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A phenomenological analysis.... Tuncel, G.

Abstract

Social justice is generally defined as the fair and equitable distribution of power, resources,
responsibilities in society to all people, regardless of race, ethnicity, age, gender, ability, sexual
orientation and religious or spiritual background (Van den Bos 2003). The key principles underlying this
definition include the values of inclusion, cooperation and solidarity, as well as equal access and equal
opportunity. These values are also the foundation of a democratic and egalitarian society (Sue 2001).
Therefore, the phenomenon of social justice should be available in all institutions of the society. However,
educational institutions in particular, have a significant role in the establishment of social justice. When
the education system does not offer equal opportunities and is privileged only for a certain group, it
negatively affects a society both culturally and economically. The effort to achieve social justice in
education also includes the effort to correct some inequalities in education. In this context, the aim of this
research is to try to reveal the social justice/injustice experiences of social studies teacher candidates
and to make predictions for social justice education based on these experiences.

Keywords: Social justice, social justice experiences, education, phenomenology.

Introduction

Social justice, a concept that has been in the discourse of many thinkers for hundreds of
years, became more significant with the Industrial Revolution in the 19th century. When viewed
from the perspective of human rights, especially the fundamental rights and freedoms, which are
called first generation rights and gained through the struggle of the bourgeoisie class, adopted a
different appearance with the Industrial Revolution. The fact that people are faced with bad and
dangerous working conditions, exploitation, and other unjust systems under the influence of
capitalism has revealed the concept of dehumanization that disregards human dignity. Thus, as a
result of the struggles of the working class, the demand for social rights, which are described as
second-generation rights, came to the fore. The severe humanitarian destruction experienced
after the Second World War, on the other hand, enabled the expression of the rights of solidarity,
which are called third generation rights such as the right to peace and environmental right. The
concept of social justice, which rose in the process of obtaining social rights, reached its climax
with the rights of solidarity and has maintained significance until today. In recent years, neoliberal
policies in the world have brought individualism and competition to the fore since neoliberal way
of thinking, as a tool of social justice and equality, directs the individual to take responsibility
instead of directing the society taking social responsibility. The school curriculum, which is based
on the principles of global neoliberalism, prioritizes competition rather than equality-based
acquisitions. This leads to the marginalization of the phenomenon of social justice. A good
definition of social justice from a critical perspective will make it part of the agenda. In this context,
first of all, this study will define the concept of social justice with its various dimensions and
analyze the students' social justice experiences as one of the most important elements of the
educational environment, by focusing on the phenomenon of social justice in education.

The Concept of Social Justice

The concept of justice is defined as one of the oldest human virtues in the world
(Ogunmodede, 2005), and the oldest version of word justice is maat which originates from Ancient
Egypt. With its earliest meaning in the Ancient Egyptian Wisdom Literature and Old Testament,
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justice means moral uprightness, honesty, or moral perfection or competence. One of the
philosophers who put forward ideas about justice in ancient Greek philosophy is, Plato. Plato, who
defines justice as the harmonious functioning of the constituent parts of the individual or the state,
takes justice as the basis of society and emphasizes another aspect of it as follows; "Justice is to
keep what is rightfully your own and to mind your own business" (Obioha, 2011). Aristotle,
another Ancient Greek philosopher, argues that the concept of justice should be discussed with a
dialectical approach by considering it with its opposite, the concept of injustice. In this context,
while acts such as acting against the law and arranging it according to personal interests are
defined as inequality and therefore, injustice, in opposition to that, acting in accordance with the
law, practicing equality before the law and living faithful and responsible to the principle of
equality are defined as justice (Cakir, 2017). Today, according to Turkish Language Association’s
definition; The concept of justice is, ensuring that the rights given by the laws are exercised by
everyone (TDK, 2009).

Social justice, on the other hand, is generally defined as the fair and equitable distribution
of power, resources and responsibilities in society to all people, regardless of race or ethnicity,
age, gender, ability status, sexual orientation and religious or spiritual background (van den Bos,
2003). The key principles underlying this definition include the values of inclusion, cooperation
and solidarity, as well as equal access and equal opportunity. These values are also the foundation
of a democratic and egalitarian society (Sue, 2001). Therefore, the phenomenon of social justice
should be available in all institutions of the society. However, educational institutions in
particular, have a significant role in the establishment of social justice.

Social Justice in Education

If factors such as economic status, gender, race and ethnicity determine the quality of
education an individual can receive, there is social injustice. When students who do not have the
economic status, gender or ethnic background which are seen as more privileged in the society,
cannot receive education of the same quality as the students who have these privileges, an
incomplete/weak foundation is laid for the rest of their lives. These students may not be able to
gain the skills or professional knowledge to earn a standard income, which may hinder their
access to health care and comfortable and secure housing. At the same time, it inhibits the
individual's potential for self-development and realization. When the education system does not
offer equal opportunities and is privileged for a certain group, it negatively affects a society both
culturally and economically. Putting in effort to achieve social justice in education also includes
struggling against some inequalities in education. In this context, the aim of this research is to try
to reveal the social justice/injustice experiences of social studies teacher candidates and to make
predictions for social justice education, based on these experiences.

The pursuit of justice begins with the awareness that certain examples of injustice exist
and that these cases of injustice must be morally eliminated (Snauwaert, 2011). The role of the
educational institution, especially the social sciences education, is important in building this
awareness. In this context, investigating the examples of social justice in education, constitutes
the main concern of the study. In line with this concern, by clarifying the dimensions of social
justice in education, it will be compared with the findings reached.
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Dimensions of Social Justice in Education

In this research, the dimensions of social justice are discussed in three dimensions as

economic, cultural and political. Fraser states that these different dimensions of justice are rarely

separated from each other with sharp lines, however, this classification provides

intuitive/heuristic advantages in combating injustices (Fraser, 2008; Power & Taylor, 2013;
Power, 2012).

The economic dimension is related to the distribution of material resources, which is, all
students’ benefiting equally from educational resources. These resources may include
teacher qualification, physical and financial opportunities of the school, access to
education and training technologies, transportation to school, and opportunities to realize
human potential. When the material resources are not distributed in the right way,
economic injustices arise. Inequalities in education can be mostly attributed to this
maldistribution. The fact that the children of socio-economically disadvantaged families
are more likely to attend schools with insufficient resources, results in these children
having a lower level of education. In other words, according to Fraser, economic injustices
include exploitation. Being limited to unwanted, low-paying jobs or being unable to access
any of them brings about economic marginalization, and being deprived of an adequate
financial standard of living creates deprivation. These injustices require a policy of
redistribution that seeks to reduce barriers created by socioeconomic inequalities, by
removing economic barriers or reallocating resources to close the gap. Education policies
should also lead the way in generating these redistribution strategies.

The cultural dimension of social justice is generally related to the policy of
misrepresentation/recognition of cultures. Situations such as being exposed to comments
and communication patterns that are related to another culture and unfamiliar or hostile
to their own culture confront individuals with the phenomenon of cultural domination.
Situations such as rendering the individual invisible through communicative and
interpretive practices and routinely vilifying and humiliating in stereotyped cultural
representations or in daily life environments also originate from the politics of
misrecognition. The social injustices encountered in the case of educational content
reflects certain dominant values and silences or misrepresents the values of culturally
marginalized groups, require a policy of recognition. This policy of recognition may
include affirmation strategies, in which misrecognized groups seek to reverse their low
status and reaffirm the value of their previously underrated identities. On the other hand,
this policy of recognition may also involve deconstructing categories that support status
distinctions between groups and create misrecognition. As a result, just as the wrong
distribution of economic resources requires a redistribution strategy, cultural injustices
such as cultural misrecognition requires a policy of re-recognition.

Political injustices are also closely linked to economic and -cultural injustices.
Misdistribution and misrecognition will inevitably limit people's opportunities to
participate in any civil and political activity. Therefore, the political dimension of social
justice refers to the capacity of individuals to engage in all kinds of civil and political
activities. Political injustices occur when individuals or groups are deprived of equality in
social interactions and decision-making processes. This type of injustice is not limited to
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traditional political spheres. In fact, the political dimension of social justice includes
democratic participation. In other words, it is necessary to ensure that every individual in
the society participates equally in the policies that direct the individual’s freedom of self-
determination and self-expression. In order to be able to realize democratic participation,
education and education policies must provide all opportunities for students to express
and develop themselves.

It is important to discuss these different dimensions of social injustice since dealing with
each of them means employing different strategies. For example, a policy of redistribution may be
required to struggle with economic injustices. It may be possible to create a politics of recognition
to struggle with cultural injustices and a politics of representation to struggle with political
injustices (Power & Taylor, 2013). As these three dimensions are essential tools for the effective
promotion of social justice, it is important to focus on social justice in terms of redistribution,
recognition and representation since these concepts are highly related to each other and have
common aspects.

Social justice should broadly achieve the following goals (Sainz, Juanes, Garcia-Vélez,
Jacotta & Maldonadoa, 2016):

e Achieving human dignity by developing talents and overcoming inequalities, and all
people’s achieving a dignified and meaningful life through the development of these
talents.

e Achieving individual and social welfare; which can be done through the participation of all
people in mutual assistance, cooperation and a fair democracy.

e To become social justice-oriented citizens who act as the means of change by being
autonomous, active and critical people in the social, political and economic structures that
promote inequalities and injustice.

