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Article Info Abstract

In this study, instructional design process with the goal of helping prospective teachers
gain media literacy is conducted, and it is applied and evaluated. ASSURE model were
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used one group pre-test post-test experimental model. During the study, personal

information form, media literacy achievement test, media literacy diagnostic test,
semi-structured interview form, and material usability tests were conducted with the
study group. As a result of the pilot implementation, results show that media literacy
knowledge level of prospective teachers has improved positively, but however no
significant change was found in media literacy perception levels. Consequently, media
literacy trainings shall be organized for prospective teachers and in this context
different instructional designs can be developed, and media literacy courses shall be
added to the teacher training curriculum.
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Ogretmen Adaylari igin Medya Okuryazarhgi Egitimi: Ogretim Tasarimi
Siireci ve Degerlendirilmesi

Makale Bilgisi 0z

Bu calismada 6gretmen adaylarina medya okuryazarligi becerisi kazandirabilmek
amaciyla bir 6gretim tasarimi gerceklestirilerek, uygulanmasi ve degerlendirilmesi

Makale Ge¢misi: amaglanmistir. Ogretim tasarimi siirecinde ASSURE modeli temel alinmistir. Calisma iki
Gelig 08 Kasim 2015 asamada gergeklestirilmistir. Aragtirmanin ilk asamasina 2013-2014 egitim-6gretim yili
Dlzeltme 25 Mart 2016 Bahar déneminde Siileyman Demirel Universitesi Egitim Fakiiltesinde 6grenim gdren
Kabul 16 Nisan 2016 44 dgretmen aday, ikinci agamasina ise ayni gruptan 32 6gretmen adayi gonulli olarak

katilmistir. Bu ¢alismada deneme modellerinden tek grup o6n-test son-test modeli

kullanilmigtir. Calisma strecinde arastirma grubuna kisisel bilgi formu, medya

Anahtar Kelimeler:

Medya, okuryazarligl basari testi, medya okuryazarligi diizey belirleme Olgegi, vyari
Medya okuryazarligi, yapilandiriimis  gorisme formu ve materyal kullanishlik testi uygulanmistir.
Ogretmen adaylari, Gergeklestirilen pilot uygulama sonucunda 6gretmen adaylarinin medya okuryazarhgi
Ogretim tasarimi. bilgi diizeylerini olumlu yonde iyilestigi, fakat medya okuryazarligi algi diizeylerinde

anlamh bir degisim olmadig1 gorilmistir. Sonug olarak, 6gretmen adaylarina medya
okuryazarhgi egitiminin verilmesinin bir ihtiya¢ oldugu, bu baglamda farkli 6gretim
tasarimlarinin gergeklestirilebilecegi ve 6gretmen adaylarina yonelik 6gretmen egitimi
surecinde medya okuryazarligi dersinin eklenmesi gerektigi soylenebilir.
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Introduction

Easier access to information and events rapidly evolving around world without limit in time and
space has become possible with advancing technology. This has led to changes in people's daily lives,
and media tools such as TV, computer, and mobile phones have started to dominate the social life of
individuals. The diversity of communication channels has increased with the proliferation of mass
media, and determining the accuracy and reliability of the content accessed through the media has
become an important issue. In this regard, media literacy concept has started to appear in confirming
the most reliable content among many of them and interpreting them correctly (Polat & Odabas, 2008).
Media literacy is defined as accessing, analyzing, evaluating, sharing, and creating different information
from various sources which are shaped by the media itself (Alver, 2011; Livingstone, 2004; Thoman,
2003). Media literate person, on the other hand, is someone who can reach the information on media,
analyze it and create new media contents. In order for the individuals to be media literate, they need to
be aware of the information conveyed through media and use it consciously and effectively (Deveci &
Cengelci, 2008; Hobbs, Culver, & Mendoza, 2010). Ministry of National Education (MEB) and the Radio
and Television Supreme Council (RTUK) (2007) defined media literacy as the ability of “accessing to
written and unwritten, and various information in different formats (TV, video, cinema, advertisements,
Internet, etc.), internalizing, evaluating and transferring this information”. As can be understood from
the definitions, media literacy is an area that has multiple functions. Media literacy both covers
understanding, analyzing, resolving, and evaluating the different forms of media and developing the
ability to transmit by creating a new media. Media literacy skills have emerged with understanding the
media content and analyzing them by evaluation. Media literacy skills in the world of the 21st century
expected of all individuals were updated by the skills of critical thinking, effective communication, active
citizenship, and creating new media content by a critical approach (Kartal & Kincal, 2012; NAMLE, 2007).
Media literacy has also the benefits of enabling individuals to follow the media in a conscious way and
making them more active members of the society. Media literacy aims to complete mental and
emotional development which is necessary for individuals to perceive media in a critical, societal,
individual, and ecological way and evaluate the message conveyed by the media correctly (Alver, 2011).

In daily life, we are constantly faced with different types of messages through the media. These
messages affect little children, who are more vulnerable to change and development, more than adults.
Children are mostly exposed to this intensive information flow without their own consent. It is thought
that the individuals who are consciously or unconsciously exposed to media contents are affected by
those information in terms of thinking, behaviors, decisions and even speech (Karaman & Karatas,
2009). Considering that it may have an impact on the lives of individuals, media literacy training is
regarded to have such a significant role (Kahyaoglu & Kenanoglu, 2014; Karaman, 2010). In developed
countries such as Canada, England, Australia, and the U.S, which realized the significance of media
literacy, the courses about media literacy were integrated into education system as an interdisciplinary
part of compulsory education somehow intertwined with other courses (Given, 2014; Tuzel, 2013).
Media literacy reflections in Turkey have become more visible and apparent only in recent years.

According to a study conducted by MEB and RTUK (2007), children aged 6 to 17 watch TV 3 to 4
hours a day on average, and watching TV is the most popular extracurricular activity for the students in
the same age group. Therefore, children are faced with the danger of learning and demonstrating
positive and negative behaviors through TV. Children who are not conscious enough how to use media
experience difficulty in receiving and interpreting different messages with various purposes. MEB and
RTUK (2007) emphasized the importance of raising awareness of children, who are vulnerable and
unconscious towards different types of media content, starting from the primary level education. Hence,
elective media literacy course was added to curriculum in accordance with the joint efforts of RTUK and
MEB in the academic year of 2006-2007 for 6th, 7th, and 8th graders (Adnan Altun, 2008). Helping
students who newly start to form their personality gain media literacy skills can enable them to produce
solutions to social problems, to understand social issues, and to feel more self-confident (Deveci &
Cengelci, 2008; Gdmleksiz, Kan, & Oner, 2012; Hobbs, 2011).
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Educational institutions have great responsibility in helping individuals become media literate. As the
teachers are in the main occupation group which is to provide these skills, prospective teachers in
Education Faculties shall have these skills of accessing to correct information and evaluating this
information with a critical perspective. Regarding media literacy, there are many studies conducted with
teachers or prospective teachers (Alvermann & Hagood, 2000; Cheung, 2005; Cetin, 2015; Flores-
Koulish, 2006; inan, 2010; Karaman, 2010; Sarsar & Engin, 2015; Sahin & Tiizel, 2011; Yilmaz & Ozkan,
2013). Teachers’ media literacy skills are essential in helping students gain those skills. However,
teachers are not observed to possess adequate literacy skills upon their graduation (Deveci & Cengelci,
2008). For this reason, teachers are required to gain these skills before they graduate and start teaching.
As media literacy training has recently showed up, it started discussions on whether it shall be added to
teaching curricula in teacher training process. Regarding this, it was suggested that “Media Literacy”
course must be included in teacher training programs. In line with these suggestions, this course was
added to the curriculum of “Social Studies Teacher Education Program” in the 2007-2008 academic year
(Deveci & Cengelci, 2008). In this sense, involving media literacy courses or trainings in the other teacher
training programs is seen as quite an important step to support 21st century skills and media use.
Consequently, helping prospective teachers who are to educate future generations gain media literacy
skills is regarded as an important necessity. Therefore, the purpose of this study is to develop, practice,
and evaluate an instructional design for media literacy education in order to help prospective teachers
gain media literacy skills.

Method

Media literacy training was developed for prospective teachers considering ASSURE instructional
design model. The study was conducted in two stages. In the first stage, 44 prospective teacher studying
at Suleyman Demirel University (in Isparta, Turkey), Education Faculty in Spring Year of 2013-2014
participated voluntarily. In the first phase of the instructional design, learner analysis, instructional
objectives, learning content, design and material development were conducted. Prospective teachers
were given personal information form and they were asked semi-structured open-ended questions in
order to do learner analysis at the beginning of instructional design. Thus, the present situation of
prospective teachers regarding their media literacy skills were put forth by analyzing the collected data.
Instructional design and material development process took approximately two months. The second
phase of the study were initiated following the development of learning environment, materials,
content and resources.

In the second stage of the study, the pilot implementation of media literacy training, which was
developed as a result of instructional design, and its evaluations were conducted. Application was held
in Sitleyman Demirel University, Faculty of Computer Education and Instructional Technology
Department's computer lab. After trying to contact all of them, only 32 of prospective teachers
participated in the second stage of the study. This study uses one group pre-test and post-test model
(Buyikoztiirk, 2007; Frankel & Wallen, 2003). Media literacy achievement test and Media Literacy
Diagnostic Scale pre-test by Karatas (2008) were applied to the study group by researchers. Then, 2-hour
pilot implementation was conducted during which prospective teachers learned individually.
Researchers informed prospective teachers about the procedure at the beginning of the study and
monitored the application process. Post-tests were conducted at the end of teaching activities in order
to identify whether a progress was experienced or not. Additionally, semi-structured interview form and
usability test (adapted from Arif Altun, 2009) were conducted respectively to get students' views on the
application and to assess the usability of materials. The quantitative data obtained in the research
process was analyzed using data analysis methods of descriptive (percent, frequency) and predictive
(paired samples t-test), while the qualitative data was analyzed through content analysis. The analysis of
qualitative data was coded separately, and compared and contrasted by the researchers to ensure
maximum reliability.

