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Abstract

The current study aimed to investigate the correlation between media and digital literacy levels of pre-
service social studies teachers. The study was designed with mixed methodology. The study group was
determined with the convenience sampling method, a purposive sampling technique. In the analysis of
the quantitative data of the study, arithmetic mean, standard deviation, Kolmogorov-Smirnov test,
Spearman's rho test and correlation test were used. In the analysis of qualitative data, content analysis
was performed. The study findings revealed a positive very high-level and significant correlation
between media and digital literacy levels of pre-service social studies teachers. According to the research,
it was concluded that the pre-service teachers had the dimensions of media literacy the most after
evaluation, respectively, of communication, of access, and of analysis the least. In addition, in the
qualitative dimension results of the research, the views of the pre-service teachers were reached in the
categories of the most skill development, then the goal and the least tool.

Keywords: Pre-service social studies teachers, media literacy, digital literacy.

Introduction

Individuals should acquire certain skills to adapt to the and to participate in their society
or other societies as active citizens. Literacy, which is among these skills, is very important for
individuals. Individuals should acquire literacy skills to participate in the society as innovative,
independent individuals (Thornberry, 1990; Garcia Ochoa et al., 2016). The term literacy used to
mean reading, writing and calculation. However, recently, the term’s semantics changes and
started to identify the skills required to understand the social and cultural environment (Varis,
2009). Literacy is generally employed to reflect competency in writing, reading and speaking a
language. However, this meaning was not sufficient to reflect the requirements of the modern era;
thus, literacy acquired the meanings of learning lifelong learning, and effective use of technologies
and problem-solving methods (Wilson, 2002). Schools play an important role in the process of
imparting literacy skills, which change in meaning over time, to individuals. In schools, it is aimed
to give individuals many literacy skills. Some of these are media literacy and digital literacy skills.

Media literacy education is required to live, work and for citizenship in the current
century. In other words, media literacy paves the way for mastering the skills required throughout
the life of an individual (Thoman & Jolls, 2004). Media literacy, require educational programs that
aim to protect the individuals from the adverse effects of the media (Potter, 2010; Jeong et al,,
2012). The importance of media literacy skills in order to protect people against fake news has
been understood more and more in recent years, and people from many fields, from educators to
technology experts, have transferred important resources to this field (Bulger & Davison, 2018).
Digital literacy skill is associated with effective use of information and communication
technologies that contribute to personal development and problem-solving skills, or active
participation in social life (Ozerbas & Kuralbayeva, 2018). With the recent COVID-19 pandemic,
there has been a rapid transition towards digitalization in the education process around the
world. Especially in this process, teachers and students experienced difficulties in online teaching
and learning (Li & Yu, 2022). It is very important that individuals of all ages, from children to
adults, have media literacy and digital literacy skills, the importance of which is further
understood by the worldwide COVID-19 pandemic. In this direction, these types of skills need to
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be acquired by individuals. One of the important courses to gain these skills is the social studies
course. It is possible to see these skills within the scope of this course. Especially since the most
important purpose of social studies is to raise active citizens in the society, these skills have gained
even more importance within the scope of this course. Undoubtedly, the age we live in is the age
of digitalization. It is very important for the teacher who teaches this course to have these skills,
to respond to the understanding of digital education experienced in recent years and to raise
effective citizens in the society due to the transformations in many areas of life. In order for
teachers to teach these skKills to individuals effectively, it is very important to find the answer to
the question to what extent teachers have these skill levels in their teacher education processes
and whether there is a relationship between both types of skills. Thus, the research problem was
determined as follows: “Is there a correlation between media and digital literacy levels of pre-
service social studies teachers?”

The literature review revealed several studies on media literacy. These studies were on
the future, challenges and benefits of media literacy (Bulger & Davison, 2018), media literacy and
associated perspectives (Brown, 1998; Potter & Byrne, 1998; Thoman & Jolls, 2004), teaching
critical media literacy in the classroom (Alvermann et al., 2018), the affinity between imagination,
social emotional learning and media literacy (Tsortanidou et al., 2022), media literacy status
(Potter, 2010), promoting media literacy to older people (Rasi et al., 2021) and social media
literacy (Cho et al., 2022). There are various studies in the literature on digital literacy. These
studies were on the employment of digital literacy (Hartley, 2017), transformation and digital
literacy (Farias-Gaytan et al., 2022), digital literacy scale development study (Reddy et al., 2022),
teachers' digital literacy (Sanchez-Cruzado et al.,, 2021), the role of teachers and digital literacy in
the COVID-19 pandemic process (Li & Yu, 2022), exploring digital literacy strategies for
individuals with special educational needs (Tohara, 2021) and the reasons for the need for new
approaches in the instruction of digital literacy (Breakstone et al., 2018). However, there was no
study on the correlation between media and digital literacy levels of pre-service social studies
teachers. Thus, the current study is expected to fill a significant gap in the literature. The current
study aimed to determine whether there is a correlation between media and digital literacy levels
of pre-service social studies teachers. Thus, the following research problems were determined:

e What is the media literacy level of the pre-service social studies teachers?

e What s the digital literacy level of the pre-service social studies teachers?

e Istherea correlation between media and digital literacy levels of pre-service social
studies teachers?

