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ABSTRACT

The aim of this study was to examine the relationship between emotional autonomy;,
which is effective in the development of self-confidence and independent decision-
making ability in students, and speech anxiety. This study was conducted with the
relational research model, one of the quantitative research designs. In the study, it
was tried to determine whether there is a change in the speech anxiety of middle
school students depending on their emotional autonomy. The relationship between
middle school students' emotional autonomy and their speech anxiety was examined
by exploratory correlation analysis. Simple linear regression analysis was used to
determine whether middle school students' emotional autonomy is a predictor of
their speaking anxiety. The study group of the research consisted of 318 eighth grade
students who were determined by purposive sampling method and who were
studying in four different secondary schools in Bursa in the 2021-2022 academic
year. The data were collected through the Emotional Autonomy Scale (EAS)
developed by Steinberg and Silverberg (1986) and adapted into Turkish by Deniz et
al. (2013) and the Speech Anxiety Scales developed by Giindiiz and Demir (2020). As
a result of the research, middle school students’ general emotional autonomy and
speech anxiety were found to be at a moderate level. There was a significant and
negative relationship between emotional autonomy and speech anxiety, emotional
autonomy was found to be a predictor of speaking anxiety. According to the results of
the analysis, emotional autonomy explains 1% of the change in speaking anxiety.
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peech is the most prominent verbal behavior that

distinguishes humans from other living things. Based on the

ability to think, humans express their thoughts through speech
behavior. On the other hand, it is a necessity for humans to
communicate with their stakeholders to internalize the society they
live in. Because the main interaction tool that enables the exchange
of feelings and thoughts between the people who make up the
society is speech. In this respect, speech is not only a means of
communication but also a skill that heals and develops people in
emotional, mental and social aspects.

In the literature, speaking behavior is considered as one of the
factors that make an individual's school and business life successful
or unsuccessful (Temizyiirek et al., 2007), an activity that affects and
directs one's education, business and private life (Ozbay, 2007), and
the key to success in private and business life by making oneself
noticed (Kemiksiz, 2021). It is even expressed as a competence that
makes life understandable by enabling people to create and organize
things and to comprehend life better (Kirchner, 1995) and serves
various purposes such as obtaining information, forming thoughts
and opinions, making agreements and persuasion (Ammelburg,
2003).



Children come to school having acquired the ability to speak. However, this skill, which is carried to the school
environment, is generally raw, immature and has many local characteristics (Temizkan, 2013). Speaking skill, which is
primarily effective in the teaching process, especially in terms of interactions between teachers and students, also
assumes a central function in terms of the development of the individual. According to Kurudayioglu (2011),
information exchange, explanation, narration and evaluation activities between teacher and student are mostly carried
out through speaking behavior. According to Aktas and Giindiiz (2004), this skill forms the basis of Turkish education,
that is, the source of two basic skills such as reading and writing.

Considering these effects on human life, the timely acquisition and development of speaking skills is extremely
important. The development of this skill is possible with an effective speaking education. Speaking education is carried
out in formal education institutions within the scope of the Turkish course according to the Turkish Course Curriculum
(Ministry of National Education [MoNE], 2019). Developing students' speaking skills, using Turkish consciously,
accurately and carefully in accordance with the rules of speaking, expressing their feelings and thoughts and their
opinions or theses on a subject orally in an effective and understandable way are among the specific objectives of the
Turkish Course Teaching Program (MoNE, 2019) for speaking skills. One of the key competencies identified by the
program is communication in the mother tongue. One of the objectives within the scope of this competency is for
students to be able to express concepts, thoughts, opinions, feelings and facts verbally. One of the most common
emotional states experienced by students who want to realize this goal is speaking anxiety.

Speech Anxiety

Speech is the most effective way for people to communicate with their environment (Giines, 2016), a form of behavior
that enables people to understand and communicate with other people (Temizyiirek et al, 2007), an audio
communication tool that people use to transfer their thoughts and emotions to their environment (Unal & Ozden, 2019),
a psychomotor ability in which mind and muscle power come into play, the most effective tool that provides
understanding between people (Calp, 2010), a physical and mental process that enables the agreed signs and sounds to
create meaning in the mind of the other person and turn into a message (Erdem, 2014), a wide-dimensional, highly
complex communication whole that starts from the person himself, reaches his environment, and covers his listeners
(Karadag, 2003).

The main purpose of speaking is to convey the thought, the message, to the other person in a fully comprehensible
way. In the process of speaking, depending on different reasons, situations may be encountered in which the targeted
purpose-message cannot be transferred to the other party in a healthy way. This problem can be caused by physiological
and sociological factors, and the psychological characteristics of the individual can also cause the aforementioned
situation in the speaking process. The psychological characteristics of the individual are his/her affective reactions to
speech. According to Golpinar et al. (2018), situation indicators such as motivation, attitude, self-efficacy and anxiety
towards speaking constitute the affective dimension of speaking.

One of the concepts that philosophy and psychology borrow from each other is anxiety (Demircan, 2017;
Kierkegaard, 2006). For this reason, within the framework of the concept of anxiety, different definitions or explanations
are encountered rather than consensus (May, 2021). The concept of anxiety is frequently used in psychology to explain
the psychological change or development that people undergo. For example, Freud evaluates anxiety as a function of the
ego. Freud's evaluation has taken anxiety out of the boundaries of biology and placed it at the center of psychology
(Manav, 2011). So much so that in the Freudian model, it is recommended that anxiety be fed by the analyst for the
treatment of the person (Rogers, 2022). In the philosophical approach, the feeling of anxiety is included as a blueprint for
transforming the meaninglessness into meaningfulness (Cevizci, 2005). According to Dag (1999), in daily life in Turkey,
anxiety is mostly used instead of worry. When psychologists' views on anxiety are examined, it is understood that
anxiety negatively affects learning, threatens self-esteem, and causes focusing problems in children when it is intense
(Jalongo & Hirsh, 2010). For example, May (2021: 43) emphasizes that anxiety as a problem is at the center of learning
theory.

On the other hand, anxiety is considered as both a positive and negative emotional state. (M. Schab, 2016; May,
2021). According to Ersevim (2005), the fact that it disturbs thoughts causes anxiety to be seen as a negative emotional
state, while the fact that it stimulates the person, directs the person to be happy and successful, and is effective in
character and personality development enables anxiety to be evaluated as a positive emotional state. Giindiiz (2020), on
the other hand, sees anxiety as a normal and vital emotion of human beings and emphasizes that disruption of anxiety
balance leads to some problems in a person's life.

Ellis (1994) draws attention to three types of anxiety. Anxiety can be caused by personality, situation and event.
Anxiety caused by the character and affective structure of a person is personality anxiety; anxiety caused by negative
affective reactions developed against a certain situation is situation-induced anxiety; anxiety caused by the feeling of
powerlessness felt in the face of certain events is event-induced anxiety. Although speaking anxiety is considered as state
anxiety (G6lpinar et al., 2018), it should not be ignored that a person's character and affective structure can also lead to
reservations about speaking (Saleci, 2023; May, 2021).

The positive or negative effects of anxiety on the individual are mostly related to the degree of anxiety experienced
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by the individual. Accordingly, those with high levels of anxiety have difficulty in controlling their emotions, while those
with low levels have difficulty in motivating themselves to learn. Therefore, it is recommended by experts to keep the
degree of anxiety within normal limits (Akalin & Adigiizel, 2020). For this reason, it is important to examine the nature
of the factors affecting the degree of anxiety of students in the education process (Saleci, 2023; Brewer, 2021; May, 2021;
Schaub, 2019; Dacey et al, 2018; Demircan, 2017; M. Schab, 2016; Kierkegaard, 2006).

According to Burkovik (2009), the fact that the anxiety experienced by the individual is within acceptable limits
positively affects him/her to make healthy decisions and to improve his/her performance by taking strength from these
decisions. Speaking anxiety is one of the affective reactions developed against speaking. Depending on this reaction,
anxiety can be manifested with various symptoms during the speaking process. These symptoms are explained by
situations such as the individual's avoidance of speaking, excitement, inability to express himself/herself adequately,
blushing, sweating, and accelerated heartbeat (Glindiiz, 2020; Kesapli & Cift¢i, 2017; Yildirim, 2015).

Although it gives physical symptoms, the source of anxiety is mostly psychological factors (Rogers, 2022; Solomon,
2016; Kierkegaard, 2006). Students' anxiety about speaking can be directed towards individuals, or it can be seen as
student behavior that avoids taking the floor and participating in speaking activities during the lesson. According to
Topguoglu Unal and Dege¢ (2012), students' avoidance of speaking is due to lack of self-confidence, fear of negative
reactions and ridicule, and excitement. In speech training, teachers usually take into account the physical and cognitive
dimensions of speaking, which leads to ignoring the affective dimensions that negatively affect speaking skills. This
situation leads to the inability to find solutions to the factors that negatively affect the development of speaking skills, as
well as the reinforcement of the belief that students are inadequate in speaking skills. Being aware of students' affective
characteristics is beneficial for both the educational process and personality development. In the context of speaking
anxiety, one of the affective effects affecting speaking skills is thought to be emotional autonomy (May, 2021; Santrock,
2012).