The social justice dimensions mentioned in this study are discussed in terms of making it
easier to classify what kinds of social injustice behaviors the teacher candidates have been
exposed to during the education process. On the other hand, while analyzing the social justice
experiences in Turkey, it will be beneficial to take the projections of the social justice in the
Constitution of the Republic of Turkey into account.

Social Justice in Education of Turkey

The Fundamental Law of National Education, numbered 1739, included in the Constitution
of the Republic of Turkey, contains articles related to the phenomenon of social justice as a law
that determines the structure of the education system in the country. Article 4 of this law
published in 1973 is about generality and equality, article 7 is about the right to education, article
8 is about equality of opportunity and feasibility and article 11 is about democracy education. In
the article of generality and equality, it is stated that educational institutions are open to everyone
without any discrimination and no one will be privileged. In the article about the right to
education, it is stated that all Turkish citizens have the right to receive primary education, and
that they can benefit from the next education levels according to their interests, tendencies and
abilities. In the article on equality of opportunity and feasibility, it is stated that equality of
opportunity and feasibility in education will be provided to everyone, and in order to achieve this,
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students with no financial means will be supported by providing free boarding, scholarships, loans
and other means. In addition to that, it emphasizes that special measures will be taken for the
education of children in need of special education. In the article related to democracy education,
it is mentioned that the elements such as awareness of democracy, sense of responsibility and
respect for moral values will be tried to be gained to the students in order to build a free and
democratic society. When these articles are viewed in general, it is seen that, in this law, which
structures the basis of Turkish education, the concepts of equality, being against discrimination,
the right to education for everyone, equal opportunities, providing assistance and support for
disadvantaged students, and democracy are mentioned (National Education Basic Law, 1973).

In a nutshell, it is thought that educational institutions, especially Social Studies
education/teachers, have an important role in creating the awareness of social justice. Above, it
has been tried to form the background of the research by defining of the concept of social justice
and mentioning the role of education in generating social justice, the dimensions of social justice
and the legal reflections of social justice in the Turkish education system. Accordingly, the main
question of the research is structured as follows; “What are the experiences of social studies
teacher candidates about the phenomenon of social justice?”.

Method

In the field of teacher training, phenomenology, which is a strong research method, has
been determined as the method of this research in order to help teacher candidates learn from
the experiences of others and to explore the problems related to social justice in the education
system. Phenomenology can be defined as trying to explain the essence of a phenomenon by
exploring it from the perspective of those who experience it. The aim of phenomenology is to
define the meaning of this experience in terms of both the experiencer and how that person
experiences it. There are different types of phenomenology. In this research, hermeneutic
phenomenology has been employed. Hermeneutic phenomenology, which focuses on human
experience and how it occurs, argues that individuals' realities are invariably influenced by the
world they live in. Therefore, by going beyond the descriptive approach, hermeneutic
phenomenology attempts to interpret experiences through the life of the individual (Neubauer,
Witkop & Varpio, 2019) since phenomenology is based on a person's perception of his
environment in a unique way. In phenomenology, not the meaning of an event, situation, object or
any other thing, but the subjective meaning the person has about the phenomenon is important
(Zahavi, 2018). This subjective meaning is realized by the perception generated through the
experiences of the people about that phenomenon. In order to understand the subjects, the focus
of which is on human, what is meaningful in that person’s life and what that person is trying to
achieve must be taken into account. Hermeneutic phenomenology, on the other hand, is based on
the definition of this meaning through its interpretation.

Hermeneutic phenomenology refuses to separate experience and consciousness from the
cultural and historical roots of the researcher, as a method. According to Heidegger, it is essential
to correctly make sense of, analyze, describe and interpret all kinds of religious, moral, social,
aesthetic and psychological experiences in human life. These descriptions and interpretations are
subjective and do not have an understanding of setting up rules about the phenomena (Yildirim &
Simsek, 2011). In perceiving, understanding and interpreting experiences, the "meaning map" of
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the person and the conditions in which the experience gained are highly important (Sofuogluy,
2009). People receive the events happening outside of them through their sense organs, perceive
and interpret them according to their inner world, and therefore, they recreate them (Slattery,
2012). Each individual builds their life with the meanings they attribute to actions and objects.
The phenomenon is not the real thing out there, but the understanding and interpretation of it by
the consciousness. The researcher, on the other hand, tries to understand the situation from the
inside by getting into the phenomenon (Ciftci, 1999).

Considering that social justice consciousness is a product of the historical and cultural
experiences of the individual, it is expected that hermeneutic phenomenology will provide
distinctive and in-depth data for this research.

Determining the Participants

The basic principle underlying phenomenology is to ensure that the investigated
phenomenon is explored with a small group, due to the relatively limited number of qualitatively
different ways through which people experience phenomena or aspects of reality (Burke, O'Neill
& Loveridge, 2018). Therefore, purposive sampling was employed to determine the participants
in accordance with the aim of the research. In other words, people who had experiences with
social justice, which is the phenomenon to be investigated, were sought. For this purpose, an open-
ended question form was applied to a group of 40 teacher candidates. Focus reflective writing and
in-depth interviews were conducted with 15 teacher candidates who were determined to have
experiences with the phenomenon. Prior to starting this process, ethical approval had been
received from the ethics committee of the university where the research would be conducted, and
an informed consent form had been presented to the participants and they had been requested to
sign it. The basic data of the research consisted of data obtained from in-depth interviews with 15

teacher candidates.

Table 1. Characteristics of the participants

Characteristics of the participants Participants
Grade 2nd grade P1, P2, P3, P4, P5
3rd grade P6, P7, P8, P9, P10
4th grade P11,P12,P13, P14, P15
Gender Female P1, P2, P6,P7, P9, P11, P12, P13,
Male P3, P4, P5, P8, P10, P14, P15
Age average 20-22 P1, P2, P6, P7,P10, P13, P14
22-25 P3, P4, P5, P8, P9, P11, P12, P15
The place they were Metropolis P2,P3,P7,P10
grown up City P1, P4, P8, P9, P14, P15
Town P5,P11, P13
Village P6, P12
Socio-economic High socio-economic status P4, P6, P7, P8, P14
status Middle socio-economic status P2, P3, P9, P10, P13
Low socio-economic status P1, P5,P11,P12,P15

Data Collection

The data of the research were collected through semi-structured interviews with 15
teacher candidates who were studying at the Social Sciences Department of a state university in
Istanbul during the 2021-2022 academic year. The semi-structured interviews, which have a
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nature that prevents the focus of the interview from being distracted through pre-prepared open-
ended questions, lasted an average of 120 minutes for each interviewee. Each interview began
with a written exercise that encourage the participant to reflect on their past experience of social
justice. The participants were requested to "write down the experiences of social justice/injustice
they encountered throughout their education life and how they felt during these experiences". The
participants were given 40 minutes to write about their experiences. After the articles of the
participants were read, semi-structured interviews were conducted individually. Thus, data were
collected by means of two different information collection tools by employing data triangulation,
and the data were verified by comparing the data. In the findings section, direct quotations from
the handwritings of the participants are included.

The interview started with questions about the participant's social justice experiences and
their emotions during these experiences. Some of these questions are as follows:

e What do you understand of social justice? Could you give an example?

e Could you give examples of the social justice experiences you have had in your education
environment so far?

e Could you give examples of the social injustice experiences you have had in your education
environment so far?

e Have you witnessed situations in which social benefits, rights and responsibilities are
distributed equally or not distributed equally? Could you give examples? (at school, in the
classroom or other)

o How did you feel when you were a target of social justice/injustice? Could you describe
your feelings?

Data Declaration/Analysis

Since the word analysis means dissection, it is possible to say that it is an incorrect use for
phenomenology, which approaches phenomena with a holistic view (Groenewald, 2004).
Therefore, the expression of "data declaration” has been used instead of data analysis and it has
been discussed as investigating the components of a phenomenon by preserving the context of
the whole.

The data declaration was carried out through the steps of phenomenological analysis
process listed by Glirbiiz, & Sahin (2014). These steps are as follows:

o Blocking and phenomenological reduction: The researcher became aware of their
prejudices about the subject by defining their knowledge and experience about the
phenomenon in question. Thus, they put their prejudices aside and focused on the
statements of the participants.

e Deciphering the collected data: The records of the interviews with the participants were
converted into text.

e Reading the texts over and over again and listening to the records: The recorded
interviews were converted into text. An overview of the subject was developed by reading
the interview and the reflective texts written by the participants before the interview, for
several times and re-listening to the interview records. This re-reading and re-listening
process is important in recognizing significant meanings and themes.
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Determination of meaningful and significant expressions: Among the words of the
participants, expressions that are meaningful and significant for the aim of the research,
have been sorted. These can sometimes be a paragraph, sometimes a sentence, and
sometimes a word or phrase. These statements have later been brought together as a list.
Bringing together expressions that are close to each other under themes: The researcher
read the texts, identified the significant expressions and determined the main themes
under which similar expressions can be clustered. All the interview texts were read over
and over again and the main themes were listed. The interview texts were returned over
and over again, in order to find statements that could be clustered under the main themes.
Summarization of all interviews and their revision together with the themes: In the
context of the main themes obtained from the findings, all the interview records of the
participants were re-listened, their texts were analyzed and the interwiev of each
participant was summarized. Similar main themes that came out from all interview texts
were determined by the researcher. These are general or common themes that express
the experiences of the participants. The researcher then identified themes that came out
in only one interview, which reveals individual themes.

