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Giris: Bu arastirma okul 6ncesi 6gretmenlerinin {istiin yeteneklilik konusunda egitim almadan 6nce ve sonra bu
konudaki algilarini incelemek amaciyla yapilmistir.

Yontem: Calisma nitel arastirma yontemlerinden durum g¢alismast deseninde kurgulanmistir. Arastirmanin
calisma grubunu Corum Il merkezinde bulunan resmi okul éncesi kurum ve ilkdgretim okulu anasiniflarinda
galigan goniillii toplam 171 dgretmen olusturmustur. Arastirmada bilgi formu, beyin firtinas1 ve resim teknigi
kullanilarak veriler toplanmigtir. Elde edilen veriler timevarimsal igerik analizi yoluyla analiz edilmistir.
Arastirmada veriler kategorize edilirken belirtilen ifadeler arastirmacilar tarafindan en az ii¢ kez incelenerek ayri
ayr1 kodlanmis ve olusturulan kod ve kategoriler {i¢ uzman tarafindan incelenerek son hali verilmistir.

Bulgular: Okul 6ncesi 6gretmenlerinin iistiin yeteneklilige iliskin olarak gerek egitim almadan 6nce gerekse
sonrasinda bu ¢ocuklarin daha ¢ok biligsel gelisim 6zelliklerini dikkate aldiklar1 bununla birlikte egitim aldiktan
sonra egitim almadan dncekine gore daha fazla sayida ve gesitte kodlama yaptiklar1 ortaya ¢ikmistir. Ayrica iistiin
yeteneklilik konusunda bilgilendirilmeden 6nce bu ¢ocuklarin 6gretmeni zorlayabilecek 6zelliklerini daha ¢ok
ifade ettikleri belirlenmistir.

Tartisma: Okul 6ncesi 6gretmenleri istiin yeteneklilik konusunda bilgilendirildikten sonra 6ncesine nazaran bu
¢ocuklarin temel olarak bilissel, dil, sosyal duygusal gelisimleri ile genel gelisimsel 6zellikleri konusunda oldukga
bilgi sahibi olduklart ve bu baglamda 6gretmenlerin {istiin yetenekli ¢ocuklarin zorlayici 6zelliklerine iligkin
goriislerinin bilgilendirildikten sonra oldukca azaldigi ve Ggretmenlerin istiin yetenekli ¢ocuklari tanimaya
basladik¢a zorlayici olabilecek 6zelliklerini kabullenmeye daha egilimli olduklar: ortaya ¢ikmuistir.

Anahtar sozciikler: tistiin yeteneklilik, okul dncesi 6gretmeni, algt, zorlayici 6zellikler, ¢izim.
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Giris

Okul 6ncesi dénem gelisimin en hizli oldugu stiregtir. Bu siiregte tiim 6zel gereksinimli ¢ocuklarda oldugu

gibi tstiin yetenekli gocuklarin da erken teshis edilip egitime erken baslamalari olduk¢a 6nemlidir. Ustiin yetenekli
¢ocuklarin tipik gelisim gosteren ¢ocuklardan farkliliklari {izerine odaklanan Morelock’a (1992, s.12) gore “Ustiin
yeteneklilik, gelisimsel standartlardan nitelik ve nicelik olarak farkli igsel deneyimler ortaya koyan ve ileri biligsel
kabiliyetleri igeren asenkronik (uyumsuz) gelisimdir.” Bu tanimla {istiin yetenekli cocuklara iligkin vurgulanmak
istenen sey, bu ¢ocuklarm biligsel gelisimlerinin diger gelisim alanlarindan ¢ok daha hizli ve erken gelismesi

nedeniyle gelisimsel ilerleyislerinde esgiidiimiin bozuldugu ve bu durumun gocuklarda bazi problemler ortaya
¢ikardigidir.

Literatiir incelendiginde iistiin yetenekli kiiciikk ¢ocuklarin yasitlarindan en temel farkliliginin bilissel
gelisim alaninda oldugu, bu ¢ocuklarin ¢ok merakly, ilgi alanlarinin ¢ok genis ve ilgilerinin daha ¢ok soyut konular
iizerine oldugu ve problem ¢dzmekten hoslandiklar ifade edilmektedir (Clark, 2013; Ozbay, 2013; Silverman,
2014). Bununla birlikte Vygotsky’nin (1986) Sosyokiiltiirel kurami baglaminda bakildiginda da bu ¢cocuklarin ¢ok
merakli olmalar1 ve ¢cok soru sormalari ile birlikte konugmay1 genellikle erken 6grendikleri ve kelime hazinelerinin
yasitlarindan olduk¢a geliskin oldugu, yasitlarinin en az iki yil ilerisinde kitaplar okumaktan hoglandiklari
belirtilmistir. Yani bir bagka deyisle bilissel gelisimleri ile dil gelisimlerinin birbiri ile son derece etkilesimli bir
sekilde gelistigi gdzlenmistir (Davis & Rimm, 2004; Ozbay, 2013; Silverman, 2014). Motor gelisim konusunda
yapilan arastirma sonuglarinda ise bu c¢ocuklarin dogumdan kisa bir siire sonra boyun ve viicut kontroliinii
kazanabildikleri, géziinii dikip bakma, yiliriime, durus ve yer degistirmeye iliskin hareketleri yasitlarindan en az
iki ay once kazanabildikleri bulunmustur (Brunet-Lezine, 2001; Davis & Rimm, 2004; Petkov & Grebennikova,
2016; Vaive-Douret, 2004). Sosyal gelisimleri incelendiginde, bu ¢ocuklar1 iki grup olarak ele almanin daha dogru
olacag1 anlasilmaktadir. Tlk gruptaki ¢ocuklarin sosyal beceriler agisindan hizla gelistigi (Bildiren, 2018; Vaivre-
Douret, 2002) ve g¢evresinden aldiklar1 destekler sayesinde biligsel becerilerinin hizla ilerledigi goriiliirken
(Vaivre-Douret, 2002, 2004) ikinci grupta, zihinsel performanslari olduk¢a yiiksek olan ancak ilgi, ihtiya¢ ve
yetenekleri goz ardi edilmis ve zayif sosyal becerilere sahip olan ¢ocuklar vardir. Bu ¢ocuklar davranigsal ya da
psikosomatik bozukluklarla, 6grenmeye karsi isteksizlikle, karsilastiklari zorluklarla bag etme konusunda isteksiz
olma gibi problemlerle karsimiza ¢ikabilmektedirler. Ustelik bu problemler psikososyal sorunlarla da birleserek
daha kompleks hale gelebilmektedir (Kaya, 2020; Saranli & Metin, 2012). Bazi ¢alismalarda iistiin yetenekli
¢ocuklarin sosyal gelisim 6zellikleri ile ilgili olarak kendilerinden biiytiklerle daha iyi anlastiklari, karsisindakileri
kendi diislinceleri yoniinde etkileyebildikleri, duygusal problemlerini kendi basina ¢zebilmekle birlikte yeni ve
degisik olaylara kolaylikla adapte olabildikleri ortaya koyulmustur (Freeman, 2021; Matthews & Foster, 2004).
Duygusal gelisimleri ele alindiginda, bu ¢ocuklarin yasitlarindan farkli disiinmekle kalmayip ayni zamanda
olgular karsisinda farkli duygusal tepkiler gosterebildikleri de vurgulanmaktadir. Ozgiivenli, bagimsiz, amaglarina
ulasmaktan, planlarini basarili bir sekilde sonuglandirmaktan ve sorumluluk almaktan hoslanan bireylerdir. Sabirls,
kararli, bagkalarimin goriis ve diislincelerine 6nem vererek saygt duyan, onlarin iimitlerini, acilarini ve sevinglerini
hisseden bireylerdir (Baysal-Metin vd., 2018; Bildiren, 2018; Gross, 2002; Szymanski, 2021). Bu baglamda Von
Karolyi’nin (2006) yaptigi arastirmada da dstiin yetenekli ¢ocuklarin sosyal duygusal alanlarda daha erken
farkindalik gelistirdikleri bulgulanmistir.