Emotional Autonomy

Adolescence is one of the most important periods in an individual's development. Adolescence is considered to be a
critical threshold as many physical, mental and psychological changes occur (Santrock, 2012; Solomon, 2016; Weinhaus
& Friedman, 2020). Developing a healthy identity and achieving an acceptable position in society are among the most
critical stages of this period (May, 2021). In this context, the development of an individual's sense of autonomy and,
accordingly, gaining autonomy is considered an important developmental stage (Santrock, 2012).

According to Peterson et al. (2003), the changes that individuals experience during adolescence enable them to be
accepted by their peers, to separate from their parents, to gain identity, to cope with their anxieties and to mature. The
middle school age, which is the transition period from childhood to adulthood, can be seen as the period when the
individual takes the first steps towards autonomy in terms of identity acquisition. At the same time, this is a period in
which the individual begins to separate from his/her parents and gradually begins to declare his/her autonomy. Akman
et al. (2008) see the development of autonomy as one of the important factors for socialization, adaptation to society and
becoming a healthy adult. According to Noom et al. (2001), emotional autonomy is considered very important for
identity development. During adolescence, the individual's ability to experience a healthy autonomy process depends
primarily on gaining emotional autonomy.

Emotional autonomy, which is explained as the individual's realization of the ability to make decisions on his/her
own by becoming independent from the family (Blos (1979) as cited in Fozio-Thielk, 2015; Sessa & Steinberg, 1991), is a
concept that forms the focus of explanations about adolescence (Beyers & Goossens, 1999). Emotional autonomy can be
defined as the process of gaining emotional independence from parents and peers (Steinberg & Silverberg, 1986;
Steinberg, 2007). Noom et al. (2001) state that emotional autonomy is gained through the development of adolescents'
self-confidence in defining their own goals apart from their parents and peers.

Steinberg and Silverberg (1986) found that the emotional autonomy of adolescents between the ages of 10-16
improved with age. The process of gaining emotional autonomy is an important process for both the individual and
society. Individuals with high levels of emotional autonomy are expected to be able to behave as independent
individuals. In this respect, students with emotional autonomy can act independently from their families and make free
decisions.

When the symptoms of speaking anxiety are considered, it can be shown that the main factor causing anxiety
before or during the speech is the lack of self-confidence in students or the lack of full development of students' will to
make free decisions. According to Ergiin (2009), when speaking, a person chooses the most appropriate words and
sentences according to the situation and intention. It is understood that the person makes an intellectual plan and choice
from the pauses he/she makes while speaking. The selection of the most appropriate words and phrases during speech,
the ability to make an intellectual planning, and the ability to select and express the appropriate ones from this
intellectual planning are related to the individual's ability to make decisions autonomously. Especially in the middle
school age, individuals who have not become emotionally independent from their families have difficulties in the
decision-making process. It is observed that when students are asked for their opinions on any subject outside the
classroom, they cannot express their thoughts comfortably and resort to consulting their families even on a simple issue
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that requires a decision. It can be said that this situation has a negative impact on students' speaking skills.

In the Turkish Language Teaching Program (MoNE, 2019) , various achievements related to speaking skills have
been determined. However, the program draws an ideal speech picture that is free from problems. This approach in the
program carries a deficiency for the identification and elimination of psychological problems that may be encountered in
the process of developing speaking skills. It is left to Turkish teachers to overcome the deficiencies in the program during
the teaching process.

According to Ozbay and Barutcu (2013), psychological problems that are based on lack of knowledge and self-
confidence and that arise in the speaking process can be evaluated as a result of longer and more detailed examinations
than physiological problems that can be observed with a small cross-section in daily life. In particular, problems in the
process of developing speaking skills can lead to communication problems and permanent language problems that can
deeply affect an individual's social life. For this reason, it is extremely important to identify the problems that may hinder
the development of students' speaking skills in a timely manner and to take the necessary measures. This study aims to
contribute to the reduction of speech anxiety, which is one of the psychological problems encountered in the process of
developing speaking skills of middle school students. For this purpose, the relationship between emotional autonomy;,
which is effective in the development of self-confidence and independent decision-making ability in students, and
speech anxiety was examined. In line with the aforementioned purpose, answers to the following questions were sought:

1. Is there a relationship between middle school students' emotional autonomy and their speech anxiety?

2. Is middle school students' emotional autonomy a predictor of their speech anxiety?

Method
Model

This study was conducted with the relational research model, one of the quantitative research designs. According to
Karasar (2020), relational research models are explained as research models that aim to determine the existence and/or
degree of change between two or more variables. In this study, it was tried to determine the relationship between middle
school students' emotional autonomy and speech anxiety and whether there is a change in middle school students'
speech anxiety depending on emotional autonomy. For this, correlational research method was used. According to
Fraenkel et al. (2011), correlational research can be divided into two as exploratory and predictive correlation research.

In order to analyze and try to understand the relationships between variables (Biiyiikoztiirk et al., 2016), the
relationship between middle school students' emotional autonomy and speech anxiety was examined by exploratory
correlation analysis. According to Fraenkel et al. (2011), in predictive correlation studies, based on the relationships
between variables, one of the variables is used to predict the other. Regression analysis was used to determine whether
middle school students' emotional autonomy was a predictor of their speaking anxiety.

Study Group

The study group of the research consists of 318 eighth grade students studying in four different secondary schools in
Bursa in the 2021-2022 academic year. These schools were determined by clustered random sampling method (Fraenkel
etal., 2011).

Tools

The data were collected with the Emotional Autonomy Scale (EAS) developed by Steinberg and Silverberg (1986) and
adapted into Turkish by Deniz et al. (2013) and the Speech Anxiety Scale (SAAS) developed by Giindiiz and Demir
(2020).

Emotional Autonomy Scale (EAS)

Developed by Steinberg and Silverberg (1986) and adapted into Turkish by Deniz et al. (2013), the SLO consists of three
dimensions: “Non-idealization, Independence, Individualization”. The three-dimensional structure of the ATS was tested
with confirmatory factor analysis, and according to the results of the analysis; (RMSEA= .068, RMR= .062, GFI= .93,
AGFI= .90, CFI= .93, NNFI= .91), (x%/sd (317.43/74)=4.29; p<.01) The three-dimensional structure adapted to Turkish
was confirmed. In order to determine the reliability of the model adapted to Turkish, Cronbach’s alpha internal
consistency coefticient was calculated as .79, indicating that the SLO is reliable.

The validity of the model adapted into Turkish by Deniz et al. (2013) for this study was further examined by the
first level confirmatory factor analysis conducted by the researchers. As a result of the analysis, items 7 and 10 in the
Individualization sub-dimension were removed from the scale because they did not have significant ¢ values. Again, the
error variances were combined by modifying items 6 and 14 in the Individualization sub-dimension. According to the
results of the analysis conducted after these procedures, the ratios of the observed variables explaining the latent
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variables were between .47 and .68 for the non-idealization sub-dimension, between .24 and .63 for the independence
sub-dimension, between .26 and .71 for the individuation sub-dimension, and all items had significant ¢ values in
explaining the latent variables.

In addition, the fit index values obtained as a result of CFA were (x2/sd (114,30/49) = 2,3; p<.01), (RMSA =.065,
SRMR=.055, CFI=.91, GFI=.94, IFI=.91, AGFI=.91). According to Giirbiiz and Sahin (2016); x%sd value of 3 or less
indicates that the model shows a good fit, SRMR value below .08, RMSA below .08, CFI, GFI, IFI and AGFI values above
.90 indicate that the model has an acceptable fit. As a result of the CFA, it was revealed that the three-dimensional
structure of the Turkish adapted version of the SLT was confirmed and that the SLT was valid for the study group of this
research.According to all these data obtained, as a result of CFA, the construct validity of the three-dimensional SLO
consisting of a total of 12 items (ml, m3, m8, m11, m13), 4 items (m2, m4, m5, m9), 3 items (m6, m12, m14) and 3
items (m6, m12, m14) in the Non-Idealization sub-dimension was confirmed.

Speech Anxiety Scale (SAS)

Developed by Giindiiz and Demir (2020) and validity and reliability study was conducted, the CQS consists of a total of
21 items with cognitive, physical and emotional dimensions. The construct validity of the CQS was examined by
confirmatory factor analysis, and according to the results obtained from the analysis (x°=303.23, sd=1.639,
RMSEA=.038, NFI=.97, NNFI=.98, GFI=.94, AGFI=.92, CFI=.99, SRMR=.043). The overall Cronbach's Alpha value of
the scale was .90 and the bi-half reliability result was .86. The test-retest value of the scale was r=.78 and the equivalent
form reliability value was r=.50. When all these data are evaluated, it can be said that the RQS is valid and reliable for this
study.

Data Collection

The data of the study were collected from 8th grade students studying in four different secondary schools in Bursa in the
2021-2022 academic year. Students were informed by the researcher before the implementation of the DDO and KKO.
The scales were administered to the students by the researcher on different days in separate 40-minute sessions in the
classroom environment in the schools.

Data Analysis

In order to determine the emotional autonomy levels of middle school students, the data obtained with the EAS were
analyzed in terms of arithmetic mean and standard deviation values. The 12-item scale used to determine the emotional
autonomy levels of the study group was graded on a four-point Likert scale (not at all suitable for me, not suitable for me,
suitable for me, completely suitable for me). In this respect, there are three intervals in the scale. The interval values to be
considered in the interpretation of the scores obtained from the scale are given in Table 1.