Textural description: The researcher defined the experiences of the participants about the
phenomenon which is the subject of the research by taking the main themes into account.
The experiences of the participants were also described with exemples from their direct
expressions.

Structural description: The researcher defined the circumstances in which the
experiences of the participants about the phenomenon that is the subject of the research
(where, how, why, etc.) took place, by taking the main themes into account.

Combined description: By combining the textural and structural description stages, the
researcher defined what and how the experiences that are related to the phenomenon
took place. This stage represents the basis of all experience.

Validity and Reliability of the Research

In qualitative research and in phenomenological research, particularly in this one, various

methods are being employed to ensure the validity and reliability of the research. The methods
employed in this research can be listed as follows (2020; Shaw & Gowacki-Dudka, 2019):

At the beginning of the study, the researcher used bracketing to exclude their own
assumptions, views and biases from the data. Bracketing is a way that gives the
opportunity to the researcher to reflect on how they will affect data analysis by identifying
their own perceptions, views, and biases.

From the beginning of the study, the researcher kept a reflective journal at every stage of
the process. Thus, the data obtained from the interview texts and the reflective texts
written by the participants were made more understandable and transferable.

The data of the research were obtained from the reflective texts written by the
participants and interview records. Thus, by providing data diversity, the opportunity to
compare the data has arisen.

Following the analysis of the data and determination of the themes and clusters, the
researcher prepared a summary of the interview for each participant, showed the
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summaries to the participants and confirmed whether the interview was understood
correctly by the researcher.

o Upon the collection the data, data analysis was conducted separately by receiving the
support of another researcher. When the themes and clusters found by the researcher
were compared with the themes and clusters found by the other researcher, a high level
of similarity was observed. The themes that were not similar as a result of the analysis of
the two researchers were not included in this article because they were not directly
related to the research question.

o The findings of the research were presented by directly including the statements of the
participants.

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been taken.

Ethics Committee Permission Information

Name of the committee that made the ethical evaluation = Marmara Universitesi Egitim
Bilimleri Enstitiisii Arastirma ve Yayin Kurulu

Date of ethical review decision= 24.02.2022

Ethics assessment document issue number= 234657
Findings

11 themes that explain the experiences of social studies teacher candidates about the
phenomenon of social justice or injustice have been discovered. Although the main themes of the
research have been determined as the economic, cultural and political dimensions of social justice,
as Fraser (2008) states, these dimensions are presented directly as sub-themes since they cannot
always be separated with clear lines. In order to base the data, each theme has been presented
with direct quotations from participant statements.

Table 2. Themes and participants

Themes Participants
Providing financial support to the school P3, P4
Attending school courses Pe6, P5, P4, P7, P13
Children of families with insufficient income P5, P7, P10
General facilities of the school P5, P6
Gender discrimination P11,P2,P12,P13,P6
Ethnic factors P1, P9
Political discrimination P14, P13
Categorizing the students P14, P13
Disadvantaged children P10, P15
Favoritism P7,P8
Positive opinions P3, P4, P5; P14

Theme 1: Providing Financial Support to the School

A theme mentioned by most of the participants in the economic dimension of social justice
was that, students whose families provided financial support to the school (donating, donating
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various materials and goods, providing service for free, sponsoring events, etc.) gained positive
discrimination. The positive discrimination these students gained were privileges such as
receiving special attention, raised grades, and the right to use the lockers available in the school
or classroom.

Participant 3: Our classroom teacher in primary school paid special attention to the children
of families who provided more financial support for the school, and my family’s financial situation
was not good then. When other students with high financial status did not do their homework, our
teacher would caress their heads and say “never mind”. However, when I did not do my homework,
the teacher would scold me in the classroom and hit me on the head with a ruler. Therefore, I could
never forget this experience all my life and now I want to teach, but I tremble in front of the
blackboard as I can’t get those moments out of my mind.

Participant 4: When I was in primary school, lockers were installed in our classroom. We
were told that we could use these lockers if we donate to the school. Thus, two social classes as
wealthy and poor, emerged in the class. Since I was in the group of poor ones, I could never use these
lockers. I always felt like a looser.

As reflected in the statements of Participant 3 and Participant 4, positive discrimination
towards the children whose parents provide financial support to the school, and even beyond
positive discrimination, negative attitudes towards students whose financial situation is not good,
have affected the rest of these children’s lives. For example, the inability to speak in front of the
public and trembling with excitement which are encountered by Participant 3 has been
determined as the result of this injustice by the participant.

Theme 2: Attending School Courses

Paid courses for students are provided in schools to support them in their lessons.
Families with sufficient financial income send their children to these courses. Many of the
participants mentioned this theme under the economic dimension of social justice. Teachers
privileged the students who attended their courses by paying more attention, answering their
questions, ignoring their mistakes, and selecting them for various activities and so on.

Participant 6: When I was attending to primary school, there was a science teacher. This
teacher was giving courses outside of school. Around 15 students from the class were attending this
course. When this teacher asked a question about the lesson in the class, he was always giving priority
to those students and even was sparing time for them during breaks. I was very disturbed about this
situation then.

Participant 5: Although I was very good in social studies, our teacher did not pick me for the
trip to Canakkale, but only picked the students who were attending to the private course. Moreover,
that teacher gave high performance grades to those students just because they were attending to the
private course. This situation caused me to get angry with the students attending to that teacher’s
course and turn against them.

The statements of Participant 5 and Participant 6 reveal that the advantageous status of
the students who attend school courses hinders communication and human relations among
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students. However, maintaining the delicate balance among students and breaking down
communication barriers should be among the primary duties of teachers.

Theme 3: Children of Families with Insufficient Income

In public schools, there are children of families with different financial income levels. Thus,
some of the students in the classrooms lack some materials, some of them are not able to supply
the expensive materials that teachers demand, or they cannot participate in the school trips that
require to pay a fee.

Participant 5: Students who did not have tracksuits were not allowed to attend the physical
education class. As the families with limited financial income could not afford tracksuits, their
children could not attend the class as if they were alien. However, any outfit in which the student
could move comfortably could be accepted. | remember these students standing on a corner of the
garden as if they were being punished. This was disturbing for me then. I could have been in the place
of those students. What a humiliating scene.

Participant 7: When I was in the seventh grade, since my classmate did not have a notebook,
the teacher insulted my classmate and instead of asking why, made my friend sit at the back of the
classroom, crying. Then the teacher calmed down and asked “why don’t you have a notebook” and
got the answer “my mom will buy it tomorrow”, The fact that the teacher made that student
encounter such a situation in front of the whole class, caused the student to take a dislike of that
lesson and become a shy person.

Participant 10: In primary school, our teacher asked us to take photos and exhibit them.
However, the financial situation of many of us, especially mine, was not sufficient for this. However,
our teacher made it compulsory and opened this exhibition by making the majority of the class buy

cameras.

The statements of the participants generally refer to the economic dimension of social
injustice. In this regard, the situations that arise and disturb the students can be eliminated by the
teacher through a more positive way of communication, empathy, and maybe even finding
sponsors for teaching materials that the students cannot afford.

Theme 4: General Facilities of the School

The social justice phenomenon that individuals face, can also occur among friends who
study side by side, or it might occur when students compare themselves with students from other
schools. In Turkey, there are schools with very different facilities from each other in every region,
every city, even in every neighborhood. Therefore, even in the same neighborhood, students do
not have the opportunity to study at schools of the same quality.

Participant 5: We had two schools in the same neighborhood. One had an indoor gym and a
music room. Its garden was huge and it was surrounded with trees. There was a computer and
foreign language laboratory. Its classrooms were large and spacious and the desks were also very
nice. My friends were saying that their teachers were also very qualified. However, as my residence
address did not conform to that school, I had to go to the other school without a gym and music room
and with a small garden and old classrooms. Of course, the parents who donated were able to send
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their children to that school. I used to envy those who studied at that school. I used to think that |
would be more successful if I studied there.

Participant 6: When I was in high school, there was a school that everyone praised, but |
could not register to that school as my residence address was out of the acceptance zone of that
school and also my family could not afford to donate. Thus, everyone was belittling when I mentioned
my school. There were even people who said, “That school cannot graduate any good students”. This
used to make me very upset. The inadequate physical or educational conditions of the school used to
affect my motivation to learn and I used to feel excluded.

Obviously, the general facilities of schools can also set an important example of social
injustice in terms of equality in education. While it is initially only facing with injustice in
situations such as not having the same educational opportunities, as stated by Participant 6, it
goes even further with stigmatization.

Theme 5: Gender Discrimination

This theme, which arises when people’s judgments about the other people are based on
gender rather than personal values, and which includes discrimination based on gender in
general, has been a phenomenon mentioned by the majority of the participants.

