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The aim of this research is to develop a valid and reliable measurement tool for the
evaluation of the decision-making skills of primary school 3rd grade students in their
daily life situations. During the preparation process rubric, the literature was scanned,
a two-session meeting was held with the assessment and evaluation specialist, and
opinions of experts in the field were sought. The researcher applied the form through
individual interviews with 80 students, and the answers of the students were
evaluated by three evaluators using rubric. Validity of the measurement tool, content
validity index and exploratory factor analysis; its reliability was examined with
Kendal's W coefficient of agreement. As a result of the analyzes made, it was
determined that the measurement tool provided content validity; the measurement
tool is one-dimensional; It was found that there was a high level of agreement between
the raters. As a result of this research, a measurement tool containing seven questions
and four evaluation levels were developed to examine the decision-making skills of
primary school 3rd grade students.
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Bu aragtirmamn amaci ilkokul 3. smif dgrencilerinin giinliik yasam durumlarinda karar
verme becerilerinin incelenmesine yonelik gecerli ve giivenilir bir degerlendirme aracinin
gelistirilmesidir. Dereceli puanlama anahtarinin hazirlanma siirecinde alan yazin taranmus,
bir 6lgme ve degerlendirme uzmam ile iki oturumluk toplanti yapilmis ve alan
uzmanlarmnin goriislerine basvurulmustur. Form, arastirmaci tarafindan 80 Ogrenciyle
bireysel goriisme yapilarak uygulanmis ve 6grenci cevaplar1 dereceli puanlama anahtar
kullanularak ii¢ puanlayic1 tarafindan degerlendirilmistir. Degerlendirme aracinin
gegerliligi, kapsam gecerlilik indeksi ve agimlayici faktdr analizi; giivenirligi ise Kendal’'s W
uyum katsayis: ile incelenmistir. Yapilan analizler sonucunda, degerlendirme aracinin
kapsam gegcerligini sagladigy; degerlendirme aracinin tek boyutlu oldugu; puanlayiclar
arasinda yiiksek diizeyde uyum oldugu ortaya ¢ikmistir. Bu arastirmamin sonucunda
ilkokul 3. smif &grencilerinin giinlitkk yasam durumlarinda karar verme becerilerinin
incelenmesine yonelik yedi soru ve dort performans diizeyini igeren bir degerlendirme
arac gelistirilmistir.
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Giris
Giinliik hayatta bireylerin bilingli ya da bilingsiz yaptig1 her sey bir kararin sonucudur.
Bireylerin hayatta kalmalarina yardimci olacak kararlar verebilmeleri icin karar verme siireci
hakkinda temel bir anlayisa sahip olmalar1 gerekir (Saaty, 2008). Bireylerin yasam kaliteleri, sahip
olduklar1 karar verme anlayislarina baghdir. Ozellikle demokrasi ile yonetilen bir toplumdaki

bireylerin, kendi kendilerine dogru kararlar verebilmeleri ve karsilastiklar1 problemleri mantikli ve

bariscil yollarla ¢ozebilmeleri son derece 6nemlidir (Doganay, 2006).

Karar verme, var olan alternatifler arasinda se¢im yapmak olarak tanimlanmaktadir. Pek ¢ok
insan se¢im yapmanin karar verme siirecinin en 6nemli pargasi oldugunu varsayar, ancak bu asir
basitlestirilmis bir diistincedir. Karar verme siireci kisa bir zamanda gerceklesen tek asamali bir olay
degildir. Karar verme problemleri ve olanaklar1 belirleme ve ardindan onlar1 ¢6zme siirecidir (Daft,
2014; Hicks, 1991). Bu baglamda karar verme siireci cesitli asamalara ayrilmistir. Karar verme
siirecinin asamalarin1 Adair (2017), amacin belirlenmesi, gerekli bilgilerin toplanmasi, uygulanabilir
seceneklerin olusturulmasi, kararin verilmesi, kararin uygulanmasi ve sonuglarin degerlendirilmesi

olarak siralamistir.

Karar verme siirecinin amacin belirlenmesi asamasinda, karar sonucunda neye ulasilmaya
calisildigr acik bir sekilde ortaya konulur. Gerekli bilgilerin toplanmasi asamasinda karar vermek igin
mevcut bilgilerin yetersiz oldugu durumlarda yeni bilgilere ulasilmaya calisilir. Burada dikkat
edilmesi gereken nokta, bilgilerin ne eksik ne de fazla olmasidir. Eksik ya da fazla bilgiye sahip olmak
karar vermeyi zorlastirir. Uygulanabilir segeneklerin olusturulmas: asamasinda karar verme
durumuna genis bir agidan bakilarak biitiin olasiliklar diisiiniiliir ve olusturulan segeneklerin
uygulanabilirligi degerlendirilir. Daha sonra karar vermeleri dogrultusunda secenekler arasindan
karar verilir. Kararin uygulanmas: ve degerlendirilmesi asamasinda, verilen karar uygulanir ve
ulagilan sonucun bir sonraki benzer karar verme durumlarinda kullanilmasi i¢in verilen karar

degerlendirilir (Adair, 2017).

Cocuklar da yetiskinler gibi karar vermeleri gereken bir durumla karsilastiklarinda segenekler
olusturur, segenekleri gbzden gecirir ve en uygun segenegi bulmaya calisirlar. Bu siireg, ¢ocuklarin
arkadaslariyla iyi gecinmelerini, grup icinde bagimsiz olmalarimi ve grupla bir arada calisma
becerilerine katki saglar (Bogumill, 2007 aktaran Pekdogan, 2015). Anne ve babalar ¢ocuklarin karar
verme becerilerindeki yetersizlikleri, onlar1 izleyerek ya da onlar igin kararlar alarak nispeten telafi
edebilseler de, ¢ocuklar yasamlarinin bir noktasinda dnemli kararlar almak zorunda kalacaklardir.
Cocuklarin karar verme becerilerinin gelistirilmesi, Ozellikle akranlariyla yetiskinler tarafindan
denetlenmeden zaman gegirdikleri ve onemli kararlar vermeleri gerektigi ergenlik yillarinda oldukgca

onemlidir (Byrnes, 2002). Cocuklarin karar verme becerilerinin gelistirilmesi, sahip olduklar: diisiinme
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siirecleri hakkinda bilgi sahibi olunmasina, eksik ya da yanlis bilgi ve becerilerinin tespit edilerek,

onlara yonelik egitim planlarinin yapilmasina baghdir.

Arastirmacilar ve Ogretmenler, dgrencilerin diisiinme becerilerine yonelik bilgi toplamak
amaciyla cesitli 6l¢gme araglarindan yararlanmaktadir. Bu 6l¢gme araglar1 genel olarak iki kategoride
incelenebilir. Bunlardan biri test ve Olcekler, digeri performans degerlendirmeleridir (Lee, 2011;
Swartz ve Perkins, 2016). Performans degerlendirme, 6gretmen ve arastirmacilarin, 6grencilerin belli
bir alanda bilgi ve bcerilerini kullanarak ortaya ¢ikardiklar1 {iriinleri ve c¢alisma siireglerini
gozlemleyerek, onlarin basarilar1 hakkinda karar vermelerini icerir ~ (Kutlu, Dogan ve Karakaya,
2017). Ogretmen ve arastirmacilar, 6grencilerin performanslarini nesnel bir sekilde degerlendirmek
amaciyla dereceli puanlama anahtarlarindan yararlanabilirler. Dereceli puanlama anahtars,
ogrencilerden beklenen performansi tanimlayarak, 6grenci performansinin her bir kriteri ne kadar

karsiladigini gosteren degerlendirme araglaridir (Moskal, 2000).

Alan yazminda, ilkokul doénemindeki ¢ocuklarin karar verme becerilerinin o6l¢iilmesi
amaciyla, Karar Verme Becerileri Olgegi (Karakas,1999), Ilkokul Ogrencileri Igcin Marmara Karar
Verme Beceri Algisi Olgegi (Ada, Baysal ve Demirbas Nemli, 2017) Ilkokul Ogrencileri icin Karar
Verme Becerisi Olgegi (Sever ve Ersoy, 2019) gelistirilmistir. Bununla birlikte Akdag (2013) tarafindan
ilkokul 4. sinif 6grencilerinin karar verme becerilerinin dlgiilmesi amaciyla “Karar Verme Formu” ve

bu formun degerlendirilmesi amaciyla “Karar Verme Becerisi Rubrigi” kullanilmistir.

Karakas (1999) tarafindan, ilkokul 4 ve 5. sifta Ogrenim goren Ogrencilerin giinliik
yasamlarinda karsilastiklar: sorunlara yonelik karar verme becerilerini 6l¢mek amaciyla Karar Verme
Becerileri Olgegi gelistirilmistir. Olcek dortlin likert tipinde hazirlanmis olup, dort alt boyut ve 17
maddeyi icermektedir. Ada ve digerleri (2017) tarafindan ilkokulda 6grenim goren 6grencilerin karar
verme becerilerine yonelik algilarini 6l¢gmek amaciyla Ikokul Ogrencileri Icin Marmara Karar Verme
Beceri Algist Olgegi gelistirilmistir. Olcek dortlii likert tipinde 17 maddeyi icermektedir. Sever ve
Ersoy (2019) tarafindan ilkokul 4. smifta 0grenim goren Ogrencilerin karar verme becerilerinin
belirlenmesi amaciyla Ikokul C)grencileri Icin Karar Verme Becerisi Olgegi gelistirilmistir. Olcek

dortlii likert tipinde hazirlanmis olup, tek boyutu ve 15 maddeyi icermektedir.

