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Abstract

Keywords

This study aimed to determine the organizational identification and
organizational forgiveness perception levels of teachers and the relationship
between their organizational identification and organizational forgiveness
perceptions. Besides, it was also examined whether organizational identification
and organizational forgiveness perceptions of teachers differed according to
demographic variables (gender, seniority, seniority at the same school, and
school type). The research was designed in the survey model. The population of
the research was composed of the teachers working in the state primary,
secondary, and high schools in Efeler District of Aydin Province in the 2021-
2022 academic year. The sample of the research was composed of 398 teachers
determined by using simple random sampling technique. In the research, a
survey form involving “Personal Information Form”, <“Organizational
Identification Scale”, and “Organizational Forgiveness Scale” was used as the
data collection tool. Data analysis was performed with descriptive statistics,
appropriate difference tests, and correlation analyses. According to the results of
the research, it was found that the organizational identification levels of teachers
were relatively high, and their organizational forgiveness levels were at moderate
level. While the organizational identification perception levels of teachers
differed significantly according to seniority and gender, they did not differ
according to school type and seniority at the same school. Furthermore, it was
revealed that the organizational forgiveness levels of teachers did not differ
significantly according to demographic variables in overall scale and in all the
sub-dimensions. It was also determined that there was a positive “weak”
relationship between the organizational identification and organizational
forgiveness perceptions of teachers.
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Introduction

Increasing the product quality and improving the service have been highlighted in the
production sector growing with the impact of technological developments. Institutions in the private
sector, which are in intense competition, attach great importance to human resources in order to
increase the quality of service and products. It is deemed important for the development and
sustainability of institutions to include and retain well-equipped individuals who will contribute to the
development of the organization. To be able to survive in competitive conditions and to make new
leaps, it is thought that the most important resource is human resource (Ogiit, Akgemci & Demirsel,
2004: 278-279). Since the competition in public institutions is much below the level in the private
sector, the importance of human resources is less emphasized. Developing human resources in public
institutions and motivating in accordance with the objectives will not only ensure efficiency in the
services provided by the institutions but also make the employees feel happy as they contribute to
social benefit.

It is necessary to benefit from the studies in psychology science for the development and
motivation of human resources. Psychological capital, upon which organizational behavior and
psychology approaches put emphasis, focuses on practices and approaches to be made so that
employees can perform more effectively (Erkmen & Esen, 2012). An important psychological factor
affecting the performance of the employees is the sense of identification that the individual feels
towards the organization and the workplace. Employees with a high sense of identification will have a
high desire to stay in the organization and support the organization in line with its goals (Iscan, 2006:
161). It can be said that employees with a high level of organizational identification will adopt the
goals of the organization as if they were their own. Employees with a high level of organizational
identification are also defined as identical employees in the literature. ldentical employees, with the
strong psychological bonds they have established with the organization, prefer to hold together with
their organizations by keeping their priorities in the background even in the crisis or extraordinary
situations of the organization (Ciice, Giiney & Tayfur, 2013).

The assumptions of social identity theory form the basis of the explanations about
identification. According to Tajfel (1978), social identity theory, which is the basis of identification, is
deemed valuable in terms of explaining the reasons why individuals define themselves together with
their group. Defining themselves with the values of a group enables the individuals to gain a position
in the social circle (Ravasi & van Rekom, 2003). Individuals who identify themselves with their
organizations see the goals of the organization as if they were their own and try to solve problems
from an organizational perspective. These individuals spend much more effort and offer more ideas for
the development of the organization (Liu, Loi & Lam, 2011). Identical employees strive to maintain
their relations with the organization at a high level (Brown, 1969).

People shape their relationship with the organizations they are members of with their
perceptions of benefit and harm. The perceptions of benefit and harm affect the social change of
organizations with the attitudes of people changing over time and as they get to know the organization
(Gouldner, 1960). People’s need for social change is one of the foundations of organizational
identification (De Cremer & van Knippenberg, 2003). The concept of organizational identification,
which is thought to have emerged as a result of people’s need for social change, is the subject of
different disciplines. Research on the issues of organizational behavior, psychology, and
communication regard organizational identification as a concept that emphasizes the intertwinement of
the self-conception of the individual with the characteristics of the organization in which the
individual is a member (Madlock, 2008).

Organizational identification involves such main factors as organizational attractiveness, being
loyal to the goals of the organization, the consistency of the goals of the individual with those of the
organization, and making the individual’s self a reference. We can talk about identification when
individual’s own self and organizational identity are similar (Brown, 1969). People tend to feel
belonged to a group by nature. Organizational identification provides an important perspective to
organizational behavior as it focuses on the individual’s sense of unity and belonging with the
organization (Mael & Ashforth, 1992: 104).
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Organizational identification strengthens organizational citizenship and positive in-group
behaviors (Riketta, 2005). In the development of positive behaviors within the group or between
groups, the power of the leader in terms of being a role model and influencing others becomes
prominent. The values adopted by the leader and the influence power of the leader determine the
extent of organizational identification regarding individuals® self-identification with the values of the
group and providing a perceptual integrity with the group (Trepte & Loy, 2017).

Another factor affecting the dimensions of identification is the time spent within the
organization. New members of the organization emphasize the problems more in internal relations,
meetings, and sessions in the organization. It can be seen that the organizational identification levels
of these people, who have just experienced the characteristics of the institution and internal
communication networks, are low (Shi & Wang, 2014). This can be deemed natural considering the
fact that new members do not completely know the values, communication styles, management
structure, and social relations of the organization. Employees with a high level of organizational
identification make a great effort to create and maintain a harmonious organizational climate by
introducing the characteristics of the organization to the new members of the organization, setting
examples with their behaviors, and supporting them (Lu, 2014).

People with high identification aim to use the gains they obtain from their organizations for
the achievement of organizational goals. This is an indicator of people’s high sense of responsibility
and their desire to promote organizational development (Sluss & Ashford, 2008). Researchers have
concluded that organizational identification is influenced by such factors as the reputation of the
organization, the characteristics of the employees, internal communication environments, and social
media strategies, and that it is directly related to the leader’s communication power, persuasion ability,
and influence on internal communication (Algahtani, 2015; Barge & Schlueter, 1988; Henderson et
al., 2015; Madlock, 2008).

Having unique and distinguishable characteristics of the organization increases the potential
for identification. Defining the organization as respectable increases the self-confidence of the
employees and encourages them to integrate their own goals with those of the organization. The
similarity between the background of the members of the organization and that of the organization, or
the role levels of the members of the organization in its history affect the identification of individuals
(Ashforth & Mael, 1989). The individuals who have the perception that they have been effective in an
important crisis situation or in a transformation process in the history of the organization and that they
have brought the organization out of difficulties think that they are important for the organization.
These people work with the feeling that the sustainability of the organization is in a sense dependent
on the continuity of their own.

Identification is high when people working in the organization integrate and define themselves
with the organization. Since the people with high identification adopt the fundamental values,
common beliefs, and behavior patterns of the organization, they work voluntarily for the goals of the
organization and develop the behavior of protecting the organization against the outside (Ertiirk,
2003). Even when there is no manager within the organization, identical employees strive to work
with their intrinsic motivations without loss of performance and even in a way that they do not make
the absence of the manager be felt (Cirakoglu, 2010). These people have high performance
independent of management influence.

Another important factor that will increase organizational performance is the size of the
relations among employees. In organizational settings where relations among employees are
established in mutual trust, the performance of employees and their potential to create added value will
increase. Due to the fact that organizational forgiveness involves such concepts as forgiveness,
tolerance, sharing and goodwill, it is effective in creating an environment of trust within the
organization (Cameron & Caza, 2002). Forgiveness refers to approaching people who misbehave with
common sense and tolerance instead of anger (Asic1 & Karaca, 2014: 491). Forgiveness has positive
effects on employees in terms of working together within the organization, motivating each other, and
increasing performance (Lagzian, Kafashpor, Mansourian & Farhadinejad, 2013).

Forgiveness has the power to transform the future. Forgiveness leaves positive traces on the
individual with its sensory and cognitive processes (Hansen, Enright, Klatt & Baskin, 2009). It is
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observed that people with chronic pain due to stress with such feelings as hatred and hostility have
experienced reduced pain with the healing aspect of forgiveness (Ransley & Spy, 2004).
Organizational forgiveness affects job satisfaction and efficiency with its emphasis on interpersonal
trust and close relationships (Sener & Cetinkaya, 2015: 32-33). Conflict-ridden and problem-oriented
perspectives that will arise as a result of negative behaviors within the organization can be soothed by
the power of forgiveness. It can be said that forgiveness is the key to solving problems.

The ability of the individual to inculcate the self when faced with destructive actions and be
constructive in response reveals forgiveness (Worthington, 2005). Organizational forgiveness shows
the capacity to abandon resentment, anger, and blame (Cameron & Caza, 2002: 39). Forgiveness
results in a redefinition of the relations between the parties. Negative emotions decrease, and positive
emotions develop in the people who are part of the experience (Scobie & Scobie, 1998: 382). Having
many forgiving individuals in an organization increases the strength of the organization to act together
and its social cohesion, and ensures that teamwork is effective (Kets de Vries, 2013).

Forgiveness is a positive feeling that occurs in the person affected by the behavior towards the
person who caused the harm as a result of realizing the harm by the parties caused by a negative
behavior (Kelley & Waldron, 2006). All religious thoughts and beliefs emphasize the importance of
forgiving in the face of bad events (Mullet, Barros, Veronica, Usai, Neto & Riviére -Shafighi, 2003).
Forgiveness is considered a leadership trait since it involves such human values as gratitude, hope,
love, and humbleness (van Dierendonck & Patterson, 2015).

Forgiveness is regarded as a process of making a decision and taking action in line with this
decision (Mc-Cullough, Pargament & Thoresen, 2001). The severity of the negative behavior that
people are exposed to determines the level of anger they feel. Due to the fact that anger is an
emotional state that harms the individual and keeps them occupied, the individual looks for ways to
cope with this emotion. Forgiveness is also defined as a phase for relieving anger. More complex
definitions also embody the emotional, cognitive, and behavioral aspects of forgiveness (Fahr &
Gelfand, 2012).

Factors such as apologizing, empathy, personality, and the extent of violence affect the level
of forgiveness. When the person causing the negative behavior apologizes, positive feelings may occur
in the individual affected by the behavior (Takuka, 2001). People who can empathize may tend to
forgive by thinking about the possible causes of the negative behavior of the individual (Hill, 2001).
Contrary to empathy, anger and revenge, which are among the individual characteristics, prevent the
occurrence of forgiveness behavior. People with a dominant sense of revenge, and those who are
constantly aggressive and narcissistic have difficulty in forgiving others (Berry, Worthington,
O’Connor, Parrott, & Wade, 2005). There is an adverse relationship between the extent of violence
and forgiveness (Taysi, 2007). People are more tolerant of low-intensity negative behaviors. Besides,
awareness occurs quickly in the people who have caused such kind of behavior, and the behavior of
apologizing usually takes place during the high tension of the event.

Forgiveness can be examined in three groups as internal, relational, and organizational.
Internal forgiveness is the cognitive and emotional processes that the individual experiences internally
as a result of negative behaviors. The introverted processes that the individual experiences in the face
of negative behavior are the focus of internal forgiveness. These processes are related to how the
individual uses their internal coping mechanisms. Relational forgiveness is the formation of the
forgiveness process through dialogue with the institution or people having acted negatively. A person
can exhibit relational forgiveness behavior by accepting the compensation offered by the institution
having exhibited negative behavior or by accepting the apology of the person having exhibited
negative behavior (Bright & Exline, 2012). The fact that people present developing positive emotions
instead of getting angry in unfair and faulty situations as an organizational common value is the basis
of organizational forgiveness (Cameron & Caze, 2002). The concept of forgiveness in organizations
does not appear as a collective forgiveness behavior. Forgiveness in organizations is a general picture
that emerges from individual situations. It is difficult to consider forgiveness as a social or institutional
behavior. Individuals in institutions or society exhibit different levels of forgiveness in the situations
they experience individually. Forgiveness is essentially an indicator of the psychological state of the
person reflected in their inner world (Eaton, Struthers & Santelli, 2006). It is necessary to define
organizational forgiveness through the general evaluation of the reactions that individuals show in the
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face of the events they experience, rather than a collective reaction of all the individuals within the
organization to an event.

If forgiveness is accepted as an organizational value, an organizational culture in which
employees’ sense of forgiveness increases can be created (Schwartz, 1992). In organizations where
organizational forgiveness is intense, compassionate, merciful, and fair behaviors become prominent
(Fehr & Gelfand, 2012). Organizational forgiveness has a significant impact on the decrease of
communication-related problems and the progress of work in accordance with the schedule (Konan &
Nazli, 2018).