Method
The Research Design

The study was designed with mixed methodology to determine the correlation between
media and digital literacy levels of pre-service social studies teachers. Relational screening model
was employed in the quantitative dimension of the study. Relational screening model investigates
the correlation between two or more variables and explains the causality among these variables
(Fraenkel et al, 2012). The other dimension of the study was designed with the qualitative
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approach. The quantitative study data was supported with qualitative findings to collect in-depth
data.

The Study Group

The study group members were assigned with the convenience sampling method, a
purposive sampling approach. The participants included freshman (f=32), sophomore (f=21),
junior (f=30), and senior (f=45) students attending the department of social studies teaching. 55
pre-service teachers were female and 73 were male. Since the mostimportant aim of social studies
education is to train active citizens, and media and digital literacy skills of the pre-service social
studies teachers should be good to train active citizens, the students from all class levels were
assigned to the study group. Therefore, pre-service social studies teachers were assigned as the
participants.

Data Collection and Analysis

The study data were collected with the "Media literacy skills scale" developed by Eristi &
Erdem (2017) and the "Digital literacy scale" developed by Ng (2012) and adapted to Turkish
language by Ustiindag et al. (2017). The media literacy scale is a five-point likert type, and the
group value ranges of the scale are as follows: 5-4.20 is completely suitable for me, 4.19-3.39 is
quite suitable for me, 3.38-2.58 [ have no idea, 2,57-1.77 is not suitable for me, between 1.76-0.96
is not suitable for me at all. The digital literacy scale is also in five-point likert type, and the group
value ranges of the scale are as follows: 5-4.20 I strongly agree, between 4.19-3.39 I agree,
between 3.38-2.58 [ am undecided, 2.57-1,77 [ disagree, between 1.76-0.96 | strongly disagree.
The quantitative study data were collected on Google Forms from voluntary participants. To
determine the data validity and reliability, Cronbach's Alpha coefficient was calculated for the
media literacy and digital literacy scales and the following findings were obtained: The Cronbach's
Alpha reliability coefficient was .970 for the media literacy scale. The Cronbach's Alpha reliability
coefficient was .860 for the digital literacy scale. These findings demonstrated that both scales
were highly reliable.

The qualitative study data were collected through focus group interviews with a group of
students who represent the sample and have medium academic achievement levels. In the focus
group interview, a total of 12 students, 4 from each grade level, were determined from the 1st,
2nd, 3rd and 4th grade students of social studies teaching on a voluntary basis, and a focus group
interview was conducted with the students. The participants were verbally asked the following
question: “Is there a correlation between media literacy and digital literacy? Opinions were
received from three field experts regarding the research question and interviews were started as
a result of positive response. The qualitative study data were collected with face-to-face
interviews. The data obtained during the interviews were recorded with the permission of the
interviewees, and then the transcript of the obtained data was made.

The quantitative study data were analyzed with the IBM SPSS 25 statistics software. The
arithmetic means and standard deviations of the pre-service teacher responses were determined,
and the normal distribution of the data was determined with the Kolmogorov-Smirnov test,
kurtosis skewness values, histogram chart, the results of the Q-Q plot graph. It was determined
that the data distribution was not normal; thus, the non-parametric Spearman's rho test was
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employed to analyze the correlation between media and digital literacy levels. Content analysis
was employed in the analysis of the qualitative study data. In the content analysis, initially, the
data were coded, then the similar codes were grouped under categories. In order to determine
whether the qualitative analysis was done correctly, first of all, some of the research data were
asked to be done by an outside researcher, and when the difference between the two analyzes was
examined, it was seen that the similarity was high and the researcher continued the analysis. The
codes determined as a result of the analysis are listed under common categories and according to
frequency intensities and given in a table. The data given in the table were also supported by
sample interviews with the participants. In addition, during the analysis process, the female
student was coded as F and the male student as M.

Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication

Ethics", which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Erciyes University Social and
Human Sciences Ethics Committee

Date of ethical review decision = 25/01/2022
Ethics assessment document issue number= 36
Findings

The arithmetic mean and standard deviation distributions obtained from the media
literacy and digital literacy scales of pre-service social studies teachers are given in Table 1.

Table 1. The arithmetic means and standard deviations of the scores of pre-service social studies teachers in
media literacy and digital literacy scales

Scale Items Dimension Level
Dimension X S
1.,2.,3.4.5.,6.,
Access 7, 8., 9, 10, 441 ,47 Totally suitable for
11, 12. me
13.14.,15.,
16.17,18, 19,
) Analysis 20, 21, 22. 4,34 ,55 Totally suitable for
Media 23,24, 25.,26. me
literacy scale 27. 28, 29.
Evaluation 30,31, 32.,,33. 447 ,57 Totally suitable for
me
34, 35, 36,
37, 38, 39,
Communication 40. 41, 42, 442 ,55 Totally suitable for
43, 44, 45. me
Digital 1., 2, 3., 4., 5,
literacy scale 6.,7.,8.,9,10. 4,12 ,61 I agree
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As seen in Table 1, in the media literacy scale, the highest score of the pre-service social
studies teachers was in the evaluation ( X=4.47), followed by communication ( X=4.42), access
( X=4.41) and analysis ( X=4.34) dimensions. It was determined that the arithmetic mean of the
scores of the pre-service social studies teachers was X=4,12 in the digital literacy scale.

The normality test results for the pre-service social studies teachers’ media literacy and
digital literacy scale scores are presented in Table 2.

Table 2. The normality test results for the pre-service social studies teachers’ media literacy and digital literacy
scale scores

Kolmogorov-Smirnov?2

Statistic df Sig.
Media literacy ,238 128 ,000
Digital literacy ,255 128 ,000

As seen in Table 2, Kolmogorov-Smirnov test result for the media literacy scale was .000,
digital literacy scale Kolmogorov-Smirnov test result was .000. Since these findings were less than
p <0.05, the data distribution was not normal.

The findings regarding the relationship between media literacy and digital literacy levels
of pre-service social studies teachers are given in Table 3.

Table 3. The correlation between media and digital literacy levels of pre-service social studies teachers.

Correlation
Media literacy Digital literacy
Spearman's rho Media literacy Correlation Coefficient 1,000 ,839™
Sig. (2-tailed) . ,000
N 128 128
Digital literacy Correlation Coefficient ,839™ 1,000
Sig. (2-tailed) ,000
N 128 128

** Correlation is significant at 0.01 level (2-tailed).

As seen in Table 3, the Spearman's rho test finding was .839** on the correlation between
media literacy and digital literacy of pre-service social studies teachers. Since the finding was
<0.01, there was a positive and significant correlation between media literacy and digital literacy
at 99% confidence level.

Based on the interviews conducted with the pre-service social studies teachers, the
correlation between media literacy and digital literacy is presented in Table 4.
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Table 4. The correlation between media literacy and digital literacy according to the pre-service social studies
teachers

Skill development
Critical thinking skills
Questioning skills
Research skills
Communication skills
Analysis skills
Collaboration
Evaluation
Problem-solving skills
Total 32
Objective
Media awareness 9
Technological awareness 5
Training aware individuals 2
2
1
1

P NDNWWOLY O™

Knowledge

Social media analysis

Adoption of social values

Total 20

Means

Protection from the adverse effects of media 4

Facilitation of Daily life 2

Access to accurate information 2

Socialization 1
1
1
1

Job opportunities
Helps learn social problems
Total

As seen in Table 4, it was determined that the highest correlation was between media
literacy and digital literacy in skill development (f=32), followed by objectives (f=20), and means
(f=11) based on the views of the pre-service social studies teachers. In the skill development
category, the participants mentioned critical thinking (f=9), questioning skills (f=7), research
skills (f=5), communication skills (f=3), analysis skills (f=2), evaluation (f=2), and problem solving
(f=1) skills. In the objectives category, the participants mentioned media awareness (f=9),
technology awareness (f=5), individual awareness (f=2), knowledge (f=2), social media analysis
(f=1), and adoption of social values (f=1) themes. In the means category, the participants
mentioned protection from the adverse effects of the media (f=4), facilitation of daily life (f=2),
access to accurate information (f=2), socialization (f=1), job opportunities (f=1) and helps learn
about problems (f=1) themes. The views of the pre-service social studies teachers on the
correlation between media literacy and digital literacy are quoted below:

2-M-9: “There is a very strong correlation between digital literacy and media literacy.
Digital literacy aims to inform the individual on the use of novel technological tools. Media
literacy allows the individuals to adopt a critical approach to knowledge, and to understand
what is real and what is virtual, what is accurate and what is inaccurate, and the benefits

and harms of these tools.”