Akdas (2013) tarafindan Karar Verme Formu ve Karar Verme Becerisi Rubrigi hazirlanmaistir.
Karar Verme Becerisi Formu doért karar verme durumunu ve her duruma yonelik alti soruyu
icermektedir. Form &grencilere yazili olarak uygulanmaktadir. Formun gegerlik ve giivenirliginin
belirlenmesi amaciyla form, 100 &grenciye uygulanmis ve Cronbach Alpha degeri 0.88 olarak
belirlenmistir. Karar Verme Formunun puanlanmasi amaciyla uzman goriislerinden yararlanilarak,
Karar Verme Becerisi Rubrigi hazirlanmistir. Karar Verme Becerisi Rubrigi, ¢oziimleyici dereceli
puanlama anahtarn tiirtinde hazirlanmis olup, yedi performans kriteri ve dort performans diizeyini

icermektedir.
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Alan yazmindaki ¢alismalarda ilkokul 6grencilerinin karar verme becerilerinin belirlenmesi
icin genellikle 6l¢eklerden yararlanildig belirlenmistir. Lee’ye (2011) gore olgek ve testler 6grencilerin
temel diisiinme siiregleri hakkinda fikir verebilir, diisiinme siireclerindeki bosluklarini belirlemeye
yardimcr olabilir ve iistbilissel yetenekleri ortaya c¢ikarabilir. Buna karsin elde edilen bilgiler
ogrencilerin Olcekte yer alan maddelere yonelik verdikleri cevaplarla sinirli olacaktir. Bu ¢alismada
Olcek ve testlerde belirtilen simirhiliklarin en aza indirilmesi amaciyla, Ogrencilere giinlitk
yasamlarinda karsilasabilecekleri karar verme durumlar1 verilerek 6grencilerin bu durumlarda karar

verme siireclerinin gézlemlenmesini iceren performans degerlendirme araglarindan yararlanilmistir.

Karar verme becerilerinin 0l¢iilmesine yonelik alan yazinda yer alan ¢alismalarda dikkat
¢ekici olan bir diger unsur, veri toplama aracglarinda verilerin okuma ve yazma yoluyla toplanmasidir.
Tunceli ve Zembat (2017) erken ¢ocukluk doéneminde olan Ogrencilerin dikkat siirelerinin kisa
oldugunu ve bu donemdeki 6grencilerin soyut diisiinerek degil, etkilesime girerek ve deneyimleyerek
ogrendigini belirtmistir. Ona gore bu donemdeki Ogrencilerin gelisimlerinin etkili bir sekilde
degerlendirmeleri igin kagit kalem kullanilarak degil, birebir ¢alismalar yoluyla yapilmalidir. Bununla
birlikte 2019 yilinda diinya ¢aginda yasanan covid-19 salgini nedeniyle, {ilkemizde 6grenciler, okuma
yazma egitimi bir siire uzaktan egitim olarak almuslardir. Cesitli arastirmalarda da salgin siirecinde
ilkokulun uzaktan egitim olarak yiiriitiilmesinin, 6grencilere okuma yazma Ogretiminde zorluklarin
yasanmasina neden oldugu ortaya konulmustur (Ozcan ve Saydam, 2021; Susar Kirmizi ve Yurdakul,
2021). Bu nedenle, ilkokul tiglincti smuf &grencilerinin karar verme becerilerinin degerlendirilmesi
amaciyla, Ogrencilere birebir sekilde uygulanan bir performans degerlendirme yonteminin
uygulanmasiin, ogrencilerin gelisim doénemlerine uygun olacagi ve degerlendirme sonucuna
Ogrencilerin okuma ve yazma beceri diizeylerinin etkisinin en aza indirecegi diistiniilmektedir. Bu
dogrultuda, arastirmada ilkokul 3. smif 6grencilerinin giinlitk yasam durumlarinda karar verme
becerilerinin [GYD-KVB] incelenmesine yonelik gecerli ve giivenilir bir degerlendirme aracinin

gelistirilmesi amaglanmustir.
Yontem

Bu arastirma ilkokul 3. smuf ogrencilerinin gilinliik yasam durumlarinda karar verme

becerilerinin degerlendirilmesine yonelik bir dereceli puanlama anahtari gelistirme calismasidir.
Calisma Grubu

Calisma grubunun belirlenmesi siirecinde, seckisiz Ornekleme ydntemlerinden kolay
ulagilabilir 6rnekleme yontemi kullanilmistir. Bu yontem zaman, para ve isgiicii kaybinin énlenmesi
amactyla uygulanmistir (Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz ve Demirel, 2016, s. 92).
Calisma grubu, Gaziantep ilinde bulunan Milli Egitim Bakanligi’'ma bagl bir ilkokulun 3. simf
subelerinde Ogrenim goren ve arastirmaya katilmaya goniillii olan 80 Ogrenciden olusmaktadir.

Nunnally ve Bernstein (1994) 6l¢me araci gelistirme calismalarindaki 6rneklem sayisinin madde
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sayisinin en az on kati olmasi gerektigini belirtmistir. Bu arastirmada GYD-KVB Dereceli Puanlama
Anahtari’'nin gelistirilmesi siirecine katilan 6grenci sayisi, formda yer alan soru sayisinin on katindan

fazladir. Bu nedenle arastirmaya yeterli sayida 6grencinin katildig: soylenebilir.
Veri Toplama Araclar

Arastirmanin verileri GYD-KVB Formu ve Dereceli Puanlama Anahtar1 aracilifiyla

toplanmuistir. Veri toplama araglarinin gelistirilme siirecleri iki bashk altinda asagida verilmistir.
Giinliik Yasam Durumlarinda Karar Verme Becerileri Formunun Olusturulmasi

Ilkokul 3. smuf Ogrencilerinin gilinlitk yasam durumlarinda karar verme becerilerinin
incelenmesine yonelik degerlendirme aracimin gelistirilmesi siirecinde oncelikle GYD-KVB Formu
hazirlanmistir. Moskal ve Leydens’e (2000) gore dereceli puanlama anahtarmin gegerli bir sekilde
yorumlanmasi, secilen ya da gelistirilen bir gorevin veya bir degerlendirme aracinin niteligine
baghdir. Iyi tasarlanmis bir puanlama anahtari, kétii tasarlanmis bir Slgme araci igin dogru olamaz. Bu
baglamda arastirmaci tarafindan asagida yer alan c¢alismalar yapilarak GYD-KVB Formu

hazirlanmigtir.

GYD-KVB Formu’'nun hazirlanmasi siirecinde 6ncelikle alan yazin taramas: yapilmistir. Alan
yazindaki c¢alismalarda yararlamilarak oncelikle karar verme becerilerinin asamalari belirlenmistir.
GYD-KVB Formu’nda temel alinan karar verme asamalar1 Adair (2017, s. 15-17) tarafindan belirtilen

asamalardan yararlanarak, su sekilde belirlenmistir:

e Karar verme durumunun tanimlanmasi,

¢ Uygulanabilir segeneklerin olusturulmasi

e  Gerekli bilgilerin toplanmasi

e Seceneklerin degerlendirilmesi,

e Kararin verilmesi,

¢ Kararin uygulanmasi

e Kararin degerlendirilmesi

Karar verme becerilerinin degerlendirilmesine yonelik alan yazinda yer alan veri toplama
araglar1 incelenerek (Akdas 2013; Colakkadioglu and Giigray 2007; Demirbag Nemli 2018; Onciil 2013;
Sever 2018; Tagdelen 2001), ilkokul 3. smuf Ogrencilerinin giinlitk yasamlarinda karar verme
becerilerini kullanabilecekleri durumlari igeren sorular hazirlanmistir. Karar verme becerilerinin her
asamasma yonelik sorularin hazirlanmasinin ardindan bir 6l¢me ve degerlendirme uzmani ile
yaklasik bir bucuk saat siiren toplant1 yapilmistir. Toplantida, soru havuzunda bulunan bazi sorular
elenmis ve her boyutta bir sorunun yer almasina karar verilmistir. Bununla birlikte bu toplantida
Ogrencilerin yaslarinin kiiciik olmasi, okuma ve yazma beceri diizeylerinin degerlendirme sonucuna
etkisinin en aza indirilebilmesi i¢in, GYD-KVB Formu'nun 6grencilere birebir sekilde uygulanmasina

karar verilmistir. Toplantinin ardindan, karar verme becerileri asamalarinin her birine yonelik
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alternatif sorularn yer aldigi bir taslak form hazirlanarak bes Ogrenciye pilot uygulama
gercgeklestirilmistir. Uygulamanin yapildig1 her 6grenciden sonra sorularda gerekli diizeltmeler
yapilmis ve amaca en uygun olan sorular belirlenmistir. Pilot uygulamaya, sorularin anlasilir ve
cevaplanabilir oldugunun belirlenmesinin ardindan son verilmistir. Daha sonra hazirlanan forma
yonelik Egitim Programlar1 ve C)gretim alaninda bir uzmandan goriis alinmistir. Uzman goriisii
dogrultusunda gerekli diizeltmeler yapilarak GYD-KVB Formu'na son hali verilmistir (bkz. Ek 1).
Formda yer alan sorulardan birincisi karar verme durumunun tanimlanmasini, ikincisi karar verme
durumuna yonelik farkli segeneklerin belirlenmesini, {igilinciisii segeneklerle ilgili bilgilerin
toplanmast i¢in farkli kaynaklardan yararlanilmasini, dordiinciisii karar verme siirecinde segeneklerin
olumlu ve olumsuz sonuglarinin tahmin edilmesi, besincisi kararin gerekgesinin ag¢iklanmasini,
altincist kararin uygulanmasi igin plan yapilmasini ve yedincisi karar sonunda amaca ne diizeyde

ulasildiginin belirlenmesini icermektedir.
Dereceli Puanlama Anahtarinin Gelistirilmesi

Dereceli puanlama anahtarlar1 “Ogrencilere yaptiklar1 calismalarin hangi Olgiitlere gore
degerlendirilecegini ve performanslarinin hangi diizeydeki puana denk gelecegini gosteren puanlama
araglaridir” (Kutlu ve digerleri., 2017). Olgiitlerin ve performans diizeylerinin acik bir sekilde ifade
edildigi dereceli puanlama anahtari, 6grencilerin performanslarini gergekci ve ayrintili bir sekilde
degerlendirmeyi saglarken, puanlama esnasinda olusabilecek yanliliklarin da en aza indirilmesini
saglar (Parlak ve Dogan, 2014). Dereceli puanlama anahtar1 6grencilerin belirlenen 6Slgiitlere ne kadar
ulastiginin incelenmesini ve onlara, performanslarini nasil gelistirebilecekleri konusunda geri bildirim
verilmesini saglar. Dereceli puanlama anahtarinin uygun bir degerlendirme teknigi olup olmadig:
degerlendirmenin amacina baglidir (Moskal, 2000). Bu arastirmada ilkokul dgrencilerinin giinliik
yasamlarinda karar verme becerilerinin belirlenmesi amaciyla, GYD-KVB Formu hazirlanmistir. Bu
forma yonelik verilen cevaplarin nesnel bir sekilde degerlendirilmesi icin dereceli puanlama

anahtarmin kullanilmas1 uygun goriilmiistiir.