The happiness and job satisfaction of employees are important factors in increasing the
efficiency of organizations. The reluctant behaviors of the employees and the decrease in intra-
organizational communication are caused by the accumulation of unsolved interpersonal problems. In
order for the organizational climate not to reach this point, managers should act so that they support
the environment of peace within the organization by reducing intra-organizational conflicts. In the
environment of peace that will be provided, the ability of individuals to put forth their own potential
will be strengthened (Sener & Cetinkaya, 2015). What managers need to do to ensure an environment
of peace within the organization is to lead to the formation of a forgiving organizational culture
(Bayram, 2020). Increasing organizational forgiveness has positive effects on the achievement of
organizational goals and the realization of its mission.

Human resources form the basis of organizations. Psychological factors are extremely
significant for employees to fully use their potential in the workplace. The concepts of organizational
identification and organizational forgiveness also affect and determine these psychological factors
directly. The importance of human and interpersonal relations in educational institutions is more than
in most organizations and institutions. Teachers, students, support staff, parents, and environment can
be shown as human resources forming educational institutions. Increasing the level of organizational
forgiveness in educational institutions which involve intense human relations can enable to create a
climate in which positive emotions are experienced more intensely (as cited in Kahveci, Kotbas &
Avel, 2018; Fehr & Gelfand, 2012). The fact that teachers who direct and implement educational
activities within educational institutions feel identical with their schools is a supportive element in
terms of achieving the goals of the educational institution. Teachers with a high sense of identification
will make more effort for students in educational activities. It is important that the values of teachers
and those of the educational institutions they work with are similar in increasing their own
identification levels. The dimensions of the relationships and partnerships among teachers are effective
in shaping the values of the educational institution. The emotions such as compassion, avoidance of
anger, and harmony, which are thought to be prominent in the development of relations among
teachers, define organizational forgiveness. It can also be said that there is a relationship between the
organizational identification levels and organizational forgiveness levels of teachers in educational
institutions.

Considering the situation identified above, this study aims to determine the relationship
between the organizational identification perceptions and organizational forgiveness perceptions of
teachers. In order to achieve this aim, the answers to the following questions have been sought;

1. How are the organizational identification perception levels of teachers?

2. How are the organizational forgiveness perception levels of teachers?

3. Do the organizational identification and organizational forgiveness perceptions of
teachers differ according to gender, seniority, seniority at the same school, and school
type?

4. Is there a relationship between the organizational identification and organizational
forgiveness perceptions of teachers?

Method

The research was designed in relational survey model to reveal the relationship between two
different perceptions. The views of the teachers who participated in the research were examined
according to their demographic characteristics. The organizational identification and organizational
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forgiveness perceptions of the participants were compared, and it was aimed to describe the
relationship between the two perceptions.

Population and Sample

The population of the research was composed of 3175 teachers working in the state primary,
secondary, and high schools in Efeler District of Aydin province. Simple random sampling method
was used to determine the sample of the study. The sample size was determined as 357 with a
sampling error of .05 (Yazicioglu & Erdogan, 2004: 50). The data of the study were collected from
450 teachers, considering the problems that might be experienced in the return of the questionnaire
forms and the questionnaires that could be filled incompletely or carelessly. 20 of the questionnaires
collected were removed due to incomplete/careless fillings, and out of the data group of 430
questionnaires that could be analyzed, outliers were excluded and thus the analyses were performed
with a data group of 398 questionnaires.

Descriptive statistics (Frequency and Percentage) regarding the demographic information of
the teachers participating in the research are given in Table 1.

Table 1. Frequency and percentage of the teachers participating in the research according to various
demographic variables

Demographic Variables Factors N %
Female 243 61.10
Gender
Male 155 38.90
10 years and below 32 8.05
. Between 11 - 15 years 60 15.15
Seniority
Between 16 - 20 years 75 18.80
21 years and above 231 58.00
5 years and below 193 48.5
L. Between 6 - 10 years 102 25,6
Seniority at the Same School
Between 11 - 15 years 70 17.6
16 years and above 33 8.3
Primary School 154 38.70
School Type Secondary School 144 36.20
High School 100 25.10
Total 398 100

As could be seen in Table 1, 243 (61.1%) of the teachers participating in the research were
female and 155 (38.9%) of them were male. 32 (8%) of the teachers had seniority of 10 years and
below, whereas 60 (15.1%) of them had seniority between 11-15 years, 75 (18.8%) of them had
seniority between 16-20 years, and 231 (58%) had seniority of 21 years and above. Also, 193 (48.5%)
of the teachers had seniority at the same school for 5 years and below, whereas 102 (25.6%) of them
had seniority at the same school between 6-10 years, 70 (17.6%) had seniority at the same school
between 11-15 years, and 33 (8.3%) had seniority at the same school for 16 years and above. 154
(38.7%) of the teachers were working in primary schools, while 144 (36.2%) of them were working in
secondary schools, and 100 (25.10%) of them were working in high schools.

Data Collection Tools

In order to collect the data in the study, a questionnaire form that was composed of 3 sections
as ‘“Personal Information Form”, “Organizational Identification Scale”, and ‘“Organizational
Forgiveness Scale” was used. With "Personal Information Form", it was aimed to identify the
demographic characteristics of the teachers forming the sample; with “Organizational ldentification
Scale”, it was aimed to determine the organizational identification perception levels of teachers; and
with “Organizational Forgiveness Scale”, it was aimed to determine the organizational forgiveness
perception levels of teachers.

The personal information form was created so as to learn the personal information of the
teachers that were included in the sample. In the personal information form, data about the teachers’
gender, seniority, seniority at the same school, and school type were collected. In order to reveal the
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organizational identification perceptions of teachers, “Organizational Identification Scale”, which
involved 6 items and was developed by Mael and Ashforth (1992) and translated into Turkish
language by Tiiziin (2006), was used. In the scale, the expression “the bank where | work” was
changed to “the school where | work” so that it fits with the sample of teachers. Some of the scale
items are; “If someone else criticizes the school | work at, | regard it a personal insult”, and “When
someone praises the school | work at, | regard it a personal compliment”. “Organizational
Identification Scale” is a 5-point Likert type scale (5=Always, 4=0ften, 3=Sometimes, 2=Rarely,
1=Never). The statistical analyses performed by Tiiziin (2006) revealed that the items of the scale were
collected under a single factor, and factor loads were between .58 and .78. The Cronbach’s Alpha
reliability coefficient of the scale was calculated as .78. The Cronbach’s Alpha value of the scale
calculated over the data obtained within the scope of the current research was .68. A Cronbach’s
Alpha value in the range of .60-.80 is defined as reliable, and a value in the range of .80-1.00 is
defined as highly reliable (Tavsancil, 2014).

In order to reveal the organizational forgiveness perceptions of teachers, “Organizational
Forgiveness Scale”, which involved 21 items and 3 sub-dimensions and was developed by Karaman-
Kepenekei and Nayir (2015), was used. “Organizational Forgiveness Scale” is a 5-point Likert type
(5=Always, 4=0ften, 3=Sometimes, 2=Rarely, 1=Never). The sub-dimensions of the scale are
“accepting forgiveness”, “justifying forgiveness”, and “rejecting forgiveness”. Exploratory Factor
Analysis (EFA) and Confirmatory Factor Analysis (CFA) were performed to ensure the construct
validity of the measurement tool. As a result of EFA, it was found that the factor load values of the
items ranged between .467 and .760 for “accepting forgiveness” sub-dimension, while the factor load
values of the items ranged between .430 to .686 for “justifying forgiveness” sub-dimension, and the
factor load values of the items ranged between .480 and .720 for “rejecting forgiveness” sub-
dimension. The three-dimensional structure of the scale explained 46.18% of the total variance. As a
result of CFA, goodness of fit indices of the scale were as follows: AGFI= .86, GFI= .89, NFI= .91,
NNFI= .95, CFl. 98, RMR= .061, RMSEA= .062, y2/sd= 2.15, which exhibited acceptable fit. The
Cronbach’s Alpha reliability coefficient was calculated as .88 for “accepting forgiveness” sub-
dimension, .73 for “justifying forgiveness” sub-dimension, .67 for “rejecting forgiveness” sub-
dimension, and .87 for the overall scale. The Cronbach’s Alpha value of the scale calculated over the
data obtained within the scope of the current research was .88 for “accepting forgiveness” sub-
dimension, .80 for “justifying forgiveness” sub-dimension, .65 for “rejecting forgiveness” sub-
dimension, and .74 for the overall scale.

Data Analysis

In the study, the analyses of organizational identification perceptions and organizational
forgiveness perceptions of teachers were performed with descriptive statistics such as frequency and
percentage distributions. Also, as the data obtained based on demographic variables exhibited normal
distribution, t-test was used to compare two groups, and ANOVA was used to compare three or more
groups, both of which are parametric tests. For the significant F values obtained as a result of ANOVA
test, Tukey test was used to determine from which groups the difference stemmed since the variances
were equal. In order to determine the relationship between the organizational identification perceptions
and organizational forgiveness perceptions of teachers, Pearson correlation analysis was used. A
correlation coefficient between .70-1.00 is defined as a high correlation, whereas a correlation
coefficient between .69-.30 is defined as a moderate correlation, and a correlation coefficient between
.29-.00 is defined as a weak correlation (Biiyiikoztiirk, 2015). While evaluating the arithmetic mean
scores, the range between 1.00-1.79 was expressed as “very low”, the range between 1.80-2.59 as
“low”, the range between 2.60-3.39 as “moderate”, the range between 3.40-4.19 as “high”, and the
range between 4.20-5.00 as “very high”.

Findings

In this section, the organizational identification perceptions and organizational forgiveness
perceptions of teachers are presented. According to the data obtained, the findings for the comparison
of teachers’ views according to the demographic variables of gender, professional seniority, seniority
at the same school, and school type are revealed. In addition to this, the relationship and effect
between the organizational identification perceptions and organizational forgiveness perceptions of
teachers are given.
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The Examination of the Organizational lIdentification and Organizational Forgiveness
Perception Levels of Teachers in Terms of the Overall Scale and Sub-dimensions

The descriptive statistics of the scores obtained as a result of the responses given by the
teachers in the overall scale and sub-dimensions regarding the organizational identification and
organizational forgiveness perceptions of teachers are presented in Table 2 and Table 3.

Table 2. Descriptive statistics of the organizational identification and organizational forgiveness perception
levels of teachers

Scales N X Sd
Organizational Identification 308 3.68 .69
Organizational Forgiveness 3.20 .39

According to the responses given by the teachers, “Organizational Identification” perception
levels of teachers were relatively high, while “Organizational Forgiveness” perception levels of
teachers were relatively moderate. Organizational identification mean score was calculated as X=3.68,
whereas organizational forgiveness mean score was calculated as X=3.20.

Table 3. Descriptive statistics of the perception levels of teachers regarding the sub-dimensions of organizational
forgiveness

Dimensions N X Sd
Justifying Forgiveness 3.89 .64
Accepting Forgiveness 398 3.20 .70
Rejecting Forgiveness 2.37 .62

In the sub-dimensions of organizational forgiveness, the perceptions of teachers were
relatively high in “Justifying Forgiveness” sub-dimension, relatively moderate in “Accepting
Forgiveness” sub-dimensions, and relatively low in “Rejecting Forgiveness” sub-dimension. When the
mean scores obtained from the sub-dimensions of organizational forgiveness scale were ranked, it
could be seen that teachers had the perception of “justifying forgiveness” (X=3.89) at the highest
level, which was followed by “accepting forgiveness” (X =3.20) and “rejecting forgiveness” (X
=2.37).

The Findings Regarding the Examination of the Organizational Identification and
Organizational Forgiveness Perception Levels of Teachers According to Various Demographic
Variables

The statistical data obtained as a result of the examination of the organizational identification
and organizational forgiveness perception levels of teachers according to gender, seniority, seniority at
the same school, and school type variables are presented below.

The Examination According to Gender Variable

The results of t-test performed in order to reveal whether the organizational identification and
organizational forgiveness perception levels of teachers differed according to gender variable are
presented in Table 4.

Table 4. The Comparison of the perception levels of teachers regarding organizational identification,
organizational forgiveness, and its sub-dimensions according to gender variable (the results of t-test)

Dimension/Variable Gender N X Sd df t p
Organizational Female 243 3.57 .70 381 00"
Identification Male 155 3.84 .64 ' )
Organizational Female 243 3.17 .37 398 152 12
Forgiveness Male 155 3.23 41 ' '
Sub-dimensions
Accepting Female 243 3.18 .65 77 m
Forgiveness Male 155 3.23 .76 ' '
Justifying Female 243 3.85 .63 398 176 07
Forgiveness Male 155 3.96 .65 ' '
Rejecting Female 243 2.36 .58 -85 93
Forgiveness Male 155 2.37 .68 ' '

* significant at p<.05
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As could be seen in Table 4, it was found that the organizational identification levels of
teachers differed significantly according to their gender [tsy5=-3.81; p<.05]. The organizational
identification perception levels of male teachers (X=3.84) were higher than those of female teachers
(X=3.57). It was also revealed that the perceptions of teachers in accepting forgiveness sub-dimension
[tz0e=--77; p>.05], justifying forgiveness sub-dimension [tse5=-1.76; p>.05], rejecting forgiveness
sub-dimension [t.g=-.85; p>.05], and in organizational forgiveness [tzgs=-1.52; p>.05] did not show
a significant difference according to gender variable.