Participant 11: We had a lecturer at the university who only took care of the male students.
If we asked something, the lecturer did not answer, but was answering the questions of the male
students. We were literally invisible for that lecturer. We were upset about this situation.

Participant 2: I have a mother who was not sent to school with the belief that “Girls should
not go to school”. As I am a girl, my father also wanted me to leave school after primary school, but
my mother fought hard for me to keep studying. If my mother had not struggled that much, maybe |
would have been one of those kids who could not study only because being a girl. We had a teacher
in high school who used to say, “There is no need for the girls to study, they should stay at home and
take care of their children”. This used to make me very angry. After all, should this be the approach
of a teacher who is expected be an intellectual? Therefore, | hated that teacher’s classes, so, | barely
passed.

Participant 12: I had a teacher who did not look at my face while talking to me, just because
I am a woman. That teacher used to lecture looking at the male students’ faces and did not recognize
female students. Even in the applications of part-time job, that teacher gave priority to male students.
When [ wanted to apply, [ contemptuously received the answer, “Will you be able to do it?”. This was
because this teacher regarded women as weaker than men. I would prefer to be regarded as a human
being rather than a gender.

Unfortunately, gender discrimination takes place in Turkey, as in many other countries in
the world. Eliminating or reducing discriminatory thoughts on this subject can only be achieved
through education. This is an indication of how important social justice awareness is in teacher
training.
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Theme 6: Ethnic Factors

In the cultural dimension of social justice, ethnic elements are emphasized as an important
theme. Especially in recent years, with the Syrian and Afghan refugees’ immigration to Turkey,
ethnic elements have been coming to the fore more often.

Participant 1: At the school where [ was serving my internship, the attitude of a teacher to a
student from a different ethnic background was quite interesting. The teacher had constant negative
attitude towards the student on the grounds that the student disrupted the classroom discipline and
was determined that the student would never improve due to the environment in which they grew
up. Yet, the teacher marginalized the children’s mischievousness by dealing with it with a racist
attitude.

Participant 9: There were Syrian citizens in our class. Our friends used to say that, they could
not make sense of their spoken language and words and that they were uncomfortable. This situation
reached to the point of complaining about them to the teacher. Upon the complaints, the teacher
tried to separate the refugee students by moving them to the back rows. I was very surprised and
upset that the teacher also supported this exclusion. There are some Turkish children who also have
to study in other countries. Would we like it if they treated them the same way?

Respect for differences is the right of all individuals and the teacher should be the provider
of this in an educational environment. Racist approaches such as ethnic factors are likely to come
to the fore for various reasons. However, conflict management skills should be the greatest helper
of the teacher in this issue.

Theme 7: Political Discrimination

There are participants who refer to the theme of political discrimination as treating
someone differently and unequally from other people due to their political views, without any
justification.

Participant 14: One of my lecturers at the university scolded me during my presentation in
the class for having different thoughts and beliefs and did not allow me to teach the class. This was
because I mentioned a structure of congregation which then existed in our country. In the following
classes, this lecturer made me and my friends sit in the back rows and if we did not receive the
signature (attendance) list, the lecturer would not allow us to sign at the end of the class. This
situation continued this way and my interest for the class and the lecturer decreased. Then I grew a
hatred for this field.

Participant 13: In my first years at university, I had a great interest in the diplomatic field of
the discipline of history. I started studying in this department with a great desire to learn Ottoman
Turkish. However, the lecturer from whom I was receiving the diplomacy class, had a conservative
character. The lecturer was answering the questions of the students wearing headscarves in a more
detailed and instructive way, while giving more superficial and even irrelevant answers to the
students who were not wearing headscarves. This lecturer sometimes did not answer these students’
questions at all. Thus, those who were not wearing a headscarf were hesitant to ask questions. This
situation reduced my interest in diplomacy and my enthusiasm to learn.
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Political discrimination is an instance of social injustice faced by students, especially at
higher education levels. Accepting the diversity of ideas as a richness may be a more meaningful
behavior at the academic level. Teachers should be trained to stand against attitudes of political
discrimination among students.

Theme 8: Categorizing the Students

Most of the participants emphasized that it is an unfair attitude for teachers to categorize
students as successful-unsuccessful, lazy-hardworking, rich-poor, good class-bad class. It is
possible to say that, this situation reveals the learned helplessness motive in students and after a
while they accept it.

Participant 14: When [ was in high school, class A was separated as the class of hardworking
students and the only smart board of the school was installed in that classroom. As class L, we
realized this situation and informed our parents. Then our parents tried to fix the situation by talking
to the school administrators. The categorization of the whole school as hardworking students and
lazy students made me feel like I was really lazy.

Participant 13: The teacher divided the classroom space into two and separated the students
as successful ones and unsuccessful ones. The teacher privileged the rich children and the children
who attend the courses and the private classes the teacher offered and moved them in the section of
successful students. This situation gave me a lack of self-confidence and reluctance towards the class.
I decided that, “The teacher is already caring for the successful students, so I do not need to show
interest in this class”.

Theme 9: Disadvantaged Children

Some case studies that the participants emphasized as injustice were gathered under the
theme of disadvantaged children. These disadvantages might be learning difficulties, attention
deficit, having special needs, being raised an orphanage, stuttering while speaking or spelling
while reading.

Participant 10: Due to my learning difficulties, I was quite behind my class in reading and
writing until the third grade of primary school. Since I was not given the chocolate and ribbon which
were given to the students who started reading, 1 was ridiculed by my friends and my teacher
constantly scolded me for my reading difficulties and decided that I should repeat the grade and
moreover demanded from my parents to transfer me to another school, as I would tarnish the name
of their school. The teacher made me sit in the back of the classroom and if | made the slightest noise
my teacher was going off on me. That teacher did not even help me to read and write. I was going to
school unwillingly and I was constantly pretending to be ill in order not to go to school. Eventually, |
was transferred to another school and I learned to read and write in a short time thanks to the
approach of my teacher there. I loved reading books and thanks to my new teacher, I got over this

difficulty.

Participant 15: [In the middle school, students from the kindergarten
(reformatory/orphanage) came to the classroom and the teacher had shown a bad attitude towards
them from the very first day. The teacher did not even ask their names and did not introduce them to
the class. Those students were always excluded. This situation left the impression that, “they do not
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love me” on them. Treating those students, who are no different from any of us in terms of their right
to education, badly was not a good behavior for a teacher.

Theme 10: Favoritism

Participants state that teachers positively discriminate especially the students who have a
relation with them and whose families they have friendly relations with, especially in primary,
secondary and sometimes high school level of classes.

Participant 7: When we were in high school, one of our teachers was treating a student in
our class more friendly as they were friends with the father of that student. That teacher was not
friendly to the rest of the class. That student always got the highest scores in the exams and was seen
as the most successful student in the class. We had the perception that the teacher favored that
student and was even providing the exam questions beforehand. Therefore, except for that student,
nobody liked that class and that teacher. We started to get disinterested and estranged. The teacher
even compared that student to the rest of the class once, by saying, “While this student can do, why
cannot you do?”

Participant 8: In high school, our teacher was treating the students whose families they were
acquaintance with, with privileges. It is a great injustice for the other students that the teacher is
constantly in contact with the student whose family they are acquaintance with. Hence, this situation
caused an unease in the classroom and led to rumors of “favor and favoritism”.

Theme 11: Positive Opinions

In the themes listed above, students generally mentioned the situations and experiences
they encountered social injustice. The experiences of the students who mentioned positive cases
with traces of social justice and that were not included in the above themes, are presented under
the theme of “positive opinions”.

Participant 3: There were Christian Armenian students in our class. Our teacher used to teach
the class with a peaceful, conciliatory and multicultural approach. The teacher used to propose
various activities for us to socialize with each other.

Participant 4: We had a friend who had difficulty in learning, in our class. The teacher used
to care for that student and give extra exercises during breaks. This way, that teacher did not steal
our times while also keeping our friend from falling behind.

Participant 7: In high school, a teacher of ours used to ask us to express our opinions freely
in the class and never judged us for our opinions. Even in the cases of having different opinions than
ours, that teacher appreciated us for being able to express ourselves, and never had prejudice against

anyone.

Participant 14: There were refugee students in our class. Our teacher used to put an effort to
socialize us with each other through games. The teacher used to propose Turkish games and
sometimes the games of the refugee children by learning their local games. Thus, the marginalization
of the different was eliminated.
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Participant 5: Two students were arguing and fighting when the teacher entered the
classroom. The teacher listened to both sides separately, treated them equally and tried to reconcile.
The teacher did not take the side of the student who share the same opinion with them.

Discussion and Conclusion

It is seen that the concept of “social justice” is frequently on the agenda in the field of
education, due to the expectation that the education system will provide justice in accessing
opportunities and results. Undoubtedly, it is known that schools serving the children of the poor,
workers, immigrants and similar families in many countries have worse educational outcomes
than the schools attended by the children of more advantaged families (Levin, Cornelisz & Hanish-
Cerda, 2013). It should be noted that in this study, there are participants who attended public
schools at different socio-economic levels, but there are not any participants who attended to a
private school. The research was conducted only with participants who attended public schools.
In this respect, the social justice/injustice experiences expressed by the participants are only
experienced in public schools.

