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Ozet

ingilizce uzun yillardir tim dinyada Lingua Franca (LF) olarak kullanilirken, kitlesel géclere maruz
kalan ve Universiteleri araciligiyla uluslararasilasma stirecine giren Tirkiye'de, yabancilara Turkge'nin ikinci
veya yabanci dil olarak 6gretilmesi son yillarda giindeme gelmeye baglamistir. Tirk diline gosterilen ilginin bir
sonucu olarak, Turkiye'deki kurumlar, dil 6gretimi materyallerini Avrupa Ortak Dil Referans Cergevesi (CEFR)
kriterlerine gére tasarlamak igin birgok proje baslatmisken, ingiltere, kendi dili ile ilgili 6gretim materyallerini
yillar 6nce CEFR kriterlerine uyarlamistir. Uyarlanan materyallerin en basinda ise ders kitaplari gelmektedir.
Bu yiizden, ¢alismanin amaci, ingilizceyi yabanci dil olarak 6grenenler igin yayinlanan A1 diizeyinde ingilizce
bir ders kitabi ile yabancilar igin Tirkge 6gretimi igin hazirlanan Al dlzeyi Tirkge bir ders kitabinin kitap
dizenini ve kitap igeriklerinde bulunan soézli etkilesim etkinliklerini CEFR 6lgltleri acisindan incelemek ve
karsilagtirmaktir. Bu dogrultuda uzman gorisu alinarak her iki dilde yazilmisg iki kitap segilmis ve dokuman
analizi yontemiyle incelenmistir. Sonuglar incelendiginde, Unitelerin organizasyonu ve yerlesiminde cesitli
farkliliklarin oldugu gériilmektedir. Ayrica ingilizce ders kitabinda Tiirkce ders kitabindan daha fazla ve gesitli
sozll etkilesim etkinligi bulundugu anlasiimistir.

Anahtar Kelimeler: EFL, CEFR, Yabancilara dil 6gretimi

Abstract

While English has been used as a Lingua Franca (LF) for many years all around the world, Tirkiye on
the other hand, which has been experiencing mass migration to its lands and started the internationalization
process, teaching Turkish to foreigners as a second or foreign language has attracted attention. As a result of
the attention given to Turkish language, the institutions in Tiirkiye initiated several projects to design language
materials according to the Common European Framework of Reference for Languages (CEFR) criteria while
materials were adapted for English language years ago. Since one of the materials used during teaching is
textbooks, the aim of this study is to examine and compare the organization of the books and spoken
interaction activities of one Al-level English coursebook published for those who learn English as a foreign
language and one Al-level Turkish coursebook published for those who learn Turkish as a foreign language
using CEFR criteria. For this reason, two books written in both languages were selected by getting expert
opinion and their units were analyzed with the document analysis method. When the results are examined,
it is found out that there are several differences between the organization of the units and layout of the
books. Moreover, there are more spoken interaction activities in English coursebook than the Turkish
coursebook.
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1. Introduction

After the second world war, since the United States of America and the United Kingdom
emerged more powerfully, the use of English for scientific publication (Mauranen et al., 2010 and for
trade purposes around the world (Ku & Zussman, 2010) enabled English to become Lingua Franca
(Seidhofer, 2005; Webber, 1997) which means the use of a language for mutual understanding and
communication; therefore, teaching English as a foreign language (EFL) has become popular all around
the world. For this reason, by making it compulsory to teach English as a foreign language in education
programs, governments started to provide English education to their students. For this massive
language education movement, publication and distribution of language learning materials started. As
one of the materials for language education is textbooks, which are the key resources, the preparation,
implementation and evaluation of textbooks and the determination of their strengths and weaknesses
require several procedures. English, which has been functioning as a LF for years, has made great
progress in developing materials and preparing books in line with the demands of the institutions that
use such materials. Therefore, it can be said that English currently has a big experience.

Christinsen (2015) stated that every LF will face the decline as in French and German languages
in Europe. Keeping this in mind, Tlrkiye acts as a bridge between Asia and Europe. Tirkiye, which is
located in a valuable geography as the meeting point of the east and the west, has given massive
efforts in recent years to teach Turkish as a foreign language due to its changing political and economic
condition. One reason is the immigration to Tirkiye from Arab countries. People of those countries
seek more secure lives because of the wars and internal unrest in their home countries. Also, there are
immigrants from central Asia to Turkiye to live in a more prosperous environment. Lastly, there is
internationalization efforts of Turkish universities. Because of all these, teaching Turkish to foreigners
or teaching Turkish as a foreign language has gained importance. In this sense, Turkish teaching centers
have been opened both at home and abroad. Therefore, in order to evaluate Tiirkiye's movement of
teaching Turkish as a foreign language, it is necessary to examine and evaluate the ways in which
English can survive as a LF for many years.

1.1.English as a Lingua Franca

The use of different variations of a language by other nations for common understanding in
international communication is called Lingua Franca (House, 1999; Jenkins, 2000). With a very basic
form, Jenkins (2006, p.160) defined it as “a contact language used only among non-mother tongue
speakers”. This non-mother tongue users are explained in Kachru (1992) with his English-speaking
circles as shown in Figure 1 below.

Figure 1. Kachru’s (1992) Three Circles of English
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In this figure, inner circle is the name given to the group that describes the countries using
English as their mother tongue that spread English to other nations. The United Kingdom, the United
States and New Zealand are examples of this category. The outer circle, on the other hand, is the group
of nations in which there are countries that were exposed to English as a result of imperial purposes.
This group does not use English as their mother tongue, but as a second language. Examples of these
countries are India and South-Africa. Expanding circle, on the other hand, is the group in which nations
that do not have any historical or cultural ties to English, and who accept and use English as a foreign
language for trade, academia, or international agreements. Countries in this group can be exemplified
as China, Russia, and Turkiye.

1.2.Emerging Lingua Franca in the Junction: Turkish

Since Tiirkiye has grown and has a voice in its own geography in the 21st century, the interest
in Turkish language has increased considerably (Dilek, 2016). Moreover, Balci (2016) stated that since
Turks have been a leader in their geography throughout history and have come to the fore in political
and economic developments, their international recognition has increased in this century, and they
have started to be the focus of attention of international students. Besides the economic and political
growth, another factor emphasizing the necessity of teaching Turkish as a foreign or second language
is the immigration that Turkiye has received from other countries in recent years. For instance, despite
the Covid-19 pandemic bringing the whole world's economies and social and commercial life to a
standstill, according to the report that the Presidency of Strategy and Budget (PSB) released in 2021,
Tirkiye's economic growth grew by 7.4% in the first quarter of 2021, 22% in the second quarter, and
7.4% in the third quarter. According to the Turkish Statistical Institute (TSI, 2021), the number of
people who migrated to Tiirkiye increased by 17.2% in 2019 compared to 2018 and reached a total of
677,042 people. The increase in one year here is striking. The growth and increase rates give the
message that Turkish education institutions should work a lot to teach the Turkish language.

Recognizing this rising new trend, the Turkish government has assigned institutions such as the
Ministry of National Education (MoNE), Turkish Maarif Foundation (TMF) and the Yunus Emre Institute
(YEI) to bring teaching of Turkish to foreigners under a certain discipline. Moreover, the integration of
Turkish language teaching curriculum to Common European Framework of Reference for Languages
(CEFR) has been accelerated (Balci & Melanlioglu, 2020).