51



Esra BARUT et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 45(1), 2016, 49-70

Instructional Design Process
Learner Analysis

In the first stage of the study, learner analysis was conducted before the instructional design in order
to demonstrate the current status of undergraduate students (n=44) who are aged between 18 and 26
(X = 19.82, SD = 1.60) and study at Science Education (f=23) and Social Sciences (f=21) departments.
Upon analyzing the target group, it was found out that the number of female subjects (f=26, 59.1%) is
more than male subjects (f=18, 40.9%). Graduation status distribution of students are as follows: 2.3%
super high school, 52.3% high school, 25% Anatolian high school, 4.5% Anatolian teacher training high
school, and %15.9 other high schools. 95.5% of prospective teachers (f=42) answered the questions of
“Did you take courses on media literacy? At what level or grade did you take it? If you took this course,
what were the topics in this course content?” as no, while 4.5% of them (f=2) answered as yes. These
two individuals who took this course were taught it in the 8th grade in primary school. The opinion of
one participant on this issue is as follows: “I took media literacy course in 8th grade and it was about
mass media and how to use it correctly.” As a result of this, it can be noted that prospective teachers
mostly do not take media literacy courses until higher education.

Pre-Qualifications

The needs analysis was conducted in the instructional design process in order to determine the
media literacy level of the target group and to develop the contents of design. In the needs analysis
questionnaire, most of the prospective teachers (%46.3 f=19) answered the item of “How do you
perceive the concept of media” as “communication”. Some of the opinions of prospective teachers who
perceive media as a communication tool are as follows:

“Media enables individuals to connect to outside world thanks to technology.”
“It is a mass communication tool. Some ideas are imposed on people through media.”
“I perceive media as media organs that are essential for communication.”

17.1% of prospective teachers perceived media as knowledge transfer (f=7), 14.6% of them as
publication (f=6) and 4.9% of them as socialization. However in literature, media is defined as “the
whole of written, audio or visual communication tools, media and communication organs” (Karatas,
2008, p. 11). This reveals that prospective teachers were unable to perceive the concept of media as
correctly.

When the prospective teachers’ (n=41) answers given to “What are media tools?” question (multiple
options can be marked) are evaluated, participants indicated media tools respectively as TV and Internet
(f=31), newspaper (f=23), computer (f=10), mobile phone (f=8), and the other tools (f=10). Based on
these results, this shows us that prospective teachers do not have adequate knowledge level of media
and media tools.

The percentages of the answers given to questions asked with the purpose of changing their
perceptive about media by identifying their access ratios to media tools such as computer, internet,
newspaper etc. are shown in Table 1.

Table 1.

Access Ratio to Computer, Internet and Newspapers

Variable Value N %

Computer Yes 29 65.9
No 15 34.1
Yes 30 68.2

Internet No 14 318
Yes 20 45,5

Newspaper No 24 54.5
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As shown in Table 1, 65.9% of students have access to personal computers. Similarly, 68.2% of them
can access to Internet any time. It was also found out that 45.5% of students read newspapers which
they constantly follow. According to this result, newspaper reading ratio was decreased with advancing
technology, and new technologies such as computers and the Internet are often used as media tools.

Each participant has listed seven different media tools according to frequency of use in the most
commonly used media tools question of the questionnaire. Three media tools were analyzed based on
the frequency of use and frequency percentages for these values were given. Accordingly, 54.5% of
prospective teachers use mobile phones, 25% of them use the Internet, 9.1% of them watch TV, and
11.4% of them use other media tools. When the TV watching frequencies of prospective teachers are
considered, 69.8% of them watch TV less than 1 hour a day, 27.9% of them watch 2-3 hours a day, and
2.3% of them watch more than 5 hours a day. Regarding the frequencies of Internet use, 30.2% of them
use Internet less than 1 hour a day, 39.5% of them use 2-3 hours a day, 9.3% of them use 4-5 hours a
day, and 21% of them use it for more than 5 hours a day (n=43). Based on this data, it is understood that
mobile technologies are more frequently used as media tools, and regarding Internet and TV it is
possible to claim that prospective teachers allocate more time on the Internet than watching TV. Among
the most often watched TV programs are news with 31.8%, TV series with 22.7%, sports programs with
6.8%, and the others with 38.7%. Additionally, the most noticeable three features that prospective
teachers give importance are news with 47.7%, entertainment with 20.5%, education with 13.6% and
the other with 18.2%. Considering the prospective teachers’ Internet use priorities, firstly comes access
to information with 52.3%, playing games with 13.6%, chat and conversation with 13.6% and the other
purposes with 20.5%.

Prospective teachers were also asked about how they confirm whether a piece of information is truly
correct or not in the media and what they do to change an idea that they do not agree with. Regarding
how they confirm the reliability of the information in the media, while 50% answered as “yes | confirm”
(f=21) and 42.9% answered as “no | do not confirm” (f=18), 7.1% of them answered as “lI sometimes
confirm” (f=3) (n=42). Some of the responses of participants who answered positively are as follows:

“I confirm the information in the media. | look into the sources of information and relevant people. |
calmly give confirmatory and evidentiary examples and | share the correct information.”

“Yes, | check the same news/information from different sources. | share my ideas on the topic in
different media platforms.”

The majority of prospective teachers, who confirm the reliability of information that they see in the
media, expressed that they explore the information from different media platforms (%33.3, f=14). Three
of prospective teachers (7.1%) who confirm the information in the media said that they question the
reliability of information in media by exchanging information and criticizing (n=42). Two of those who
confirm the information expressed that they would give confirmatory and evidentiary examples to
change an opinion that they do not agree with (f=%4.8). The fact that only 4.8% of prospective teachers
initiate to change others’ opinions by researching the validity of information in the media shows that the
vast majority of the participants do not have adequate ability to make an effort to generate opposing
ideas.

Regarding the question which aims to identify whether prospective teachers tend to create new
content in the media and determined the possible reasons, 100% of prospective teachers gave “no”
answer (n=40). According to the answers, it is figured out that prospective teachers experience lack of
information, motivation, and sources on media literacy. In this regard, media literacy courses must be
delivered to support creating media content, they must be informed about how to use media, necessary
resources must be provided and motivation must be triggered to create new contents on media.

To the question whether prospective teachers develop themselves through media platforms
including socio-cultural values, only 15.4% of them answered as “yes” (f=6). Four of them expressed that
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they participated in some training programs or groups in media platforms. Some opinions on this subject
are as follows:

“I participated in some of the groups on social media. | took mutual actions. I think | am competent
enough in this topic.”

“l am a member of a radio channel’s organization website. We are organizing some events with some
people unknown to us contacting them on the media.”

By answering the above question as no, 84.6% of prospective teachers (f=33) said that they were not
in any media platform to improve themselves (n=39). Considering these answers, it is understood that
most of the prospective teachers are not eager to improve themselves by participating in different
media platforms. In this respect, they must be motivated to participate in various media platforms to
support improving themselves individually and professionally.

To the questions that measure whether prospective teachers perceived themselves as media literate
or not, 62.2% of them answered as “no” (f=23), 10.8% of them answered as “yes” (f=4), and 27% of
them (f=10) answered as “partially” (n=37). 39.1% of those who do not regard themselves as media
literate expressed that they do not have adequate knowledge (f=9), while 26.1% said that they do not
follow current events (f=6). Some opinions on this subject are as follows:

“I never took media literacy course before, so | do not see myself as media literate. | am not sure
about the details.”

“Not exactly. | do not know the purposes of the tools that | am using and | do not even look into
them. Maybe, | have blind confidence in it.”

“I see myself as media literate. | think | am good at scanning the content, not to be deceived by every
content, and analyzing what is being defended.”

“No. It is one of my weaknesses that | cannot confirm correct and authentic information.”

Based on the needs analysis, it was concluded that the prospective teachers are incompetent on
researching the reliability of the information in the media, they are not sufficiently aware of the media,
and the majority of them regard themselves as incapable of being media literate. This also shows that
prospective teachers are in need of media literacy trainings in providing their future students with
accurate information with a critical perspective. Based on this need, the instructional design for media
literacy training was developed by researchers.

Instructional Objectives and Learning Content

Different learning objectives for media literacy trainings were identified for prospective teachers
based on the relevant literature and $Sahin’s (2011) “Critical Media Literacy” book. Consistent with such
goals, the instructional design was developed by specifying 9 different titles. The information presented
in these titles are described briefly below:

e Learning Basics: Related images are displayed by giving general definitions. Additionally, they
are requested to add answers on a topic by finding out the correct information on the Internet.

e Visual Interpretations: Posters and banners consisting of comics and texts are shown and the
difference between them is asked.

e Understanding How Emotions are manipulated: Evaluates how sexuality, violence (entertaining
and suggestive scenes of violence) etc. concepts affect emotions, and how a piece of news
could have an emotional impact on its reader by making it more attractive. Related images are
examined.

e Not Affected by Media: The fact that the news are manipulated and the news with emotional
appeal are focused more based on specific region or geography are detailed and assessed by
comparing different news.
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e Analyzing the Media: Whether news are manipulated or not is analyzed by paying attention to
public opinions. A piece of news is shown and asked in which context it was prepared. They are
requested to suggest an alternative information source.

e Realizing Biased Contents: Biased news are shown and discussed. They come to realized that
songs and TV series involve negative values (e.g., promoting sexuality, family values
degradation, deterioration of Turkish language, slang, swearing, increase of violence)

e Evaluating Advertisements: The examples of “commercial purposes of the media, outdoor
advertising, news advertising, disguised advertising, promote educational ads, visual marketing
instead of the product, making products famous by celebrities” are debated.

e Breaking Down the Prejudices: The examples of manipulating the other opinions by projecting a
problem from only one perspective, being selective, and presenting a news alongside an
important news to make it look like significant are given and discussed.

e Breaking Taboos: Examples regarding behaviors under the influence of prejudices and
resistance against change are shared and debated.