4-F-6: “Both accelerated with technological advances. Both emerged for beneficial and
effective use of technology by humanity. Both aim to make harmful content work in favor
of individuals. Both aim the employment secure technologies against cyberattacks. Both

aim to make people's lives easier. Both protect people against the dangers of social media.
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Even the ability to create a strong password comes down to media and digital literacy. Both

allow individuals to advance their careers with technology.”

3-F-12: “Both require common knowledge and skills. Examples of these include critical
thinking, analysis and questioning skills. Both aim to train individuals with high level of

awareness. Both provide knowledge on accurate use of tools and technological devices.”

The results obtained in line with the findings regarding the relationship between media
literacy and digital literacy levels of pre-service social studies teachers are given in the section
below.

Conclusion, Discussion and Recommendations

The following findings were obtained in the study where the correlation between media
literacy and digital literacy levels of pre-service social studies teachers was determined: It was
concluded that the highest media literacy scores of the pre-service social studies teachers were in
the evaluation, followed by the communication, access and analysis dimensions. Media literacy
skills are multidimensional. The effects of media are multidimensional on the individual in
cognitive, emotional, physiological and behavioral dimensions both directly and indirectly via
other individuals. Thus, for the development of media literacy, the development of several media
literacy dimensions is necessary (Potter, 2010). Since the scores of the pre-service social studies
teachers were similar and positive in all media literacy dimensions, this would contribute to the
development of media literacy skills of the pre-service teachers.

The COVID-19 pandemic has revealed that it is a necessity for teachers to have digital
literacy skills to provide online education and to implement an up-to-date and innovative
education model (Sanchez-Cruzado et al., 2021). Therefore, pre-service teachers should also have
this skill. In the study, it was concluded that the mean digital literacy scale score of the pre-service
social studies teachers was X=4.12. The score increases with the increase in media literacy. The
score reflected a significant development across pre-service social studies teachers. Because these
skills are a requirement today. According to Li & Yu (2022), with the recent COVID-19 pandemic,
a blended education model should be used in educational institutions. Teachers also need to have
digital literacy in order to meet the needs of the education model to be used in the future.
According to Koltay (2011), due to the recent advances in digital technologies, individuals should
possess good media awareness. Thus, it is necessary for the individuals to acquire competencies
associated with digital literacy such as media literacy.

In the study, it was concluded that there was a positive and significant correlation between
the media literacy and digital literacy levels of pre-service social studies teachers. Media and
technology are interrelated in the current global culture. This interrelation affects the acquisition
of knowledge about the world and establishment of educational foundations. In the current
century, it is not sufficient for individuals to simply read the printed knowledge. Individuals need
the skills to critically interpret multimedia culture (Thoman & Jolls, 2004). Thus, these skills are
associated with individuals and these skills are a positive development for the individual to
become an active citizen in the society. Cetin & I¢ci (2021) also found in their research that there
is a positive moderate relationship between the digital literacy self-efficacy levels of pre-service
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social studies teachers and their information and communication technologies self-efficacy. This
study supports the results of the research.

Based on the qualitative data collected with the interviews conducted with pre-service
social studies teachers, it was determined that there was a correlation between media literacy and
digital literacy, mostly in skill development, and the least in means categories. In the category of
skill development, the participants mentioned the critical thinking, questioning, research,
communication, analysis, collaboration, evaluation, and problem-solving skills. According to
Koltay (2011), media literacy, digital literacy and information literacy were the three types of
skills that are required for critical approach to media messages. This report emphasized the
significance of critical thinking skills. Jeong et al. (2012) reported that media literacy increased
individual awareness about critical thinking, knowledge, and the impact of the media. These
findings demonstrated that media literacy and digital literacy skills included the ability of an
individual to look at media elements with a critical eye. The pre-service social studies teachers
stated that the correlation between media literacy and digital literacy was based on the
acquisition of critical thinking, questioning, research, communication, analysis, collaboration,
evaluation and problem-solving skills. These are the skills required for the development of media
literacy and digital literacy. Thus, these skills are among the qualities that an individual should
possess to train active individuals. In the objectives category, the pre-service teachers mentioned
media awareness, technological awareness, personal awareness, social media analysis, and
adoption of social values. In the means category, the views of the pre-service teachers emphasized
protection from the adverse effects of the media, and mentioned facilitation of daily life, access to
accurate information, socialization, job opportunities and learning about social problems. Thus, it
could be suggested that media literacy and digital literacy have objectives.