The Examination According to Seniority Variable

The results of ANOVA test performed in order to reveal whether the organizational
identification and organizational forgiveness perception levels of teachers differed according to
seniority variable are presented in Table 5.

Table 5. The Comparison of the perception levels of teachers regarding organizational identification,
organizational forgiveness, and its sub-dimensions according to seniority variable (the results of ANOVA test)

Dimension Seniority n X Sd Df F P  Sig.
A. 10 years and below 32 331 .72
Organizational B. Between 11-15years 60 3.65 .72 361 01* C>A
Identification C. Between 16-20years 75 3.70 .60 ' ' D>A
D. 21 years and above 231 3.73 .69 3-394
A. 10 years and below 32 326 39 7
Organizational B. Between 11-15years 60 3.16 .39 216 09
Forgiveness C. Between 16-20years 75 3.11 .37 ' '
D. 21 years and above 231 3.23 .39
Sub-dimensions
. 10 years and below 32 328 .69
Accepting Forgiveness . Between 11-15years 60 3.11 .65 130 27

. Between 16-20years 75 3.09 .72

. 21 years and above 231 324 .70

. 10 years and below 32 402 58

. Between 11-15years 60 3.86 .64 3-394

. Between 16-20years 75 3.75 .65 1.86 A3
. 21 years and above 231 393 .64

. 10 years and below 32 230 .50

. Between 11-15years 60 243 .46

. Between 16-20 years 75 2.37 .67 .36 .80

. 21 years and above 231 236 .65

Justifying Forgiveness

Rejecting Forgiveness

OOwW>»0O0Owm>»00w >

* significant at p<.05

As could be seen in Table 5, it was found that the perceptions of teachers in accepting
forgiveness sub-dimension [Fz.304=1.30; p>.05], justifying forgiveness sub-dimension [F.304=1.86;
p>.05], rejecting forgiveness sub-dimension [F.04=.36; p>.05], and in organizational forgiveness
[Fr3-304=2.16; p>.05] did not show a significant difference according to their seniority. However, it
was revealed that the organizational identification perception levels of teachers differed significantly
according to their seniority [F.304=3.61; p<.05].

In order to determine which seniority groups the statistically significant difference stemmed
from, Tukey’s test, one of the multiple comparison tests, was performed since the variances were
equal. According to the results of the multiple comparison test, it was found that in the organizational
identification dimension, the organizational identification perception levels of teachers with seniority
between 16-20 years (X=3.70) and 21 years and above (X=3.73) were significantly higher than those
of teachers with seniority of 10 years and below (X=3.31). The effect size calculated as a result of the
test was n2=.01. The effect value obtained revealed that the difference between the groups was small.

The Examination According to Seniority at the Same School Variable

The results of ANOVA test performed in order to reveal whether the organizational
identification and organizational forgiveness perception levels of teachers differed according to
seniority at the same school variable are presented in Table 6.
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Table 6. The Comparison of the perception levels of teachers regarding organizational identification,
organizational forgiveness, and its sub-dimensions according to seniority at the same school variable (the results

of ANOVA test)
Dimension Seniority at the Same n X Sd Df F P Sig.
School

A. 5 years and below 193 3.69 .66

Organizational B. Between 6-10 years 102 370 .71 m 72

Identification C. Between 11-15 years 70 3.68 .78 ' '
D. 16 years and above 33 355 .60 3-394
A. 5 years and below 193 322 38

Organizational B. Between 6-10 years 102 3.15 .38 141 23

Forgiveness C. Between 11-15 years 70 316 .35 ' '
D. 16 years and above 33 3.28 .47

Sub-dimensions
A. 5 years and below 193 325 .70

. . B. Between 6-10 years 102 311 .71

Accepting Forgiveness C. Between 11-15 years 70 309 63 214 .09
D. 16 years and above 33 336 .78
A. 5 years and below 193 3.90 .63

o . B. Between 6-10 years 102 3.87 .68 .

Justifying Forgiveness C. Between 11-15 years 70 385 61 3394 36 .77
D. 16 years and above 33 398 .62
A. 5 years and below 193 234 .60

Rejecting Forgiveness B. Between 6-10 years 102 236 .58
C. Between 11-15 years 70 248 .68 121 .30
D. 16 years and above 33 226 .67

As could be seen in Table

6, it was found that the perceptions of teachers in accepting
forgiveness sub-dimension [F.304=2.14; p>.05], justifying forgiveness sub-dimension [Fz.394=.36;
p>.05], rejecting forgiveness sub-dimension [F.304=1.21; p>.05], in organizational forgiveness [F.
300=1.41; p>.05], and in organizational identification [F.395=.42; p>.05] did not show a significant
difference according to their seniority at the same school.

The Examination According to School Type Variable

The results of ANOVA test performed in order to reveal whether the organizational
identification and organizational forgiveness perception levels of teachers differed according to school
type variable are presented in Table 7.

Table 7. The Comparison of the perception levels of teachers regarding organizational identification,
organizational forgiveness, and its sub-dimensions according to school type variable (the results of ANOVA test)

Dimension

School Type n X Sd Df F P Sig.
A. Primary 154 3.76 .72

Organizational Identification B. Secondary 144 3.64 .71 191 .14
C. High 100 3.68 .61 .
A. Primary 154 321 .38 2395

Organizational Forgiveness  B. Secondary 144 3.17 .39 43 64
C. High 100 3.20 .40

Sub-dimensions
A. Primary 154 3.23 .66

: . B. Secondary 144 3.14 .72 81 44

Accepting Forgiveness C. High 100 323 71
A. Primary 154 3.86 .62

Justifying Forgiveness B. Secondary 144 390 .64 2395 .02 .97
C. High 100 3.90 .67
A. Primary 154 2,38 .62

Rejecting Forgiveness B. Secondary 144 2.38 .61 25 .77
C. High 100 2.33 .63
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As could be seen in Table 7, it was found that the perceptions of teachers in accepting
forgiveness sub-dimension [F.300=.81; p>.05], justifying forgiveness sub-dimension [F(z.a94=.02;
p>.05], rejecting forgiveness sub-dimension[F ; ss4=.25; p>.05], in organizational forgiveness [F 3 zgs=
43; p>.05], and in organizational identification [F304=1.91; p>.05] did not show a significant
difference according to school type variable.

The Relationship Between Organizational Identification and Organizational Forgiveness

The results of Pearson Correlation Analysis revealing the relationship between the
organizational identification and organizational forgiveness perception levels of teachers are presented
in Table 8.

Table 8. Pearson Correlation Analysis performed in order to determine the relationship between the
organizational identification and organizational forgiveness perception levels of teachers

1 2 3 4 5
1.Organizational Identification 1 227 197 217 -ar
2.0rganizational Forgiveness 227

Sub-dimensions
3. Accepting Forgiveness 19”7
4. Justifying Forgiveness 217
5. Rejecting Forgiveness -117

“0<.0.01, g<.0.05

When Table 8 was analyzed, it could be seen that there was a positive “weak” relationship
between the organizational identification and organizational forgiveness levels of teachers (r=.22;
p<.01). It could also be revealed that there was a positive “weak” relationship between the
organizational identification levels of teachers and accepting forgiveness (r=.19; p<.01) and justifying
forgiveness (r=.21; p<.01) sub-dimensions of organizational forgiveness; whereas there was a negative
“weak” relationship between the organizational identification levels of teachers and rejecting
forgiveness (r=-.11; p<.05) sub-dimension of organizational forgiveness. When the organizational
identification levels of teachers increased, their organizational forgiveness, accepting forgiveness, and
justifying forgiveness perception levels increased too, but their rejecting forgiveness perception levels
decreased.

Discussion, Conclusion, and Recommendations

In this study, in which the relationship between the organizational identification perceptions
and organizational forgiveness perceptions of teachers was examined, it was concluded that
“organizational identification” perceptions of teachers were relatively high. Similar to this research,
there are studies revealing teachers’ organizational identification levels were high (Argon & EKinci,
2016; Aytekin, 2020; Koyuncu, 2018; Nergiz, 2015). There are also studies revealing that teachers’
organizational identification levels were at moderate level (Yildiz, 2013). According to the results of
the current research, it can be said that teachers feel their school emotionally close to them, adopt the
goals and values of the school, and internalize the school culture. Haslam (2004) states that in cases
when individuals identify with the group that they are members of, they care less about their own
interests and prioritize contributing to the goals of the organization. It can be said that teachers are
aware of the importance of their profession and give particular importance to the interests of the
institution by ignoring their personal interests in improving their schools and students. The leadership
traits of the administrators are of great importance in the high identification levels of teachers.
According to Walumbwa, Mayer, Wang, Wang, Workman, and Christensen (2010), while ethical
leadership behaviors increase the performance of employees, one of the main reasons for this increase
in performance is the positive effect of the ethical leadership approach on the organizational
identification levels of employees.

According to the results of the research, the perceptions of teachers in the sub-dimensions of
organizational forgiveness were relatively high in “justifying forgiveness” sub-dimension, relatively
moderate in “accepting forgiveness” sub-dimension, and relatively low in “rejecting forgiveness” sub-
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dimension. Sonmez (2021) concluded that the perceptions of teachers were at moderate level in
justifying forgiveness, accepting forgiveness, and rejecting forgiveness sub-dimensions. In the studies
conducted by Bayram (2020) and Ayten (2009), they revealed similar results in organizational
forgiveness to the results of the study by Sénmez (2021). According to the results of the current
research, it can be said that teachers can be forgiving in the face of an injustice action against them,
and they care about understanding the reasons for the injustice action against them and questioning the
intention of the person performing this unjust action.

The organizational identification levels of teachers exhibited a significant difference according
to their gender in the study. It could be understood that the organizational identification perception
levels of male teachers were higher than those of female teachers. Similar to the results obtained in the
current research, there are studies conducted by Kaplan (2020), Mihci (2019), Ozbas (2020) and Yasa
(2018) who concluded that the organizational identification levels of male teachers were higher than
those of female teachers. One of the reasons why organizational commitment levels differed in terms
of gender in this study may be that school administrators do not approach female and male teachers
from the same perspective since school administrators are generally male. The fact that female
teachers are more sensitive about sexist approaches may also be effective in this result. Tezer-Asan
(2010) also states that female teachers feel gender discrimination in social life more than male
teachers.

In the study, it was also found that there was not a significant difference in overall
organizational forgiveness scale and in all its sub-dimensions according to the gender of teachers. The
similarity of the characteristics of the society in which men and women grew up may have been
effective in the similar forgiving behaviors of male and female teachers. In the literature, there are
studies (Asir1 & Karaca, 2014; Erdogan, 2018; Karaman Kepenek¢i & Nayir, 2015) similar to the
result obtained in the current research revealing that the gender of teachers was not effective on
organizational forgiveness; whereas there are studies (Cetinkaya & Sener, 2016; Ermumcu, 2014;
Sidelinger, Frisby & McMullen, 2009) concluding that gender did not have an effect on organizational
forgiveness. When these studies on forgiveness were examined in general, it could be seen that the
organizational forgiveness perception levels of men were higher than those of women.

In the study, it was revealed that there was a significant difference in the organizational
identification perceptions of teachers according to their seniority. The organizational identification
levels of teachers with a seniority of 16-20 years and 21 years and above were found to be higher than
those of teachers with a seniority of 10 years and below. Similar to this research, there are studies
concluding that the organizational identification levels of teachers increased as their seniority
increased (Aytekin, 2020; Erdogdu & Aydindag, 2013). On the other hand, there are also studies
(Celtek Koptagel, 2021; Okan & Yilmaz, 2017; Ozbas, 2020; Taskin, 2016) revealing that seniority
did not have a significant difference in organizational identification and that organizational
identification decreased as seniority increased (Canak & Avci, 2016). These differences may be due to
the regions where the teacher groups involved in the research work, the expectations from them, and
the characteristics of their school culture. In schools where parental support is high, student and
teacher interaction is ensured in achieving success goals, and the school administration can reach
sufficient resources to develop educational activities, teachers will have a high level of identification
because teachers will be in a supportive school environment and school culture in terms of achieving
personal and institutional goals.

