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TURKISH POLICE ACADEMY COMPREHENSIVE
DEVELOPMENTAL GUIDANCE PROGRAM
DESIGNING PROCESS

(TURK POLIS AKADEMIiSi KAPSAMLI GELISIMSEL
REHBERLIK PROGRAMI TASARIM SURECH)

Serap NAZLI*
ABSTRACT

A project was initiated to change a traditional guidance model to a developmental guidance model in the Guidance
and Psychological Counseling Department of the Turkish Police Academy. The study was conducted in Guidance
and Psychological Counseling Department of two education institutions (Faculty of Security Sciences and Yozgat
Police Vocational College) Guidance of Police Academy for 36 months. The goal of this project was to plan, design,
implement, evaluate, and enhance a Comprehensive Developmental Guidance Program (CDGP) for the sake of
supporting life career development of candidate chief police and police officers. The purpose of this study is to
share the process of designing a Comprehensive Developmental Guidance Program (CDGP) for the Turkish Police
Academy. In this article, the work completed in the five phases of CDGP’s design process during the three years of
the project is described.

Keywords: Turkish Police Academy, Developmental Guidance Model, Comprehensive Developmental Guidance
Program.

OZET

Tiirk Polis Akademisi’nde Psikolojik Danigma ve Rehberlik (PDR) hizmetlerinin, geleneksel rehberlik modelinden
gelisimsel rehberlik modeline gegisi icin proje baslatilmistir. 36 ay siiren projede Polis Akademisinin iki egitim
kurumunun (Giivenlik Bilimleri Fakiiltesi ve Yozgat Polis Meslek Yiiksekokulu) Psikolojik Danigma ve Rehberlik
Biiro Amirligi’nde ¢aligma yapilmistir. Projenin temel hefefi gelisimsel rehberlik modeli dogrultusunda, polis amir
ve memurlarinin yasam kariyeri gelisimlerini desteklemek i¢in Kapsamli Gelisimsel Rehberlik Programi (KGRP)
planlamak, tasarlamak, uygulamak, degerlendirmek ve giiglendirmektir. Bu ¢alismanin amaci, Polis Akademisi igin
gelistirilen Kapsamli Gelisimsel Rehberlik Programinin (KGRP) tasarim siirecini okuyucu ile paylagsmaktir. Bu
makalede, ii¢ yillik proje siirecinde, KGRP'nin tasarim siirecinin bes asamasinda yapilan calismalar kisaca
betimlenmistir.
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EXTENDED SUMMARY

There are two models of School Psychological Counseling and Guidance services
whose history go beyond a hundred years: the traditional (or services) guidance model
and the developmental guidance model. Guidance services arose in United States of
America in order to provide a qualified workforce for the Industrial Era at the beginning
of the 20™ century. In the United States between the years of 1910-1960, one purpose of
guidance services in high schools was to help students make vocational choices. This
original model was highly influenced by the events of the 1920s and 1930s as well as by
the popularity of psychological measurement tools, increasing social problems, high
divorce rates, and increasing problematic behaviors among high school students in the
1930s, 40s, and 50s so that therapeutic services were increasingly being emphasized in
addition to helping students make vocational choices (Baker, 2002; Esbroeck, 2008;
Gysbers, 1997a, 1997b; Myrick, 2003; Saviskas, 2008; Wittmer, 1993).

By the early 1960s it became apparent that the guidance services model was no
longer adequate to meet the needs of students in the schools of the United States. What
was needed was a comprehensive developmental program model. Work on developing
this model began in the 1960s and today it is the most widely used model for guidance in
the schools of the United States. The comprehensive developmental program model is
designed to support whole student development. It emphasizes strengthening students’
resiliency by helping them gain life skills such as self-knowledge, effective
communication skills, decision making-problem solving skills, and career planning skills.
It also is a model that focuses on preventing potential problems (Gysbers, 1997a, 1997b;
Gysbers & Henderson, 2012; Gysbers, Lapan & Jones, 2000; Sink & MacDonald, 1998;
Wittmer, 1993).

In School Psychological Counseling and Guidance, which has a 60 year history in
Turkey. The developmental guidance model was first mentioned in Turkey in the 1990s
(Erkan, 1995) and the first pilot studies in schools were conducted in the 2000s (Nazl1,
2006). The Model’s implementations became widespread after the Ministry of
Education’s reconstruction of primary education in the academic year of 2005-2006
(Dogan, 2001; Erkan, 2001; Korkut, 2004; Kiilahoglu, 2001; Nazli, 2014; Yesilyaprak,
2012, 2013).

Method

A project has been initiated in Police Academy Guidance and Psychological
Counseling Department, for shifting their guidance approach to developmental guidance
model. The main goal of this research-development modeled project is to design,
implement, evaluate and revise Comprehensive Developmental Guidance Program
(CDGP) for the sake of supporting life career development of candidate chief police and
police officers. On 15 September, 2011, a project was undertaken at the request of senior
officials of the Turkish Police Academy to change the Guidance and Psychological
Counseling Department’s traditional model to a developmental program model. The
project was supported by the Scientific and Technological Research Council of Turkey
(TUBITAK). The first two years of the project took place in the Faculty of Security
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Sciences while in the third year Yozgat Police Vocational College was included in the
project.

Study Institute

The Turkish Police Academy is a higher education institution established in 1937
to educate police officers and police managers for service in the Turkish National Police.
It is a higher education agency, consisting of the Faculty of Security Sciences, 26 Police
Vocational School of Higher Education, and the Institute of Security Sciences, and it
offers education and training programs, carries out scientific research, develops
publications, and consults with various agencies on security iSsues.

In project, in first two years the guidance program designing process was initiated
first in the Faculty of Security Sciences, in the third year Yozgat Police Vocational
College was included in the study. The Faculty of Security Sciences is a boarding school
providing four years of undergraduate education. All of the students’ expenses are
covered by the state. Currently there are 1858 students enrolled. Fifty-two are female
and 1516 are male and the average age is 21. In Yozgat Police Vocational College, there
are 500 students, all of them are male and the average age is 19. Students graduated from
The Faculty of Security Sciences will become chief police and those graduated from
Yozgat Police Vocational College will become police officers.

In the Turkish Police Academy, particular importance is given to guidance and
psychological counseling services. There is Guidance and Psychological Counseling
Department both in the Faculty of Security Sciences and in Yozgat Police Vocational
College with a staff of three psychological counselors and a psychologist in the Faculty
of Security Sciences and of a psychologist in Yozgat Police Vocational College.