Dereceli puanlama anahtar1 gesitli asamalar takip edilerek hazirlanmaktadir. Andrade (1997)
bu asamalari, 0grenci ¢alismalarnin incelenmesi, Olgiitlerin listelenmesi, puanlama diizeylerinin
tanimlanmasi, dereceli puanlama anahtarinin denenmesi, ¢alismalarin kendi icinde ve grup iginde
degerlendirilmesi, dereceli puanlama anahtarinin goézden gegirilmesi ve Ogretmenin dereceli
puanlama anahtarini kullanmasi olarak siralamigtir. Haladyna (1997; aktaran Kutlu ve digerleri, 2017)
dereceli puanlama anahtarmin gelistirilmesi asamalarini, anahtarin kullanim amacinin belirlenmesi,
puanlanacak oOzelliklerin agik¢a belirtilmesi, hangi anahtarin kullanilacagina karar verilmesi,
puanlama anahtarinin bir taslagimmin yapilmasi, diizeltmelerin yapilmasi, sorunun deneme amaciyla
uygulanmasi, puanlama anahtar1 kullanilarak &grenci performansma iliskin  sonuglarin

degerlendirilmesi, puanlamanin tutarhgmin ve giivenirliginin belirlenmesi, gelecek kullanimlar igin
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diizeltmelerin yapilmasi olarak siralamistir. Kutlu ve dig. (2017) ise biitiinsel dereceli puanlama
anahtar1 gelistirme asamalarini, Ogrenci performanslarinin en yiiksekten en diisiige dogru
siralanmasi, 6grencilerin her diizeyde sergiledikleri performansin tanimlanmasi ve dereceli puanlama
anahtarinin kullanilmasi ve gerekli diizeltmelerin yapilmasi olarak siralanmistir. Bu ¢alismada GYD-
KVB Dereceli Puanlama Anahtari’nin gelistirilmesi siirecinde oncelikle hangi dereceli puanlama
anahtarinin kullanilacag1 belirlenmistir. Ogrenci ¢alismalari incelenerek performans diizeyleri ve her
diizey icin beklenen performans tanimlari yapilmistir. Taslak dereceli puanlama anahtar:1 hazirlanarak
uzman goriisleri alinmis ve gerekli diizeltmeler yapilmustir. Son olarak gecerlik ve giivenirlik
calismalar1 gergeklestirilmistir. Dereceli puanlama anahtarini gelistirme siirecinde gergeklestirilen

islemler asagida ayrintili olarak agiklanmstir.

Hangi dereceli puanlama anahtarinin kullanilacaginin belirlenmesi: Dereceli puanlama anahtarlari
yapisal Ozellikleri agisindan biitiinsel dereceli puanlama anahtar1 ve analitik dereceli puanlama
anahtar1 olmak {izere iki ¢esidi bulunmaktadir. Analitik dereceli puanlama anahtarinda ogrenci
calismas1 cesitli boyutlardaki basar1 diizeyleri bakimindan degerlendirilir. Biitiinsel puanlama
anahtarinda ise 6grenci ¢alismasinin biitiiniine odaklanilir ve tek bir puan verilir (Kutlu ve dig., 2017).
GYD-KVB Formu'nda karar verme asamalarinin her birine yonelik birer tane olmak {iizere, yedi farkl
senaryoyu icermektedir. Her bir senaryoya yonelik yer alan soruda, 6grenciden tek bir karar verme
becerisi 6zelligine yonelik performans sergilemesi beklenmektedir. Bir baska deyisle, 6grencilerin
sorulara yonelik verdikleri cevaplar, birbirinden bagimsiz bir sekilde tek bir boyut olarak

degerlendirilmektedir. Bu nedenle bu ¢alismada biitiinsel dereceli puanlama anahtar1 kullanilmistir.

6grenci calismalarinin incelenmesi: GYD-KVB Formu'nun hazirlanma siirecinde gergeklestirilen
pilot uygulamadaki &grencilerin verdikleri cevaplar, dereceli puanlama anahtarinin performans
diizeylerinin ve her diizey i¢in beklenen performans tanimlariin yapilmasi amaciyla incelenmistir.
Ogrencilerin formda yer alan sorulara verdikleri cevaplar iyiden kotiiye dogru siralanarak performans
diizeyleri belirlenmistir. Cesitli ¢alismalarda, performans diizeyi arttik¢a bireyin basarisinin daha
hassas bir sekilde incelenebilecegi belirtilmistir. Buna karsin performans diizeyinin ¢ok sayida olmasi,
Ol¢me aracinin uygulanabilirligine zarar vermektedir. Bu nedenle bu ¢alismalarda, giivenilir ve
kullanigh bir puanlama araci igin 3-5 arasi bir performans diizeyinin kullanilmas: énerilmistir (Kutlu
ve dig., 2017; Parlak ve Dogan, 2014). Bu calismada da hem duyarlh hem de kullanishh bir
degerlendirme aracinin gelistirilmesi i¢in dort performans diizeyi belirlenmistir. Bu diizeyler 3 (lig), 2
(iki), 1 (bir) ve O (sifir) olarak siralanmistir. Daha sonra ogrenci cevaplari incelenerek, her bir
performans diizeyi icin, performans tanimlar1 yapilmigtir. Bu siiregte tiim 6grencilerin bazi sorulara
en az bir yamt verebildikleri tespit edilmesi ve formdaki her bir soru birbirinden bagimsiz olarak
puanlanmasi nedeniyle formadaki sorulara yonelik birbirinden bagimsiz olarak performans tanimlari
yapilmigtir. Bir bagka deyisle performans diizeylerine yonelik yapilan puanlama semboliktir; 0 (sifir)

gercek yoklugu ifade etmemektedir. Ornegin birinci soruda yer alan “Herhangi bir durum
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belirtmemistir” olctitiine de, ikinci soruda yer alan “Tercih ettigi etkinliklerden bir ya da iki tanesini
sayar.” Ol¢iitiine de O (sifir) puan verilmistir. Performans tanimlarinin 6znel goriislerinin etkisini en

aza indirecek sekilde agik ve anlagilir ifade edilmesine dikkat edilmistir.

Uzman goriislerinin alinmasi: Dereceli puanlama anahtarimin olgiitleri ve performans diizeyleri ile
ilgili 6l¢gme degerlendirme uzmani ile ikinci oturum toplant: diizenlenmis ve toplantida 6grencilerin
verdikleri cevaplar incelenerek dereceli puanlama anahtarinda gerekli diizeltmeler yapilmistir. Daha
sonra hazirlanan taslak GYD-KVB Formu ve dereceli puanlama anahtarindaki sorularin anlasilirligi
ve ilkokul 3. smif Ogrencilerinin seviyesine uygunlugunun degerlendirilmesi amaciyla uzman
goriislerine basvurulmustur. GYD-KVB Formu ve Dereceli Puanlama Anahtari’na yonelik uzman
goriiglerinin alinmasi amaciyla uzman degerlendirme formu hazirlanmistir. Uzman degerlendirme
formunda her soruya 6l¢iilmek istenen 6zellik belirtilmis ve her soruya yonelik yeterli, gelistirilmeli
ve yetersiz olmak iizere segenekler verilmis ve agiklama boliimii eklenmistir. GYD-KVB Formu ve
Dereceli Puanlama Anahtarma iliskin Egitim Programlari ve Ogretim alaninda alti uzman, Sinuf
Ogretmenligi alaninda bir uzman, Sosyal Bilimler Egitimi alaninda bir uzman ve Milli Egitim
Bakanligi’'na bagh ilkokullarda gorev yapan iki simif dgretmeninden goriis alinmistir. GYD-KVB
Formu ve Dereceli Puanlama Anahtari’na, uzman ve Ogretmen goriisleri dogrultusunda gerekli
diizeltmeler yapilarak son hali verilmistir. Ek 1’"de GYD-KVB Formu ve Dereceli Puanlama Anahtar:
verilmistir. Dereceli puanlama anahtarinin gegerlik ve giivenirlik ¢alismalar asagidaki boliimlerde

aciklanmistir.
Verilerin Toplanmasi

Dereceli puanlama anahtarmin gegerlik ve giivenirliginin incelenmesi amaciyla, GYD-KVB
Formu Gaziantep’te bulunan bir ilkokulda 3. smifta 6grenim goren 80 6grenci ile birebir goriisme
yapilarak uygulanmistir. Bu uygulamalar okul binasi igerisindeki rehberlik ve psikolojik danisma
Ogretmeninin odasinda ve toplant: odasinda gergeklestirilmistir. Her bir 6grenci ile gerceklestirilen
uygulama 7-11 dakika siirmiistiir. Veri kaybin1 onlemek icin goriismeler ses kayit cihazi ile kayit
altma almmis, daha sonra ses kayitlar1 bilgisayar ortaminda yaziya aktarilmistir. Dokiimanlar

ilkokulda gorev yapan iki sinif 6gretmeni ve bir arastirmaci tarafindan dereceli puanlama anahtar1
araciligiyla degerlendirilmistir.
Verilerin Analizi

GYD-KVB Dereceli Puanlama Anahtari’nin yap1 gegerligi, kapsam gecerligi ve giivenirliginin
belirlenmesine yonelik calismalar gerceklestirilmistir. Kapsam gegerliginin belirlenmesi amaciyla,
GYD-KVB Formu ve Dereceli Puanlama Anahtari’'na yonelik alinan uzman goriisleri incelenmistir.
Uzmanlarin test maddelerinin gerekli olup olmadig1 konusunda fikir birligini istatiksel olarak ortaya
koymak amaciyla kapsam gecerlik orani ve indeksi hesaplanmistir (Lawshe, 1975). Kapsam gegerlik

oran1 ve indeksinin hesaplanmasi siirecinde uzman goriisii formunda yer alan “yeterli”,
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“gelistirilmeli” ve “yetersiz” ifadelerine yonelik alan uzmanlar1 tarafindan verilen cevaplarin
frekanslar1 belirlenmistir. Kapsam gecerlik orar1 bu frekanslarin, formda yer alan her bir soru igin
aritmetik ortalamas: alinarak hesaplanmistir. Kapsam gegerlik indeksi ise tiim sorularin kapsam
gecerlik oranlarmin aritmetik ortalamasi alimarak hesaplanmistir. Dgerlendirme aracinin kapsam
gerecliginin saglanmasi igin, uzman sayisinin 10 oldugu calismalarda kapsam gecerlik oran1 0,05

anlamlilik diizeyinde, en az 0,62 olmasi beklenmektedir (Lawshe, 1975).