Table 1
Interval Values of the Arithmetic Mean Score of the IDS
Score range” Emotional autonomy level
1.00 - 1.75 Low level
1.76 - 2.50 Medium level
2.51-3.25 High level
3.26 - 4.00 Very high level

(*) (3/4=0.75)

In order to determine the speaking anxiety levels of the middle school students, the data obtained with the PPE
were analyzed in terms of arithmetic mean and standard deviation values. The 21-item scale used to determine the
speech anxiety levels of the study group was graded on a five-point Likert scale. The interval values used in the
interpretation of the scores obtained from the scale are given in Table 2.

The relationship between middle school students' emotional autonomy and their speaking anxiety was examined
using simple linear correlation analysis. Simple linear regression analysis was conducted to determine whether
emotional autonomy is a predictor of middle school students' speaking anxiety. The predictability of middle school
students' speaking anxiety levels depending on the level of emotional autonomy was examined.
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Table 2
Interval Values of Arithmetic Mean Score of PPE

Score range* Speech anxiety level
1.00 - 1.80 Very low
1.81-2.60 Low
2.61-3.40 Middle
3.41-4.20 High
4.21-5.00 Very High

(*) (4/5=0.80)

Ethical Statement

In this study, the rules specified in the "Directive on Scientific Research and Publication Ethics of Higher Education
Institutions" were followed and the actions specified under the title of "Actions Contrary to Scientific Research and
Publication Ethics" were avoided. There is no conflict of interest between the authors, all authors contributed to the
study. The ethics committee permission of this study was granted by the Bursa Uludag University Social and Human
Sciences Ethics Committee at its meeting on November 26, 2021 with the decision number 2021/10.

Findings

The data related to the simple linear correlation analysis of middle school students' emotional autonomy and speaking
anxiety are given in Table 3.

Table 3
Simple Linear Correlation Relationship between SLO and PPE
Dimensions n (1) 2) 3) (4) (5) 6) (7) (8)
(1) Emotional autonomy 304 1
(2) Non-idealization 304 323" 1
(3) Independence 304 258 496" 1
(4) Individualization 304 648 .852™ .760™ 1
(5) Cognitive 304 -.090 .037 .019 916 1
(6) Physical 304 -.1217 .018 .006 -.033 929 1
(7) Emotional 304 -.108 .029 .020 -.017 750" .894™ 1
(8) Speech anxiety 304 -.138" -.031 -.030 -0.80 .635™ 834" 672 1

*¥*p<.01 *p< .05

When Table 3 is examined, it is seen that there is a significant and negative relationship between emotional
autonomy and speaking anxiety (rzos= .-138; p<.05). There is also a significant and negative relationship between the
physical dimension of speaking anxiety and emotional autonomy ((304)= ,-121; p<.05). There is no significant correlation
between the other sub-dimensions that make up the SCA and the PPE. According to these results, it can be said that
there is a negative change between middle school students' emotional autonomy and their speaking anxiety. In other
words, as the emotional autonomy of middle school students increases, their speaking anxiety decreases or as their
emotional autonomy decreases, their speaking anxiety increases. The data related to the simple linear regression analysis
of middle school students' emotional autonomy and speech anxiety are given in Table 4.

Table 4

Simple Linear Regression Analysis between Emotional Autonomy and Speech Anxiety

Speech Anxiety B SHB B t p
Fixed 3.615 .206 17.520 .000
Emotional Autonomy -214 .089 -.138 -2.418 .016

n=304, R=-.138, R?=.019, F=5.849, p<.05
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As a result of the simple linear regression analysis to determine the extent to which emotional autonomy
determines speaking anxiety, a significant relationship was observed between emotional autonomy and speaking anxiety
(R=-.138, R?=.019), and it was determined that emotional autonomy is a predictor of speaking anxiety (F(1-302=5.849,
p<.05). Emotional autonomy explains 1% of the change in speaking anxiety. The significance test of the coefficient of the
predictor variable in the regression equation (B=-.214) also shows that emotional autonomy is a significant predictor.
According to the regression analysis results, the regression equation predicting speaking anxiety is (Speaking
Anxiety=(-.214 x emotional autonomy level) + 3.615).

Based on the results of the analysis, it can be said that increasing the emotional autonomy levels of middle school
students will contribute to the decrease in the speaking anxiety levels of students with high speaking anxiety.

Conclusion and Discussion

There has been a tremendous increase in the number of studies and interest in the problem of anxiety and the areas it
represents. One of the areas where the interest in the problem of anxiety is observed is speech anxiety. Speaking anxiety
has been the subject of many studies from different perspectives. In some studies, it has been determined that secondary
school students generally have low levels of speaking anxiety (Akalin & Adigiizel, 2020; Kavruk & Deniz, 2015) and that
gender (Akaln & Adigiizel, 2020; Kavruk & Deniz, 2015), income level (Akalin & Adigiizel, 2020; Kavruk & Deniz,
2015), television and internet use (Akalin & Adigiizel, 2020), and number of siblings (Akalin & Adigiizel, 2020) affect
this. In the studies conducted by Kesapli and Cifci (2017) and Yildirim (2015), it was determined that the anxiety level of
secondary school students was very weak towards the immediate environment, moderate during the lesson, weak in-
school, weak out-of-class, and general weak. Giindiiz and Demir (2022), on the other hand, evaluated the defects of
middle school students arising from themselves as a factor that increases their speech anxiety.

Different results were found in the studies conducted on secondary school students. In the study conducted by
Gedik (2015), the speaking anxiety of secondary school students did not differ according to gender, while it differed
according to the study conducted by Sevim and Gedik (2014). The same situation is also the case for school type.
According to Gedik (2015), speaking anxiety of secondary school students differs according to school type, while it does
not differ according to Sevim and Gedik (2014). The reasons for such contradictory findings can be explained under
several headings. For example, demographic characteristics such as the size, age group, socioeconomic levels, and
cultural contexts of the sample groups used in the studies may affect the findings.

On the other hand, there are also studies examining the effect of various methods and techniques on speaking
anxiety (Asan, 2019; Aydogan, 2019; Bulut, 2015; Demirci, 2019; Hasirci, 2018; Kardas & Akin, 2019; Kardas & Sahin,
2016; Katranci & Kugdemir, 2015; Kemiksiz & Giines, 2017; Ozdemir, 2018; Sarikaya, 2020; Tiizemen, 2016). In these
studies, the effects of microteaching, oral expression, academic conflict, drama, direct instruction, peer and teacher
feedback, prepared speaking, educational game, concept map, 5E learning model and speaking training on speaking
anxiety were discussed.

In the literature, it is seen that there are also studies examining the relationship between speaking anxiety and some
variables (Aysel Arslan et al., 2019; Aysel Arslan, 2018; Baki & Kahveci, 2017; Golpinar et al., 2018; Giindiiz, 2020; Kartal,
2019; Ozdemir, 2019). In their study, Golpinar et al. (2018) revealed that there is a negative relationship between
speaking anxiety and speaking success, and that speaking anxiety negatively affects speaking success. In other studies,
the relationship between speaking anxiety and effective speaking skills, academic self-efficacy, self-efficacy, life skills,
attitude towards teaching profession, cultural intelligence and emotional intelligence were measured. In the literature,
there is no study examining the relationship between emotional autonomy and speaking anxiety. This study differs from
other studies on speaking anxiety in terms of the topic addressed. In this respect, it is thought that this study will
contribute to the literature. In this study, which examined the relationship between middle school students' emotional
autonomy and speech anxiety levels, the following results were obtained:

According to the arithmetic mean and standard deviation scores obtained with the AAS, it was determined that the
general emotional autonomy levels of secondary school students were medium, and high in the sub-dimensions of

emotional autonomy, namely "non-idealization", "independence" and "individuation".

According to the arithmetic mean and standard deviation scores obtained with the SDQ, it was determined that
the general speaking anxiety levels of secondary school students were at a moderate level. This result of the study differs
from the studies conducted by Akalin and Adigiizel (2020) and Kavruk and Deniz (2015). While the anxiety level of
middle school students was generally at a low level in the related studies, it was at a medium level in this study. On the
other hand, it was found that middle school students' cognitive speaking anxiety levels and physical speaking anxiety
levels were at a medium level, while their emotional speaking anxiety levels were at a high level.

It was determined that there was a significant relationship between middle school students’ emotional autonomy
and their speech anxiety. As a result of the correlation analysis, the correlation coeflicient (r(z04) =.-138) was found to be
significant at p<.05 level. A significant and negative relationship was also found between the physical dimension of
speech anxiety and emotional autonomy (r(os)= ,-121; p<.05). Accordingly, it was concluded that there was a significant
and negative relationship between middle school students' emotional autonomy and their speech anxiety. These results
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show that when middle school students' emotional autonomy increases, their speaking anxiety decreases or when their
emotional autonomy decreases, their speaking anxiety increases.

