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Bu calismada Osmanli Devleti'nin ¢alkantili bir sekilde gecen son dénemlerinde yasanmis olan ve
kendisi icin de ¢ok 6nem arz eden II. Mesrutiyet ve bu donem icerisinde yasanan gelismeler
incelenmistir. Ozellikle egitim sahasinda yapilan bircok yeni faaliyetle birlikte ders ici uygulamalarinin
modern bir bakis acisiyla ele alinmasi yontinde o dénem igerisinde giincel tartismalar ortaya konulmus
ve fikirleriyle o déneme yon veren egitimcilerin diisiinceleri ele alinmistir. Ozellikle o dénem igerisinde
egitim-6gretim faaliyetlerine yon veren ve ders isleme stratejisi olarak da bilinen bulus yolu stratejisine
deginilmistir. Ornek olmasi agisindan da II. Mesrutiyet doneminde olusturulmus uygulama siniflarinda
bulus yolu stratejisine yonelik 6rnek sayilabilecek bir ders planina yer verilmistir. Yapilan arastirma,
dokiiman incelemesi teknigi goz 6niinde bulundurularak yiiriitiilmiistiir. Yapilan arastirma sonucunda
kendi donemi igerisindeki diger uygulamalara bakildiginda bu kullanilan stratejinin 6grencilerin otantik
diistinme becerilerini harekete gecirmede ¢ok faydali oldugu sonucuna ulasilmistir.

Anahtar Kelimeler: 11. Mesrutiyet, sosyal bilgiler egitimi, bulus yoluyla 6grenme

Abstract

In this study, which was experienced in the turbulent last periods of the Ottoman Empire and was very
important for him, Second Constitutional Monarchy and the developments in this period were examined.
Especially with many new activities in the field of education, current debates were put forward in the
direction of addressing in-class practices from a modern perspective, and the thoughts of the educators
who guided that period with their ideas were discussed. In particular, the invention path strategy, also
known as the teaching strategy, which guided the educational activities in that period, was mentioned.
As an example, II. A lesson plan, which can be considered as an example for the strategy of invention,
was included in the practice classes created during the Second Constitutional Era. The research was
carried out by considering the document analysis technique. As a result of the research, it was concluded
that this strategy was very useful in activating the authentic thinking skills of the students when the
other applications in its period were examined.
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Diinya tlizerinde var olan devletlerde demokratiklesme hareketleri farkli donemlerde ve farkh
tiirden olaylar araciligiyla kendisine yer bulmustur. Osmanh Devleti de ilk demokratiklesme
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hareketini 1876-1878 tarihleri arasinda I. Mesrutiyeti ilan ederek gerceklestirmistir. Yapilan
bu hamleyle her ne kadar anayasal diizene gecme eyleminde bulunmus ise de tam manasiyla
mesruti bir rejime ancak 23 Temmuz 1908 yilinda II. Mesrutiyet ilan edilerek gecilebilmistir
(Calen, 2012). II. Mesrutiyet doneminde toplumsal anlamda biiytlik ¢capta degisimler yasanmis
ve toplum modern olma yolunda biiylik bir kararlilikla harekete gecmistir. Bu yoniyle II.
Mesrutiyet, toplumsal yapinin modern bir yapiya kavusmasini saglamasi ac¢isindan hayati bir
oneme sahip olmustur (Kansu, 2002). II. Mesrutiyet'ten 1918 yilina kadar ki gecen siire
zarfinda Osmanli Devleti topraklarinda savaslarla birlikte toplumsal kargasa siirekli hiikiim
stirmistiir. Bahsi gecen bu yillarda toplumsal hayata damgasini vuran belli basl siyasi olaylar
Osmanli Devleti siyasi manada giic kaybetmesine neden olmustur. Ardindan Trablusgarp
Savasi (1911) ile Balkan Savaslarinin (1912-1913) kaybedilmesi ve I. Diinya Savasi’'ndan
(1914-1918) da maglup cikilmast Osmanli Devleti'nin isgal edilerek neredeyse yikim
asamasina geldigini gostermektedir. Var olan bu yikimdan ve koéti gidisattan kurtulabilmek
adina o doneme damga vurmus bazi 6nemli aydinlar, ililkenin huzura kavusabilmesini
saglamak adina yogun bir mesai harcamislardir (Akyiiz, 2009). Balkan Savaslari’nin toplumda
meydana getirdigi yikimin neticesinde aydinlar tarafindan yapilan ¢alismalar “Cékmekte olan
Osmanli Devleti'ni ancak egitim ve 6gretmenler kurtaracaktir” gériisiinii 6n plana ¢ikarmis ve
bu durumun egitim-6gretim faaliyetlerini sekillendirmede biiyiik bir etkiye neden oldugu
goriilmiistiir (Ozey,1999). Osmanh Devleti'nde gorevli olan idareciler ile bazi aydinlar, devletin
ayakta kalabilmesi icin bircok alanda ve 6zellikle de egitim alaninda yapilacak olan 1slahatlari
benimsemis ve bu bakis acisi 1slahatlarin devamliligini saglamasi agisindan 6nem arz etmistir
(Aksoy, 2008).

II. Mesrutiyet doneminde bir¢cok farkli alanda oldugu gibi egitim alaninda da yapilan bircok
yeni ve giincel faaliyet goze carpmaktadir. Tanzimat'la birlikte toplumsal degisimin tetikleyici
unsuru olarak kabul edilen egitim faaliyetlerinin artik bu dénemle birlikte ¢cok daha planl bir
sekil kazandig1 ifade edilebilir (Sakaoglu, 2003). Ozellikle bahsi gegen bu dénemde 6gretmen
okullarindaki artis goze carpmaktadir. Bu donem igerisinde ilk 6gretmen okulu 1848'de
Darulmuallimin adi altinda Istanbul’un Fatih’de Kemal Efendi énciiliigiinde acilmistir
(Kiigiikahmet, 1993). Bu donemde nitelikle birlikte niceligin de 6n planda tutuldugu ve
O0gretmen sayisinin fazlalastirilmasi goriisii 6n plana ¢ikmistir. Bunun i¢in de 1908’den bir
miiddet sonra Darulmuallimin’den Iptidaiye kismi ayrilmis ve Iptidaiyeler karar alicilar
tarafindan bagimsiz birer okul haline getirilmistir (Oztiirk, 1996). Bu durumun yaninda bu
dénem icerisinde de 6grenci sayisinda biiyiik bir artis goriilmiigtiir. Ogrenci sayis1 541’den
1550’ye yiikselmistir. Avrupa’'nin farklh iilkelerine egitim almalar i¢in gonderilen 6grenci
sayis1 da cok biiylik bir artis gostererek 1909-1910 yillar arasinda 88’e ulasmistir (Aksin,
2001). Bu doénem igerisinde yapilan yeni bir kanunla (Tedrisat-1 iptidaiye Kanun-u Muvakkati)
artik tilke sinirlari icerisinde yasayan tiim insanlar, herhangi bir tlicret 6demeden egitim-
ogretim faaliyetlerinden faydalanabileceklerdi. iptidai’ler ile Riigdiyelerin artik tek bir elden
yonetilmesi yani birlestirilmesi planlanmis ve okul 6ncesi donemle ilgili olarak bu dénemde
girisimlerde bulunulmustur (Gencer, 2003). Egitim sahasinda gerceklestirilen birbirinden
farkli uygulama ve 1slahatlarin yaninda II. Mesrutiyet'le birlikte artik lilkede uygulanmakta
olan egitim faaliyetlerinin fikirsel anlamda tilkedeki entelektiiel kisiler tarafindan tartisildigi
gorilmektedir.

Diger donemler goz oniline alindiginda ozellikle egitimle ilgili karar en yogun sekilde II
Mesrutiyet Donemi’'nde alinmistir. Bu donemde egitim faaliyetlerine fikirleriyle yon veren ve
damga vuran sahislar su sekilde siralanabilir: Emrullah Bey, Sat1 Bey, Tevfik Fikret, Ziya
Gokalp, Kazim Nami, Selim Sirri, [smail Mahir Efendi, Halide Edip ve Ethem Nejat Bey'dir
(Ergilin, 1996). II. Mesrutiyet donemi icerisinde egitim alaninda yapilan tartismalar 6zellikle
egitimde izlenecek metotlar nasil olmalidir? Konusunda yogunluk kazanmistir. Bahsi edilen bu
tartismalar ve gortsler icerisinde en 6n plana ¢ikan goriisler Emrullah Efendi ile Sati’” Bey’e
aittir. Emrullah Bey ile Sat1 Bey arasinda yasanan Tuba Agaci Nazariyesi tartismasi goz oniine
alindiginda Emrullah Bey, 6zellikle iilkenin i¢cinde bulundugu siyasal, sosyal ve ekonomik
durumun iilkenin birdenbire ilerlemeye miisaade etmeyen asil unsur oldugu goriisini
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savunmustur. Ona gére zamanin ¢ok kisith olmasindan dolay1 éncelikli olarak yiiksekokullarin
acilmasi ve Dariilfiinun’un seviyesinin en ileriye tasinmasi gerektigidir. Buna karsilik Sat1 Bey,
Emrullah Efendi’nin bu goriisiiniin tam tersi istikamette yani ilkokul olmadan yiiksekokullarin
¢ok 6nem arz etmedigi bu durumun temelsiz olacagini savunmustur. Ayrica egitim alanindaki
tim kademelerinin birbiriyle iliski icerisinde oldugu goriisiinii savunmustur (Akyiiz, 2009;
Ergin, 1942; Sakaoglu, 2003). Egitme yonelik goriis bildiren Sati1 Bey ile Emrullah Efendi’nin
konuya yonelik bakis acilarinin farklilik gostermesinde etkilenmis olduklar1 farkli egitim
ekolleri rol oynamaktadir. Clinkii egitime yonelik gorlis bildiren entelektiiellerin bir kismi
Avrupa’da egitim gérmiis ve oradaki mevcut egitim sistemlerini benimserken; diger bir kisim
entelektiiel yapi ise John Dewey, ].J. Rousseau, Claparede ve Pestalozi gibi egitimde 6nem arz
eden Kkisilerden etkilenmislerdir. Bundan dolay1 donemin énem arz eden egitimcileri 6zellikle
deney ve gozlemden yararlanilarak ezberci metot yerine gozleme ve arastirmaya dayanan bir
yol izlenmesi gerektigine dikkat cekmisler ve diistinmeye ve kendi kendine sonuglar iiretmeye
yarayan bulus yolu stratejisinin kullanilmas1 gerektigine vurguda bulunmuslardir (Sakaoglu,
2003; Orug, Tokcan ve Demirkaya, 2006).