GYD-KVB Dereceli Puanlama Anahtari’'min yap1 gegerliginin incelenmesi amaciyla agimlayici
faktor analizi yapilmistir. Bu siirecte veri setinin faktor analizina uygun olup olmadig1 Kaiser-Mayer-
Olkin (KMO) ve Bartlett testi yapilarak belirlenmistir. Daha sonra agimlayic1 faktor analizi yapilarak,
faktorlere iliskin aciklanan varyans ve degerlendirme aracinda yer alan sorularin faktor yiik degerleri

incelenmistir.

GYD- KVB Dereceli Puanlama Anahtarinin giivenirliginin belirlenmesi amaciyla Kendall's W
uyum Kkatsayis1 hesaplanmistir. Kendall's W uyum Kkatsayisi, ikiden fazla puanlayici olmasi
durumunda, puanlayicilar arasindaki uyumun incelenmesi i¢in kullanilir (Howell, 2002, s. 309-311).
Bu calismada &grencilerin GYD-KVB Formu’'nda yer alan sorulara yonelik verdikleri cevaplar, bir
arastirmaci ve iki smf Ogretmeni tarafindan dereceli puanlama anahtarindan yararlanilarak
puanlanmistir. Calismada toplam {i¢ puanlayicinin olmasi nedeniyle Kendall’'s W uyum katsayisinin

hesaplanmasina karar verilmistir.

Aragtirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Cukurova Universitesi, Sosyal

Bilimler Enstitiisii

Etik degerlendirme kararmin tarihi= 01.09.2021

Etik degerlendirme belgesi say1 numarasi= 172634
Bulgular

flkokul 3. smf &grencilerinin giinlilk yasam durumlarinda karar verme becerilerinin
belirlenmesine yonelik gecerli ve giivenilir bir degerlendirme aracinin gelistirilmesinin amaclandig:
bu calismada, GYD-KVB Formu ve Dereceli Puanlama Anahtari’nin kapsam gecerligi, yap1 gegerligi

ve giivenirligi incelenmistir.

Kapsam gecerliginin saglanmasi ve incelenmesi amaciyla oncelikle GYD-KVB Formu ve

Dereceli Puanlama Anahtari’'na yonelik sekiz alan uzmani ve iki 6gretmenden goriis alinmistir.

378



KEFAD Cilt 25, Say1 1, Nisan, 2024

Alman uzman goriisleri incelenmis ve degerlendirme aracinin kapsam gecerliginin istatiksel olarak
incelenmesi amaciyla kapsam gegerlik orami ve kapsam gecerlik indeksi hesaplanmigtir. Ulasilan

sonuglar Tablo 1’de verilmistir.

Tablo 1. Kapsam gecerlik orant ve kapsam gegerlik indeksi sonuglar:

Soru numarasi Yeterli Gelistirilmeli Yetersiz Kapsam Gegerlik
Oran1
Soru 1 8 2 0 0,6
Soru 2 8 2 0 0,6
Soru 3 9 1 0 0,8
Soru 4 10 0 0 1,0
Soru 5 9 1 0 0,8
Soru 6 8 2 0 0,6
Soru 7 8 2 0 0,6
Kapsam Gegerlik Indeksi 0,71

Uzman sayisimin 10 oldugu calismalarda, kapsam gegerlik orani en az 0,62 olmalidir (Lawshe,
1975). Tablo 1 incelendiginde, GYD- KVB Formu'nda yer alan sorularin kapsam gegerlik oranlar1 0,6
ile 1,0 arasinda bulunurken, tiim sorularin kapsam gegerlik indeksi 0,71 olarak belirlenmistir. Bu

nedenle ¢alismaya tiim sorular dahil edilmistir.

GYD-KVB Formu'ndaki sorularmn, nasil bir yapr olusturdugunun incelenmesi amaciyla
agcimlayici faktor analizi yapilmustir. Oncelikle veri setinin faktor analizine uygunlugunun
belirlenmesi amaciyla Kaiser-Mayer-Olkin (KMO) ve Bartlett testi yapilmis ve testin sonuglar1 Tablo

2’de verilmistir.

Tablo 2. Bartlett testi sonuglart

Puanlayic1 No KMO Bartlett (sig.)
1 0,749 0,000
2 0,713 0,000
3 0,736 0,000

Analiz sonucunda Tablo 2’de goriildiigii gibi, tiim degerlendirmeciler igin veri setinin faktor
analizi yapilmasina uygun oldugu belirlenmistir. Faktor analizinde tek faktor igin dondiirme islemi
yapilamamaktadir (Thomson, 2004'ten akt. Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016, s. 201). Bu
calismada da sorularin tek faktorlii bir yapiyr olusturmas: ve sonuglarin yeterli bulunmasi nedeniyle
dondiirme islemi yapilmamistir. Dolayisiyla agimlayici faktor analizi siirecinde, dondiirmesiz temel

bilesenler faktor analizi yontemi uygulanmistir. Faktor analizinin sonuglar1 Tablo 3'te verilmistir.

Tablo 3. A¢imlayic: faktér analizi sonuglart

Puanlayic1 1 Puanlayic1 2 Puanlayic1 3
Faktor Ozdegeri Aciklayan Ozdegeri Aciklayan Ozdegeri Aciklayan
Sayis1 Varyans Varyans Varyans
1 2,501 35,724 2,505 35,790 2,407 34,393

Tablo 3 incelendiginde, tek faktorde agiklayan varyans oranlar1 % 35,724, %35,790 ve

%34,393'tiir. Biiyiikoztiirk, (2019) tek faktorlii dlgeklerde agiklanan varyansin en az %30 olmasinin
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yeterli oldugunu belirtmistir. Bu nedenle GYD-KVB Dereceli Puanlama Anahtari’nda yer alan

sorularin tek boyutlu oldugu sdylenebilir. Tablo 4’te sorulara yonelik faktor yiik degerleri verilmistir.

Tablo 4. Bilesenlerin faktor yiikleri

Puanlayic1 1 Puanlayic1 2 Puanlayic1 3
Sorular Faktor Yiikii Faktor Yiikii Faktor Yiikii
1 0,567 0,550 0,566
2 0,698 0,649 0,648
3 0,498 0,616 0,514
4 0,657 0,625 0,686
5 0,526 0,451 0,429
6 0,683 0,698 0,577
7 0,525 0,567 0,645

Tablo 4 incelendiginde sorularin faktor yiik degerleri birinci puanlayici icin, 0,498 ile 0,689;
ikinci puanlayia i¢in 0.451 ile 0.698 ve {iglincii puanlayic icin 0.429 ile 0.686 arasinda
degismektedir. Biiyiikoztiirk (2019) 6l¢gme aracindaki maddelerin birlikte bir faktorii 6lgmesi igin
faktor yiik degerinin en az 0,45 gerektigini, bununla birlikte madde sayisinin az olmast durumunda
bu degerin 0,30’a kadar diistiriilebilecegini belirtmistir. Bu durum dereceli puanlama anahtarinda yer
alan tiim sorularin tek boyutlu oldugunun bir gostergesi olabilir.Puanlayicilar arasinda uyumu
ortaya koymak amaciyla Kendall's W uyum katsayisi incelenmistir. Howell (2002, s.309-311),
Kendall' W uyum Kkatsayisimin bire yaklastik¢ca puanlayicilar arasindaki uyumun yiikseldigini
belirtmistir. Bu baglamda Kendall’'s W uyum katsayis1 analizi sonucunda degerlendirmeciler arasinda

istatiksel olarak anlamli bir uyum oldugu ortaya ¢ikmistir (Kendall’'s W= 0,871, p<0,05).
Tartisma ve Sonug

Bu calismada ilkokul 3. smif 6grencilerinin giinliik yasam durumlarinda karar verme
becerilerinin belirlenmesi amaciyla GYD-KVB Formu ve Dereceli Puanlama anahtar1 hazirlanmis ve
hazirlanan degerlendirme aracinin gegerlik ve giivenirligi calismalar1 yiriitiilmiistiir. Gelistirilen
GYD-KVB Formu, yedi karar verme durumunu ve bunlara yonelik sorular1 icermektedir. GYD-KVB
Formu'nun tarafsiz bir sekilde degerlendirilmesi icin dereceli puanlama anahtari gelistirilmistir.

Dereceli puanlama anahtar: toplamda yedi soru ve dort performans diizeyini icermektedir.

GYD-KVB Formu ve Dereceli Puanlama Anahtari’nin gegerligine yonelik kanit olusturmak
amaciyla on uzmandan goriis alinmis ve alinan goriisler incelenerek kapsam gegerlik oran1 ve indeksi
hesaplanmistir. GYD-KVB Formu’'nda yer alan sorulara yonelik kapsam gecerlik oranlar1 0.6 ve 1.0
arasinda bulunurken kapsam gecerlik indeksi 0,71 olarak hesaplanmistir. Lawshe (1975) kapsam
gecerlik oraninin en az 0,62 olmasi gerektiginin belirtmesi nedeniyle, bu c¢alismada gelistirilen
degerlendirme aracinin da kapsam gecgerligini sagladigi soylenebilir. Bununla birlikte yap:
gecerliginin incelenmesi amaciyla 80 ilkokul 3. smif 6grencisine form uygulanarak agimlayicr faktor
analizi yapilmistir. Agimlayict faktdr analizi sonucunda 6l¢me arasmin tek boyutlu oldugu ortaya

cikmuigtir.
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GYD-KVB Formu ve Dereceli Puanlama Anahtar1’'nmin giivenirligine yonelik kanit olusturmak
amaciyla, 80 ilkokul Ogrencisinin cevaplari, dereceli puanlama anahtar1 kullanilarak, {ig
degerlendirmeci tarafindan bagimsiz olarak degerlendirilmistir. Puanlayicilar arasi giivenirligin
belirlenmesinde Kendal's W uyum katsayis1 incelenmistir. Kendal’'s W uyum katsayist 0,871 olarak
belirlenmis ve 0,05 anlamhlik diizeyinde degerlendirmeciler arasinda anlamli bir uyum oldugu
sonucuna ulasilmistir (Howell, 2002, s.309-311). Ulasilan bulgular dogrultusunda hazirlanan GYD-
KVB Formu ve Dereceli Puanlama Anahtari'nin ilkokul 3. smif diizeyinde kullanilabilecek gegerli ve

giivenilir bir degerlendirme araci oldugu soylenebilir.