Before the project began, staff duties consisted of:

e Providing individual or group counseling services to students when they were
referred or they requested assistance.

e Administrating, evaluating and keeping records of tests, questionnaires, and
inventories for descriptive purposes.

e Referring students whose problems were beyond their capabilities.

e Sending annual activity reports to the directorate of the personnel department
during the first weeks of January and July.

The Program Designing Process and Results

The designing process used to change the work of the Police Academy Guidance
and Psychological Counseling Department from the traditional model to a developmental
guidance model was based on the mission and vision of the Turkish Police Academy, and
the Gysberian K-12 Comprehensive Guidance Program Model. Under the supervision of
Norman Gysbers, this project was conducted in the 13-16 grades at the undergraduate
level. It was divided into five phases (planning, designing, implementation, evaluation,
and enhancing). The work conducted in each phase is presented below:
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1. Phase- Planning: In this phase, the structure of the developmental guidance model was
aligned with the mission and vision of Police Academy and the needs of students. This
resulted in the purpose and student competency areas of the CDGP being identified. The
goal of the developmental guidance program is to support students’ overall life career
development (Gysbers & Henderson, 2012). With this goal in mind, it was decided to
focus the Police Academy CDGP structure and activities on helping police candidate
students be prepared for life roles such as student, officer-chief-officer, mother-father,
husband-wife, friend and etc., to life events such as beginning job, shifting career, getting
married, having children, moving out of a house, divorcement or retirement, and for
settings such as home, school, police headquarter, police center, and social facilities.
In order to identify the needs of students, literature was reviewed, interviews were
conducted with academy principals and Psychological Counseling Department staff, and
a need analysis questionnaire was administered to 344 students from eight different
classes of four levels in the Turkish Police Academy. According to the questionnaire
results, students wanted the Psychological Counseling Department to be more active and
visible to help them gain such life skills as career adaptability 92%, effective learning and
study methods 81%, stress management 78%, effective communication 76%, decision-
making and problem-solving 76%, human relations 67%, family life and marriage 63%,
self-knowledge 62%, and couple selection 57%.
To sum up, the work in this phase included the following:
e Analyzing the vision and mission of Police Academy
o Aligning the developmental guidance model’s philosophy, principles,
purpose and interventions with the vision and mission of Police Academy
e Determining the needs of Police Academy students
e Briefing to the Police Academy and principals

2. Phase- Designing: In this phase, a draft of the developmental guidance model was
prepared based on the data gathered in the first phase. The three components of CDGP
(content, organizational framework and resources) were described and the six main
intervention programs (school-wide activities, psychoeducation, classroom guidance,
peer helping, consultation and coordination) were developed based on the students’ needs
data and were tested with pilot studies. Then the rationale and principles of the program
were determined and shared with academy staff to obtain their opinions and suggestions.
A Guidance and Psychological Counseling Services Executive Committee was
established within the Academy and Department staffs were trained to increase their
competency levels. Documents to be used in the Guidance and Psychological Counseling
Department, such as pretests and posttests, evaluation questionnaires, and registration
forms were prepared and a webpage and a notice board were developed to inform
everyone in the institution. In this phase, these activities took place:

e Determining CDGP’s main purpose, competencies, program interventions, and

resources
e Preparing psychoeducation programs
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Preparing classroom guidance programs

Preparing peer helping programs

Identifying the coordination team and arranging their work schedules
Copying scales and preparing evaluation questionnaires

Choosing peer helpers

Giving briefings to the Academy Principals about the CDGP
Preparing implementation and evaluation plans.

3. Phase-Implementation: This reconstruction project was implemented by the project
team and relevant guidance department personnel under the coordinatorship of the
project’s principal investigator. In this phase, six main interventions (school-wide
activities, psychoeducation, classroom guidance, peer helping, consultation and
coordination) were carried out. One hour of classroom guidance was also provided to all
grades. Additionally, psychoeducational programs were carried out with a group of 15
volunteer students. Conferences were arranged under the name of “life talks” by invited
specialists. In a three year period, eight life talks were given on such topics as; effective
leadership, self-actualization, effective communication, empathy, family relations and
marriage, stress management, interpersonal relations, and problem solving in
interpersonal relationships. Peer helpers groups were formed by choosing volunteer
students at first and then later on from class presidents. Once chosen they were trained
and supervised. In this phase, a plan was prepared to maintain proper program
implementation and prevent possible disruptions. The Academy Guidance and
Psychological Counseling Services Executive Committee members took part in the
program administration. In this phase, the following activities have occurred:

e Conducting psychoeducation programs
Conducting classroom guidance programs
Arranging life talk conferences as a school-wide activity
Training and supervising peer helpers
Coordinating the implementation process

Throughout the project, in the Faculty of Security Sciences 450 students participated
classroom guidance programs, 124 students participated in psychoeducation program,
118 students participated in peer helper programs, and all students participated in life
talks conferences. And, in Yozgat Police Vocational College 500 students participated
classroom guidance programs, 30 students participated in psychoeducation program, 27
students participated in peer helper programs, and all students participated in life talks
conferences.

4. Phase-Evaluation: In this phase the activities and services of the CDGP were
evaluated. Activities and services that needed to be revised were identified. In this phase,
these tasks took place:

e Applying pretests and posttests
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e Applying year-end evaluation questionnaires
e Preparing a year-end report for the Guidance and Psychological Counseling

Department

In this study, although all assessment data were not given to reader, applying year-
end evaluation questionnaires and evaluations of psychological counselors who applied
CDGP were given. Obtained quantitative data from questionnaire have been used with
frequency and percentage techniques, and a descriptive content analysis has been used for
qualitative data.

At the end of the 2012-2013 academic year a questionnaire was administered to
265 volunteer Faculty of Security Sciences students. Upon analyzing questionnaire data
gathered from these 265 students, it was found that students perceived the project as
being beneficial for their current and future lives (92.7%); they thought that the
developmental focused Guidance and Psychological Counseling Department played a
role in creating a good school atmosphere (81%). Questions related to project have been
asked to the students and 90.2% of them stated for psychoeducation programs was
helpful for themselves. Same results were reached for 85,7% of them for life-talk
conferences, 67.7% for classroom guidance program and 65.7% for the peer helping
education given to the class prefects.

