manousou (2019) discuss the potentiality of the supplementary
distance education application in primary education for lessons replenishment by students
occasionally absent from school. They notice that the use of such web 2.0 tools has provided
the basis on which the traditional system of education can be linked to an open distance
learning one. They suggest that CALL facilitates originality and creativity and supports the
critical thinking of students.
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To develop an assessment model for video as a means for learning in distance
polymorphic primary education, Papadela et al. (2020) carried out bibliographic research
which formed the foundation of the axes and criteria of the assessment framework. She
concludes that video is a rich and powerful tool used over time in distance education at all
levels to present, transfer, and represent educational information, but also to support

teaching and learning processes as it presents the information attractively and consistently.

In the same vein, Aggeli (2017) reviews the contribution of video to the achievement
of the corresponding pedagogical goals in terms of knowledge, skills, and attitudes. She
concludes that the use of video in distance learning in a second/foreign language promotes
the enhancement in language teaching experience in terms of content, materials, and
pedagogical approaches by enhancing interdisciplinarity, student-centeredness, and
collaboration, through active student engagement, initiative, creativity, critical and creative
thinking, and the connection of personal experiences with education and with real-life

situations.

Collectively, these studies outline a critical role for utilizing CALL features and web
2.0 tools on cooperative learning in face-to-face education or supplementary distance
education in primary institutions. However, very little is known about collaborative

education in a diverse primary educational context using web 2.0 tools.
This study tried to investigate

(1) If TBLT activities, grounded in the school curriculum and supported by CALL,
enhance migrant students’ language learning

(2) What are the crucial factors that affect migrant students” active lesson participation

remotely.

METHOD

In order to answer these research questions, the contribution of enrichment-related
activities supported by computer-assisted language learning (CALL) method, to migrant
students’ active Greek language learning, under emergencies, was explored. Data were
collected from a multicultural classroom of a Greek public elementary school in the center
of Athens. Additionally, an e-survey was designed and distributed to primary school
educators working in the city centre of Athens.

ii. The target group The school children

Six 11-year-old pupils participated in the study. They were all attending a mainstream
primary school in the city centre of Athens. They were all in the same classroom, along with
12 more native speakers. A total of eighteen children, with a mixed ethnic background
attended the 5th grade of that school in downtown Athens.

All the classroom children had the same online tutoring, but the researchers followed

the participation and progress of the six non native Greek speakers only. Van Geel et al.
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(2019) claim that educators should not use a unique common basis but might intentionally
differentiate teaching activities so that learners receive instruction that meets their needs.
The teacher of the classroom initially conducted an interview with the receiving class’s
teacher regarding her students” educational needs and the reception class curriculum. To
further specify their academic level in Greek, students were assigned a self-assessment table
on the first lesson of our online intervention, based on the European Framework of

Reference for Languages (Council of Europe, n.d.).

According to the records, and a several-month interaction with the students in the
class, three out of six students with a migrant background are of level A1-A2 in Greek
language proficiency (Council of Europe, n.d.). Thus, the separated Greek language virtual
class aimed at them, considering their needs analysis and their mutual proficiency in Greek.
They would be instructed on the same activities as the rest of their classmates. However, the
lessons’ learning objectives would be differentiated as their language learning needs are.
The rest of the six students with a migrant background would also be assigned the same
tasks concerning their acquired discrete language skills (Cummins, 2001), and their

estimated B1-B2 proficiency in the Greek language.

As this study realized online, a research diary is grounded on the web platforms’
archives. All the assignments, the students’ deliverables, their posts, and peer- and self-

evaluations, and their evaluation of the remote teaching procedure constitute the main data

collected for the case study.
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'International Journal of Modern Education Studies

i. Working with teachers

This study aimed at exploring:

(1) If TBLT activities, grounded on the school curriculum and supported by CALL

features, enhance migrant students” language learning.

(2) What are the crucial factors that affect migrant students’ active lesson participation

remotely.

To examine the second research question, an e-survey was designed. The e-survey
was  targeted to  teachers and can be found in  the  link
https://forms.gle/uAmPhVCN7UZfXs4y7. It was send to all teachers working in the

neighbourhood, where the children attended. All the schools in the area resemble

demografically, in the sence that the majority of the children are of working class
background and there is also a significant number of migrant and refugee background
children among thw school population. 57 educators participated in the research, by filling

in the questionaire.