Bu calismada gelistirilen degerlendirme aract Ogrencilerle birebir goriisme yapilarak
uygulanmaktadir. Biiyiikoztiirk (2005)’e gore, ylizyiize goriismeler arastirmacinin ve dgretmenlerin
uygulama sirasindaki kontroliinii artirir, zaman ve maliyette tasarruf saglayabilir. Buna karsin
bireysel uygulamalar igin birden fazla uygulayiciya ihtiya¢ duyulabilir ve uygulayicinin goriisme
sirasinda tarafsiz kalmasinda zorluklarla karsilagilabilir. GYD-KVB Formu'nun uygulama siirecinde
aragtirmacinin goriisme siirecinde daha fazla kontroliiniin olmasi ve goriismelerde samimi bir ortam
olusturmas: Ozellikle ice doniik O6grencilerin sdylemekte cekindigi, yanlis oldugunu diisiinerek
soylemek istemedigi cevaplar1 sOylemeleri icin onlar1 cesaretlendirme firsati saglamustir.
Arastirmacinin  goriismelerde tarafsiz bir sekilde veri toplamasmin saglanmasi agisindan formu
yapilandirilmis form seklinde hazirlanmistir. Bununla birlikte goriismelerin tek bir arastirmaci
tarafindan yapilmasi, tiim goriismelerde tutarlilig1 ve bir 6rnekligi sagladig: diisiiniilmektedir. Buna
karsin bu durum yapilan goriismelerin anket ve Olgeklere gore daha fazla zaman almasina neden

olmustur.

Sonug olarak bu ¢alismada, ilkokul {i¢iincii sinif 6grencilerinin giinlitk yasam durumlarinda
kullandiklar1 karar verme becerilerinin incelenmesine yonelik gecerli ve giivenilir bir degerlendirme
araclt gelistirilmistir. Arastirmada gelistirilen GYD-KVB Formu ve Dereceli Puanlama Anahtar
Ogretmenler tarafindan alternatif bir degerlendirme araci olarak; arastirmacilar tarafindan ise kiigiik

gruplarla yapilan ¢alismalarda veri toplama araci olarak kullanilabilir.
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Introduction

Everything that individuals do, consciously or unconsciously, in daily life results from a
decision. For individuals to make decisions that will help them survive, they need to have a basic
understanding of the decision-making process (Saaty, 2008). Individuals' quality of life depends on
their understanding of decision-making. It is extremely important for individuals, especially in a
society governed by democracy, to make the right decisions on their own and solve the problems they

encounter in logical and peaceful ways (Doganay, 2006).

Decision making is defined as choosing among existing alternatives. Many people assume that
making choices is the most important part of the decision-making process, but this is an
oversimplified idea. The decision-making process is not a one-stage event that takes place over a short
period. Decision making is the process of identifying problems and opportunities and then solving
them (Daft, 2014; Hicks, 1991). In this context, the decision-making process is divided into various
stages. Adair (2017) listed the stages of the decision-making process as determining the purpose,
collecting the necessary information, creating feasible options, making the decision, implementing the

decision and evaluating the results.

At the stage of determining the purpose of the decision-making process, what is tried to be
achieved as a result of the decision is clearly stated. During the collection of necessary information,
new information is tried to be obtained in cases where existing information is insufficient to make a
decision. The point to be considered here is that the information is equal and balanced. Having
complete or excessive information makes decision making easier. During the creation of feasible
options, all possibilities are considered by looking at the decision-making situation from a broad
perspective and evaluating the created options' feasibility. Then, a decision is made among the options
based on their decision-making. In the implementation and evaluation phase of the decision, the
decision is implemented and the decision is evaluated to use the result reached in the next similar

decision-making situations (Adair, 2017).

When children, like adults, encounter a situation in which they need to make a decision, they

create options, review the options and try to find the most suitable option. This process helps children
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get along well with their friends, become independent within the group, and contribute to their ability
to work together (Bogumill, 2007 as cited in Pekdogan, 2015). Although parents can relatively
compensate for their children's deficiencies in decision-making skills by monitoring them or making
decisions for them, children will have to make important decisions at some point in their lives.
Developing children's decision-making skills is especially important during adolescence, when they
spend time with their peers without being supervised by adults and must makecrucial decisions
(Byrnes, 2002). Improving children's decision-making skills depends on gaining knowledge about
their thinking processes, identifying their missing or incorrect knowledge and skills, and making

educational plans for them.

Researchers and teachers use various measurement tools to collect information about
students' thinking skills. These measurement tools can generally be examined in two categories. One
is tests and scales, the other is performance evaluations (Lee, 2011; Swartz and Perkins, 2016).
Performance evaluation involves teachers and researchers making decisions about students' success
by observing the products and work processes they produce by using their knowledge and skills in a
certain field (Kutlu, Dogan, and Karakaya, 2017). Teachers and researchers can use rubrics to evaluate
students' performances objectively. Rubrics are evaluation tools that define the performance expected

from students and show how much student performance meets each criterion (Moskal, 2000).

In the literature, in order to measure the decision-making skills of primary school children, the
Decision Making Skills Scale (Karakas, 1999), Marmara Decision Making Skill Perception Scale for
Primary School Students (Ada, Baysal and Demirbas Nemli, 2017), and Decision Making Skill Scale for
Primary School Students (Sever). and Ersoy, 2019) were developed. In addition, Akdas (2013) used the
"Decision Making Form" to measure the decision-making skills of 4th grade primary school students

and the "Decision Making Skill Rubric" to evaluate this form.

Decision Making Skills Scale was developed by Karakas (1999) to measure the decision-
making skills of 4th and 5th grade primary school students regarding the problems they encounter in
their daily lives. The scale was prepared in a four-point Likert type and included four sub-dimensions
and 17 items. Marmara Decision Making Skill Perception Scale for Primary School Students was
developed by Ada et al. (2017) to measure the perceptions of primary school students regarding their
decision-making skills. The scale includes 17 items of four-point Likert type. Decision Making Skill
Scale for Primary School Students was developed by Sever and Ersoy (2019) to determine the decision-
making skills of students studying in the 4th grade of primary school. The scale was prepared in a

four-point Likert type and contained a single dimension and 15 items.

Decision Making Form and Decision Making Skill Rubric were prepared by Akdas (2013). The
Decision Making Skill Form includes four decision-making situations and six questions for each

situation. The form is applied to students in writing. In order to determine the validity and reliability
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of the form, the form was applied to 100 students and the Cronbach Alpha value was determined as
0.88. Decision Making Skill Rubric was prepared using expert opinions to score the Decision Making
Form. The Decision Making Skill Rubric was prepared in the analytical rubric type, including seven

performance criteria and four performance levels.

Studies in the literature have determined that scales are generally used to determine the
decision-making skills of primary school students. According to Lee (2011), scales and tests can
provide insight into students' basic thinking processes, help identify gaps in their thinking processes,
and reveal metacognitive abilities. However, the information obtained will be limited to the answers
given by the students to the items in the scale. In this study, in order to minimize the limitations
specified in the scales and tests, performance evaluation tools that include giving students decision-
making situations that they may encounter in their daily lives and observing the decision-making

processes of students in these situations were used.

Another striking element in the studies in the literature on measuring decision-making skills
is that data is collected by reading and writing in data collection tools. Tunceli and Zembat (2017)
stated that students' attention span in early childhood is short and that students in this period learn by
interacting and experiencing, not by thinking abstractly. According to him, to effectively evaluate
students' development in this period, it should be done through one-on-one studies, not paper and
pencil. However, due to the Covid-19 epidemic that occurred worldwide in 2019, students in our
country received literacy education as distance education for a while. Various studies have shown that
conducting primary school as distance education during the epidemic caused difficulties in teaching
reading and writing to students (Ozcan and Saydam, 2021; Susar Kirmizi and Yurdakul, 2021). For
this reason, in order to evaluate the decision-making skills of 3rd-grade primary school students, it is
thought that applying a performance evaluation method applied to students one-on-one will be
appropriate to the developmental periods of students and will minimize the effect of the student's
reading and writing skill levels on the evaluation result. In this regard, the study aimed to develop a
valid and reliable assessment tool to examine the decision-making skills of 3rd grade primary school

students in daily life situations [DMS in DLS].
Method

This research is a study to develop a rubric for evaluating the decision-making skills of 3rd

grade primary school students in daily life situations.
Participant

In the process of determining the study group, easily accessible sampling method, one of the
random sampling methods, was used. This method was applied to prevent loss of time, money and
labor (Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz and Demirel, 2016, pp. 92). The study group

comprised 80 students who were enrolled in the 3rd grade classes of a primary school affiliated to the
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Ministry of National Education in Gaziantep province, Turkey, and who volunteered to participate in
the research. According to Nunnally and Bernstein (1994), the sample size in measurement instrument
development studies should be at least ten times the number of items. In this study, the number of
students who participated in the development process of the DMS in DLS Rubric is more than ten
times the number of questions in the form. Therefore, it can be said that a sufficient number of

students participated in the research.
Data Collection Tools

The research data was collected through DMS in DLS Form and Rubric. The development

processes of the data collection tools are given under two headings below.
Preparation of Decision Making Skills Form in Daily Life Situations

In the process of developing an assessment tool to examine the decision-making skills of 3rd
grade primary school students in their daily life situations, the DMS in DLS Form was first prepared.
According to Moskal and Leydens (2000), the valid interpretation of a rubric depends on the nature of
the task or assessment tool selected or developed. A well-designed rubric cannot be correct for a
poorly designed measurement tool. In this context, the researcher prepared the DMS in DLS Form

through the studies listed below.