1.3.The History of Teaching Turkish as a Foreign Language

Turkish is one of the oldest languages in the world. Turks have been in commercial, political,
and military communication with many nations since the known periods of history. This has made it
necessary to interact with different languages. In this mutual communication process, the first known
written work for teaching Turkish to foreigners is Divan-i Liigatit Tirk. This piece of work is considered
as the first Turkish encyclopedic dictionary (Akyiiz, 1982) written by Kasgarli Mahmut in the 11t
century in order to teach Turkish to Arabs due to the close relationship between Turks and Arabs at
that time (Soyugok, 2022). After this period, there are works written on the Turkish language by both
Turkish and foreign scholars. However, the history of teaching Turkish as a foreign language in a
planned and programmed way is a recent initiative.

With the increase in the recognition of Turkish in the international arena, teaching Turkish to
foreigners has also gained great momentum. Turkish teaching is offered by universities or different
institutions in Turkiye. It is conducted by Turkish teaching centers for foreigners, as well as by the
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Turkish Education Departments in Education Faculties (Alyilmaz, 2010, p.729). In abroad, Turkish
Cultural Centers, Turkish Language and Literature Departments affiliated to universities, Turkish
Teaching Centers affiliated to embassies constitute the main Turkish education institutions and Yunus
Emre Institute has been conducting this task in recent years (Er et al., 2012, p.52).

One of the most important elements for teaching a language as a foreign language in a planned
way is using textbooks. It is seen that with the institutionalization of teaching Turkish as a foreign
language, studies to create and examine textbooks have emerged. When the studies are examined, it
is seen that the studies mostly include the content (Akbulut & Yayl, 2015; Omeroglu, 2016), language
skills (Cetinkaya & Yolcusoy, 2020; Hasirci, 2019; Tiryaki & Kayatilrk, 2017; Tok, 2013; Yayli & Yayl,
2018; Yilmaz, 2014), texts (Glnddiz, 2020; Oktay, 2015; Sehitoglu, 2020; Ulutas & Kara, 2019), cultural
transfer (Agikgdz, 2018; Erdal et al., 2018; iscan & Yassitas, 2018), vocabulary (Barcin, 2018; Durukan,
2021; Erdogan, 2019), grammar teaching (Unlii, 2015; Giin et al., 2019), and teacher opinions (Biger &
Kilig, 2017). It can be clearly seen that it is under research in many perspectives.

It is seen that the studies comparing Turkish and English language coursebooks are quite
limited. In such comparative studies, it is seen that the books are compared in terms of theme and
content (Glines, 2019) and learning areas (Kalayci & Durukan, 2019). No studies were found comparing
spoken interaction which is an important criterion in CEFR that regulates the language programming
activities.

1.4.Common European Framework of Reference for Languages (CEFR)

CEFR is the framework program that specifies the language teaching programs, textbooks, and
the contents of European countries. It contains information about at what time and at what level
different skills should be taught, and in what way the learning outcomes will be measured. This
framework, which has been a guide for language teaching for many years, has classified language
learning levels as A1, A2, B1, B2, C1 and C2 until 2018 and has divided the content of each level group
differently. However, as of 2018, pre-A1l in preschool level is added. This framework is grouped under
three main proficiency groups. A1-A2 levels are named as Basic Language User, B1-B2 levels as
Independent Language User, and C1-C2 levels as Proficient User (CEFR, 2001, 2018). Within the content
of each language level, learning outcomes are given for basic language skills, and it is aimed to organize
language teaching programs according to these learning outcomes.

As stated above, England has a wide experience in teaching a foreign or second language, as it
has been the LF for many years. English has developed this experience in assessment, curriculum, and
teacher education. Also, England has extensive experience in preparing and publishing materials.
Turkiye, on the other hand, is at the beginning of the road due to the growth in the economic, political
and immigration wave in recent years, and it needs to complete this process quickly by making use of
the experiences and literature of the countries that have long language teaching experience.

By looking at the above-mentioned explanations, in this study, an Al level book, which is widely
used in the field of teaching Turkish as a foreign language prepared according to CEFR criteria, and an
A1l level book on teaching English as a foreign language prepared according to CEFR criteria are
examined. In order to come to a conclusion, answers to the following research questions were sought:

1- How are the units of English and Turkish coursebooks organized?

2- How do the spoken interaction activities in Turkish and English coursebooks correspond with
CEFR Al level criteria?
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2. Method

2.1. Research Model

In this study, it was aimed to reveal similarities and differences in unit organizations and spoken
interaction activities between two Al-level books of the two languages by using qualitative research
method which refers to “a type of research in which a qualitative process is followed to reveal
perceptions and incidences in their natural environment in a realistic and integrative manner by using
qualitative data collection tools such as observations, interviews and document analysis” (Yildirm &
Simsek, 2005, p. 187). As Bowen (2009) stated documents are one of the indispensable items in
qualitative research. It is also uttered that document analysis employs systematic procedures for
revising the unit of analysis which can be found in written or online forms. In this study, two language
coursebooks have been selected for in-depth analysis and document analysis procedures have been
employed.

One of the main sources of textbook evaluation has been evaluation checklists (Sarem et al.,
2013). In this study, we used CEFR document Al level spoken interaction statements as evaluation
criteria which is discussed in detail in the following section. An A1l level Turkish coursebook, which is
widely used in the field of teaching Turkish as a foreign language and was prepared according to CEFR
criteria; and an Al level book on teaching English as a foreign language, prepared according to CEFR
criteria was used as documents and we examined them in terms of spoken interaction activities and
the unit organizations using document analysis.

2.2. Data Collection and Documents

In the current study, an Al level book, which is widely used in the field of teaching Turkish as a
foreign language and was prepared according to CEFR criteria, and an Al level book on teaching English
as a foreign language, prepared according to CEFR criteria were examined. The names of the books are
‘Yedi iklim and ‘Speakout.” Yedi iklim is the Turkish coursebook that is designed to teach Turkish to
foreigners, while Speakout is the English coursebook published to teach English. Yedi iklim textbook is
published by Yunus Emre Institution, which was established to teach Turkish to foreigners in Tirkiye.
Inside the book, is stated that the book was prepared at A1, A2, B1, B2, C1 and C2 levels according to
CEFR criteria. There are teacher resource books, listening booklets and audio CDs for each level. These
books are also used in Turkish language teaching centers. On the other hand, Speakout is a six-level
(same with Yedi iklim) general English coursebook designed to teach English, and the publisher is
Pearson. The coursebook provides a student’s book, workbook, interactive mylLab application,
teacher's book with resource and assessment materials, and active teaching materials.

In this study, the spoken interaction titles of both books under the interactive activities and strategies
item in CEFR criteria are examined. According to this, spoken interaction scales and self-assessment
grids in CEFR are given in table 1 below:

Table 1. Spoken Interaction Scale with Self-assessment Grids (CEFR, 2018)

Spoken Interaction Self-assessment grids for A1 level

Scales
Overall spoken Can interact in a simple way but communication is totally
interaction dependent on repetition at a slower rate of speech, rephrasing and

repair.
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Spoken Interaction
Scales

Self-assessment grids for Al level

Understanding a
native speaker
interlocutor

Conversation

Informal
discussion

Formal discussion
and meetings

Goal-oriented co-
operation

Transactions to
obtain goods and
services

Information
exchange

Interviewing and
being interviewed

Can ask and answer simple questions, initiate, and respond to
simple statements in areas of immediate need or on very familiar
topics

Can understand everyday expressions aimed at the satisfaction of
simple needs of a concrete type, delivered directly to him/her in
clear, slow, and repeated speech by a sympathetic speaker.