The introduction of the media culture in all learning environments from pre-school to
graduate education would raise the interest of the students and ensure active student
participation in the learning process. Active participation of the students in the learning process
is the most important factor for learning achievements (Thoman, & Jolls, 2004). Thus, individuals
should acquire media literacy and digital literacy skills. According to Potter (2010), media literacy
skills of the individuals should be improved. Nobody is media literate by birth, this is an acquired
skill. In the development of media literacy, the efforts of the individual and the guidance of an
expert educator are important. This is also valid for digital literacy skills. Teachers play a key role
in this process. According to Li & Yu (2022), the readiness level of faculty members and the
support of the academic environment are also required in the development of teachers' digital
literacy. For this reason, teacher training process is very important in the process of teachers'
acquiring both media literacy and digital literacy skills. Therefore, it is important for pre-service
teachers and teachers to acquire these skills first for students to acquire these skills effectively.

The following could be recommended based on the study findings: The correlation
between media and digital literacy levels of the pre-service social studies teachers was
investigated in the study. Future research could analyze the correlations between different skills.
The determination the correlation between the skill levels of pre-service teachers and the skills is
of vital importance for an effective education system. Determination of the skill types that pre-
service teachers are incompetent would contribute to solve the problems in the education system.
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In order to improve the media literacy and digital literacy skills of pre-service social studies
teachers, these skills can be included more in undergraduate education programs. In addition,
importance can be attached to the development of physical infrastructure in universities so that
pre-service teachers can acquire these sKkills effectively.

Also, future studies could be conducted to determine the skill levels of young age groups
and whether there are correlations between these levels. In the study, it was determined that the
media literacy skills of pre-service social studies teachers were similar, and they reflected their
views on the correlation between these skills in various categories. In teacher training, practical
activities could be emphasized to further develop various skills. This could improve the
experiences of pre-service teachers in various skills, and the instruction of these skills.
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Sosyal Bilgiler Ogretmen Adaylarinin Medya Okuryazarhg
ile Dijital Okuryazarhk Diizeyleri Arasindaki Iliski

Giris

Birey yasadig1 topluma uyum saglamasi ve etkin vatandas olarak kendi toplumunda veya
diger toplumlarda yer alabilmesi icin birtakim becerileri edinmesi gerekir. Bu becerilerden olan
okuryazarlik becerisi bireyler icin ¢ok 6nemlidir. Bireyler toplumsal yasama katilim gosteren,
yenilikei, 6zglr bireyler olarak toplumda yer alabilmeleri icin okuryazarlik becerilerine sahip
olmalari gerekir (Thornberry, 1990; Garcia Ochoa vd., 2016). Okuryazarlik terimi dnceleri okuma,
yazma, hesaplama gibi basit anlamlar iceriyordu. Fakat sonraki yillarda anlamsal olarak
degisimlere girerek, bireylerin kendi toplumsal kiiltiirel cevresini anlamasi yetenegini kazanmasi
icin gerekli olan beceriler anlamini icermistir (Varis, 2009). Zaman icerisinde anlaminda degisme
yasayan okuryazarlik becerisinin bireylere verilmesi siirecinde okullar 6nemli roller tistlenirler.
Okullarda bireylere bir¢cok okuryazarlik becerisi verilmesi hedeflenir. Bunlardan bazilar ise
medya okuryazarlig ve dijital okuryazarlik becerileridir.

Medya okuryazarlig egitimi yasadigimiz ytiizyilda yasamak, calismak, vatandas olabilmek
icin gerekli olan bir okuryazarlik tiiriidiir. Bir nevi medya okuryazarligi bireyin yasami boyunca
gerekli olan becerilerde ustalasmasinin yolunu a¢maktadir (Thoman & ]Jolls, 2004). Medya
okuryazarligt medyanin zararli etkilerinden bireyleri korumayr hedef edinen egitim
programlaridir (Potter, 2010; Jeong vd., 2012). Medya okuryazarligi becerisi insanlar1 sahte
haberlere karsi korumak amaciyla son yillarda 6nemi giderek daha da anlasilmis ve bu alana
egitimcilerden, teknoloji uzmanlarina kadar bir¢cok alandan kisiler 6nemli kaynaklar aktarmistir
(Bulger & Davison, 2018). Dijital okuryazarlik becerisi ise bireyin kisisel gelisimine, problemlerini
¢ozmesine katki saglayacak 6zetle toplumsal yasama etkin yararh katilabilmesi i¢in gerekli olan
bilgi iletisim teknolojilerini etkin kullanabilmesidir (Ozerbas & Kuralbayeva, 2018). Son
yasadigimiz COVID-19 pandemisi ile diinya ¢apinda egitim siirecinde dijitallesmeye dogru hizl