Design and Development

Considering the interest of young people on information technologies, the use of the technology-
based learning methods in learning environments has become a necessity. Therefore, learning materials
for this study were developed using web-based learning systems. In the process of material design,
necessary attention was given to images, alignment, color scheme, which are among the visual design
elements formal structure, and to font, line spacing, and upper-case letters, which are verbal elements.
In order to attract the attention of prospective teachers, materials were supported by visual hierarchy,
integrity, and balance and color harmony. In the design process of the teaching material, material
development principles of concretization, consistency, and tips were given ultimate significance. The
material content was developed as learner-based, simple and easy-to-understand to facilitate learning.
It was also improved based on a manner that addresses the readiness level of students. The
instructional materials were developed using Adobe Flash Player CS5 version and Action Script 3.0
coding language. It was also published online by integrating the material into Moodle learning
management system in which screen display settings are adjusted by using Internet-based scripting
language of PHP 6.0. Learning environment and materials were presented to the expert opinion prior to
practice, and learning environments and materials were adapted based on this feedback.

Implementation Process of the Instructional Design

Pilot implementation of media literacy training was realized in the second stage of the study. The
study group of the first stage was planned to be involved in the second stage, but only 32 volunteer
subjects participated. The scheme was conducted in a computer lab of Computer Education and
Instructional Technology Department. Before the scheme, all computers were controlled and their
internet connection status was checked so as to prepare the environment for learning. As a contingency
plan for any possible problems, learning materials were checked once again before the pilot
implementation. The seating arrangement and lighting were prepared beforehand. Finally, prospective
teachers were given preliminary information as to what would be the benefits of this training, its
content of the learning environment, and learning objectives.

After necessary preparations were made, the pilot implementation started. Participants carried out
each step in accordance with the guidelines. After prospective teachers logged into the system, a pre-
test on the subject was conducted. Then, each participant individually completed the teaching material,
which was supported with multimedia elements including visuals based on guidelines, and they received
media literacy training. All participants were given two hours to finish up the teaching material.
Meanwhile, trainers monitored the process for any possible misunderstanding. All participants took a
general achievement test and diagnostic test at the end of scheme, and a number of open-ended
questions were asked regarding the effectiveness of training conducted. Finally, usability tests were
given concerning the learning material. It was made sure that each participant in the scheme process
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minded their own learning material and answered the questions individually on their computers. After
the pilot implementation is finished, the evaluation of instructional design and implementation was
done by researchers.

Result

Pre-test and post-test achievement test scores were analyzed by dependent sample t-test in order to
identify whether there has been a meaningful change in prospective teachers’ media literacy knowledge
as a result of the scheme. Prior to analysis, the assumptions of t-test were tested and it was concluded
that the scores taken in pre-test and post-test were normally distributed. Descriptive statistics
concerning prospective teachers’ pre-test and post-test media literacy achievement test scores and the
results of dependent sample t-test, which was conducted to compare and contrast these scores, are
shown in Table 2.

Table 2.
Pre-test and Post-test Media Literacy Achievement Test Scores
Test N X SD t n’
Pre-test 32 17.16 2.29

- 4.85* A43*
Post-test 32 19.25 3.24 8 3
*p<.01

When examining Table 2, it was found out that a meaningful difference between prospective
teachers’ pre and post application achievement scores (t[31] = - 4.85, nz = .43, p < .01). It was also
concluded that prospective teachers’ media literacy post-test scores (X = 19.25, SD = 3.24) increased in
a meaningful level compared to pre-test scores (X = 17.16, SD = 2.29). These results reveal the fact that
this instructional design was useful in increasing prospective teachers’ media literacy knowledge level.
Descriptive statistics concerning prospective teachers’ pre-test and post-test media literacy diagnostic
test scores the results of dependent sample t-test, which was conducted to compare and contrast these
scores, are shown in Table 3.

Table 3.

The Results of Media Literacy Perception Level

Test N X SD t
Pre-test 32 64.94 9.59 20%
Post-test 32 64.50 9.93 '
*p>.05

When examining Table 3, it was found out that there is no meaningful difference between
prospective teachers’ scores (p > .05). This result shows that the instructional design had no effect on
prospective teachers’ media literacy perceptions. In this context, it can be concluded that although the
study had a positive effect on prospective teachers’ media literacy knowledge level, it did not affect
their perception levels.

In order to get feedback of prospective teachers on teaching material, the usability test adapted
from Arif Altun (2009) was used. Descriptive statistics on responses given to the scale are presented in
Table 4.
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Table 4.

Statistics of Usability Test Results

Dimensions N X SD
Troubleshooting and Functionality 32 3.70 .60
Interface Task Performance 32 3.01 .79
Familiarity 32 3.35 .54
Visual Competence and Integrity 32 3.97 .70
Total 32 3.51 .46

Upon examining prospective teachers’ responses, it can be concluded that they found the teaching
material to be useful (X = 3.51, SD = .46). While prospective teachers regarded the material to be most
useful in terms of visual competence and integrity dimension (X = 3.97, SD = .70), they found it to be
less useful with regards to interface task performance dimension (X = 3.01, SD = .79).

The findings revealed as a result of open-ended questions asked to prospective teachers were
analyzed. They were asked about the positive and negative aspects of the media and they expressed the
positive (f=13) and negative (f=19) aspects in different opinions. They generally regard media as positive
in terms of conveying information and enabling communication, while they find it to be negative in
terms of misleading the audience. Some of the opinions regarding the positive as negative aspects of the
media are as follows:

“It is positive that the media helps us access to information, while it is negative to manipulate and
mislead us.”

“As a positive aspect it helps us establish communication and contact with all parts of the world,
while it destroy cultural values as a negative aspect.”

“Negative reaction is experienced from the public when the news are manipulated but however if it
were not for media, we would know anything about what is going on in the world.”

When prospective teachers were asked about when or at what level/grade the media literacy
courses must be given, the majority of them said that it would be more useful if these trainings were
given in secondary school (f=9) and primary school (f=8). Additionally, there were those who defended
that these courses must be given at university (f=7) and high school (f=4). Four prospective teachers
expressed that this training must be delivered at all levels of education.

Prospective teachers were also requested to evaluate the positive and negative aspects of teaching
material for media literacy training. They found this material to be useful with respect to the way of
giving information, raising awareness, gaining different perspectives, and technology use, while they
thought that the allocated time for the training was a little bit limited. On the other hand, when the
answers given to learning environment and material usability are examined, some of prospective
teachers stated that they found learning environment and material usability to be adequate (f=9), while
the others said that more visuals can be added (f=8) and more information can be involved (f=3).
Besides, while some of the participants found the content of teaching material to be adequate (f=8), the
others expressed that knowledge intensity for media content should be increased (f=4). Some opinions
on this subject are as follows:

“It was a perfect training”.

“The training was satisfactory enough”

“It is good to see events with visuals”

“More information and visuals are necessary”.

After the pilot implementation of media literacy training, prospective teachers were requested to
self-evaluate in terms of media literacy. The majority of prospective teachers (f=27) regarded
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themselves as more knowledgeable and aware in terms of media literacy after having participated in
this study, while only few of them (f=5) said that there were no difference in comparison with prior to
this training. Additionally, most of the prospective teachers increased their awareness in the sense of
perception on media, awareness, and attention and inquiry (f=22), and in terms of the level of
knowledge (f=7), while some others noted that this study did not make a difference (f=3). Some of the
opinions of prospective teachers are as follows:

“l understood that | must question what media presents to us as information and events, and it made
me realize that any information in media is not accurate”

“It helped me raise my awareness”

“l was already aware of these”

Discussion, Conclusions and Suggestions

In this study, instructional design applications were conducted in order to improve prospective
teachers’ media literacy. ASSURE Design Model was taken as base and every step of this model was
followed in design procedure. To shape the design and development process according to student
needs, firstly the learner analysis was conducted. According to learner analysis, it was concluded that
media literacy of prospective teachers is quite low. This finding bears resemblance to the previous
studies conducted in Turkey with prospective teachers (Gliven, 2014; Karatas, 2008; Som & Kurt, 2012;
Tuncer, 2013). This is due to the fact that media literacy courses were given as elective starting from
2008 and it is thought that the study samples did not take this course beforehand. Prospective teachers
who did not take media literacy course feel incompetent on this topic and therefore the need for giving
media literacy trainings in the teacher training process seems to become more apparent. Based on this
need, the instructional design was conducted to develop media literacy training for prospective
teachers.

Before this study, it was observed through learner analysis that prospective teachers were
incompetent about and they did not regard themselves as media literate. It was also concluded that
prospective teachers’ media literacy increased after the study was conducted. However, there was no
difference in terms of media literacy perceptions. According to these results, although the study had a
positive effect on prospective teachers’ media literacy knowledge level, it did not affect their perception
levels, and therefore the instructional design must be re-developed to increase their media perception
levels.

