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The Explanatory Power of Intercultural Communicative Competence among EFL Teacher
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Abstract Keywords
While intercultural communicative competence has gained considerable attention in teachers’ Intercultural competence
professional development, contributions from teacher candidates have usually been underestimated. The Multilingualism
traditional bound between language and culture has become less solid thanks to the advancements in Study abroad
transfer of languages and people, which has created a significant need to use language properly in Teacher education
international encounters. Therefore, acknowledging cultural values of different nations has become a )

primary aim while learning a foreign language. Teacher candidates could benefit from demanded Avrticle Info
intercultural skills and these skills have the potential to enrich their identity in social, academic, and Received
professional lives. The current study intends to explain whether demographic variables of gender, study October 19, 2022
year, bi/multilingualism, living in another city, and study abroad experience have a predictive power on Accepted
intercultural communicative competence. Several multiple regressions were used to analyse 199 teacher January 09, 2023
candidates’ previous intercultural experiences and findings suggest that number of languages explained Article Type
the variance in intercultural communicative competence, and compared to bilingual individuals, Research Paper

multilinguals had higher intercultural communicative competence. Study abroad experience and living
in another city also predicted the variance. However, gender difference did not yield significant results.

Ingilizce Ogretmen Adaylar1 Arasindaki Kiiltiirlerarasi Iletisim Yeterliliginin Aciklayic1 Giicii

Oz Anahtar Sozciikler
Ogretmenlerin mesleki gelisimlerinde kiiltiirleraras: iletisim yeterliligi biiyiik ilgi gériirken caligmalar Kiiltiirlerarasi yeterlilik
Ogretmen adaylarinin katkilarini hafife almistir. Dillerin ve insanlarin aktarimindaki gelismeler Cok dillilik
sayesinde kiiltiir ve dil arasindaki geleneksel bag eskisi kadar kat1 degildir ve bu da uluslararasi Yurtdisinda okuma
ortamlarda dili diizgiin kullanmak i¢in 6nemli bir ihtiya¢ yaratmistir. Bu yiizden, yabanci bir dil Ogretmen egitimi

ogrenirken farkh milletlerin kiiltiirel degerlerini kabul etmek ana hedef haline gelmistir. Ozellikle,

dgretmen adaylarmm talep edilen kiiltiirlerarast becerilerden yararlanabilmeleri onlarm sosyal, Makale Haklanda

akademik ve profesyonel hayatlarini zenginlestirme potansiyeline sahiptir. Mevcut galisma, cinsiyet, Génderim Tarihi
6grenim y1l1, iki/cok dillilik, baska bir sehirde yasama ve yurtdigsinda egitim deneyimi gibi demografik 19 EKim 2022
degiskenlerin kiiltiirleraras1 iletisim yeterliligi {izerinde yordayici bir giice sahip olup olmadigini Kabul Tarihi
aciklamay1r amaglamaktadir. 199 6gretmen adayinin 6nceki kiiltiirleraras1 deneyimlerini analiz etmek 09 Ocak 2023
icin birkag ¢oklu regresyon kullanilmistir. Bulgular, dil sayisinin kiiltiirlerarasi iletisim yeterliklerindeki Makale Tiirii
varyans! agikladigini ve iki dilli bireylerle karsilastirildiginda, ¢ok dillilerin kiiltiirleraras: iletisim Arastirma Makalesi

yeterliklerinin daha yiiksek oldugunu gostermektedir. Yurtdisinda egitim deneyimi ve baska bir sehirde
yasama varyanslar1 da yordanmustir ancak cinsiyet farki anlamli sonuglar vermemistir.
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Omer Eren

Genisletilmis Tiirkce Ozet
Giris
Dillerin ve insanlarin aktarimindaki gelismeler sayesinde kiiltiir ve dil arasindaki geleneksel bag eskisi kadar kati
degildir ve bu da uluslararasi ortamlarda dili diizgiin kullanmak i¢in 6nemli bir ihtiya¢ yaratmustir. Bu yiizden,
yabanct bir dil grenirken farkli milletlerin kiiltiirel degerlerini kabul etmek ana hedef haline gelmistir. Ozellikle,

Ogretmen adaylarimin talep edilen kiiltiirleraras1 becerilerden yararlanabilmeleri onlarin sosyal, akademik ve
profesyonel hayatlarini zenginlestirme potansiyeline sahiptir.

Tiim boyutlar iizerinde ortak bir anlagma olmadigindan dolayi kiiltiirlerarasi iletisimsel yeterliligi (ICC) agiklamak
zor bir igtir. Buna karsin, arastirmacilar genel olarak kiiltiirlerarasi karsilagsmalarda uygun davranma, kendi ve
bagkalariyla ilgili farkindalik sahibi olma, kiiltiirel olarak farkli baglamlarda diizgiin iletigim saglayan agik fikirli
bir tutum gibi temel tamimlar {izerinde uzlagsmaktadir. Kiiltiirlerarasi iletisimsel yeterliligini gesitli bakis
acilarindan anlamak i¢in uygulayicilarin yani sira arastirmacilara yardim eden ¢esitli modeller olmasina ragmen,
Byram'm (1997) kiiltiirlerarasi iletisimsel yeterliligin 6nemi projesi, bu konudaki ¢aligmalar arasinda en ¢ok
kullanilanlardan biri olarak 6ne ¢ikmaktadir. Byram’in (1997) ortak yonelimli modeli bes ana bilesenden

olugsmaktadir bilme, yorumlama ve iliski kurma becerileri, kesfetme ve etkilesim becerileri ve kritik kiiltiirel
farkindalik.