Can understand questions and instructions addressed carefully and
slowly to him/her and follow short, simple directions.

Can make an introduction and use basic greetings and leave-taking
expressions.

Can ask how people are and react to news.

Can understand everyday expressions aimed at the satisfaction of
simple needs of a concrete type, delivered directly to him/her in
clear, slow, and repeated speech by a sympathetic speaker.

No descriptors available

No descriptors available

Can understand questions and instructions addressed carefully and
slowly to him/her and follow short, simple directions.
Can ask people for things and give people things.

Can ask people for things and give people things.

Can handle numbers, quantities, cost, and time.

Can understand questions and instructions addressed carefully and
slowly to him/her and follow short, simple directions.

Can ask and answer simple questions, initiate, and respond to
simple statements in areas of immediate need or on very familiar
topics.

Can ask and answer questions about themselves and other people,
where they live, people they know, things they have.

Can indicate time by such phrases as next week, last Friday, in
November, three o’clock.

Can reply in an interview to simple direct questions spoken very
slowly and clearly in direct nonidiomatic speech about personal
details.
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2.3. Data Analysis

The current study employed “document analysis” to analyze the data obtained in the
qualitative research design. “The document analysis involves the analysis of the written materials
including information about the phenomenon or phenomena to be researched (Yildirnm & Simsek,
2005, p. 187). In this respect, the books used as teaching Turkish and English as a foreign language
were examined, compared and their similarities and differences were elicited. The obtained data are
presented with excerpts from the books and in tables in the results section.

In order to determine the reliability of the data, the books were examined separately by the
researchers and the analysis results were compared. In order to calculate the reliability, the reliability
formula suggested by Miles and Huberman (2015, p.64) was used.

Reliability = Number of Consensus/Agreement + Number of Disagreements

As a result of the calculation, the reliability of the research was determined as 95% and this
result was accepted as sufficient for the reliability of the research.

2.4. Ethics

As this study does not involve any human participants, no ethics permission is required.
3. Results

3.1. The unit organizations of English and Turkish coursebooks

When CEFR Al level criteria are examined, one should succeed concrete needs as learning
outcomes, to understand expressions describing daily activities, and to understand and use very simple
sentences. In addition, learners should be able to introduce themselves, introduce others to others,
ask questions about others about themselves, and answer similar questions. Moreover, there are
expressions that can be understood in simple ways when the person they are communicating with
speaks slowly and clearly. When the pacing schedules of both course books were analyzed, the
following results in Table 2 were obtained.

Table 2. Comparison of Pacing Schedules

Yedi iklim Speakout
Units  Title of the unit Content Title of the unit Content
1 Introducing -Hello, Hello -Where are you from?
-Where are you from? -Arrivals
-Meeting, -How do you spell?

-Video: Around the World
-Revision (1 page)

2 Family -My family and me People -Family photos
-My house -A family business
-My address -Let’s have a break

-Video:Royal Wedding
-Revision (1 page)
Consolidation (2 pages)

3 Daily life -At what time? Things -What is this?
-How much? -Famous clothes
-Where? -Cafe culture
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4 Our
environment

5 Jobs

6 Transportation
7 Communication
8 Holiday

9

10

-When?

-Our Street
-What? Where?
-One week plan

-Let’s learn jobs

-What job do you want
-to have?

-My hobbies

-Where are you
travelling?

-On the traffic

-How is the weather

-Telephone
-Computer and internet
-Face-to-face

-Weekend
-Summer holiday
-Festival

Life

Routines

Journeys

Past

Places

Shopping

Plans

-The market
-Revision (1 page)

-What’s different

-A good match

-What time is it?
-Video: A secret life
-Revision (1 page)
-Consolidation (2 pages)

-Bad habits

-You are what you eat

-When does it open?

-Video: How to feed your kids
-Revision (1 page)

-No trains

-Getting there

-Single or return

-Video: Rush hour
-Revision (1 page)
-Consolidation (2 pages)

-Where were you born?
-Record breakers

-How was it?

-Video: The Chilean miners
-Revision: 1 page

-Strange meetings

-A good holiday

-Where is it?

-Video: Guided tour
-Revision (1 page)
-Consolidation (2 pages)

-A waste of money
-The right gift

-I'd like a...

-The borrowing shop

-A new job

-Time for change

-Hello and goodbye
-Video: Miranda
-Revision (1 page)
-Consolidation (2 pages)

When the above table is examined, it is understood that there are great differences between

the pacing schedules of the two books. While the Turkish book consists of eight units, English book

consists of 10 units. While there are 174 pages in Yedi iklim, there are 110 pages in the English book.
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This means that while the Turkish book has an average of 21 pages per unit, the English book has 11
pages. This shows that although the number of units in Yedi iklim is less, the units are longer. For
example, the "hello" unit in the first unit of Yedi iklim consists of seven pages, while the "where are
you from?" unit in the first unit of Speakout consists of two pages. However, while grammar,
vocabulary and interaction exercises are given in the units in Yedi iklim, grammar, vocabulary, and
interaction exercises in Speakout are given separately named as photo bank, language bank and
communication bank sections at the back of the book. Since these three chapters need to be counted
in the units, the total number of pages in Speakout increases to 145 pages. Also, when the page layouts
are examined, it is seen that the texts and activities on each page in Yedi iklim are more spaced which
explains why Yedi iklim has more pages. In other words, the fact that the number of pages in Yedi iklim
is high does not mean that more topics are covered. Another difference observed is that while Yedi
iklim has a lot of space for students to write, there are few spaces for the students to write in Speakout.

When we look at the sequences within the units, in Yedi iklim, units start with a picture
describing that unit. Then, chapter names, the skills to be studied, the grammar content and the words
to be learned are given under the picture. On the other hand, in the first page of the units in Speakout,
a picture describing the unit is given as in Yedi iklim, the names of the chapters within the unit, and
the learning outcomes that will be gained for different language abilities are given below the photo. In
Speakout, unlike Yedi iklim, there is a 3-minutes video option pertaining to the theme of that unit.
When the unit pages are examined, it is seen that a lot of visuals are used in Yedi iklim. In Speakout, it
is not as much as the Turkish book. For example, while a total of 169 images are provided in the first
unit of the Turkish book, 65 images are used in the first unit of the English book including the
photobank and grammar sections at the back. Another difference is that while the instructions in Yedi
iklim are very short (3-5 words), the instructions in Speakout are given in longer sentences (sometimes
more than 10 words). Another difference is that while there are listening tracks in the Turkish book, in
the English book, besides the listening activities, there are video activities both at the beginning and
at the end of the unit.

When the units are examined in terms of their contents, it is seen that they are close to each
other. The first unit of both books is acquaintance and family members. Although the order has
changed in the next units, both books include the subjects of the environment, occupations, time, and
travel. Differently, seven climate books include the content of speaking on the phone, while the
Speakout book includes future plans, shopping, and daily habits (routines). This shows that the CEFR
and the units show parallelism.

As a result, although the subject contents of both books are quite similar to each other, they
are quite different from each other in terms of page layouts and unit organizations, number of pages,
the way the instructions are given, the places of word and grammar exercises in the book, the number
of images used and the amount of space inside the page.