Erken cocukluk doneminde tipik gelisim gosteren cocuklardan farkli gelisimsel Ozelliklere sahip
cocuklarmn erken teshis edilerek egitime erken baglamalart 6zel egitimin temel ilkelerden biridir (Metin, 2012;
Milli Egitim Bakanligi [MEB], 1997). Ancak {istiin yetenekli ¢ocuklarin bu ihtiyaglari 6zel egitim ve kapsayici
egitim siireclerinde, kendilerini yetistirebilecek beceriye sahip olduklari, fazla egitimle tipik gelisim gosteren
¢ocuklarla aradaki farkin daha ¢ok agilacagi veya zaten sinavla istedikleri okula gidebilecekleri gibi gesitli
onyargilarla goz ardi edilebilmektedir. Bdylece kendilerine uygun olmayan hiz ve diizeyde bir egitimle ve siireg
icerisinde 6zel gereksinimlerinin farkinda olmayan bir Ogretmenle egitimlerini siirdiirmek durumunda
kalabilmektedirler (Ataman, 2014; Berman vd., 2012). Ancak kapsayici egitim baglaminda dogustan merakli ve
kesfetme tutkusuyla dolu, 6grenmeye karsi siirekli aglik duyan ve pek ¢ok seyi yasitlarindan daha hizli ve kolay
Ogrenen {istiin yetenek potansiyeli olan ¢ocuklarin da erken belirlenebilmesi, potansiyellerini kesfedip en {ist
noktada kullanabilmelerini saglamak ve onlara kapsayici egitimin sunacagi firsatlardan faydalanabilmeleri igin
ihmal edilmemeleri son derece onemlidir (Cengiz-Sayan, 2020; Seyhan, 2015). Ebeveynler ve 6gretmenler gibi
¢ocukla yakin iletisimde olan yetigkinlerin bu konudaki rolii ¢ok biiyliktiir. Yapilan arastirmalar ebeveynler ve
Ogretmenlerin listiin yetenek potansiyeli gésteren ¢ocuklarin belirlenmesinde oldukga isabetli kararlar verdiklerini,
ancak ailelerin ¢ocuklarinin yeteneklerini, gocugun gercek performansinin altinda géstermeye egilimli olduklari,
buna karsin bu konuda bir uzman tarafindan bilgilendirildiklerinde hem ebeveynler hem de 6gretmenlerin daha
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isabetli kararlar verebildikleri belirlenmistir (Daglioglu & Metin, 2002; Daglioglu & Suveren, 2013; Kord, 2000;
Smuthy, 2000).

Ustiin yetenekli cocuklarm bu farkli &zelliklerini erken dénemde fark ederek en verimli sekilde
kullanmalarin1 ve gelistirmelerini saglamak son derece degerlidir. Bunu yapabilmek i¢in de oncelikle bu
potansiyele sahip ¢ocuklarin belirlenmesi gerekmektedir. Bu zorlu siiregte en biiyiik gorev hig siiphesiz ki onlarin
ilk 6gretmenleri olan okul dncesi dgretmenlerine diismektedir. Bu noktada iistiin yetenekli ¢ocuklarla ilgili bilgi
sahibi olmak olduk¢a nemlidir. Ayni zamanda yapilan arastirmalarla 6gretmenlerin okul 6ncesi donemdeki iistiin
yetenekli ¢ocuklarin egitimleri ve 6zel egitim ile ilgili yeterli bilgilerinin olmadigi (Altun & Giilben, 2009; Kildan,
2011) hatta bu ¢ocuklarin dogas1 ve ihtiyaglari ile ilgili bir anlayisa sahip olmadiklar1 da tespit edilmistir (Berman
vd., 2012). Nitekim Ozcan ve Giilkaya’nin (2019) calismasinda okul dncesi 6gretmenlerinin {istiin yetenekli
cocuklar hakkinda yeterli bilgiye sahip olmadiklar1 ve 6zellikle materyal se¢imi, 6lgme ve degerlendirme, uygun
O0grenme ortami olusturma gibi konularda egitime ihtiya¢ duyduklari belirlenmigtir. Ayrica bu konuda yapilan
aragtirmalarin ¢cogunda, 6gretmenlerin kiiciik yastaki tistiin yeteneklileri belirlemede oldukca zorlandiklar ancak,
egitim aldiklar1 takdirde tanilama konusunda gelisme kaydettikleri belirlenmigtir (Gagne, 1995; Sahin, 2013).
Ustiin yetenekli cocuklarin egitimine odaklanan Ogretmen yetistirme konusunda yapilan bir meta sentez
¢aligmasinda da 6gretmenlerin iistiin yetenekli gocuklar konusunda en ¢ok egitime ihtiya¢ duyduklarini ve alinan
egitimlerin 6gretmenlerin bakis agilar1 ve farkindalik diizeylerini olumlu yonde etkiledigini yiiksek diizeyde ortaya
koyan bir sonug elde edilmistir (Celik-Sahin, 2021).

Bu baglamda istiin yetenek potansiyeli gosteren g¢ocuklarin 6grenmeye karst motivasyonlarini
gelistirmek, daha basarili ve kendine gilivenli bireyler olmalart yoniinde onlar1 desteklemek i¢in dgretmenlerin
bilgi ve biling diizeyinin gelistirilmesi agisindan onlara iistlin yetenek potansiyeli olan ¢ocuklarin genel gelisimsel
ozellikleri ile ilgili egitim verilmesinin siirece katki saglayacag diisiiniilmektedir. Ustiin yetenekli ¢ocuklarin
erken donemde iclerindeki potansiyeli ortaya cikarip gelistirmenin 6nemi dikkate alindiginda s6z konusu
aragtirmada okul dncesi 6gretmenlerinin iistiin yetenek potansiyeli gdsteren ¢ocuklara iligkin algilarini incelemek
amaglanmistir. Arastirmada;

1. Okul dncesi 6gretmenlerinin {istiin yetenek potansiyeli olan ¢ocuklar konusunda egitim almadan dnce ve
sonra bu ¢ocuklarin 6zelliklerine iligkin goriisleri nelerdir?

2. Okul dncesi 6gretmenlerinin egitim almadan 6nce ve sonra iistiin yetenek potansiyeli gdsteren gocuklarin
zorlayici oldugu diisiiniilen 6zellikleri hakkindaki goriisleri nelerdir?

3. Okul oncesi 6gretmenlerinin istiin yetenek potansiyeli gosteren ¢ocuklarin 6zellikleri hakkinda bilgi
aldiktan sonra bu ¢ocuklarin 6zelliklerine iligkin ¢izdikleri resimlere yansiyan algilart nelerdir?

Sorularina cevap aranmustir.
Yontem
Arastirma Deseni

Aragtirma, okul dncesi 6gretmenlerinin {istiin yeteneklilik konusundaki algilarini incelemeyi amagladigi
icin ¢aligma nitel aragtirma yontemlerinden durum ¢alismasi deseninde kurgulanmaistir. Durum ¢alismast, bir veya
bir¢ok duruma iligkin derinlemesine agiklama ve analiz ortaya koyan bir arastirma deseni olarak agiklanmaktadir
(Johnson & Christensen, 2017). Durum ¢alismasinda amag, ele alinan durum veya durumlar hakkinda kapsamli
sistematik ve detayli olarak elde edilen bilgileri biitiinciil olarak analiz etmektir (Biiyiikoztiirk vd., 2014; Patton,
2014). Arastirmanin amacinin temel olarak “ne” sorusunu cevaplamak oldugu durumlarda kesfedici durum
caligmasi stratejisi kullanilmaktadir. Kesfedici durum g¢aligmasinda arastirmacinin odak noktasi dogrultusunda
topladig1 veri icerisinde arastirilan durum kesfedilmektedir (Yin, 2014). Bu baglamda s6z konusu arastirma,
caligma grubuna {istiin yeteneklilik hakkinda bilgi vermeden 6nce ve sonra okul dncesi 6gretmenlerinin bu
potansiyele iliskin goriisleri ve resim yoluyla bu konudaki algilarini ortaya koymak amaglandigindan kesfedici
durum ¢alismasi olarak kurgulanmustir.