There was not a significant difference in the organizational forgiveness perceptions of teachers
in overall scale and in all its sub-dimensions according to their seniority in the study. Similar to the
findings obtained in the current research, there are studies (Konan, Bakir & Bozanoglu, 2020; Nayir &
Karaman Kepenekgi, 2016) concluding that seniority was not effective in the perception of
organizational forgiveness. The fact that teachers are under the influence of similar environmental
conditions in school management practices and school culture regardless of seniority can be shown as
the reason for this situation. Unlike the results of the current research, there are also studies (Kahveci,
Kotbas & Avci, 2018; Oztiirk, 2018; Sénmez, 2021) revealing that seniority had an effect on
organizational forgiveness. In those studies, it was emphasized that teachers” maturity levels, their
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perspectives, and tolerances differed according to seniority, and thus it affected organizational
forgiveness.

In the study, it was also concluded that there was not a significant difference in the
organizational identification perceptions of teachers according to their seniority at the same school.
The studies conducted by Celtek Koptagel (2021), Polat (2009), Aliyev (2014) and Akpimnar (2014)
revealed similar results to the current research. It can be said that the effect of school culture on
teachers and the similarity of teachers’ organizational justice feelings beginning from the first year of
their profession are effective in reaching such a result. Unlike the finding obtained in the research,
Yasa (2018) concluded that as the working time of teachers in their institutions increased, their sense
of identification also increased.

It was found that there was not a significant difference in the organizational identification
perceptions of teachers according to the type of school that teachers worked in. The practices of school
administration are important in the teachers’ organizational identification levels. For this reason, it can
be said that the administrators of primary, secondary, and high school institutions included in the
research had similar sensitivity levels in terms of increasing the organizational identification
perceptions of teachers. Unlike the result obtained in this research, it was found in the study conducted
by Aytekin (2020) that the organizational identification levels of teachers working in primary and high
schools were higher than those of the teachers working in secondary schools; and it was revealed in
the study conducted by Celtek Koptagel (2021) that the organizational identification levels of teachers
working in primary and secondary schools were higher than those of the teachers working in high
schools. Besides, Van Dick, Wagner, Stellmacher, and Christ (2005) stated that organizational
identification levels emerged according to the level of teachers’ adopting the characteristics of the type
of school they worked in.

In the study, it was also found that there was not a significant difference in the organizational
forgiveness perceptions of teachers according to their seniority at the same school and the type of
school they worked in. In this sense, it can be said that organizational forgiveness is related to the
personality traits of teachers, their experiences, and social relations in general, and therefore
organizational forgiveness is not affected by the experiences at school. Unlike the finding obtained in
the current study, the study conducted by Sénmez (2021) concluded that the seniority of teachers at
the same school was effective on their organizational forgiveness perceptions.

As a result of the correlation analysis, it was found that there was a positive “weak”
relationship between the organizational identification and organizational forgiveness perception levels
of teachers. According to this result, it can be said that as teachers’ organizational identification levels
increased, their organizational forgiveness levels also increased. Although organizational forgiveness
is influenced by individual and organizational factors, it is more a reflection of personality traits.
Organizational identification, on the other hand, can be considered as a direct manifestation of the
individual’s perception of the organization. In this regard, the reason why there is a relationship
between organizational identification and organizational forgiveness, but at a low level, may be due to
the fact that organizational forgiveness is more related to the person’s sense of forgiveness but
organizational identification is more of a perception related to the organization.

Within the framework of the results of the research, various recommendations have been
developed.

1. First of all, studies can be conducted on the organizational identification and
organizational forgiveness levels of teachers working in private education institutions.

2. In terms of the organizational identification perceptions of teachers which differ
significantly according to their gender and seniority, the reasons for this difference can
be revealed by qualitative research.

3. The organizational identification and organizational forgiveness levels of school
administrators can be revealed and then compared with the results of the current
research.
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Giris

Teknolojik gelismelerin etkisiyle bilyliyen iiretim sektdriinde {iriin kalitesinin artirilmasi ve
hizmetin iyilestirilmesi 6n plana ¢ikmaktadir. Yogun rekabet icinde olan 6zellikle 6zel sektordeki
kurumlar hizmet ve iiriin kalitesinin arttirmak icin insan kaynagina &nem vermektedir. Orgiitiin
gelisimine katki saglayacak donanimli kisileri orgiite dahil etmek ve oOrgiitte tutabilmek kurumlarin
gelisimi ve siirdiiriilebilirligi agilarindan 6nem arz etmektedir.  Rekabet¢i kosullarda ayakta
kalabilmek ve yeni atiimlar yapabilmek i¢in en Onemli kaynagin insan kaynagi oldugu
diistiniilmektedir (Ogﬁt, Akgemci ve Demirsel, 2004, 278-279). Kamu kurumlarinda rekabet &zel
sektordeki diizeyin olduk¢a altinda oldugu igin insan kaynaginin Onemi {izerinde daha az
durulmaktadir. Kamu kurumlarida insan kaynagimin gelistirilmesi ve amaglar dogrultusunda motive
edebilmesi hem kurumlarin sundugu hizmetlerde verimlilik hem de ¢alisanlarin toplumsal faydaya
katki sagladigi icin mutlu hissetmesini saglayacaktir.

Insan kaynaginin gelistirilmesinde ve motive edilmesinde psikoloji biliminde yapilan
caligmalardan faydalanmak gerekmektedir. Orgiitsel davranis ve psikoloji yaklasimlarinin birlikte
tizerinde durdugu psikolojik sermaye is gorenlerin daha etkin bir performans géstermesi i¢in yapilacak
uygulamalar ve yaklagimlar tizerine odaklanmistir (Erkmen ve Esen, 2012). Caliganlarin performansini
etkileyen Onemli bir psikolojik unsurda bireyin Orgiite, igyerine kars1 hissettigi O6zdeslesme
duygusudur. Ozdeslesme duygusu yiiksek olan is gorenlerin Orgiitte kalma ve Orgiiti amaclar
dogrultusunda orgiitii destekleme istegi yiiksek olacaktir (Iscan, 2006: 161). Orgiitsel dzdeslesme
diizeyi yiiksek olan is gorenlerin Orgiitiin amacglarin1 kendi amaglar1 gibi sahiplenecegi sdylenebilir.
Orgiitsel 6zdeslesme diizeyi yiiksek olan is gorenler literatirde 6zdes is gorenler olarak da
tamimlanmaktadir. Ozdes is gorenler orgiitle kurduklari giiclii psikolojik baglarla 6rgiitiin kriz veya
olaganiistii durumlarinda bile kendi Onceliklerini ikinci planda tutup kurumlariyla beraber olmay1
tercih etmektedir (Clice, Gliney ve Tayfur, 2013).

Ozdeslesme ile ilgili yapilan agiklamalarin temellerini sosyal kimlik teorisinin varsayimlar
olusturmaktadir. Tajfel (1978) gore Ozdeslesmenin temelleri olusturulan sosyal kimlik teorisi,
kisilerin kendisini grubuyla beraber tanimlamasiin nedenlerini agiklamasi agisindan deger tasir.
Kisilerin kendini bir grubun degerleri ile tanimlamasi sosyal cevrede konum elde etmesini
saglamaktadir (Ravasi ve van Rekom; 2003). Kendini oOrgiitleriyle 6zdeslestiren bireyler, Orgiit
amaglarim1 kendi amagclar1 gibi goriir ve sorunlar1 orgiitsel bakis agisiyla ¢ozmeye calisir. Kisiler
orgiitiin gelisimi icin daha fazla emek harcar ve fikir sunar (Liu, Loi ve Lam, 2011). Ozdeslesmis
kisiler orgiitle iliskilerini iist diizeyde silirdiirme ¢abasindadir (Brown, 1969).

Kisiler tiyesi olduklar1 orgiitlerle iliskisini fayda ve zarar lizerine algilar ile sekillendirir.
Fayda ve zarar algis1 zamanla ve Orgiitii tanidikga degisen kisiler tutumlan ile orgiitlerin sosyal
degisimini etkilemektedir (Gouldner, 1960). Kisilerin sosyal degisim ihtiyaci orgiitsel 6zdeslesmenin
temellerinden biridir (De Cremer ve van Knippenberg, 2003). Kisilerin sosyal degisim ihtiyacinin bir
sonucu olarak ortaya ciktigi diigiiniilen Orgiitsel 6zdeslesme kavrami farkli disiplinlerin konusu
durumundadir. Orgiitsel davranis, psikoloji ve iletisim konularinda yapilan arastirmalar orgiitsel
0zdeslesmeyi; kisinin benlik kavrami ile {iyesi oldugu orgiitiin 6zeliklerinin i¢ ice ge¢mesini
vurgulayan bir kavram olarak ortaya koymaktadir (Madlock, 2008).

Orgiitsel 6zdeslesmenin; orgiitsel gekicilik, érgiitiin amaclarina sadik olma, bireyin ve drgiitiin
amag tutarliligi ile bireyin benligi referans yapma gibi baglica etkenleri bulunmaktadir. Kigilerin kendi
benligi ile orgiitsel kimligin benzestigi durumda 6zdeslesmeden bahsedebiliriz (Brown, 1969). Kisiler
dogas1 geregi bir gruba aidiyet hissetme egilimindedir. Orgiitsel zdeslesme Orgiitle bireyin birlik ve
aidiyet algis1 iizerine odaklandig1 icin orgiitsel davranisa onemli bir bakis a¢is1 kazandirmaktadir
(Mael ve Ashforth, 1992: 104).

Orgiitsel 6zdeslesme; orgiitsel vatandaslik ve pozitif grup ici davranislari giiglendirmektedir
(Riketta, 2005). Grup i¢i veya gruplar arasi pozitif davranislarin gelisiminde liderin rol model olma ve
etkileme giicli 6ne cikar. Kisilerin kendini grubun degerleri ile tanimlamasinda ve grupla algisal bir
biitiinlik saglamasinda liderlerin benimsedigi degerler ve liderin etki giicii orgiitsel 6zdeslesmenin
boyutunu belirler (Trepte ve Loy, 2017).
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Ozdeslesmenin boyutlar1 etkileyen bir unsurda &rgiit iginde gegirilen siiredir. Orgiite yeni iiye
olmus kisiler orgiit i¢i iliskilerde, toplantilarda ve oturumlarda daha ¢ok sorunlar1 6n plana ¢ikarir.
Kurumun 6zelliklerini ve kurum ici iletisim aglar1 ile yeni karsilasan bu kisilerin orgiitsel 6zdeslesme
diizeyinin diisiik oldugu goriilmektedir (Shi ve Wang, 2014). Yeni {iyelerin orgiitiin degerlerini,
iletisim seklini, yonetim yapisini ve sosyal iligkilerini tanimadigi diisiiniildiigiinde bu durum dogaldir.
Orgiitsel 6zdesleme diizeyi yiiksek olan caliganlar orgiite yeni katilanlara orgiitiin dzelliklerini
tanitarak, davranislar ile 6rnek olarak ve destek saglayarak uyumlu bir orgiit iklimi olugmas1 ve bu
iklimin siirdiiriilmesi i¢in ¢caba gosterirler (Lu, 2014).

Ozdeslesmesi yiiksek olan kisiler orgiitlerinden elde ettikleri fayday: orgiitsel amaglarin
gerceklestirilmesi i¢in kullanmay1 hedefler. Bu durum kisilerin yiiksek sorumluluk duygusunun ve
orgiitsel gelisimi tesvik etme isteginin gostergesidir (Sluss ve Ashford, 2008). Arastirmacilar orgiitsel
0zdeslesmenin kurulusun itibari, ¢alisanlarin 6zellikleri, kurum ici iletisim ortamlar1 ve sosyal medya
stratejileri gibi faktorlerden etkilendigini, liderin iletisim giicii, ikna kabiliyeti ve kurum i¢i iletisime
etkisi ile dogrudan iliskili oldugu sonuglarina ulagmiglardir (Alqahtani, 2015; Barge ve Schlueter,
1988; Henderson ve digerleri, 2015; Madlock, 2008).

Orgiitiin kendine &zgii ayirt edilebilir dzellikleri olmasi 6zdeslesme potansiyelini arttirir.
Orgiitiin saygin olarak adlandirilmasi, ¢alisanlarin dzgiivenini arttirir ve orgiit amaglar1 ile kendi
amaglarmin ortaklasmasi icin tesvik eder. Orgiit iiyelerinin geg¢misi ile Orgiitiin ge¢misi arasmdaki
benzerlik veya Orgiit liyelerinin 6rgiitiin tarihindeki rollerinin diizeyi bireylerin 6zdeslesmesini etkiler
(Ashforth ve Mael, 1989). Orgiitiin ge¢miste yasamis oldugu onemli bir kriz durumunda veya
doniisiim siirecinde etkili oldugunu, orgiitii diizlige c¢ikardigi algisina sahip kisiler orgiit icin
kendilerinin 6nemli oldugunu diisiintirler. Bu kisiler orgiitin devamliliginin bir anlamda kendi
devamliligia bagli oldugu duygusu iginde calisirlar.