While preparing the DMS in DLS Form, a literature review was conducted first. The stages of
decision-making skills were determined by utilizing the studies in the literature. The decision-making
stages that form the basis of the DMS in DLS Form were determined by using the stages specified by
Adair (2017, pp. 15-17):

¢ Defining the decision-making situation,

¢ Creating applicable options,

o Collecting necessary information,

e Evaluating the options,

e Making the decision,

¢ Implementing the decision, and

e Evaluating the decision

Data collection tools that include questions about situations where primary school 3rd grade
students can use decision-making skills were prepared by examining data collection tools in the
literature for evaluating decision-making skills (Akdas 2013; Colakkadioglu and Giigray 2007;
Demirbag Nemli 2018; Onciil 2013; Sever 2018; Tagdelen 2001). Following the preparation of questions
for each stage of decision-making skills, a meeting was held with a measurement and evaluation
expert for approximately one and a half hours. During the meeting, some of the questions in the
question pool were eliminated and it was decided that one question from each dimension should be

included. Additionally, it was agreed that the DMS in DLS Form should be administered to students
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individually in order to minimize the impact of students' young age and reading and writing skills
levels on the evaluation results. Following the meeting, a draft form containing alternative questions
for each stage of decision-making skills was prepared, and a pilot application was carried out with
five students. After each student’s application, the questions were corrected as needed and the most
appropriate questions were selected. The pilot testing was concluded after determining that the
questions were understandable and answerable. Later, an expert in Education Programs and
Instruction was consulted regarding the prepared form. As a result of the expert opinion, the
necessary corrections were made, and the final version of the DMS in DLS Form was given (see
Appendix 1). The questions in the form include defining the decision-making situation, creating
different options for the decision-making situation, collecting information about the options,
predicting the positive and negative outcomes of the options in the decision-making process,
explaining the rationale for the decision, planning for the implementation of the decision, and

determining the level of achievement of the goal at the end of the decision.
Development of Rubric

Rubrics are scoring tools that show students what criteria their work will be evaluated against
and what score level their performance will correspond to (Kutlu et al.,, 2017). Rubrics that clearly
express the criteria and performance levels allow for realistic and detailed assessment of student
performance while minimizing bias that may occur during scoring (Parlak and Dogan, 2014). Rubrics
allow for an examination of how much students have reached the established criteria and provide
feedback on how to improve their performance. Whether or not a rubric is an appropriate assessment
technique depends on the purpose of the assessment (Moskal, 2000). In this study, the DMS in DLS
Form was developed to determine the decision-making skills of primary school students. Using a

rubric to objectively assess the answers given to this form was deemed appropriate.

Rubrics are prepared by following various stages. Andrade (1997) listed these stages as
follows: examination of student work, listing of criteria, definition of rating levels, testing of the
rubric, evaluation of the work within and across groups, review of the rubric, and use of the rubric by
the teacher. Haladyna (1997; cited in Kutlu et al., 2017) listed the stages of developing a rubric as
follows: determining the purpose of the rubric, clearly stating the characteristics to be rated, deciding
which rubric to use, making a draft of the rubric, making corrections, applying the problem for trial
purposes, evaluating the results of student performance using the rubric, determining the consistency
and reliability of the rating, and making corrections for future use. Kutlu et al. (2017) listed the stages
of developing a holistic rubric: ranking student performances from highest to lowest, defining the
expected performance for each level of students, using the rubric, and making necessary corrections.
In the development process of DMS in DLS Rubric, the first step was to determine which rubric to use.
Performance levels and expected performance definitions for each level were defined by examining

student work. A draft rubric was prepared, expert opinions were obtained, and necessary corrections
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were made. Finally, validity and reliability studies were conducted. The operations performed during

the development of the rubric are explained in detail below.

Determining which rubric to use: There are two types of rubrics regarding their structural features:
holistic rubric and analytic rubric. In the analytic rubric, student work is evaluated regarding success
levels in various dimensions. In the holistic rubric, on the other hand, the focus is on the entirety of the
student’s work, and a single score is given (Kutlu et al., 2017). DMS in DLS Form includes seven
scenarios, each with one question for each decision-making stage. In each question related to each
scenario, the student is expected to demonstrate performance related to a single decision-making skill.
In other words, the answers given by the students to the questions are evaluated as a single dimension

independent of each other. Therefore, in this study, a holistic rubric was used.

Investigation of student work: The students’ responses in the pilot application during the preparation
process of the DMS in DLS Form were examined to make performance levels and expected
performance definitions for each level of the rubric. The answers given by the students to the
questions in the form were ranked from good to bad to determine the performance levels. Various
studies have stated that as the performance level increases, the individual’s success can be examined
more accurately. However, having too many performance levels damages the applicability of the
measurement tool. Therefore, in these studies, it is recommended to use a performance level between
3-5 for a reliable and useful rating tool (Kutlu et al., 2017; Parlak and Dogan, 2014). In this study, four
performance levels were determined to develop a sensitive and useful evaluation tool. These levels
were ranked as 3 (three), 2 (two), 1 (one), and 0 (zero). Then, performance definitions were made for
each performance level by examining the student responses. In this process, it was determined that all
students could give at least one answer to some questions, and performance definitions were made
independently for each question in the form due to the independent scoring of each question in the
form. In other words, the scoring made for performance levels is symbolic; 0 (zero) does not indicate
real absence. For example, 0 (zero) points were given to both the criterion “Does not specify any
situation” in the first question and the criterion “Counts one or two of the activities he/she prefers” in
the second question. Care was taken to express the performance definitions clearly and

understandably to minimize the effect of subjective opinions on the performance definitions.

Obtaining expert opinions: A second meeting was held with a measurement and evaluation expert to
discuss the criteria and performance levels of the rubric. During the meeting, the student's answers
were examined, and necessary revisions were made to the rubric. Later, expert opinions were
consulted to evaluate the clarity of the questions in the draft DMS in DLS Form and the
appropriateness of the questions for the level of 3rd grade primary school students. An expert
evaluation form was prepared to obtain expert opinions on the DMS in DLS Form and the Rubric. In

the expert evaluation form, the feature to be measured was specified for each question, and options
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were given for each question as sufficient, to be improved. Insufficient, and an explanation section
was added. Six experts in Education Programs and Teaching, one expert in Classroom Teaching, one
expert in Social Sciences Education, and two primary school teachers working under the Ministry of
National Education were consulted for the DMS in DLS Form and Rubric. The DMS in DLS Form and
Rubric were finalized by making necessary corrections in line with expert and teacher opinions. The
DMS in DLS Form and Rubric are given in Appendix 1. The validity and reliability studies of the

rubric are explained in the following sections.
Collection of Data

To examine the validity and reliability of the rubric, DMS in DLS Form was applied to 80 3rd
grade students in a primary school located in Gaziantep through face-to-face interviews. These
applications were carried out in the guidance and psychological counseling teacher’s room and
meeting room inside the school building. The application with each student lasted between 7-11
minutes. To prevent data loss, the interviews were recorded with a voice recorder and then
transcribed into text in a computer environment. Two primary school teachers and a researcher

evaluated the documents using the rubric.
Analysis of Data

Studies were conducted to determine the construct validity, content validity, and reliability of
the DMS in DLS Rubric. Expert opinions obtained for the DMS in DLS Form and Rubric were
examined to determine the content validity. The scope validity ratio and index were calculated
statistically to demonstrate the consensus of the experts on whether the test items were necessary
(Lawshe, 1975). The frequencies of the responses given by the field experts to the expressions
“sufficient”, “needs improvement”, and “insufficient” in the expert opinion form were determined.
The scope validity ratio was calculated by taking the arithmetic average of these frequencies for each
question in the form. The scope validity index was calculated by taking the arithmetic average of the
scope validity ratios of all questions. For studies with 10 experts, a scope validity ratio of at least 0.62

at a significance level of 0.05 is expected to ensure the content validity of the evaluation tool (Lawshe,

1975).

Exploratory factor analysis was performed to examine the construct validity of the DMS in
DLS Rubric. This process determined whether the data set was suitable for factor analysis by Kaiser-
Mayer-Olkin (KMO) and Bartlett tests. Then, explanatory factor analysis was performed, and the
factor loading values of the questions in the evaluation tool and the variance explained by the factors

were examined.

Kendall's W concordance coefficient was calculated to determine the reliability of the DMS in
DLS Rubric. Kendall’'s W concordance coefficient is used to examine the agreement between raters

when there are more than two raters (Howell, 2002, pp. 309-311). In this study, the answers given by
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the students to the questions in the DMS in DLS Form were scored using the rubric by a researcher
and two classroom teachers. Since there were a total of three raters in the study, it was decided to

calculate Kendall’s W concordance coefficient.
Ethical Permissions of the Research

In this study, all the rules specified to be followed within the scope of the ‘Scientific Research
and Publication Ethics Directive of Higher Education Institutions” were followed. None of the actions
specified under the title ‘Actions Contrary to Scientific Research and Publication Ethics’ in the second

section of the directive were performed.

Ethics committee permission information: Name of the committee that made the ethical evaluation =

Cukurova University, Institute of Social Sciences

Date of ethical evaluation decision = 01.09.2021

Ethical evaluation document issue number = 172634
Findings

In this study, which aims to develop a valid and reliable assessment tool to determine the
decision-making skills of 3rd grade primary school students in daily life situations, the content

validity, construct validity and reliability of the DMS in DLS Form and Rubric were examined.

In order to ensure and examine content validity, opinions were obtained from eight field
experts and two teachers regarding the DMS in DLS Form and Rubric. The expert opinions received
were examined and the content validity ratio and content validity index were calculated toexploreto
examine the content validity of the evaluation tool statistically. The results achieved are given in Table

1.

Table 1. Content validity rate and content validity index results

Question Number Sufficient Needs Insufficient Scope Validity Rate
improvement
Question 1 8 2 0 0,6
Question 2 8 2 0 0,6
Question 3 9 1 0 0,8
Question 4 10 0 0 1,0
Question 5 9 1 0 0,8
Question 6 8 2 0 0,6
Question 7 8 2 0 0,6
Scope Validity Index 0,71

In studies where the number of experts is 10, the content validity rate should be at least 0.62
(Lawshe, 1975). When Table 1 is examined, the content validity ratios of the questions in the DMS in
DLS Form are between 0.6 and 1.0, while the content validity index of all questions is determined as

0.71. Therefore, all questions were included in the study.
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Exploratory factor analysis was conducted to examine the structure of the questions in the
DMS in DLS Form. First of all, Kaiser-Mayer-Olkin (KMO) and Bartlett tests were performed to
determine the suitability of the data set for factor analysis, and the results of the test are given in Table

2.