Calisma Grubu

Aragtirma evrenini Corum Il merkezinde bulunan resmi okul 6ncesi kurum ve ilkdgretim okulu
anasiniflarinda ¢alisan toplam 195 6gretmen olusturmustur. Belirli bir 6rnekleme yontemi kullanilmadan evrenin
tamamina ulagmak amaclanmistir. Tiim evrene ulagilmis ancak bu 6gretmenlerden 24’i egitim ¢aligmalari dncesi
ve sonrasinda yapilan aragtirmaya katilmak i¢in goniillii olmadigindan c¢alisma 171 Ogretmen ile birlikte
gergeklestirilmistir. Calisma grubu Corum Il merkezinde bulunan resmi okul éncesi kurum ve ilkogretim okulu
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anasiniflarinda galisan ve goniillii katilm saglayan 171 okul dncesi 6gretmenden olusmaktadir. Ogretmenlerin
sosyodemografik 6zellikleri Tablo 1’de belirtilmistir.

Tablo 1

Calisma Grubundaki Ogretmenlerin Sahip Olduklar: Bazi Ozelliklere Gére Dagilimi
Ozellik Kategori f %
Cinsiyet Kadin 169 98.8
Erkek 2 1.2
Mezun olunan okul On_llsans 16 9.3
Lisans 155 90.7
1-5 yil 9 5.3
. . 6-10 y1l 38 22.2
Mesleki deneyim 11-15 yil 81 474
16 y1l ve iizeri 43 25.1
Ustiin yeteneklilikle ilgili Evet 28 16.4
caligma deneyimi Hayir 143 83.6
Ustiin yeteneklilikle ilgili Evet 4 2.3
egitim alma Hayir 167 97.7

Tablo1’de goriildiigi {lizere ¢alisma grubunu olusturan 6gretmenlerin ¢ogunlugunun kadmn oldugu,
%90.7’sinin {niversitelerin okul &ncesi Ogretmenligi programlarindan mezun oldugu tespit edilmistir.
Ogretmenlerin %70’inden fazlasinin 10 yilin iistinde deneyime sahip oldugu, %16,4’{iniin 6gretmenlik siireci
boyunca iistiin yetenek potansiyeli gdsteren en az bir cocukla karsilastigi da veriler arasindadir. Ayrica % 2.3’ {inlin
iistiin yeteneklilik konusunda egitim aldig1 belirlenmistir.

Veri Toplama Araclar

Aragtirmada ¢ tip veri toplama araci kullanilmistir. Arastirmaya katilan 6gretmenlerin bilgileri Bilgi
Formu aracilifiyla toplanmigtir. Ayrica Beyin Firtinast ve Resim Cizme teknikleri de diger veri toplama
araglaridir.

Bilgi Formu

Bilgi Formu araciligiyla arastirmaya katilan okul 6ncesi 6gretmenlerinin bilgileri alinmistir. Bu bilgiler
yas, cinsiyet, mezun olduklari kurum, mesleki deneyimleri, iistiin yetenekli gocuklarla ilgili galisma ve egitim alma
durumlaridir. Bilgi formu arasgtirmacilar tarafindan hazirlanmistir.”

Beyin Firtinasi Teknigi

Okul oncesi 6gretmenlerinin {istiin yeteneklilik hakkinda bilgilendirilmesi igin her biri 40-50 kisilik
gruplar halinde alt1 saat siiren toplamda bes giin olacak sekilde egitim planlanmistir. Egitim etkinligi baslarken ve
bittiginde arastirmacilar tarafindan “Ustiin yetenek deyince aklmiza neler geliyor? Bir veya birkac kelime ile
aciklar misiniz?” sorulari sorularak her 8-10 katilimciya bir masa ve bir pano diisecek sekilde bir diizenek
hazirlanmistir. Egitim etkinligi baglamadan 6nce ve sonra 6gretmenlerden kii¢iik renkli not kagitlara (7.5 x 7.5
cm) akillarina gelen kelimeleri yazmalar1 ve panolarina asmalari istenmistir. Caligma tamamlandiktan sonra
panoda yazili olan kagitlar toplanmistir. Not kagitlarinin birbirine karigmamast i¢in farkli renklerde kagitlar
kullanilmastir.

Resim Cizme Teknigi

Egitim etkinligi tamamlandiktan sonra goniillii olan 6gretmenlere birer A5 biiyiikligiinde kagit verilerek
‘Sinifinizda iistiin yetenek potansiyeli gdsteren bir ¢ocuk olsaydi bu ¢ocuk nasil bir ¢cocuk olurdu? Cizmenizi ve
bu c¢ocugun sahip oldugu oOzellikleri kdgidin arkasina yazmanizi istiyorum.’ yonergesi verilmis ve her bir
O0gretmene ¢alismasini bitirene kadar zaman taninmistir. Bu ¢aligmada 6gretmenlere kursun kalem dagitilarak
¢izimlerini yapmalar1 saglanmistir. Bu ¢aligmada 171 goniilli 6gretmenden 14’liniin istiin yetenek potansiyeli
olan bir ¢ocuk ¢izdigi, ancak 6zelliklerini belirtmedigi goriilmiistiir. Cizilen resimlerdeki iistiin yetenek potansiyeli
gosteren bir gocugun ozellikleri toplam 157 dgretmenin goriisii lizerinden degerlendirilerek analiz edilmistir.
Gegmisten giliniimiize kadar uzmanlar resimleri bir yakilik kurma araci ve kisilik 6zellikleri ile algilama
yetilerinin disa vurulmasi amactyla degerlendirmektedirler (Yavuzer, 2013). Nitel aragtirmalarda arastirmacinin
farkl1 bakis agilarini ortaya gikarmaya yodnelik derin ve zengin veriye ulagmasi 6nem tasidigindan resim ¢izme
teknigi veri ¢esitlendirmesi amaciyla arastirmanin gecerligini arttirmak {izere tercih edilmistir (Y1ildirim & Simsek,
2018).
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Veri Toplama Siireci

S6z konusu ¢aligma icin Gazi Universitesi Etik Kurul’undan 16.03.2022 tarih ve 5 no.lu toplantisinda E-
77082166-604.01.02-313606 say1 ile onay almmustir. Bununla birlikte Corum i1 Milli Egitim Miidiirliigii’nden de
gerekli izinler alinmistir. Corum il Milli Egitim Miidiirliigii is birligi ile gergeklestirilen bu ¢alismada okul 6ncesi
Ogretmenlerinin iistin yetenek potansiyeli gosteren c¢ocuklar1 fark etmelerine iligkin 195 &gretmene egitim
verilmistir. Her grupta alt1 saatlik egitimde zeka, zekayi etkileyen faktorler, iistiin yetenek tanimlari ve bilesenleri,
tistiin yeteneklilik tipleri, Gistiin yetenekli kisilerin karakteristik ve gelisim 6zellikleri, ihtiyaglari, belirlenmeleri ve
egitim stratejileri ele alinmis ve konu ile ilgili gorseller ve bu alanda 6ne ¢ikan kisilerin hayat dykiilerine iligkin
videolar kullanilarak sunulmustur. Her oturumun basinda O6gretmenlere arastirma hakkinda bilgi verilerek
katilmaya istekli olanlar aydinlatilmis onam formu doldurmuslardir.