Orgiitte calisan kisiler kendilerini orgiitle biitiinlestirdiginde ve tanimladiklarinda 6zdeslesme
yiiksek diizeydedir. Ozdeslesmesi yiiksek olan kisiler drgiitiin temel degerlerini, ortak inanclarini ve
davranig oriintiilerini benimsedigi i¢in orgiitiin amaglari i¢in goniillii olarak caligir ve orgiitii disa karst
koruma davranis1 gelistirir (Ertiirk, 2003). Orgiitte ydnetici olmadig1 durumlarda bile 6zdes calisanlar
i¢csel motivasyonlari ile performans kaybi1 yagamadan, hatta yoneticinin eksikligini de hissettirmeyecek
sekilde calisma cabasindadir (Cirakoglu, 2010). Bu kisilerin yonetim etkisinden bagimsiz olarak
performanslar ytiksektir.

Orgiitsel performansi artiracak dnemli bir unsurda calisanlar arasindaki iliskilerin boyutudur.
Calisanlar arasi iliskilerin karsilikli giiven iginde kuruldugu Orgiit ortamlarinda caliganlarin
performansi ve katma deger yaratma potansiyeli artacaktir. Orgiitsel affedicilik de affetme, hosgorii,
paylasim ve iyi niyet gibi kavramlan iginde barindirdig: igin orgiitte giiven ortaminin olusmasinda
etkilidir (Cameron ve Caza, 2002). Affedicilik hatali davranigta bulunan kisilere kizginlik yerine
sagduyu ve hosgorii ile yaklagsmayi ifade eder (Asici ve Karaca, 2014: 491). Affediciligin orgiit i¢inde
caliganlarin beraber hareket etmesinde, calisanlarin birbirlerini motive etmesinde ve performans
artisinda olumlu etkileri bulunmaktadir (Lagzian, Kafashpor, Mansourian ve Farhadinejad, 2013).

Affedicilik gelecegi doniistiirme giiciine sahiptir. Affetme duyusal ve biligsel siiregleriyle kisi
tizerinde olumlu izler birakmaktadir (Hansen, Enright, Klatt ve Baskin, 2009). Nefret ve diismanlik
gibi hislerle strese bagl kronik agrilari olan kisilerin affetmenin iyilestirici yoniiyle agrilarinin azaldig:
gdzlenmistir (Ransley ve Spy, 2004). Orgiitsel affedicilik kisiler aras1 giivene ve yakin iliskilere
yaptig1 vurgu ile is-doyumunu ve verimini etkilemektedir (Sener ve Cetinkaya, 2015: 32-33). Orgiitte
olumsuz davraniglar sonucu olusacak catigma yiiklii, sorun odakli bakis agilar1 affetmenin giicii ile
yatigabilir. Affetmenin sorunlar1 ¢ozmede anahtar oldugu sdylenebilir.

Kisinin yikic1 eylemler ile karsilastifinda kendini telkin edebilmesi ve tepki olarak yapici
davranabilmesi affetme ortaya ¢ikarir (Worthington, 2005). Orgiitsel affedicilik kirginligin, kizgmhgm
ve suclamanin terk edilme kapasitesini gosterir (Cameron ve Caza, 2002: 39). Affetme taraflar
arasindaki iligkilerin yeniden tanimlanmasi ile sonug¢lanir. Olumsuz duygular azalir ve yasantinin tarafi
olan kisilerde pozitif duygular gelisir (Scobie ve Scobie, 1998: 382). Bir orgiitte affedici bireylerin ¢ok
olmasi, orgiitiin birlikte hareket etme giicii ve sosyal uyumunu arttirarak takim ¢aligmalariin etkin
olmasini saglar. (Kets de Vries, 2013).
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Affetme olumsuz bir davranis sonucu olusan zararin taraflarca fark edilmesi sonucu,
davranigtan etkilenen kiside zarar veren kisiye karsi olusan olumlu bir duygudur (Kelley ve Waldron,
2006). Tim dini diislinceler ve inaglar yasanan kotii olaylar karsisinda bir sekilde affetmenin 6nemli
oldugunu vurgularlar (Mullet, Barros, Veronica, Usai, Neto ve Riviere -Shafighi, 2003). Affetme;
minnet, umut, sevgi ve algakgoniilliiliikk benzeri insani degerleri tagidigi igin bir liderlik 6zelligi olarak
degerlendirilir (van Dierendonck ve Patterson, 2015).

Affetme bir karar verme ve karar dogrultusunda harekete ge¢me siireci olarak goriilmiistiir
(Mc-Cullough, Pargament ve Thoresen, 2001). Kisilerin maruz kaldiklar1 olumsuz davranisin siddeti
ofke diizeyini belirler. Ofke kisiye zarar veren ve kisiyi mesgul eden bir duygu durumu oldugu igin
kisi bu duygu ile bas etmenin yollarmmi arar. Affetme o6fkenin dindirilmesinde bir evre olarak da
tanimlanmaktadir. Daha karmasik tanimlar affetmenin duygusal, bilissel ve davranigsal yonlerini
beraber alirlar. (Fahr ve Gelfand, 2012).

Oziir dileme, empati, kisilik ve siddetin boyutu gibi faktdrler affetme diizeyini etkiler.
Olumsuz davranisa sebep olan kisi 6ziir dilediginde, davranistan etkilenen kiside olumlu duygular
olusabilir (Takuka, 2001). Empati yapabilen kisiler olumsuz davranigi sergileyen kisinin olasi
nedenleri iizerinde diisiinerek affetmeye yonelebilir (Hill, 2001). Empati aksine kisisel 6zelliklerden
olan 6fke ve intikam ise affetme davramisinin ortaya ¢ikmasm engeller. intikam duygusu baskin,
siirekli agresif ve narsist olan kisiler affetmede zorlanmaktadir (Berry, Worthington, O'Connor, Parrott
ve Wade, 2005). Siddetin boyutu ile affetme arasinda ters yonlii bir iliski s6z konusudur (Taysi, 2007).
Diisiik siddetli olumsuz davranislar karsisinda kisilerin toleransit daha yiiksektir. Bu tip davranisa
sebep olan kisilerde de farkindalik ¢abuk olusur ve 6ziir dileme davranisi genelde olaym sicakligi
siirerken gerceklesir.

Affetme icsel, iliskisel ve orgiitsel olarak {ic grupta incelenebilir. i¢sel affetme, kisinin
yasadig1 olumsuz davraniglar sonucu igsel olarak gecirdigi biligssel ve duygusal siireglerdir. Kisinin
olumsuz davranig karsisinda yasadigi ige doniik siiregler igsel affetmenin odagindadir. Bu siirecler
kisinin icsel basa ¢ikma mekanizmalarini nasil kullandig: ile ilgilidir. iliskisel affetme, kisinin
kendisine olumsuz davranigta bulunan kurum veya kisilerle diyalogla affetme siirecinin olusmasidir.
Kisi kendisine olumsuz davranista bulanan kurumla, kurumun 6nerdigi tazminat1 kabul ederek, kisiyle
ise kiginin Ozriinii kabul ederek iligkisel affetme davranigi sergileyebilir (Bright ve Exline,
2012).Kisilerin karsilagtig1 haksiz ve yanlis durumlarda 6tkelenme yerine olumlu duygu gelistirmeyi
orglitsel bir ortak deger olarak ortaya ¢ikarmasi orgiitsel affetmenin temelidir (Cameron ve Caze,
2002). Orgiitlerde affetme kavrami toplu affetme davranisi olarak ortaya ¢cikmamaktadir. Orgiitlerde
affetme daha ¢ok bireysel durumlardan ortaya ¢ikan genel bir tablodur. Affetmeyi toplumsal veya
kurumsal bir davranis olarak gérmek giigtiir. Kurum veya toplum iginde kisiler bireysel olarak
yasadiklar1 durumlarda farkli affetme diizeyleri gosterir. Affetme 6ziinde kisinin i¢ diinyasinin
yansidig1 psikolojik durumunun gostergesidir (Eaton, Struthers ve Santelli, 2006). Orgiitsel affetmeyi
orgiitlin olusturan tiim bireylerin bir olay karsisinda gosterdigi toplu bir tepki yerine, bireylerin
yasadiklar1 olaylar karsisinda gosterdikleri tepkilerin genel degerlendirilmesi iizerinden tanimlamak
gerekir.

Affedicilik orgiitsel bir deger olarak kabul edilirse, ¢calisanlarin affetme duygusunun arttig1 bir
orgiit kiiltiirii olusturulabilir (Schwartz (1992). Orgiitsel affedicilik duygusunun yogun yasadig
orgiitlerde, sefkatli, merhametli ve adaletli davraniglar 6n plana ¢ikmaktadir (Fehr ve Gelfand (2012).
Iletisimden kaynakl1 problemlerin azalmasinda, islerin planlandig1 dogrultuda ilerlemesinde &rgiitsel
affediciligin 6nemli bir etkisi vardir (Konan ve Nazli, 2018).

Orgiitlerin  verimliligin artmas1 icin calisanlarin mutlulugu ve is doyumu Onemli
faktorlerdendir. Calisanlarin isteksiz tavirlari ve orgiit igi iletisimin azalmasinda kisiler arasi sorunlarin
¢oziilmeyip birikmesi yatmaktadir. Orgiit ikliminin bu noktaya gelmemesi igin ydneticilerin orgiit igi
catigmalar1 azaltarak barig ortamini destekleyici davramiglarda bulunmasi gerekmektedir. Olusacak
olan baris¢il ortamda kisilerin kendi potansiyellerini ortaya ¢ikarma kabiliyeti giiglenecektir (Sener ve
Cetinkaya, 2015). Yoneticilerin barig ortamini saglamak icin yapmasi gereken affedici bir orgiit
kiiltiiriiniin olusmasma onciiliik etmektedir (Bayram, 2020). Orgiitsel affediciligin arttirilmasinin
orglitiin amaglarina ulagsmasinda, misyonunu gerceklestirmesinde olumlu etkileri bulunmaktadir.
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Orgiitlerin temelini insan kaynagi olusturmaktadir. Calisanlarin isyerlerinde potansiyellerini
tam anlamiyla kullanmalar1 igin psikolojik faktdrler oldukca dnem tasimaktadir. Orgiitsel 6zdeslesme
ve orgiitsel affedicilik kavramlar1 da bu psikolojik faktorleri dogrudan etkilemekte ve belirlemektedir.
Egitim kurumlarinda insan ve insanlar arasi iligkilerin 6nemi ¢ogu 6rgiit ve kurumdan daha fazladir.
Ogretmen, dgrenci, yardime1 personel, veli ve ¢evre egitim kurumlarini olusturan insan kaynagi olarak
gosterilebilir. Bu yogun insani iligkiler i¢indeki egitim kurumlarinda orgiitsel affedicilik diizeyinin
yiikseltilmesi olumlu duygularin daha yogun yasandig: bir iklim olusturabilir (akt. Kahveci, Kotbas ve
Avci, 2018; Fehr ve Gelfand, 2012). Egitimin kurumlarinda egitim faaliyetlerini yonlendiren ve
uygulanmasini saglayan 6gretmenlerin okullart ile 6zdes hissetmeleri egitim kurumunun amaglarina
ulagsmasinda destekleyici bir unsurdur. Ozdeslesme duygusu yiiksek olan &gretmenler egitsel
faaliyetlerde dgrenciler icin daha fazla ¢aba harcayacaktir. Ogretmenlerin 6zdeslesme diizeylerinin
artmasinda c¢aligtiklar1 egitim kurumunun degerleri ile kendi degerlerinin benzesmesi Onemlidir.
Egitim kurumunun degerlerinin sekillenmesinde dgretmenler arasi iliskilerin ve ortaklagmanin boyutu
etkilidir. Ogretmenler arasindaki iliskilerin gelistirilmesinde 6n plana c¢ikan merhamet, 6fkeden
uzaklagsma ve uyum gibi duygular drgiitsel affediciligi tanimlar. Egitim kurumlarinda 6gretmenlerin
orgiitsel 6zdesleme diizeyi ile orgiitsel affedicilik diizeyi arasinda bir iliskinin var oldugu sdylenebilir.

Belirtilen bu durum dikkate alindiginda bu arastirmanin amaci, Ogretmenlerin Orgiitsel
O0zdeslesme algilar1 ile OoOrgiitsel affedicilik algilart arasindaki iligkinin incelenmesi olarak
belirlenmistir. Bu amaca ulagsmak i¢in su sorulara yanit aranmistir. Ogretmenlerin;

1. Orgiitsel 6zdesleme alg1 diizeyleri nasildir?
2. Orgiitsel affedicilik alg1 diizeyleri nasildir?

3. Orgiitsel dzdesleme ve orgiitsel affedicilik algilari; cinsiyet, mesleki kidem, okuldaki
caligsma siiresi ve okulun kademesine gore farklilik gostermekte midir?