II. Mesrutiyet Donemi egitim-6gretim programlarina bakildiginda programlar igerisinde sosyal
bilgiler adinda herhangi bir derse rastlanilmamaktadir. Bu durumun temel nedeni Sosyal
bilgiler teriminin I. Diinya Savasina kadar hi¢bir yerde bir program adi olarak telaffuz
edilmemesidir. Amerika Birlesik Devletleri'nde var olan Sosyal Bilgiler Ulusal Konseyi (NCSS),
glinimiizdeki sosyal bilgiler dersinin amag¢ ve gayesine uygun bir yap1 olusturarak “sosyal
bilgiler” terimini bir kavram olarak ilk kez 1916’da kullandig1 bilinmektedir (Barth, 1991;
Naylor ve Diem, 1987; Schug ve Beery, 1987). Osmanli'da ise II. Abdiillhamid (1876-1909)
doneminde sosyal bilgiler programi kapsamina giren konular ilkokul programlarinda yerini
alirken Tarih ve Cografya gibi dersler ise ancak baz1 programlarda kendilerine yer
bulabilmistir. 1913 yilinda Tarih ve Cografya derslerinden baska Malumat-1 Medeniye
(yurttashk bilgisi) ve Ahlakiye ve iktisadiye gibi dersler de programa eklenmistir (Otluoglu ve
Oztiirk, 2002).

Ogretmenlik meslegi giiniimiiz anlayisina Osmanli’da acilan 6gretmen okullari ile yaklagmistir.
Osmanli giintimiizde dahi karsilagilan tartismalarin meslegin profesyonellesmesi agisindan ilk
miicadelesini kendi igerisinde vermistir. Bu miicadele meslek atamalarinda kimlere oncelik
verilecegi, eski usulde yetisenlerin hizmet i¢i egitim ile yeni usullere adapte edilmesi,
O0gretmenin tam olarak hangi kurumda yetismesi gerektigi lizerine yapilan tartismalar bu
meslegin glinlimiize dogru gelisindeki meslegin anlayisinin oturmasindaki temel aksiyonlardir
(Tangtly, 2022).

Darulmuallimin tarihcesi acgisindan bir déniim noktasi olarak Ahmet Cevdet Pasa kabul
edilebilir. Nitekim Ahmet Cevdet Pasa bu okulun ayni zamanda ilk mudirii olarak tarihe
gecmistir. Asil misyonu Riistiyelere 6gretmen yetistirmek olan bu 6gretmen okulu, gelisim
acisindan olduk¢a yavas bir hizla faaliyetlerine devam etmistir. Ogretmen yetistirme
konusunda ikinci bir hamle 1968 senesinde atilmis ve bu okullara da Darulmuallimin-i Sibyan
ad1 verilmistir. Bununla birlikte tarihce olarak ayni donemler icerisinde ilan edilmis olan
Maarif-i Umumiye Nizamnamesiyle birlikte 6gretmen okullarinin agilarak faaliyet gostermesi
ongorilmiigtiir. 1847 senesinde Istanbul simirlari igerisinde sibyan, riistiye ve idadi
kademelerini biinyesinde barindiran bir Darulmuallimin agilirken; 1875 senesinde Bosna, Girit
ve Konya vilayetlerinde birer Darulmuallimin-i Sibyan faaliyete gecirilmistir (Aksoy, 2008). II.
Mesrutiyet doneminde yukarida ifade edildigi gibi degisik zamanlarda Osmanli Devleti sinirlari
icerisinde farkl tiir ve kademelerde yeni okullarin agildigi gériilmektedir. Ayn1 zamanda bu
acilan yeni okullarda mevcut olan egitim sistemini yiiriitecek ve ayni zamanda modern
uygulamalari okullarda uygulayacak olan 6gretmenlere bu egitimde kullanilan modern yéntem
ve teknikler verilmeye calisilmistir. Bahsi gecen uygulamalarin 6gretmenlere aktarildigi yerler
ozellikle Daru’l-Muallimin “Tatbikat Okulu” biinyesinde verildigi goriilmektedir (Orug, Tokcan
ve Demirkaya, 2006). Darulmuallimin bir uygulama kademesi olarak kabul edilen Tatbikat

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar: Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(13);408-419 410



Topkaya, Y., Toyoglu, O., Cahskan, M., Yurtbekler, B.S., Ertas, S.S. /Il. Mesrutiyet Doneminde Sosyal Bilgiler
Ogretimi: Bulus Yoluyla Ogretime Bir Ornek

Okulu'nda faaliyetlerini siirdiiren 6gretmenler, bu tatbikat okulunda drnek dersleri islerken
O0gretmen adaylar1 da bu etkinliklerden faydalanarak meslege yonelik tecriibeler
kazanmiglardir. Tatbikat okulunda verilmis olan egitim ile yapilan uygulamalar gliniimiizde
egitim fakiiltelerinde yiiriitiilmekte olan staj gibi bir uygulama tiirii olmasina ragmen ayni sey
degildir. Ciinkii Darulmuallimin 6grencileri dersleri bizzat burada gorev yapan egitimcilerden
alirken; giiniimiizde yiriitiilmekte olan olan staj uygulamasina gidilen okullardaki rehber
o0gretmenler tarafindan organize edilmektedir. Bu yoniiyle her iki uygulama birbirine benziyor
olmasina ragmen aslinda farkl tiirden uygulama sekilleridir. Tatbikat okullarinda ytiriitiilen
dersler ve uygulamalar, okul icerisinde yer alan konferans salonlari icerisinde yapilmaktaydi.
Tatbikat Okulu biinyesinde yiiriitilen derslerden hemen sonra Darulmuallimin 6grencileri
salondan cikarilarak yapilan dersle ilgili 6gretmenleriyle fikir alis verisinde bulunulur ve érnek
derslere iliskin 6gretim stratejileri, sinif yonetimi, 68renci psikolojisi ve egitimle alakal bir¢ok
konu tartisilirdi. Uygulama okulu biinyesinde gerceklestirilen bu dersler ve islenen derslerle
ilgili yapilan tartismalar daha sonra Tedrisat Mecmuasi’'nda yayinlanmistir. Tedrisat Mecmuasi
oncelikli olarak Sati Bey tarafindan c¢ikarilmis ve daha sonraki donemlerde Darulmuallimin
mudirligiini yapan diger egiticiler tarafindan c¢ikarilmaya devam edilmistir Tedrisat
Mecmuasinda yer alan farkli derslere ait makaleler goz oniine alindiginda; makalelerin
¢ogunlukla bulus yolu stratejisi goz oniine alinarak islendigini ortaya koymaktadir (Oruc,
Tokcan ve Demirkaya, 2006).

Tatbikat okulunda yiiriitiillen derslerin ¢ok biiyiikk bir kismi bulus yolu stratejisine gore
islenmis, O6gretmenlerin anlatim yolundan uzaklasmaya calistiklar1 goriilmektedir. Egitim
dergisinde yayinlanma firsati bulan makalelere géz atildiginda gliniimiiz egitim sisteminde
uygulanmaya c¢alisilan yapilandirict yaklasima ne kadar benzedigi goriilecektir. Osmanli’nin
son donemlerinde egiticilerin klasik egitim-6gretim uygulamalarini terk edip onun yerine
derslerinde ozellikle yapilandirmaci yaklasima gore derslerini isledikleri gorilecektir (Orucg,
Tokcan ve Demirkaya, 2006).

2.Bulus Yoluyla Ogretim Stratejisi ve Osmanh Devleti'nde Uygulamalari

Arastirma kapsaminda Bulus Yolu Stratejisi kapsaminda o6rnek bir ders programindan
faydalanilmistir. Bulus Yolu Stratejisi 6zellikle 1960’1 yillarda Bruner tarafindan yapilan
arastirmalar ve incelemeler neticesinde gelistirilen bir yontem olmasina karsi onun tarafindan
egitim alanina kazandirilmis bir yontem degildir. Bulus Yolu Stratejisinin 6zellikle Osmanl
Devleti’'nin son yillarinda ve bilhassa 6gretmen okullarindaki uygulama siniflarinda uygulanan
bir strateji oldugu ifade edilebilir. O donemlerde Bulus Yolu Stratejisini yogun bir sekilde
uygulayan kisilerden biri de egitimci Sat1 Bey’dir. Sat1 Bey, 1911 yilinda Tedrisat Mecmuasi’'nda
yayinlanmis olan ve Orug¢ (2007) tarafindan ¢evirisi yapilarak giiniimiiz Tiirk¢esine aktarilan
Usul-1 Takrir ve Usul-Teksif adli makalesinde var olan bu iki farkli yéntemi agiklamis ve bu
yontemlerin giicli ve zayif yonlerine deginilerek bu yontemleri hangi ders ve konularda
kullanilmasi gerektigi ortaya konmustur. Yapilan incelemeler neticesinde o dénemin sosyo-
ekonomik ve siyasal gelismeleri g6z 6niine alindiginda yeni bir 6grenme-6gretme stratejisini
kesfetmek yerine var olan Bulus Yolu Stratejisinin acil bir sekilde kullanilmasi gerektigi
yoniindedir. Nitekim Sat1 Bey de 6grenme-6gretme yontemlerinin yeni bastan kesfedilmesi ve
olusturulmasinin zaman kaybi olacagini bu nedenle Avrupa’da mevcut olan ve okullarda
kullanmakta olduklar1 yéntemlerin egitim sistemine entegre edilmesi gerektigi seklinde goriis
bildirmistir (Tokcan ve Orug, 2009).