Okul oncesi donem iistiin yetenekli ¢ocuklar, resim gelisimi ve analizi ile ilgili lisansiistii tezleri ve
makaleleri olan ilk arastirmaci tarafindan her bir seminer baglamadan 6nce aragtirma hakkinda bilgi verilerek
ogretmenlerden goniillii olanlarla birlikte hazirlanan panolara iistiin yeteneklilikle ilgili diisiincelerini renkli kiigiik
not kagitlarina yazarak panoya asmalari istenmistir. Ayn1 islem alt1 saatlik egitim siirecinin tamamlanmasi ile
birlikte tekrarlanmistir. Egitim tamamlandiktan sonra goniillii 6gretmenlerden bir de “iistiin yetenek potansiyeli
gosteren siniflarindaki hayali bir gocugu” verilen A5 boyutundaki beyaz kagida ¢izip 6zelliklerini kdgidin arkasina
yazmalari istenmistir. Ogretmenlerin gerek Beyin Firtinasi gerekse Resim Cizme teknigi uygulanirken sdyledikleri
veya ¢izdikleri resimlere iliskin hi¢bir yorumda bulunulmamustir.

Veri Analizi

Aragtirmada elde edilen veriler igerik analizi yoluyla analiz edilmistir. Igerik analizi yoluyla katilimcilarin
goriiglerinin icerikleri sistematik olarak tanimlanmigtir (Altunisik vd., 2010). Aragtirmada birbirine benzedigi ve
birbiri ile iliskisi oldugu tespit edilen veriler belirli kategoriler ve temalar ¢ergevesinde bir araya getirilerek
yorumlanmigtir. Veri analizinde ilk asamada §gretmenlerin egitimden dnce ve sonra iistiin yeteneklilikle ilgili
sOyledikleri ayr1 ayri ele alinmis ardindan iki arastirmaci tarafindan kagitlar okunduktan sonra kodlanmustir.
Kodlar, ortaya ¢ikan durum baglaminda arastirmacilar tarafindan belirlenen temalar dogrultusunda kategorize
edilmistir. Boylelikle arastirmada tiimevarimsal icerik analizi kullanilmistir. Nitekim Strauss ve Corbin’e (1990)
gore de incelenen olguya temel olusturabilecek bir kuramin olmamasi durumunda tiimevarimsal analiz, yani
kodlamaya dayali i¢erik analizi gereklidir. Tiimevarimsal igerik analizi ile yapilan kodlamalarla verilerin altinda
yatan kavramlar ve bu kavramlar arasindaki iligkiler ortaya ¢ikarilmaktadir. Arastirmada 6gretmenlerin istiin
yeteneklilik ile ilgili kullandig1 ifadeler temel alinmis ve 6gretmen sayist degil belirtilen goriisler temel ¢ikis
noktast olmustur. Boylece toplanan tanimlayict ve ayrintili veriler yardimiyla incelenen probleme iliskin ana
temalar ortaya ¢ikarilmaya, toplanan veriler anlamli hale getirilmeye ¢alisilmistir (Yildirim & Simsek, 2008). Bu
baglamda arastirmada veriler kategorize edilirken belirtilen ifadeler aragtirmacilar tarafindan en az {i¢ kez
incelenerek kodlanmig ve bu siirecte belirtilen goriislerin hedef kitlenin okul 6ncesi dénem ¢ocuklart olmasi
nedeniyle daha ¢ok gelisim &zellikleri ve toplumda genel olarak bu c¢ocuklara iliskin var olan algilar {izerine
yogunlastigi gdzlenmistir. Boylelikle temalar gelisim alanlarindan ve toplumsal bakis agisindan yola ¢ikilarak
olusturulmustur. Birinci aragtirma sorusu ile ilgili olarak dgretmenlerin {istiin yeteneklilige iliskin goriisleri
kategorize edilmis, benzer olarak bu ¢ocuklarm zorlayici 6zellikleri ve 6gretmenlerin resimlerinde belirttikleri
stlin yeteneklilik 6zelliklerine iliskin elde edilen kodlar da bu bakis agisindan degerlendirilmistir. Bu noktada
ogretmenlerin ¢izdikleri resimler beyin firtinasi yoluyla ifade ettiklerini desteklemek amaciyla ele alinmistir.
Kullanilan ifadeler ve ¢izimler, her bir dgretmene O1, 02, O3... seklinde kod verilerek kaydedilmistir.
Ogretmenlerin {istiin yetenek potansiyeline iliskin belirttikleri gériisler bilissel ve sosyal duygusal gelisim alani
kategorilerinde yogunlastig1 i¢in bu temalarin altinda alt kategoriler olusturularak tablolastirilmistir.

Aragtirmada gegerlik ve gilivenirligi saglamak iizere nitel arastirmalarda gegerlik yerine kullanilan
inandiriciligl saglamak igin aktarilabilirlik ve teyit edilebilirlik yontemlerinden yararlanilmigtir. Caligmada
ogretmenlerin stiin yeteneklilige iliskin goriis ve ¢izimleri incelenirken verilerin toplanmasi ve analiz siirecinin
aciklanmas1 ve bulgularin ayrmtili bir sekilde betimlenmesi yoluyla aktarilabilirlik saglanmistir. Nitel
arastirmalarda teyit edilebilirlik stratejisi arastirmanin verilerinin dis denetime agik olmasi gerektigi anlamina
gelmektedir. Bu sekilde uzmanlar arastirmayi denetleyebilme ve inceleme imkanina sahip olurlar (Creswell,
2017). Bu aragtirmada teyit edilebilirligi saglamak ve verileri saklamak i¢in arastirmanin tiim verileri ve agamalar1
bilgisayar ortamina aktarilmistir.

Nitel arastirmalarda giivenirligi saglamak icin birden fazla arastirmacinin veri setlerini kodlamasi ve
kodlar arasindaki tutarliligin saglanmasi gerektigi belirtilmektedir (Lincoln & Guba, 1985). Bu arastirmada
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toplanan veriler iki aragtirmaci tarafindan ayr1 ayr1 kodlanmis ardindan bir araya gelerek goriis ayriligt olan kod
ve kategoriler iizerinde tartigilarak gortis birligi olustuktan sonra kodun ne olacagina karar verilmistir. Ardindan
olugturulan kod ve kategoriler okul 6ncesi donemde iistiin yetenekli cocuklar ile ilgili ¢alismalari olan iki uzman
ve O0lgme degerlendirme alaninda ¢alisan bir uzman tarafindan incelenmis ve yapilan elestiriler dogrultusunda
gerekli diizeltmeler yapilarak son hali verilmistir.

Bulgular

Corum il merkezinde ¢alisan okul Oncesi Ogretmenlerinin istin yeteneklilik hakkindaki algilarim
belirlemek amaciyla bu ¢alisma planlanmigtir. Caligmada elde edilen bulgular aragtirmanin sorulart dogrultusunda
asagida sirastyla verilmistir. Okul dncesi 6gretmenlerine {istiin yeteneklilige iliskin egitim verilmeden 6nce ve
sonrasinda bu potansiyel konusundaki algilarini inceleyen ilk arastirma sorusuna iligkin elde edilen bulgular Sekil
1-6 arasinda ele alinmugtir.

Sekil 1

Okul Oncesi 0g“r.etmenlerl'nin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Biligsel
Gelisim Alanina Iligkin Goriiglerinin Dagilumi

Not: EO = egitim oncesi; ES = egitim Sonrasi.

Sekil 1°de okul 6ncesi 6gretmenlerinin iistiin yetenek denince aklina gelen ifadeler gelisimsel bir bakis
acist ile incelendiginde bu konuda egitim almadan 6nce biligsel gelisim alani ile ilgili toplam 92 kod kullanildig:
belirlenmistir. Bu kodlardan sirsiyla en ¢ok iistiin yetenek potansiyeli gosteren ¢ocuklarin Diisiinme becerilerine
yonelik 31 (farkli diisiinebilen/bakis agis1 olan, yaratici f = 10; ¢cok yonlii diisiinen/diisiinme becerileri gelismis,
parlak fikirleri olan, pratik diisiinebilen f = 2; hizli ¢6ziim {ireten, ¢oziim odakli, hizli diigiinen, pratik ¢éziim
iretme, f = 1) diger ¢ocuklardan tstiin/Farkli olan 6zelliklerine yonelik 29 (Zeka/zeki/mantiksal zekas: gelismis/IQ
puani 135 ve lizerinde olan f = 5; yiiksek performans, normalin {izerinde yetenek/iist diizey yetenekleri olan f = 4;
akademik alanlarda yasitlarindan iistiinliik, istiinliik, hayal giicii yliksek f = 3; yeni seyler iiretebilen, icat yapan,
ileri akademik basari, kafasi farkli ¢alisan, problem ¢dzme becerisi yiiksek, yeni seyler iiretebilen, bilgiyi farkli
sekillerde isleme becerisi olan, problem ¢6zme becerisi yiiksek f = 1 vb.), Merakli olmalarini iceren 22 (merakli f
= 13; algisal farkindalik/algilar1 yiiksek f = 5, aragtirmaci f = 2; ilging soru sorma, ayrintilara/detaylara dikkat etme
f=1vb.), Dikkat-Bellekle ilgili alt1 (Dikkat siiresinin uzunlugu, konsantrasyon yiiksekligi f = 2; dikkat toplamada
zorlanma, hafizas1 giiglii f = 1) ve 6grenme ile ilgili (kesfetmeyi seven f = 2; kolay ve cabuk &grenme,
o6grenme/bilgiye aglik f = 1) dort kod ifade ettikleri belirlenmistir.