3.2. Spoken interaction activities in Turkish and English coursebooks corresponding with CEFR Al
level criteria

While examining the spoken interaction activities, specific activity instructions have been
considered and whether the exercise content complies with the CEFR criteria has been carefully
examined. For example, while activities such as "work in pairs and discuss"”, "ask your pair the
guestions", "work in groups and ask and answer the following questions" are included in the research,
instructions such as "work in pairs and circle/fill in gaps/compare" expressions are not included. This

is because although the instructions are written as "work in pairs/groups", these exercises are only for
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practice purposes- not for spoken interaction. When the activities in the books are examined displayed
in Table 3 below, it can be seen that there is a substantial difference between the two coursebooks
regarding the spoken interaction activities.

Table 3. Number of Spoken Interaction Activities

Unit Yedi iklim Speakout
1 5 19
2 2 24
3 2 21
4 3 24
5 2 22
6 2 24
7 0 23
8 0 25
9 - 25
10 - 28

Total 16 235

In Yedi iklim, there are only five spoken interaction activities while in Speakout there are 19.
Some example instructions of the activities in unit one in Yedi iklim are “let’s read and speak” and “let’s
make dialogues.” On the other hand, in Speakout, the instructions are “work in pairs and talk about
your name, country, and town/city” and “work in pairs and take turns.” In unit two, while there are
only two spoken interaction activities in Yedi iklim, in Speakout there are 24 activities. In unit three,
there are two interaction activities in Yedi iklim. On the other hand, in Speakout, there are 21. One
example instruction of an activity in unit three in Yedi iklim is “let’s examine and speak.” In Speakout,
the instruction is again a bit longer and it says “Work with other students. Cover your notes and talk
about the photos.” In unit four of Yedi iklim, there are three activities while there are 24 activities in
Speakout. There are two spoken interaction activities in unit five in Yedi iklim, and the instruction of
that activity is “Let’s make an interview- you are a correspondent, and you are doing interviews with
the people on the street. Use the questions below” which is a bit longer than the previous instructions.
In unit six, there are only two spoken interaction activities in Yedi iklim; however, in Speakout, there
are 24 activities. In unit seven in Yedi iklim, while there are no activities for spoken interaction, there
are 23 activities in Speakout. Similarly, there are no spoken interaction activities in unit eight in Yedi
iklim, the number of spoken interaction activities is 25 in Speakout. As there are only eight units in
Yedi iklim, spoken interaction activities finish after unit eight. On the other hand, there are 25 activities
in unit 9 and 28 activities in unit 10 in Speakout. Totally, while there are only 16 spoken interaction
activities in Yedi iklim, there are 235 activities in Speakout coursebook.

4, Discussion and Conclusion

In the 21% century, where technology has become widespread, globalization has increased and
people can communicate directly with each other, foreign language education has gained a lot of
importance. It is a fact that many countries have realized the importance and necessity of learning at
least one foreign language. Therefore, many countries have preferred English education either as a
second or a foreign language. However, as a changing and developing country, Tirkiye has become an
especially important power in its own geography and has set goals in teaching Turkish language to
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foreigners. For language teaching, in Europe, CEFR criteria route foreign language education
presenting several criteria and language materials that help language education. Moreover, there are
different sub-dimensions within the criteria. They are categorized under different levels and language
skills. In this study, activities for spoken interaction strategies of speaking ability in a Turkish language
teaching coursebook and an English language teaching course book were examined.

Ur (2009) states that achieving speaking is a problematic issue in language teaching and lists
these problems as inhabitation, cannot finding anything to utter, low-participation to activities, and
use of one mother language. Also, Tomak (2021) found out that students have some vocabulary
problems as they cannot find vocabulary when they try to speak. The possible solutions can be
engaging in the activity, studying those tasks, and finding activities that give chances to students to
participate (Harmer, 2001; Vitula, 2020). While student participation and active involvement in the
activities have big effect on achieving speaking (Nunan, 2000), inserting interactive activities in the
materials has utmost importance that reveals the importance and the aim of this study.

Tim and Parmaksiz-Emre (2017) examined the speaking activities of Turkish and English
language teaching books in accordance with the CEFR criteria. Unlike the current study, they examined
not only spoken interaction, but also production activities. As a result, they revealed that a lot of weight
was given to the speaking exercises in both coursebooks. It was revealed that the number of speaking
activities in both books were close to each other. This result differed from what we found in the current
study where more spoken interaction activities were found in the English language book. Moreover,
Fisne et al. (2018) compared two coursebooks used in primary schools in Tiirkiye and two coursebooks
used in primary schools in Portugal. They found out that the books used in Tirkiye have more spoken
interaction activities than the books used in Portuguese primary schools. While there are 68 spoken
activities in books used in Tiirkiye, there are 49 activities in books used in Portugal which does not go
parallel with the findings of this study. Moreover, Demirel and Fakazli (2021) investigated the
similarities and differences between two coursebooks prepared for Turkish language education and
English language education. They compared these two books according to the CEFR A2 level speaking
and writing indicators. It is found that English coursebook is prioritized for spoken interaction which is
similar to the findings of our study.

To conclude, the best indicator of showing that one knows a language proficiently is whether
the learner can speak it or not. Therefore, a special importance has been given to teaching speaking,
but it is also clear that speaking is the most difficult skill for several reasons (Bahadorfar & Omidvar,
2014; Leong & Ahmadi, 2017). Therefore, course materials focus more on speaking activities. While
these activities are being prepared, authentic speaking activities that are more suitable for real life will
be more realistic and suitable if they are prepared by considering spoken interaction activities, which
is one of the CEFR criteria. However, it is in the hands of the teacher to change an activity, transform
it and bring it into harmony. Therefore, it is important that teachers should adapt their activities in line
with student needs even if the coursebook does not provide spoken interaction activities.

References

Akbulut, S., & Yayh, D. (2015). Yabanci dil olarak Tirkge 6gretimi A1-A2 dizeyi ders kitaplari tGzerine
bir izlence calismasi. Erzincan Universitesi Sosyal Bilimler Enstitiisii Dergisi (ERZSOSDE), Ozel
Sayi(2), 35-46.

Alyilmaz, C. (2010). Tirkce 6gretiminin sorunlari. Turkish Studies, 5(3), 728-749.



English and Turkish Language Teaching Textbooks 383

Bahadorfar, M., & Omidvar, R. (2014). Technology in teaching speaking skills. Acme International
Journal of Multidisciplinary Research, 2(4), 9-13.

Akyiiz, Y. (1982). Tiirk egitim tarihi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Yayinlari.

Balci, M., & Melanlioglu, D. (2020). Tirkgenin yabanci dil olarak 6gretimi programi lzerine. Kirikkale
Universitesi Sosyal Bilimler Dergisi, 10(2), 173-198.

Bargin, S. (2018). Tiirk soylulara Tiirkge 6gretiminde kiltir aktarim araci olarak atasozleri ve deyimlerin
kullanimi: Kirgizistan-Tiirkiye Manas Universitesi Altin Koprii Tiirkge Ogretimi Ders Kitabi (B1
Seviyesi). Aydin Témer Dil Dergisi, 3(2), 1-16.

Bicer, N., & Kilig, B. S. (2017). Suriyeli 6grencilere Tirkce 6gretmek icin kullanilan ders kitaplarinin
O0gretmen gorisleri dogrultusunda degerlendirilmesi. Ana Dili Egitimi Dergisi, 5(4), 649-663.

Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualitative research journal,
9(2), 27-40.

Council of Europa (2001). Common European framework of reference for languages. Cambrigde
University Press.