Ethical considerations

In this study, all rules stated to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were followed. None of the
actions stated under the title "Actions Against Scientific Research and Publication Ethics",
which is the second part of the directive, were not taken.

Ethical review board name: Sevasti Paida, Magda Vitsou, Nektaria Palaiologou
Date of ethics review decision: 2020-09-05

Ethics assessment document issue number: registered at apothesis portal at HOU

RESULTS

The case study results
i. Students’ attendance and accessibility

The goal of the TBLT intervention was to improve students' reading and speaking
skills to expand their awareness, encourage them to navigate the web for valuable data to
make them more responsible as their virtual wall would become public. However, this part
was covered with many practical issues. The project was inextricably linked with the
teleconferences. Via Webex, the researcher, who was also the teacher of the classroom,
shared her screen to show students how they could use the suggested web 2.0 tools (Padlet
and Canva) to complete their group’s assigned tasks, along with further clarification for the
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task-based procedure. Regarding the students’ attendance on the remote courses, many
problems emerged sporadically due to the Covid-19 situation and the students’ first

acquaintance with distance learning methods.

To overcome these issues, the teacher addressed the school’s director to determine
whether the Ministry of Education had already sent any tablets or personal computers to
improve students' accessibility during our lessons [1]. His answer was negative. The next
step was attempting to guide the students on the telephone. The researcher decided then to
create four (4) asynchronous videos with step-by-step instructions.

i.  The students’ evaluation of the ERT procedure

According to the last evaluation of the course, the students commented they did not
expect the distance learning to be that way because they believed we would keep following
the book material. However, they liked the task-based project concerning the climate, feeling

proud of their effort, without providing the researcher with any proposal for changes.

The e-survey results

The major problems the educators dealt with concerned the poor or no internet
connection in their students” houses, the lack of a suitable device, and the knowledge on
handling the required online platforms. The educators claimed at a rate of 31,6% that they
overcame these problems, while 61,2% did not overcome them on their entity or a part of
them. Most of them who overcame the emerged issues did it on their own (66.7%) or with
the assistance of their director (47,4%) or/and their colleagues (35.1%) (table 1).

Table 1

Problems encountered by educators

. o
Connecting 31.6% overcame 61,2% did not overcome
issues them

the problems

Ability to

overcome the on their own (66.7%) with the assistance with the assistance of
their colleagues

of their director (47,4%)  (35.1%)

emerged issuess

Concerning the problems their students with refugee or migrant backgrounds

encountered on the ERT procedure, these extend to a great range, with most popular among
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them linguistic barriers (75.4%) and inability in understanding the instructions on the
platform tasks (63.2%). Other issues concern the psychological situation of these students
during curfew, such as lack of interest in the lessons and assignments (31.6%), refusing to
take part in the remote assignments (22.8%), and/or even expressing signs of sadness and
grief (21.1%) (table 2).

Table 2

Participants’” Judgements of the Order of Fear-type Emotion Verbs on the Scale

Problems encountered by students %

Linguistic barriers 75.4
Inability on understanding the instructionss 63.2
Lack of interest for the lessons and assignments:: 31.6
Refusing to take part in the remote assignments 22.8
Expressing signs of sadness and griefe 211

Data from the section concerned with the synchronous remote teaching procedure
shows great declination on the bilingual students” participation rate in asynchronous
against the synchronous form of distance education. The non-participation of students with
a refugee or migrant background in the synchronous teleconferences was noted at a total
rate of 45.8% compared to their 8.8% absence of the asynchronous teaching procedure. No
significant increase was noted in the bilingual students’ participation rate in the remote
teaching procedure (15.4%). Contrariwise, it either marked a decrease of 40.4% or remained
stable at a rate of 42.1%. The referred problems emerged in connecting the students with
refugee or migrant backgrounds on the scheduled teleconferences. Most of the responses

concerned connection disabilities, while a smaller rate refers to psychological issues.