Ogretmenler iistiin yeteneklilik ile ilgili egitim aldiktan sonra, biligsel gelisim alani ile ilgili toplam 125
kodlama yapildig1 belirlenmistir. Bu kodlar incelendiginde sirastyla Ustiinliik/farklilik 43 (hayal giicii yiiksek f =
8; Zeka/zeki/mantiksal zekas1 gelismis/IQ puant 135 ve lizerinde olan f = 6; motivasyonu yiiksek, Ustiinliik f = 4;
zengin uyaranlara ihtiya¢ duyan, akademik alanlarda tstiinliik f = 3; ileri akademik basari, normalin iizerinde
yetenek/iist diizey yetenekleri olan f = 2; becerileri yiiksek, gelismis beceriler, aykir fikirleri olan, farkli
yetenekleri olan, dngoriisii yiiksek, akademik alanlarda yasitlarindan istiinliik, farkli yorumlari olan, kafas1 farkl
¢aligan, aykir fikirleri olan, kiigiik bilim insani, cin gibi f = 1), Diistinme 33 (farkli diigtinebilen/farkli bakis agisi
olan f = 14, yaratic1 f = 12; olaylara farkli bakabilen, hizli diisiinen f = 2; soyut semboller kullanabilme, neden-
sonug iligkisi kurabilen, sorgulayici f = 1), Merak 31 (merakl: f = 15; algisal farkindalik/algilar1 yiiksek f = 6, ilging
soru sorma f = 5; arastirmaci f = 3; ayrintilara/detaylara dikkat etme f = 2), Dikkat-Bellek 13 (hafizas:1 giiglii f = 5,
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dikkat siiresinin uzunlugu, konsantrasyon yiiksekligi f = 3; odaklanma, uyanik f = 1) ve Ogrenme bes (kesfetmeyi
seven f = 2; kolay ve gabuk 6grenme, 6grenme/bilgiye aglik, gézlemci f = 1) kod ile temsil edildigi belirlenmistir.
Genel olarak bakildiginda egitim oncesinde belirtilenlerle benzer kodlarin oldugu sdylenebilmekle birlikte kod
sayisinin egitim dncesine gore belirgin bir sekilde arttigi goriilmektir.

Sekil 2

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Dil Gelisimi Alanina
1liskin Gériislerinin Dagilimi

gelisim

alan

Not: EO = egitim oncesi; ES = egitim Sonrasi.

Sekil 2’de 6gretmenlerin egitim oncesinde {istiin yetenek potansiyeline iliskin dil gelisim alani ile ilgili
olarak toplam yedi kod kullandiklari belirlenmistir. Bu kodlardan {igiiniin ¢ok soru sorma, ikisinin genis kelime
hazinesi ve yine ikisinin ¢ok konugkan olmalari ile ilgili oldugu bulunmustur.

Ogretmenler egitim aldiktan sonra dil gelisimi alani ile ilgili toplam 14 kodlama yapildig1 belirlenmistir.
Bu kodlardan sekizinin gok soru sorduklari, ikisinin kelime dagarciklarinin genis olmasi ve birer kodun da gok
kitap okumalari, dil becerilerinin gelismis olmasi, ¢ok konusmalar1 ve hazircevap olmalar ile ilgili oldugu
gozlenmistir. Genel olarak bakildiginda dil gelisimi alanina iliskin kodlarin egitim oncesine gore sonrasinda iki
katina ¢iktig1 gorilmistiir.

Sekil 3

Ogretmenlerinin _Ustiin Yetenek Potansiyeline Iliskin Egitim Almadan Onceki ve Sonraki Siiregte Sosyal-Duygusal
Gelisim Alanina Iligkin Goriiglerinin Dagilimi

Sosyal
duygusal

gelisim

Not: EO = egitim dncesi; ES = egitim Sonras1.

Sekil 3’te okul 6ncesi 6gretmenlerinin {istiin yeteneklilige iligkin egitim almadan 6nce sosyal-duygusal
gelisim alani ile ilgili toplam 35 kodlama yapildig1 belirlenmistir. Bu kodlar incelendiginde uyumlu &zellikler,
zorlayic dzellikler ve Ustiinliik/Farklilik alt kategorilerinde kodlarin toplandig1 ortaya ¢ikmustir. Egitim dncesinde
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Ogretmenlerin iistiin yetenek potansiyeli gosteren ¢ocuklarin sirasiyla en ¢ok Zorlayici dzelliklerini 23 (cabuk
sikilir f = 4; kuralsiz f = 3; ice kapanik, sabirsiz, yaramaz f = 2; takintili, kendini soyutlar, ¢ok sessiz, asosyal,
mutsuz, zor uyum saglayan, yasitlari ile uyum saglamakta zorlanan, cabuk sikilirlar, kendini soyutlar, her seyi
mitkemmel olarak yapmaya calisan/mitkemmeliyetgi f = 1) ardindan diger cocuklardan farkli/istiin olan
Ozelliklerini 7 (adalet duygusu kuvvetli, daha duyarl f = 2; bagkasinin hakkini1 savunan, ilgi alanlar1 genis, sosyal
acidan becerisi yiiksek f = 1) ve uyumlu 6zelliklerini bes (sosyaldir, uyumludur, ilgilidir, degisikligi seven, disa
doniik f = 1) belirttikleri gézlenmistir.

Ogretmenler egitim aldiktan sonra bu gelisim alanina yonelik toplam 57 kodlama yapildig1 belirlenmistir.
Bu kodlardan sirastyla en ¢ok diger ¢ocuklardan Ustiinliik/Farklilik gosteren 6zelliklerini 40 (Mizah duygusu
kuvvetli/mizah yetenegi olan/espri giicii yiiksek f = 8; adalet duygusu kuvvetli f = 5; ilgi alanlar1 genis, daha
duyarli, empati becerisi gelismis f = 3; sosyal becerileri farkly, lider f = 2; kendinden biiyiiklerle arkadaslik, grup
icinde fark edilen, fedakarlik, baskasinin hakkini savunan, zor ikna olan, 6zelestiri yapabilen, icten giidiilenen,
Ozglir olan, iletisimi giiclii olan, kabul edilmeye ihtiya¢ duyan, 6zgiiveni yiiksek, hassas kisilik, sinirlar1 zorlayan,
¢ok duygusal f = 1), iistiin yetenek potansiyeli baglaminda karsisindaki kisileri zorlayici dzellikler agisindan 14
(¢abuk sikilma f = 3; Her seyi miikkemmel olarak yapmaya ¢alisan/miikemmeliyetci f = 8, sosyal yonii zayif/sosyal
gelisimi desteklenmesi gereken, sabirsiz, zor uyum saglayan f = 1) ve en son uyumlu 6zelliklerini ii¢ (canl,
girigsken, estetik f = 1) belirttikleri ortaya ¢ikmustir. Genel olarak bakildiginda sosyal duygusal gelisim alanina
yonelik olarak egitim sonrasinda 6gretmenlerin goriislerinde belirgin bir artig oldugu goriillmektedir.