Council of Europa (2018). Common European framework of reference for languages. Cambrigde
University Press.

Cetinkaya, G., & Yolcusoy, O. (2020). Okudugunu anlamayi degerlendirmeye déniik dlgiinlestirilmis
gorev bicimleri: Yabancilara Turkge 6gretimi ders kitaplari tizerine karsilastirmali bir inceleme.
Hasan Ali Yiicel Egitim Fakiiltesi Dergisi (HAYEF), 17(2), 176-198.

Christiansen, T. W. (2015). The rise of English as the global lingua franca. Is the world heading towards
greater monolingualism or new forms of plurilingualism?. Lingue e Linguaggi, 15(1),129-154.

Demirel, I. F., & Fakazli, O. (2021). A CEFR-based comparison of English and Turkish language teaching
course books in terms of speaking and writing skills. Journal of Theoretical Educational Science,
14(2), 167-185.

Disisleri Bakanligi, Turk Ekonomisinin Genel Gértiinimu, http:// www.mfa.gov.tr/turk-ekonomisindeki-
son-gelismeler.tr.mfa (Accessed September 10, 2021)

Dilek, i. (2016). Tiirkgeyi yabanci dil olarak égrenen uluslararasi 6grencilerde ve egitim dili Tiirkge olan
Universitelere gidenlerde Tiirkge algisi. Aydin Témer Dil Dergisi, 1(2), 17-32.

Durukan, S. (2021). Yabancilara Tirkce 6gretimi ders kitaplarinda bati kokenli sézclklerin kullanimi:
Yedi iklim Tiirkce Seti (A1-A2 ders kitabi) 6rnegi. Uluslararasi Tiirkce Edebiyat Kiiltiir E§itim
(TEKE) Dergisi, 10(3), 1070-1088.

Er, O., Biger, N., & Bozkirli, K. C. (2012). Yabancilara Tirkge 6gretiminde karsilasilan sorunlarin ilgili alan
yazini 1siginda degerlendirilmesi. Uluslararasi Tiirkce Edebiyat Kiiltiir Egitim (TEKE) Dergisi,
1(2), 51-69.



English and Turkish Language Teaching Textbooks 384

Erdal, K., Dagdeviren, i., Gékhan, O., Sen, H. H., & Senay, E. (2018). Yabancilara Tiirkce 6gretimi ders
kitaplarinda kiiltiirel &geler (A2 diizeyi). TURUK Uluslararasi Dil, Edebiyat ve Halkbilimi
Arastirmalari Dergisi, 6(12), 11-23.

Erdogan, G. (2019). Yabancilara Tiirk¢ce égretimine yénelik ders kitaplarinin atasézleri ve deyimler
agisindan incelenmesi. (Yayin No. 574150) [Yayimlanmamis yiksek lisans tezi, Gaziantep
Universitesi]. YOK. https://tez.yok.gov.tr

Fisne, F. N., Gungor, M. N.; Guerra, L., & Gongalves, O. (2018). A CEFR-based comparison of ELT
curriculum and course books used in Turkish and Portuguese primary schools. Novartis-Royal
(Research on Youth and Langauge), 12(2),129-151.

Gun, M., Yalgin, C., & Piskin, B. S. (2019). Temel seviye yabancilara Tiirkce 6gretimi kitaplarinda yer
alan dil bilgisi konularinin ve etkinliklerinin karsilastiriimasi ve analizi. Atatiirk Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 23(Ozel Say1), 2089-2101.

Giindiiz, F. (2020). Yeni Hitit Yabancilar icin Tiirkce Ders Kitabi C1 seviyesinde gériiniis kategorisi.
Ankara Universitesi Sosyal Bilimler Dergisi, 11(1), 49-55.
http://dx.doi.org/10.33537/s0bild.2020.11.1.6

Giines, K. (2019). Yabancilara Tiirkge 6§retimi ders kitaplari ile yabanci dil olarak ingilizce 6§retimi ders
kitaplarinin tema ve tema icerigindeki sézciikler acisindan karsilastiriimasi. (Yayin No. 563531)
[Yiksek lisans tezi, Sakarya Universitesi]. YOK. https://tez.yok.gov.tr

Hasircl, S. (2019). Yabancilara Tiirkge 6gretimine yonelik ders kitaplarindaki konusma etkinliklerinin dil
O0grenme stratejileri agisindan incelenmesi. Dil Egitimi ve Arastirmalari Dergisi, 5(2), 314-333.

House, J. (1999). Misunderstanding in intercultural communication: interactions in English as a lingua
Franca and the myth of mutual intelligibility. In Claus Gnutzmann (ed.), Teaching and learning
English as a global language (pp. 73—89). Stauffenburg.

iscan, A., & Yassitas, T. (2018). Yabanci dil olarak Tiirkce 6gretimi ders kitaplarinda kiiltiir aktarimi: Yedi
iklim Tiirkce Ogretim Seti Ornegi (B1-B2 diizeyi). Aydin Témer Dil Dergisi, 3(1), 47-66.

Jenkins, J. (2000). The phonology of English as an international language: New models, new normes,
new goals. Oxford University Press.

Jenkins, J. (2006). Current perspectives on teaching world Englishes and English as a lingua franca.
TESOL Quarterly, 40, 157-81.

Kachru, B. (1992). The Other Tongue: English across cultures. University of lllinois Press.

Kalayci, D., & Durukan, E. (2019). Yabanci dil olarak Tiirkce ve ingilizce 6gretimi ders kitaplarinin
o6grenme alanlari bakimindan karsilastirilmasi. Uluslararasi Tiirk¢e Edebiyat Kiiltiir Egitim
(TEKE) Dergisi, 8(4), 2162-2177.

Ku, H., & Zussman, A. (2010). Lingua franca: The role of English in international trade. Journal of
Economic Behavior & Organization, 75(2), 250-260.


https://tez.yok.gov.tr/
http://dx.doi.org/10.33537/sobild.2020.11.1.6
https://tez.yok.gov.tr/

English and Turkish Language Teaching Textbooks 385

Mauranen, A. (2010). Features of English as a lingua franca in academia. Helsinki English Studies, 6(6),
28.

Miles, M. B., & Huberman, A. M. (2015). Genisletilmis bir kaynak kitap: nitel veri analizi. (Akbaba Altun,
S., Ersoy, A., Cev.) Pegem Akademi Yayinlari.

Leong, |., & Ahmadi, S. (2017). An analysis of factors influencing learners’ English speaking skills.
International Journal of Research in English Education, 2(1), 34-41.

Oktay, M. R. (2015). Yabancilara Tiirkce dgretimi ders kitaplarindaki metin alti sorularinin Bloom
Taksonomisi'ndeki bilissel diizeyler agisindan incelenmesi. (Yayin No. 463400) [Yiksek lisans
tezi, Baskent Universitesi]. YOK. https://tez.yok.gov.tr

Omeroglu, E. (2016). Yabancilara Tiirkge é§retimi icin hazirlanmis ders kitaplarinin incelenmesi. (Yayin
No. 448208) [Doktora tezi, Sakarya Universitesi]. YOK. https://tez.yok.gov.tr

PSB, (2021). Retrived from: https://www.sbb.gov.tr/buyume/#prettyPhoto[rel-16532-1943576697]/0

Sarem, S. N., Hamidi, H., & Mahmoudie, R. (2013). A critical look at textbook evaluation: A case study
of evaluating an ESP course-book: English for international tourism. International Research
Journal of Applied and Basic Sciences, 4(2), 372-380.