Table 2. Bartlett test results

Rater Number KMO Bartlett (sig.)
1 0,749 0,000
2 0,713 0,000
3 0,736 0,000

As a result of the analysis, as seen in Table 2, it was determined that the data set was suitable
for factor analysis for all evaluators. In factor analysis, rotation cannot be performed for a single factor
(Thomson, 2004 as cited in Cokluk, Sekercioglu and Biiyiikoztiirk, 2016, p. 201). In this study, rotation
was not performed because the questions formed a single-factor structure and the results were found
to be sufficient. Therefore, in the exploratory factor analysis process, the principal components factor

analysis method without rotation was applied. The results of the factor analysis are given in Table 3.

Table 3. Exploratory factor analysis results

Rater 1 Rater 2 Rater 3
Number of Eigenvalue Explaining Eigenvalue Explaining Eigenvalue Explaining
Factors Variance Variance Variance
1 2,501 35,724 2,505 35,790 2,407 34,393

When Table 3 is examined, the rates of variance explained by a single factor are 35.724%,
35.790% and 34.393%. Biiytikoztiirk, (2019) stated that it is sufficient for the variance explained in
single-factor scales to be at least 30%. For this reason, it can be said that the questions in the DMS in

DLS Rubric are one-dimensional. Factor load values for the questions are given in Table 4.

Table 4. Factor loadings of components

Rater 1 Rater 2 Rater 3
Question Factor Load Factor Load Factor Load
1 0,567 0,550 0,566
2 0,698 0,649 0,648
3 0,498 0,616 0,514
4 0,657 0,625 0,686
5 0,526 0,451 0,429
6 0,683 0,698 0,577
7 0,525 0,567 0,645

When Table 4 is examined, the factor load values of the questions are between 0.498 and 0.689
for the first rater; It varies between 0.451 and 0.698 for the second rater and 0.429 and 0.686 for the 3rd
rater. Biiyiikoztiirk (2019) stated that the factor load value should be at least 0.45 for the items in the
measurement tool to measure a factor together, however, if the number of items is low, this value can
be reduced to 0.30. This may be an indication that all questions in the rubric are one-dimensional.

Kendall's W concordance coefficient was examined to reveal the raters' harmony. Howell (2002, p.309-
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311) stated that as the Kendall'W agreement coefficient approaches one, the agreement between raters
increases. In this context, as a result of Kendall's W agreement coefficient analysis, it was revealed that

there was a statistically significant agreement between the evaluators (Kendall's W = 0.871, p < 0.05).
Discussion and Result

In this study, DMS in DLS Form and Rubric were prepared in order to determine the decision-
making skills of 3rd grade primary school students in daily life situations, and the validity and
reliability studies of the prepared evaluation tool were carried out. The developed DMS in DLS Form
includes seven decision-making situations and questions regarding them. A rubric was developed to
objectively evaluate the DMS in DLS Form. The rubric includes seven questions and four performance

levels in total.

In order to provide evidence for the validity of the DMS in DLS Form and Rubric, ten experts
were consulted and the content validity rate and index were calculated by examining the opinions
received. While the content validity rates for the questions in the DMS in DLS Form were between 0.6
and 1.0, the content validity index was calculated as 0.71. Since Lawshe (1975) stated that the content
validity ratio should be at least 0.62, the evaluation tool developed in this study also provides content
validity. Additionally, in order to examine the construct validity, an exploratory factor analysis was
conducted by applying the form to 80 primary school 3rd grade students. As a result of exploratory

factor analysis, it was revealed that the measurement gap was unidimensional.

To provide evidence for the reliability of the DMS in DLS Form and Rubric, the answers of 80
primary school students were evaluated independently by three evaluators using the rubric. Kendal's
W coefficient of agreement was examined to determine inter-rater reliability. Kendall's W agreement
coefficient was determined as 0.871, and it was concluded that the evaluators had a significant
agreement at the 0.05 significance level (Howell, 2002, p.309-311). The DMS in DLS Form and Rubric,
prepared in line with the findings, are valid and reliable evaluation tools that can be used at the 3rd

grade level of primary school.

The assessment tool developed in this study is applied through one-on-one interviews with
students. According to Biiyiikoztiirk (2005), face-to-face interviews increase the control of the
researcher and teachers during the application and can save time and cost. However, more than one
practitioner may be needed for individual applications and difficulties may be encountered in the
practitioner remaining impartial during the interview. During the application of the DMS in DLS
Form, the researcher had more control over the interview process and created a friendly environment
during the interviews, which provided the opportunity to encourage introverted students, especially
to say the answers they were hesitant to say or did not want to say because they thought they were
wrong. The form was prepared as a structured form to ensure that the researcher collected data

impartially during the interviews. However, it is believed that conducting the interviews by a single
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researcher ensures consistency and uniformity in all interviews. However, this caused the interviews

to take longer than the surveys and scales.

As a result, in this study, a valid and reliable assessment tool was developed to examine the
decision-making skills used by 3rd grade primary school students in daily life situations. DMS in DLS
Form and Rubrics developed in the research were used by teachers as an alternative evaluation tool;

Researchers can use it as a data collection tool in studies conducted with small groups.
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Appendix 1. Decision Making Skills for Daily Life Situations Form and Rubric

Dear Student,

First of all, thank you for contributing to this study. In this meeting, I would like to ask you
questions about some decision-making situations you encounter in daily life. Your sincere answers to
questions are very important for the progress of my work. I will record the conversation so I can
review it later. No one will listen to this audio recording except me and I will not share it with anyone.
If you are ready, we can start meeting.

Questions

1. You were invited to your friend's birthday party. You're getting ready to go to the party. Let's think
together about what you do while preparing. You can take a shower or wash your hands and face.
You change your clothes. You fix your hair. You get your gift. You put on your coat and shoes and
leave the house.

a. Are there any situations where you need to make decisions during this preparation? If so,

what are they?

Point | Criteria

3 During the case study, she\he was able to describe more than two situations in
which he had to make a decision.
Sample answers:
e ¢ ] decide which outfit to wear, I buy/choose a gift. I decide which
accessory I will wear. I decide who to go with.

2 During the case study, she\he was able to describe two situations in which she\he
had to make a decision.

1 During the case study, she\he was able to describe a situation in which she\ he had
to make a decision.

0 She\he did not state any situation.
Other answers

2. You are at home all day. You don't have any homework to do. You need to decide what to do with
your free time.
a. Can you list the things you can do in your free time? Can you list all the ones that come to
your mind?

b. You can also list the things you want to do but can't. What else can you do?

Point | Criteria

3 After counting the ones on her\his mind (at least four activities), she\he can think
of a new activity. (Can answer both questions a and b.)
Sample answers:

e e Iread books. I paint. I watch television. I play computer/phone games. I
play game. (with my friend, family, alone), I help my mother \ father. I do
handicrafts. I design/invent. I go to park. Apart from homework, I study
etc. (Compulsory needs such as eating and sleeping will not be counted)

She\ he names four of her\ his preferred activities. (can only answer option a.)

She\ he names three of her\ his preferred activities.

SN

Names one or two of her\his preferred activities.
Other answers
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3. You want to buy yourself a storybook. You need to decide which book to buy.

a. How do you research to choose a book to read?

Point

Criteria

3

She\ he states that he will benefit from more than two reliable sources of
information (Internet, experts, printed publications, etc.) in the decision-making
process.

Sample answers:

I examine books (either by going to the bookstore or not). I research it in the
library. I research on the internet. I get suggestions from my elders (the bookstore,
my mother, my father, my teacher). I get suggestions from my friends. I look at
the best-selling/liked books. I research the authors, I look at the books of the
authors I know.

She\ he states that she will benefit from two reliable sources of information in the
decision-making process.

She\ he states that she will benefit from an information source in the decision-
making process.

Does not specify any source of information or other situations in the decision-

making process.

4. Your teacher gave you an assignment that you have to do by tomorrow. You plan to do your

homework in the evening, but in the evening your friends invite you to play games.

a. Whatever you do?

b. What are the positive and negative consequences of doing homework all evening \ playing

games after doing your homework quickly?

c. What would be the positive and negative consequences for you if you played with your

friends all evening?

Point

Criteria

3

She\ he tells both positive and negative consequences for each option (questions b and c).
Sample answers:
® ] do my homework first and then play with my friends or just do my homework
o Positive: My teacher will not be angry with me, I will have learned my
lesson well, I will not have fallen behind my friends, etc.
o Negative: I cannot have as much fun as I want, my friends may be upset,
I will have a boring day, if I do my homework quickly, my answers may
be wrong. etc.
¢ ] only play with my friends.
o Positive: I have fun with my friends, I do not offend my friends.
o Negative: I will not fulfill my responsibility, my teacher will be angry, I
cannot gain knowledge, I may forget what I have learned, etc.

She\ he tells both positive and negative outcome for an option.

She\ he tells either positive or negative results for both options.

She\ he just tells you a positive or negative outcome for an option.
Other answers.

5. You need to buy a toothbrush for yourself. There are different colors and types of toothbrushes in

the market. The prices are also written on them.

a. Which of these toothbrushes would you buy? (Pictures of toothbrushes are shown)

b. Why did you choose this toothbrush?
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Point | Criteria

3 She\ he gives more than two reasons for his\ her decision.
Sample answers:
e ¢ ] would buy this toothbrush. Because its tip is softer, cheaper, more
practical to use, its color is better, it is healthier, it cleans the teeth better, it
is a brand I saw in advertisements, and my mother and father also use it.

She\ he gives two reasons for his\ her decision.

1 Gives a reason for her\ his decision

She\ he does not give any justification for his\her decisions.

6. You saved your pocket money during the holidays.
a. What would you buy with this money? Which of the toys, school supplies, clothes would
you like to buy?
b. Imagine you are at home and decide to buy toys\school supplies\ clothes. How would you

take it? What do you have to do to get it?

Point | Criteria

3 She\ he may make a more than two-stage plan for the implementation of her\ his
decision, or he may make a single-stage plan and explain her\ his reasoning.
Sample answers:
¢ | calculate how much money I need. I think about whether I can afford it.
I do research/examine. I get permission/help from my mother/father. I go to
the stationery store\mall\toy store. I go by car\walk\bus. I go with my
friend \ mother\ father. I buy it online. I research where to buy cheaper.

She\he makes a three-stage plan for the implementation of her\ his decision.