Sekil 4

Ogretmer.zlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Fiziksel ve Motor Gelisim
Alanmina Iliskin Goriislerinin Dagilimi

Fiziksel

ve

motor

Not: EO = egitim oncesi; ES = egitim sonras1.

Sekil 4’te egitim Oncesinde okul 6ncesi 6gretmenlerin iistiin yeteneklilige iliskin ifadelerden fiziksel ve
motor gelisim alani ile ilgili olanlar incelendiginde toplam dokuz kodlama yapildig: belirlenmistir. Bu kodlardan
altisinin ¢ok hareketli olmalari, ikisinin hiperaktif olmalar: ve birinin de fiziksel olarak farkli 6zelliklere sahip
olmalar ile ilgili oldugu goriilmiistiir.

Egitim aldiktan sonra gretmenlerin bu gelisim alanina yonelik toplam alt1 kod kullandig1 belirlenmistir.
Bu kodlardan dordiiniin ¢ok hareketli olmalar1 ve birer kodun da yiiksek enerjiye sahip olmalar1 ve dinamik
olmalar ile ilgili oldugu goriilmiistiir. Daha 6nce belirtilen gelisim alanlarinin tersine fiziksel ve motor gelisim
konusunda egitim aldiktan sonra 6gretmenlerin belirttikleri goriislerin sayisinda bir azalma oldugu anlasilmaktadir.
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Sekil 5

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Genel Gelisim
Ozelliklerine Iliskin Goriislerinin Dagilimt

Fa1k11d11 1a1

Gehglm alanlan
alasmda belnom

. Ir
EO: - /ES: 2

_olan
EO: -/ ES: 1

geligimsel
Farkh ozellikler
davramg
sergileyen
EO: 1 /ES:

Toplam
EO: 27 / ES:25

olmayan
EO: 1 /ES

Marijinallik
sira digilik

EO: 2 /ES: 1

Not: EO = egitim oncesi; ES = egitim Sonras1.

Sekil 5’te iistiin yeteneklilik konusunda egitim almadan 6nce okul 6ncesi 6gretmenlerinin genel gelisim
ozellikleri kategorisine iliskin olarak toplam 27 kod kullandiklar belirlenmistir. Bu kodlardan 10°u bu ¢ocuklarin
farkli oldugunu, dordiiniin resim ve miizik alanlarindaki basarilarini temel alan ve ikiser olmak iizere bu gocuklarin
ozel, farkli 6zellikleri olan, marjinal ya da sira dist olduklarmi igeren ifadeler kullandiklart gézlenmistir.

Egitim sonrasina bakildiginda genel gelisimsel O6zellikler baglaminda toplam 25 kod kullanildig:
belirlenmistir. Bu kodlardan yediserinin farkli olmalar1 ve farkli gelisim 6zelliklerine sahip olmalar ile ilgili
oldugu, ikiser kodun da az uykuya ihtiya¢ duymalari ile gelisim alanlarinda gozlenen ilerilikle baglantili oldugu
bulunmustur. Genel olarak bakildiginda egitim almadan once ve aldiktan sonra dgretmenlerin benzer sayida
kodlara iliskin ifadeler kullandiklar1 belirlenmistir.

Okul o6ncesi 0gretmenlerinin istiin yeteneklilige iliskin toplumsal algiya dayanan ifadelerine iliskin
olarak toplam ii¢ kodlama yaptiklart belirlenmistir. Bu kodlardan birinin normal egitim siirecine uyum
saglayamayan ¢ocuklar olduklari, digerinin bdyle bir gocuga sahip olduklari i¢in ailelerin mutsuz olduklar1 ve son
olarak bu ¢ocuklar1 toplum refahini iist diizeye tasiyan ¢ocuklar olarak gordiikleri bulunmustur.
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Sekil 6

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Toplumsal Algiya Iliskin
Goriislerinin Dagilimi

Not: EO = egitim oncesi; ES = egitim Sonras1.

Ogretmenlerin egitim aldiktan sonra bu kategoriye iliskin olarak toplam 10 kodlama kullandiklari
belirlenmistir. Bunlardan dordii istenen bir gocuk oldugu, ikisi desteklenmesi gereken varliklar oldugu ile ilgilidir.
Genel olarak bakildiginda egitim aldiktan sonra 6gretmenlerin toplumsal algiya doniik ifadelere egitim 6ncesine
gore daha ¢ok yer verdikleri goriilmektedir. Ikinci arastirma sorusuna iliski elde edilen bulgular Sekil 7°de ele
almmustir.

Sekil 7

Okul Oncesi Ogretmenlerinin Egitim Almadan Once ve Sonra Ustiin Yeteneklilige Iliskin Zorlayici Gériislerinin
Dagilimi

Yaramaz

0: 2 /ES: - Her seyi mikemmel
EQ.2/ES. BUELBE - olgraykyapmayﬂ_ :
Uyumsuz calisan / mukemmelliyetci

cocuk EO: - /ES: 1
Zor ikna EO:1 /ES:]1
olan
EO: 1 /ES: -
Cok konusan

Ozellik

Toplam
EO: 40/ ES:18
SESSIZ ) ) I¢ekapanik
IS 1) 2/ ES: -

EO: 1/ES: -

Kabul edilmesi
ZOT

Normal egitime
uyum saglimayan EO:1/ES: -

EO: 1 /ES: - | _EO: 1/ES: -

Not: EO = egitim 6ncesi; ES = egitim sonras1.

Sekil 7°de okul dncesi dgretmenlerinin Ustiin yeteneklilik konusunda egitim almadan énce ve aldiktan
sonra bu potansiyelin zorlayici yonleri konusunda belirttikleri goriisler incelenmistir. Ogretmenler egitim almadan

Daglioglu & Cerezci 2024, 25(3)



OKUL ONCESI OGRETMENLERININ USTUN YETENEK POTANSIYELINE ILISKIN ALGILARI 237

once iistiin yetenekliligin zorlayict 6zelliklerine iliskin olarak toplam 40 kodlama yapilmistir. Bu kodlardan
sekizinin ¢ok sessiz olmalari, altisinin ¢ok hareketli olmalar1 ve {iger olmak iizere ¢ok konuskan ve kural tanimaz
olmalar ile ilgili oldugu belirlenmistir.

Ogretmenler egitim aldiktan sonra ise iistiin yetenekliligin zorlayic1 &zelliklerine iliskin toplam 18
kodlama yapildig1 belirlenmistir. Bu kodlardan sekizinin miikemmeliyet¢i olmalari, dérdiiniin ¢ok hareketli
olmalar1 ve ikisinin giindiiz uykularinin az olmalari ile ilgili oldugu anlagilmaktadir. Genel olarak bakildiginda
Ogretmenlerin egitim Oncesinde istiin yetenek potansiyeline iliskin zorlayic1 goriiglerinin egitim aldiktan
sonrakilere gore belirgin olarak daha fazla oldugu sdylenebilir.