Sayid Acikgoz, E. (2018). Yabanci dil olarak Tiirkge 6gretimi ders kitaplarinda kiiltiir aktarimi: Yeni Hitit
Yabancilar icin Tiirkge Ders Kitabi: (A1-A2 diizeyi). (Yayin No. 529622) [Yiiksek lisans tezi, Tokat
Gaziosmanpasa Universitesi]. YOK. https://tez.yok.gov.tr

Seidlhofer, B. (2005). English as a lingua franca. ELT Journal, 59(1), 339-341.

Soyucok, M (2022). Kok degerlerin kokenleri: Bir Divanu Llgat-it Turk incelemesi. Folklor Akademi
Dergisi, 5(1), 101-113.

Sehitoglu, M. (2020). Hindistan Jamia Millia islamia Universitesinde okutulan yabancilara Tiirkce
ogretimi Tirkce ders kitaplari Uzerine bir degerlendirme. RumeliDE Dil ve Edebiyat
Arastirmalari Dergisi, 19, 106-127. http://dx.doi.org/10.29000/rumelide.752153

Tiryaki, E., & Kayatlirk, N. (2017). Yabancilara Tirkce 6gretimi kitaplarindaki dinleme metinlerinin
ortiili anlam agisindan degerlendirilmesi (istanbul B1-B2 Seviyesi Ders Kitabi). Mustafa Kemal
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 14(39), 300-319.

Tomak, B. (2021). Evaluation of the" Speaking" Component of a Curriculum Applied in a School of
Foreign Languages: An Action Research in a State University in Turkiye. International Journal
of Educational Methodology, 7(1), 33-51.

Tok, M. (2013). Yabancilara Tirkge 6gretimi ders kitaplarindaki yazma ¢alismalarinin degerlendirilmesi.
Usak Universitesi Sosyal Bilimler Dergisi, 6(1), 253-283.

Tum, G., & Emre-Parmaksiz, G. (2017). Comparison of speaking activities in Turkish and English
language teaching coursebooks regarding self-assesment grid of CEFR. Journal of Language
and Linguistic Studies, 13(2), 367-378.


https://tez.yok.gov.tr/
https://tez.yok.gov.tr/
https://www.sbb.gov.tr/buyume/#prettyPhoto[rel-16532-1943576697]/0
https://tez.yok.gov.tr/

English and Turkish Language Teaching Textbooks 386

Ulutas, M. & Kara, M. (2019). Yabanci dil olarak Tiirkge Ogretimi ders kitaplarindaki metin alti
sorularinin yenilenmis Bloom Taksonomisi’ne gore incelenmesi. Uluslararasi Tiirkce Edebiyat
Kiiltiir Egitim Dergisi, 8(4), 2198-2214.

Unli, N. A. (2015). Yabancilara Tiirkge 6gretimi ders kitaplarindan Hitit 1 ve Yeni Hitit 1’deki dilbilgisi
sunumu ve alistirmalarinin karsilastirilmasi. Hacettepe Universitesi Yabanci Dil Olarak Tiirkce
Arastirmalari Dergisi, 2, 137-150.

Vitula, 0. (2020). Speaking skills in ELT coursebooks for lower secondary schools [Unpublished master’s
thesis]. Masaryk University.

Weber G. (1997). Top languages: the world’s ten most influential languages, in “language monthly” 3,
pp. 12-18. Reprinted in AATF National Bulletin, 24(3), 22-28.

Yayl, D., & Yayl, D. (2018). Yabancilara Tirkge Ogretimi ders kitaplarinda yazma etkinliklerinin
degerlendirilmesi (Yedi iklim Tiirkge Ornegi). Pamukkale Universitesi E§itim Fakiiltesi Dergisi,
44(44), 132-145.

Yildirnm, A., & Simsek, H. (2005). Sosyal bilimlerde nitel arastirma yéntemleri. Segkin.

Yilmaz, F. (2014). Yeni Hitit Yabancilar icin Tiirkce 2 Ders Kitabi yazma etkinlikleri tizerine bir inceleme.
Uluslararasi Tiirk Egitim Bilimleri Dergisi, 2, 37-48.

Genis Ozet
1. Girig

ikinci Diinya Savasi'ndan sonra, Amerika Birlesik Devletleri ve Birlesik Krallik daha giicli bir
sekilde ortaya cikmasindan dolayi, ingilizce'nin bilimsel yayin i¢in (Mauranen et al., 2010) ve diinyadaki
ticari amaglar igin kullanilmasi (Ku & Zussman, 2010), ingilizce'nin Lingua Franca (LF) olmasini
saglamistir Lingua franca ise karsilikli anlayis ve iletisim icin bir dilin kullanilmasi anlamina
gelir(Webber, 1997; Seidhofer, 2005). Bu nedenle, ingilizceyi yabanci dil olarak égretmek (EFL) tiim
diinyada popiiler hale gelmistir. Bu nedenle hiikiimetler egitim programlarinda ingilizcenin yabanci dil
olarak &gretilmesini zorunlu hale getirerek 6grencilerine ingilizce egitimi vermeye baslamistir. Bu
blylk dil egitimi hareketi icin, dil 6grenme materyallerinin yayinlanmasi ve dagitimi baslamistir. Dil
egitiminin materyallerinden biri temel kaynaklar olan ders kitaplari oldugundan, ders kitaplarinin
hazirlanmasi, uygulanmasi ve degerlendirilmesi ile gigli ve zayif yonlerinin belirlenmesi cesitli
prosediirler gerektirmektedir. Yillardir LF olarak faaliyet gdsteren ingilizce, bu materyalleri kullanan
kurumlarin talepleri dogrultusunda materyal gelistirme ve kitap hazirlama konusunda biyik ilerleme
kaydetmistir. Bu nedenle ingilizcenin su anda biiyiik bir deneyime sahip oldugu sdylenebilir.

Christinsen (2015), Avrupa'daki Fransizca ve Almanca dillerinde oldugu gibi her Lingua
Franca'nin (LF) bir glin disUsle karsi karsiya kalacagini belirtmistir. Bunu akilda tutarak, son yillarda da
gorilecegi lzere, Tiirkiye Asya ile Avrupa arasinda bir kdpri gorevi gormektedir. Dogu ve batinin
bulusma noktasi olarak degerli bir cografyada yer alan Tirkiye, degisen siyasi ve ekonomik durumu
nedeniyle Turkce'nin yabanci dil olarak 6gretilmesi icin son yillarda biiylik caba sarf etmektedir. Bunun
bir nedeni, Arap llkelerindeki savaslar ve i¢ huzursuzluklar nedeniyle Ortadogu'dan daha givenli
olmasi nedeniyle Tirkiye'ye goctir. Ayrica, Orta Asya'dan da Tirkiye'ye daha miireffeh bir ortamda
yasamak icin gocler olmaktadir. Son olarak, Tirk Universitelerinin uluslararasilasma cabalari vardir.
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Biitlin bunlardan dolayi yabancilara Tirkce 6gretimi veya Tirkcenin yabanci dil olarak 6gretimi 6Gnem
kazanmistir. Bu anlamda hem yurt icinde hem de yurt disinda Tirkge 6gretim merkezleri agiimistir. Bu
nedenle, Tiirkiye'nin Tiirkceyi yabanci dil olarak 6gretme hareketini degerlendirmek icin, ingilizcenin
uzun yillar LF olarak nasil hayatta kalabildigini incelemek ve degerlendirmek gerekir. Tirkiye'nin 21.
ylzyllda buylylp kendi cografyasinda s6z sahibi olmasindan bu yana Tiirk¢ceye olan ilgi oldukca
artmistir (Dilek, 2016). Yiikselen bu yeni egilimin farkinda olan Turk hikimeti, Milli Egitim Bakanhgi
(MEB), Tiirk Maarif Vakfi (TMF) ve Yunus Emre Enstitlst (YEI) gibi kurumlari belirli bir disiplin altinda
yabancilara Tirkce Ogretimi gerceklestirmek (izere gorevlendirmistir. Ayrica, Tirkce oOgretimi
mifredatinin Avrupa Dilleri Ortak Referans Cercevesi’ ne (CEFR) entegrasyonu hizlandiriimistir (Balci &
Melanlioglu, 2020).