In the 2013-14 academic year, for the medium term evaluation of CDGP designed
for Yozgat Police Vocational College a year-end evaluation questionnaire administered to
212 volunteer students. Questions related to project have been asked to the students and
86.3% of them stated classroom guidance program was helpful for themselves. Same
results were reached for 83.9% of them for psychoeducation programs, 83% for life-talk
conferences and 68% for the peer helping education given to the class prefects. When it is
asked to students which of the program they wanted to be continued next year, results
were 100% of them for classroom guidance program, 73.1% of them for psychoeducation
program, 73.1% of them for peer helping program and 64.2% of them for life-talk
conferences they say they wanted to be continued. In addition, 81.6% of students think
CDGP will contribute to their current and future life, and 75% of them think project
works and Psychological Counseling and Guidance services efforts make a positive effect
on school atmosphere. Obtained evaluation data show that developmental guidance based
Psychological Counseling and Guidance activities were internalized and CDGP is
supportive for students’ current and future life.

Data acquired from interview made with Guidance and Psychological Counseling
Department Staff, show that three main theme can be generated (Miles & Huberman,
1994) and these are; works before and after the project, interaction with students and
other staff, comparison between traditional and developmental model. Under the first
theme (works before and after the project), according to analyzed data it can be
understood that; increasing number of developmental focused intervention services
causes increased work load density, department staff interact with more students, and
they become more visible with their preventive-improving programs instead of waiting a
problematic student in their offices. It is identified that; a preventive approach have been
restored for traditional crisis focused approach, and with developmental guidance model,
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psychological counselors tend to make more research, care their self-improvement and
use program management, instruction techniques and classroom management skills more
frequently.

When the data identified in second theme (interaction with students and other
staff), it is understood that interaction between students and department staff is advanced,
they get positive feedbacks from students and students’ negative biases towards
department staff become started to diminish. Psychological counselors indicated that,
developmental interventions such as classroom guidance, psycho-education and peer
guidance training etc., application and revision of these interventions take a lot of time in
their weekly schedule. Consequently, with the help of these preventive-developmental
applications, Guidance and Psychological Counseling Department creates a positive
impression not only on academy students but also on faculty staff and especially
administration.

Third theme (comparison between traditional and developmental model) data
show us that, with developmental guidance model, Guidance and Psychological
Counseling Department become more team oriented than single specialist oriented now,
they work in more preventive style for more students with more observable interventions,
they work as more proof based and perspicuously, they share more time for research and
development process, and all of these above make a positive effects on Guidance and
Psychological Counseling services’ images.

5. Phase- Enhancing: Based on the data from the evaluation phase, six main programs
have been revised. In this phase, these activities have taken place:

o Analyzing evaluation data
o Revising CDGP programs as needed based on evaluation data
Discussion

A review of the literature revealed no studies of the implementation and evaluation
of comprehensive developmental guidance models (CDGP) in institutions of higher
education. There have been, however, many studies of the impact of such programs in
elementary and secondary schools. For example, Lapan, Gysbers and Sun (1997) found
that the implementation of a CDGP in 236 high schools in the state of Missouri helped to
increase students’ academic success in schools, become more prepared for the future and
create a more positive atmosphere in the schools. Similarly, in an evaluation study of 184
middle schools in Missouri, it was shown that the implementation of a CDGP increased
students’ academic success, helped students develop positive attitudes toward school,
helped students feel safe, and helped them improve their relationships with their teachers
(Lapan, Gysbers, & Petroski, 2001). Again in Missouri, it was shown that implemented
CDGPs fostered student academic success, increased students’ attendance rates, and
diminished behavioral problems in schools (Lapan, Gysbers, & Kayson, 2007). In the
state of Utah, it was found that in CDGP implemented schools between years of 1997 to
2007 students’ academic success increased (Nelson, Fox, Haslan, & Gardner, 2007).

In Turkey, there are limited studies about effects of CDGP applications.
According to the first pilot comprehensive developmental counseling application made at
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four elementary school in Balikesir between 2000-2002, it was determined that CDGP
assists developments of students (Nazli, 2002, 2003, 2006). The assessment data of
developmental counseling model of the elementary and secondary schools at Bayrakli in
Izmir showed that ASCA National Model can be applicable to our country (Ozyiirek,
Sanal, Celikkiran, Dincel & Golciik, 2013).

What are the results of this project in the Turkish Police Academy after three years
of implementation? According to the evaluation data collected so far, it has been shown
that the implementation of the CDGP has made a positive contribution to the overall
atmosphere of the Turkish Police Academy. It was shown further that the
implementation of the CDGP helped students prepare for their current and future life
roles, settings, and events; their life career development.

In summary, this project was designed and undertaken to reconstruct the Turkish
Police Academy Guidance and Psychological Counseling Department’s traditional
services model to a program model based on the American School Counselor Association
(ASCA) and Gysberian K-12 Comprehensive Guidance Program Models. After three
years of implementation, preliminary outcome data has been described in this article.
Plans are underway to complete the project and publish long-term results. Based on the
data so far, it appears that students enrolled in higher education institutions such as the
Turkish Police Academy can and do benefit from participating in the activities of a
CDGP.

GIRiS

Yiiz yilli askin bir gegmisi olan Okul Psikolojik Danisma ve Rehberlik (PDR)
hizmetlerinin, geleneksel rehberlik modeli ve gelisimsel rehberlik modeli olmak iizere iki
ana modeli vardir. Okul PDR hizmetleri 20. yiizyilin baslarinda, Amerika Birlesik
Devletleri'nde (ABD) Sanayi Caginin talep ettigi vasifli iggiiclinii desteklemek i¢in ortaya
¢ikmig bir hizmet alanidir. ABD’de, 1910-1960 yillar1 arasinda geleneksel rehberlik
modeline gore liselerde yiiriitiilen okul PDR hizmetlerinin temel amaci, 6grencilerin
meslek se¢imine yardimci olmaktir. Bu model 1920 ve 1930 yillar1 arasindaki psikolojik
Oleme araglarinin popiilerligi, toplumsal sorunlar, bosanma oranlarinin yiiksekligi ile
1930, 1940 ve 1950'li yillarda lise ogrencilerinde problemli davraniglarin artmasi vb.
olaylardan onemli oranda etkilenmis; meslek se¢imine yardimdan ziyade problemli
ogrencilerin sagaltimi odakli ¢alismaya baslamistir (Baker, 2002; Esbroeck, 2008;
Gysbers, 1997a, 1997b; Myrick, 2003; Saviskas, 2008; Wittmer, 1993).