Tablo 2
Ogretmenlerin Resimlerinde Ustiin Yeteneklilige Iliskin Belirttikleri En Temel Ug Ozelligin Dagilimi

Ilk sirada Tkinci sirada Ugiincii sirada
Ozellik belirtilen 6zellik  belirtilen 6zellik  belirtilen dzellik Xf
f f f

Merakli 53 30 6 89
Cok soru soran 13 14 18 45
Kitap kurdu/okumay1 seven 5 7 5 17
Hareketli 5 9 11 25
Yaratict 5 5 5 15
Cok konugan 4 - - 4
Muzip/sakaci 7 - - 7
Parlak fikirleri olan/pozitif diisiinen/siirekli diisiinen 4 - - 4
Miikemmeliyetgi 4 9 3 16
Diger gocuklardan farkli /farkli yetenekleri olan 4 - - 4
Mutlu 3 - - 3
Sosyal gelisimi iyi/sosyal/arkadas canlisi 3 7 - 10
Sosyal gelisimi zay1f - - 6 6
Sorgulayici 3 - 2 5
Lider 2 - - 2
Sagkin 2 - - 2
Bellek algist yiiksek 2 - - 2
Aragstiran ve kesfeden 2 13 5 20
Dikkatli/dikkati yogun 3 5 4 12
Ogrenmeye a¢ 2 3 2 7
flgi alanlar1 genis 2 4 - 6
Adaletli 2 2 7 11
Uyanik - 2 - 2
Duygusal - 1 3 4
Sevecen - 2 2 4
Toplam 130 113 79 322

Tablo 2’de okul Oncesi Ggretmenleri iistiin yetenek potansiyeli hakkinda egitim aldiktan sonra bu
potansiyele sahip bir ¢cocukla ilgili ¢izimlerinde belirttikleri ii¢ temel 6zellik incelenmistir. Ogretmenlerin iistiin
yetenekli bir ¢ocugun ozellikleri olarak ilk sirada 53’tiniin merakli olmalari, 13’{iniin ¢ok soru sormalari, beser
olmak tizere ¢ok kitap okuyan, hareketli ve yaratic1 6zelliklere sahip olmalari; ikinci olarak 30’unun merakls,
14’{iniin ¢ok soru soran, dokuzar olmak tizere hareketli ve miikemmeliyet¢i olmalari; ticiincii olarak ise, 18’inin
¢ok soru soran, 11’inin hareketli ve yedisinin adaletli olma ile ilgili kodlar kullandiklar1 goriilmektedir. Genel
olarak bakildiginda okul dncesi 6gretmenlerinin iistlin yetenek potansiyeli hakkinda egitim aldiktan sonra bu
potansiyele sahip c¢ocuklarla ilgili en temel 6zellikleri olarak merakli olmalarini, ¢ok soru sormalarini, ¢ok
hareketli olmalarini, arastiran ve kesfetmeyi seven bir yapiya sahip olmalarini; mitkemmeliyetci, yaratici, dikkatli
ve adaletli olmalarii g6z oniine aldiklar1 belirlenmistir.

Ogretmenlerin Arastirmada okul &ncesi 6gretmenlerinden {istiin yetenekli ¢ocukla ilgili bir ¢izim
yapmalar1 istenmigtir. Resim Cizme Tekniginin kullanildig1 boliimde elde edilen ¢izimlerden bazilar Sekil 8 ve
Sekil 9°da gosterilmistir. Ogretmenlerin asagida belirtilen resimlerde de goriildiigii iizere gerek ¢izerek gerekse
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cizdikleri figiirlin yanina goriislerini belirterek iistiin yetenekli olan bir ¢ocugu somutlagtirmaya calistiklari
gOrilmiigtiir.
Sekil 8

Okul Oncesi Ogretmenlerinin Ustiin Yetenekli Cocukla Ilgili Cizimleri
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Omegin Sekil 8’de goriildiigii iizere, O-4 kodlu 6gretmen ciziminde iistiin yetenekli gocuklarm
farkliligina dikkat ¢ekerek ii¢ gozlii, dort kulakli ve iki agizli bir karakter ¢izmistir. Ayrica ¢izdigi soru isaretleri
ve matematiksel sembollerle bu ¢cocuklarin merakli ve sorgulayan ¢ocuklar olduguna dikkat ¢ekerek 6zelliklerini
“Sorgulayici, hareketli, her yerde gozii kulagi olan, farkli duygulart ayni anda yasayan bir ¢ocuk. Anlagilmak ve
kabul gérmek istiyor.” seklinde ifade etmistir.

Sekil 9°da goriildiigii iizere, O-16 kodlu 6gretmen gozliiklii bir karakter cizerek bu cocugun zelliklerini
“Kitap kurdu, degerli, milkemmeliyetci, sosyal, merakli, konugkan, vicdan ve merhamet duygusu gelismis,
aragtirmaci, sonuca odakl ve siireci verimli kullanabilen bir cocuk ” olarak ifade etmistir. O-21 kodlu 6gretmen
kafasi sorularla dolu olan bir ¢ocuk ¢izerek bu ¢ocugun 6zelliklerini “Merak, duygulart yiiksek, kabullenme
ihtiyact var. Yaratici ve 6zgiin diisiiniir. Motivasyonlart yiiksek hafizalart gii¢lii ve ¢ok yonlidiirler.” seklinde
aciklamstir. O-30 kodlu 6gretmen ise-ciziminde bu ¢ocuklarin merakli ve arastirmaci olmalarma dikkat cekerek
“Yaratici, esprili, renkli, merakli ve gii¢lii hafizaya sahip bir cocuk.” olarak goriislerini belirtmistir. O-8 kodlu
ogretmenin asagidaki ifadeleriyle 6gretmeni zorlayici &zelliklerine vurgu yaptigi soylenebilir. O-10 kodlu
ogretmen de benzer olarak iistiin yetenekli gocuklarin pek ¢ok farkli 6zelligini dile getirmistir.

“Ogretmenim, Ogretmeeniiim !!!!” Siirekli 6gretmene sdyleyecek bir seyi var. Hayvanlarla ¢ok ilging
konular1 aragtirip bana anlatiyor. Ben hayretle dinliyor, bazen cevap bulamiyorum. Arkadaglarinin her

halinden anliyor ve onlara yardimci oluyor. Yaratici etkinlikler yapar ve yaratict iiriinler olusturur.” (O-
8)

“Cok merakli. Takmtili (kiyafet etiketlerine ozellikle) Kizdigi kisileri kara delige gonderiyor.
Yaglanmaktan ve sevdiklerinin yaslanmasindan ¢ok korkuyor. Zekasi dahi seviyesinde. Adalet duygusu
gelismis, biraz ukala, kitap okumay1 seviyor ve miizige ilgisi var. Ayrica esyalar1 sokiip incelmek istiyor.”
(0-10)

Sekil 9

Okul Oncesi Ogretmenlerinin Ustiin Yetenekli Cocukla Ilgili Cizimleri
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Sonug¢ olarak okul 6ncesi Ogretmenlerinin egitim aldiktan sonra Oncesine nazaran iistiin yetenek
potansiyeli ile ilgili belirttikleri ifadelerin sayisinda belirgin bir artig oldugu, daha ¢ok cocuklarin gelisimsel
ozellikleri tizerine odaklandiklari, ¢cocuklarin simif icerisinde ¢ocuklarla iletisimlerini zorlayict unsurlar agisindan
da bunun tam tersi olarak bilgi aldik¢a belirtilen 6zelliklerin sayisinda azalma oldugu ve buna paralel olarak
¢izdikleri resimlerde de bu potansiyele sahip ¢ocuklarin temel ve zorlayict 6zelliklerini vurgulayarak yasitlarindan
farkliliklarinin altini ¢izdikleri s6ylenebilir.

Tartisma

Aragtirmada okul oncesi dgretmenlerinin Ustiin yeteneklilige iligskin goriis ve algilarinin incelenmesi
amaglanmis ve bu amag¢ dogrultusunda 6gretmenlerin bu potansiyele sahip ¢ocuklarla ilgili egitim almadan 6nce
ve aldiktan sonraki beyin firtinasi teknigi kullanilarak alinan gériisleri ile bu cocuklarin 6zelliklerine iliskin algilari
cizdikleri resimler yoluyla incelenmistir.