Another result of the study is that emotional autonomy is a predictor of speaking anxiety. According to the
regression analysis, a significant relationship was found between the predictor variable emotional autonomy and the
predicted variable speech anxiety. The significance test (R=-.138, R2=.019) and the coeflicient of the predictor variable in
the regression equation (B=-.214) obtained as a result of the analysis show this relationship. Emotional autonomy
explains 1% of the change in speaking anxiety. The results of the regression model revealed that a 1-unit increase in the
emotional autonomy scores of middle school students caused a 0.214 point decrease in their speaking anxiety scores.

Based on the results of this study, it can be said that psychological characteristics are one of the factors affecting the
development of speaking skills. It would be useful to include activities and practices that improve students' emotional
autonomy in order to prevent speaking anxiety, which negatively affects the development of speaking skills, or to reduce
the high level of speaking anxiety.

Considering that emotional autonomy develops between the ages of 10-16, it should be considered that the middle
school level is of critical importance for the individual. On the other hand, the development of an individual's emotional
autonomy depends not only on school life, but also on some characteristics that he/she should develop in relation to his/
her family and social environment. In this respect, school-family cooperation should be ensured in the process of
developing middle school students' speaking skills, and families should be supported by psychological counseling and
guidance services in schools on issues that will contribute to the development of students' emotional autonomy.
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Bu calismanin amaci, 6grencilerde ozgiiven ve bagimsiz karar verebilme yetisinin
gelismesinde etkili olan duygusal 6zerklik ile konusma kaygis1 arasindaki iligkiyi
incelemektir. Bu aragtirma, nicel aragtirma desenlerinden iliskisel aragtirma modeli
ile yiritilmistiir. Arastirmada, duygusal o6zerkliklerine bagli olarak ortaokul
ogrencilerinin  konugma kaygisinda bir degisimin olup olmadigi belirlenmeye
galisgtimigtir. Ortaokul 6grencilerinin duygusal o6zerklikleri ile konusma kaygilari
arasindaki iliski kegfedici korelasyon analiziyle incelenmistir. Ortaokul 6grencilerinin
duygusal 6zerkliginin, konugma kaygilarmin bir yordayicisi olup olmadigim
belirlemek i¢in basit dogrusal regresyon analizi yapilmistir. Aragtirmanin ¢aligma
grubunu amagli érnekleme yontemi ile belirlenen ve 2021-2022 egitim 6gretim
yilinda Bursadaki dort farkli ortaokulda 6grenim gormekte olan 318 sekizinci sinif
ogrencisi olusturmaktadir. Arastirmanin verileri Steinberg ve Silverberg (1986)
tarafindan gelistirilen Deniz vd. (2013) tarafindan Tiirk¢eye uyarlanan Duygusal
Ozerklik Olgegi (DOO) ile Giindiiz ve Demir (2020) tarafindan gelistirilen Konusma
Kaygist Olgekleri aracihigiyla toplanmistir. Aragtirma sonucunda ortaokul
ogrencilerinin genel duygusal ozerklik ve konusma kaygisi orta diizey olarak
saptanmugtir. Duygusal 6zerklik ile konusma kaygisi arasinda anlaml ve negatif yonlii
bir iligkinin oldugu, duygusal 6zerkligin konusma kaygisinin bir yordayicis1 oldugu
belirlenmistir. Analiz sonuglarina goére duygusal ozerklik konugma kaygisindaki
degisimin %1’ini agiklamaktadur.

Anahtar kelimeler: Konusma becerisi, kaygi, konusma kaygisi, duygusal 6zerklik.

onusma, insan1 diger canlilardan ayiran en belirgin sozel
davranistir. Insan sahip oldugu diisiinme yetisine dayanarak
diisiindiiklerini konusma davranist aracihigryla disa vurur.
Diger yandan icinde yasadigi toplumu icsellestirebilmesi icin
insanin paydaslariyla iletisim kurmasi da bir zorunluluktur. Ciinki
toplumu olusturan insanlar arasindaki duygu ve diistince aligverigini
saglayan baslica etkilesim araci konusmadir. Bu yoniiyle konugma
yalnizca bir iletisim arac1 olmasinin Gtesinde duygusal, zihinsel ve
sosyal agilardan da insani sagaltan ve gelistiren bir beceri sayilabilir.

Alanyazinda da konusma davranisi bireyin okul ve is hayatini
basarili ya da basarisiz kilan etmenlerden biri (Temizyiirek vd.,
2007), insanin egitim, is ve Ozel yagamini etkileyen ve yonlendiren
bir faaliyet (Ozbay, 2007) ve 6zel hayatta ve is hayatinda kisinin
kendisini fark ettirerek bagarili olabilmesinin anahtar1 (Kemiksiz,
2021) olarak degerlendirilmektedir. Hatta insanin bir seyler
yaratmasini1 ve diizene sokmasini, yasami daha iyi kavramasini
saglayarak yasami anlasilir kilan (Kirchner, 1995) bilgi edinme,
distince ve goriis olusturma, anlasma, ikna etme gibi c¢esitli
amaglara hizmet eden (Ammelburg, 2003) bir yetkinlik olarak da
ifade edilmektedir.



Cocuklar okula konusma becerisini kazanmis olarak gelirler. Ancak okul ortamina tagian bu beceri, genelde ham,
olgunlagmamig ve yerel 6zelliklerin ¢ok¢a bulundugu bir yapidadir (Temizkan, 2013). Ogretim siirecinde &zellikle
Ogretmen ve Ogrenci arasindaki etkilesimler agisindan birinci derecede etkili olan konusma becerisi, bireyin gelisimi
acisindan da merkezi bir islev istlenir. Kurudayiogluna (2011) gére 6gretmen-6grenci arasindaki bilgi aligverisi,
aciklama, anlatma ve degerlendirme faaliyetleri en ¢ok konusma davranisi araciligiyla gerceklestirilir. Aktag ve Giindiize
(2004) gore ise bu beceri; Tiirk¢e egitiminin temelini, yani okuma ve yazma gibi iki temel becerinin kaynagini olugturur.

Insan hayatindaki bu etkileri goz 6niinde bulunduruldugunda, konusma becerisinin zamaninda edinimi ve
gelistirilmesi son derece 6nemlidir. Bu becerinin gelistirilebilmesi etkili bir konusma egitimiyle miimkiindiir. Konusma
egitimi, 6rgiin egitim kurumlarinda Tiirkge dersi kapsaminda Tiirkge Dersi Ogretim Programr’na (Milli Egitim Bakanlig
[MEB], 2019) gére yiiriitiilmektedir. Ogrencilerin konusma becerisinin gelistirilmesi, Tiirkgeyi konusma kurallarina
uygun olarak bilingli, dogru ve 6zenli kullanmalari, duygu ve diisiinceleri ile bir konudaki goriislerini veya tezlerini sozlii
olarak etkili ve anlagilir bicimde ifade etmelerinin saglanmasi Tiirkge Dersi Ogretim Programrnin (MEB, 2019)
konusma becerisine yonelik 6zel amaglarindandir. Programin belirledigi anahtar yetkinliklerden biri de ana dilinde
iletisimdir. Bu yetkinlik kapsamindaki hedeflerden biri de 6grencilerin kavram, diigiince, goriis, duygu ve olgular1 sozlii
olarak ifade edebilmeleridir. S6z konusu hedefi gerceklestirmek isteyen Ogrencilerin en fazla deneyimledigi kaygi
durumlarindan biri de konusma kaygisidir.

Konusma Kaygisi

Konugma; insanlarin ¢evresiyle iletisim kurmasinin en etkili yolu (Giines, 2016), insanin diger insanlarla anlasabilmesini
ve haberlesmesini saglayan bir davranis bi¢imi (Temizyiirek vd., 2007), insanin diisiince ve duygularini gevresine
aktarmada kullandig sesli iletisim arac1 (Unal ve Ozden, 2019), zihin ve kas giiciiniin devreye girdigi psikomotor bir
yetenek, insanlar arasinda anlagmayi saglayan en etkili ara¢ (Calp, 2010), mutabik kalinan isaretlerin ve seslerin
karsidakinin zihninde anlam olusturmasini, mesaja dontigmesini saglayan fiziksel ve zihinsel bir siire¢ (Erdem, 2014),
kisinin kendisinden baslayan, ¢evresine ulasan, dinleyicilerini kapsayan genis boyutlu, olduk¢a karmagsik bir iletigim
biitiinti (Karadag, 2003) olarak ifade edilmektedir.

Konugmanin temel amaci dislincenin, iletinin, tam olarak anlagilir bir sekilde karsidakine aktarilmasidir.
Konugma siirecinde farkli nedenlere bagl olarak hedeflenen amacin-iletinin karsi tarafa saglikli bir bicimde
aktarilabilmesinin gerceklesmedigi durumlarla karsilagilabilmektedir. Bu sorun fizyolojik, sosyolojik etmenlerden
kaynaklanabildigi gibi bireyin psikolojik 6zellikleri de konusma siirecinde anilan durumla karsilagilmasina neden
olabilmektedir. Bireyin psikolojik ozellikleri onun konusmaya karsi gosterdigi duyussal tepkilerdir. Golpmar vd.ne
(2018) gore konugmaya yonelik giidii, tutum, ozyeterlik ve kaygi gibi durum belirticiler konugsmanin duyusgsal boyutunu
olusturmaktadir.