Oru¢ (2007) yapmis oldugu calismada Sati Bey’'in Bulus Yolu Stratejisiyle sosyal bilgiler
derslerinin islenebilecegini ifade ettigine deginmektedir (Tokcan ve Orug, 2009). 2004 yilindan
sonra iilkemizde hayata gecen yapilandirmaci yaklasim modeli ve buna bagh olarak hazirlanan
Sosyal Bilgiler Dersi Ogretim Programi analiz edildiginde mevcut olan deger, beceri, kazanim
ve yetkinliklerin her sinif diizeyinde farkli say1 ve etkide oldugu goriilmektedir. Orug ve Kirpik
(2006) tarafindan ortaya konulan arastirma incelendiginde ders ici iliskilendirme, disiplinler
arasi iliskilendirme ve ara disiplinlerle iliskilendirmenin yapildig1 yeni Sosyal Bilgiler programi
mevcut olan bu yapisi ile Osmanli’'nin son donemlerinde uygulanmis olan 6rneklerine benzer
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bir yapida oldugu goriilmektedir. Osmanl’'nin son doénemlerinde kullanilmis olan ve
ogrencilerin aktif disiinme becerilerini gelistirmelerine olanak saglayan ve ayni zamanda
verilen bilgilerin kalicilig1 iizerinde de son derece 6nem arz eden Bulus Yolu Stratejisi nedir
sorusu 6nem arz etmektedir.

Bruner, 1960, 1966 ve 1970 yillarinda 6gretme ve 6grenme siirecleri hakkinda bilgi veren
bircok farkl tiirden kitap yazmistir. Bu kitaplarinda, biitiin ¢ocuklarin iginde 6grenme isteginin
oldugunu; 6grencileri birlikte calismaya tesvik eden, 6grenci de merak ve basarma duygusunu
uyandiran, bilginin ‘kesfini’ saglayacak etkinliklere yer verilmesi hususuna dikkat ¢ekmistir
(Bruner, 1962; Ersoy vd. 1991). Buruner’e gore, 68rencinin 6grenmede aktif olmasi ancak
bulus yolu stratejisiyle miimkiindiir. Clinkii bu yaklasimda diisiinme, deneme ve bulma
unsurlarn etkilidir. Ogretmen égrencilere kavramlari, ilkeleri verme yerine 6grencileri deney
yapmaya, arastirmaya ve kavramlari bulmaya yonlendirmelidir. Bruner de Piaget gibi
O6grenmenin aktif bir stirec oldugunu ve bu siirecin 6grencilerin birebir katilimi ile saglanmasi
gerektigini savunmustur (Ozmen, 2004). Bundan dolay1 goriisleri Piaget'ye benzemektedir.
Her ikisi de 6grenci merkezili 68retme-6grenme siirecini savunmaktadir (Senemoglu, 2004).
Bruner, bulus yoluyla 6grenme stratejisini 1960’ yillarda gelistirmistir (Avgin ve Uygun,
2020). Bu stratejide 6grenci yapisi goz 6niinde bulundurulmak kaydiyla 3 boyutta uygulanmasi
gerektigi konusuna dikkat ¢ekilmistir. Bunlar;

« Serbest bulus yoluyla 6gretim,
* Yari-serbest bulus yoluyla 6gretim,
¢ Bagiml bulus yoluyla 6gretim olmak tizere iige ayrilir.

Serbest bulus yoluyla 6gretimde 6gretmenler cocuklara ne bir problem ne de o probleme ait
¢oziim yollar hakkinda bilgi verir. Siire¢ icerisinde 6grenciler problemin farkina vararak o
probleme ait ¢éziim yollarini Uretirler ve 6gretmenler bu stlirecte sadece yapilan islemleri
kontrol ederek 6grencilere geri bildirimler vererek onlar siire¢ hakkinda bilgilendirmektir.
Nitekim serbest bulus yoluyla 6gretim bilissel acidan iist dlizeyde olan 06grencilerde
kullanilmaktadir. Yari-serbest bulus yoluyla 6gretimde Ogretmen, Ogrencilerine oOncelikli
olarak konuyla ilgili problemler iiretir. Ogrenciler var olan problem/problemlere yonelik
¢ozim yollarin1 kendileri bulur ve ona goére ¢oziimler iiretmeye baslarlar. Bu ydntemi
kullanabilen 6grenciler genellikle bilissel acidan normal basar1 diizeyinde olan 6grencilerdir.
Bagimli bulus yoluyla oOgretim yonteminde ise oOgretmenler genellikle konuya iliskin
problemleri iiretirken bir yandan da bu problemlere karsi ¢dziim yollarini ortaya koyar. Bu
O0gretim modelinde O6grenciler, 6gretmenlerinin belirlemis olduklar1 ¢6ziim yollarindan
faydalanarak var olan problemleri ¢ozmektir (Ozmen, 2004).

Bulus yolu stratejisi kapsaminda Bruner, 6grencilerin 6z yeterlige sahip, kendi baslarina
ogrenebilme kapasitesi olan bireyler olarak ifade etmistir. Bunun yaninda bagimsiz bir sekilde
diistinebilme ve 6grenebilme becerisinin gelistirilip list basamaklara tasinabilmesi adina en
uygun yontemlerin kullanilmasi gerektigine isaret edilmistir. Ayrica Ogrencilerin kendi
ilgilerine uygun etkinlikleri yapmalarina miisaade etmek, meraklarini tatmin etmek ve yeni
buluslar yapmalarina olanak saglamanin siire¢ icerisinde hayati bir 6nem tasidig belirtilmistir.
Ogrencilere soru cevaplarinl vermek yerine, 6grencinin kendisi ya da kii¢iik gruplar halinde
arkadaslari ile birlikte problemi ¢6zmeye tesvik edilmesi gerekmektedir. Bu siireg icerisinde
o0grenci 6rnek aldig1 kisiyi yani 68retmeninin yaptig1 davranislar degil, kendi yaptig1 veya
gordiigli durumlardan yararlanir (Senemoglu, 2004).

Bulus yolu o6gretim stratejisinin en Onemli uygulayicis1 yani O6gretmenlerin bu siireg¢
icerisindeki en temel gorevi, 6grenciye rehberlik yaparak yol géstermektir (Sézer, 2003). Ders
slireci icerisinde uygulanmakta olan bu yontemle oOncelikli olarak 6grencilerin merakini
uyandiracak bir soru ya da problemle derse baslanir. Ders siireci icerisinde 6grencilerden
arastirma yapma, hipotez kurma ve hipotezleri test etme gibi belli bash faaliyetleri
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sergilemeleri beklenir. Ders siireci icerisinde 6gretmen, 6grencilere zorluk derecesi farkli olan
sorular1 yonelterek oOgretim hedeflerinin gerceklestirilmesine yardimci olur. Bu siireg
icerisinde 6grenci ise elinde mevcut olan materyallerle ugrasir, var olan olgular1 gézlemleyerek
elde ettigi sonuglar arasindaki iliskiyi kurar ve 6gretilmek istenen konu, ilke veya kavrami
bizzat kendisi kesfeder (Fidan, 1998).

Bulus yoluyla 6gretim stratejisi ders siireci icerisinde uygulanirken belli bash noktalara dikkat
edilmelidir. Bu unsurlar su sekilde ifade edilebilir:

1. Ogrencilerin baz1 genellemelere ulasabilmeleri adina égretmenler konu/konular ile alakal
yeteri kadar 6rnek verilmelidirler (Giiltekin, 2005; Yasar, 1998).

2. Konular islenirken 6gretmenler, ipucu haricinde hicbir sekilde 6grencilere aciklamalarda
bulunmaz. Dogru cevaplar1 6grenci bizzat kendi bulacagindan 6gretmen sadece bu siiregte yol
gosterici durumundadir (S6nmez, 2001).

3. Bu stratejide ders islenirken zaman faktoriine 6gretmen ¢ok dikkat edilmelidir. Ogretilmesi
hedeflenen konu/konular icin daha fazla zaman ayrilmalidir (Senemoglu, 2004).

4. Ogretmen, ders siireci icerisinde herhangi bir konuya ait tartismanin bagka bir konudaki
tartismay1 beraberinde getirmesini engellemesi gerekmektedir (Sonmez, 2001).

5. Ders siireci icerisinde konuyla ilgili verilen 6rnekler basitten karmasiga dogru olmali ve
6grencinin merakini stirekli uyandiracak nitelikte olmalidir (Senemoglu, 2004).

6. Konulara yonelik 68rencilerde 6grenme istegi on plana ¢ikarilmali ve bu istek ders siireci
icerisinde yapilan etkinlikler boyunca devam ettirilmelidir (Giiltekin, 2005; Yasar, 1998).