In this study, it has been tried to define the social justice experiences of teacher candidates
and its effects on them. It has been observed that the participants experienced social justice within
the framework of economic, cultural and political dimensions (Power & Taylor, 2013) mentioned
by Fraser (2008).

In economic dimension; the teacher candidates who expressed their experiences on the
themes such as financial support to the school, attending school courses, having families with
insufficient financial income, general facilities of the schools, and favoritism, stated that they were
most disturbed by the positive discrimination of the teachers to the students who attended the
school courses. If a teacher looks out for certain students in the classroom environment due to
their certain characteristics (student's socio-economic level, parent’s profession, being friends
with parents, etc.), it can be expressed as discrimination in all respects. This discrimination by the
teachers causes other students to have negative feelings and thoughts such as disliking the
teacher, being alienated from the class, being jealous of their friends, and losing their enthusiasm
for learning (Pehlivan, Késeoglu & Sen, 2018). In this study as well, the participants mentioned
similar discriminatory behaviors that they perceive as social injustice in the economic dimension.

Related to the cultural dimension; the participants, who shared their experiences in the
themes of gender discrimination, ethnic factors, categorizing students, and disadvantaged
children, stated that they have mostly suffered from gender discrimination and that they felt like
invisible. In our own national context, inequalities in educational experiences and outcomes
appear strongly in relation to gender and socio-economic background. The statement of Connell
(2012) that “schools and colleges do not only produce culture, they shape the new society that
emerges around us” (Robertson & Dale, 2013) expresses that social justice in education does not
only focus on equality of opportunity, but the equality of recognition is also necessary. It is
because, the appropriate identities and subjectivities for the social relations necessary for the
reproduction of patriarchal capitalism, are built at schools. An important aspect of this building
act concerns the construction of gendered (feminine and masculine) subjectivities. Education
systems play a key role in the reproduction of sexist stereotypes and values, both through the
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information processes offered at the school and within the cultural climate offered by the school
(Sayilan, 2014). On the other hand, as a reflection of its historical past, Turkey is one of the
multicultural countries that incorporates different cultures and ethnic groups. The uneasiness in
neighboring countries, civil wars and hosting a large number of immigrants for various reasons
further expanded the multicultural structure of the Turkish society. In this context, an awareness-
based social justice education approach should be adopted by integrating social justice education
into teacher training programs, and teacher candidates should gain knowledge and experience
about how the complex characteristics of ethnic groups, race, ethnic structure, language and social
class affect student behavior (Simsek, Dagistan, Sahin, Kocyigit, Dagistan-Yalcinkaya, Kart &
Dagdelen, 2019).

In school or classroom culture, categorization of students in terms of success or other
criteria is often criticized. It is also found out in studies that these categorizations do not increase
success and create some problems in individuals’ perceptions of their own potential, and they are
recommended to be avoided (Good & Brophy, 2000). Participants in the study also stated that
they were categorized according to their success levels and thus, they felt themselves
unsuccessful.

In the political dimension; only two of the teacher candidates shared their experiences and
stated that their teachers treated them unfairly because they had different ideological views, and
as a result, they were no longer interested in those classes. No study has been found in the
literature on the exposure of students to political discrimination, and the political discrimination
experienced by teachers in this regard has been investigated. Although, in this study, not many
opinions were expressed about the students being the target of unjust behavior in the dimension
of political discrimination, it is thought to be an area that needs to be investigated.

As they mentioned in their statements, the participants had fair experiences as well as the
encounters of social injustice. It is hope-inspiring that there are also teachers who better manage
factors such as ethnic or cultural diversity, and differences in learning levels. It is possible for these
examples to become more widespread thanks to education, especially Social Studies education,
which includes education on human rights and democracy as well as education on citizenship and
values. The basis of this spread can be formed by including the awareness of social justice in the
Social Studies class. Social Studies class, by its nature, has a suitable ground to develop the
awareness of social justice.

In conclusion, in this study conducted in the province of Istanbul in Turkey, it has been
observed that teacher candidates encountered cases of social injustice, mostly in economic and
cultural dimensions, throughout their education process. Different results can be obtained with
participants with different demographic characteristics. However, it has been concluded that
social justice education is fundamental in teacher training in order to prevent students in schools
or classrooms from being the target of unfair treatments in economic, cultural or political
dimensions.
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Sosyal Adalet Olgusu Uzerine Fenomenolojik Bir Coziimleme

Giris

Adalet kavrami, diinyadaki en eski insan erdemlerinden biri olarak tanimlanir
(Ogunmodede, 2005) ve adalet icin kullanilan en eski kelime Eski Misir'daki maat sozclgiidiir.
Eski Misir Hikmet Edebiyat1 ve Eski Ahit'te yer alan en eski anlamiyla adalet, ahlaki dogruluk,
diiriistlik veya ahlaki miikemmellik ya da yetkinlik” anlamina gelir. Eski Yunan felsefesinde de
adalet ile ilgili olarak fikir ortaya atan filozoflardan biri Platon’dur. Adaleti bireydeki veya
devletteki kurucu parcalarin uyumlu isleyisi olarak tanimlayan Platon adaleti toplumun temeli
olarak kabul eder ve adaletin bir baska yoniinii de “Adalet, hakkiyla kendine ait olani tutmak ve
kendi isini yapmaktir” sozleriyle vurgular (Obioha, 2011). Diger bir Eski Yunan filozofu olan
Aristoteles, adalet kavramini, karsiti olan adaletsizlik kavramiyla ele alarak diyalektik bir
anlayisla incelenmesi gerektigini ileri siirer. Bu baglamda kanunlara aykir1 davranmak ve onlari
kisisel ¢ikarlarina gore diizenlemek gibi durumlar esitsizlik, dolayisiyla adaletsizlik olarak
tanimlanirken, bu durumun karsiti olarak kanunlara uygun davranmak, kanunlar karsisinda
esitligi uygulamak ve esitlik ilkesine kars1 sadakatle ve sorumlulukla yasamak ise adalet olarak
tanimlanir (Cakir, 2017). Glinlimiizde de adalet kavrami Tiirk Dil Kurumu tarafindan yasalarla
sahip olunan haklarin herkes tarafindan kullanilmasinin saglanmasi (TDK, 2011: 24) olarak ifade
edilmektedir.

Sosyal adalet ise genel olarak toplumdaki giiciin, kaynaklarin ve yliktimliiliiklerin irk veya
etnik koken, yas, cinsiyet, yetenek durumu, cinsel yonelim ve dini veya manevi ge¢cmise
bakilmaksizin tiim insanlara adil ve esit dagilimi olarak tanimlanir (Van den Bos 2003). Bu
tanimin altinda yatan temel ilkeler, icerme, is birligi ve dayanisma, esit erisim ve esit firsat
degerlerini icerir. Bu degerler ayni zamanda demokratik ve esitlikci bir toplumun temelidir (Sue
2001). Dolayisiyla sosyal adalet olgusu toplumun biitiin kurumlarina yayilmali ancak o6zellikle
egitim kurumu sosyal adaletin yerlesmesi agisindan ayr1 bir yer teskil etmektedir.
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Egitimde Sosyal Adalet

Ekonomik durum, toplumsal cinsiyet, irk, etnik koken gibi etkenler bir bireyin hangi
nitelikte egitim alabilecegini belirlediginde sosyal adaletsizlik durumu ortaya cikar. Toplumda
daha ayricalikli goriillen ekonomik duruma, toplumsal cinsiyete ya da etnik kokene sahip
olamayan 6grenciler, bu ayricaliklara sahip olan 6grencilerle ayni nitelikte egitim alamadiginda
bu 6grencilerin hayatlarinin geri kalani icin eksik/zayif bir temel insa edilir. Bu 6grenciler,
standart bir gelir elde etme becerilerini ya da mesleki bilgilerini kazanamayabilirler ve bu da
saglik hizmetleri, rahat ve giivenli konutlar gibi erisimlerini engelleyebilir. Ayn1 zamanda bireyin
kendini gelistirme ve gerceklestirme potansiyeline ket vurur. Egitim sistemi firsat esitligini
sunmadiginda, belirli bir kesim i¢cin ayricalikli oldugunda bir toplumu hem kiiltiirel hem de
ekonomik anlamda olumsuz etkiler. Egitimde sosyal adaleti saglamaya ¢alismak, ayn1 zamanda
egitimdeki birtakim esitsizliklerle de miicadele etmeyi kapsar. Bu baglamda bu arastirmanin
amaci Sosyal Bilgiler dersi 6gretmen adaylarinin sosyal adalet/adaletsizlik deneyimlerini ortaya
koymaya calismak ve bu deneyimlerden yola ¢ikarak sosyal adalet egitimi icin dngoriilerde
bulunmaktir.