Davraniglar meraklt olma, diger kiiltiirler icin agik goriisli olma ve kiiltiirel farkliliklardan dogan yanlig
anlasilmalara engel olmak icin hazir bulunma anlamlarma gelir. Insanlar, baskalariyla esitlik temelinde iliski
kurmak i¢in yeni firsatlar aramaya hazirdir. Alistlmadik durumlarin farkli yorumlarini kesfetmeye ve cevredeki
varsayimlart sorgulamak icin isteklidirler. Bilme kisinin kendi iilkesi de dahil olmak iizere, uluslararasi
karsilagmalardaki kiiltiirel unsurlar1 ve davranislari yeterince kavramay1 igerir. Bunlar kiiltiirler arasindaki hem
tarihi hem de modern zaman iligkisi hakkinda bilgi sahibi olmay1 ve problem ve gerilmeleri ¢6zmek i¢in ilgili
kuruluslarla iletisim kurmay1 kapsar.

Bunun yani sira, yorumlama ve iligki kurma becerileri, bir olay1 baska bir kiiltiirel bakis acisindan betimleme
becerisi gerektirir. Ayrica kiiltiirler arasindaki gerilim alanlarimin yani sira etnomerkezci bakis agilarim
tanimlamay1 ve ilgili adimlar atarak iligkilere aracilik etmeyi de igermektedir. Benzer sekilde, kesfetme ve
etkilesim becerileri kiiltiirel davraniglar1 anlama giiciinii gerektirir ve gergek hayat etkilesimleri esnasinda
tutumlar, bilgi ve beceriler arasinda bir bag olusturur. Insanlar, iilkeler ve toplumlar arasindaki ge¢misteki ve
simdiki iligkileri bilirler ve bununla birlikte uygun sozlii ve sozsiiz iletisimi kurabilmek i¢in gerekli cabay1 ortaya
koyarlar. Son 6ge olan elestirel kiiltiirel farkindalik ise kiiltiirel Griinlere karsi elestirel bir bakis agisina sahip olma
yetenegini ve kesin degerlendirme dl¢iitiine dayali uygulamalar1 kapsar. Insanlar, belgelerin arkasindaki hem agik
hem de gizli degerleri ve anlamlar1 tanimlayabilir ve onlar1 bu kriterlere gore iki yonden degerlendirebilir. Ayni
zamanda kiiltiirel yanlis anlagilmalarin sebeplerini tartisabilir ve gerektiginde, kiiltiirleraras1 degisimi
baglatabilirler.

Birgok aragtirma kiiltiirlerarast iletisimsel yeterliligin dnemini vurgulamisg olsa da bu gibi arastirmalar genel olarak
onlarin zengin kimliklerini 6n plana alan c¢ok kiiltlirlii toplumlardan katilimcilart kapsamamaktadir.
Ozellikle, calismalar genel olarak Avrupa baglamindan elde edilen bulgulara odaklanmistir ve nadiren toplumcu
ve kiiltiirel baglamda katilimcilar1 dahil etmistir. Tkinci olarak, kiiltiirleraras: iletisimsel yeterlilik iizerine olan
calismalar genel olarak tek dilli ya da iki dilli 6rneklem igermektedir ve birden ¢ok dil bilenlerin deneyimleri ve
tutumlarma dair bir agiklama yapmamaktadir. Daha ¢ok katilimcryla, nicel bir arastirma yaklasimi kullanmak
kiiltiirleraras: yeterliligi belirlemede daha bilgilendirici ve biitiinciil bir yaklagim saglayabilir.

Yontem

Orneklem Tiirkiye'de Akdeniz bélgesinde bir iiniversitede 6grenim géren 199 ingilizce 6gretmeni adayini
kapsamaktadir. Nicel fazda kiiltiirleraras: yeterliligi 6l¢gmede yaygin olarak kullanilan Fantini ve Tirmizi (2006)
tarafindan hazirlanan Kiiltiirlerarasi iletisimsel Yeterlilik 6lgegi kullanilmustir. Olgegin, Byram (1997) tarafindan
formiile edilen, Kiiltiirleraras: Iletisimsel Yeterlilik ortak alt kategorilerini icerdiginden dolay1 aragsal olan dort
bileseni vardir (bilgi, tutumlar, beceriler ve farkindalik.). Yordayici degiskenlerin bagimli degiskenlerle iliskisi ve
aciklayict giigleri (egitim yili, cinsiyet, ¢ok dillilik, baska bir sehirde yasama ve yurtdisinda 6grenim gérme
deneyimi) korelasyonlar ve regresyonlar kullanilarak arastirilmistir. Pearson Korelasyonu, hem Kiiltiirlerarasi
fletisimsel Yeterlilik alt boyutlar1 arasindaki i¢ korelasyonlar hem de yordayici degiskenlerle iki degiskenli
korelasyonlar i¢in kullanilmistir. Daha sonra, yordayici degiskenlerin kiiltiirleraras: yeterlilikte etki biiylikligiini
anlamak i¢in ¢coklu regresyon analizi yapilmugtir.