As regards the educators’ efforts on providing interesting lessons that correspond to
their students with migrant and refugee background needs, most of those who responded
to this item (26 respondents) stated that they used a variety of multimedia (images, videos,
presentations, etc.). As they note, their lessons were created in a playful manner and they
were adjusted to their language proficiency levels or their assignments were even applied
personalized. These educators stated they managed overcame, to a great extent, the

problems that emerged in their communication with their bilingual students.
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In the last part of the survey, respondents were asked to evaluate the emergency
remote teaching procedure as it applied in the school year 2019-2020 due to the COVID-19
quarantine. The respondents stated that the migrant and refugee students’ lesson
participation was much limited (42.1%), non-existent (19.3%), or the same (29.8%) as their
monolingual students’ attendance rate. Only 3.5% mentioned that it was larger. No
significant differences were found in the effectiveness between the asynchronous or
synchronous distance education concerning the specific vulnerable student population
which, according to the respondents, was limited. The most striking result to emerge from
the data is that most educators (61.4%) believe that the students with refugee or migrant
backgrounds are excluded from the ERT procedure, as it has been applied during the
particular period in Greece. They also believe at a great rate (64.9%) that the migrant and

refugee children lack equal opportunities compared with their native schoolmates (table 3).

Table 3

Evaluation of the emergency remote teaching procedure as it applied in the school year 2019-2020 due to the
Covid-19 quarantine

the migrant/refugee the migrant/refugee students’ the migrant/refugee
students’ lesson exclusion from the ERT children's lack of equal
participation opportunities
was much limited (42.1%) 61.4% 64.9%
non-existent (19.3%)
the same (29.8%)

DISCUSSION

The remote TBLT intervention of our case study focused on improving students' L2
skills grounded in their educational needs and linked to real-life tasks. The students became
researchers and journalists while they acquired knowledge in an autonomous and
captivating way. As Macalister and Nation (2010) highlight, encouraging learner autonomy
is a particularly important goal in curriculum design. Nevertheless, since the beginning of
the first lesson interventions in the TBLT procedure, the bilingual students’ attendance was
limited. The researcher organized quantitative research to check these findings with
educators” similar situations. It was designed to further determine the crucial factors that
affect migrant students” active lesson participation remotely.
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Consistent with the quantitative results, the bilingual students” attendance on the
synchronous forms of the emergency remote teaching was greatly reduced compared to the
asynchronous methods. Only two of the six (2/6) students with migrant backgrounds took
part in the scheduled classroom teleconferences via the Webex platform. There are,
however, other explanations for the inconsistency in their participation. For instance, the
second part coincided with the lifting of the curfew, and the weather improved following
the Easter period in Greece. The students also stated at the teleconferences that they had lost
their prior excitement about distance learning because they had many tasks in different
fields and separate platforms according to their teachers” preferences. While learners were
aware of the digital dimension of their studying in the project, it appeared to some that
communicating with the online tool solely was not the desired option (Guo et al., 2020). All
these factors, along with the non-obligatory nature of ERT during this period, substantially
affected their participation rate. These results corroborate the findings of the quantitative
research where the educators stated that as time passed by, their students” attendance was

decreasing.

As regards the issues that the educators faced in communicating with their students
and their families, the charts indicated they confronted many problems to stay in touch with
their non-native students compared to their native ones. The educators mentioned as major
problems the lack of accessibility on the internet or on a suitable electronic device, linguistic
barriers, and inability in understanding the instructions on the platform tasks. Other issues
concern the psychological situation of these students during the lockdown, such as lack of
interest in the lessons and assignments, refusing to take part in the remote assignments,
and/or expressing signs of sadness and grief. As Di Pietro et al. (2020) notice, physical school
closing, and distance education have a detrimental impact on students' performance across
four main channels: reduced time spent studying, anxiety signs, a shift in the way students
communicate, and loss of enthusiasm for learning. Interestingly, the respondents also
noticed the absence of the interaction that makes the lesson comprehensible and motivates
the children, making them feel more confident. Guo et al. (2020) assert that, for the support
teachers, the lack of educator awareness of students and their contexts is a matter of concern
with the application of technology. All these issues also accord with our earlier qualitative
observations, which showed that the lack of the appropriate device on the scheduled time
of the teleconferences, students” psychological statements during the quarantine, and the
absence of face-to-face teacher-student interaction led to reduced rates of students’

attendance remotely.