Felsefe ve psikolojinin birbiriyle 6diingleserek kullandigi kavramlardan biri de kaygidir (Demircan, 2017;
Kierkegaard, 2006). Bu nedenle kayg: kavrami ¢ercevesinde uzlagidan daha ¢ok farkli tanimlamalar ya da a¢iklamalarla
karsilagilmaktadir (May, 2021). Kayg: kavrami, insanin gegirdigi ruhsal degisim ya da gelisimi a¢iklamak i¢in psikolojide
siklikla kullanilir. Ornegin Freud, kaygiyr egonun bir islevi olarak degerlendirir. Freud’'un s6z konusu degerlendirmesi
kaygiy1 biyolojinin sinirlarindan ¢ekerek psikolojinin odagina yerlegtirmigtir (Manav, 2011). Oyle ki Freudgu modelde
kisinin tedavisi igin analist tarafindan kayginin beslenmesi onerilir (Rogers, 2022). Felsefi yaklagimda ise insanin igine
diistigt anlamsizligl anlamli héle doniistiirmenin bir taslag1 olarak kaygi duygusuna yer verilir (Cevizci, 2005). Daga
(1999) gore Tiirkiyede giinliik hayatta kaygi daha ¢ok endise yerine kullanilmaktadir. Psikologlarin kayg: hakkindaki
gorisleri incelendiginde; kayginin 6grenmeyi olumsuz yonde etkiledigi, benlik saygisini tehdit ettigi, yogun oldugunda
cocuklarda odaklanma sorununa neden oldugu (Jalongo ve Hirsh, 2010) anlagilmaktadir. Ornegin May (2021: 43)
kayginin bir problem olarak 6grenme teorisinin odagina yerlestigini vurgular.

Diger yandan kaygi hem olumlu hem de olumsuz bir duygu durumu olarak degerlendirilmektedir. (M. Schab,
2016; May, 2021). Ersevime (2005) gore diisiinceleri rahatsiz etmesi kayginin olumsuz bir duygu durumu olarak
goriilmesine yol agarken; Kisiyi uyarmasi, mutlu ve bagarili olmaya yonlendirmesi, karakter ve kisilik gelisiminde etkili
olmasi ise kayginin olumlu bir duygu durumu olarak degerlendirilmesini saglamaktadir. Giindiiz (2020) ise kaygiy1
insanin normal ve hayati bir duygusu olarak gérmekte ve kaygi dengesinin bozulmasinin kisinin yasaminda kimi
problemlere yol a¢tigina vurguda bulunmaktadir.

Ellis (1994) kayginin ii¢ tiiriine dikkat ¢ekmektedir. Kaygy; kisilik, durum ve olay kaynakli olabilir. Insanin
karakteri ve duyugsal yapisindan kaynakli kayg, kisilik kaygisi; belli bir duruma kars: gelistirilen olumsuz duyussal
tepkilerden kaynakli kaygi, durum kaynakli kaygy; belirli olaylar karsisinda hissedilen gii¢siizlitk duygusuna bagli olusan
kaygi, olay kaynakli kaygidir. Her ne kadar konusma kaygisi, durumluk kayg: (Golpinar vd., 2018) olarak degerlendirilse
de kisinin karakteri ve duyugsal yapisinin da konusma konusunda ¢ekincelere yol agabilecegi g6z ardi edilmemelidir
(Saleci, 2023; May, 2021).

Kayginin kisiye etkisinin olumlu veya olumsuz olmasi, daha c¢ok kisinin yasadigi kayginin derecesiyle
iliskilendirilmektedir. Buna gore kaygi derecesi yiiksek olanlar duygularini kontrol etmekte giicliik ¢ekerken diisiik
derecede olanlar ise 6grenmeye giidillenmekte zorluk cekerler. Dolayisiyla kaygi derecesinin normal sinirlarda
seyretmesi uzmanlar tarafindan onerilen bir durumdur (Akalin ve Adigiizel, 2020). Bu nedenle egitim-6gretim
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stirecinde 6grencilerin kaygi derecesine etkileyen faktorlerin dogasini incelemek 6nemli goriilmektedir (Saleci, 2023;
Brewer, 2021; May, 2021; Schaub, 2019; Dacey vd, 2018; Demircan, 2017; M. Schab, 2016; Kierkegaard, 2006).

Burkovike (2009) gore bireyin deneyimledigi kayginin kabul edilebilir sinirlarda olmasi onun saglikli kararlar
almasma ve bu kararlarindan gii¢ alarak da performansini iyilestirmesine olumlu yonde etkiler. Konusma kaygist,
konugmaya kars1 gelistirilen duyussal tepkilerden biridir. Bu tepkiye bagli olarak kaygi, konusma siirecinde gesitli
belirtilerle ortaya ¢ikabilmektedir. Bu belirtiler; bireyin konugmaktan kaginmasi, heyecanlanmasi, kendisini yeterince
ifade edememesi, yiiziiniin kizarmasi, terlemesi, kalp atiglarinin hizlanmasi (Giindiiz, 2020; Kesapl ve Ciftci, 2017;
Yildirim, 2015) gibi durumlarla agiklanmaktadir.

Her ne kadar fiziksel olarak belirti verse de kayginin kaynagi daha ¢ok psikolojik faktorlerdir (Rogers, 2022;
Solomon, 2016; Kierkegaard, 2006). Ogrencilerin konusma ile ilgili kaygilar1 kisilere yonelik olabilecegi gibi, ders
esnasinda soz almaktan, konusma etkinliklerine katilmaktan kaginan 6grenci davranist olarak da goriilebilir. Topcuoglu
Unal ve Degege (2012) gore ogrencilerin konugmaktan kaginmasi dzgiiven eksikligi, olumsuz tepkilerden ve alay
edilmekten ¢ekinme ve heyecanlanma nedenlerinden kaynaklanmaktadir. Konusma egitiminde 6gretmenlerin genellikle
konusmanin fiziksel ve biligsel boyutlarin: dikkate almasi, konusma becerisini olumsuz etkileyen duyussal boyutlarin géz
ard1 edilmesini dogurmaktadir. Bu durum, konugma becerisinin gelistirilmesini olumsuz etkileyen etmenlere ¢6ziim
bulunamamasina neden oldugu gibi 6grencilerin konusma becerisinde yetersiz oldugu inancinin da pekismesine yol
agmaktadir. Ogrencilerin duyussal 6zelliklerinin farkinda olunmasi hem egitim siireci hem de kisilik gelisimi agisindan
faydalidir. Konusma kaygist baglaminda, konusma becerisini etkileyen duyugsal etkilerden birinin de duygusal 6zerklik
oldugu disiintilmektedir (May, 2021; Santrock, 2012).

Duygusal Ozerklik

Bireyin gelisiminde en 6nemli dénemlerden biri ergenliktir. Fiziksel, zihinsel ve psikolojik yonlerden bir¢ok degisim
yasandig1 i¢in ergenlik donemi kritik bir esik olarak kabul edilir (Santrock, 2012; Solomon, 2016; Weinhaus ve
Friedman, 2020). Saglikli bir kimlik gelistirme ve toplum i¢inde kabul edilebilir bir konuma gelebilme bu dénemin en
kritik agamalarindandir (May, 2021). Bu baglamda bireyin 6zerklik duygusunun gelismesi ve buna bagli olarak da
ozerklik kazanmasi 6nemli bir gelisim asamasi olarak degerlendirilir (Santrock, 2012).

Peterson vd.ne (2003) gore bireyin ergenlik déneminde yasadig1 degisimler, yasitlar: tarafindan kabul edilmesini,
anne babadan ayrismasini, kimlik kazanmasini, kaygilariyla bas edebilmesini ve olgunlagmasini saglamaktadir.
Cocukluktan yetiskinlige gecis donemi olan ortaokul ¢agi bireyin kimlik kazanimi agisindan ozerklige ilk adimlarini
att1g1 donem olarak goriilebilir. Ayni zamanda bu dénem bireyin anne babasindan ayrigmaya basladigi, 6zerkligini yavas
yavas ilan etmeye basladig1 bir donemdir. Akman vd. (2008) sosyallesme, topluma uyum saglama, saghikli bir yetiskin
olabilme igin 6zerklik gelisimini énemli etmenlerden biri olarak gérmektedir. Noom vd.ne (2001) gére de duygusal
ozerklik kimlik gelisimi acisindan ¢ok 6nemli gorillmektedir. Ergenlik déneminde bireyin saglikli bir 6zerklik siireci
yasayabilmesi 6ncelikle duygusal yonden 6zerklik kazanabilmesine baglhdir.

Bireyin aileden bagimsizlasarak kendi kendine karar verebilme becerisini yasama gegirmesi olarak agiklanan
(Blosdan (1979) aktaran Fozio-Thielk, 2015; Sessa ve Steinberg, 1991) duygusal 6zerklik, ergenlikle ilgili agiklamalarin
odagini olusturan (Beyers ve Goossens, 1999) bir kavramdir. Duygusal 6zerklik éncelikle ana-baba ve akranlardan
duygusal yonden bagimsizlik kazanmaya baslama siireci (Steinberg ve Silverberg, 1986; Steinberg, 2007) olarak ifade
edilebilir. Noom vd. (2001) duygusal 6zerkligin, ergenlerin kendi amaglarini ana-baba ve akranlar1 disinda tanimlama
konusunda kendilerine olan giivenlerinin gelismesiyle kazanildigini ifade etmektedir.