Bulgular

Kiiltiirleraras: Iletisimsel Yeterlilik alt boyutlar arasindaki Pearson korelasyonu boyutlar arasinda anlamh ve
pozitif bir i¢ korelasyon gostermistir. Bu, Kiiltiirlerarasi Iletisimsel Yeterlilik dl¢iitiiniin kiiltiirleraras1 yeterliligin
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farkl1 yonlerini 6lgmede yararli oldugunu gostermektedir. Dordiincii sinif 6grencileri daha yiiksek bir kiiltiirleraras:
yeterlilik gostermislerdir ve bilgi, beceriler ve farkindalik boyutlar1 agisindan dikkate deger bir farklilik
bulunmustur. ikinci sinif 6grencilerinin davranislar, iiciincii simf &grencilerinin bilgisi, dérdiincii simf
Ogrencilerine nazaran pozitif ve anlamli bir farklilik gdstermistir. Cinsiyet farkliligi kiiltiirlerarasi yeterliligi
anlaml sekilde etkilememistir. Tiirk iki dilliler ile Kiirt ¢ok dilliler arasinda anlamli bir fark bulunmazken, Arap
cok dilli olmak Tiirk iki dillilere gére bilgi, tutum ve beceri boyutlarin1 anlamli sekilde yordamistir. Ulkedeki
baska bir sehirde yasama ve yurtdisinda dgrenim gérme deneyimi Kiiltiirleraras: iletisimsel Yeterlilik boyutlar:
arasinda ortadan yiiksege anlamli bir korelasyon gdstermistir.

Coklu regresyon sonuglari yurtdiginda 6grenim gérme deneyimlerinin kiiltiirlerarasi yeterlilikte en ¢apici etkiye
sahip oldugunu gostermektedir. Modellerin tiim Kiiltiirleraras: Iletisimsel Yeterlilik boyutlari iizerinde yurtdisinda
6grenim gorme deneyimi igin giiglil bir kesfetme giicii sagladigini gézlemleyebiliriz. Birinci sinif 6grencilerinin
bilgisi ve ikinci sinif 6grencilerinin davranislari pozitif ve anlamli bir etkilesim gdstermistir. Ancak Gi¢lincii siniflar
dordiincii siniflarla kiyaslandiginda anlamli bir farklilik géstermemistir. Cinsiyet, siniflar arasindaki kiiltiirlerarasi
yeterlilikteki anlamli farki agiklamamaktadir. Buna ek olarak, iki dilli ya da ¢ok dilli farkliligi ya da baska bir
sehirde yasama Kiiltiirlerarasi letisimsel Yeterlilik iizerindeki farklilig1 agiklamamaktadir.

Tartisma ve Sonuc¢

Birinci arastirma sorusu 6grenim yili, cinsiyet, kisinin iki dilli ya da ¢ok dilli olmasi, baska sehirde yasama ve
yurtdiginda 6grenim gérme gibi demografik degiskenlerin katkilarini arastirmistir. Birinci ve dordiincii sinif
ogrencileri arasindaki anlamli farklilik formal egitimin kiiltiirleraras1 yeterliligin gelismesinde onemli bir rol
oynadigimni gostermektedir. Buna karsin bu ivme zaman igerisinde zayifliyor gibi goriinmektedir. Bu durum lisans
egitimi boyunca kiiltiirlerarasiliga agik bir sekilde odaklanilmamasindan kaynaklaniyor olabilir. Cinsiyet farklilig
anlamli bir farklilik yansitmamaktadir, bu da hem kadin hem de erkeklerin benzer ve esit tutumlari oldugunu
gostermektedir. Cok dilliligin kismen iist diizey kiiltiirleraras: yeterlilige katki sagladigi bulunmustur. Arap ¢ok
dilliler bilgi, davranis ve beceri boyutlarinda Tiirk iki dillilere gore kismen daha iyi kiiltiirleraras: yeterlilik
sergilemiglerdir.

Ikinci arastirma sorusuyla bircok ¢oklu regresyonla demografik degiskenlerin kesfetme giicii ortaya cikariimaya
caligilmistir ve yurtdisinda 6grenim gérme deneyiminin tim Kiiltiirleraras: iletisimsel Yeterlilik boyutlar:
icerisinde en dikkat ¢ekici katkiy1 sagladigi bulunmustur. Farkli bir iilkede yasamak 6grencilere diger kiiltiirlerle
iletisim kurarken yeni bir bakig agis1 ve referans cergevelerinde dnemli bir degisiklik saglamistir. Bulgularimiz,
uluslararasi alanda Kiiltiirlerarasi iletisimsel yeterlilik'te 6nemli gelismeler oldugunu ortaya koyan diger birkag
caligmay desteklemektedir (Sobkowiak, 2019; Taguchi et al., 2016).