Adalet arayisi belirli adaletsizlik 6rneklerinin var oldugunun ve bu adaletsizliklerin ahlaki
anlamda ortadan kaldirilmasi gerektiginin bilinciyle baslar (Snauwaert, 2011). Bu bilinci
olusturmakta egitim kurumunun o6zellikle de sosyal bilimler egitiminin rolii énemlidir. Bu
baglamda egitimde sosyal adalet olgusu ile ilgili 6rnekleri arastirmak calismanin ana problemini
olusturmaktadir. Bu problem dogrultusunda egitimde sosyal adaletin boyutlarina da bir a¢iklik
getirerek elde edilen bulgularla karsilastirilacaktir.

Egitimde Sosyal Adaletin Boyutlari

Bu arastirmada sosyal adaletin boyutlar1 ekonomik, kiilttirel ve politik olmak tizere ii¢
boyutta ele alinmistir. Fraser, bu farkli adalet boyutlarinin nadiren birbirlerinden keskin cizgilerle
ayrildigini, ancak bu simiflandirmanin adaletsizliklerle miicadele etmede sezgisel/bulussal
avantajlar sagladigini ifade etmektedir (Power & Taylor, 2013; Power, 2012; Fraser, 2008).

e Ekonomik boyut maddi kaynaklarin dagilimu ile ilgilidir. Yani tiim 6grencilerin egitimle
ilgili kaynaklardan esit bir sekilde yararlanmasidir. Bu kaynaklar arasinda 6gretmen
niteligi, okulun fiziki ve maddi imkanlari, egitim ve 6gretim teknolojilerine erisim, okula
ulasim, insani potansiyeli gerceklestirme firsatlari olabilir. Maddi kaynaklarin yanlis
dagiliminda ekonomik adaletsizlikler bas gosterir. Onemli oranda egitimde meydana
gelen esitsizlikler bu yanhs dagitima ytiklenebilir. Sosyo-ekonomik acidan dezavantajli
ailelerin ¢ocuklarinin devam etme olasiliklar1 ytiksek olan okullarin kaynak agisindan
yetersiz olmasi, bu cocuklarin daha diisiik diizey egitim diizeyine sahip olmalariyla
sonu¢lanmaktadir. Bir bagka ifadeyle Fraser’a gore ekonomik adaletsizlikler sémiiriiyii
icermektedir. istenmeyen, diisiik iicretli islerle simirh olmak veya hicbirine erisememek
ekonomik marjinallesmeyi getirmekte, yeterli bir maddi yasam standartindan mahrum
olma ise yoksunluk yaratmaktadir. Bu adaletsizlikler, ekonomik engelleri ortadan
kaldirarak veya acig1 kapatmak icin kaynaklar1 yeniden tahsis ederek sosyoekonomik
esitsizliklerin neden oldugu engelleri azaltmaya calisan bir yeniden dagitim politikasini
gerektirmektedir. Egitim politikalar1 da bu yeniden dagitim stratejilerini olusturmada
onciliik etmelidir.
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e Sosyal adaletin kiiltiirel boyutu ise genel olarak kiiltlirlerin yanlhs tanitilmasi/taninmasi
siyaseti ile ilgilidir. Bireyin, baska bir kiiltiirle baglantili ve kendi kiiltliriine yabanci ya da
diismanca yorum ve iletisim kaliplarina maruz kalma gibi durumlar onu, kiiltiirel
tahakkiim olgusu ile karsi karsiya birakmaktadir. Yine bireyin iletisimsel ve yorumlayici
uygulamalar araciligiyla goriinmez kilinmasi ve kaliplasmis kiiltiirel temsillerde ya da
glinliilk yasam ortamlarinda rutin bir bicimde kétiilenerek saygisizliga maruz kalmasi,
kiiciik disiiriilmesi gibi durumlar yanlis tanima siyasetinin tiriinleridir. Egitim iceriginin
belirli baskin degerleri yansittig ve kiiltiirel olarak marjinallesmis gruplarin degerlerini
susturdugu veya yanlis temsil ettigi durumlarda karsilasilan sosyal adaletsizlikler bir
tanima siyaseti gerektirmektedir. Bu taninma siyaseti, yanlis taninan gruplarin diisiik
statiilerini tersine ¢cevirmeye ve 6nceden kiiciimsenen kimliklerinin degerini dogrulamaya
calistigi olumlama stratejilerini icerebilir. Diger yandan bu taninma siyaseti gruplar
arasindaki statii ayrimlarini destekleyen ve yanlis tanimayi1 yaratan kategorileri
yapibozuma ugratmayi da kapsayabilir. Sonug olarak nasil ekonomik kaynaklarin yanlis
dagilimi bir yeniden dagitim stratejisi gerektiriyorsa, kiiltiirel anlamda yanlis tanima gibi
kiiltiirel adaletsizlikler de bir yeniden tanima siyasetini zorunlu kilmaktadir.

e Siyasi adaletsizlikler, ekonomik ve kiiltlirel adaletsizliklerle de yakindan baglantihdir.
Yanlis dagitim ve yanlis tanima kaginilmaz olarak insanlarin her tiirlii sivil ve siyasi
faaliyete katilma firsatlarimi sinirlayacaktir. Dolayisiyla sosyal adaletin siyasi boyutu
bireylerin her tiirli sivil ve siyasi faaliyette bulunma kapasitesinden bahsetmektedir.
Siyasi adaletsizlikler, bireylerin veya gruplarin sosyal etkilesimlerde ve karar alma
stireclerinde esitlikten yoksun birakilmasiyla ortaya c¢ikar. Bu tiir adaletsizlik sadece
geleneksel siyasi alanlarla smirli degildir. Aslinda sosyal adaletin siyasi boyutu
demokratik katilimi igermektedir. Yani toplumdaki her bireyin kendini belirleme ve ifade
etme oOzgurligiine yon veren politikalara esit olarak katiliminin saglanmasi
gerekmektedir.  Egitim ve  egitim  politikalarn = demokratik  katilimciligin
gerceklestirilebilmesi icin 6grencilerin kendini ifade etmelerine ve gelistirmelerine
yonelik tiim imkanlar1 saglamalidir.

Sosyal adaletsizligin bu farkli boyutlarini ele almak énem arz etmektedir. Ciinkii her biri
ile miicadele etmek farkl stratejilerin ise kosulmas1 demektir. Ornegin ekonomik adaletsizliklerle
miicadele etmek i¢in bir yeniden dagitim siyaseti gerekebilir. Kiiltiirel adaletsizliklerle miicadele
etmek icin bir tanima siyaseti, siyasi adaletsizliklerle miicadele icin de bir temsil siyaseti
olusturmak (Power & Taylor, 2013) s6z konusu olabilir. Bu ii¢ boyut, sosyal adaletin etkin olarak
desteklenmesi i¢in temel araglar oldugundan sosyal adalete yeniden dagitim, tanima ve temsil
bakimindan odaklanmak 6nemlidir. Zira bu kavramlar birbirleriyle oldukea iligkilidir ve ortak
yonlere sahiptir.

Sosyal adalet genel olarak su hedeflere ulasmalidir (Sainz vd., 2016):

o Yeteneklerin gelistirilmesi ve esitsizliklerin lstesinden gelinerek insan onurunun elde
edilmesi ve bu yeteneklerin gelistirilmesi yoluyla tiim insanlarin onurlu ve anlamli bir
yasama ulagmasidir.

e Bireysel ve toplumsal refahin saglanmasina ulasmak ki refaha ulasmanin yolu karsilikli
yardimlasma, is birligi ve adil bir demokraside tiim insanlarin katilimiyla saglanabilir.
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e Esitsizlikleri ve adaletsizligi tesvik eden sosyal, politik ve ekonomik yapilar i¢inde 6zerk,
aktif ve elestirel insanlar olup degisimin araci olarak hareket eden sosyal adalet odakl
vatandaslar haline gelmektir.

Bu arastirmada bahsedilen sosyal adalet boyutlar1 6gretmen adaylarinin egitim siirecinde
hangi tiir sosyal adaletsizlik davranislarina maruz kalmis olduklarini siniflandirmada kolaylik
saglamasi bakimindan ele alinmistir. Diger yandan Tiirkiye’deki sosyal adalet deneyimlerini
incelerken sosyal adalet olgusunun Tiirkiye Cumhuriyeti Anayasasi'ndaki izdiisiimlerine de
bakmakta fayda bulunmaktadir.