342


http://www.tayjournal.com/
https://dergipark.org.tr/tr/pub/tayjournal

Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2022, 6(2), 329-345

bir gecis yasand. Ozellikle de bu siirecte 6gretmenler, 6grenciler cevrimici 6gretme ve 6grenme
de sikintilar yasadilar (Li & Yu, 2022). Diinya ¢apinda yasanan COVID-19 pandemisi ile 6nemi
daha da anlasilan medya okuryazarligi ve dijital okuryazarligi becerilerinin ¢ocuklardan
yetiskinlere kadar, her yastan bireyde bulunmasi ¢ok dnemlidir. Bu dogrultuda da bu beceri
tiirlerinin bireylere kazandirilmasi gerekmektedir. Bu becerileri kazandirmak icin 6nemli
derslerden biri sosyal bilgiler dersidir. Bu dersin kapsami icerisinde bu becerileri gérmek
miimkiindiir. Ozellikle de sosyal bilgilerin en 6nemli amacinin toplumda etkin vatandaslar
yetistirmeyi hedef edinmesi nedeniyle de bu beceriler bu dersin kapsami icerisinde daha da 6nem
kazanmistir. Kuskusuz ki yasadigimiz cag dijitallesme ¢agidir. Bu dersi veren 6gretmenin bu
becerilere sahip olmasi, son yillarda yasanan dijital egitim anlayisina cevap verebilmek ve hayatin
birgok alaninda yasanan dontisiimler nedeniyle toplumda etkin vatandaslar yetistirebilmek icin
cok 6nemlidir. Ogretmenlerin bu becerileri bireylere etkin bir sekilde 6gretebilmeleri igin
O0gretmen egitimleri silireclerinde bu becerilere ne derece sahip olduklar ve her iki beceri tiirt
arasinda iliski bulunmakta mi1 sorusunun yanitin1 bulmak énemlidir. Bu nedenle arastirmanin
problem ciimlesini sosyal bilgiler 6gretmen adaylarinin medya okuryazarligr ve dijital
okuryazarlik diizeyleri arasinda nasil bir iliski bulunmaktadir? Sorusu olusturmaktadir.
Arastirmanin amaci ise sosyal bilgiler 6gretmen adaylarinin medya okuryazarlig ile dijital
okuryazarlik diizeyleri arasinda iliski olup olmadigini incelemektir. Bu ama¢ dogrultusunda
asagida yer alan sorulara cevaplar aranmistir: Sosyal bilgiler 6gretmen adaylarinin;

e Medya okuryazarlik diizeyleri nasildir?
o Dijital okuryazarlik diizeyleri nasildir?

e Medya okuryazarhgi ile dijital okuryazarlik diizeyleri arasinda iliski var midir?
Yontem

Arastirmada sosyal bilgiler 6gretmen adaylarinin medya okuryazarligi ile dijital
okuryazarlik dizeyleri arasindaki iliskiyi incelemek lizere karma (mix) yontem kullanilmistir.
Arastirmanin nicel kismi iliskisel tarama modelindedir. Arastirmanin diger boyutu ise nitel
aragtirma tasarimina gore tasarlanmistir. Arastirmada nicel verileri desteklemek amaciyla sosyal
bilgiler 6gretmen adaylarindan derinlemesine bilgi edinmek amaciyla nitel arastirma deseni
tercih edilmistir. Arastirmanin ¢alisma grubu ise amach 6rnekleme yontemlerinden biri olan
kolay ulasilabilir durum 6rneklemesi niteligindedir. Arastirmanin katilimci grubu sosyal bilgiler
O0gretmenligi boliimiinde egitim alan 1., 2., 3. ve 4. sinif 6grencilerinden olusmustur. 1. siniftan
(f=32), 2. smuf (f=21), 3. smuf (f=30) ve 4. sif (f=45) 6gretmen aday: yer almistir. Ogretmen
adaylarinin 55’i kadin, 73'i ise erkektir. Arastirmanin verileri Eristi & Erdem (2017) tarafindan
gelistirilen “Medya okuryazarligt becerileri dlgegi” ile Ng (2012) tarafindan gelistirilmis ve
Ustiindag, Giines & Bahgivan (2017) tarafindan Tiirkgeye uyarlanan “Dijital okuryazarlik élcegi”
ile toplanmistir. Arastirma nicel verileri toplanirken goniilliililk esasina gore Google Form
araciligiyla katilimcilardan veriler toplanmistir. Arastirmanin nitel verileri ise 6rneklemi temsil
edecek, orta akademik basari diizeylerine sahip olan bir grup 6grenci ile odak grup goériismesi
araciligiyla toplanmistir. Arastirmadan elde edilen nicel veriler ise IBM SPSS 25 istatistik
programi aracihgiyla analiz edilmistir. Ogretmen adaylarinin 6lceklere verdikleri cevaplarin
aritmetik ortalama, standart sapma dagilimlari belirlenmis ve dlgeklerin normal dagilim gosterip
gostermedigine bakilmistir. Elde edilen bulgularda verilerin normal dagilmadig tespit edilerek