7. Ogrenciler tarafindan ilkeler 6grenildikten sonra 6gretmen, 6grencilerden konuyla alakal
yeni ve birbirinden farkli 6rnekler istemelidir (S6nmez, 2001).

3.0smanh Devleti’nin Son Dénemlerinde Bulus Yolu ile Yapilan Sosyal Bilgiler Dersi Ornegi

Yapilan bu ¢alismada, Osmanli Devleti’'nin en kargasali ve en yorgun oldugu son dénemlerinde
egitim kurumlarinda uygulamakta oldugu 6rnek bir ders icerigine yer verilmistir. Sosyal
Bilgiler 6gretiminde bulus yoluyla 6gretime bir 6rnek olan bu ders igerigi Sat1 Bey (1911)
tarafindan tedrisat mecmuasinda 1911 senesinde yayinlanan” Annemizi Sevmeliyiz” adl eseri
transkript edilerek giiniimiiz Tiirkgesine cevrilmistir.

Annemizi Sevmeliyiz (Sat1 Bey)

Ogretmen- Bugiin nedir?

Ogrenci- Cumartesi 6gretmenim.

Ogretmen- Diin neydi?

Ogrenci- Cuma

Ogretmen- Diin okula geldiniz mi?

Ogrenci- Hayir 6gretmenim, Cuma giinii okul yok.
Ogretmen- O halde neredeydiniz, nereye gittiniz.
Ogrenci- (sessizlik)

Ogretmen- Sikilmayiniz cocugum, sdyleyiniz, neredeydiniz ne yaptiniz?
Ogrenci- Babamla beraber carsiya gittik elbise aldik.
Ogretmen- Sonra?

Ogrenci- Sonra ev dondiik.

Ogretmen- Peki eve déniince ne yaptiniz?
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Ogrenci- Elbiseyi anneme gosterdik.

Ogretmen- Anneniz begendi mi? Sevindi mi?

Ogrenci- Evet Ogretmenim, begendi ne giizel dedi beni 6ptii.
Ogretmen- Acaba ne icin 6ptii?

Ogrenci-Sevdigi icin.

Ogretmen- Siz de annenizi sever misiniz?

Ogrenci- Evet 6gretmenim, severim.

Ogretmen- Nicin seversin acaba?

Ogrenci- O da beni sever de onun igin.

Ogretmen- Anneniz sizi yalmiz sevmekle mi kalir, baska iyilikler de yapiyor mu?

Ogrenci- Yapiyor ogretmenim elbiselerimi giydiriyor, sefer tasimi hazirhyor, entarimi

giydiriyor.
Ogretmen- Daha bagka?
Ogrenci- Gece yatagimi yapiyor, beni yatiriyor.
Ogretmen- Daha daha....Kim biliyor? Siz hasta oldunuz mu hi¢?
Ogrenci- Oldum 6gretmenim gecen sene.
Ogretmen- Neydi hastaligin?
Ogrenci- Kizamikti, 6gretmenim.
Ogretmen- O vakit anneniz size neler yapti. Hatirliyor musunuz?
Ogrenci- Yatagimin baginda beklerdj, ilag icirirdi, yemek yedirirdi.
Ogretmen- Cok zahmet ¢ekti mi?
Ogrenci- Cok zahmet cekmisti. Geceleri hic uyumamistu.
Ogretmen- Acaba biitiin anneler boyle midir? Her anne ¢ocugu icin boyle zahmet ceker mi?
Ogrenci- Evet 6gretmenim, Ceker.
Ogrencilerden biri- Benim dadim var 6gretmenim. Bana o bakar.
Ogretmen- Peki dadiniza kim emir verir?
Ogrenci- Annem.
Ogretmen- Oyleyse anneniz size dogrudan bakmasa bile yine sizi diisiiniir, degil mi?
Ogrenci- Diisiiniir 6gretmenim, dadima tembih eder “iyi bak” der.
Ogretmen- Dadiniz iyi bakmazsa?
Ogrenci- Annem kizar.
Ogretmen- Acaba annenizin sizin icin yaptig1 emekler, bugiin gordiiklerinizden ibaret mi?
Ogrenci- ....Sessizlik.....
Ogretmen- Sizin kundakta kardesiniz var mi1?

Ogrenci- Hayir 6gretmenim.
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Ogretmen- Kimin var? (“benim, benim” diyen, parmak kaldiran ¢ocuklardan birine isaretle) Siz
soyleyiniz, kardesiniz ka¢ yasinda?

Ogrenci- Daha dért aylik 6gretmenim.

Ogretmen- Anneniz ona neler yapiyor, dikkat ettiniz mi?

Ogrenci- O ¢cok aglar, annem ona mama verir, susturur.

Ogretmen- O yiiriiyebilir mi? Ornegin tuvalete gider mi?

Ogrenci- Hayir 6gretmenim, altini pisletir. Annem temizler, bezlerini degistirir.
Ogretmen- Kardesiniz gece de aglar m1?

Ogrenci- Aglar 6gretmenim, her gece birka¢ defa uyanir aglar, annemde uyanir ona mama
verir.

Ogretmen-Acaba sizde kiigiikken, kundaktayken anneniz sizin icinde bdyle zahmetler cekmis
midir?

Ogrenci- Elbette 6gretmenim, cekmistir.

Ogretmen- Cektiklerini hi¢ size anlatir m1?

Ogrenci- Anlatir 6gretmenim. Cok aglarmisim. Cok hasta olmusum, annem ¢ok zahmet ¢cekmis.
Ogretmen- Yaramazlik da yapar miydiniz?

Ogrenci- (Sikilarak ve giilerek) yaparmisim 6gretmenim, hi¢c rahat vermezmisim.

Ogretmen- Anneniz sizi yine seviyor mu?

Ogrenci- Seviyor 6gretmenim.

()gretmen- Demek ki, anneniz sizin biitiin yaramazliklariniza katlands, tiirli tirli zahmetler
cekti. Sizi biiyiittli bu yasa getirdi. Herkesin annesi de boyle degil mi?

Ogrenciler hep birden- Evet 6gretmenim, dyle 6gretmenim.
Ogretmen- Pekiyi, acaba annenizin bu iyiliklerine, bu sevgilerine kars1 ne yapmalisimiz?
Hepsi Birden- Onu sevmeliyiz....Severiz....Ben ¢ok severim.

Ogretmen- lyi, Fakat yalniz severim demekle is biter mi? Insan annesini gercekten sevdigini
nasil gosterebilir?

Ogrenci- Soziinii dinlemekle 6gretmenim.
Ogretmen- Daha bagska?
Ogrenci- Rahat durmakla.

Ogretmen- Aferin, Cocuk rahat durmazsa, annesini iizerse sevgi nerede kalir? Annesini sahiden
seven cocuk onun séziinu dinler, onu rahatsiz etmez, ona zahmet vermez. Oyle degil
mi evlatlarim?

Hep birden- Evet Ogretmenim.

Ogretmen- Acaba hepiniz boyle yapiyor musunuz? Annenizi arada sirada rahatsiz etmiyor
musunuz?

Ogrenci- ......

Ogretmen- Sikilmayiniz, sdyleyiniz, Insan bilmeyerek kabahat yapabilir, fakat yaptiginin
kabahat oldugunu anlarsa, baska sefer o kabahati tekrar etmez. Siiphe etmeyin,
annenize karsi yaramazliklar, yapmissinizdir; fakat zannederim ki hep bilmeyerek,
istemeyerek yapmissinizdir, sonra da pisman olmussunuzdur. Oyle degil mi?
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Ogrenci- Evet 6gretmenim.

Ogretmen- Oyleyse o yaramazliklarinizdan bir kacini sdyleyiniz bakalim.
Ogrenci- Bir giin kardesimi ittim diisiiverdi. Burnu kanadu.
Ogretmen- Anneniz ne yapti iizillmedi mi?

Ogrenci- Uziildii, beni azarladi, dovdii sonra agladu.

Ogretmen- Sonra siz ne yaptiniz?

Ogrenci- Dayak ¢ok acimisti, ben de agladim.

Ogretmen- Yalniz dayaktan m1 agladiniz, pismanda oldunuz mu?
Ogrenci- Oldum 6gretmenim.

Ogretmen- Peki pisman olunca ne yaptiniz?

Ogrenci- ............

Ogretmen- Hi¢bir sey yapmadiniz m1? Annenizin elini §pmediniz mi? Tévbe annecigim bir daha
yapmam demediniz mi?

Ogrenci- Hayir 6gretmenim.
Ogretmen- Demeliydiniz.
Ogrenci- Demeliydim égretmenim.

Ogretmen- Evet, insan bir kabahat yaparsa tovbe etmeli ve tovbesini tutmal bir daha éyle
kabalik yapmamali degimli cocuklarim?

Ogrenci- Evet 6gretmenim.

Ogretmen- Artik annelerinizi tizmeyeceksiniz, rahat duracaksiniz degil mi?
Ogrenci- Evet 6gretmenim rahat duracagiz, s6z dinleyecegiz.

Ogretmen- Peki acaba biiyiidiigiiniiz zaman ne yapacaksiniz?

Ogrenci- Yine soziinii dinleyecegiz, séziinii kesmeyecegiz.

Ogretmen- Ama biiylidiigiiniiz vakit yalniz s6z dinlemeniz, yalniz onu izmemeniz yeterli olur
mu? Yeterli olmaz. Bundan baska annenize iyilik yapmaniz, hizmet de etmeniz lazim,
acaba biiyudiigiiniiz vakit annenize ne gibi iyilikler yapabileceksiniz?