Tiirk Egitiminde Sosyal Adalet

Tiirkiye Cumhuriyeti Anayasasi’'nda yer alan 1739 sayili Milli Egitim Temel Kanunu
tilkedeki egitim sisteminin yapisini belirleyen bir yasa olarak sosyal adalet olgusu ile ilgili
maddeler icermektedir. 1973 tarihinde yayinlanan bu kanunun 4. Maddesi genellik ve esitlik, 7.
Maddesi egitim hakki, 8. Maddesi firsat ve imkan esitligi, 11. Madde demokrasi egitimi ile ilgili
diizenlenmistir. Genellik ve esitlik maddesinde egitim kurumlarinin herhangi bir ayrim
gozetilmeksizin herkese acik oldugu kimseye ayricalik taninmayacag ifade edilmektedir. Egitim
hakki ile ilgili maddede ilk6gretime gitmenin biitiin Tiirk vatandaslarinin hakk: oldugunu, sonraki
O0gretim duzeylerinden ise vatandaslan ilgileri, egilimleri ve yetenekleri dogrultusunda
faydalanabileceklerini bildirmektedir. Firsat ve imkan esitligi maddesinde ise egitimde herkese
firsat ve imkan esitligi saglanacagi ve bunu saglamak i¢cin de maddi imkani olmayan 6grencilere
parasiz yatililik, burs, kredi ve diger yollarla yardim edilecegini belirtmektedir. Bunun yani sira
ozel egitime ihtiyac1 olan cocuklarin egitimi icin de buna yonelik 6zel tedbirler alinacagini
vurgulamaktadir. Demokrasi egitimi ile ilgili maddede ise hiir ve demokratik bir toplumun insa
edilmesi icin gerekli demokrasi bilinci, sorumluluk duygusu, manevi degerlere saygi gibi unsurlar
ogrencilere kazandirilmaya calisilacagindan bahsedilmektedir. Genel olarak bu maddelere
bakildiginda Tiirk egitiminin temelini yapilandiran bu kanunda sosyal adalet olgusu ile ilgili
olarak esitlik, ayrimciliga karsi olma, herkese egitim hakki, firsat esitligi, dezavantajh 6grencilere
yardim ve destek saglama, demokrasi kavramlarindan soz edildigi gérilmektedir (Milli Egitim
Temel Kanunu, 1973).

Kisaca, sosyal adalet bilincini olusturmada egitim kurumlarinin 6zellikle de Sosyal Bilgiler
egitiminin/egitimcilerinin o6nemli rolii oldugu dusiiniilmektedir. Yukarida sosyal adalet
kavraminin tanimina, egitimin sosyal adaletin olusmasindaki yerine, sosyal adaletin boyutlarina
ve sosyal adalet olgusunun Tirk egitim sistemindeki hukuki yansimalarina deginerek
arastirmanin arka planini olusturma yoluna gidilmistir. Dolayisiyla arastirmanin temel sorusu
“Sosyal Bilgiler 6gretmen adaylarinin sosyal adalet olgusu ile ilgili deneyimleri nasildir?” seklinde
yapilandirilmistir.

Yontem

Ogretmen yetistirme alaninda 6gretmen adaylarinin baskalarinin deneyimlerinden
o0grenmelerine yardimci olmak ve egitim sistemindeki sosyal adalet ile ilgili sorunlar1 kesfetmek
icin gliclii bir arastirma yontemi olan fenomenoloji bu arastirmanin yontemi olarak belirlenmistir.
Fenomenoloji, bir fenomenin 6ziinii, onu deneyimleyenlerin bakis acisiyla kesfederek aciklamaya
calismak olarak tanimlanabilir. Fenomenolojinin amaci, bu deneyimin anlamini hem
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deneyimleyen hem de nasil deneyimledigi a¢isindan tanimlamaktir. Farkli fenomenoloji tiirleri
bulunmaktadir. Bu arastirmada hermeneutik fenomenoloji kullanilmistir. insan deneyimine ve
bunun nasil gerceklestigine odaklanan hermeneutik fenomenoloji, bireylerin gercekliklerinin
icinde yasadiklar1 diinyadan degismez bir sekilde etkilendigini ileri siirmektedir. Dolayisiyla
hermeneutik fenomenoloji betimleyici yaklasimin o6tesine gecerek bireyin yasam diinyasi
araciligiyla deneyimleri yorumlamaya girismektedir (Neubauer, Witkop & Varpio, 2019). Zira
fenomenoloji kisinin, ¢evresini kendine has bir bicimde algilamasinda dayanir. Fenomenolojide
bir olayin, durumun, nesnenin, ya da herhangi bir seyin tasidigi anlam degil, kisinin fenomenle
ilgili tasidig1 6znel anlam onemlidir (Zahavi, 2018). Bu 6znel anlam da kisilerin o fenomenle ilgili
deneyimleri vasitasiyla olusan algilama ile gerceklesmektedir. Insanin odak noktasi oldugu
konular1 anlamak i¢in, onun hayatinda neyin anlamli oldugu, neyi gerceklestirmeye calistigi
dikkate alinmalidir. Hermeneutik fenomenoloji ise bu anlamin yorumu aracilifiyla
tanimlanmasina dayanir.

Hermeneutik fenomenoloji bir metot olarak deneyimi ve bilinci arastirmacinin kiiltiirel ve
tarihi koklerinden ayirmayi reddeder. Heidegger’e gore insan hayatindaki her tiirli dini, ahlaki,
sosyal, estetik, psikolojik yasantilar1 dogru bicimde anlamlandirabilmesi, analiz edip tasvir ve
yorumlama yapmasi esastir. Bu tasvir ve yorumlamalar 6zneldir ve olgulara iliskin kurallar ortaya
koyma gibi bir anlayisi yoktur (Yildirnm & Simsek, 2011). Yasantilar1 algilama, anlama ve
yorumlamada Kkisinin “anlam haritas1” ve yasantinin gectigi kosullar son derece onemlidir
(Sofuoglu, 2009). Insanlar dislarinda cereyan eden olaylar1 duyu organlariyla alir, kendi i¢
diinyalarina gore algilar ve anlamlandirir, dolayisiyla yeniden yaratir (Slattery, 2012). Her birey,
eylemlere ve nesnelere yiikledigi anlamlarla hayatini insa etmektedir. Fenomen, disarida olan
gercek sey degil, bilincin onu anlama ve yorumlamasidir. Arastirmaci ise bizzat fenomenin igine
girip durumu icerden anlamaya c¢alisir (Ciftci, 1999).

Sosyal adalet bilincinin de bireyin tarihsel ve kiiltiirel olarak yasadig1 deneyimlerin bir
irinid oldugu diisiiniildiigiinde, hermeneutik fenomonolojinin bu arastirma igin ayiric1 ve
derinlemesine veriler saglayacag: diisiiniilmektedir

Fenomenolojinin altinda yatan temel ilke insanlarin fenomenleri veya gercekligin
yonlerini deneyimledigi niteliksel anlamda farkl yollarin varliginin nispeten sinirh sayida olmasi
nedeniyle arastirilan fenomenin kiiciik bir grupla kesfedilmesinin saglanmasidir (Burke, O’Neill &
Loveridge, 2018). Dolayisiyla arastirmanin hedefine uygun olarak katilimcilari belirlemek icin
amach 6rnekleme secilmistir. Yani arastirilacak fenomen olan sosyal adalet ile ilgili deneyimleri
olan kisiler aranmistir. Bu amagla 40 kisilik 6gretmen aday1 grubuna agik uclu soru formu
uygulanmistir. Fenomenle ilgili deneyimleri oldugu tespit edilen 15 6gretmen aday: ile odak
yansiticl yazma calismasi ve derinlemesine goriisme yapilmistir. Bu silirece baslamadan 6nce
arastirmanin yapilacagl Universitenin etik kurulundan etik onayr alinmis ve arastirmaya
katilanlara bilgilendirilmis onay formu sunularak imzalamalari istenmistir. Arastirmanin temel
verileri 15 68retmen adayi ile yapilan derinlemesine goriismelerden elde edilen verilerden olusm

Aragtirmanin  verileri 2021-2022 egitim ogretim yilinda Istanbul’da bir devlet
liniversitesinde Sosyal Bilgiler 6gretmenligi b6liimiine devam etmekte olan 15 6gretmen aday1 ile
yapilan yar1 yapilandirilmis gériismelerle toplanmistir. Onceden hazirlanmis acik uglu sorularla
gorismenin odak konusunun dagilmasini 6nleyen bir dogaya sahip olan yari yapilandirilmis
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goriismeler her goriismeci icin ortalama 120 dakika slrmiistiir. Her goriisme katilimcinin
gecmisteki sosyal adalet deneyimleri {lizerine diisiinmelerini saglayan yazili bir ¢alisma ile
baslamistir. Katilimcilardan “egitim hayati boyunca karsilastiklar1 sosyal adalet/adaletsizlik
deneyimlerini ve bu deneyimler yasanirken hissettiklerini yazmalar1” istenmistir. Katilimcilarin
deneyimlerini yazabilmeleri icin onlara 40 dakika siire verilmistir. Katilimcilarin yazilari
okunduktan sonra bireysel olarak yar1 yapilandirilmis gériisme yapilmistir. Boylece veri
ticgenlemesine gidilerek iki farkl bilgi toplama aracindan veri toplanmais, verileri karsilastirarak
verilerin dogrulanmasi saglanmistir. Bulgular boliimiinde goriismecilerin yazilarindan dogrudan
alintilar yapilarak yer verilmistir. Elde edilen veriler fenomenolojik analiz basamaklarina dayali

olarak analiz edilmistir.
Bulgular

Sosyal Bilgiler 6gretmen adaylarinin sosyal adalet ya da adaletsizlik olgusu ile ilgili
deneyimlerini aciklayan 11 tema ortaya ¢ikmistir. Arastirmanin ana temalar1 sosyal adaletin
ekonomik, kiiltiirel ve siyasi boyutu olarak belirlense de Fraser'in (2008) belirttigi gibi bu
boyutlar her zaman kesin cizgilerle ayrilamayacagi icin dogrudan alt temalar halinde
sunulmustur. Arastirmadan elde edilen verilerin fenomenolojik analizi sonucunda okula maddi
destekte bulunma, okul kurslarina devam etme, maddi geliri yetersiz aile gocuklari, okullarin
genel donanimy, cinsiyet ayrimcilig, etnik unsurlar, siyasi ayrimcilik, 6grencileri kategorize etme,
dezavantajli ¢ocuklar, kayirmacilik, olumlu gortsler olarak temalar belirlenmistir. Her tema
katilimcilarin dogrudan ifadeleri ile desteklenerek sunulmustur.