343



The correlation between the media. ... Kafadar, T.

paremetrik olmayan Spearman's rho testi ile medya okuryazarhigi ile dijital okuryazarhigi arasinda
iliski olup olmadig1 analiz edilmistir. Arastirmanin nitel verilerinin analizinde ise icerik analizi
yapilmistir. Igerik analizinde énce kodlar ¢ikarilmis sonra birbirine yakin kodlar ortak kategoriler
altinda betimlenmistir.

Sonug, Tartisma ve Oneriler

Sosyal bilgiler 68retmen adaylarinin medya okuryazarligi ile dijital okuryazarligi
diizeyleri arasindaki iliskinin incelendigi calismada su sonuclar elde edilmistir: Sosyal bilgiler
O0gretmen adaylar1 medya okuryazarlhigi olgegi alt boyutlarindan en ¢ok degerlendirme sonra
sirasiyla iletme, erisme ve en az olarak ise analiz boyutlarina sahip olduklar1 sonuclarina
ulasilmistir. Medya okuryazarligi becerisi cok boyutludur. Medya bireyi hem dogrudan hem de
diger insanlar araciligiyla dolayl olarak bilissel, duygusal, fizyolojik, davranissal yonlerden etki
yapmaktadir. Bu nedenle medya okuryazarlig1 becerisinin bireyde tam olarak gelisebilmesi icin
medya okuryazarhigini olusturan boyutlarin birkac¢inda bireyin gelismesi gerekir (Potter, 2010).
Dolayisiyla arastirma sonuglarinda sosyal bilgiler 6gretmen adaylarinin medya okuryazarhgi
boyutlarinin tiim boyutlarina birbirine yakin ve pozitif yonlii olarak sahip olmalari, 6gretmen
adaylarinin medya okuryazarligi becerilerini gelistirmelerine olumlu katki saglayacaktir. COVID-
19 pandemisi, 6gretmenlerin ¢evrimici egitim vermeleri, glincel ve yenilikei bir egitim modeli
uygulamalari icin dijital okuryazarlik becerilerine sahip olmalarini bir gereklilik olarak ortaya
¢ikardi (Sanchez-Cruzado vd., 2021). Dolayisiyla da 6gretmen adaylarinin da bu beceriye sahip
olmas1 gerekir. Arastirmada sosyal bilgiler 6gretmen adaylari dijital okuryazarlik 6lceginden ise
aritmetik ortalama olarak X=4,12 bir degere sahip olduklar1 sonucuna ulasilmistir. Bu sonug
medya okuryazarhigi ile yakin, pozitif yonlii bir artisa sahip bir degerdir. Bu degerin pozitif yonlii
olarak sosyal bilgiler 6gretmen adaylarinda yer almasi1 onemli bir gelismedir. Clinkii bu beceri
tlirleri glinlimiiz i¢in ¢ok gereklidir. Li & Yu'ya (2022) gore son yasanilan COVID-19 pandemisiyle
birlikte egitim kurumlarinda harmanlanmis egitim modeli kullanilmas1 gerekmektedir.
Ogretmenlerinde de gelecekte kullanilacak egitim modelinin ihtiyaclarini karsilamak igin dijital
okuryazarliga sahip olmalar1 gerekmektedir. Koltay’a (2011) gore de dijital teknolojilerin son
yillarda ¢ok sayida artmasiyla birlikte medya bilincinin bireylerde iyi diizeyde olmasi gerekir.
Dolayisiyla medya okuryazarligi gibi dijital okuryazarhiga iliskin yetkinlikleri bireylerin
kazanmalar gereklidir.