There are many ways to increase the learning performance in instructional designs. For this reason,
instructional design can be reviewed and re-edited for the purpose of increasing the learning
performance to the requested level. In this study, the instructional design was developed to improve
prospective teachers’ media literacy and a pilot implementation was conducted. The study in its current
form is a pre-experiment work and therefore it has some limitations. The limited time of
implementation is seen as the most important limitation. Additionally, it was found as a result of the
study that improvements on the learning environment and material should be made to improve the
efficiency of teaching. It is also evident that the learning content must be re-developed. Even so, this
study is thought to be limited but it still can guide the future studies on media literacy trainings. It can
be suggested that the future studies which will develop different instructional designs with longer
lasting practices can be more effective in terms of teaching efficiency and assessment. Consequently,
this study clearly shows that media literacy trainings for prospective teachers are necessary and
essential. In this regard, adding media literacy courses to teacher training curriculum is an undeniable
necessity.
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Tiirkge Siirimui

Girisg

ilerleyen teknolojilerle birlikte hizla gelisen bir diinyada zaman ve mekan siniri olmadan pek ¢ok
olaya ve bilgiye ulasmak kolaylagmistir. Bu durum insanlarin giinlik yasaminda da degisikliklere neden
olmus; televizyon, bilgisayar ve cep telefonu gibi medya araglar bireylerin sosyal hayatlarina yon verir
hale gelmistir. Kitle iletisim araglarinin ¢ogalmasiyla birlikte iletisim kanallarinin gesitliligi artmis, medya
aracihg ile ulasilan igeriklerin dogrulugunu ve givenilirligini tespit edebilmek énemli hale gelmistir. Bu
baglamda c¢esitli iceriklerin icerisinden en glvenilir olaninin tespit edilebilmesi ve dogru
yorumlanabilmesi i¢in medya okuryazarligi kavrami giindeme gelmeye baslamistir (Polat & Odabas,
2008).

Medya okuryazarligl, medya tarafindan bigimlendirilen bir diinyada farkh kaynaklardan elde edilen
farkh bicimlerdeki mesajlara ulasabilme, onlari analiz edebilme, degerlendirebilme, paylasabilme ve
yenilerini yaratabilme yetenegi kazanabilmektir (Alver, 2011; Livingstone, 2004; Thoman, 2003). Medya
okuryazari ise; medya mesajlarina ulasabilen, onlari analiz edebilen ve yeni medya mesajlari tiretebilen
bireydir. Bireylerin medya okuryazari olabilmesi i¢cin, medya araglari aracihg ile iletilen mesajlarin
farkinda olmasi ve mesajlari bilingli ve etkili kullanmasi gerekmektedir (Deveci & Cengelci, 2008; Hobbs,
Culver, & Mendoza, 2010). Milli Egitim Bakanligi (MEB) ve Radyo ve Televizyon Ust Kurulu (RTUK) (2007)
medya okuryazarligini "yazili ve yazili olmayan, buytk gesitlilik gésteren formatlardaki (televizyon, video,
sinema, reklamlar, internet vs.) mesajlara ulasma, bunlari 6zimleme, degerlendirme ve iletme yetenegi
kazanabilmek" olarak tanimlamistir. Tanimlardan da anlasilacag Gzere medya okuryazarligl birden ¢ok
islevi olan bir alandir. Medya okuryazarhigi hem farkl bicimlerde olusturulan medyayi anlayarak analiz
edebilme, c¢oziimleyebilme ve degerlendirebilme hem de yeni bir medya olusturarak iletebilme
becerisini gelistirmeyi kapsamaktadir. Medya okuryazarligi becerileri; medya igeriklerinin anlasiimasi ve
analiz edilerek degerlendirilmesi ile ortaya ¢ikmistir. 21. yy diinyasinda ise tim bireylerde beklenen
medya okuryazarligi becerileri; elestirel disiinebilme, etkili iletisim kurabilme, aktif vatandas olarak rol
alabilme ve elestirel bir yaklagimla kendine ait yeni medya igeriklerini tretebilme olarak giincellenmistir
(Kartal & Kincal, 2012; NAMLE, 2007). Medya okuryazarliginin bireylerin medyay! bilingli bir sekilde takip
edebilmelerini ve toplumda daha aktif birey olabilmelerini saglama gibi faydalari da bulunmaktadir.
Medya okuryazarhg! bireylerin medyay! elestirel, toplumsal, kisisel ve ekolojik yénden anlamalarini
saglayarak, medya tarafindan verilen mesajlarin dogru bir sekilde degerlendirebilmesi icin gerekli olan
zihinsel ve duygusal gelisimini tamamlamayi hedeflemektedir (Alver, 2011).

Gunlik hayatta medya araciligi ile farkh tiirden mesajlarla siirekli karsi karsiya kalinmaktadir. Bu
mesajlar, yetiskin bireylere gore degisime ve gelisime daha agik olan ¢ocuklari daha fazla etkilemektedir.
Bu yogun mesaj akisi sirecinde c¢ocuklar ¢cogu zaman se¢me sanslari olmadan bilingsiz olarak medya
Urlnlerini tuketmektedir. Medya iceriklerine bilingli veya bilingsiz olarak maruz kalan bireylerin
medyadaki iceriklerin diisiincelerine, davranislarina, kararlarina hatta konusmalarina kadar yasamlarinin
tamamina etki etmesine neden oldugu distintlmektedir (Karaman & Karatas, 2009). Bireylerin tim
yasamina etkisi olabileceginden hareketle medya okuryazarligi egitiminin biliylik bir Sneme sahip oldugu
ortaya c¢ikmaktadir (Kahyaoglu & Kenanoglu, 2014; Karaman, 2010). Medya okuryazarhgi egitiminin
dnemini fark eden Kanada, ingiltere, Avusturalya ve ABD gibi gelismis Ulkelerde zorunlu egitimin
baslangicindan sonuna kadar disiplinler arasi olarak medya okuryazarligi egitimi diger derslerle i¢ ice
gecmis bir sekilde egitim sistemine entegre edilmistir (Guven, 2014; Tizel, 2013). Medya
okuryazarliginin Tirkiye’deki yansimalari ise son yillarda goérilmeye baslanmistir.

MEB ve RTUK (2007) tarafindan yapilan bir arastirmaya gére, 6-17 yas grubu arasinda bulunan ¢ocuk
ve genglerin giinde ortalama 3-4 saat televizyon izledikleri ve bu yas grubundaki 6grencilerin okul disi
yaptiklari etkinliklerin en basinda televizyon izleme geldigi ortaya cikmistir. Bu nedenle televizyon

59



Esra BARUT et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 45(1), 2016, 49-70

aracihgl ile gocuklarin olumsuz ve istenmeyen davranislari 6grenmesi ve bu davranislari géstermesi
tehlikesi ile karsi karsiya kalinmaktadir. Medya araglarini kullanma bilincinde olmayan gocuklar, farkh
amaclarla hazirlanmis mesajlari anlamakta ve yorumlamakta giicliik cekebilmektedir. MEB ve RTUK
(2007), farkli turdeki medya icerikleri karsisinda bilingsiz ve korumasiz olan gocuklarin, ilkogretim
seviyesinden baslayarak medya karsisinda bilinglendirilmeleri gerektigi lzerinde durmuslardir. Bu
nedenle RTUK ve MEB’in ortak calismalari dogrultusunda medya okuryazarligi dersi 2006-2007 egitim
ogretim yilinda 6,7 ve 8. Siniflarda segmeli bir ders olarak 6gretim programina eklenmistir (Adnan Altun,
2008). Kisiligi yeni yeni olusmaya baslayan ogrencilere medya okuryazarligi becerisini kazandirmak;
onlarin sosyal sorunlara ¢ézim Uretebilmelerini, toplumsal konulari anlayabilmelerini ve kendilerini daha
giivenli hissedebilmelerini saglayacaktir (Deveci & Cengelci, 2008; Gémleksiz, Kan, & Oner, 2012; Hobbs,
2011).

Bireylerin medya okuryazari olmasinda egitim kurumlarina biylk gorevler dismektedir. Bu nitelikleri
kazandiracak olan temel meslek grubu 6gretmenler oldugundan dolayi Egitim Fakiiltelerinde 6gretmen
adaylarina dogru bilgiye ulasabilme ve ulastigi bilgiyi elestirel bir bakis acisiyla degerlendirebilme
becerisinin kazandiriimasi gereklidir. Medya okuryazarligi ile ilgili olarak 6gretmen ya da 6gretmen
adaylari ile gergeklestirilen birgok arastirma bulunmaktadir (Alvermann & Hagood, 2000; Cheung, 2005;
Cetin, 2015; Flores-Koulish, 2006; inan, 2010; Karaman, 2010; Sarsar & Engin, 2015; Sahin & Tiizel, 2011;
Yilmaz & Ozkan, 2013). Ogretmenlerin medya okuryazarligi becerilerine sahip olmasi yetistirecegi
Ogrencilere bu becerileri kazandirmalarinda 6nemlidir. Ancak, 6gretmenlerin mezun olduklarinda
okuryazarlik becerilerine yeteri oranda sahip olamadiklari gérilmektedir (Deveci & Cengelci, 2008). Bu
sebeple 6gretmenlerin gbéreve baslamadan 6nce bu becerileri kazanmalar gerekmektedir. Medya
okuryazarligl egitimi yakin bir zamanda giindeme geldigi icin 6gretmen egitiminde de olmasi gerektigi
konusunda tartismalara neden olmustur. Bu durumla ilgili olarak 6gretmen yetistirme programlarina
"Medya Okuryazarligl" dersi konulmasi onerilmistir. Bu oneriler dogrultusunda 2007-2008 egitim-
dgretim yilinda Sosyal Bilgiler Ogretmenligi Programina Medya Okuryazarhigi dersi konulmustur (Deveci
& Cengelci, 2008). Bu baglamda diger 6gretmen yetistirme programlarina da medya okuryazarhgi dersi
veya egitimlerinin eklenmesinin 21. yy becerileri ve medya kullanimi baglaminda oldukca gerekli oldugu
distunulmektedir. Sonug olarak gelecek nesilleri yetistirecek olan 6gretmenlere 6gretmenlik egitimi
siirecinde medya okuryazarligi becerilerinin kazandirilmasi 6nemli bir ihtiyac olarak gorilmektedir. Bu
nedenle bu calismada 6gretmen adaylarina medya okuryazarligi becerilerinin kazandirilabilmesi igin
medya okuryazarhgl egitimine yonelik Ogretim tasarimi yapilarak, bu egitimin uygulanmasi ve
degerlendirilmesi amaglanmigtir.