1960'l1 yillarin baslarinda, ABD'de PDR servislerinin grencilerin ihtiyaglarini
yeterince karsilayamadigr anlasildigr icin, gelisimsel rehberlik modeline ihtiyag
duyulmustur. 1960 yillarda gelistirilmeye baslanilan bu model, giiniimiizde ABD'de
okullarda yaygin olarak kullanilmaktadir. Gelisimsel rehberlik okuldaki tiim 6grencilerin
gelisimini desteklemeye, onlara cesitli yasam becerileri (kendini tanima, etkili iletisim,
karar verme-problem ¢ozme, kariyer planlama vb) kazandirarak psikolojik sagligini
giiclendirmeye ve olasi problemleri onlemeye odakli bir modeldir (Gysbers, 1997a,
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1997b; Gysbers ve Henderson, 2012; Gysbers, Lapan ve Jones, 2000; Sink ve
MacDonald, 1998; Wittmer, 1993).

Tiirkiye’de okul PDR hizmetlerinin 65 yillik bir geg¢misi vardir. Gelisimsel
rehberlik modelinden {ilkemizde 1990’11 yillarda s6z edilmeye baslarken (Erkan, 1995);
2000’11 yillarda okullarda ilk pilot uygulanmalar yapilmistir (Nazli, 2006). Milli Egitim
Bakanligi'nin  2005-2006 o6gretim yilinda ilkogretim diizeyinde gergeklestirdigi
yapilandirma ile gelisimsel rehberlik modeli uygulamalar1 yayginlagsmaya baslamistir
(Dogan, 2001; Erkan, 2001; Korkut, 2004; Kiilahoglu, 2001; Nazli, 2014; Yesilyaprak,
2012, 2013).

Kapsamli Gelisimsel Rehberlik Programi Nedir?

Gelisimsel rehberlik modeli “program” odakli uygulama yapar. Egitim
kurumlarinda bu program, Kapsamli Gelisimsel Rehberlik ve Psikolojik Danigma
Programlar1 kisaca KGRP olarak adlandirilir. KGRP’nin {i¢ ana 6gesi (igerik, orgiitsel
yapt ve kaynak¢a) ve bes asamali program tasarlama siireci (planlama, tasarlama,
uygulama, degerlendirme ve gelistirme) vardir (Gysbers ve Henderson, 2012).

Gelisimsel rehberlik modelinin uluslararasi lideri olarak kabul edilen Norman
Gysbers’e gore, KGRP'nin ii¢ ana 6gesi vardir. Bunlar: Igerik, érgiitsel yap1 ve kaynaklar
olarak adlandirilir (Gysbers, 1997, 2004; Gysbers ve Henderson, 2012):

o Jcerik Ogesi, KGRP ile ogrencilere hangi bilgi, beceri ve tutumlarin
kazandirilacagim gosterir. Ogrencilere kazandirilacak yeterlikler belirlenirken
ilkenin egitim felsefesi ve politikasi, gelisimsel rehberlik modelinin felsefesi ve
genel amaci, egitim kurumunun vizyonu ve misyonu, oOgrencilerin gelisim
doneminin 6zellikleri ve gelisim gorevleri dikkate alinir.

e Programin orgiitsel yap: olarak adlandirilan ikinci 6gesi, PDR c¢aligmalarinin
okulda nasil yapilandirilacagini, hangi etkinliklere yer verilecegini ve bunlara ne
kadar siire ayrilacagini gosterir. Orgiitsel yap1 {i¢ alt 6geden olusur. Bunlar:
KGRP’nin yapisini agiklayan yapisal kategori, rehberlik programinda yer alan
miidahaleleri igeren program kategorisi ve rehberlik programinda yer alan
aktivitelere ne kadar siire ayrilacagini gosteren zaman dagilimindan olusur.

e Programin iigiincii 6gesi kaynaklar ise, PDR ¢alismalarimin yiiriitiilmesinde gerekli
olan politik, maddi ve insan kaynaklari olarak {ige ayrilir.

Amerika Okul Danismanlari Dernegi (ASCA) ve Gysberian K-12 Kapsamli
Gelisimsel Rehberlik modelinde, KGRP bes asamada (planlama, tasarlama, uygulama,
degerlendirme ve gelistirme) hayata gecirilir (Gysbers ve Henderson, 2012). Bu isleme
'rehberlik programi tasarimi siireci' denilmektedir. Rehberlik program tasarimi, PDR
etkinliklerinin birbirleriyle iligkililik esasina gore belirli kiimeler haline getirilmesi, bu
kiimelerin birbirlerine bagli asamalara doniistiiriilmesi ve bu sekilde birbirleriyle
baglantili birimlerden olusan bir biitiin olusturma siirecidir. Asamalardan biri bittiginde
diger asama baglar. Bir asamanin ¢iktisi, diger asama i¢in girdidir. Biitiin asamalarin
sonunda rehberlik program tasarisi slireci tamamlanir. Her asamanin digeri ile iliskisi
vardir. Ayrica, her asamanin kendi i¢cinde degerlendirme siireci vardir. Gerekli goriiliirse
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bir onceki asamaya doniilerek diizeltme islemi yapilabilir (Gysbers ve Henderson, 2012;
Nazli, 2014).

YONTEM

Polis Akademisi biinyesinde yer alan PDR Danisma Biiro Amirliklerinin,
geleneksel rehberlik modelinden gelisimsel rehberlik modeline gore yapilanmasi igin
proje baslatilmistir. AR-GE temelli projenin temel amaci, hizmet 6ncesi siiregte polis
amir ve memur adaylarmin gelisimlerini desteklemek i¢in Kapsamli Gelisimsel Rehberlik
Programi (KGRP) planlamak, tasarlamak, uygulamak, degerlendirmek ve gelistirmektir.
Yeniden yapilandirma ¢aligmalart 15 Eylil 2011 tarihinde, Tirkiye Bilimsel ve
Teknolojik Arastirma Kurumu (TUBITAK) destekli bir proje ile baslatilmistir. Projede
ilk iki y1l Giivenlik Bilimleri Fakiiltesi’nde ¢aligma yapilmis; liclincii yil ise Yozgat Polis
Meslek Yiiksekokulu'nu projeye dahil edilmistir.