Steinberg ve Silverberg (1986), 10-16 yas arasindaki ergenlerin duygusal 6zerkliginin yas ile gelisme gosterdigini
belirlemistir. Duygusal 6zerklik kazanma siireci hem birey hem toplum agisindan énemli bir siirectir. Duygusal 6zerkligi
yiiksek diizeyde olan bireylerin bagimsiz bir birey olarak davranabilmesi beklenmektedir. Bu agidan duygusal 6zerklige
sahip olan 6grenciler ailelerinden bagimsiz hareket edebilmekle birlikte 6zgiir kararlar da verebilmektedir.

Konugma kaygisinin kendisini gosterdigi belirtiler goz Oniine alindiginda, konusma Oncesi ya da konusma
sirasinda kaygiya neden olan ana etmenin, 6grencilerde ozgiiven eksikligi veya 6grencilerin 6zgiir karar verebilme
iradesinin tam olarak gelismemesi gosterilebilir. Ergiine (2009) gore kisi konusurken duruma ve niyetine gére en uygun
kelime ve ctimleleri seger. Kisinin konugurken yapti1 duraksamalardan, diisiinsel bir plan ve secim yaptig1 anlagilir.
Konugma esnasinda en uygun sozciik ve sozciik gruplarinin se¢imi, diistinsel bir planlama yapilabilmesi ve bu diistinsel
planlamanin igerisinden kullanima uygun olanlarin segilerek ifade edilebilmesi bireyin 6zerk olarak karar verebilme
yetisiyle iliskilidir. Ozellikle ortaokul ¢aginda ailesinden duygusal anlamda bagimsizlasamamis bireylerin karar verme
siirecinde zorluklar yasadigi goriilmektedir. Ogrencilere ders disginda herhangi bir konuda fikirleri soruldugunda
diigiincelerini rahatca ifade edemedikleri, karar gerektiren basit bir konuda bile ailelerine danigma yoluna bagvurduklar:
gozlemlenmektedir. Bu durumun 6grencilerin konusma becerisine olumsuz etkide bulundugu séylenebilir.

Tiirkge Ogretim Programrnda (MEB, 2019), konusma becerisini ilgilendiren gesitli kazanimlar belirlenmistir.
Ancak program, problemden armnmus, ideal bir konusma tablosu ¢izmektedir. Programdaki bu yaklasim, konusma
becerisinin gelistirilmesi siirecinde karsilasilabilecek psikolojik problemlerin tespitine ve giderilmesine yonelik bir
eksiklik tagimaktadir. Ogretim siirecinde programdaki eksikliklerin giderilmesi ise Tiirkge 6gretmenlerine birakilmistr.

80 Okuma Yazma Egitimi Arastirmalari, 13(1), 70-88 / Research in Reading & Writing Instruction, 13(1), 70-88



Ozbay ve Barutcu’ya (2013) gore bilgi ve ozgiiven eksikligine dayanan ve konugma siirecinde ortaya cikan
psikolojik problemler, giinliik yasamdaki kiiiik bir kesitle gozlemlenebilen fizyolojik problemlere gore daha uzun ve
detayli incelemeler neticesinde degerlendirilebilmektedir. Ozellikle konusma becerisinin gelistirilmesi siirecinde
yaganacak sorunlar, bireyin sosyal yasamini derinden etkileyebilecek iletisim sorunlarina ve kalic dil problemlerine yol
acabilir. Bu nedenle 6grencilerin konusma becerisinin gelisimine engel olabilecek sorunlarin zamaninda tespit edilmesi
ve gerekli onlemlerin alinmasi son derece onemlidir. Bu arastirma ile ortaokul 6grencilerinin konusma becerisinin
gelistirilmesi siirecinde kargilagilan psikolojik sorunlardan biri olan konusma kaygisinin diisiiriilmesi i¢in katk: sunmak
amaclanmistir. Bunun igin de 6grencilerde 6zgiiven ve bagimsiz karar verebilme yetisinin gelismesinde etkili olan
duygusal ozerklik ile konusma kaygisi arasindaki iligki incelenmistir. Anilan ama¢ dogrultusunda su sorulara yanit
aranmuistir:

1. Ortaokul 6grencilerinin duygusal 6zerklikleri ile konusma kaygilar1 arasinda iliski var midir?

2. Ortaokul 6grencilerinin duygusal 6zerkligi, konusma kaygilarinin bir yordayicis1 midir?

Yontem
Model

Bu aragtirma, nicel arastirma desenlerinden iligkisel aragtirma modeli ile yiirtitillmistiir. Karasar’a (2020) gore iliskisel
aragtirma modelleri, iki ve daha ¢ok sayidaki degisken arasinda birlikte degisimin varligini ve/veya derecesini
belirlemeyi amaglayan aragtirma modelleri olarak agiklanmaktadir. Bu aragtirmada da ortaokul 6grencilerinin duygusal
ozerklikleri ile konugma kaygilar arasindaki iligki ve duygusal 6zerklige bagl olarak ortaokul égrencilerinin konusma
kaygisinda bir degisimin olup olmadigi belirlenmeye ¢alisilmistir. Bunun igin korelasyonel arastirma ydntemi
kullanilmistir. Fraenkel vd.ne (2011) gore korelasyonel arastirmalar kesfedici ve yordayici korelasyon arastirmasi olarak
ikiye ayrilabilir.

Degiskenler arasindaki iliskileri ¢oziimleyerek anlamaya calismak i¢in (Biytkoztirk vd., 2016), ortaokul
ogrencilerinin duygusal 6zerklikleri ile konusma kaygilar: arasindaki iliski kesfedici korelasyon analizi ile incelenmistir.
Fraenkel vd.ne (2011) goére yordayici korelasyon arastirmalarinda degiskenler arasindaki iliskilerden hareketle
degiskenlerden birinden yola gikilarak digeri yordanmaya galisilir. Ortaokul &grencilerinin duygusal ozerkliginin,
konusma kaygilarinin bir yordayicisi olup olmadigini belirlemek i¢in ise regresyon analizi yapilmustir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu, 2021-2022 egitim 6gretim yilinda Bursa ilindeki dért farkli ortaokulda 6grenim
gormekte olan 318 sekizinci sinif 6grencisi olusturmaktadir. Bu okullar kiimelenmis tesadiifi 6rnekleme yontemi ile
belirlenmistir (Fraenkel vd., 2011).

Veri Toplama Araglar1

Aragtirmanin verileri Steinberg ve Silverberg (1986) tarafindan gelistirilen, Deniz vd. (2013) tarafindan Tiirk¢eye
uyarlanan Duygusal Ozerklik Olgegi (DOO) ile Giindiiz ve Demir (2020) tarafindan gelistirilen Konugma Kaygist Olgegi
(KKO) ile toplanmustir.

Duygusal Ozerklik Olgegi (DOO)

Steinberg ve Silverberg (1986) tarafindan gelistirilen ve Deniz vd. (2013) tarafindan Tiirkgeye uyarlanan DOO
“Ideallestirmeme, Bagimsizlik, Bireylesme” olmak iizere {i¢ boyuttan olusmaktadir. DOOniin ii¢ boyutlu yapist
dogrulayici faktdr analizi ile test edilmis, analiz sonuglarina gore; (RMSEA=.068, RMR=.062, GFI=.93, AGFI=.90,
CFI=.93, NNFI=91), (x%/sd (317.43/74)=4.29; p<.01) Tiirk¢eye uyarlanmig ii¢ boyutlu yapr dogrulanmuistir. Tiirk¢eye
uyarlanan modelin giivenirligini belirlemek igin .79 olarak hesaplanan Cronbach Alfa i¢ tutarlik katsayist DOO'niin
giivenilir oldugunu gostermektedir.

Deniz vd. (2013) tarafindan Tiirk¢eye uyarlanan modelin bu arastirma igin gegerliligi aragtirmacilar tarafindan
yapilan birinci diizey dogrulayici faktor analizi ile ayrica incelenmistir. Yapilan analiz sonucunda Bireylesme alt
boyutunda bulunan 7. ve 10. maddeler manidar t degerine sahip olmadig i¢in dl¢ekten ¢ikarilmistir. Yine Bireylesme alt
boyutunda bulunan 6. ve 14. maddeler arasinda modifikasyon yapilarak hata varyanslar: birlestirilmistir. Bu islemlerden
sonra yapilan analiz sonucuna gore gozlenen degiskenlerin ortiik degiskenleri agiklama oranlary; ideallestirmeme alt
boyutu i¢in .47 ile .68, bagimsizlik alt boyutu i¢in .24 ile .63, bireylesme alt boyutu i¢in .26 ile .71 arasinda oldugu, tiim
maddelerin 6rtitk degiskenleri aciklamada manidar t degerine sahip oldugu gérilmiistiir.