Yontem

Bu calismada ASSURE 6gretim tasarimi modeli dikkate alinarak 6gretmen adaylarina yonelik medya
okuryazarlig egitimi hazirlanmistir. Calisma iki asamada gercgeklestirilmistir. Calismanin ilk asamasina
2013-2014 egitim 6gretim yilinda Siileyman Demirel Universitesi Egitim Fakiiltesinde &grenim gdren 44
dgrenci goniilli olarak katilmistir. Ogretim tasariminin ilk asamasinda 6grenen analizi, 6gretim hedefleri,
dgrenme icerigi, tasarim ve materyal gelistirme gerceklestirilmistir. Ogretim tasariminin baslangicinda
o6grenen analizi yapabilmek icin 6gretmen adaylarina kisisel bilgi formu uygulanmis ve vyari
yapilandiriimis agik uglu sorular sorulmustur. Boylece elde edilen veriler analiz edilerek 6gretmen
adaylarinin medya okuryazarligi konusundaki mevcut durumu ortaya konulmaya cahsiimistir. Ogretim
tasarimi ve materyal gelistirme siireci yaklasik olarak iki ay siirmustir. Ogretime yonelik ortam,
materyal, icerik ve kaynaklar gelistirildikten sonra calismanin ikinci asamasina gegilmistir.

Calismanin ikinci asamasinda ise 6gretim tasarimi sonucunda hazirlanan medya okuryazarhgi egitimin
pilot uygulamasi ve degerlendirilmesi gerceklestirilmistir. Uygulama Siileyman Demirel Universitesi
Egitim Fakiiltesi Bilgisayar ve Ogretim Teknolojileri Egitimi béliimiindeki bilgisayar laboratuvarinda
gerceklestirilmistir. Bu asamada calisma grubu olarak birinci asamadaki 6gretmen adayi grubuna
ulasilmaya ¢alisiimis ve ulasilabilen ve gonilli olan 32 6gretmen adayi arastirmanin ikinci asamasina
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katilmistir. Bu calismada deneme modellerinden tek grup o©n-test son-test modeli uygulanmistir
(Bliytikoztiirk, 2007; Frankel & Wallen, 2003). Uygulamadan 6nce ¢alisma grubuna arastirmacilar
tarafindan hazirlanan medya okuryazarligi basari testi ve Karatas'in (2008) Medya Okuryazarhg Dizey
Belirleme Olgegi 6n-test olarak uygulanmistir. Daha sonra 6gretmen adaylarinin bireysel olarak 6grenme
gerceklestirecekleri iki saatlik pilot uygulama yapilmistir. Arastirmacilar ise; uygulamanin basinda
arastirma ile ilgili 6gretmen adaylarina bilgi vermisler ve uygulama siirecini takip etmislerdir. Ogretim
etkinliginin sonunda uygulama oncesine gore farkhlik olusup olusmadigl incelemek igin son-testler
uygulanmistir. Ayrica 6grencilerin uygulamaya yonelik gorislerini almak icin yari yapilandiriimis gériisme
formu ve 6grenme ortami ve materyalin kullanilabilirligini degerlendirmek igin Arif Altun’dan (2009)
uyarlanan kullanilabilirlik testi uygulanmistir. Arastirma sirecinde elde edilen nicel veriler betimsel
(ylizde, frekans) ve kestirimsel (bagimh gruplar t-testi) veri analizi yontemleri ile analiz edilmis, nitel
veriler ise icerik analizi yapilarak analiz edilmistir. Nitel verilerin analizi arastirmacilar tarafindan ayri ayri
kodlanarak ve karsilastirilarak gtivenirlik saglanmaya cahlsiimistir.

Ogretim Tasarimi Siireci
Ogrenenlerin Analizi

Arastirmanin ilk asamasinda yaslari 18 ile 26 arasinda degisen (X = 19.82, Ss = 1.60) Fen Bilgisi (f=23)
ve Sosyal Bilgiler (f=21) Ogretmenligi béliimiinde okuyan lisans &grencilerinin (n=44) 6gretim tasarimi
oncesinde mevcut durumunu ortaya koymak amaciyla 6grenen analizi gergeklestirilmistir. Hedef kitle
incelendiginde kiz 6grenci oraninin (f=26, %59.1), erkek 6grenci oranindan (f=18 %40.9) fazla oldugu
gorilmistiir. Ogrencilerin %2.3'l siiper liseden, %52.3'li genel liseden, %25'i Anadolu lisesinden, %4.5'i
Anadolu 6gretmen lisesinden ve %15.9'u diger liselerden mezundur. Ogretmen adaylarina; “Medya
okuryazarligina yonelik olarak ders aldiniz mi? Egitim-6gretimin hangi kademesinde kaginci sinifta
aldiniz? Aldiysaniz bu dersin igeriginde hangi konular vardir?” sorusuna 6gretmen adaylarinin %95.5i
hayir cevabini vermis (f=42), %4.5’s1 ise evet cevabini (f=2) vererek daha 6nce medya okuryazarlig
dersini aldiklarini belirtmislerdir. Bu dersi alan iki kisi ise ilkogretim 8. sinifta almislardir. Buna iliskin bir
katilimcinin gorisi ise soyledir: “8. Sinifta medya okuryazarligi dersi aldim. Toplu iletisim araglari ve
dogru kullanim konularini iceriyordu.” Bu sonuca gore 6gretmen adaylarinin blylik ¢ogunlugunun
ylksekogretime gelene kadar medya okuryazarligi egitimi almadigi gérilmektedir.

On Yeterlilikler

Ogretim tasarim siirecinde hedef kitlenin medya okuryazarlik diizeylerini belirlemek ve olusturulacak
olan igerige sekil verebilmek igin ihtiyag analizi yapilmistir. Uygulanan ihtiya¢ analizi anketinde; “Medya
denilince ne anliyorsunuz?” sorusuna (n=41) 6gretmen adaylarinin ¢ogunlugu “iletisim” (%46,3 f=19)
olarak cevap vermislerdir. Medyay iletisim araci olarak géren 6gretmen adaylarinin bazi goérisleri su
sekildedir:

“Medya bireyin dis diinyayla iletisimini teknolojiyle kurmasidir.”
“Kitle iletisim aracidir. insanlari medya iizerinden bir takim seyler verilmeye calisilir.”
“Medya denilince iletisim icin gerekli olan yayin organlarini anliyorum.”

Ogretmen adaylarinin %17.1’i medyayi bilgi aktarimi (f=7), %14.6’si yayinlama (f=6) ve %4.9'u ise
sosyal agidan (f=2) degerlendirmislerdir. Oysa alan yazinda medya, bunlarin hepsini kapsayan “Yazili,
sesli ya da gorsel tim iletisim araclari, basin yayin ve iletisim organi” (Karatas, 2008, s. 11) olarak
tanimlanmaktadir. Bu anlamda 6gretmen adaylarinin medya kavramini tam olarak tanimlayamadiklari
ortaya ¢tkmaktadir.

Ogretmen adaylarinin (n=41) “Medya araglari nelerdir?” seklindeki birden fazla secenek
isaretleyebildikleri soruya verilen cevaplar incelendiginde; katilimcilardan en ¢ok belirtiien medya
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araglari sirasiyla; TV ve internet (f=31), gazete (f=23), radyo (f=16), bilgisayar (f=10), telefon (f=8), diger
araglar (f=10) seklindedir. Bu soruya verilen cevaplar incelendiginde 6gretmen adaylarinin medya ve
medya araglari hakkinda yeterince bilgiye sahip olmadiklari ortaya ¢ikmistir.

Ogretmen adaylarinin bilgisayar, internet, gazete vb. medya araglarina erisim imkanlarinin medyaya
bakis agilarini degistirebilecegi dislinllerek sorulan soruya verilen cevaplarin yizdelikleri Tablo 1'de yer
almaktadir.

Tablo 1.

Bilgisayar, internet ve Gazetelere Erisim Oranlari

Degisken Deger N %

Bilgisayar Evet 29 65.9
Hayir 15 34.1

internet Evet 30 68.2
Hayir 14 31.8

Gazete Evet 20 45.5
Hayir 24 54.5

Tablo 1’'de gorildiga gibi 6grencilerin 65.9’unun istedigi zaman ulasabilecegi bir bilgisayari vardir.
Ayni zamanda %68.2’si istedigi zaman internete erisim saglayabilmektedir. Ogrencilerin %45.5'inin ise
sirekli olarak takip ettigi gazetenin oldugu tespit edilmistir. Bu sonuca gore gelisen teknolojiler ile
birlikte gazete kullaniminin azaldigi, daha gok bilgisayar ve internet gibi yeni teknolojilerin medya araci
olarak kullanildigi séylenebilir.