Calisma Kurumu

Polis Akademisi, Emniyet Tegskilatinin memur, amir ve ydnetici ihtiyacini
karsilamak i¢in 1937 yilinda kurulmus bir yiliksek 6gretim kurumudur. Polis Akademisi
bilinyesinde bir Giivenlik Bilimleri Fakiiltesi, 26 Polis Meslek Yiiksek Okulu (PMYO),
yiiksek lisans ve doktora programlari olan Giivenlik Bilimleri Enstitiisii ve Arastirma
Merkezleri Bagkanlig1 faaliyetlerini siirdiirmektedir.

Projede iki yil KGRP tasarimi oOncelikle Giivenlik Bilimleri Fakiiltesinde
baslatilmis; iiglincti y1l Yozgat Polis Meslek Yiiksekokulu ¢alisma kapsamina alinmistir.
Giivenlik Bilimleri Fakiiltesi dort yillik lisans egitimi veren, yatili bir egitim kurumudur.
Ogrencilerin dgrenim masraflar1 devlet tarafindan karsilanilmaktadir. Fakiiltede 1858
ogrenci 6grenim gormekte; 0grencilerin 52’°s1 kadin, 1516°s1 erkek olup; yas ortalamasi
21°dir. Yozgat Polis Meslek Yiiksekokulu'nda 500 ogrenci O0grenim gormekte ve
ortalama yas 19'dur. Giivenlik Bilimleri Fakiiltesi mezunlar1 polis amiri, Yozgat Polis
Meslek Yiiksekokulu (PMYO) mezunlar1 polis memuru olarak goreve baslamaktadir.

Tiirk Polis Akademisi'nde PDR hizmetlerine 6zel bir 6nem verilmektedir. Her iki
kurumda PDR Biiro Amirligi yer almakta; bu biiroda Giivenlik Bilimleri Fakiiltesinde ii¢
psikolojik danisman ile bir psikolog, Yozgat PMYO'nda bir psikolog gorev yapmaktadir.
Proje ¢alismasindan 6nce PDR Biiro Amirliginin gorevleri sunlardir:

e PDR Biiro Amirligi biiroya bagvuran ya da sevk edilen &grenciye bireysel
psikolojik danigma veya grupla psikolojik danigsma faaliyetlerinde bulunur.

e Oprenciye tarama amacl ya da gerektiginde test, envanter ve anket uygular ve
sonuglarint degerlendirir, kayitlarini tutar.

e Biiroya yonlendirilen 6grencinin sorun alanlari sorumluluk sinirimi astig1 takdirde,
hekime sevkte bulunur ve hekimle koordineli faaliyetlerini yiirtitiir.

e Her yil Temmuz ve Ocak aylarinin ilk haftasinda biiroda yapilan yillik faaliyet ve
sonug raporlarini Personel Daire Bagkanligina gonderir.
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PROGRAM TASARIM SURECI

PDR Biiro Amirlikleri'nin geleneksel rehberlik modelinden gelisimsel rehberlik
modeline gecis i¢in baglatilan yeniden yapilanma projesinde, Polis Akademisi'nin
vizyonu ve misyonu ile ASCA ve Gysberian K-12 Kapsamli Gelisimsel Rehberlik modeli
temel alinmistir. Norman Gysbers'in siipervizyonu ile 13.-16. siniflar diizeyine uyarlan
model, bes asamada (planlama, tasarlama, uygulama, degerlendirme ve gelistirme)
yapilandirilmistir. Bu asamalarda yapilan ¢alismalar 6zetle sunlardir:

I.Asama-Planlama: Bu asamada Polis Akademisi’nin vizyon ve misyonu ile
ogrencilerinin ihtiyaclar1 dikkate alinarak, gelisimsel rehberlik modelinin yapist ile
iligkilendirilmistir. KGRP'nin nihai amaci 6grencilerin yasam kariyeri gelisimlerini
desteklemektir (Gysbers ve Henderson, 2012). Bu temel amag¢ dogrultusunda, Polis
Akademisi KGRP'nin yapis1 ve aktiviteleri ile polis amir ve memur adaylarinin dgrenci,
amir-memur, anne-baba, kari-koca, arkadas gibi ¢esitli yasam rollerine; ise baslama,
kariyer yonelimleri, evlenme, ¢ocuk sahibi olma, bosanma ve emeklilik gibi ¢esitli yasam
olaylarina; ev, okul, polis merkezi ve sosyal yasam gibi yasam mekanlarina
hazirlanmalar1 hedeflenmistir.

Ogrencilerin ihtiyaglarini belirlemek igin literatiir tarannus, akademi yetkilileri ve
PDR Biiro Amirligi personeli ile goriisiilmiis, akademide farkli sinif seviyelerindeki 344
ogrenciye ihtiyag analizi anketi uygulanmustir. Thtiyac analizi verilerine gore dgrenciler
PDR Biiro Amirligi'nin kendileri ile daha fazla ilgilenmelerini ve ¢esitli yagsam becerileri
(%92 kariyer uyumu, %381 etkili 6grenme, %78 kariyer yonetimi, %76 etkili iletisim,
%76 karar verme ve problem ¢dzme, %67 insan iligkileri, %63 aile ve evlilik yasamui,
%62 kendini tanima ve %57 es se¢imi) kazandirmalarini talep etmislerdir. Bu asamada
genel olarak sunlar yapilmistir:

e Polis Akademisi’nin vizyon ve misyonunun incelenmesi

e QGelisimsel rehberlik modelinin felsefesi, ilkeleri, amac1 ve miidahaleleri ile Polis
Akademisi’nin vizyon ve misyonunun iligkilendirilmesi

e Polis Akademisi 6grencilerinin ihtiyaclarinin belirlenmesi

e Polis Akademisi yetkililerine brifing verilmesi

2. Asama-Tasarlama: Birinci agamadan elde edilen verilere dayanarak, KGRP'nin genel
taslagi hazirlanmistir. Bu agamada ihtiyag¢ analizi verileri dikkate alinarak KGRP'nin iig¢
ogesi (igerik, orgiitsel yap1 ve kaynaklar) belirlenmis; alt1 ana miidahale programi (okul
kapsamli etkinlikler, psikoegitim, sinif rehberligi, konsiiltasyon, koordinasyon ve akran
yardimciligi) hazirlanmis ve pilot uygulamalar ile programlar test edilmistir. Programin
aciklamasi ve ilkeleri (Bkn. Kutu-1) belirlenerek; akademi personeli ile paylasilmis,
goriis ve Onerileri alinmistir.  Akademi PDR Hizmetleri Yiirlitme Komisyonu
olusturulmus; programlari uygulayacak olan akademi rehberlik personeli egitilerek
yetkinlik diizeyleri artirilmistir. PDR Biiro Amirligi’nin kullanacagi materyal (6n-son
testler, degerlendirme anketleri, kullanilacak kayit formlart vb.) hazirlanmis ve yapilacak
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calismalar hakkinda kurumdaki ilgili kisileri bilgilendirmek i¢in web sayfasi, duyuru