She\he makes a two-stage plan for the implementation of her\ his decision.

(RN S

She\ he makes a one-stage plan for the implementation of the decision.
She\ he cannot make any plans for the implementation of her\ his decision.

7. What was the last thing you bought voluntarily other than food?
a. Are you glad you bought this now? Why? What features do you like about what you
bought?

b. Is there a feature you are not happy with? Can you explain?

Point | Criteria

3 She\ he indicates more than one reason for satisfaction and more than one reason
for dissatisfaction.

2 She\ he indicates one reason for satisfaction and one reason for dissatisfaction.
She\ he indicates more than one reason for satisfaction and one reason for
dissatisfaction.

She\ he indicates more than one reason for dissatisfaction and one reason for
satisfaction.

1 She\ he indicates more than one reason for satisfaction or dissatisfaction.

She\ he indicates a reason for being satisfied or dissatisfied.
She\ he indicates whether you are satisfied or not, but does not specify why.
She\ he does not indicate whether he is satisfied or not.
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Ek 1. Giinliik Yasam Durumlarina Yonelik Karar Verme Becerisi Formu ve Dereceli Puanlama

Anahtan

Sevgili Ogrenci,

Oncelikle bu calismaya katki sagladigin icin tegekkiir ederim. Bu gériismede giinliik yasamda

karsilastigin bazi karar verme durumlariyla ilgili sorular sormak istiyorum. Sorulara i¢tenlikle

cevaplaman ¢alismamin gidisati i¢in ¢ok 6nemli. Gortismeyi daha sonra inceleyebilmek icin kayit

altina alacagim. Bu ses kaydin1 benden bagka kimse dinlemeyecek ve kimse ile paylasmayacagim.

Hazirsan goriismeye baglayabiliriz.

Sorular

1. Arkadasinin dogum giinii partisine davet edildin. Partiye gitmek i¢in hazirlaniyorsun.

Hazirlanirken neler yaparsin birlikte diisiinelim. Dus alabilirsin ya da elini yiiziinii yikarsin.

Kiyafetlerini degistirirsin. Sacini diizeltirsin. Hediyeni alirsin. Montunu ve ayakkabilarin giyip

evden cikarsin.

a. Bu hazirlik sirasinda karar vermen gereken durumlar var mi? Varsa bunlar neler?

Puan | Olgiit
3 Ornek olay sirasinda karar vermesi gereken ikiden fazla durum anlatabilmistir.
Ornek yamtlar:
e Hangi kiyafetimi giyecegime karar veririm, Hediye alirim/segerim. Hangi
aksesuarimi takacagima karar veririm. Kiminle gidecegime karar veririm.
2 Ornek olay sirasinda karar vermesi gereken iki durumu anlatabilmistir.
1 Ornek olay sirasinda karar vermesi gereken bir durumu anlatabilmistir.
0 Herhangi bir durum belirtmemistir.
Diger yanitlar

2. Biitiin giin evdesin. Yapman gereken bir 6devin yok. Serbest zamaninda ne yapacagina karar

vermen gerekiyor.

a. Serbest zamaninda yapabilecegin seyleri sayar misin? Aklina gelenlerin hepsini sayar

misin?

b. Yapmak istedigin ama yapamadigin seyleri de sayabilirsin. Baska neler yapabilirsin?

Puan

Olgiit

Aklindakileri saydiktan sonra (en az dort etkinlik saydiktan sonra) yeni bir etkinlik
diisiinebilir. (a ve b sorularinin her ikisini de yanitlayabilir.)
Ornek yamtlar:

e Kitap okurum. Resim yaparim. Televizyon izlerim. Bilgisayar \ telefon
oyunu oynarim. Oyun oynarim. (arkadasimla, ailemle, tek basima),
Anneme\babama yardim ederim. Elisi yaparim. Tasarim\icat yaparim.
Parka giderim. Odev haricinde ders calisirim vb. (Yemek yeme, uyuma
gibi zorunlu ihtiyaglar sayilmayacaktir)

Tercih ettigi etkinliklerden dort tanesini sayar. (sadece a segenegini yanitlayabilir.)

Tercih ettigi etkinlerden {ii¢ tanesini sayar.

Tercih ettigi etkinliklerden bir ya da iki tanesini sayar.

Diger yanitlar
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3. Kendine bir hikaye kitab1 almak istiyorsun. Hangi kitab1 alacagina karar vermen gerekiyor.

a. Okuyacagin kitab1 segmek i¢in nasil bir aragtirma yaparsin?

Puan

Oliit

Karar verme siirecinde ikiden fazla giivenilir bilgi kaynagindan (Internet, uzman
kisiler, basil1 yayinlar vb.) yararlanacagini belirtir.
Ornek yanitlar:

Kitaplar: incelerim (Kitapgiya giderek ya da gitmeyerek). Kiitiiphaneden
arastiririm. Internetten arastiririm. Biiyiiklerimden (kitapgidan, annemden,
babamdan, 6gretmenimden) oneri alirim. Arkadaslarimdan 6neri alirim. En ¢ok
satilan\begenilen kitaplara bakarim. Yazarlarini arastiririm, tanidigim yazarlarin
kitaplarina bakarim.

Karar verme siirecinde iki giivenilir bilgi kaynagindan yararlanacagin belirtir.

Karar verme siirecinde bir bilgi kaynagindan yararlanacagini belirtir.

Karar verme siirecinde herhangi bir bilgi kaynag: belirtmez ya da diger durumlar.

4. Ogretmenin yaria kadar yapman gereken bir 6dev verdi. Aksam ddevini yapmay1 planliyorsun

ancak aksam oldugunda arkadaslarin oyun oynamak icin seni davet ediyorlar.

a. Ne yaparsmn?

b. Biitiin aksam 6dev yapmanin\ 6devini hizlica yaptiktan sonra oyun oynamanin senin
i¢in olumlu ve olumsuz sonuglar1 nelerdir?

c. Biitiin aksam arkadaslarinla oynasaydin senin i¢in olumlu ve olumsuz sonuglar: neler

olurdu?

Puan

Oliit

Her secenek (b ve c sorular1) i¢in hem olumlu hem de olumsuz sonug soyler.
Ornek yamitlar:
e Once 6devimi yapip sonra arkadaslarimla oynarim ya da sadece 6devimi yaparim

o Olumlu: 6gretmenim bana kizmaz, dersimi iyi 6grenmis olurum,
arkadaslarimdan geri kalmamis olurum vb.

o Olumsuz: Istedigim kadar eglenemem, arkadaglarim kirilabilir, sikic1 bir
giin gecirmis olurum, 6devimi hizli yaparsam cevaplarim yanlis olabilir.
vb.

e Sadece arkadaslarimla oynarim.

o Olumlu: arkadaslarimla eglenirim, arkadaslarimi kirmamis olurum.

o Olumsuz: sorumlulugumu yerine getirmemis olurum, 6gretmenim kizar,
bilgi edinemem, 6grendiklerimi unutabilirim vb.

Bir secenek i¢in hem olumlu hem de olumsuz sonug soyler.

Tki segenek igin de ya olumlu ya da olumsuz sonug soyler.

Sadece bir segenek icin olumlu ya da olumsuz sonug soyler.

Diger yanitlar.
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5. Kendin i¢in dis fircasi satin alman gerekiyor. Markette farkli renk ve gesitte dis firgalari var.

Fiyatlar1 da tizerlerinde yaziyor.

a. Bu dis fircalarindan hangisini alirdin? (Dis fir¢alarinin resimleri gosterilir)

b. Neden bu dis fircasini tercih ettin?

Puan

Oliit

Karari icin ikiden fazla gerekge soyler.
Ornek yamitlar:
¢ Budis fircasini alirdim. Ciinkii ucu daha yumusak, daha ucuz, kullanimi
daha pratik, rengi daha giizel, daha saglikli, disleri daha iyi temizliyor,
reklamlarda gordiigiim bir marka, annem \babam da bundan kullaniyor.

Karari i¢in iki gerekge soyler

Karari i¢in bir gerekge soyler

Kararlarina yonelik herhangi bir gerekge belirtmez.

D ol

Bayramda harglhiklarin biriktirdin.

a. Bu parayla ne alirdin? Oyuncak, okul malzemeleri, kiyafetlerden hangisini almak

isterdin?

b. Evde oldugunu ve oyuncak\okul malzemeleri\ kiyafet almaya karar verdigini diisiin.

Onu nasil alirdin? Onu almak igin ne yapman gerekiyor?

Puan

Oliit

Kararinin uygulanmasina yonelik ikiden fazla asamali bir plan yapar, ya da tek
asamali bir plan yapar ve gerekgesini agiklayabilir.
Ornek yamitlar:

e Ne kadar paraya ihtiyacim oldugunu hesaplarim. Paramin yetip
yetmeyecegini diistiniiriim. Aragtirma yaparim \incelerim.
Annemden\babamdan izin\ yardim alirim. Kirtasiyeye \ aligveris
merkezinde\ oyuncak¢iya giderim. Arabayla\yiiriiyerek\otobiisle
giderim. Arkadagimla\annemle\babamla giderim. Internet iizerinden
alirim. Nereden daha ucuz alacagimi aragtiririm.

Kararmin uygulanmasina yonelik {i¢ asamali bir plan yapar.

Kararinin uygulanmasina yonelik iki asamali bir plan yapar.

(= |IN

Kararin uygulanmasina yonelik tek asamal1 bir plan yapar.
Kararmnin uygulanmasina yonelik herhangi bir plan yapamaz.

7. Enson kendi isteginle gida haricinde ne satin aldin?

a. Suan bunu aldigin icin memnun musun neden? Aldigin seyin hangi 6zelliklerini

seviyorsun?

b. Memnun olmadigin bir 6zelligi var m1? Aciklar misin?

Puan

Olgiit

Birden fazla memnun olma ve birden fazla memnun olmama nedeni belirtir.

Bir memnun olma ve bir memnun olmama nedeni belirtir.
Birden fazla memnun olma ve bir memnun olmama nedeni belirtir.
Birden fazla memnun olmama ve bir memnun olma nedeni belirtir.

Birden fazla memnun olma ya da memnun olmama nedeni belirtir.

Bir memnun olma ya da memnun olmama nedeni belirtir.
Memnun olup olmadigin belirtir ancak nedenini belirtmez.
Memnun olup olmadigini belirtmez.
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