Ankette yer alan medya araglari kullanim sikhig sorusunda her bir katilimci yedi farkli medya aracini
kullanim sikliklarina gore siralamistir. Bunlardan kullanim sikhgi en fazla tercih edilen ¢ medya araci ele
alinmis ve bunlara iliskin yuzde frekans degerleri verilmistir. Buna gore; 6gretmen adaylarinin %54.5'i
telefonu, %25'i interneti, %9.1'i TV'yi ve %11.4’U de diger medya araglarini daha ¢ok kullanmaktadir.
Ogretmen adaylarinin TV izleme sikliklarina bakildiginda %69.8'i TV'yi giinde 1 saatten az, %27.9'l giinde
2-3 saat, %2.3'li ise glinde 5 saatten fazla izlemektedir. internet kullanma sikligina bakildiginda 6gretmen
adaylarinin %30.2'sinin interneti glinde 1 saatten az, %39.5'inin glinde 2-3 saat, %9.3'linlin glinde 4-5
saat ve %21'inin ise glinde 5 saatten fazla kullanmakta oldugu goriilmektedir (n=43). Mobil teknolojilerin
medya araci olarak daha ok kullanildigi anlasilirken, internet ve TV izleme sikliklarinda ise &gretmen
adaylarinin TV'den ¢ok internette vakit gecirdigi soylenebilir. Ogretmen adaylarinin TV'de izledigi
programlarin énem siralamasinda en 6nemli (¢ programa bakildiginda %31.8'inin birinci 6nceliginin
haber, %22.7'sinin dizi, %6.8'inin ise spor programi oldugu ve %38.7’sinin diger programlar oldugu
gorulmektedir. Ayrica 6gretmen adaylarinin izledigi programlarda en c¢ok dikkat ettigi 3 ozellige
bakildiginda; %47.7'sinin haber, %20.5'inin eglendirme, %13.6'sinin egitim ve %18.2'sinin diger
dzelliklere dikkat ettigi gorilmektedir. Ogretmen adaylarinin interneti kullanim amaci énceliklerine
bakildiginda, %52.3'Unln birinci 6nceliginin bilgiye erisim, %13.6'sinin oyun oynamak, %13.6'sinin
sohbet etmek ve %20.5’inin de diger amaglar oldugu goriilmektedir.

Ogretmen adaylarinin medyadaki bilgilerin glivenirligini arastirip arastirmadiklari ve katilmadiklari bir
fikri degistirmek icin neler vyaptiklari sorulmustur. Ogretmen adaylarinin medyadaki bilgilerin
glvenirligini arastirip arastirmadiklari sorusuna %50’si evet arastiririm (f=21), %42.9’si hayir arastirmam
(f=18) cevabini verirken %7.1'u ise bazen arastiririrm (f=3) cevabini vermislerdir (n=42). Evet cevabini
veren katilimcilarin goérislerinden bazilari s6yledir;

“Arastirinm. Bilgilerin kaynaklarina ve ilgili kisilere bakarim. Sakin bir sekilde de dogrulugu kanitlayici
érnekler vererek bilgiyi enjekte ederim.”.

“Evet, farkli yerlerden ayni haberi bularak bakarim. O konuyla ilgili fikrimi gerekli yerlerde
paylasirm.”
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Medyadaki bilgilerin glivenirligini arastirdigini séyleyen 6gretmen adaylarinin ¢ogunlugu farkli medya
araglarindan arastirmayi tercih ettiklerini ifade etmislerdir (%33.3, f=14). Arastirma yapan &6gretmen
adaylarinin 3’0 (%7.1) baskalariyla bilgi alisverisi yaparak ve elestirerek bilgilerin givenirligini
sorguladiklarini belirtmislerdir (n=42). Arastirma yapanlarin 2’si ise katilmadiklar bir fikri degistirmek igin
kanitlayici érnekler ve bilgiler sunduklarini ifade etmislerdir (f=%4.8). Ogretmen adaylarinin sadece
%4.8’inin arastirmalar yaparak baskalarina katilmadiklari disiinceleri degistirmek icin girisimde
bulunmasi, katiimcilarin blyik bir cogunlugunun medya ortaminda karsit fikir Gretme yéniinden yeterli
bilgi ve cabasinin olmadigini géstermektedir.

Ogretmen adaylarinin yeni bir medya icerigi Giretmek icin cabalayip ¢abalamadiklarini ve nedenini
belirlemeye yonelik sorulan soruya; 6gretmen adaylarinin %100’U hayir cevabini vererek yeni bir medya
icerigi Uretimi girisiminde bulunmadiklarini séylemislerdir (n=40). Verilen cevaplara gore, 6gretmen
adaylarinin medya okuryazarhgl konusunda bilgi, motivasyon ve kaynak eksikligi oldugu anlasiimaktadir.
Bu anlamda Ogretmen adaylarinin medya Uretimini desteklemek i¢cin medya okuryazarhg: dersleri
verilmeli, bilgilendirilmeli, gerekli kaynak destegi saglanmali ve Uretim icin gerekli motivasyon
saglanmalidir.

Ogretmen adaylarinin kendilerini gelistirmek icin sosyokiltiirel degerler iceren medya ortamlarinda
bulunup bulunmadiklarina yonelik sorulan soruya; 6gretmen adaylarinin sadece %15.4’inlin evet
cevabini verdigi (f=6) gorulmustir. “Evet” cevabini verenlerin 4’l bazi egitimlere ve medya ortamlarinda
gruplara katildigini ifade etmislerdir. Bu konuda bazi gorusler su sekildedir:

“Bulundum. Sosyal medyada kurulan gruplara katildim. Ortak eylemlerde bulundum. Bu konu
hakkinda yeterince aktif oldugumu diistiniiyorum.”

“Bir radyo kanalinin organizasyon web sitesinde iyeliGim var. Medya araglari (izerinden
tanimadigimiz kisilerle anlasip organizasyon yapiyoruz.”

Ogretmen adaylarinin %84.6’si (f=33) yukaridaki soruya hayir cevabini vererek kendilerini gelistirmek
icin higbir ortamda bulunmadigini ifade etmislerdir (n=39). Bu sonuglara bakildiginda &gretmen
adaylarinin kendilerini gelistirmek icin ¢esitli medya ortamlarina katilma isteklerinin az oldugu
anlasilmaktadir. Buna gére 6gretmen adaylarinin bu dogrultuda motive edilmesi ve c¢esitli medya
ortamlarina katilmalarinin desteklenmesi gerekmektedir.

Ogretmen adaylarinin kendilerini medya okuryazari olarak degerlendirip degerlendirmedikleri
yonindeki soruya; %62.2 oraninda hayir (f=23), %10.8 oraninda evet (f=4), %27.0 oraninda ise (f=10)
kismen cevabini verdikleri sonucuna ulasiimistir (n=37). Kendilerini medya okuryazari olarak
gormeyenlerin %39.1’i yeterli bilgisinin olmadigini (f=9), %26.1’i giincel olaylari takip etmedigini (f=6)
ifade etmistir. Bu konudaki bazi gorisler ise soyledir:

“Daha o6nce medya okuryazarligi hakkinda ders almadigim igin gérmiyorum. Detaylarini
bilmiyorum.”,

“Tam olarak degil. Kullandigim araglarin asil amaglarini bilmiyorum ve arastirmiyorum. Kérii kériine
inandigim igin.”,

“Kendimi medya okuryazari olarak gériiyorum. Yapilan yayinlari dederlendirme, her yazilana
kanmama ve anlatilani analiz etme konusunda iyi oldugumu diisiinliyorum.”,

“Hayir. Fazla bilgiye daha dogrusu, dogru ve gergek bilgiye sahip olmamam eksik yénlerden biridir.”.

Yapilan ihtiya¢ ve 6grenen analizine gore 6gretmen adaylarinin medyadaki bilgilerin glvenirligini
arastirmada yetersiz kaldiklari, medya konusunda yeterince bilingli olmadiklari, biylk ¢ogunlugunun
medya okuryazari olarak kendilerini yetersiz gordikleri anlasiimaktadir. Bu sonuglara gore 6gretmen
adaylarinin gelecekte Ogrencilerine dogru bilgiyi aktarmalarini saglamada elestirel bir bakis acisi
gelistirebilmeleri icin medya okuryazarhgl egitimine ihtiyaglari oldugu ortadadir. Bu ihtiyactan yola
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cikarak arastirmacilar tarafindan medya okuryazarligi egitimine yonelik 6gretim tasarimi
gerceklestirilmistir.