Bir Ogrenci- Bir yere gonderirse gidecegim.
Diger bir Ogrenci- Bir sey getir derse getirecegim.
Ogretmen- Insan hali bu ya, hasta olursa ne yapacaksiniz?

Ogrenci- Doktor cagiracagim, ila¢ getirecegim. Doktor ne derse, annem ne isterse onu
yapacagim.

Ogretmen- Aferin oglum ya anneniz yaslandig1 zaman ne yapacaksiniz.
Evinizde hi¢ yash kadin var mi1?
Ogrenci- Var 6gretmenim, ninem.
Ogretmen- Peki anlatiniz bana bakayim; Nineniz kolay ve hizh yiiriiyebiliyor mu?
Ogrenci- Hayir 6gretmenim, yiiriirken cok zahmet cekiyor.

Ogretmen- Su igcmek icin kendisi kalkar m1?
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Ogrenci- Hayir 6gretmenim, O ister biz veririz. Zaten onun biitiin islerini, hizmetlerini annem
ve dadim yaparlar.

Ogretmen- Acaba onlar hizmet etmeseler nineniz evde dolasmaya mecbur olsa, her susayisinda
kendisi kalkip bardak alsa, sonugta hep kendisi inip ¢iksa, is gorse, acaba ne olur?

Ogrenci- Dayanamaz 6gretmenim, hasta olur.

Ogretmen- Demek, nineniz baskalarinin yardimina, hizmetine, muhtac, degil mi?
Ogrenci- Evet 6gretmenim, muhtactir.

Ogretmen- Acaba biitiin yaslilar da béyle midir?

Ogrenci- Boyledir 6gretmenim, komsumuzun teyzesi, dadimin annesi var, hepsi 6éyle hepsi
kuvvetsiz.

Ogretmen- Siz biiyiiylince anneniz yaslanacak, nineniz gibi, komsunuzun teyzesi gibi, dadinizin
annesi gibi kuvvetten diisecek. Bakilmaya muhta¢ olacak. O zaman ona kim bakacak?
Ona kim hizmet edecek?

Ogrenci- Ben bakacagim 6gretmenim.

Ogretmen- Evet, o vakit annenize siz bakacaksimz. Ondan gordiigiiniiz iyilikleri, bakmanizla,
hizmetinizle 6deyeceksiniz. Acaba annenizin bitiin hakkini édeyebilecek misiniz?
Annenize, onun size yaptig1 kadar iyilik yapabilecek misiniz?

Ogrenci- Evet 6gretmenim yapacagim.

Ogretmen- Miimkiin mii? Annenizin kii¢iikligiiniizde beri sizin igin cektigi zahmetler, size
yaptigi iyilikler o kadar coktur ki, onlar1 6demek hi¢bir zaman miimkiin olmaz. Onun
icin daima ¢alismali annenize ne kadar miimkiin olursa o kadar ¢ok iyilik etmelisiniz.
Bunu unutmamali ve aklinizdan ¢ikarmamalisiniz. Anneniz sizi diinyaya getirmis,
uykusunu ve rahatini birakmis, gece giindiiz size bakmis, sizi emzirmis, sallamis,
uyutmus, biiylitmis, sizin icin iziilmiis, bitmez tilkenmez zahmetler ¢ekmis, biitiin
sikintilara katlanmis sizi bu hale getirmistir. Hala da sizin icin o kadar emekler
veriyor. Kim bilir daha da ne kadar emekler verecektir. Annenizin biitiin bu iyilikleri
sizin boynunuza borgtur. Bu borcu ddeyebilmek icin annenizin soziint dinlemeli, onu
tizmekten sakinmali, biiyliylince ona hizmet etmelisiniz. Birde simdiden bilmelisiniz
ki: bugiin size bakan, bugiin sizin i¢in bu kadar yorulan anneniz, bir vakit olacak ki,
yaslanacak, bakilmaya muhtac hale gelecektir. O zaman bakmak ve yorulmak nébeti
size gececek. Ona o zaman siz bakacak, siz hizmet edeceksiniz.

TARTISMA ve SONUC

Uygarlik tarihinin 6nemli dénem noktalarindan biri Sanayi Devrimi olurken diger onemli
unsur da bilimsel bilgiyi referans alan bilgi toplumudur. Sanayi devrimiyle birlikte 6n plana
¢ikan pozitif bilim dallarina ait bilimsel bilgiler, toplumsal manada yiikselis evresini
beraberinde getirmistir. Bu evreyle birlikte hem toplum hem de toplumsal normlar degisime
ugramis ve insanoglu ve onun dokundugu her sey siirekli bir degisime ugramistir (Ozkan,
2009). insanlik tarihi de aynen bu sekilde her dénemde farkli unsurlar neticesinde degisime
ugrayarak stirekli yeni arayislar icerisine girmektedir. Nitekim icinde bulunulan bu yiizyilda
insanogluy, bilim ve teknoloji alaninda ¢ok biiytlik atilimlar yapmistir. Bu denli 6neme sahip olan
bu birikimin nihai hedefi: bilimsel bakis a¢isina sahip olan bireyleri yetistirmek ve bu bireyler
araciligiyla var olan toplum yapisini bilim toplumu yapisina dontistiirmektir. Bilgi cagi olarak
ifade edilen gliniimiiz diinyasinda da devletlerin asil hedefi diger iilkelerle rekabet edebilecek
ve uluslararasi arenada s6z sahibi olan gt¢lii bir devlet insa etmek ya da daha gii¢lii bir devleti
gelistirmek olmustur (Atatiinal, 2003). Ozellikle 20. Yiizyilin sonlarina dogru yasanmis olan
siyasi, sosyal ve ekonomik tiirden gelismeler karar alicilar1 bu sekilde bir bakis acisi
gelistirmeye zorlamistir. Bu bakis acisini ortaya koyan temel unsur ise bilimsel bilginin sosyal
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ve kiiltiirel kazanci da beraberinde getirmis olmasidir. Son ytizyilda bilim ve teknoloji alaninda
yasanan gelismeler ve bu gelismelerin devletlere sunmus oldugu ekonomik kazang, Toffler’in
‘liclincli dalga’ olarak nitelendirdigi ‘bilgi ¢agr, ve “bilgi toplumu” kavramlarini 6n plana
cikarmustir (Ozden, 2005). Bahsi gecen bu kavramlar giiniimiizde o kadar énem arz etmektedir
ki liretim denilen faaliyetler silsilesinde yer alan her bireyin yasam boyu 6grenmeyi merkeze
alan ve bilim ile teknolojik gelismeleri yakindan takip ederek buna gore yasamsal faaliyetler
sergileyebilen insanlari meydana getirmistir (Ogiit, 2003). Hem birey hem de toplum icin
hayati dneme sahip olan bu bakis acgis1 ancak sistemli bir sekilde verilecek bir egitim
araciligiyla bireylere kazandirilabilir. Nitekim gelismis iilkeler, diinyada meydana gelen
degisimleri yakindan takip ederek egitim sistemlerini yasanan gelismelere gore siirekli revize
etmislerdir. Bahsi gecen bu revizyon kimi zaman sistemsel kimi zaman kurumsal kimi zaman
da bireyi merkeze almaktadir. Ozellikle egitim alaninda yapilan reformlar su sekilde ifade
edilebilir: Modern egitim-6gretim faaliyetleri, ders arag-gerecleri ve nitelikli 6gretmenlerin
mesleki gelisimlerini arttirma (Karip, 1996). Icinde bulundugumuz yiizyilda ve 6zellikle bu
bilgi caginda meydana gelen yeni gelismeler, egitim, 68retim, okul, program ve daha birgok
kavrama yeni anlamlar yiiklemistir. Ancak, yasanan bu duruma karsilik yaklasik yiiz elli yildir
birgok farkli diinya iilkesinde 6grenme ortamlarinin degismedigine sahit olunmaktadir (Sahin,
2004).

Degisen diinya diizeninde yasanan gelismelerin bircok unsuru degistirdigine sahit olunurken
egitim kurumlarinin da bu degisimden etkilendigi gorulmektedir. Nitekim insan
topluluklarinin niteligini arttiran en 6énemli kistasin iyi diizeyde egitim verilmis yurttaslar
oldugu kacinilmaz bir gercektir. Bundan dolay1 devletler egitim faaliyetlerine ve modern
egitim-6gretim etkinliklerini yakindan takip ederek egitim sistemlerini bu gelismelere paralel
bir sekilde revize etmislerdir. Ozellikle de egitim sistemlerinin kalitesini arttirmak icin de
nitelikli 6gretim programlarini hazirlatma yolunu secmislerdir (Kahramanoglu ve Bay,2016;
Ozkan, 2009). Ogretim programlarinin revize edilmesinden sonra egitim-6gretim
faaliyetlerinin en 6nemli yapi1 taslarindan olan 6gretmenlerin, egitim-6gretim faaliyetlerinin
kalitesini daha iist diizeylere ¢ikarabilmek adina modern 6gretim yontem ve tekniklerine
miiracaat ettikleri goriilmektedir. Ogrencilerin ders siirecine daha aktif bir sekilde
katilmalarina olanak saglayan ve ve ezber yerine bilgiyi anlamlandirmalarina olanak saglayan
bir yolu se¢cmeleri bu modern sistemin gii¢lii bir yonii olarak ifade edilebilir (Arslan, 2020).
Icinde bulunulan bu yiizyilin istedigi 6grenci modeli oncelikli olarak problem ¢ézmeyi ve
bilgiye 6grencinin kendisinin ulasmasini 6ngérmektedir (Koca, 2014).