4. Orgiitsel 6zdeslesme algilari ile drgiitsel affedicilik algilar1 arasinda iliski var midir?
Yontem

Aragtirma iki farkli algi arasindaki iligskinin ortaya ¢ikarilmasi igin iliskisel tarama modelinde
desenlenmistir. Arastirmaya katilan Ogretmenlerin gorlisleri demografik &zelliklerine gore
incelenmigtir. Katilimcilarin 6rgiitsel 6zdeslesme algisi ile orgiitsel affedicilik algisi karsilastirilmis ve
iki alg1 arasindaki iliski betimlenmeye calisilmistir.

Evren ve Orneklem

Aragtirmanin evrenini Aydin Efeler Ilgesindeki kamu ilkokul, ortaokul ve ortadgretim
kurumlarinda (liselerde) gorev yapan 3175 Ogretmen olusturmaktadir. Arastirmanin Orneklemini
belirlemek igin basit tesadiifi 6rnekleme yontemi kullanilmistir. Orneklem biiyiikliigii .05 6rnekleme
hatas1 ile 357 olarak belirlenmistir (Yazicioglu ve Erdogan, 2004: 50). Anket formunun geri
doniisiinde yasanacak eksiklikler ve eksik/6zensiz doldurulma ihtimali olan anketler diisiiniilerek 450
Ogretmenden veri toplanmistir. Toplanan anket formlarindan 20’si eksik/6zensiz doldurma yapildigi
icin ¢ikarilmig ve analiz edilebilecek olan 430 adet veri grubundan ug¢ degerlere sahip olanlar
cikarilarak 398 veri grubu ile analizler yapilmustir.

Aragtirmaya katilan 6gretmenlerin demografik bilgilerine iligkin betimsel istatistikler Tablo
1'de yer almaktadir.
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Tablo 1. Arastirmaya katilan 6gretmenlerin ¢esitli demografik degiskenlere gore frekans ve yiizdeleri

Demografik Degiskenler Faktorler N %
L Kadin 243 61.10
Cinsiyet
Erkek 155 38.90
10 y1l ve daha az 32 8.05
11 - 15 y1l aras1 60 15.15
Kidem
16 - 20 yil arast 75 18.80
21 yil ve daha fazla 231 58.00
5 yil ve daha az 193 48.5
) o 6- 10 y1l aras1 102 25,6
Okuldaki Caligsma Siiresi
11 - 15 yil arast 70 17.6
16 y1l ve daha fazla 33 8.3
flkokul 154 38.70
Okul Tiirii Ortaokul 144 36.20
Ortadgretim 100 25.10
Toplam 398 100

Tablo 1°de goriildiigii gibi arastirmaya katilan 6gretmenlerin 243’1 (% 61.1) kadin, 155’1 (%
38.9) erkektir. Ogretmenlerin 32°i (% 8) 10 yil ve daha az, 60’1 (% 15.1) 11-15 yil aras1, 75’s1 (%
18.8) 16-20 yil aras1 ve 231’1 (% 58) de 21 yil ve iizeri mesleki kideme sahiptir. Ogretmenlerin 193’
(% 48,5) 5 yil ve daha az, 102’si (% 25.6) 6-10 yil aras1, 70’1 (% 17.6) 11-15 yil aras1 ve 33’1 (% 8,3)
de 16 yil ve iizeri siirede kendi okullarinda calismaktadir. Ogretmenlerin 154’ (% 38,7) ilkokullarda,
144’1 (% 36.2) ortaokullarda ve 100’0 (% 25.10) ortadgretim kurumlarinda gérev yapmaktadir.

Veri Toplama Araglar

Bu arastirmada verilen toplanmasi i¢in “Kisisel Bilgi Formu”, “Orgiitsel Ozdeslesme Olcegi”
ve “Orgiitsel Affedicilik Olgegi” olmak iizere 3 boliimden olusan bir anket formu kullanilmistir.
“Kigisel Bilgi Formu” ile &rneklemi olusturan Ogretmenlerin demografik &zellikleri, “Orgiitsel
Ozdeslesme Olgegi” ile dgretmenlerin orgiitsel 6zdeslesme alg1 diizeyi ve “Orgiitsel Affedicilik
Olgegi” ile de dgretmenlerin orgiitsel affedicilik alg: diizeyleri belirlenmeye calisiimustir.

Kisisel bilgi formu omekleme dahil edilen 6gretmenlerin kisisel bilgilerini 6grenmek igin
olusturulmustur. Kisisel bilgi formunda 6gretmenlerin cinsiyeti, kidemi, kurumdaki ¢alisma siiresi ve
okul tiirii ile ilgili veriler toplanmistir. Ogretmenlerin orgiitsel 6zdeslesme algisim ortaya ¢ikarmak
icin Mael ve Ashforth (1992) tarafindan gelistirilen ve Tiiziin (2006) tarafindan Tiirk¢e’ye ¢evrilen 6
maddeden olusan orgiitsel 6zdeslesme olcegi kullamlmustir. Olgekte “calistigim banka” ifadesi
ogretmenlere uygun olacak sekilde “calistigim okul” olarak degistirilmistir. Baz1 6lgek maddeleri
“Bagka biri ¢aligtigim okulu elestirirse, bunu kisisel hakaret olarak diisliniirim” ve “Birisi ¢alistigim
okulu évdiigiinde, bunu kisisel iltifat olarak diisiiniiriim” seklindedir. Orgiitsel Ozdeslesme Olcegi 5’li
likert tipindedir (5=Her zamanin, 4=sik sik, 3=bazen, 2=nadiren, 1=hig¢bir zaman). Tiiziin (2006)
tarafindan yapilan istatistik analizler ile 6lgek maddelerinin tek bir faktor altinda toplandigi ve faktor
yiiklerinin .58 ile .78 arasinda oldugu tespit edilmistir. Olgegin Cronbach’s Alpha giivenirlik katsayisi
.78 olarak hesaplanmustir. Olgegin bu arastirma kapsaminda elde edilen veriler iizerinden hesaplanan
Cronbach’s Alpha degeri .68 dir . Cronbach’s Alpha degerinin .60-.80 araliginda olmasi giivenilir,.80-
1.00 araliginda almas1 yiiksek derecede giivenilir olarak tanimlanmaktadir (Tavsancil, 2014).

Ogretmenlerin orgiitsel affedicilik algisini ortaya ¢ikarmak igin Karaman-Kepenekci ve Nayir
(2015) tarafindan gelistirilen 21 madde ve 3 alt boyuttan olusan Orgiitsel affedicilik Olgegi
kullanilmugtir. Orgiitsel Affedicilik Olgegi 5°li likert tipindedir (5=Her zamanm, 4=sik sik, 3=bazen,
2=nadiren, 1=higbir zaman). Olgegin alt boyutlar1 “affediciligi kabul”, * affediciligi ger¢eklestirme”
ve “affediciligi reddetme” dir. Olgme aracinin yap1 gecerliliginin saglanmasi icin A¢imlayici Faktor
Analizi (AFA) ve Dogrulayicit Faktor Analizi (DFA) uygulanmistir. AFA sonucunda 6lgegin faktor
yiik degerleri affediciligi kabul boyutu i¢in .467 ile .76; affediciligi gerceklestirme boyutu i¢in .43 ile
.686; affediciligi red boyutu icin .48 ile .72 arasinda degistigi goriilmiistiir. S6z konusu ii¢ boyutlu
yapi, toplam varyansin % 46.18’ini aciklamaktadir. Dogrulayici faktor analizi (DFA) sonucunda uyum
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iyiligi indeksleri su sekildedir: AGFI= .86, GFI= .89, NFI= .91, NNFI= .95, CFI. 98, RMR= .061
RMSEA= .062, y2/sd 2.15 degerleri ile kabul edilebilir uyum indeksleri gostermistir. Cronbach’s
Alpha giivenirlik katsayisi affediciligi kabul alt boyutu icin .88, affediciligi gergeklestirme alt boyutu
icin .73 ve affediciligi reddetme boyutu i¢in .67 ve dlgek geneli icin .87 olarak hesaplanmustir. Olgegin
bu arastirma kapsaminda elde edilen veriler {izerinden hesaplanan Cronbach’s Alpha degeri
affediciligi kabul alt boyutu i¢in .88, affediciligi gerceklestirme alt boyutu i¢in .80 ve affediciligi
reddetme boyutu i¢in .65 ve 6l¢ek geneli igin .74 dir.

Verilerin Analizi

Arastirmada 6gretmenlerin orgiitsel 6zdeslesme algisi ve orgiitsel affedicilik algisina yonelik
gortiglerinin analizi frekans ve yiizdelik dagilimlar gibi betimsel istatistikler ve demografik
degiskenlere bagli olarak elde edilen verilerin normal dagilim sergiledigi anlasildigindan parametrik
testlerden olan iki grubun karsilastirlmasinda kullanilan t-testi, i ve daha fazla grubun
karsilastirilmasinda Kullanilan Anova Testi ile yapilmigtir. Anova testi sonucunda anlamli ¢ikan F
degerleri i¢in, farkin hangi gruplardan ortaya c¢iktigini tespit etmek igin varyanslar esit oldugundan
dolay1 Tukey testi kullanilmistir. Ogretmenlerin orgiitsel 6zdeslesme algis1 ve orgiitsel affedicilik
algis1 arasindaki iliskinin belirlenmesi i¢in Pearson korelasyon analizi kullanilmistir. Korelasyon
katsayisinin .70-1.00 arasinda olmasi yiiksek, .69-.30 arasinda olmasi orta ve .29-.00 arasinda olmasi
ise zayif iliski olarak tanimlanir (Biyiikoztiirk, 2015). Aritmetik ortalamalar degerlendirilirken 1.00—
1.79 araligi “gok disik”, 1.80-2.59 araligi “diisik”, 2.60-3.39 araligi “orta”, 3.40-4.19 araligi
“yiiksek”, 4.20-5.00 araligi ise “cok yiiksek™ olarak ifade edilmistir.

Bulgular

Bu boliimde 6gretmenlerin drgiitsel 6zdeslesme algilar1 ve orgiitsel affedicilik algilarina iliskin
goriiglerine yer verilmistir. Elde edilen verilere gére 6gretmen goriislerinin cinsiyet, mesleki kidem,
okuldaki calisma siiresi ve okul kademesi demografik degiskenlerine gore karsilagtirilmasina yonelik
bulgular sunulmustur. Ayrica Ogretmenlerin Orgiitsel 6zdeslesme algilar1 ve Orgiitsel affedicilik
algilarina iliskin goriisleri arasindaki iligki ve etkiye yer verilmistir.

Ogretmenlerin Orgiitsel Ozdeslesme ve Orgiitsel Affedicilik Algi Diizeylerinin genel ve
boyutlar bazinda incelenmesi

Ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algilarmin, genel ve alt boyutlarda
ogretmenlerin verdikleri yanitlar sonucunda olusan puanlarin betimsel istatistikleri Tablo 2 ve Tablo 3
de verilmistir

Tablo 2. Ogretmenlerin drgiitsel 6zdeslesme ve orgiitsel affedicilik alg: diizeylerinin betimsel istatistikleri

Olgekler N X Ss
Orgiitsel Ozdeslesme 208 3.68 .69
Orgiitsel Affedicilik 3.20 .39

Ogretmeq}erin verdigi yamtlara gore, dgretmenlerin “Orgiitsel (")zdesle§me” alg1 diizeyleri
gorece yiiksek, “Orgiitsel Affedicilik™ algr diizeyleri de gorece orta diizeydedir. Orgiitsel 6zdeslesme
puan ortalamas1 (X) =3.68, orgiitsel affedicilik puan ortalamasi (X) =3.20 olarak hesaplanmustir.

Tablo 3. Ogretmenlerin orgiitsel affedicilik alt boyutlarina iliskin algi diizeylerinin betimsel istatistikleri

Boyutlar N X Ss
Affediciligi Gerekgelendirme 3.89 .64
Affediciligi Kabul 398 3.20 .70
Affediciligi Red 2.37 .62

Orgiitsel affediciligin alt boyutlarinda 6gretmenlerin algilar1 “Affediciligi Gerekgelendirme”
boyutunda gorece yiiksek, “Affediciligi Kabul” boyutunda gorece orta ve “Affediciligi Red”
boyutunda da gorece diisiik diizeydedir. Orgiitsel affedicilik 6lgegi boyutlarindan alman puan
ortalamalar1 siralandiginda; 6gretmenler en yiiksek “affediciligi gerekgelendirme” (X=3.89) sonra
“affediciligi kabul” (X =3.20) ve son olarak da “affediciligi red” (X =2.37) algisina sahiptir.
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Ogretmenlerin algilarina gore ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algt
diizeylerinin cegitli demografik degiskenler acisindan incelenmesine iligkin bulgular

Ogretmenlerin algilarina gore 6gretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algt
diizeylerinin; cinsiyet, kidem, okulda ¢aligsma siiresi ve okul tiiriine gore incelenmesi sonucu elde
edilen istatistiki veriler agsagida verilmistir.