panolar1 vb. diizenlenmistir. Bu agsamada genel olarak sunlar yapilmstir:
e KGRP’nin {i¢ ana 6gesinin belirlenmesi
Psikoegitim programlarinin hazirlanmasi
Simif rehberligi programinin hazirlanmasi
Akran yardimcilig1 programlarinin hazirlanmasi
Koordinasyon ekibinin belirlenmesi ve ¢alisma takviminin hazirlanmasi
Kullanilacak 6lgeklerin ¢cogaltilmasi ve degerlendirme anketlerinin hazirlanmasi
Akran yardimcilarinin belirlenmesi
KGRP hakkinda Akademi amirlerine brifing verilmesi
Uygulama ve degerlendirme planinin hazirlanmast

Kutu-1: Polis Akademisi KGRP'nin Nihai Amaci, A¢iklamast ve Tikeleri

Polis Akademisi Kapsaml Gelisimsel Rehberlik ve Psikolojik Danisma Programi

Aciklama

Polis Akademisi yliriitiilmekte olan Kapsamli Gelisimsel Rehberlik ve
Psikolojik Danigma Programi (KGRP), 6grencilerimizin ihtiyaglarina ve gelisim
ozelliklerine gore tasarlanmistir. KGRP, 6grencilerimize kisisel — sosyal, egitsel ve
kariyer gelisim alanlarinda gesitli yasam becerileri kazandirmay1 amaglar. KGRP dort
program 0gesi ile hizmet verecek sekilde tasarlanmistir. Bunlar: Rehberlik miifredat,
bireysel planlama, miidahale servisleri ve sistem destegi. Gelisimsel ve oOnleyici
ozelligi olan KGRP’miz, psikolojik danismanlarimiz ve akademide rehberlikle ilgili
diger personel tarafindan genis katilimla yiirtitiiliir.
KGRP’mizin nihai amaci oOgrencilerimizin  yasam  kariyeri  gelisimlerini
desteklemektir. KGRP ile biitiin 6grencilerimizin yasamlarindaki c¢esitli rollerine,
yasam olaylarina ve yasam alanlarina hazirlanmasi hedeflenmektedir. Diger bir ifade
ile KGRP’mizin genel amaci insana, topluma ve Diinya’ya duyarli, 21.yy Bilgi
Cagi’nda mesleginin yeni paradigmalarin1 kavramisg, hiimanist ve varolugsal yasam
felsefesini benimsemis; kendi potansiyellerini taniyan, &zsaygisi gelismis, sosyal
becerileri giiclii, psikolojik 1iyilik halini giiclendirme yollarmi bilen emniyet
amirlerinin yetistirilmesine destek olmaktir.
KGRP ile Polis Akademisi 6grencileri;
Kendilerini daha iyi taniyacak,
Ozgiivenleri artacak,
Arkadaslari, amirleri ve toplumla etkili iletisim kurabilecek,
Karar verme-problem ¢6zme becerileri gelisecek,
Kendilerine yagsam felsefesi olusturabilecek,
Stresle bas etme yollarini 6grenecek,
Yasam kariyeri yonetim becerileri gelisecek,
Akademik basarilarini artirma yollarini kazanacak,
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e Kendisine, ailesine, meslegine, ililkesine ve Diinya’ya karsi sorumluluklarinin

bilincinde olacak sekilde yetistirilirler.
Gerekce

21. yizyil Bilgi Toplumu, toplumsal yapimizi ve tim kurumlari
etkilemektedir. Bilgi toplumunda Onemli olan °‘bilgi’ olup, en Onemli kaynak
‘insan’dir. Bu ¢agda bilgiyi farkli, yaratici tarzda sunabilen, hizli bir sekilde kendisini
yenileyebilen, bilisim teknolojilerine ayak uydurabilen bireylere talebi artirmistir.
Bilgi toplumunda K-16 diizeyde egitim kurumlari, 6grencilere iki alanda beceri
kazandirmaya calismaktadir. Bunlar 6gretim programlari ile “akademik beceriler” ve
gelisimsel odakli Psikolojik Danmisma ve Rehberlik (PDR) hizmetleri ile “yasam
becerileri”dir. Gelisimsel anlayiga sahip PDR hizmetleri 6grencilere kendini tanima
ve kabul etme, etkili iletisim becerileri, karar verme-problem ¢dzme becerileri, yasam
felsefesi gelistirme, kariyer yonetim becerileri, 0z-diizenleme ve 0Oz-yeterlik
becerileri, stresle bas etme ve 6fke kontrolii, sorumluluk bilinci vb. kazandirmaya
odaklanmustir. Bilgi Caginda 6grencilerin bir biitiin olarak akademik, kisisel-sosyal ve
kariyer gelisimleri yalnizca dgretim etkinlikleri ile gergeklestirilemez. Bunu, 6gretim
programlar1 ve KGRP’nin birlikte uygulandigi bir egitim programu ile basarabiliriz.

Tlkeler

e KGRP’miz tiim 6grencilerimize hizmet sunar.

e KGRP’miz o6grencilerimizin gelisim donemlerine ve ihtiyaclarina gore
diizenlenmistir.

e KGRP’miz 6grencilerin gelisim diizeylerine uygun yeterliklere ve olciilebilir
kazanimlara gore tasarlanmistir.

o KGRP’miz 6grencilere kisisel-sosyal gelisim, egitsel gelisim, kariyer gelisimi
alanlarinda yeterlikler kazandirmay1 amaglar.

e KGRP’muz gelisimsel oldugu kadar onleyici ve tedavi edici hizmet sunar.

e KGRP’miz Polis Akademisi’nin yapist ve misyonu dikkate alinarak
tasarlanmustir.