ingilizce uzun yillardir LF oldugu icin, bu dilde yabanci veya ikinci dil 6gretiminde genis bir
deneyimi bulunmaktadir. Bu deneyim, ozellikle degerlendirme, mifredat ve 6gretmen egitiminde,
materyal hazirlama ve yayinlama konusunda kendini gostermistir. Tlirkiye ise son yillarda yasanan
ekonomik, siyasi ve go¢ dalgasinin bliyiimesi nedeniyle dil 6gretimi konusunda heniz yolun basinda
yer almakta olup, uzun ve kapsamli dil 6gretimi deneyimine sahip Ulkelerin tecriibelerinden ve
literatlirinden vyararlanarak bu sireci hizla tamamlamasi gerekmektedir. Yukarida belirtilen
actklamalara bakildiginda bu calismada CEFR kriterlerine gore hazirlanmis yabanci dil olarak Tirkce
O0gretimi alaninda yaygin olarak kullanilan Al diizeyinde bir kitap ve CEFR kriterlerine gore hazirlanmis
yabanci dil olarak ingilizce 6gretimine iliskin A1 diizeyinde bir kitap incelenmistir. Bir sonuca varmak
icin, asagidaki arastirma sorularina cevaplar aranmistir:

1- ingilizce ve Tiirkce ders kitaplarinin tniteleri nasil diizenlenmistir?

2- Tiirkge ve ingilizce ders kitaplarindaki sozlii etkilesim etkinlikleri CEFR A1 seviye kriterlerine hangi
acidan uyumludur?

2. Yontem

2.1. Arastirmanin Modeli

Bu calismada, iki dilin Al diizeyindeki iki kitabi arasindaki birim organizasyonlari ve sozli
etkilesim faaliyetlerindeki benzerlik ve farkliliklarin, "g6zlem gibi nitel veri toplama araclari kullanilarak
dogal ortamlarindaki algilari gergekgi ve biitinlestirici bir sekilde ortaya koymak i¢in nitel bir siirecin
izlendigi bir arastirma tirid" anlamina gelen nitel arastirma yontemi kullanilarak ortaya konulmasi
amaclanmistir. Nitel arastirma yonteminin veri toplama araglarindan birisi ise belge analizidir (Yildirim
& Simsek, 2005, s. 187). Bowen'in (2009) belirttigi gibi, belgeler nitel arastirmanin vazgecilmez
Ogelerinden biridir. Ayrica, belge analizinin, yazili veya ¢evrimici formlarda bulunabilen analiz birimini
gozden gecirmek icin sistematik prosedirler kullandigi da séylenmektedir. Bu ¢alismada derinlemesine
analiz i¢in iki dil ders kitabi segilmis ve dokiiman analiz prosediirlerinden yararlanilmistir.

2.2. Veri Toplama ve Dokiimanlar

Ders kitabi degerlendirmesinin ana kaynaklarindan biri degerlendirme kontrol listeleridir
(Sarem ve ark., 2013). Bu calismada degerlendirme kriteri olarak CEFR dokiimani Al dizeyi s6zli
etkilesim ifadeleri kullanilmis ve bu ifadeler asagidaki béliimde ayrintili olarak ele alinmistir. Tlrk¢enin
yabanci dil olarak 6gretimi alaninda yaygin olarak kullanilan ve CEFR kriterlerine gore hazirlanmis Al
diizeyinde Tiirkce ders kitabi; CEFR kriterlerine gére hazirlanmis A1l diizeyinde bir ingilizce yabanc dil
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ogretimi kitabi dokiiman olarak kullaniimis ve dokiiman analizi kullanilarak s6zli etkilesim faaliyetleri
ve birim organizasyonlari agisindan incelenmistir.

2.3. Verilerin Analizi

Bu ¢alismada, Tirkgenin yabanci dil olarak 6gretimi alaninda yaygin olarak kullanilan ve CEFR
kriterlerine gore hazirlanmis Al dizeyindeki bir kitap ile CEFR olcgitlerine gére hazirlanmis bir Al
diizeyindeki ingilizce yabanci dil 6gretimi kitabi incelenmistir. Kitaplarin isimleri Yedi iklim ve Speakout.
Yedi iklim, yabancilara Tiirkce 6gretmek icin tasarlanmis Tiirkce ders kitabidir, Speakout ise ingilizce
dgretmek icin yayinlanan ingilizce ders kitabidir. Yedi iklim ders kitabi, Tiirkiye'deki yabancilara Tiirkge
O0gretmek amaciyla kurulan Yunus Emre Enstitlisi tarafindan yayinlanmaktadir. Kitabin CEFR
kriterlerine gore Al, A2, B1, B2, C1 ve C2 seviyelerinde hazirlandigi belirtilmektedir. Her seviye igin
ogretmen kaynak kitaplari, dinleme kitapciklari ve ses CD'leri vardir. Bu kitaplarin Tiirkce 6gretim
merkezlerinde de kullanildig bildirilmistir. Ote yandan, Speakout, yetiskinlere ingilizce 6gretmek icin
tasarlanmis alti seviyeli (Yedi iklim ile ayni) genel bir ingilizce ders kitabidir ve yayincisi Pearson'dir.
Ders kitabi, 6grencilere kitap, ¢calisma kitabi, etkilesimli myLab uygulamasi, kaynak ve degerlendirme
materyalleri iceren 6gretmen kitabi ve aktif 6gretim materyalleri saglar.

3. Bulgular

CEFR A1 dzeyi kriterleri incelendiginde, 6grenme kazanimlari olarak somut ihtiyaglarin yerine
getirilmesi, glinliik aktiviteleri tanimlayan ifadelerin anlasiimasi ve ¢ok basit ciimlelerin anlasiimasi ve
kullanilmasi gerekmektedir. Buna ek olarak, 6grenci kendini tanitabilmeli, baskalarini baskalarina
tanitabilmeli, baskalari hakkinda kendileri hakkinda sorular sorabilmeli ve benzer sorulari
cevaplayabilmelidir. Ustelik iletisim kurduklari kisi yavas ve net konustugunda basit yollarla
anlasilabilecek ifadelerin kullaniimasi da vardir.