Cinsiyet degiskenine gore incelenmesi

Ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algi diizeylerinin; cinsiyete gore
degisip degismedigini gosteren t-testi sonuglar1 Tablo 4’de verilmistir.

Tablo 4. Ogretmenlerin cinsiyetine gore drgiitsel 6zdeslesme, drgiitsel affedicilik ve alt boyutlarina yénelik algi
diizeylerinin karsilagtirilmasi (t-testi sonuglari)

Boyut/Degisken Cinsiyet n X Ss Sd t p
Oroii Kad 243 3.57 .70 .
Qrgutsel adin 381 00
Ozdeslesme Erkek 155  3.84 64
. Kadin 243 3.17 37 398
Orgiitsel Affedicilik -1.52 A2
Erkek 155 3.23 41

Alt Boyutlar

L Kadin 243 3.18 .65

Affediciligi Kabul -7 44
Erkek 155 3.23 .76

Affediciligi Kadin 243 3.85 .63 398 176 07

Gerekgelendirme Erkek 155 396 .65 i '
Kadin 243 2.36 .58

Affediciligi R - .

cdiciligi Red Erkek 155 237 .68 8 %3

* p<.05 anlamlilik diizeyi

Tablo 4’de gorildigli gibi, O6gretmenlerin cinsiyetlerine gore &gretmenlerin  Orgiitsel
0zdeslesme [t(398)= -3.81, p<.05] diizeyleri anlamli bir fark goéstermektedir. Erkek 6gretmenlerin
orgiitsel ozdesleme alg1 diizeyi (X=3.84) kadin Ogretmenlerden (X=3.57) daha yiiksektir.
Ogretmenlerin algilar1 affediciligi kabul [t(398)= -.77, p>.05], affediciligi gerekcelendirme [t(398)= -
1.76, p>.05], affediciligi red [t(398)= -.85, p>.05] boyutlarinda ve orgiitsel affedicilikte [t(398)=-1.52,
p>.05] cinsiyet degiskeni agisindan anlamli bir farklilik gostermemektedir.

Kidem degiskenine gore incelenmesi

Ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik alg1 diizeylerinin; kideme gore
degisip degismedigini gosteren ANOVA testi sonuglar1 Tablo 5’de verilmistir.
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Tablo 5. Ogretmenlerin kidemine gore orgiitsel dzdeslesme, orgiitsel affedicilik ve alt boyutlarma yonelik algi
diizeylerinin karsilagtirilmasi (ANOVA testi Sonuglari)

Boyut Kidem n X Ss Sd F P Anlamly
Fark

A. 10 y1l ve alt1 32 331 72
B.11-15yillarast g0 365 72

Orgiitsel . C>A
Ozdeslesme C. 1§_ 20yl 6101 C>A
araligt 75 370 .60
C. 21 yil ve tlizeri
y 231 373 .69 3:394
A. 10 yil ve alt1 32  3.26 39
. B. 11-15 y1l
Oreiitsel yilarast 60 316 .39 216 09
Affedicilik ~ C-16-20il -
araligi 75 311 .37
C.21yilveiizeri 231 323 .39
Alt Boyutlar
A. 10 y1l ve alt1 32 3.28 69
Affediciligi B.11-15yilaras1  gg 3.11 65
Kabul C.16-20 yil 130 .27
araligt 75 3.09 12
C.2lyilvelizeri 231 324 70
A. 10 y1l ve alt1 32 402 58
Affediciligi B.11-15yillarast g0 3.86 64
Gerekgelendir  C. 1(? -20y1l 3,394 1.86 .13
me aralig1 75 375 .65
C.21yilvelizeri 231 393 .64
A. 10 y1l ve alt1 32 230 50
B. 11-15 y1l
Affedicitigi  J o0 T 00 24348
Red 0T SUN 36 .80

aralig 75 237 .67

C.2lyilvelizeri 231 236 65
* p<.05 anlamlilik diizeyi

Tablo 5’de goriildiigii gibi 6gretmenlerin kidem gore affediciligi kabul [F(3-394)= 1.30;
p>.05], affediciligi gerekgelendirme [F(3-394)= 1.86; p>.05], affediciligi red [F(3-394)= .36; p>.05]
ve Orgiitsel affedicilik [F(3-394)= 2.16; p>.05] diizeyleri anlamli bir farklilik gdstermemektedir.
Ogretmenlerin kidemine gére 6gretmenlerin orgiitsel 6zdeslesme [F(3-394)= 3.61; p<.05] diizeyleri
anlamli bir fark gostermektedir.

Istatistiksel agidan ortaya ¢ikan anlamli farkin hangi kidem gruplari arasinda oldugunu tespit
edebilmek amaciyla varyanslar esit oldugu i¢in ¢oklu karsilastirma testlerinden Tukey testi yapilmustir.
Coklu karsilastirma testi sonuglarina gore; orgiitsel 6zdeslesme boyutunda kidemi 16-20 yil araligi
(X=3.70) ve 21 yil ve iizeri olan (X=3.73) 6gretmenlerin orgiitsel zdeslesme alg1 diizeyi kidemi 10
yil ve alt1 (X=3.31) olan 6gretmenlerden yiiksektir. Test sonucu hesaplanan etki biiyiikliigii n2 = 0.01
seklindedir. Ortaya ¢ikan etki degerleri gruplar arasindaki farkin kiigiik diizeyde oldugunu
gostermektedir.

Okuldaki ¢alisma siiresine gore

Ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algi diizeylerinin; okuldaki ¢aligma
siiresine gore degisip degismedigini gdsteren ANOVA testi sonuglar1 Tablo 6’da verilmistir.
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Tablo 6. Ogretmenlerin okullarinda ¢alisma siiresine gore orgiitsel 6zdeslesme, orgiitsel affedicilik ve alt
boyutlarina yonelik algi diizeylerinin karsilastirilmas: (ANOVA testi sonuglar)

Boyut Calisma siiresi n X Ss Sd F P Anlaml Fark

A. 0-5 y1l arasi 193 3.69 .66

- = B. 6-10 yil aras1 102 3.70 .71

Orgitsel Ozdeslesme C.11- 1%1 yilaralign 70 3.68 .78 ALz
C. 16 y1l ve iizeri 33 355 .60 3-394
A. 0-5 y1l aras1 193 322 .38

Ongiitsel Affedicilikc & ill-ol?lzflr::lhgl e S s 141 23
C. 16 yil ve iizeri 33 328 47

Alt Boyutlar

A. 0-5 yil aras1 193 325 .70

Affediciligi Kabul B. 6-10 y1l aras1 102 311 .71 214 09
C.11-15yillarahgt 70 3.09 .63 ' '
C. 16 y1l ve iizeri 33 336 .78
A. 0-5 yil aras1 193 390 .63

Affediciligi B. 6-10 y1l aras1 102 3.87 .68 .

Gerekgelendirme C.11-15yillarahgn 70 3.85 .61 3394 %% T
C. 16 y1l ve iizeri 33 398 .62
A. 0-5 yil aras1 193 234 .60

D B. 6-10 y1l aras1 102 2.36 .58

Affediciligi Red C 11 15ylarahgn 70 248 .68 121 30

C. 16 yil ve iizeri 33 226 .67

Tablo 6’da goriildiigti gibi 6gretmenlerin okullarindaki ¢aligma siiresine gore affediciligi kabul
[F(3-394)= 2.14; p>.05], affediciligi gerekcelendirme [F(3-394)= .36; p>.05], affediciligi red [F(3-
394)= 1.21; p>.05], orgiitsel affedicilik [F(3-394)= 1.41; p>.05] ve orgiitsel dzdeslesme [F(3-394)=
42; p>.05] diizeyleri anlamli bir farklilik géstermemektedir.

Okul tiirii degigkenine gore incelenmesi

Ogretmenlerin orgiitsel 6zdeslesme ve orgiitsel affedicilik algi diizeylerinin; okul tiiriine gore
degisip degismedigini gosteren ANOVA testi sonuglar1 Tablo 7°de verilmisgtir.

Tablo 7. Ogretmenlerin ¢alistig1 okul tiiriine gore orgiitsel dzdeslesme, orgiitsel affedicilik ve alt boyutlarina

yonelik alg1 diizeylerinin karsilastirilmas: (ANOVA testi sonuglart)

Boyut Okul Tiirii n X Ss Sd F p  Anlamh Fark
A. Tlkokul 154 376 .72

Orgiitsel Ozdeslesme B.Ortaokul 144 3.64 .71 191 .14
C. Lise 100 3.68 .61 _
A. Tlkokul 154 321 .38 2,395

Orgiitsel Affedicilik B. Ortaokul 144 3.17 .39 A3 64
C. Lise 100 3.20 .40

Alt Boyutlar
A. Tlkokul 154 3.23 .66

Affediciligi Kabul B.Ortaokul 144 314 .72 8l .44
C. Lise 100 323 .71
A. Tlkokul 154 386 .62

Affediciligi Gerekgelendirme ~ B. Ortaokul 144 390 .64 2;395 .02 .97
C. Lise 100 3.90 .67
A. Tlkokul 154 2,38 .62

Affediciligi Red B. Ortaokul 144 238 .61 25 .77
C. Lise 100 2.33 .63

Tablo 7’de goriildiigii gibi dgretmenlerin ¢alistigi okul tiiriine gore affediciligi kabul [F(3-
394)= .81; p>.05], affediciligi gerekgelendirme [F(3-394)=.02; p>.05], affediciligi red [F(3-394)=.25;
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p>.05], orgiitsel affedicilik [F(3-394)= .43; p>.05] ve orgiitsel 6zdeslesme [F(3-394)= 1.91; p>.05]
diizeyleri anlamli bir farklilik gostermemektedir.
Orgiitsel Ozdeglesme ve Orgiitsel Affedicilik Arasindaki Iligki

Ogretmenlerin orgiitsel dzdeslesme ve oOrgiitsel affedicilik alg1 diizeyleri arasindaki iliskiyi
gosteren pearson korelasyon analizi sonuglar1 Tablo 8’de verilmistir.

Tablo 8. Ogretmenlerin orgiitsel dzdeslesme ile drgiitsel affedicilik algilart arasinda iliskiyi belirlemeye yonelik
Pearson korelasyon analizi

1 2 3 4 5
1.0Orgiitsel Ozdeslesme 1 22" 197 217 -117
2.Orgiitsel Affedicilik 227

Alt Boyutlar
3. Affediciligi Kabul 19”

4. Affediciligi Gerekgelendirme 217
5. Affediciligi Red -11°

“g<.0.01, "g<.0.05

Tablo 8 incelendiginde Ogretmenlerin Orgiitsel 6zdeslesme ve oOrgiitsel affedicilik diizeyleri
arasinda (r= .22; p<.01) pozitif yonlii “zay1f” diizeyde bir iliski bulunmaktadir. Ogretmenlerin drgiitsel
Ozdeslesme ile orgiitsel affediciligin alt boyutlarindan affediciligi kabul (r= .19; p<.01), affediciligi
gerekgelendirme (r= .21; p<.0l) ile pozitif yonlii “zayif”, affediciligi red (r= -.11; p<.05) ile ise
negatif yonlii “zayif” diizeyde bir iliski bulunmaktadir. Ogretmenlerin orgiitsel 6zdesleme algt
diizeyleri arttiginda orgiitsel affedicilik, affediciligi kabul, affediciligi gerekcelendirme alg1 diizeyleri
artmakta, affediciligi red alg1 diizeyleri azalmaktadir.