Calismanin bulgular1 hem ogretmen adaylart hem de O6gretmenler icin ¢ikarimlar saglamaktadir. Sinifta
kiiltiirleraras1 yeterlige yeterince vurgu yapilmadigina dair ciddi bulgular vardir (Godwin-Jones, 2013; Trede
Bowles ve Bridges, 2013) ve bundan dolay, kiiltiirleraras1 pedagojinin d6gretim programinin bir pargasi olarak
yerlestirilmesinin bir gereklilikten daha fazlasi oldugu onerilmistir. Kiiltiirleraras: Iletisimsel Yeterlilik dinamik
ve cok bilesenli bir dogaya sahiptir ve bundan sinif igerisinde yararlanmak ikinci dilin &grenilmesi ve
ogretilmesinde ¢ok dilliligin rolii hakkindaki iddialar1 anlamada mutabakata varmay1 saglayacak ve bu da ayrica
kiiltiirel farkliliklardan kaynaklanan kliseleri en aza indirgemeye yardim edebilecektir.
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Introduction

The traditional bound between language and culture has become less solid thanks to the advancements in transfer
of languages and people, which has created a significant need to use language properly in international encounters.
Therefore, acknowledging cultural values of different nations has become a primary aim while learning a foreign
language (Byram, 2012). In particular, teacher candidates could benefit from demanded intercultural skills which
have the potential to enrich their identity in social, academic and professional lives (Norton, 2013; Wolff &
Borzikowsky, 2018), to have heightened discourse competence (Ryshina-Pankova, 2018), to probe into the reason
for cultural misunderstanding (Sobkowiak, 2019), to develop a positive attitude (Uziim, Akayoglu, & Yazan,
2020), to provide a new perspective on identity orientations (Eren, 2022), and to increase awareness for equal
citizenship (Trede Bowles, & Bridges, 2013).

Theoretical models of Intercultural Communicative Competence

Explaining intercultural communicative competence (ICC) is a strenuous task as there is mutual agreement on all
dimensions. However, researchers usually agree upon some basic definitions such as behaving appropriately in
intercultural encounters, having an awareness of the self and others, an open-minded attitude leading to proper
communication in culturally different contexts (Allport, 1954; Byram, 1997; Deardorff, 2006). Although there are
various models that help researchers as well as practitioners to understand ICC from various perspectives, Byram’s
(1997) projection of ICC stands out as one of the most frequently used models among ICC studies. Byram’s (1997)
co-orientational model comprises five main components of attitudes, knowledge, skills of interpreting and relating,
skills of discovery and interaction, and crucial cultural awareness (See Figure 1).

Critical
cultural

Knowledge
awareness

Skills of Skills of
discovery
and
interaction

interpreting
and relating

Figure 1. Byram’s (1997, 2012) Co-orientational model of ICC

Attitudes means being curious and having an open mind for other cultures, and readiness to stop misunderstandings
arising from cultural differences. People are ready to search for new opportunities to engage with others based on
equality. They are willing to discover different interpretations of unfamiliar events and to question presuppositions
in the environment. Knowledge involves having sufficient comprehension of cultural elements and behaviours in
international encounters including one’s own country. These include knowledge of both historical and modern-
day relationships between cultures and having contact with relevant institutions to solve problems and tensions.
Skills of interpreting and relating, on the other hand, requires an ability to portray an event from another cultural
perspective. It also includes identifying ethnocentric perspectives was well as areas of tensions between cultures,
and mediate relationships by taking relevant steps. Likewise, skills of discovery and interaction entails the power
to comprehend cultural behaviours and create a link among attitudes, knowledge, and skills during real-life
interactions. People know past and present relationships between countries and societies and puts necessary effort
to have appropriate verbal and non-verbal interaction. The last component, critical cultural awareness,
encompasses an ability to have critical perspective towards cultural products and practices based on an explicit
evaluation criterion. People can identify both apparent and hidden values and meanings behind documents and
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evaluate them from both sides according to these criteria. They can also negotiate the reasons for cultural
misunderstandings and when necessary, they can initiate intercultural exchanges (Byram, 1997, 2012).

Whereas Byram (1997, 2012) depicted intercultural communicative competence through his co-orientational
model, Bennett (1993) envisions ICC in terms of developmental stages ranging from an ethnocentric worldview
towards a more inclusive ethnorelative one. In this developmental model of intercultural sensitivity, Bennett (1993)
proposes six stages in a person’s quest through intercultural development. The first three stages are ethnocentric
in nature and include denying cultural difference, having a defensive attitude against cultural difference, and
minimising cultural difference. People at these stages consider their cultural values as supreme reality and
experience dominant culture as an attack on their values. Such people are usually not keen on understanding other
cultures and categorising the world in a polarisation of us vs. them. The next three stages are ethnorelative, and
comprise accepting differences, adapting to host culture, and integrating cultural difference. People at these stages
experience the world within the context of other cultures. Unlike the ethnocentric view of accepting one’s own
culture as the only reality, people in ethnorelative stages value each culture equally and consider them as different
colours of the same reality. Individuals have an expanded worldview to embrace cultural differences and have an
empathy, the ability to evaluate events from other cultural perspective.