Kitaplar detayli bir sekilde incelendiklerinde, iki kitabin igerikleri arasinda buyik farkhhklar
oldugu anlasiimaktadir. Tiirkge kitap sekiz (niteden olusurken, ingilizce kitap 10 Gniteden
olugsmaktadir. Yedi iklim’ de 174 sayfa varken, ingilizce kitapta 110 sayfa var. Yani Tiirkce kitap lnite
basina ortalama 21 sayfa iken, ingilizce kitap 11 sayfadir. Bu da Yedi iklim'deki iinite sayisinin az
olmasina ragmen unitelerin daha uzun oldugunu gosteriyor. Ornegin Yedi iklim'in ilk Ginitesindeki
"merhaba" Unitesi yedi sayfadan olusurken, Speakout'un ilk Unitesindeki "nerelisin?" Unitesi iki
sayfadan olugmaktadir. Ancak Yedi iklim'deki tinitelerde gramer, kelime bilgisi ve etkilesim alistirmalari
verilirken, Speakout'taki gramer, kelime bilgisi ve etkilesim alistirmalari kitabin arka ylziinde fotograf
bankasi, dil bankasi ve iletisim bankasi bélimleri olarak ayri ayri verilmistir. Unitelerin icindeki
siralamaya baktigimizda Yedi iklim'de {niteler o {initeleri anlatan bir resimle baslar. Daha sonra bélim
isimleri, calisilacak beceriler, gramer icerigi ve 6grenilecek kelimeler resmin altinda verilmistir. Ote
yandan Speakout'taki tinitelerin ilk sayfasinda Yedi iklim'de oldugu gibi tiniteyi anlatan bir resim, tnite
icindeki boltimlerin isimleri ve farkh dil yetenekleri icin kazanilacak 6grenme ciktilari fotografin altinda
verilmistir. Speakout'ta Yedi iklim'den farkli olarak o {initenin temasiylailgili (ic dakikalik video secenegi
bulunuyor. Unite sayfalari incelendiginde Yedi iklim'de cok fazla gorselin kullanildigi gériilmektedir.

Speakout'ta Tiirkge kitap kadar gorsel kullaniimamistir. Ornegin Tiirkge kitabin ilk (initesinde
toplam 169 adet resim verilirken, ingilizce kitabin ilk (initesinde arkadaki fotograf bankasi ve gramer
boélimleri de dahil olmak lizere 65 adet resim kullaniimistir. Bir diger fark ise Yedi iklim'deki talimatlar
¢ok kisa (3-5 kelime) iken, Speakout'taki talimatlarin daha uzun ciimlelerle (bazen 10 kelimeden fazla)
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verilmesidir. Bir diger fark ise Tiirkce kitapta dinleme parcalari varken, ingilizce kitapta dinleme
etkinliklerinin yani sira Gnitenin hem basinda hem de sonunda video etkinliklerinin yer almasidir.

Uniteler igerikleri agisindan incelendiginde birbirlerine yakin olduklari gériilmektedir. Her iki
kitabin da ilk Unitesi tanidik ve aile lyeleridir konusundan olusmaktadir. Sonraki Unitelerde diizen
degismis olsa da her iki kitap da cevre, meslekler, zaman ve seyahat konularini icermektedir. Farkli
olarak, yedi iklim kitabi telefonda konusma becerisini icerirken, Speakout kitabi gelecek planlarini,
ahsverisi ve ginlik ahskanliklari (rutinler) icerir. Bu, CEFR ve birimlerin paralellik gosterdigini
gostermektedir.

Sonug olarak her iki kitabin konu igerikleri birbirine olduk¢a benzese de sayfa diizenleri ve birim
organizasyonlari, sayfa sayisi, talimatlarin verilis sekli, kitaptaki kelime ve dilbilgisi alistirmalarinin
yerleri, kullanilan resim sayisi ve sayfa icindeki bosluk miktari agisindan birbirinden oldukga farkhdir.

4. Tartisma ve Sonug

Tim ve Parmaksiz-Emre (2017), Tiirkce ve ingilizce 6gretim kitaplarinin konusma faaliyetlerini
CEFR kriterlerine uygun olarak incelemistir. Mevcut ¢alismanin aksine, sadece sozli etkilesimi degil,
ayni zamanda lretim faaliyetlerini de incelemislerdir. Sonug olarak, her iki ders kitabinda da konusma
alistirmalarina ¢ok fazla agirlik verildigi ortaya konulmustur. Her iki kitaptaki konusma etkinliklerinin
sayisinin birbirine yakin oldugu ortaya ¢ikmis, bu sonug, ingilizce kitapta daha fazla sézlii etkilesim
aktivitesinin bulundugu mevcut calismada elde edilen verilerden farkli oldugu anlasiimistir. Ayrica,
Fisne ve ark. (2018) Turkiye'de ilkokullarda kullanilan iki ders kitabi ile Portekiz'deki ilkokullarda
kullanilan iki ders kitabini karsilastirmistir. Tiirkiye'de kullanilan kitaplarin, Portekiz ilkokullarinda
kullanilan kitaplardan daha fazla sozli etkilesim etkinligine sahip oldugunu tespit etmislerdir.
Turkiye'de kullanilan kitaplarda 68 sozli etkinlik bulunurken, Portekiz'de kullanilan kitaplarda bu
calismanin bulgulariyla paralellik gostermeyen bir sekilde 49 etkinlik bulunmaktadir. Ayrica Demirel ve
Fakazlh (2021), Tirkce dil egitimi icin hazirlanan iki ders kitabi ile ingilizce dil egitimi arasindaki
benzerlikleri ve farkliliklari arastirmistir. Bu iki kitabi CEFR A2 seviyesi konusma ve yazma
gostergelerine gore karsilastirmislardir. Calismamizin bulgularina benzer sekilde s6zli etkilesim igin
ingilizce ders kitabinin 6nde oldugu tespit edilmistir.

Sonug olarak, kisinin bir dili yetkin bir sekilde bildigini gdstermenin en iyi gdstergesi, onu
konusup konusamadigidir. Bu nedenle, konusmayi 6gretmeye 6zel bir énem verilmistir, ancak
konusmanin cesitli nedenlerle en zor beceri oldugu da agiktir (Bahadorfar & Omidvar, 2014; Leong ve
Ahmadi, 2017). Bu nedenle, ders materyalleri konusma etkinliklerine daha fazla odaklanmaktadir. Bu
etkinlikler hazirlanirken CEFR kriterlerinden biri olan sozlii etkilesim etkinlikleri gbéz ©ninde
bulundurularak hazirlanirsa gercek hayata daha uygun otantik konusma etkinlikleri daha gergekgi ve
uygun olacaktir. Ancak, bir etkinligi degistirmek, donilistirmek ve uyum igine getirmek 6gretmenin
elindedir. Bu nedenle, ders kitabi s6zli etkilesim etkinlikleri saglamasa bile, 6gretmenlerin etkinliklerini
ogrenci ihtiyacglari dogrultusunda uyarlamalari 6nemlidir.

Yayin Etigi Beyani

Bu ¢alismada insan katilimci bulunmadigi igin etik kurul izni gerekmemektedir. Bu arastirmanin
planlanmasindan, uygulanmasina, verilerin toplanmasindan verilerin analizine kadar olan tiim siirecte
“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi belirtilen
tiim kurallara uyulmustur. Yonergenin ikinci bélimi olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashgi altinda belirtilen eylemlerden hicbiri gerceklestiriimemistir. Bu arastirmanin yazim
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surecinde bilimsel, etik ve alinti kurallarina uyulmus; toplanan veriler izerinde herhangi bir tahrifat
yapilmamistir. Bu calisma herhangi baska bir akademik yayin ortamina degerlendirme igin
gonderilmemistir.

Arastirmacilarin Katki Orani Beyani

Bu calismada her iki arastirmacinin katkilari ayni diizeydedir.

Catisma Beyani

Arastirmanin yazarlari olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.