Ogretim Hedefleri ve Ogrenme icerigi

ilgili alan yazin ve Sahin’in (2011) "Elestirel Medya Okuryazarlig" kitabi temel alinarak dgretmen
adaylari icin medya okuryazarhgi egitimine yonelik farkli 6grenme hedefleri belirlenmistir. Bu hedeflere
uygun olarak 9 farkli konu bashgi belirlenerek 6grenme icerigi hazirlanmistir. Bu konu basliklari altinda
sunulan bilgiler kisaca asagida agiklanmistir:

e Temel Bilgileri Ogreniyorum: Genel tanimlar verilerek konuyla ilgili resimler gosterilir. Ayrica bir
konu hakkinda dogru bilgiye internet Gizerinden ulasarak cevabi eklemeleri istenir.

e Gorselleri Yorumlayabilirim: Ayni konu hakkinda karikatir ve yazi ile olusturulmus afisler,
pankartlar gosterilir ve farklari sorulur.

e Duygularin Nasil Kullanildigini Anlarim: Cinsellik, siddet (eglendiren ve dusindiren siddet
sahneleri) gibi kavramlarin duygularn nasil etkiledigini, gazetedeki bir haberde duygularin
haberin gekiciligini nasil etkileyebilecegini degerlendirir. Bununla ilgili gorseller incelenir.

e Medyadan Etkilenmem: Haberler karsilastirilarak sapma yaratildigi, duygusal cekiciligi olan
olaylara ve belli cografya veya bolgelere odaklanildigi gosterilir.

e Maedyay! Analiz Ederim: Kamuoyu yoklamalarina dikkat etme ve bu anlamda carpitma yapiliyor
mu gosterilir. Bir haber gosterilerek hangi baglamda yapildigi sorulur, alternatif bir bilgi kaynagi
onerilmesi istenir.

e geriklerin Yanli Sunuldugunu Fark Edebilirim: Tarafli sunulan haberler gésterilerek
degerlendirilir, sarki ve dizilerin olumsuz degerler icerdigi (cinselligin tesvik edilmesi, aile
degerlerinin bozulmasi, Tlirkgenin bozulmasi, argo, kifir, siddetin artmasi) fark ettirilir.

e Reklamlar Degerlendiririm: Ozellikle “Medyanin ticari amaci, acik reklam, haber reklam, &rtiik
reklam, egitici reklamlari tanit, Griin yerine imge pazarlama, Unlilerle GriniG UGnli yapma”
konulariyla ilgili 6rnekler gosterilir.

e Onyargilarimi Kirarim: Sorunun tek bir pencereden verilerek alternatif bakis acilarini gélgeleme,
cimbizlama yapma, bir haberin 6nemli goriinmesi icin ilgili 6dnemli bir haberin yaninda
sunulmasi gibi konulara érnekler sunulur.

e Kaliplari yikiyorum: Onyargilara inanglar gelistirerek ényarginin etkisinde davranis gésterme ve
degisime direng yaratilmasi davraniglarina yonelik érnekler verilir.

Tasarim ve Gelistirme

Bilisim teknolojilerine o6zellikle geng¢ gruplarin ilgisi dislintldiginde, 6grenme ortamlarinda da
teknoloji tabanli 6grenme yontemlerinin kullanilmasi gerekli hale gelmistir. Bu baglamda bu ¢alismada
web tabanl bir 6grenme ortami olusturularak 6grenme materyali hazirlanmistir. Materyalin tasariminda
gorsel tasarim ogelerinden biri olan bicimsel yapinin sekil, hizalama, renk diizeni 6gelerine ve sozel
unsurlardan yazi tipi, biyiik harfler ve satir bosluklarina vb. dikkat edilmistir. Ogretmen adaylarinin
dikkatini ¢ekebilmek amaciyla gorsel hiyerarsi, bitiinlik, denge ve renk uyumuna dikkat edilerek
materyal gorsel 6gelerle desteklenmistir. Ogretim materyalinin tasarim siirecinde somutlastirma,
tutarlihk, ipuglari gibi materyal gelistirme ilkelerine dikkat edilmistir. Materyalde icerik 6grenen merkezli
olarak basit ve anlasilir bir sekilde sunularak égrenmenin kolaylastiriimasi amaglanmistir. Ogrencilerin
hazirbulunusluk seviyelerine hitap edecek sekilde bir tasarim yapilmasina dikkat edilmistir. Materyal
Adobe Flash Player CS5 siirimi ve Action Script 3.0 kodlama dili kullanilarak gelistirilmistir. PHP 6.0
internet tabanh kodlama dili kullanilarak ekran goriinti ayarlari diizenlenen Moodle 6grenme ydnetim
sistemine entegre edilerek gevrimici ortamda yayinlanmistir. Ogrenme ortami ve materyal uygulama
oncesinde uzman gorisiine sunulmus ve gelen oneriler dogrultusunda 6grenme ortami ve materyale son
hali verilmistir.
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Ogretim Tasariminin Uygulama Siireci

Calismanin ikinci asamasinda medya okuryazarligi egitiminin pilot uygulamasi gergeklestirilmistir. Bu
asamada galisma grubu olarak birinci asamadaki 6gretmen adayi grubuna ulasiimaya ¢alisilmis ve ikinci
asamada ¢alismaya ulagilabilen ve gonilli olan 32 6gretmen adayi katilmistir. Uygulama Bilgisayar ve
Ogretim Teknolojileri Egitimi bélimi bilgisayar laboratuvarinda gerceklestirilmistir. Uygulamaya
baslamadan 6nce bilgisayarlarin ¢alisma durumu ve bilgisayarlarin internete bagli olup olmadig kontrol
edilerek 6grenme ortami dizenlenmistir. Herhangi bir problemle karsilasma olasihgl dusinilerek
hazirlanan 6grenme materyali egitim 6ncesinde kontrol edilmistir. Sinif ortaminda oturma plani ve isik
uygulama baglamadan 6nce hazirlanmistir. Son olarak 6gretmen adaylarina 6grenme ortami igerigi,
hedefleri ve bu egitimin ne gibi faydalari olacagi hakkinda 6n bilgiler verilmistir.

Gerekli 6n hazirliklar yapildiktan sonra uygulamaya gecilmistir. Katihmcilar her bir adimi yénergelere
uygun sekilde gerceklestirmistir. Ogretmen adaylari sisteme giris yaptiktan sonra konu ile ilgili bir 6n test
uygulanmistir. Daha sonra katilimcilar gorsellerle desteklenmis coklu ortam o6gelerini iceren 6grenme
materyalini yonergelere gore bireysel olarak tamamlayarak medya okuryazarligi egitimi almislardir.
Ogretim materyalini tamamlamalari icin &grencilere iki saat siire verilmistir. Uygulama boyunca
egitmenler sireci takip etmiglerdir. Uygulama sonunda 6gretmen adaylarina genel bir basari testi ve
dizey belirleme 6lgegi uygulanmis ayrica gergeklestirilen 6gretimin etkililigine iliskin acik uglu sorular
sorulmustur. Son olarak uygulanan 6grenme materyaline iliskin kullanilabilirlik testi uygulanmistir.
Uygulama siirecinde her katilimcinin sadece 6grenme materyali ile ilgilenmesi ve sorulari kendi
bilgisayarinda bireysel olarak yanitlamasi saglanmistir. Uygulama bittikten sonra arastirmacilar
tarafindan 6gretim tasariminin ve pilot uygulamasinin degerlendirilmesi gerceklestirilmistir.

Sonuglar

Ogretmen adaylarinin uygulama sonrasinda medya okuryazarligi bilgilerinde anlamli bir farkhlik
olusup olusmadigini belirlemek icin 6ntest-sontest basari testi puanlari bagimh érneklemler t-testi ile
analiz edilmistir. Analizler 6ncesinde t-testinin varsayimlari test edilerek 6gretmen adaylarinin medya
okuryazarlik 6n test ve son testinden aldiklari puanlarin normal dagilimli oldugu gorilmistiir. Ogretmen
adaylarinin 6n-test ve son-test medya okuryazarligi basari testi puanlarina ait betimsel istatistikler ve bu
puanlari kiyaslamak icin yapiimis bagiml érneklemler t-testi sonuglari Tablo 2'te sunulmustur.

Tablo 2.
On Test ve Son Test Medya Okuryazarhdi Basar Testi Puanlari
Olgiim N X Ss t n’
On test 32 17.16 2.29

-4.85* A43*
Son test 32 19.25 3.24
*p<.01

Tablo 2 incelendiginde, 6gretmen adaylarinin uygulama 6ncesi basari puanlari ile uygulama sonrasi
aldiklari puanlar arasinda anlaml fark bulunmustur (t[31] = - 4.85, r]2 = .43, p < .01). Ogretmen adaylarinin
medya okuryazarligi son test puanlarinin (X = 19.25, Ss = 3.24), 6n test puanlarina (X = 17.16, Ss = 2.29)
gore anlamh dizeyde arttigr gorilmdistir. Bu sonuglar yapilan uygulamanin, 6gretmen adaylarinin
medya okuryazarlik bilgi diizeylerini arttirdigini géstermektedir.

Ogretmen adaylarinin medya okuryazarlk diizey belirleme &lgegi 6n test ve son test puanlarina ait
betimsel istatistikler ve bu puanlari kiyaslamak icin yapilmis bagimli érneklemler t-testi sonuglari Tablo
3'te sunulmustur.
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Tablo 3.

Medya Okuryazarligi Algi Diizeylerine iliskin Sonuglar

Olgiim N X Ss t
On test 32 64.94 9.59 20*
Son test 32 64.50 9.93 '
*p>.05

Tablo 3 incelendiginde, 6gretmen adaylarinin bu testlerden aldiklari puanlar arasinda anlaml farklilik
yoktur (p > .05). Bu sonug yapilan uygulamanin, 6gretmen adaylarinin medya okuryazarlik algi
diizeylerinde herhangi bir etkisi olmadigini gostermektedir. Bu baglamda, yapilan uygulamanin
o6gretmen adaylarinin medya okuryazarhigi bilgi dizeylerini pozitif yonde etkilemesine ragmen algi
diizeyinde ayni etkiyi gdstermedigini ortaya koymaktadir.

Ogretmen adaylarinin uygulama materyaline yonelik gorislerini belirlemek amaciyla Arif Altun’dan
(2009) uyarlanan kullanilabilirlik lgegi kullamilmistir. Olcege verilen yanitlara ait betimsel istatistikler
Tablo 4'te sunulmustur.

Tablo 4.