Ayrica, DFA sonucunda elde edilen uyum indeksi degerlerinin; (x2/sd (114,30/49) = 2,3; p<.01), (RMSA =.065,
SRMR=.055, CFI=.91, GFI=.94, IFI=.91, AGFI=.91) oldugu gériilmektedir. Giirbliz ve $ahine (2016) gore; x2/sd
degerinin 3 ve altinda olmas: modelin iyi bir uyum gosterdigine, SRMR degerinin .08’in, RMSAnin .08’in altinda, CFI,
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GFI, IFI ve AGFI degerlerinin .90’1n iizerinde olmasinin modelin kabul edilebilir uyuma sahip olduguna isarettir. DFA
sonucunda, DOO'niin Tiirkgeye uyarlanan ii¢ boyutlu yapisinin dogrulandigi ve bu aragtirmanin ¢alisma grubu
agisindan DOO'niin gegerli oldugu ortaya konulmustur.

Elde edilen biitiin bu verilere gore, DFA sonucunda Ideallestirmeme alt boyutu 5 madde (m1, m3, m8, m11, m13),
Bagimsizlik alt boyutu 4 madde (m2, m4, m5, m9), Bireylesme alt boyutu 3 madde (m6, m12, m14) olmak iizere toplam
12 maddeden olusan ii¢ boyutlu DOO’niin yap1 gegerliligi dogrulanmustir.

Konusma Kaygisi Olgegi (KKO)

Giindiiz ve Demir (2020) tarafindan gelistirilerek gecerlik ve giivenirlik caligmasi yapilan KKO; biligsel, fiziksel ve
duygusal boyutlara sahip toplam 21 maddeden olusmaktadir. KKO'niin yap: gegerligi, dogrulayici faktor analizi ile
incelenmis, analiz sonucunda elde edilen sonuglara gore (x*=303.23, sd=1.639, RMSEA=.038, NFI=.97, NNFI=.98,
GFI=.94, AGFI=.92, CFI=.99, SRMR=.043) dogrulanmistir. Olgegin genel Cronbach’s Alpha degeri .90 ve iki yari
giivenirlik sonucu .86 olarak bulunmustur. Olgegin test-tekrar test degeri r=.78, es deger form giivenirlik degeri r=.50dir.
Biitiin bu veriler degerlendirildiginde bu arastirma i¢in KKO'niin gegerli ve giivenilir oldugu séylenebilir.

Verilerin Toplanmasi

Aragtirmanin verileri 2021-2022 egitim 6gretim yilinda Bursa ilindeki dort farkli ortaokulda 6grenim goéren 8. sinif
ogrencilerinden toplanmigtir. DDO ve KKO uygulamast dncesinde arastirmaci tarafindan grenciler bilgilendirilmistir.
Olgekler aragtirmaci tarafindan, farkli giinlerde, ayr1 ayr1 40’ar dakikalik oturumlar héalinde okullardaki sinif ortaminda
ogrencilere uygulanmistir.

Verilerin Analizi

Ortaokul 6grencilerinin duygusal 6zerklik diizeylerini belirlemek i¢in DDO ile elde edilen veriler aritmetik ortalama ve
standart sapma degerleri acisindan incelenmistir. Caliyma grubunun duygusal 6zerklik diizeylerini belirlemek igin
kullanilan 12 maddelik 6lgek, dortlii Likert tipinde (bana hi¢ uygun degil, bana uygun degil, bana uygun, bana tamamen
uygun) derecelendirilmistir. Bu bakimdan 6lgekte ii¢ aralik yer almaktadir. Olgekten elde edilen puanlarin
yorumlanmasinda dikkate alinacak aralik degerleri Tablo 1de verilmistir.

Tablo 1
DDO Aritmetik Ortalama Puani Aralik Degerleri
Puan aralig1’ Duygusal 6zerklik diizeyi
1.00 - 1.75 Diisiik diizey
1.76 - 2.50 Orta diizey
2.51-3.25 Yiiksek diizey
3.26 - 4.00 Cok yiiksek diizey

*(3/4=0.75)

Ortaokul dgrencilerinin konugma kaygi diizeylerini belirmek igin ise KKO ile elde edilen veriler aritmetik ortalama
ve standart sapma degerleri agisindan incelenmistir. Caligma grubunun konusma kaygi diizeylerini belirlemek igin
kullanilan 21 maddelik 6lgek, besli Likert tipinde derecelendirilmistir. Olgekten elde edilen puanlarin yorumlanmasinda
kullanilan aralik degerleri Tablo 2'de verilmistir.

Tablo 2
KKO Aritmetik Ortalama Puani Aralik Degerleri
Puan aralig1* Konusma kayg: diizeyi
1.00 - 1.80 Cok diisiik
1.81 -2.60 Diisiik
2.61 -3.40 Orta
3.41-4.20 Yiiksek
4.21-5.00 Cok yiiksek

*(4/5=0.80)
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Ortaokul 6grencilerinin duygusal 6zerklikleri ile konusma kaygilar: arasindaki iliski basit dogrusal korelasyon
analizi ile incelenmistir. Duygusal 6zerkligin, ortaokul &grencilerinin konusma kaygilarinin bir yordayicist olup
olmadigini belirlemek icin ise basit dogrusal regresyon analizi yapilmistir. Duygusal 6zerklik diizeyine bagl olarak
ortaokul 6grencilerinin konusma kaygi diizeylerinin 6ngoriilebilirligi incelenmistir.

Etik Beyan

Bu ¢aligmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayimn Etigi Yonergesi” kapsaminda belirtilen kurallara
uyulmus, “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bagligi altinda belirtilen eylemlerden kaginilmigtir.
Yazarlar arasinda ¢ikar ¢atigmasi yoktur, tiim yazarlar ¢aligmaya katk: saglamigtir.

Bu ¢aligmanin etik kurul izni Bursa Uludag Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'nun 26 Kasim 2021
tarihli toplantisinda 2021/10 karar sayusi ile verilmisgtir.

Bulgular

Ortaokul 6grencilerinin duygusal 6zerklikleri ile konugma kaygilarina yonelik yapilan basit dogrusal korelasyon
analizine iligkin veriler Tablo 3’te verilmistir.

Tablo 3
DOO ve KKO Basit Dogrusal Korelasyon Iliskisi
Boyutlar n 1 @) 3) 4) ©) (6) @) ®)
(1) Duygusal 6zerklik 304 1
(2) Ideallestirmeme 304 323" 1
(3) Bagimsizlik 304 258" .496™ 1
(4) Bireylesme 304 .648™ .852" 760" 1
(5) Biligsel 304 -.090 .037 .019 916 1
(6) Fiziksel 304 - 1217 .018 .006 -.033 929" 1
(7) Duygusal 304 -.108 029 .020 -.017 .750™ .894™ 1
(8) Konugma kaygist 304 -.138" -.031 -.030 -0.80 635 .834™ 672" 1

p<.01%p< .05

Tablo 3 incelendiginde, duygusal 6zerklik ile konusma kaygisi arasinda anlamli ve negatif yonli bir iliskinin
oldugu goriilmektedir (r(04) =.-138; p<.05). Konugma kaygisinin fiziksel boyutu ile duygusal 6zerklik arasinda da anlaml
ve negatif yonlii bir iliski bulunmaktadir (rzos) =.-121; p<.05). DDO ve KKO'yii olusturan diger alt boyutlar arasinda ise
anlaml bir iliski bulunmamaktadir. Elde edilen bu sonuglara gore, ortaokul 6grencilerinin duygusal 6zerklikleri ile
konugma kaygilar1 arasinda negatif yonlii bir degisimin oldugu soylenebilir. Diger bir ifadeyle ortaokul 6grencilerinin
duygusal ozerklikleri arttik¢a konusma kaygilar: azalmakta ya da duygusal 6zerklikleri azaldik¢a konusma kaygilar:
artmaktadir.

Ortaokul 6grencilerinin duygusal 6zerkligi ile konusma kaygisina yonelik basit dogrusal regresyon analizine iliskin
veriler Tablo 4’te verilmistir.

Tablo 4
Duygusal Ozerklik ile Konusma Kaygisi Arasindaki Basit Dogrusal Regresyon Analizi

Konusma kaygis B SHB B t P
Sabit 3.615 .206 17.520 .000
Duygusal Ozerklik -214 .089 -.138 -2.418 016

n=304, R=-.138, R?=.019, F=5.849, p<.05
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Duygusal 6zerkligin konusma kaygisini ne kadar belirledigini tespit etmek icin yapilan basit dogrusal regresyon
analizi sonucunda, duygusal &ézerklik ile konusma kaygisi arasinda anlamli bir iliski gézlenmis (R=-.138, R2=.019),
duygusal 6zerkligin konusma kaygisinin bir yordayicist oldugu belirlenmistir (F(1-302)=5.849, p<.05). Duygusal 6zerklik
konugma kaygisindaki degisimin %1’ini agiklamaktadir. Yordayici degiskenin regresyon denklemine esas kat sayisinin
(B=-.214) anlamlilik testi de duygusal 6zerkligin anlamli bir yordayici oldugunu gostermektedir. Regresyon analizi
sonucuna gore, konusma kaygisini yordayan regresyon denklemi (Konusma Kaygisi=(-.214 x duygusal ézerklik diizeyi) +
3.615) seklindedir.

Analiz sonucunda ulasilan sonuglardan hareketle, ortaokul o6grencilerinin duygusal 6zerklik diizeylerinin
yiikseltilmesinin, konusma kaygisi yiiksek olan 6grencilerin konusma kaygi diizeylerinin diismesine katki saglayacag:
sOylenebilir.