Tartisma, Sonu¢ ve Oneriler

Ogretmenlerin orgiitsel 6zdeslesme algilar ile drgiitsel affedicilik algilar1 arasindaki iliskinin
incelendigi bu arastirmada, Ogretmenlerin “Orgiitsel Ozdeslesme” algis1 gorece yiiksek olarak
bulunmustur. Bu aragtirma ile benzer sekilde 6gretmenlerin orgiitsel 6zdeslesme diizeyini yiiksek
bulan Argon ve Ekinci (2016), Aytekin (2020), Koyuncu (2018) ve Nergiz (2015); bu arastirmadan
farkli olarak orgiitsel 6zdeslesme diizeyini orta bulan Yildiz (2013) tarafindan yapilan c¢aligmalar
bulunmaktadir. Bu arastirma sonuglarima goére 6gretmenlerin okullarin1 duygusal olarak kendilerine
yakin hissettikleri, okulun hedeflerini, degerlerini benimsedigi, okul kiiltiiriinii i¢sellestirdikleri
sOylenebilir. Haslam (2004) kisilerin iiyesi oldugu grupla 6zdeslesmesinin yiiksek oldugu durumlarda,
kisilerin kendi ¢ikarlarin1 daha az 6nemseyip, orgiit hedeflerine katki sunmay1 6n planda tuttugunu
belirtmektedir. Ogretmenlerin yaptiklar: meslegi dneminin farkinda olarak okullarmni ve dgrencilerini
gelistireme de kisisel ¢ikarlarin1 goz ardi edip kurumun ¢ikarlarini 6n planda tuttugu sdylenebilir.
Ogretmenlerin  6zdeslesme  diizeylerinin yiiksek olmasinda yéneticilerin = gosterdigi  liderlik
ozelliklerinin 6nemi biiyiiktiir. Walumbwa, Mayer, Wang, Wang, Workman ve Christensen’a (2010)
gore etik liderlik davraniglar1 ¢aliganlarin performansini arttirirken, bu performans artigsinin basta gelen
nedenleri arasinda etik liderlik anlayiginin ¢alisanlarin 6rgiitsel 6zdeslesme diizeyini olumlu etkilemesi
bulunmaktadir.

Aragtirma sonuglarinda Orgiitsel affediciligin alt boyutlarinda 6gretmenlerin algilar
“affediciligi gerekcelendirme” boyutunda gorece yiiksek, “affediciligi kabul” boyutunda goérece orta
ve “affediciligi red” boyutunda da gorece diisiik diizeydedir. Sonmez (2021) affediciligi
gerekgelendirme, affediciligi kabul ve affediciligi red boyutunda &gretmenlerin algilarinin orta
diizeyde oldugu sonucuna ulagsmistir. Bayram (2020) ve Ayten (2009) tarafindan yapilan ¢aligmalarda
da orgiitsel affedicilikte Sonmez (2021) ile benzer sonuglara ulagmislardir. Arastirma sonucuna gore
ogretmenlerin kendilerine yapilan haksizlik karsisinda affedici davranabildikleri, kendilerine yapilan
haksizligin nedenleri anlamayi ve haksizlik yapan kisinin niyetini sorgulamay1 o&nemsedikleri
sOylenebilir.
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Ogretmenlerin cinsiyetlerine gore dgretmenlerin orgiitsel dzdeslesme diizeyleri anlamli bir
farklilik gostermektedir. Erkek 6gretmenlerin orgiitsel 6zdesleme algi diizeyi kadin dgretmenlerden
daha yiiksek oldugu anlasilmaktadir. Bu arastirma sonuglari ile benzer sekilde erkek 6gretmenlerin
orglitsel d6zdeslesme diizeylerinin kadin 6gretmenlerden daha yiiksek oldugu sonucuna ulasan Kaplan
(2020), Mihct (2019), Ozbas (2020) ve Yasa (2018) tarafindan yapilan galismalar bulunmaktadir. Bu
aragtirmada oOrgiitsel 6zlesme diizeylerinin cinsiyet degiskeni agisindan farklilik gostermesinin bir
nedeni okul yoneticilerinin genel anlamda erkek olmasi sebebiyle kadin ve erkek dgretmenlere ayni
bakis agist ile yaklasmamasi olabilir. Kadin dgretmenlerin cinsiyet¢i yaklasimlar konusunda daha
hassas olmasit da bu sonugta etkili olabilir. Tezer-Asan (2010) kadin &gretmenlerin toplumsal
yasantidaki cinsiyet ayrimciligini erkek dgretmenlere oranla daha fazla hissettiklerini belirtmektedir.
Ogretmenlerin cinsiyetine gore oOrgiitsel affedicilik genel ve tiim alt boyut dgretmen algilarinda
anlamli bir farklilik bulunmamustir. Erkek ve kadin Ogretmenlerin benzer affedicilik davraniglar
gostermesinde kadin ve erkeklerin yetistigi toplumun 6zelliklerinin benzer olmasi etkili olmus olabilir.
Bu aragtirma ile benzer sekilde Ogretmenlerin cinsiyetinin Orglitsel affedicilik {iizerinde etkili
olmadigini gdsteren Asirt ve Karaca (2014), Erdogan (2018) ve Karaman Kepenek¢i ve Nayir (2015)
tarafindan yapilan caligmalar; bu arastirmadan farkli olarak cinsiyetin orgiitsel affedicilik iizerinde
etkili oldugunu gosteren Cetinkaya ve Sener (2016), Sidelinger, Frisby ve McMullen (2009),
Ermumcu (2014) tarafindan yapilan g¢aligmalar bulunmaktadir. Affedicilik ile ilgili yapilan bu
caligmalar genel olarak incelendiginde erkeklerin orgiitsel affedicilik algi diizeylerinin kadinlardan
daha yiiksek oldugu goriilmektedir.

Ogretmenlerin  kidemine gore orgiitsel ozdeslesme algilarinda anlamli  bir farklilik
bulunmaktadir. Kidemi 16-20 yil araligr ve 21 yil ve {izeri olan 6gretmenlerin Orgiitsel 6zdesleme
diizeyi kidemi 10 yil ve alti 6gretmenlerden yiiksektir. Bu arastirma ile benzer olarak dgretmenlerin
kidemi arttikga Orgiitsel 6zdeslesme diizeylerinin de arttigim gosteren (Aytekin, 2020; Erdogdu ve
Aydindag, 2013) caligmalar bulunmaktadir. Bu arastirmadan farkli olarak kidemin orgiitsel
0zdeslesme iizerinde anlamli farklilik olusturmadigi sonucuna ulasan Celtek Koptagel (2021), Okan ve
Yilmaz (2017), Ozbas (2020) ve Taskin (2016); kidem arttikca orgiitsel 6zdeslesmenin azaldigini
gosteren Canak ve Avei (2016) tarafindan yapilan calismalar bulunmaktadir. Bu farkliliklar arastirma
yapilan Ogretmen gruplarinin calistigi  bolgelerden, Ogretmenlerinden beklentilerinin ve okul
kiltiirtiniin - 6zelliklerinden kaynaklanabilir. Veli desteginin yiiksek oldugu, basari hedeflerine
ulagmada Ggrenci ve Ogretmen etkilesiminin saglandigi, okul ydnetiminin egitimsel faaliyetleri
gelistirmek icin yeterli kaynaga ulasabildigi okullarda, 6gretmenler kisisel ve kurumsal hedeflere
ulasmada destekleyici bir okul ortami ve okul kiiltiirii i¢inde olacagi ig¢in 0gretmenlerin 6zdeslesme
diizeyi yiiksek olacaktir. Ogretmenlerin kidemine goére orgiitsel affedicilik genelde ve tiim alt
boyutlarda 6gretmenlerin algilarinda anlamli bir farklilik bulunmamistir. Bu arastirma ile benzer
sekilde kidemin orgiitsel affedicilik algisinda etkili olmadigr sonucuna ulagsan Nayir ve Karaman
Kepenekei (2016) ve Konan, Bakir ve Bozanoglu (2020) tarafindan yapilan ¢aligmalar bulunmaktadir.
Ogretmenin kidemden bagimsiz olarak okul y&netimi uygulamalarinda, okul kiiltiiriinde benzer gevre
kosullarinin etkisinde olmasi bu durumun nedeni olarak gdésterilebilir. Bu arastirma sonuglarinda
farkli olarak kidemin orgiitsel affedicilik tizerinde etkili oldugu sonucuna ulasan Kahveci, Kotbas ve
Aver (2018), Oztiirk (2018) ve Sénmez (2021) tarafindan yapilan calismalar bulunmaktadir. Bu
caligmalarda kideme gore oOgretmenlerin olgunluk diizeylerinin, olaylara bakis acilarinin ve
hosgoriilerinin farklilastigi bu durumunda 6rgiitsel affedicilige etki ettigi vurgulanmaktadir.

Ogretmenlerin calistign okuldaki gérev siiresine gore drgiitsel 6zdeslesme algilarinda anlaml
bir farklilik bulunmamistir. Bu aragtirma ile benzer sonuca ulagsan Celtek Koptagel (2021), Polat
(2009), Aliyev (2014) ve Akpmar (2014) tarafindan yapilan calismalar bulunmaktadir. Gorev
basladiklar1 ilk yildan itibaren Ogretmenlerin iizerindeki okul kiiltlirii etkisinin ve Ogretmenlerin
orgiitsel adalet duygularinin benzer olmasinin bu sonugcta etkili oldugu sdylenebilir. Bu arastirmadan
farkli olarak Yasa (2018) oOgretmelerin kurumlarinda ki caligma siiresi arttikca Ozdeslesme
duygularmin da arttig1 sonucuna ulagmigtir.

Ogretmeplerin calistigi okul tiirtine gore orgiitsel 6zdeslesme algilarinda anlaml bir farklilik
bulunmamustir. Ogretmenlerin orgiitsel 6zdeslemesi diizeyinde okul yonetiminin uygulamalar1 6nem
arz etmektedir. Bu sebeple arastirma yapilan bolgedeki ilk, orta ve lise egitim kurum ydneticilerinin
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Ogretmenlerin orgiitsel 6zdeslesmesini arttirmak i¢in benzer hassasiyetlere sahip oldugu soylenebilir.
Bu arastirma sonucundan farkli olarak Aytekin (2020) tarafindan yapilan ¢alismada ilkokul ve lisede
gorev yapan 6gretmenlerin orgiitsel 6zdeslesme diizeylerinin ortaokulda gorev yapan 6gretmenlerden
daha fazla oldugu; Celtek Koptagel (2021) tarafindan yapilan ¢aligmada ilk ve ortaokulda gérev yapan
Ogretmenlerin Orgiitsel 6zdeslesme diizeylerinin lisede gorev yapan 6gretmenlerden daha fazla oldugu
sonucu ortaya koyulmustur. Van Dick, Wagner, Stellmacher, ve Christ (2005) 6gretmenlerin caligtig
okul tiiriiniin 6zelliklerini benimseme diizeyine gore orgilitsel 6zdeslesme diizeylerinin ortaya ¢iktigini
belirtmektedir. Ogretmenlerin ¢alistig: okuldaki gorev siiresine ve galistig1 okul tiiriine gore orgiitsel
affedicilik algilarinda anlamli bir farkliik bulunmamistir. Bu durumda orgiitsel affediciligin
Ogretmenin genel anlamda kisilik 6zellikleri, yasantilar1 ve sosyal iliskileri ile ilgili oldugu bu sebeple
okuldaki yasantilardan etkilenmedigi sOylenebilir. Bu calisgamadan farkli olarak okuldaki gorev
siiresinin 0gretmenlerin orglitsel affedicilik algilarinda etkili oldugu sonucuna ulasan Sénmez (2021)
tarafindan yapilan ¢alismada bulunmaktadir.

Yapilan korelasyon analizi sonucunda ogretmenlerin Orgiitsel Ozdeslesme ve Orgiitsel
affedicilik algi diizeyleri arasinda pozitif yonlii “zayif” diizeyde bir iliski bulunmaktadir. Bu sonuca
gore, Ogretmenlerin Orgiitsel 6zdeslesme diizeyleri artikga Orgiitsel affedicilik diizeylerinin de arttig1
soylenebilir. Orgiitsel affedicilik kisisel ve orgiitsel etmenlerden etkilense de daha ¢ok kisilik
ozelliginin bir yansimasidir. Orgiitsel dzdeslesme ise kisinin orgiit ile ilgili algisinin dogrudan
tezahiiriidiir diye diisiiniilebilir. Bu baglamda orgiitsel 6zdeslesme ile orgiitsel affediciligin arasindaki
iligkinin var olmasi ancak diisiik diizeyde olmasinin sebebi, orgiitsel affediciligin daha ¢ok kisinin
affetme duygusu ile ilgili olmasi ancak orgiitsel 6zdeslesmenin daha ¢ok orgiite yonelik bir algi olmasi
olabilir.

Aragtirma sonucunda ortaya ¢ikan sonuglar ¢ercevesinde belirli oneriler gelistirilmistir.

1. Oncelikle, 6zel egitim kurumlarinda galisan dgretmenlerin drgiitsel 6zdeslesme ve Orgiitsel
affedicilik diizeyleri ile ilgili calismalar yapilabilir.

2. Ogretmenlerinin cinsiyetine ve kidemine gore anlamli olarak farklilasan orgiitsel 6zdeslesme
algilarina yonelik olarak bu farkliligin nedenleri nitel arastirmalar ile ortaya ¢ikartilabilir.

3. Okul yoneticilerinin orgiitsel 6zdeslesme ve orgiitsel affedicilik diizeyleri ortaya ¢ikarilip bu
arastirma sonugclari ile karsilastirilabilir.
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