Concerning the educators’ efforts on overcoming the above issues, these reflect our
earlier observations, which first showed that the accessibility of the students finally did not
solve with the promising devices donated by the Ministry of Education. They also showed
that the written instructions (even the translated ones) could not efficiently help the
bilingual students to fulfill the assigned tasks asynchronously. Unfortunately, the written
instructions aiming at asynchronous remote methods are possibly too difficult for students
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of level A in Greek. On the other hand, the educators who stated that adjusted their lessons’
content according to their students’ language proficiency level claimed that they somewhat
dealt with such issues. Teachers are not only key players in the distribution of life
opportunities to their students, but they are also themselves engaged in these challenges,
with their personal stories, their encounters with the complexities of social borders, and
their need for acknowledgment and inclusion (Helsper et al. 2001; Helsper 2002; Mantel,
2020).

Despite the initial observations on the limited attendance rate of the bilingual students
in our case study, the researcher insisted on providing alternative ways of integrating these
four students into the environmental project. The results showed that there was not just one
method applied to all the students effectively. One way that assisted one girl to fulfill the
tasks was the instructor-made step-by-step videos uploaded on the Edmodo platform. This
girl has advanced her writing; however, her emotional condition and her shy profile are
affecting her oral progress. For her, observing her teacher sharing her screen and giving
instructions in simple Greek language worked effectively. This finding corroborates the idea
of Aggeli (2017) and Papadela et al. (2020) who suggest that a video is a powerful tool used
in distance education at all levels to support teaching and learning processes in second

language acquisition as it presents the information attractively and consistently.
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One girl could not connect on the Webex platform via her smartphone, so we arranged
two (2) weekly afternoon meetings on Viber that she found much easier to handle. Via
screen sharing and instructions on using the suggested web 2.0 tools, she completed some
tasks. As she was facing personal and family health problems, she could rather not be
consistent with the tasks in their entirety. However, she did her best according to her efforts.
One boy cooperated with the educator via telephone calls. He did not take part in the group
work on Padlet, but he completed efficiently the relative assignments on Edmodo and the

article for our environmentally friendly magazine.

The above differences in the tasks can be explained in part by students’ individual
preferences on the way of learning. Mantel (2020) states that all students should be regarded
as equal in the perspective of equal access to education, regardless of their ethnic or
socioeconomic status, gender, or religion. However, as she notices, securing equal
opportunities does not always mean equal treatment, since differentiated treatment can be
essential to establish equal rights. Contrary to expectations, five of the six (5/6) students with
migrant backgrounds finally took part in this TBL as they provided their effort on the
plenary’s outcome, the common magazine. It could be argued that the positive results are
in agreement with those of the quantitative research indicating that the educators, who
mentioned that they struggled to keep their students” interest in the emergency remote
teaching procedure, considering their linguistic needs and trying multiple methods for
communicate with them, finally overcame the initial obstacles at a great rate. Our TBLT
magazine was finally published on the website issue and in a collective action organized by
the Heads of Environmental Education and School Activities with the theme "No plastics in
my sea" in the context of the Environment Day on June 5 and the Day of the Oceans on June
8. This outcome further supports the idea that the use of web 2.0 tools can contribute to the
reorientation of education with the possibilities it provides for the opening of the school to
society and the world, with the first step being the organization of models of cooperation

between schools and classes (Pozidis et al., 2015).

Regarding the students’ remote teaching experience and evaluation, some children
seemed to struggle with distance learning, whereas, for others, it was a highly suitable
educational path. Interestingly, the girl from Moldavia seemed to be more actively learning
online than when in class because her inability to speak was no longer an obstacle to creating
artful posts, signaling likes, and commenting on tasks by typing. Such an outcome
demonstrates the well-known assumption that each child acquires knowledge individually

according to his/her abilities and interests.

Turning once again on the quantitative results, on the last part of the research, the
respondents generally believe that, either asynchronous or synchronous, distance education
is not as effective to a socioeconomically vulnerable student population. Their majority also
believe that the students with refugee or migrant backgrounds are excluded from the




emergency remote teaching procedure, as it has been applied during the particular period
in Greece. This inconsistency to the above results may be because just 24% answered the
question of providing us with information regarding their efforts on communicating
effectively with their students. A probable explanation might be that all these educators
could not struggle on discovering the most efficient ways of distance learning without
adequate guidance and training from the Ministry of Education in such a sudden emergency
condition. Another explanation for this is that the accessibility issues concerning the internet
connection and the lack of proper devices of such an economically vulnerable population,
as the migrant and refugee students and their families are, remained unsolved until the

lockdown ended. These results, therefore, need to be interpreted with caution.