Teacher candidates in Turkey have a four-year training comprising essential courses on language teacher
education. These include theoretical and pedagogical courses as well as practicum in schools. However, there is
not an explicit module focusing on intercultural aspects and their necessity in language teacher education. Current
studies on the potential of ICC development have reported significant gains in teacher education. Eren (2021)
analysed EFL teacher candidates’ ICC development through collaborative intercultural exchange with colleagues
from European universities, and findings revealed considerable improvements within eight-week treatment.
Taguchi Xiao, and Li (2016) inquired the potential contribution of study abroad on students’ ICC, and results
showed that social contact through study abroad experience gained students higher intercultural and pragmatic
competence.

The Rationale for the Study

Although many studies have emphasised the significance of intercultural communicative competence, such studies
usually do not include participants from multicultural societies which could foreground their rich identity (Kim,
2007; Noels, Yashima, & Zhang, 2012). In particular, studies generally focus on findings from European context,
and they seldom include participants from collectivist cultural contexts (Ting-Toomey, 2005). Secondly, studies
on intercultural communicative competence usually include monolingual or bilingual sampling, and do not provide
an account for the experiences and attitudes of multilingual speakers (Viafara Gonzalez, 2019). Thirdly, measuring
ICC is a challenging task (Deardorff, 2006) and studies are mostly based on qualitative methods (Corbin & Strauss,
2014; Uziim et al., 2020) with limited participants (Gudykunst, 2005; Lenkaitis, Calo, & Venegas Escobar 2019).
Taking a quantitative research approach, with more participants, could provide a more informative and holistic
approach to determining intercultural competence. Taking these points into account, this study intends to enrich
current understanding of ICC by focusing on following research questions:

1) Is there a relationship between ICC and the predictor variables such as study year, gender,
bi/multilingualism, living in another city, and studying abroad?
2) To what extent can identified predictor variables help explain the variance in ICC?

Method
Research Design

This study is based on a correlational research design to describe ICC systematically by identifying, observing,
and verifying the variables rather than controlling. Such design was instrumental for us because we wanted to
explore whether our variables would predict the variance in ICC (Mertler & Reinhart, 2016).

Participants

The sampling included 199 EFL teacher candidates studying at a university in the Mediterranean region, Turkey.
There were 141 females and 58 males, aged between 20 and 25 years (93.5%). The majority of students (146) were
bilingual in Turkish and English, and 53 students were multilingual in Turkish, English and either Arabic (N = 32)
or Kurdish (N = 21). In terms of intercultural experiences, 116 students (58.3%) lived in another city and 49
(24.6%) studied abroad as part of exchange programs.

Data Collection Instruments

We employed the ICC scale prepared by Fantini and Tirmizi (2006), widely used for measuring intercultural
competence. The scale has four components (knowledge, attitudes, skills, and awareness), which is instrumental
as it encapsulates common ICC sub-categories formulated by Byram (1997). Cronbach’s alpha showed strong
reliability across dimensions, ranging from .80 to .84 (Mertler & Reinhart, 2016).
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Data Collection Process

The researchers created an online spreadsheet and transferred all scale items. All participants were informed about
the purpose of the study and necessary ethical codes were followed. The participation was on voluntary basis and
students’ anonymity was assured during each phase of the data collection. The scale was administered to
undergraduate students in four rounds and data collection was completed in Spring 2022.

Data Analysis

We explored the relationship and explanatory powers of predictor variables (study year, gender, multilingualism,
living in another city and study abroad experience) with criterion variables using correlations and regressions. The
Pearson Correlation was utilised both for the inter-correlations between ICC sub-dimensions and bivariate
correlations with predictor variables. After that, we conducted multiple regression analysis to understand the effect
size of each predictor variable on intercultural competence. Before conducting the analyses, we confirmed that the
parametric test assumptions were satisfied. We removed outliers to assess univariate normality using the Shapiro-
Wilk’s test (p = .334). We found standard residuals between -3 and 3 (-2.281/2.412), and Levene’s test indicated
that homoscedasticity was not violated (p = .443). For the suitability of regression analyses, Durbin Watson value
was found equivalent to 1.786, and we measured Cook’s distance lower thanl (.000/.037). Multicollinearity was
checked with VIF and there was no violation as all values were less than 10 (from 1.065 to 1.536) (Mertler &
Reinhart, 2016).

Ethical Issues

Researchers declare that the study was carried out in comply with ethical principles. Informed consent was received
from all participants of the study.

Results

We start by exploring the inter-correlations between sub-dimensions in intercultural competence as a criterion
variable (Table 1). Pearson correlations between ICC sub-dimensions range between r = .66 and .74, indicating a
significant and positive inter-correlation between the dimensions. This shows that the ICC scale is useful in
measuring different aspects of intercultural competence.

Table 1
Correlations Across ICC Components
ICC Components Knowledge Attitude Skills Awareness
r p r Y r p r p
Knowledge 1
Attitude .66 .00** 1
Skills .67 .00** .69 .00** 1
Awareness 12 .00** 74 .00** 74 .00** 1

**p value <.01

Following table presents significant bivariate correlations between predictor and different dimensions of criterion
variables. We recoded nominal variables as dummy variables (gender= male 0, female 1; city difference and study
abroad = yes 0, no 1). It is important to note that in three-level correlations, fourth school year and Turkish L1
speakers are reference variables and all correlations are also equal to bivariate regressions S (Table 2).