Sonug ve Tartigma

Kaygi problemi ve temsil ettigi alanlara ilgide ve ¢alisma sayisinda muazzam bir artis gozlemlenmektedir. Kayg:
problemine gosterilen ilginin gozlemlendigi alanlardan biri de konusma kaygisidir. Konusma kaygisinin farkls agilardan
bir¢ok arastirmaya konu edildigi goriilmektedir. Bazi arastirmalarda ortaokul 6grencilerinin genel olarak konusma kaygi
diizeylerinin diisiik oldugu (Akalin ve Adigiizel, 2020; Kavruk ve Deniz, 2015) ve bunu da cinsiyetin (Akalin ve
Adigiizel, 2020; Kavruk ve Deniz, 2015), gelir diizeyinin (Akalin ve Adigiizel, 2020; Kavruk ve Deniz, 2015), televizyon
ve internet kullaniminin (Akalin ve Adigiizel, 2020), kardes sayisinin (Akalin ve Adigiizel, 2020) etkiledigi belirlenmistir.
Kesapli ve Cifci (2017) ile Yildirim (2015) tarafindan yapilan ¢aligmalarda ortaokul 6grencilerinin kayg: diizeyinin yakin
gevreye yonelik cok zayif, ders esnasinda orta, okul ici ders dis1 zayif, genel zayif olarak tespit edilmistir. Giindiiz ve
Demir (2022) ise ortaokul 6grencilerinin kendilerinden kaynaklanan kusurlarini onlarin konusma kaygilarini artirici bir
faktor olarak degerlendirmektedir.

Ortaogretim 6grencilerine yonelik yapilan arastirmalarda ise farkli sonuglara ulagilmistir. Gedik (2015) tarafindan
yapilan arastirmada ortadgretim 6grencilerinin konusma kaygilari cinsiyete gore farklilik gostermezken, Sevim ve Gedik
(2014) tarafindan yapilan arastirmaya gore farklihik gostermektedir. Ayni durum okul tiirii i¢cin de s6z konusudur.
Gedike (2015) gore ortadgretim Ogrencilerinin konugma kaygilar1 okul tiiriine gore farklilik gosterirken, Sevim ve
GediKe (2014) gore farkliik gdstermemektedir. Bu tiir celigkili bulgularin nedenleri birka¢ baglikta ac¢iklanabilir.
Ornegin, caligmalarda kullanilan 6rneklem gruplarinin biyiikliigii, yas grubu, sosyoekonomik diizeyleri, kiiltiirel
baglamlari gibi demografik 6zellikler bulgular: etkileyebilir.

Diger yandan ¢esitli yontem ve tekniklerin konusma kaygisina etkisinin incelendigi arastirmalar da mevcuttur
(Asan, 2019; Aydogan, 2019; Bulut, 2015; Demirci, 2019; Hasirci, 2018; Kardas ve Akin, 2019; Kardas ve Sahin, 2016;
Katranct ve Kugdemir, 2015; Kemiksiz ve Giines, 2017; Ozdemir, 2018; Sarikaya, 2020; Tiizemen, 2016). Bu
aragtirmalarda da mikro 6gretim, sozlii anlatim, akademik celiski, drama, dogrudan 6gretim, akran ve 6gretmen geri
bildirimi, hazirlikli konusma, egitsel oyun, kavram haritasi, 5E 6grenme modeli ve konusma egitiminin konusma
kaygisina etkisi ele alinmigtir.

Alanyazinda konusma kaygisinin birtakim degiskenlerle iliskisinin incelendigi arastirmalarin da (Aysel Arslan vd.,
2019; Aysel Arslan, 2018; Baki ve Kahveci, 2017; Golpinar vd., 2018; Giindiiz, 2020; Kartal, 2019; Ozdemir, 2019) oldugu
goriilmektedir. Golpinar vd. (2018), yaptiklar1 aragtirmada konusma kaygisi ile konusma bagarisi arasinda negatif yonlii
bir iliski oldugunu, konusma kaygisinin konusma basarisini olumsuz yonde etkiledigini ortaya koymuslardir. Diger
aragtirmalarda da konusma kaygisi ile etkili konugma becerisi, akademik 6z yeterlik, 6z-yeterlik, yasam becerileri,
ogretmenlik meslegine yonelik tutum, kiltiirel zekd ve duygusal zeka arasindaki iliski ol¢tilmistiir. Alanyazinda
duygusal 6zerklik ile konugma kaygisi arasindaki iligkinin incelendigi herhangi bir ¢aligmaya rastlanmamistir. Bu
arastirma ele alinan konu itibarryla konusma kaygisina yonelik yapilan diger aragtirmalardan farklilik gostermektedir. Bu
yonilyle bu arastirmanin alanyazina katki saglayacag: diisiiniilmektedir. Ortaokul 6grencilerinin duygusal 6zerklikleri ile
konusma kayg: diizeyleri arasindaki iliskinin incelendigi bu arastirmada su sonuglara ulagilmistir:

DDO ile elde edilen aritmetik ortalama ve standart sapma puanlarina gore ortaokul 6grencilerinin genel duygusal
ozerklik diizeylerinin orta, duygusal ozerkligin alt boyutlar: olan “ideallestirmeme”, “bagimsizhik” ve “bireylesme”
boyutlarinda ise yiiksek oldugu belirlenmistir.

KKO ile elde edilen aritmetik ortalama ve standart sapma puanlarina gére ortaokul 6grencilerinin genel konugma
kaygisi diizeylerinin orta diizeyde oldugu tespit edilmigtir. Aragtirmanin bu sonucu, Akalin ve Adiglizel (2020) ile
Kavruk ve Deniz’in (2015) yapmis olduklari aragtirmalara gore farklilik gostermektedir. 1lgili aragtirmalarda ortaokul
ogrencilerinin kayg: diizeyi genel olarak diisiik diizeyde iken bu arastirmada orta diizeydedir. Diger yandan ortaokul
6grencilerinin biligsel konugma kayg: diizeyleri ile fiziksel konusma kayg: diizeyleri orta diizeyde, duygusal konusma
kayg1 diizeylerinin ise yiiksek diizeyde oldugu saptanmustir.

Ortaokul Ogrencilerinin duygusal ozerklikleri ile konusma kaygilari arasinda anlamli bir iliski oldugu tespit
edilmistir. Yapilan korelasyon analizi sonucunda korelasyon katsayisi rzoq=.-138, p<.05 diizeyinde anlamli olarak
bulunmugtur. Konusma kaygisinin fiziksel boyutu ile duygusal 6zerklik arasinda da anlaml ve negatif yonlii bir iliski
belirlenmistir (r@osy =.-121; p<.05). Buna gore ortaokul 6grencilerinin duygusal &zerklikleri ile konusma kaygilar
arasinda anlamli ve negatif yonlii bir iliski bulundugu sonucuna ulagilmistir. Bu sonuglar, ortaokul 6grencilerinin
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duygusal 6zerklikleri arttiginda konugma kaygilarinin azaldigini ya da duygusal ozerklikleri azaldiginda konusma
kaygilarinin arttigini gostermektedir.

Arastirmanin diger bir sonucu da duygusal 6zerkligin konusma kaygisinin bir yordayicisi oldugudur. Yapilan
regresyon analizine gore yordayan degisken duygusal 6zerklik ile yordanan degisken konusma kaygisi arasinda anlaml
bir iligki tespit edilmistir. Analiz sonucunda elde edilen (R=-.138, R?=.019) ve yordayic1 degiskenin regresyon
denklemine esas kat sayisinin (B=-.214) anlamlilik testi bu iligskiyi gostermektedir. Duygusal ozerklik konusma
kaygisindaki degisimin %1’ini agiklamaktadir. Regresyon modeli sonuglar1 ortaokul 6grencilerinin duygusal 6zerklik
puanlarindaki 1 birimlik artisin, konugma kaygisi puanlarinda 0.214 puanlik azalisa neden oldugunu ortaya koymustur.

Bu aragtirmada ulagilan sonuglardan hareketle, psikolojik 6zelliklerin konusma becerisinin gelisimini etkileyen
faktorlerden biri oldugu soylenebilir. Konusma becerisinin gelisimini olumsuz etkileyen konusma kaygisinin
onlenebilmesi veya yliksek konusma kaygisi diizeyinin diisiiriilebilmesi agisindan 6grencilerin duygusal 6zerkliklerini
gelistirici etkinlik ve uygulamalara yer verilmesi yararl1 olacaktir.

Duygusal o6zerkligin 10-16 yas araliginda gelistigi goz onitinde bulunduruldugunda birey agisindan ortaokul
kademesinin kritik 6neme sahip oldugu diisiiniilmelidir. Diger yandan bireyin duygusal 6zerkliginin gelisimi yalnizca
okul yasantisina degil, aile ve sosyal cevresiyle iliskili olarak gelistirmesi gereken bazi 6zelliklere baglidir. Bu agidan
ortaokul 6grencilerinin konusma becerisinin gelistirilme siirecinde okul-aile is birligi saglanmali, okullarda bulunan
psikolojik danigma ve rehberlik hizmeti servisleri tarafindan ailelere, 6grencilerin duygusal 6zerkliklerinin gelisimine
katki saglayacak konularda destek saglanmalidir.
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