Incelenen ders planinda goriildiigii gibi bulus yolu ile dgretim stratejisine uygun bir konu
anlatilmistir. II. Mesrutiyet donemi egitim sisteminde ezberci metod yerine arastirmaya ve
gozleme dayali bir uygulamaya gecilmistir. Bu durumda yapilandirmaci yaklasima uygun bir
etkinliktir. Glinlimiizde ise kismen devam eden ve sinavlarda Ogrencilerin derslerde
ogrendikleri faaliyetlerden sorumlu tutulmasi gelenegi, 6grencilerin 6grendikleri bilgiyi
transfer etmesi yerine dogrudan bilgiyi ezberleme yolunu se¢cmesine neden olmaktadir.
Yapilan calisma konularin 6gretiminde 6gretmenlere drnek teskil etmesi ve yol gostermesi
acisindan son derece dnemlidir.
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Abstract

In this study, which was experienced in the turbulent last periods of the Ottoman Empire and was very
important for him, Second Constitutional Monarchy and the developments in this period were examined.
Especially with many new activities in the field of education, current debates were put forward in the
direction of addressing in-class practices from a modern perspective, and the thoughts of the educators who
guided that period with their ideas were discussed. In particular, the invention path strategy, also known
as the teaching strategy, which guided the educational activities in that period, was mentioned. As an
example, II. Alesson plan, which can be considered as an example for the strategy of invention, was included
in the practice classes created during the Second Constitutional Era. The research was carried out by
considering the document analysis technique. As a result of the research, it was concluded that this strategy
was very useful in activating the authentic thinking skills of the students when the other applications in its
period were examined.

Keywords: 1. Constitutionalism, social studies education, learning through invention

INTRODUCTION

Democratization movements in the states that exist in the world have found a place for itself in
different periods and through different kinds of events. The Ottoman Empire also realized its first
democratization movement by declaring the First Constitutional Monarchy between 1876-1878.
With this move, although he took the act of transitioning to a constitutional order, a constitutional
regime in the full sense only took place on July 23, 1908, after the Second World War. The
constitutional monarchy was declared and passed (Calen, 2012). II. During the Second
Constitutional Monarchy period, there were great changes in the social sense and the society took
action with great determination to become modern. In this aspect, II. The Constitutional Monarchy
had a vital importance in terms of enabling the social structure to attain a modern structure
(Kansu, 2002). II. During the period from the Constitutional Monarchy to 1918, social turmoil with
wars constantly reigned in the lands of the Ottoman Empire. Certain political events that left their
mark on social life in these years caused the Ottoman Empire to lose its political power. Then, the
loss of the Tripoli War (1911) and the Balkan Wars (1912-1913) and the defeat in the First World
War (1914-1918) show that the Ottoman Empire was almost at the point of destruction after
being invaded. In order to get rid of this existing destruction and bad course, some important
intellectuals, who left their mark on that period, worked hard to ensure that the country could
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find peace (Akytiz, 2009). As a result of the destruction caused by the Balkan Wars in the society,
the studies carried out by the intellectuals highlighted the view that "only education and teachers
will save the collapsing Ottoman State" and it was seen that this situation had a great impact on
shaping the educational activities (Ozey, 1999). The administrators and some intellectuals
working in the Ottoman Empire adopted the reforms to be made in many fields, especially in the
field of education, in order for the state to survive, and this point of view was important in terms
of ensuring the continuity of the reforms (Aksoy, 2008).

[I. During the Second Constitutional Era, many new and current activities in the field of education,
as in many different fields, stand out. It can be stated that the educational activities, which were
accepted as the triggering element of social change with the Tanzimat, have now gained a much
more planned shape with this period (Sakaoglu, 2003). Especially in this period, the increase in
teacher schools is striking. During this period, the first teacher's school was opened in 1848 under
the name of Darulmuallimin in Fatih, Istanbul, under the leadership of Kemal Efendi (Kii¢clikahmet,
1993). In this period, the idea that quantity was prioritized along with quality and that the number
of teachers should be increased came to the fore. For this reason, Iptidaiye part of Darulmuallimin
was separated from Darulmuallimin sometime after 1908 and Iptidaiyes were turned into
independent schools by decision makers (Oztiirk, 1996). In addition to this situation, there was a
great increase in the number of students during this period. The number of students increased
from 541 to 1550. The number of students sent to different countries of Europe to receive
education increased enormously and reached 88 between 1909 and 1910 (Aksin, 2001). With a
new law (Tedrisat-1 Iptidaiye Kanun-u Muvakkati) made during this period, all people living
within the borders of the country would be able to benefit from education activities without
paying any fee. It was planned to manage the Iptidai and Riisdiyes from a single source, that is, to
combine them, and attempts were made in this period regarding the pre-school period (Gencer,
2003). In addition to the different practices and reforms carried out in the field of education, II.
With the Second Constitutional Monarchy, it is seen that the educational activities implemented
in the country were discussed by intellectuals in the country in an intellectual sense.

Considering the other periods, especially the decision about education was most intense in II. It
was taken during the Constitutional Period. In this period, the people who directed and marked
the educational activities with their ideas can be listed as follows: Emrullah Bey, Sat1 Bey, Tevfik
Fikret, Ziya Gokalp, Kazim Nami, Selim Sirri, [smail Mahir Efendi, Halide Edip and Ethem Nejat Bey
(Ergtin, 1996)..11. Discussions in the field of education during the Constitutional Monarchy period,
especially what should be the methods to be followed in education? He focused on his subject.
Among these discussions and opinions, the most prominent opinions belong to Emrullah Efendi
and Sati' Bey. Considering the Tuba Tree Theory debate between Emrullah Bey and Sat1 Bey,
Emrullah Bey defended the view that the political, social and economic situation in the country
was the main factor that did not allow the country to suddenly progress. According to him, since
time is very limited, it is necessary to open colleges first and to move the level of Dariilfiinun to
the highest level. On the other hand, Sat1 Bey argued that this situation, which is in the opposite
direction of Emrullah Efendi's view, that is, without primary school, high schools do not matter
much, would be baseless. He also advocated the view that all levels in the field of education are in
a relationship with each other (Akytiz, 2009; Ergin, 1942; Sakaoglu, 2003). The different
educational schools that they were influenced by play a role in the difference in the perspectives
of Sat1 Bey and Emrullah Efendi, who expressed their views on education. Because some of the
intellectuals who expressed their views on education were educated in Europe and adopted the
existing education systems there; Another part of the intellectual structure is John Dewey, ].]. They
were influenced by important figures in education such as Rousseau, Claparede, and Pestalozi. For
this reason, the important educators of the period drew attention to the need to follow a path
based on observation and research, rather than the rote method, especially by making use of
experiment and observation, and emphasized the need to use the strategy of discovery, which
allows thinking and producing results on one's own (Sakaoglu, 2003; Orug¢, Tokcan and
Demirkaya, 2006).
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[I. When the education programs of the Second Constitutional Era are examined, there is no course
called social studies among the programs. The main reason for this situation is that the term Social
Studies was not pronounced as a program name anywhere until World War L. It is known that the
National Council of Social Studies (NCSS), which exists in the United States of America, used the
term "social studies" as a concept for the first time in 1916 by creating a structure suitable for the
purpose and purpose of today's social studies course (Barth, 1991; Naylor and Diem, 1987; Schug
and Beery, 1987). In the Ottoman Empire, II. In the period of Abdulhamid (1876-1909), the
subjects included in the social studies program took their place in primary school programs, while
courses such as History and Geography could only find a place in some programs. In 1913, apart
from History and Geography courses, courses such as Malumat-1 Medeniye (civics) and Ethics and
Economics were added to the program (Otluoglu and Oztiirk, 2002).

The teaching profession approached today's understanding with the teacher schools opened in
the Ottoman Empire. The debates encountered even in Ottoman times are the first in terms of
professionalization of the profession. He struggled within himself. Who will be given priority in
these struggle profession assignments, Adaptation of those who grew up in the old way to new
methods with in-service training, The debates on which institution he should be educated in is the
way this profession is to the present day. These are the basic actions in the establishment of the
understanding of the profession in its coming (Tangiilii, 2022).

Ahmet Cevdet Pasha can be accepted as a turning point in the history of the hospital. As a matter
of fact, Ahmet Cevdet Pasha went down in history as the first principal of this school at the same
time. This teacher school, whose main mission is to train teachers for high schools, continued its
activities at a very slow pace in terms of development. A second move was made in the field of
teacher training in 1968 and these schools were named Darulmuallimin-i Sibyan. However, it was
foreseen that teacher schools would be opened and operated with the Regulation of General
Education, which was announced in the same period in terms of history. In 1847, when a
Darulmuallimin was opened within the borders of Istanbul, which included primary, junior high
school and high school levels; In 1875, one Darulmuallimin-i Sibyan was put into operation in each
of the provinces of Bosnia, Crete and Konya (Aksoy, 2008). II. As stated above, it is seen that new
schools of different types and levels were opened within the borders of the Ottoman Empire at
different times during the Second Constitutional Era. At the same time, the modern methods and
techniques used in this education have been tried to be given to the teachers who will carry out
the existing education system in these new schools and will also apply modern practices in
schools. It is seen that the places where the aforementioned practices are transferred to the
teachers are given in the Daru'l-Muallimin "Advice School" (Orug, Tokcan, & Demirkaya, 2006).
While the teachers who continue their activities in the Practice School, which is considered as a
practice level of the hospital, teach the sample lessons in this practice school, the pre-service
teachers also gained professional experience by benefiting from these activities. Although the
training given in the drill school and the applications made today are a type of application like the
internship carried out in education faculties, they are not the same thing. Because the students of
Darulmuallimin take the lessons from the educators who work here; It is organized by the
guidance teachers in the schools where the internship practice is carried out today. Although both
applications are similar in this respect, they are actually different types of applications. The
lessons and practices carried out in the drill schools were held in the conference halls within the
school. Immediately after the lessons held within the School of Practice, the students of
Darulmuallimin were taken out of the hall to exchange ideas with their teachers about the lesson,
and many topics related to teaching strategies, classroom management, student psychology and
education were discussed. These lessons and the discussions about the lessons taught within the
practice school were later published in the Tedrisat Magazine. The Journal of Education was first
published by Mr. Sat1 and continued to be published by other trainers who were the director of
the Darulmuallimin in the following periods. reveals that the articles are mostly processed by
considering the discovery path strategy (Orug, Tokcan, & Demirkaya, 2006).
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A large part of the lessons conducted in the drill school were taught according to the strategy of
discovery path, and it is seen that teachers try to move away from the way of expression. When
the articles that have the opportunity to be published in the education journal are examined, it
will be seen how similar it is to the constructivist approach that is tried to be applied in today's
education system. In the last period of the Ottoman Empire, it will be seen that the educators
abandoned the classical education-teaching practices and instead taught their lessons according
to the constructivist approach (Orug, Tokcan, & Demirkaya, 2006).