Table 2
Bivariate Correlation Results between Predictor Variables and ICC Sub-dimensions
. Knowledge Attitude Skills Awareness
Variable
r p r p r p r p
First Year -.24 .00** -.09 .09 -.15 .01* -.15 .01*
Second Year -.02 .36 -14 .02* .01 .39 .01 43
Third Year 13 .03* .03 .30 .07 A3 .03 31
Gender .04 .28 -.00 45 .03 .33 .04 .26
Arabic 14 .01* A2 .03* 15 .01* 10 .06
Kurdish -.03 .32 -.01 44 -.09 .09 -.03 .29
City Difference .16 .00** A2 .03* 5 .01* 10 .08*
Study Abroad .39 .00** .29 .00** .28 .00** .36 .00**

* p value < .05; ** p value < .01
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Fourth-year students displayed higher intercultural competence and there was a considerable difference between
first-year students across knowledge, skills, and awareness dimensions. Second year students’ attitude, and third
year students’ knowledge showed a positive and significant difference compared to fourth-year students. Gender
difference did not significantly influence intercultural competence. While there is no significance between Turkish
bilinguals and Kurdish multilinguals, being an Arabic multilingual significantly predicted knowledge, attitude,
and skills dimensions compared to Turkish bilinguals. Living in another city within the country and study abroad
experience indicated moderate to strong significant correlations across ICC dimensions.

Next, we conducted multiple regressions to explain the possible effect of predictor variables on dimensions of
intercultural competence set as criterion variables (Table 3).

Table 3

Multiple Regression Results between Predictor Variables and ICC Components
Variable Knowledge Attitude Skills Awareness

B p B p B p B p

First Year -.18 .02* -12 A2 -.06 45 -.10 22
Second Year -.06 41 -.20 .01* .01 .82 -.01 .83
Third Year -.02 12 -.13 .09 -.01 .82 -.08 .29
Gender .04 53 .00 97 .02 7 .03 57
Avrabic .09 14 11 10 11 .09 .06 .34
Kurdish .03 61 .03 .66 -.06 .38 -.01 .89
City Difference .10 12 .08 24 11 10 .03 57
Study Abroad .32 .00** .25 .00** .23 .00** .34 .00**
R2adjusted 17% 10% 8% 11%

* p value < .05; ** p value < .01

Multiple regression models present a moderate exploratory model for knowledge by explaining 17% of the
variance. However, the other models yield relatively lower exploratory power by explaining 11% of the variance
in awareness, 10% in attitude and 8% in skills. Results indicate that study abroad experiences provided the most
striking effect on intercultural competence. We can observe that the models provide strong exploratory power for
the study abroad experience across all ICC dimensions. First-year students’ knowledge and second-year students’
attitude explained a positive and significant interaction, but the third year does not provide a significant difference
compared to the reference fourth year. Gender does not explain the significant difference in intercultural
competence among student year groups. Additionally, the bilingual and multilingual difference or living within a
different city does not explain the variance on ICC.

Discussion and Conclusion

The first research question explored the contribution of demographic variables, such as year of study, gender,
bilingual vs. multilingual speakers, living in another city, and study abroad. The significant difference between
first year and fourth year students suggests that formal schooling plays an important role in developing intercultural
competence. However, this momentum seems to weaken over time, which might result from a lack of explicit
focus on interculturality during undergraduate study (Taguchi et al. 2016; Sobkowiak, 2019). Gender difference
does not reflect a significant difference, indicating that both females and males have a similar and equal attitude,
and in line with Hekman (1997) and Solhaug and Kristensen (2020), we can argue that students have a socially
inclusive practice in intercultural relationships.

We found that multilingualism partially contributes to higher intercultural competence. Dewaele and Botes (2020)
found that multilingualism has potential to give a shape to a person’s character to some extent and there seems to
be a positive connection between multilingualism and having an open-minded attitude. Arabic multilinguals
performed moderately better intercultural competence in knowledge, attitude, and skills dimensions compared to
Turkish bilinguals. In line with Dewaele and Botes (2020), contact with neighbouring Arabic countries might have
provided them with flexibility, empathy, and open-mindedness. However, Turkish bilinguals and Kurdish
multilinguals did not differ in terms of their perceptions on interculturality. Students who have lived in another
city and those have studied abroad performed better intercultural competence. Compared to bilinguals,
multilingualism alone may not necessarily yield an increase in intercultural competence, but in agreement with
Kim, (2007), Toomey, Dorjee, and Ting-Toomey, (2013), and Tsang, (2020), pluralism in cultural identity enables
intercultural adjustment in cross-cultural encounters and promotes higher cultural awareness.