Arastirmada sosyal bilgiler 6gretmen adaylarinin medya okuryazarhigl ile dijital
okuryazarlik diizeyleri arasinda pozitif yonlii anlaml bir iliski oldugu sonucuna ulasilmistir.
Medya ve teknoloji yasadigimiz kiiresel kiiltiirde birlesmektedir. Bu birlesme bireylerin diinya
hakkinda bilgiler edinmesine ve egitimin temellerine de etki etmektedir. Yasadigimiz ytlizyilda
bireyler tarafindan sadece basili olan bilgileri okumak, onlar icin yeterli gelmemektedir. Multi
medya kiiltiriinii bireyler elestirel bir sekilde yorumlama yetenegine ihtiya¢ duymaktadirlar
(Thoman & Jolls, 2004). Bu nedenle bireyler bu becerilere sahip olmak ihtiyaci icinde olmaktadir.
Bu becerilerin bireylerde yakin iliski icerisinde olmasi dogal ve bireyin toplumda etkin bir
vatandas olmasi i¢in olumlu gelismedir. Cetin & i¢ci (2021) de yaptiklari arastirmada sosyal
bilgiler 6gretmen adaylarinin dijital okuryazarlik o6zyeterlilik diizeyleri ile bilgi iletisim
teknolojileri 6zyeterliligi arasinda pozitif yonlii orta derece de bir iliski oldugunu tespit
etmislerdir. Bu calismada arastirma sonucunu destekler niteliktedir.
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Sosyal bilgiler 6gretmen adaylariyla yapilan goriismelerden elde edilen nitel sonuglara
gore; medya okuryazarlhigl ve dijital okuryazarlik diizeyleri arasinda en ¢ok beceri gelistirmek
sonra amag¢ en az olarak ise ara¢ yonlinden iliski oldugu yoniinde 68retmen adaylarinin
gorislerine ulasilmistir. Beceri gelistirmek kategorisinde en ¢ok elestirel diistinmek sonra
sorgulama becerisi gelistirme, arastirma yapmak, iletisim becerilerini gelistirmek, analiz etme
becerisi gelistirme, isbirligi yapmak, degerlendirme yapmak en az ise problem ¢ézmek becerilerine
ulasilmistir. Sosyal bilgiler 6gretmen adaylari, medya okuryazarhg ve dijital okuryazarlig
arasinda; elestirel dilisinme yaninda sorgulama, arastirma, iletisim, analiz, isbirligi,
degerlendirme ve problem c¢c6zme yoniinden iliski oldugu dogrultusunda goriislerini ifade
etmislerdir. Bu becerilere de bakildigi zaman medya okuryazarligl ve dijital okuryazarhk
becerilerinin gelisebilmesi icin gerekli becerilerdir. Bu baglamda bu beceriler toplumda etkin bir
bireyin yetismesi i¢cin bireyde bulunmasi gereken nitelikler arasinda yer almaktadir. Amag
kategorisinde ise en ¢ok bilin¢gli medya kullanimi sonra bilingli teknoloji kullanimi, bilingli bireyler
yetistirmek, bilgi edinmek en az olarak ise sosyal medyayi analiz etmek ve toplumsal degerlere sahip
ctkmak gorislerine ulasilmistir. Arag kategorisinde ise en ok medyanin kétii etkisinden korunmayi
saglar sonra giinliik hayati kolaylastirir, dogru bilgiye ulasmayr saglar en az olarak ise
sosyallesmeyi saglar, is olanaklari saglar ve toplumsal sorunlari 6grenmeye yardimci olur yéniinde
sosyal bilgiler 6gretmen adaylarinin gortslerine ulasilmistir. Bu sonuglara bakildigi zaman
aslinda medya okuryazarlig1 ve dijital okuryazarligin amaclari1 oldugunu gérmekteyiz.

Arastirmadan ulasilan sonuglara gore su Oneriler gelistirilebilir: Arastirma da sosyal
bilgiler 6gretmen adaylarinin medya okuryazarlif ile dijital okuryazarlik diizeyleri arasindaki
iliski incelenmistir. Yapilacak olan diger arastirmalarda farkli beceri tiirleri arasinda iliski
incelenebilir. Ogretmen adaylarimin sahip olduklar1 beceri diizeyleri ve beceriler arasinda ne
yonde iliski oldugunun belirlenmesi etkin bir egitim 6gretim sistemi olusabilmesi i¢in hayati
oneme sahiptir. Ogretmen adaylarinin yetersiz oldugu beceri tiirlerinin belirlenmesi egitim
sistemindeki eksiklikleri diizeltme acisindan 6nemli katk: saglayacaktir. Sosyal bilgiler 6gretmen
adaylarinin medya okuryazarligl ve dijital okuryazarlik becerilerini gelistirmek i¢in lisans egitim
programlarinda bu becerilere daha fazla yer verilebilir. Ayrica bu becerilerin 6gretmen
adaylarinin etkin edinebilmeleri icin liniversitelerdeki fiziki alt yapilarin gelistirilmesine 6nem
verilebilir.
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