2. Strategy of Teaching by Invention and Its Applications in the Ottoman State

Within the scope of the research, a sample curriculum was used within the scope of Invention Path
Strategy. Although the Invention Path Strategy is a method developed by Bruner in the 1960s as
a result of research and investigations, it is not a method brought into the field of education by
Bruner. It can be stated that the Invention Path Strategy was a strategy that was applied especially
in the last years of the Ottoman Empire and especially in the practice classes in teacher schools.
One of the people who applied the Invention Path Strategy intensively at that time was the
educator Sat1 Bey. Sat1 Bey explained these two different methods in his article named Usul-1
Takrir and Usul-Teksif, which was published in Tedrisat Mecmuasi in 1911 and translated into
contemporary Turkish by Oru¢ (2007), and discussed the strengths and weaknesses of these
methods, and which methods were used. It has been revealed that it should be used in lessons and
subjects. As a result of the examinations made, considering the socio-economic and political
developments of that period, the existing Invention Path Strategy should be used urgently instead
of discovering a new learning-teaching strategy. As a matter of fact, Mr. Sat1 also stated that it
would be a waste of time to re-discover and create learning-teaching methods, so the methods
available in Europe and used in schools should be integrated into the education system (Tokcan
& Orug, 2009).

Oruc (2007) mentions in his study that Mr. Sat1 stated that social studies lessons can be taught
with the Invention Path Strategy (Tokcan & Orug, 2009). When the constructivist approach model
implemented in our country after 2004 and the Social Studies Curriculum prepared accordingly
are analyzed, it is seen that the existing values, skills, achievements and competencies have
different numbers and effects at each grade level. When the research put forth by Oru¢ and Kirpik
(2006) is examined, it is seen that the new Social Studies program, in which in-class association,
interdisciplinary association, and interdisciplinary associations are made, has a structure similar
to the examples applied in the last period of the Ottoman Empire. The question of what is the
Invention Path Strategy, which was used in the last period of the Ottoman Empire and which
allows students to develop their active thinking skills and is also extremely important on the
permanence of the information given, is important.

Bruner has written many different types of books in 1960, 1966 and 1970 giving information
about teaching and learning processes. In these books, all children have a desire to learn; He drew
attention to the fact that activities that encourage students to work together, arouse curiosity and
a sense of achievement in the student, and enable the 'discovery' of knowledge (Bruner, 1962;
Ersoy etal, 1991). According to Buruner, it is only possible for the student to be active in learning
with the strategy of discovery. Because in this approach, the elements of thinking, trying and
finding are effective. Instead of giving students concepts and principles, the teacher should direct
students to experiment, research and find concepts. Bruner, like Piaget, argued that learning is an
active process and that this process should be provided with the one-to-one participation of
students (Ozmen, 2004). Therefore, his views are similar to Piaget's. Both advocate the student-
centered teaching-learning process (Senemoglu, 2004). Bruner developed the discovery learning
strategy in the 1960s (Avgin & Uygun, 2020). In this strategy, attention was drawn to the fact that
it should be applied in 3 dimensions, taking into account the student structure. These;

» Teaching through free invention,
» Teaching by semi-free invention,

* Dependent is divided into three as teaching through invention.
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In free-invention teaching, teachers do not inform children about a problem or its solution. During
the process, students become aware of the problem and produce solutions for that problem, and
the teachers only control the processes in this process and give feedback to the students and
inform them about the process. As a matter of fact, free invention teaching is used by students
who are at a cognitive high level. In quasi-free discovery teaching, the teacher primarily creates
problems related to the subject for his students. Students find their own solutions to existing
problems/problems and start to produce solutions accordingly. Students who can use this method
are generally students who are at a cognitively normal level of achievement. In the method of
teaching by means of dependent discovery, teachers generally produce problems related to the
subject, while also presenting solutions to these problems. In this teaching model, students solve
existing problems by using the solutions determined by their teachers (Ozmen, 2004).

Within the scope of the path of invention strategy, Bruner expressed that students are individuals
with self-efficacy and the capacity to learn on their own. In addition, it was pointed out that the
most appropriate methods should be used in order to develop the ability to think and learn
independently and move them to higher levels. In addition, it was stated that it is vital in the
process to allow students to do activities that suit their interests, to satisfy their curiosity and to
allow them to make new discoveries. Instead of giving the students the answers to the questions,
the student should be encouraged to solve the problem himself or in small groups with his friends.
In this process, the student does not benefit from the person he takes as an example, that is, the
behavior of his teacher, but from the situations he has done or seen (Senemoglu, 2004).

The most important implementer of the invention path teaching strategy, that is, the most basic
task of the teachers in this process is to guide the students by guiding them (Soézer, 2003). With
this method, which is applied during the course process, the lesson starts with a question or
problem that will arouse the curiosity of the students. During the course, students are expected to
exhibit certain activities such as researching, forming hypotheses, and testing hypotheses. During
the lesson, the teacher helps the students to achieve the teaching objectives by asking questions
of different difficulty levels. In this process, the student deals with the materials available,
establishes the relationship between the results obtained by observing the existing phenomena,
and discovers the subject, principle or concept to be taught himself (Fidan, 1998).

While applying the teaching through invention strategy during the course process, certain points
should be considered. These elements can be expressed as:

1. In order for students to reach some generalizations, teachers should give enough examples
related to the subject/subjects (Giiltekin, 2005; Yasar, 1998).

2. While the subjects are being taught, the teachers do not make any explanations to the students
except for hints. Since the student will find the correct answers himself, the teacher is only a guide
in this process (Sonmez, 2001).

3. In this strategy, the teacher should pay attention to the time factor while teaching the lesson.
More time should be allocated for the subject/subjects that are aimed to be taught (Senemoglu,
2004).

4. The teacher should prevent the discussion of any topic from bringing about another topic during
the lesson (Sonmez, 2001).

5. The examples given on the subject during the course should be from simple to complex and
should be in a quality that will constantly arouse the student's curiosity (Senemoglu, 2004).

6. Students' desire to learn about the subjects should be brought to the fore and this desire should
be maintained throughout the activities carried out during the course (Giiltekin, 2005; Yasar,
1998).

7. After the principles are learned by the students, the teacher should ask the students for new
and different examples related to the subject (S6nmez, 2001).
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3. Example of Social Studies Lesson Made by Invention in the Late Ottoman Empire

In this study, an exemplary course content is included in the educational institutions in the last
period of the Ottoman Empire when it was the most turbulent and most tired. The content of this
course, which is an example of teaching by invention in Social Studies teaching, was translated
into today's Turkish by transcripting the work "We Should Love Our Mother" published in the
education journal in 1911 by Mr. Sat1 (1911).

We Should Love Our Mother (Sati Bey)

Teacher- What is today?

Student- I'm a Saturday teacher.

Teacher- What was yesterday?

Student- Friday

Teacher- Did you come to school yesterday?

Student- No teacher, there is no school on Friday.

Teacher: So where were you, where did you go?

Student- (silence)

Teacher- Do not be bored, my child, tell me, where were you and what did you do?
Student- I went to the market with my father and bought clothes.
Teacher- Then?

Student- Then we returned home.

Teacher: And what did you do when you got home?

Student- We showed the dress to my mother.

Teacher- Did your mother like it? Is she happy?

Student- Yes Teacher, he liked it, he said how nice it was and kissed me.
Teacher- I wonder what he kissed for?

For the Student-Loving.

Teacher: Do you like your mother too?

Student- Yes teacher, I like it.

Teacher- Why do you like it?

Student- He likes me too, that's why.

Teacher- Does your mother just love you or do you other favors?
Student- He does it, my teacher puts on my clothes, prepares my navy suit, puts on my gown.
Teacher- More?

Student- He makes my bed at night, he puts me to bed.

Teacher- More....Who knows? Have you ever been sick?

Student- I became a teacher last year.

Teacher- What was your illness?

Student- It was measles, teacher.

Teacher: What did your mother do to you then? Do you remember?
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Student- He used to wait by my bed, drink medicine, feed me food.

Teacher: Did it take much trouble?

Student: It was very difficult. He had never slept at night.

Teacher: Are all mothers like this? Does every mother go through such trouble for her child?
Student- Yes teacher, Ceker.

One of the students- [ have a nanny, teacher. He looks at me.

Teacher: And who gives orders to your nanny?