With the second research question, we tried to reveal the exploratory power of the demographic variables through
several multiple regressions, and we found that study abroad experience afforded the most striking contribution
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across all ICC dimensions. Living in a different country provided students with a new perspective and a significant
shift in reference frame when interacting with other cultures. Our findings support several other studies which
revealed significant development in ICC in international encounters. Taguchi et al. (2016) found that upon
successful integration to the host community, study abroad experience provided higher intercultural competence
and fostered pragmatic development. Likewise, Wolff and Borzikowsky (2018) found that even three months long
educational study abroad experience increased German students’ intercultural competence. Sobkowiak (2019) also
reported significant increase in students’ critical reflection towards their cultural identity. Exposure to a foreign
culture enables students to dismantle their established values and, when necessary, to (re)construct their identity
from an ethnorelative perspective (Bennett, 1993). The significant difference in the fourth-year students
corresponds to higher intercultural competence in respect, tolerance, and withholding judgments (attitude),
together with culture-specific knowledge and cultural self-awareness (knowledge) (Deardorff, 2006).

Our study aimed to provide a quantitative view of intercultural communicative competence by including factors
that have not previously been highly studied, including study year, gender, bilinguals vs. multilinguals, study
abroad, and living in another city. Findings revealed that, in comparison to bilinguals, multilingual students
showed relatively higher intercultural competence. Studying abroad and living in another city granted significant
development in ICC, which was also revealed in senior students’ performances. However, gender difference did
not yield a significant difference in ICC, which was unexpected compared to qualitative studies indicating latent
and oppressed stereotypes towards women (Eren, 2022; Stockard, 2006).

When we think about the findings of this study, we could provide several implications for both prospective and
in-service teachers. There are severe claims regarding the lack of enough emphasis on intercultural competence in
the classroom (Godwin-Jones, 2013; Trede et al., 2013). We propose that it is more than a necessity to embed
intercultural pedagogy as a part of the school curriculum. ICC has a dynamic and multi-component nature and
benefiting in the classroom will create mutual understanding towards claims about the role of multilingualism in
second language learning and teaching, which could also help in minimising stereotypes resulting from cultural
differences (Douglas Fir Group, 2016). Additionally, course books usually touch upon cultural elements from a
superficial perspective and (Dooly, 2011; Godwin-Jones, 2019) practitioners could use from toolkits available for
the classroom use prepared by intercultural researchers (Berardo & Deardorff, 2012). Furthermore, intercultural
learning does not operate in isolation and we should also emphasise its importance beyond the classroom walls,
which could be more realistic by fostering experiential learning via exchanges (Cushner & Chang, 2015; Lee &
Song, 2019).

Whereas our research mainly investigated interculturality among multilingual participants, further research
focusing on these elements among monolingual participants could yield a better understanding of 1ICC across
various langue groups. In this study, we based our arguments on a quantitative aspect of intercultural
communicative competence, and prospective studies with an explicit focus on qualitative methodology could
provide a better complementary understanding of ICC from a holistic view.

Declaration of Competing Interest
The authors declare that there is no competing financial or non-financial interest that may affect the study.
Funding

Authors did not receive any funding for the current research.

Ethics Committee Permission Information: This research is carried out with the permission obtained with the
08 numbered decision of the Hatay Mustafa Kemal University Social and Human Sciences Ethics Committee in
10/06/2021.

36



The explanatory power of intercultural communicative competence among EFL teacher candidates

References /Kaynakga
Allport, G. W. (1954). The nature of prejudice. Cambridge, MA: Addison-Wesley.

Bennett, M. J. (1993). Towards ethnorelativism: A developmental model of intercultural sensitivity. In R. M. Paige
(Ed.), Education for the intercultural experience (pp. 21-71). Yarmouth, ME: Intercultural Press.

Berardo, K., & Deardorff, D. K. (2012). Building cultural competence: Innovative activities and models. Sterling:
Stylus Publishing, LLC.

Byram, M. (1997). “Cultural awareness” as vocabulary learning. Language Learning Journal, 16(1), 51-57. doi:
10.1080/09571739785200291

Byram, M. (2012). Language awareness and (critical) cultural awareness - relationships, comparisons and
contrasts. Language Awareness, 21(1-2), 5-13. doi: 10.1080/09658416.2011.639887

Corbin, J., & Strauss, A. (2014). Basics of qualitative research: Techniques and procedures for developing
grounded theory. Thousand Oaks, CA: Sage.

Cushner, K., & Chang, S. C. (2015). Developing intercultural competence through overseas student teaching:
Checking our assumptions. Intercultural Education, 26(3), 165-178. doi: 10.1080/14675986.2015.1040326

Deardorff, D. K. (2006). Identification and assessment of intercultural competence as a student outcome of
internationalization. Journal of Studies in International Education, 10(3), 241-266. doi:
10.1177/1028315306287002

Dewaele, J. M., & Botes, E. (2020). Does multilingualism shape personality?: An exploratory investigation.
International Journal of Bilingualism, 24(4), 811-823. doi: 10.1177/1367006919888581

Dooly, M. A. (2011). Crossing the intercultural borders into 3rd space culture(s): Implications for teacher
education in the twenty-first century. Language And Intercultural Communication, 11(4), 319-337. doi:
10.1080/14708477.2011.599390

Douglas Fir Group. (2016). A transdisciplinary framework for SLA in a multilingual world. Modern Language
Journal, 100 (Supplement 2016), 19-47.