¢ KGRP’mizin yiiriitiilmesinde asil sorumluluk bu alanda egitim almis psikolojik
danismanlara aittir.

e KGRP’mizin yiriitilmesinde Polis Akademisi PDR personeli destekler ve
yardimci olur.

e KGRP’muz sistematik olarak planlama, tasarlama, uygulama, degerlendirme ve
gelistirme asamalari ile siirekli giiclendirilir.

e KGRP’miz akademimizin egitim misyonunun biitiinleyici bir parcasidir.

e KGRP’muz ii¢ ana 6gesi ile (igerik, orglitsel yap1 ve kaynaklar) bagimsiz bir
programdir.

3.Asama-Uygulama: Bu asamada, altt ana miidahale (okul kapsamli etkinlikler,
psikoegitim programlari, sif rehberligi, akran yardimcilifi, konsiiltasyon ve
koordinasyon) uygulanmistir. Haftada bir saat siif rehberligi programi, goniillii 15
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ogrenciye psikoegitim programlari uygulanmistir. Yasam sohbetleri adi altinda
konferanslar diizenlenmis ve uzman konusmacilar akademiye davet edilmistir. Ug yil
stirecinde etkili liderlik, kendini gergeklestirme, etkili iletisim, empati, aile ve evlilik,
stres yonetimi, kisiler arasi iliskiler, kisilerarasi iligkilerde problem ¢6zme konularinda
sekiz yasam sohbetleri konferansi gerceklestirilmistir. ilk yil goniillii 6grenciler, sonraki
yil simif bagkanlar1 akran yardimcilar1 olarak belirlenmis, egitim verilmis ve ¢alismalari
stipervize edilmistir. Bu asamada hazirlanan programlarin diizenli yliriimesi, eksiklik ve
aksakliklarin tespit edilip onlem alinmast i¢in uygulama plani hazirlanmistir. Akademi
PDR Hizmetleri Yiiriitme Komisyonu iiyeleri koordinasyon gorevini yiiriiterek, program
yonetiminde rol almiglardir. Bu asamada genel olarak sunlar yapilmistir:

e Psikoegitim programlarinin uygulanmasi

e Sinif rehberligi programinin uygulanmasi

e Okul kapsamli etkinlikler kapsaminda yasam sohbetleri konferanslarinin

diizenlenmesi
e Akran yardimcilarinin egitimi ve uygulamalarin koordine edilmesi
e KGRP'nin koordine edilmesi

U¢ yillik proje siirecinde KGRP miidahalelerinden Giivenlik Bilimleri
Fakiiltesinde 6grenim goren 450 6grenci simif rehberligi programina; 124 ogrenci
psikoegitim programlarina; 118 6grenci akran yardimciligi programina ve yasam sohbeti
konferanslara tiim 6grenciler katilmislardir. Yozgat Polis Meslek Yiiksek Okulunda
500 6grenci smif rehberligi programina; 30 6grenci psikoegitim programina; 27 dgrenci
akran yardimcili§i programina ve yasam sohbeti konferanslarina tiim &grenciler
katilmislardir.

4.Asama-Degerlendirme: Bu asamada KGRP aktiviteleri ve  hizmetleri
degerlendirilmistir. Elde edilen verilerin analizi yapilarak, revize edilmesi gereken
programlar belirlenmistir. Bu agsamada genel olarak sunlar yapilmastir:

o On-son testlerin uygulanmasi
o Y1l sonu degerlendirme anketlerinin uygulanmasi
o PDR Biiro Amirliginin yilsonu raporunun hazirlanmast

Bu calisgmada (makalede) degerlendirme verilerinin tamami okuyucu ile
paylasilmamis; yalmizca oOgrencilere uygulanan yil sonu degerlendirme anketleri ve
KGRP'yi uygulayan psikolojik danismanlarin ve psikologlarin goriisleri aktarilmistir.
Yilsonu degerlendirme anketlerinden elde edilen nicel verilerin frekans ve yiizdelikleri;
personelle yapilan gorlismede elde edilen nitel verilerin betimsel icerik analizleri
yapilmistir.

2012-13 egitim ogretim yili sonunda, Giivenlik Bilimleri Fakiiltesi'nde goniillii
265 ogrenciye anket uygulanmistir. 265 6grenciden elde edilen verilere gore, 6grencilerin
%92.7's1 proje caligmalarini simdi ve gelecek yasamlari i¢in yararli olarak algiladiklari;
%81'1 gelisimsel odakli PDR Biiro Amirligi'nin okulun atmosferine olumlu katki
sagladigimi diistindiikleri; %90.2's1 psikoegitim programlarini simdi ve gelecek yasamlari
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icin yararl olarak algiladiklar1 belirlenmistir. Benzer sekilde 6grencilerin %85,7's1 yasam
sohbetlerini, %67,7'si sinif rehberligi programini ve %65,7'si akran yardimciligini yararh
olarak degerlendirdikleri belirlenmistir.

2013-14 ogretim yili sonunda Yozgat PMYO'da tasarlanan KGRP'nin orta vadeli
degerlendirmesi i¢in 212 goniillii 6grenciye yilsonu degerlendirme anketi uygulanmistir.
Ogrencilerin %86.3'i smif rehberligi programini, %83.9'u psikoegitim programlarini,
%83'li yasam sohbeti konferanslarini, %68'i sinif bagkanlarina verilen akran yardimciligi
programini yararli bulduklarini belirtmislerdir. Ogrencilere gelecek dgretim yilinda hangi
programlara devam edilip edilmemesini istedikleri sorulmus; 6grencilerin %100'i sinif
rehberligi programini, %73.1'1 psikoegitim programlarini, %73.1'1 akran yardimciligi
programlarini, %64.2'si yasam sohbeti konferanslarini devam edilmesini istedikleri
belirlenmistir. Ayrica 6grencilerin  %81.6'st KGRP'nin kendilerine simdi ve gelecek
yasamlarina katki saglayacagini; Ogrencilerin %75'1 proje c¢aligmalar1 ile PDR Biiro
Amirligi'nin ¢aligmalarinin  okulun atmosferine katki sagladigimi  disiindiikleri
belirlenmistir. Elde edilen degerlendirme verileri, gelisimsel rehberlik modeli temelli
PDR Biiro Amirliginin faaliyetlerinin benimsendigini ve KGRP'nin 6grencilerin simdi ve
gelecek yasamlarina katki sagladigini géstermektedir.