Sonug¢ ve Tartisma

Egitim sisteminin firsatlara ve sonuglara erisimde adaleti saglamasi beklentisinden dolay1
“sosyal adalet” kavraminin egitim alaninda siklikla giindeme geldigi gortlmektedir. Siiphesiz cogu
tilkede yoksul, is¢i, gocmen ve benzeri ailelerin ¢ocuklarina hizmet veren okullarin egitim
sonuglari daha avantajli ailelerin cocuklarinin gittigi okullara gére daha kotii oldugu bilinmektedir
(Levin, Cornelisz & Hanish-Cerda, 2013). Bu calismada katilimcilarin farkli sosyo-ekonomik
diizeydeki devlet okullarina devam ettikleri ancak 6zel okula gitmis olan bir katilimcinin
olmadigini belirtmek gerekir. Arastirma sadece devlet okullarinda egitim gérmiis katilimcilar ile
yapilmistir. Bu bakimdan Kkatihimecilar tarafindan ifade edilen sosyal adalet/adaletsizlik
deneyimleri sadece devlet okullarindadir.

Bu calismada, 6gretmen adaylarinin sosyal adalet deneyimleri ve onlar {izerindeki etkileri
tanimlanmaya c¢alisilmistir. Katilimcilarin sosyal adaleti Fraser (2008) tarafindan bahsedilen
ekonomik, kiiltlirel ve siyasi boyutlar (Power & Taylor, 2013) cercevesinde deneyimlemis
olduklar: gorilmustiir.

Ekonomik boyutta; okula maddi destekte bulunma, okul kurslarina devam etme, maddi
geliri yetersiz aile c¢ocuklari olma, okullarin genel donanimi, kayirmacilik gibi temalarda
deneyimlerini ifade eden 6gretmen adaylar1 en ¢ok 6gretmenlerin okul kurslarina devam eden
ogrencilere pozitif ayrimcilik yapmalarindan rahatsiz olduklarin belirttiler. Ogretmenlerin simf
ortaminda belli 6zelliklerinden (6grencinin sosyo-ekonomik diizeyi, ebeveynin meslegi, ebeveyn
ile arkadaslik vb.) dolay1 bazi 6grencileri gozetmesi, ayr1 veya listiin tutmasi her bakimdan
ayrimcilik olarak ifade edilebilir. Ogretmenlerin uyguladigi bu ayrimcilik ise diger 6grencilerde
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O0gretmeni sevmeme, dersten soguma, arkadaslarini kiskanma, 6grenme sevkinin kirilmasi gibi
olumsuz duygu ve diisiincelere yol acmaktadir (Pehlivan, Kdéseoglu & Sen, 2018). Bu arastirmada
da katilimcilar ekonomik boyutta sosyal adaletsizlik olarak algiladiklari benzer ayrimci
davranislardan bahsetmislerdir.

Kiltiirel boyutta; cinsiyet ayrimciligi, etnik unsurlar, 6grencileri kategorize etme,
dezavantajli cocuklar temalarinda deneyimlerini aktaran katilimcilar en ¢ok cinsiyet ayrimciligi
hususunda sosyal adaletsiz davranilmasindan iizgiin olduklarini, kendilerini goriinmez
hissettiklerini ifade etmislerdir. Kendi ulusal baglamimizda cinsiyet ve sosyo-ekonomik gecmis ile
ilgili olarak egitim deneyimleri ve sonuglarindaki esitsizliklerin giiclii bir sekilde ortaya ciktigi
gorilmektedir. Connell (2012)’in “okullar ve kolejler sadece kiiltiir liretmezler, ¢cevremizde ortaya
¢ikan yeni toplumu sekillendirirler” ifadesi (Robertson & Dale, 2013) egitimde sosyal adaletin
sadece firsat esitligine odaklanmadigini, taninma esitliginin de gerekli oldugunu ifade etmektedir.
Zira, ataerkil kapitalizmin yeniden Uretimi icin gerekli toplumsal iliskiler icin uygun kimlikler ve
oznellikler okullarda bigcimlenmektedir. Bu bicimlendirmenin 6nemli bir boyutuy,
cinsiyetlendirilmis (kadinlikla ve erkeklikle ilgili) 6znelliklerin insasiyla ilgilidir. Egitim sistemleri
gerek okulda sunulan bilgi stirecleri araciligiyla gerekse okulun sundugu kultiirel iklim iginde,
cinsiyetci kalip yargilarin ve degerlerin yeniden tiretiminde kilit rol oynamaktadir (Sayilan, 2014).
Diger yandan, Tiirkiye, tarihi ge¢misinin bir yansimasi olarak, farkl kiiltiirleri ve etnik gruplari
biinyesinde barindiran, kiiltiirel cesitlilige sahip tilkelerden biridir. Tiirkiye’ye komsu tilkelerde
yasanan huzursuzluklar, i¢ savaslar ve ¢esitli nedenlerle cok sayida go¢mene ev sahipligi yapmasi
Tiirk toplumunun ¢okkiiltiirlii yapisini daha da genisletmistir. Bu baglamda 6gretmen yetistirme
programlarina sosyal adalet egitimi eklemlenerek farkindalik temelli bir sosyal adalet egitimi
yaklasimi benimsenmeli ve etnik gruplarin karmasik 6zellikleri, irk, etnik yapy, dil ve sosyal sinifin
O0grenci davranisini nasil etkiledigi konusunda o6gretmen adaylarina bilgi ve deneyim
kazandirmalidir (Simsek vd. 2019).

Okul ya da sinif kiiltiiriinde de 6grencilerin basar1 ya da diger ol¢iitler dogrultusunda
kategorize edilmesi genellikle elestirilmektedir. Zira bu gruplamalarin basariy1 artirmadig: ve
bireylerin kendi potansiyellerine iliskin algilamalarinda birtakim sorunlar olusturdugu
arastirmalarda goriilmekte ve bunun kaldirilmasi dnerilmektedir (Good & Brophy, 2000).
Arastirmadaki katilimcilar da o6zellikle basar1 seviyesine gore kategorize edildiklerini ve bu
nedenle kendilerini basarisiz olarak algiladiklarini ifade etmislerdir.

Siyasi boyutta 6gretmen adaylarindan sadece iki katilimci deneyimlerini aktarmus,
ogretmenlerinin ideolojik bakimdan farkli diisiinceye sahip olmalar1 nedeniyle kendilerine
adaletsiz davrandiklarini, bu sebeple de o derslere ilgilerinin kalmadigini dile getirmislerdir.
Ogrencilerin siyasi ayrimciliga maruz kalmasi ile ilgili alan yazinda ¢alismaya rastlanmamis, bu
konuda daha ¢ok 6gretmenlerin kurumsal olarak yasadiklari siyasi ayrimcilik arastirilmistir. Bu
arastirmada da siyasi ayrimcilik boyutunda 6grencilerin adaletsiz davranislara hedef olmalari ile
ilgili pek fazla goriis bildirilmemesine ragmen incelenmesi gereken bir alan oldugu
diistiniilmektedir.

Katilimcilar, ifadelerinde de goriildiigii gibi sosyal adaletsizlik deneyimleri yaninda adil
tecriibeler de yasamiglardir. Etnik ya da kiiltiirel kdken ¢esitliligi, 68renme diizeylerinin farklilig
gibi unsurlar1 daha iyi yoneten dgretmenlerin de var oldugu sevindiricidir. Bu 6rnekler egitim
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sayesinde 6zellikle de insan haklar1 ve demokrasi egitimini, vatandaslik egitimini ve degerler
egitimini kapsayan Sosyal Bilgiler egitimi sayesinde daha da yayginlasmasi miimkiindiir. Bu
yayginlasmanin temeli de Sosyal Bilgiler dersine sosyal adalet bilincini eklemlemek ile
gerceklesebilir. Sosyal Bilgiler dersi dogasi geregi sosyal adalet bilinci gelistirmek i¢cin uygun bir
zemine sahip bulunmaktadir.

Sonug olarak Tiirkiye’de Istanbul ilinde yapilan bu arastirmada 6gretmen adaylarinin
egitim stirecleri boyunca daha ¢ok ekonomik ve kiiltlirel boyutta sosyal adaletsizlik 6rnekleri ile
karst karsiya kaldiklar1 goriilmiistiir. Farkli demografik 6zelliklere sahip katilimcilarla farkh
sonuglar elde edilebilir. Ancak okullarda ya da siniflarda 6grencilerin ekonomik, kiiltiirel ya da
siyasi boyutlarda adaletsiz davranislarin hedefi olmamalari i¢in 6gretmen yetistirmede sosyal

adalet egitiminin elzem oldugu sonucuna varilmistir.
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