Student- Mom.

Teacher- So even if your mother doesn't look directly at you, she still thinks about you, right?
My student-thinker teacher advises my nanny and says "take care".

Teacher- What if your nanny doesn't take good care of it?

Student- My mother gets angry.

Teacher: I wonder if your mother's efforts for you are just what you see today?

Student- .....Silence.....

Teacher- Do you have a sibling in swaddling?

Student- No, teacher.

Teacher- Who's there? (point to one of the children raising a finger, who says “mine, mine”) Tell
me, how old is your brother?

Student- I'm only four months old teacher.

Teacher- Have you noticed what your mother is doing to her?

Student- He cries a lot, my mother gives him food, silences him.

Teacher- Can he walk? For example, does he go to the toilet?

Student- No teacher, it makes your bottom dirty. Mom cleans, changes diapers.
Teacher- Does your brother cry at night too?

Student- He cries, my teacher wakes up a few times every night and cries, my mother wakes up
and gives him food.

Teacher-I wonder if your mother went through such troubles for you when you were little and in
swaddling clothes?

Student- Of course, my teacher, he did.

Teacher: Does he ever tell you what he's been through?

Student- Tells teacher. I cried a lot. I was very sick, my mother suffered a lot.
Teacher- Would you also do mischief?

Student- (Boring and laughing) I used to do it, teacher, I never felt comfortable.
Teacher- Does your mother still love you?

Student- I love my teacher.

Teacher- So, your mother put up with all your mischief, she went through all kinds of troubles. He
brought you up to this age. Isn't everyone's mother like that?
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Students all at once- Yes, I am a teacher, | am a teacher.
Teacher- Well, what should you do against your mother's goodness and love?
All at once- We must love him....We love....I love him so much.

Teacher- Good, but is it done by saying I love alone? How can one show that he truly loves his
mother?

Student- I am a teacher by listening to your word.
Teacher- More?
Student- By staying relaxed.

Teacher- Well done, Where is the love if the child is not comfortable and upsets his mother? The
child who truly loves his mother listens to her word, does not bother her, does not bother her.
Isn't it so, my children?

All at once- Yes Teacher.
Teacher: Do you all do this? Don't you bother your mother from time to time?
Student- ......

Teacher- Don't be bored, say it, A person can commit a mistake unknowingly, but if he realizes
that what he did was a mistake, he will not repeat that mistake another time. Do not doubt, you
have done mischief against your mother; but I think you have always done it unknowingly,
unwillingly, and then you regretted it. Is not it?

Student- Yes, teacher.

Teacher- So tell me some of your mischief.

Student- One day I pushed my brother and he fell. His nose bled.
Teacher- What did your mother do?

Student- He got upset, scolded me, beat me, then cried.

Teacher: What did you do next?

Student: The beating hurt so much, I cried too.

Teacher- Did you cry only from the beating, did you regret it?
Student- I became a teacher.

Teacher: What did you do when you regretted it?

Teacher- Didn't you do anything? Didn't you kiss your mother's hand? Didn't you say repent, mom,
not to do it again?

Student- No, teacher.
Teacher- You should have said.
Student- I should have said, teacher.

Teacher- Yes, if a person commits a mistake, he should repent and keep his repentance, and not
be so rude again, right my children?

Student- Yes, teacher.
Teacher- You will not upset your mothers anymore, you will be comfortable, right?

Student- Yes, teacher, we will be comfortable, we will listen.
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Teacher: What will you do when you grow up?
Student: We will listen again, we will not interrupt.

Teacher- But when you grow up, is it enough to just obey and not upset him? It won't be enough.
Apart from this, you have to do good to your mother and serve, I wonder what kind of favors will
you be able to do to your mother when you grow up?

A Student- If he sends it somewhere, I will go.
Another Student- Bring something. [ will bring it to class.
Teacher- This is the human condition, what will you do if he gets sick?

Student- I will call a doctor, [ will bring medicine. Whatever the doctor says, I will do whatever my
mother wants.

Teacher- Well done son, what will you do when your mother gets old?
Are there any old women in your house?
Student- Yes, teacher, grandma.
Teacher- Well, tell me so I can look at it; Can your grandmother walk easily and quickly?
Student- No teacher, he has a lot of trouble walking.
Teacher- Does he get up himself to drink water?

Student- No teacher, He wants it, we give it. My mother and nanny do all his work and services
anyway.
Teacher- | wonder what would happen if they didn't serve, if your grandmother had to go around

the house, if she got up and bought a glass every time she was thirsty, if she always went up and
down and did the job?

Student- Unbearable teacher, he gets sick.

Teacher- So your grandmother is in need of other people's help, service, isn't she?
Student- Yes, teacher, he is in need.

Teacher: Are all elders like this?

Student- This is it, my teacher, our neighbor's aunt, my nanny's mother, they are all weak.

Teacher- When you grow up, your mother will grow old, like your grandmother, like your
neighbor's aunt, like your nanny's mother. He will need to be looked after. Who will look after him
then? Who will serve him?

Student- I will take care of you, teacher.

Teacher- Yes, then you will take care of your mother. You will repay the favors you see from him
with your care and service. Will you be able to pay your mother's full due? Can you do your mother
as much good as she did you?

Student- Yes, teacher, I will.

Teacher- Is it possible? The troubles and favors your mother has done for you since your
childhood are so many that it will never be possible to repay them. That's why you should always
work and do your mother as much good as possible. You should not forget this and keep it in your
mind. Your mother gave birth to you, left her sleep and comfort, took care of you day and night,
nursed you, rocked you, made you sleep, raised you, felt sorry for you, suffered endless troubles,
and put you through all the troubles. Still she works so hard for you, she. Who knows how much
more effort it will take. All these good deeds of your mother are indebted to you. In order to pay
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this debt, you must listen to your mother's advice, avoid upsetting her, and serve her when she
grows up. You should also know in advance that your mother, who takes care of you today, is so
tired for you today, that there will be a time when she will grow old and need to be taken care of.
Then the bout of looking and getting tired will pass you by. Then you will look after him, you will
serve him.

DISCUSSION AND CONCLUSION

While the Industrial Revolution is one of the important periods in the history of civilization, the
other important element is the information society, which takes scientific knowledge as a
reference. Scientific knowledge of the positive sciences that came to the fore with the industrial
revolution brought the stage of rise in the social sense. With this phase, both society and social
norms have changed and human beings and everything they touch have undergone a constant
change (Ozkan, 2009). In the same way, the history of humanity undergoes changes as a result of
different elements in every period and constantly enters into new searches. As a matter of fact, in
this century, mankind has made great strides in the field of science and technology. The ultimate
goal of this accumulation, which is of such importance, is to train individuals who have a scientific
point of view and to transform the existing social structure into a scientific society through these
individuals. In today's world, which is expressed as the information age, the main goal of states
has been to build a strong state that can compete with other countries and have a say in the
international arena or to develop a stronger state (Atatunal, 2003). Political, social and economic
developments, especially towards the end of the 20th century, forced decision makers to develop
such a perspective. The main element that reveals this point of view is that scientific knowledge
has brought social and cultural gain. The developments in the field of science and technology in
the last century and the economic gain these developments have brought to the states have
brought to the fore the concepts of 'information age' and 'information society', which Toffler
describes as the 'third wave' (Ozden, 2005). These concepts are so important today that each
individual in the series of activities called production has created people who center lifelong
learning and who can closely follow science and technological developments and perform vital
activities accordingly (Ogiit, 2003). This perspective, which is of vital importance for both the
individual and the society, can only be gained through a systematic education. As a matter of fact,
developed countries have constantly revised their education systems according to the
developments by closely following the changes in the world. This revision is sometimes systemic,
sometimes institutional and sometimes individual. Especially the reforms made in the field of
education can be expressed as follows: Increasing modern educational activities, course
equipment and professional development of qualified teachers (Karip, 1996). New developments
in the century we live in, and especially in this information age, have given new meanings to
education, training, school, program and many other concepts. However, despite this situation, it
has been witnessed that learning environments have not changed in many different world
countries for approximately one hundred and fifty years (Sahin, 2004).

While it is witnessed that the developments in the changing world order have changed many
elements, it is seen that educational institutions are also affected by this change. As a matter of
fact, it is an inevitable fact that the most important criterion that increases the quality of human
societies is citizens who have been given a good level of education. For this reason, states have
revised their education systems in parallel with these developments by closely following
educational activities and modern education-teaching activities. In particular, they have chosen
to have qualified education programs prepared in order to increase the quality of their education
systems (Kahramanoglu and Bay, 2016; Ozkan, 2009). After the revision of the curricula, it is seen
that the teachers, who are one of the most important building blocks of educational activities,
applied to modern teaching methods and techniques in order to raise the quality of educational
activities to higher levels. It can be stated as a strong aspect of this modern system that students
choose a way that allows them to participate more actively in the lesson process and to make
sense of the information instead of memorizing (Arslan, 2020). The student model desired by this

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2022; 6(13);408-419 417



Journal of Interdisciplinary Educational Research

century primarily envisages problem solving and accessing information by the student himself
(Koca, 2014).

As can be seen in the examined lesson plan, a subject suitable for the teaching strategy through
invention was explained. II. In the Second Constitutional Period education system, instead of rote
learning method, an application based on research and observation was adopted. In this case, it is
an activity suitable for the constructivist approach. Today, the tradition of holding students
responsible for the activities they learn in the lessons, which is partially continuing and, in the
exams, causes students to choose the way of memorizing the information directly instead of
transferring the information they have learned. The study is extremely important in terms of
setting an example and guiding teachers in teaching the subjects.
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