PDR Biiro Amirligi personeli ile yapilan goriisme verileri li¢ tema altinda (proje
oncesi ve sonrasi faaliyetler, 6grenci ve personel ile etkilesim, geleneksel ve gelisimsel
modeli kiyaslama) toplanilmistir (Miles ve Huberman, 1994). Birinci temadaki (proje
Oncesi ve sonrasi faaliyetler) nitel veriler incelendiginde; gelisimsel odakli PDR Biiro
Amirligi'nin caligmalarinda miidahale sayisinin artmasinin yogunluga neden oldugu, daha
fazla 6grenci ile etkilesim kurduklari, odalarinda oturup problemli 6grenci beklemek
yerine Onleyici-gelistirici programlar ile hizmet sunmak i¢in odalarindan ¢iktiklari ve
daha goriiniir hale geldigi anlagilmaktadir. Gelisimsel rehberlik modeli ile birlikte kriz
yaklagimi yerine Onleyici yaklasima gecildigi; KGRP i¢in daha ¢ok arastirma yaptiklar
ve kendilerini mesleki anlamda gelistirmek durumunda kaldiklar1 belirlenmistir.

Ikinci temadaki (&grenci ve diger personelle etkilesim) nitel veriler
incelendiginde; PDR personelinin dgrenciler ile etkilesimlerinin arttigi, onlardan olumlu
geribildirimler aldiklar1 ve Onyargilarin azalmaya basladigi anlagilmaktadir. Psikolojik
danigmanlar ve psikologlar, haftalik calisma saatlerinin ¢ogunu programlari (sinif
rehberligi, psikoegitim, akran egitimi vb.) uygulama ve revize etme ile gecirdiklerini
belirtmislerdir. Onleyici-gelisimsel miidahalelere daha fazla zaman ayirmalaridan dolay:
sadece Ogrenciler ile degil fakiilte personeline de olumlu izlenim verdigi ve ozellikle
yoneticilerden daha fazla destek almaya bagladiklari tespit edilmistir.

Uciincii temadaki (geleneksel ve gelisimsel modeli kiyaslama) nitel veriler
incelendiginde; gelisimsel rehberlik modeli ile PDR Biiro Amirliginin uzman odakli degil
ekip odakli ¢alisildigi, daha fazla Ggrenciye goriiniir miidahaleler ile Onleyici tarzda
calisildigi; daha seffaf ve kanit temelli ¢alisildigi; program miidahalelerini gelistirmek
icin arastirma ve gelistirme faaliyetlerine daha fazla zaman ayrildigt ve bunun PDR
hizmetlerinin imajina olumlu yonde yansidig belirlenmistir.
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5. Asama-Gelistirme: Degerlendirme asamasinda elde edilen verilere dayanarak, alt1 ana
program gézden gecirilmistir. Bu agamada genel olarak sunlar yapilmastir:

e Degerlendirme verilerinin incelenmesi

e Tiim programlarin revizyonu

TARTISMA ve SONUC

Yapilan literatiir taramasinda, yliksekogretim diizeyinde KGRP uygulamasi ve
etkiligini degerlendiren arastirmalarin olmadigi; ancak ilkégretim ve ortadgretim
diizeyinde programun etkiligi ile ilgili pek ¢ok arastirmanin oldugu belirlenmistir.
Ornegin Lapan, Gysbers ve Sun (1997), Missouri'de 236 lisede KGRP'nin dgrencilerin
akademik basarilarmi artirdigi, gelecek yasama daha iyi hazirlandiklarini ve okulun
atmosferinin olumlu olarak etkilendigini belirlemislerdir. Yine Missouri'de 184 orta
okulda KGRP'nin 0&grencilerin akademik basarisini artirdigi, okula olumlu tutum
gelistirdikleri, kendilerini giivende hissettikleri ve Ogretmenleri ile pozitif iliski
kurmalarin1 destekledigi belirlenmistir (Lapan, Gysbers ve Petroski, 2001). Benzer bir
calisma Missouri'de, KGRP'nin 6grencilerin akademik bagarisini artirdigi, okula katilim
orani artig1 ve istenmeyen davranislarin azaldigi belirlenmistir (Lapan, Gysbers ve
Kayson, 2007). Utah'ta yapilan ¢aligmada, KGRP'nin uygulandig1 1997 ile 2007 yillar1
arasinda Ogrencilerin akademik basarilarinin arttig1 belirlenmistir (Nelson, Fox, Haslan,
ve Gardner, 2007).

Tiirkiye'de KGRP uygulamalarinin etkiligini degerlendiren arastirmalar siirhidir.
2000-2002 yillar1 arasinda Balikesir ilinde dort ilkdgretim okulunda yapilan ilk pilot
gelisimsel rehberlik uygulamasinda, KGRP’nin 6grencilerin gelisimine yararli olarak
degerlendirildigi belirlenmistir (Nazli, 2002, 2003, 2006). Izmir’in Bayrakli ilgesinde bir
ilkokul ve ortaokulda baglatilan gelisimsel rehberlik modelinin uygulamalarinin
degerlendirme verileri, ASCA Ulusal Modelin iilkemiz i¢in uygulanabilir bir model
oldugunu gostermektedir (Ozyiirek, Sanal, Celikkiran, Dincel ve Golciik, 2013).

Su ana kadar elde edilen degerlendirme verileri, KGRP uygulamalarinin Polis
Akademisi'nin atmosferine olumlu katki yaptigin1 gostermektedir. Ayrica KGRP
uygulamalar1 6grencilerin yasam kariyeri gelisimlerinin simdi ve gelecekteki yasam
rollerine, olaylarina ve mekanlarina hazirladig: belirlenmistir. Kisaca, bu projede Tiirk
Polis Akademisi Rehberlik ve Psikolojik Danisma Biiro Amirligi'nin hizmeti, geleneksel
rehberlik modelinden, ASCA ve Gysberian K-12 Kapsamli Gelisimsel Rehberlik
modeline gore yeniden yapilandirilmistir. Ug yillik tasarim siireci sonunda, elde edilen
ciktilar bu makalede oOzetle paylasilmistir. Ancak, proje sonuglarinin uzun vadeli
degerlendirilmesine ihtiya¢c duyulmaktadir. Polis Akademisi gibi diger yiliksek egitim
kurumlarinda, KGRP aktiviteleri ile Ogrencilerin gelisimleri desteklenilmesi yararl
olacaktir.
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