Kullanilabilirlik Testi Istatistik Sonuglari

Boyutlar N X Ss
Hata Giderme ve islevsellik 32 3.70 .60
Araylz Gorev Performansi 32 3.01 .79
Asinalik 32 3.35 .54
Gorsel Yeterlilik ve Tutarhihk 32 3.97 .70
Toplam 32 3.51 A6

Ogretmen adaylarinin verdikleri yanitlar incelendiginde 6gretim materyalini kullanisli bulduklari
sonucuna ulastimistir (X = 3.51, Ss = .46). Ogretmen adaylari materyali en cok gorsel yeterlik ve tutarlik
boyutunda (X = 3.97, Ss = .70) kullanish gériirken, arayiiz gbrev performans boyutunda (X = 3.01, Ss =
.79) nispeten daha az kullanigh bulmuglardir.

Uygulamadan sonra 6gretmen adaylarina yoneltilen agik uglu sorulara iliskin bulgular incelenmistir.
Ogretmen adaylarina medyanin olumlu ve olumsuz yénleri sorulmus &gretmen adaylari medyanin
olumlu (f=13) ve olumsuz (f=19) yonlerini farkh géruslerle ifade etmislerdir. Genel olarak medyay! bilgi
verici ve haberlesmeyi saglamasi acgisindan olumlu, yanhs yonlendirmesi agisindan ise olumsuz
bulmaktadirlar. Ogretmen adaylari medyanin olumlu ve olumsuz ydnlerine iliskin bazi gérisleri su
sekildedir:

"Bilgiye ulasmamiz olumlu iken ényargi sahibi olmamiz olumsuzdur.”

"Olumlu yénii diinyanin her yeriyle iletisim ve haberlesme saglamasi, olumsuz yénii kiiltiirel degerleri
yok etmesi."

"Olumsuz yénii olaylari ¢arpittiginda halkin degisik tepki vermesi zarara yol acar ama medya
olmasaydi da diinyadaki olup bitenlerden haberimiz olmazd.."

Ogretmen adaylarina medya okuryazarligi dersinin 6grencilere egitimin hangi kademesinde ve kaginci
sinifinda verilirse daha faydal olacagl soruldugunda; 6gretmen adaylarinin ¢ogunlugu bu egitimin
ogrencilere ortaokulda (f=9) ve ilkokulda (f=8) verilirse daha faydali olacagini belirtirken, egitimin
tniversite (f=7) ve lisede (f=4) verilmesi gerektigini savunanlar da olmustur. Dért 6gretmen adayi ise bu
dersin, egitimin her kademesinde yer almasi gerektigini ifade etmistir.

Ogretmen adaylarindan medya okuryazarligi egitimi icin hazirlanan 6gretim materyalinin olumlu ve
olumsuz yénlerini degerlendirmeleri istenmistir. Ogretmen adaylari 6gretim materyalini bilgilenme,
bilinclenme, farkh bakis acilari kazanma ve teknolojinin kullanilmasi bakimindan olumlu bulurken, az
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zamanda c¢ok konu icermesi bakimindan olumsuz bulmustur. Ogrenme ortami ve materyalinin
kullanighhgini belirlemek icin yoneltilen soruya verilen cevaplar incelendiginde 6gretmen adaylarinin bir
kismi 6grenme ortamini ve materyali kullanishhk bakimindan yeterli (f=9) buldugunu ifade ederken, bazi
O6gretmen adaylari ise gorseller arttinlabilir (f=8) ve daha fazla bilgi eklenebilir (f=3) seklinde goriis
bildirmislerdir. Ayrica; 6gretmen adaylarinin bir kismi 6gretim materyalinde sunulan igerigi yeterli
bulurken (f=8), bir kismi medya bilgisine yonelik iceriklerin arttirilmasi gerektigini (f=4), ifade etmislerdir.
Bu konudaki bazi 6gretmen adayi gorisleri su sekildedir:

"Eksiksiz bir egitimdi."

"Bu kadar yeterliydi bence."

"Gérsellerle birlikte ilging olaylar olmasi giizel."
"Daha fazla bilgi ve gérsellik gerekir."

Medya okuryazarligi egitimi pilot uygulamasindan sonra 6gretmen adaylarinin kendilerini medya
okuryazarligl agisindan degerlendirmeleri istendiginde; 6gretmen adaylarinin ¢ogunlugu bu calismayla
birlikte medya okuryazari olarak kendilerini daha bilgili ve bilingli (f=27) olarak tanimlamakla birlikte
uygulama Oncesine gore sonrasinda pek bir fark bulunmadigini belirtenler de (f=5) bulunmaktadir.
Ayrica; 6gretmen adaylarinin cogunlugu uygulamadan sonra medyaya bakis acilarinda biling, dikkat ve
sorgulama bakimindan (f=22), bir kismi ise bilgi diizeyi bakimindan (f=7) farkindaliklarinin arttigini, diger
bir kismi ise ¢alismanin kendilerinde herhangi bir farkindalik yaratmadigini (f=3) belirtmistir. Ogretmen
adaylar, "Medyada yer alan olaylari ve bilgileri daha ¢ok sorgulayip dogrulugunu kontrol etmem
gerektigini ve her bilginin dogru bilgi olmadigini anladim.", "Daha bilingli olmama sebep oldu.", "Zaten
farkindaydim.", "Bildiklerimi daha da pekistirdim." seklindeki gorisleriyle medya okuryazarhgi
farkindaliklarina yonelik degisimi ifade etmislerdir.

Tartisma, Sonug ve Oneriler

Bu c¢alismada 6gretmen adaylarinin medya okuryazarlk diizeylerini gelistirebilmek amaciyla 6gretim
tasarimi uygulamasi gercgeklestirilmistir. Tasarim siirecinde ASSURE Tasarim Modeli temel alinmis ve bu
modelin tim asamalari takip edilmistir. Tasarim ve gelistirme sirecinin 6grenci ihtiyaglarina gore
sekillendirilmesi icin bu siireglere baslamadan 6nce 6grenen analizi yapilmistir. Yapilan 6grenen analizine
gore Ogretmen adaylarinin medya okuryazarligi dizeylerini disik olarak algiladiklari sonucuna
ulasilmistir. Bu durumun Tirkiye’de yapilan ve orneklemini 6gretmen adaylarinin olusturdugu
calismalardaki sonuglar ile benzer oldugu goriilmustir (Guven, 2014; Karatas, 2008; Som & Kurt, 2012;
Tuncer, 2013). Bunun nedeni olarak medya okuryazarhigi dersinin 2008 yilindan itibaren segmeli ders
olarak okutulmaya baslanmasi ve arastirmalardaki érneklemlerin medya okuryazarligi dersini daha 6nce
almamis olmalari distnidlmektedir. Medya okuryazarligi dersi almayan 6gretmen adaylarinin medya
okuryazarligi konusunda kendilerini yetersiz gormeleri 06zellikle 6gretmen vyetistirmede medya
okuryazarligl egitiminin verilmesinin buylk bir ihtiya¢ oldugunu gostermektedir. Bu ihtiyactan yola
cikilarak  Ogretmen adaylarina yonelik medya okuryazarligi egitimi igin 6gretim tasarimi
gerceklestirilmistir.

Uygulama 6ncesinde yapilan 6grenen analizi sonuglari incelendiginde 6gretmen adaylarinin medya
konusunda yeterli bilgiye sahip olmadiklari ve kendilerini medya okuryazari olarak degerlendirmedikleri
gorulmistir. Uygulama sonrasinda ise 6gretmen adaylarinin medya okuryazarligi bilgi dizeylerinin
olumlu yonde iyilestigi sonucuna ulasiimistir. Ancak 06gretmen adaylarinin medya okuryazarligi
diizeylerine yonelik algilarinin uygulama 6ncesi ve sonrasinda degismedigi gortlmektedir. Bu sonuglara
gore yapilan uygulamanin 6gretmen adaylarinin medya okuryazarligi bilgi dizeylerini pozitif yonde
etkilemesine ragmen algi diizeyinde ayni etkiyi gdstermedigi ve 6gretim tasarimin 6gretmen adaylarinin
medya okuryazarlik algilarini da arttirmaya yonelik olarak yeniden gelistiriimesi gerektigi soylenebilir.
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Ogretim tasarimlarinda 6grenme performansini artirmada birgok yol vardir. Bu nedenle 6grenme
performansinin istenen seviyeye ulagmasinda 6gretim tasarimi gézden gegirilip, tekrar diizenlenebilir. Bu
¢alismada 6gretmen adaylarinin medya okuryazarligi dizeylerini gelistirmek amaciyla 6gretim tasarimi
yapilmis ve pilot bir uygulama gergeklestirilmistir. Arastirma mevcut haliyle bir én-deneme ¢alismasi
olup, bazi sinirliliklara sahiptir. Uygulamanin sinirl siirede gergeklestirilmesi en énemli sinirhlik olarak
gorulmektedir. Bunun yaninda arastirma sonunda 6gretimin verimliligini artirmak icin 6grenme ortami
ve materyali Uzerinde iyilestirmeler yapilmasi gerektigi ortaya ¢ikmistir. Ayrica 6grenme iceriginde de
diizenlemeler yapilmasi gerektigi ortadadir. Bu haliyle ¢alismanin sonuglarinin sinirli oldugu ancak
¢alismanin medya okuryazarli§i egitimine yonelik uygulamali c¢alismalara yol gosterebilecegi
distnilmektedir. Gelecek calismalarda farkli 6gretim tasarimlari gergeklestirilerek daha uzun siire
devam eden uygulamalar yapilmasinin 6gretimin etkililiginin ortaya c¢ikarilmasi ve degerlendirilmesi
anlaminda daha verimli olacagi séylenebilir. Son olarak, bu ¢alisma 6gretmen adaylarina yonelik medya
okuryazarligl egitimin bir ihtiya¢c oldugunu ortaya koymaktadir. Bu baglamda; 6gretmen egitimi
siirecinde medya okuryazarligi dersinin eklenmesinin bir gereklilik oldugu distintlmektedir.
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