Eren, O. (2021). Raising critical cultural awareness through telecollaboration: Insights for pre-service teacher
education. Computer Assisted Language Learning, 1-24. doi: 10.1080/09588221.2021.1916538

Eren, O. (2022). Negotiating pre-service EFL teachers’ identity orientations through telecollaboration. Innovation
in Language Learning and Teaching, 1-16. doi: 10.1080/17501229.2022.2085280

Fantini, A., & Tirmizi, A. (2006). Exploring and assessing intercultural competence. federation EIL, Brattleboro,
VT. Retrieved from 1-62.
http://Digitalcollections.Sit.Edu/Worldlearning_Publications/1%5Cnhttp://Digitalcollections.Sit.Edu/World
learning_Publications

Godwin-Jones, R. (2013). Integrating intercultural competence into language learning through technology.
Language Learning and Technology, 17(2), 1-11.

Godwin-Jones, R. (2019). Telecollaboration as an Approach to Developing Intercultural Communication
Competence. Language Learning and Technology, 23(3), 8-28.

Gudykunst, W. (Ed.). (2005). Theorizing about intercultural communication. Thousand Oaks, CA: Sage.

Hekman, S. (1997). Truth and method: Feminist standpoint theory revisited. Signs: Journal of Women in Culture
and Society, 22(2), 341-365.

Kim, Y. Y. (2007). Ideology, identity, and intercultural communication: An analysis of differing academic
conceptions of cultural identity. Journal of Intercultural Communication Research, 36(3), 237-253. doi:
10.1080/17475750701737181

Lee, J., & Song, J. (2019). Developing intercultural competence through study abroad, telecollaboration, and on-
campus language study. Language Learning and Technology, 23(3), 178-198.

Lenkaitis, C. A., Calo, S., & Venegas Escobar, S. (2019). Exploring the intersection of language and culture via
telecollaboration: Utilizing videoconferencing for intercultural competence development. International
Multilingual Research Journal, 13(2), 102-115. doi: 10.1080/19313152.2019.1570772

Mertler, C. A., & Reinhart, R. V. (2016). Advanced and multivariate statistical methods: Practical application
and interpretation. New York: Routledge.

37


https://doi.org/10.1080/09588221.2021.1916538

Omer Eren

Noels, K., Yashima, T., & Zhang, R. (2012). Language, identity and intercultural communication. In J. Jackson
(Ed.), The Routledge handbook of language and intercultural communication (pp. 52-66.). London:
Routledge.

Norton, B. (2013). Identity and language learning: extending the conversation (2nd ed.). Bristol: Multilingual
Matters.

Ryshina-Pankova, M. (2018). Discourse moves and intercultural communicative competence in telecollaborative
chats. Language Learning and Technology, 22(1), 218-239.

Sobkowiak, P. (2019). The impact of studying abroad on students’ intercultural competence: An interview study.
Studies in Second Language Learning and Teaching, 9(4), 681-710. doi: 10.14746/Sslt.2019.9.4.6

Solhaug, T., & Kristensen, N. N. (2020). Gender and intercultural competence: Analysis of intercultural
competence among upper secondary school students in Denmark and Norway. Educational Psychology,
40(1), 120-140. doi: 10.1080/01443410.2019.1646410

Stockard, J. (2006). Gender socialization. In J. S Chafetz (Ed.), Handbook of the sociology of gender (pp. 215-
227). Boston, MA: Springer.

Taguchi, N., Xiao, F., & Li, S. (2016). Effects of intercultural competence and social contact on speech act
production in a Chinese study abroad context. Modern Language Journal, 100(4), 775-796. doi:
10.1111/Modl.12349

Ting-Toomey, S. (2005). Identity negotiation theory: Crossing cultural boundaries. W. B. Gudykunst (Ed.),
Theorizing about intercultural communication (pp. 211-233). Thousand Oaks, CA: Sage.

Toomey, A., Dorjee, T., & Ting-Toomey, S. (2013). Bicultural identity negotiation, conflicts, and intergroup
communication strategies. Journal of Intercultural Communication Research, 42(2), 112-134. doi:
10.1080/17475759.2013.785973

Trede, F., Bowles, W., & Bridges, D. (2013). Developing intercultural competence and global citizenship through
international experiences: Academics’ perceptions. Intercultural Education, 24(5), 442-455. doi:
10.1080/14675986.2013.825578

Tsang, A. (2020). Examining the relationship between language and cross-cultural encounters: Avenues for
promoting intercultural interaction. Journal of Multilingual and Multicultural Development, 0(0), 1-13. doi:
10.1080/01434632.2020.1725526

Uziim, B., Akayoglu, S., & Yazan, B. (2020). Using telecollaboration to promote intercultural competence in
teacher training classrooms in  Turkey and the USA. Recall, 32(2), 162-177. doi:
10.1017/S0958344019000235

Viafara Gonzalez, J. J. (2019). Prospective English teachers re-examining language ideologies in telecollaboration.
Computer Assisted Language Learning, 0(0), 1-23. doi: 10.1080/09588221.2019.1590419

Wolff, F., & Borzikowsky, C. (2018). Intercultural competence by international experiences?: An investigation of
the Impact of educational stays abroad on intercultural competence and its facets. Journal of Cross-Cultural
Psychology, 49(3), 488-514. doi: 10.1177/0022022118754721

38