Most educators seemed discouraged and afraid of the distance education implications
drought that it could empower migrant and refugee students’” learning if used in conjunction
with face-to-face education. These findings are rather disappointing and are far below those
observed by Papanikolaou and Manousou (2019) who suggest that supplementary distance
education may be efficiently applied in primary education for lessons replenishment by

students occasionally absent from school.

LIMITATIONS AND RECOMONDATIONS

The present research has been one of the first attempts to examine thoroughly the
interaction of TBLT, CALL, and second language acquisition in primary education.
However, being limited to bilingual students” attendance and inclusion on the ERT, this
paper lacks a thorough report on migrant students” performance in the Greek language, as
the case study does not focus on their rate of grammatical or syntactical error occurrence.
Despite its limitations, this study certainly adds to our understanding of students” capacity
for detecting their errors and shortcomings and to evaluating themselves, a process that

increases their autonomous and critical learning ability.

Further studies regarding the role of the interaction of basic linguistic errors with other
variables linked to the remote TBLT procedure would be worthwhile. Continued efforts are
needed to make distance education more accessible to every student in need. A key policy
priority should also be to plan for comprehensive training of the educators regarding second
language acquisition on distance education to prevent the vulnerable student population

from the exclusion of such a crucial educational procedure.

CONCLUSION

This research has identified many issues on the connection and attendance
asynchronously but mainly synchronously of elementary students with migrant and
refugee background comparison with the native students. The results show that the
emergency remote teaching, as it was applied in March 2020 lockdown because of COVID-
19, excluded at a great rate the participation of this vulnerable student population. The
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condition of emergency in such a sudden situation left the Greek Ministry of Education with
limited available time to organize adequate training on distance education for the teachers
and to offer efficient solutions on the accessibility issues that emerged. Initial observations
suggest that emergency remote teaching also contributes to the reproduction of social
inequalities in education (Di Pietro et al., 2020). However, another major finding was that
the educators who were more flexible on the communication methods applied and those
who were taken into consideration their students’ linguistic needs and interests finally
managed to overcome many of the emerged issues. As Tour et al. (2021) argue, though
experiential digital projects were beneficial in their research, their effectiveness primarily

depends on educators.

As Lee et al. (2019) assert, L2 teachers' motivational techniques are the guiding
principle that triggers, leads, and empowers goal-oriented learners' behavior either in or out

of the classroom.

As regards the TBLT method applied, the most obvious finding to emerge here is that
this process is linked to the bilingual students’ needs and interests and connected to real-
life activities. Its remote application also increases their autonomous and critical learning
ability, enhancing their computer skills while practicing their second language. For Guo et
al. (2020) the scope for effectiveness is only increased when inter-elementary interventions
are implemented, accompanied by productive collaborations and a strong engagement from
the group. However, being limited to bilingual students’ attendance and inclusion on the
emergency remote teaching, this research lacks a thorough report on migrant students’
performance in the Greek language, as the case study does not focus on their rate of
grammatical or syntactical error occurrence. Despite its limitations, this study certainly adds
to our understanding of students’ capacity for detecting their errors and shortcomings and
to evaluating themselves, a process that increases their autonomous and critical learning

ability.

Overall, this mixed-methods case study strengthens the idea that the public school
may operate as a mechanism for empowering the socioeconomically vulnerable population
of society. Schools are crucial sites for these challenges, as in schools, life chances for
acknowledgment and interaction are being spread and supported (Mantel, 2020). As Portera
(2020) argues, education should treat difference and change as a universal axiom in all
places around the world and in every context. The exchange of cultural information online
becomes a meaningful and authentic activity for communication in a second language
(Okumura, 2020). The learners showed the capacity to maintain cross - cultural interactions
and collaborative work outside of the real classroom, which is a critical contribution of
emergency remote teaching to language education (Ruan, & Medwell, 2019). Further studies
regarding the role of the interaction of basic linguistic errors with other variables linked to
the remote TBLT procedure would be worthwhile. Continued efforts are needed to make
distance education more accessible to every student in need. A key policy priority should
also be to plan for comprehensive training of the educators regarding second language
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acquisition on distance education to prevent the vulnerable student population from the

exclusion of such a crucial educational procedure.
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