Ogretmenlerin egitim almadan &ncesinde ve sonrasinda {istiin yetenekli cocuklar konusunda, hizmet
ettikleri okul dncesi donem cocuklarinin genel gelisimsel 6zellikleri ve her bir gelisim alanina ait 6zellikleri ile
toplumun bu ¢ocuklara iliskin mevcut algilar1 baglaminda goriis belirttikleri belirlenmistir. Yapilan incelemeler
sonucunda fiziksel ve motor gelisim ile genel gelisim 6zellikleri kategorileri disinda egitim aldiktan sonra dncesine
nazaran kodlama sayis1 ve ¢esidinde belirgin bir artis oldugu ortaya ¢ikmistir. Buna iligkin olarak biligsel gelisim
alani ele alindiginda, 6gretmenlerin en ¢ok goriis belirttikleri alan olmakla birlikte genellikle bu ¢ocuklarin
diisiinme becerileri ve normal gelisim gosteren ¢ocuklardan farkli olan 6zelliklerine iligkin goriis belirtirken egitim
sonrasinda diger ¢ocuklardan farkli olan Ozelliklerinin diiglinme becerilerine nazaran daha on plana ¢iktig
goriilmiistiir. Elde edilen bu sonuglar baglaminda alanyazinda da belirtildigi gibi iistiin yetenekli cocuklarin diger
yasitlarindan en belirgin farkliliklart olan biligsel gelisime iligkin 6zelliklerin d6gretmenler tarafindan da en gok
dikkate alinan ozellikler oldugu ortaya ¢ikmistir. Alanyazin incelendiginde okul 6ncesi 0gretmenleri iistiin
yetenekli ¢ocuklarm yiiksek bilissel kabiliyet, akranlarindan ileri 6grenebilme, oOriintiileri gérebilme, kesfetmeye
merakli, arastirmaci, akranlarindan yiiksek kapasite sergileme, yaraticilik, yiikksek motivasyon, uyaranlara farkl
boyutlarda bakabilme, giiclii bellek (Bildiren, 2018; Bildiren vd., 2020; Cetinkaya & inci, 2019; Kildan, 2011;
Kuo vd., 2010; Wright & Ford, 2017) gibi 6zelliklere sahip olduklarini ifade etmislerdir. Bu baglamda okul 6ncesi
ogretmenlerinin istiin yetenekli cocuklari olaganiistii zihinsel performanslarina iliskin 6zelliklerle tanimlamaya
egilimli olduklar1 s6ylenebilir.

Ogretmenlerin bilgilendirilme dncesinde iistiin yeteneklilige iliskin olarak bilissel gelisimden sonra en
cok sosyal duygusal gelisim alanina ait &zelliklere yer verdikleri belirlenmistir. Ogretmenler bu ¢ocuklarin
digerlerine nazaran g¢abuk sikildiklari, kural tanimaz olduklari, igekapanik, sabirsiz, sosyal yonii zayif olan,
adaletli, yaramaz ve daha duyarli olduklarini belirtmislerdir. Cocuklarin ¢abuk sikilmalarinin 6gretmen tarafindan
hem egitim oncesinde hem de egitim sonrasinda ilk sirada belirtilen 6zellikler arasinda oldugu gdzlenmistir.
Yapilan arastirmalar incelendiginde iistiin yetenekli olmanin sosyal becerileri, duygusal olgunlugu ve iginde
bulundugu ¢evreye uyum saglamayi giiclestiren veya engelleyen birtakim 6zellikler i¢erdigini ortaya koyan
goriigler bulunmaktadir (Baysal-Metin vd., 2018; Freeman, 2021; Yalim-Yaman & Bugay-Sokmez, 2020). Bu
goriige gore, yiiksek yetenegin olusturdugu yiiksek diizeydeki biligsel farkindalik, sosyal ve duygusal ihtiyaglar,
bu ¢ocuklarin tipik gelisen yasitlar ile birlikte ¢aliyma, oyun oynama gibi faaliyetlerde is birligi yapmalarinda
zorluklar yasamalarina neden olmaktadir. Bu baglamda oOgretmenlerin istiin yetenek potansiyeli gosteren
¢ocuklarin sosyal duygusal 6zelliklerini egitim sonrasinda daha iyi ayirt edebildikleri sdylenebilir.

Dil geligimi ile ilgili kodlamalar incelendiginde egitim oncesinde 6gretmenler tarafindan stiin yetenekli
¢ocuklarin gok soru soran, kelime hazinesi genis ve ¢ok konusan ¢ocuklar olduklari belirtilmistir. Egitim sonrasina
bakildiginda ise egitim 6ncesindeki belirttiklerine ek olarak ¢ok kitap okuyan, dil becerileri geligsmis ve hazircevap
olduklar1 vurgulanmistir. Bu baglamda Vygotsky’nin Sosyokiiltiirel kuraminda belirttigi gibi biligsel gelisimle dil
gelisiminin birbiri ile etkilesimli gelisimini dikkate aldiklar1 sdylenebilir (Vygotsky, 1986). Alanyazinda yapilan
arastirmalar incelendiginde yukarida belirtildigi iizere biligsel gelisimle dil gelisiminin etkilesimli ilerleyisi
baglaminda uzun ve karmasik ciimleler kurma, konugmalarinda yetigkin tavri sergileme, kullandig1 terimleri
aciklama, sorulan sorulara hizli yanit vermeyi igeren yiiksek sozel beceriler, genellikle okul 6ncesi dénem
icerisinde kendi kendine okuma yazmay1 6grenme, giiglii bellek okul dncesi donemde {istiin yetenekli cocuklarda
gbzlemlenen davranislar olarak belirtilmektedir (Bildiren, 2018; Bildiren vd., 2020; Cetinkaya & Inci, 2019; Kuo
vd., 2010; Wright & Ford, 2017). Bu baglamda arastirmada 6gretmenlerin iistiin yetenekli cocuklarin dil gelisimi
ozelliklerini dikkate aldiklar1 goriillmektedir.
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Genel gelisimsel ozellikler kategorisinde 6gretmenlerin egitim Oncesinde iistiin yetenekli ¢ocuklarin
farkli oldugunu, resim ve miizik alanlarindaki basarilarini temel alan ve bu ¢ocuklarin 6zel, farkli 6zellikleri olan,
marjinal ya da sira dist olduklarina dair ifadeler kullandiklar1 belirlenmistir. Egitim sonrasinda §gretmenlerin bakis
acisinda bazi degisiklikler oldugu bu ¢ocuklart 6zel gereksinimli, normal olmayan, alisilmadik ve 6zel ¢ocuklar
olarak belirtmek yerine diger yasitlarindan farkli olduklari ve farkli gelisim 6zelliklerine sahip olduklart seklinde
tanimlamaya daha ¢ok dikkat ettikleri belirlenmistir. Genel gelisimsel 6zellikler kategorisinde diger kategorilerden
farkl1 olarak egitim sonrasinda daha az goris belirtildigi ve belirtilen goriislerin de egitim dncesine nazaran iistlin
yetenekli cocuklarin daha ¢ok kabul edilebilir 6zellikleri ile ilgili oldugu bulunmustur.

Fiziksel ve motor gelisim alanina yonelik kodlamalar incelendiginde egitim dncesinde dgretmenler en
cok tistiin yetenekli ¢ocuklarin ¢cok hareketli olmalari, hiperaktif olmalar1 ve fiziksel olarak farkli olduklarina dair
ozelliklerini vurgularken egitim sonrasinda ¢ok hareketli, yliksek enerjisi olan ve dinamik ¢ocuklar olduklarini
belirtmislerdir. Ustiin yetenekli cocuklar iizerinde geriye doniik yapilan caligmalar sonucunda yiiriime, kosma,
durug ve yer degistirmeye iliskin hareketleri erken donemde kazanirken ayn1 zamanda yerinde duramayan, enerjisi
yiiksek olan, rutinlerden hoglanmayan ¢ocuklar olduklar1 da belirlenmistir (Brunet-Lezine, 2001; Ozbay, 2013;
Vaive-Douret, 2004). Biitiin belirtilenler 1s18inda 6gretmenlerin istiin yetenekli ¢ocuklarm fiziksel ve motor
gelisim Ozelliklerini ayirt edebildikleri sdylenebilir. Ancak bu gelisim 6zelliklerine iliskin ifadelerin egitim
sonrasinda Oncesine nazaran azaldigi da dikkat ¢ekmektedir. Bu baglamda 6gretmenlerin egitim sonrasinda
¢ocuklarin ilk bakisgta gbze carpan fiziksel ve motor gelisim 6zelliklerini diger gelisim alanlarindaki 6zelliklerini
de dikkate alarak daha kapsamli degerlendirmeye ¢alistiklari, ancak ¢ok hareketli olmalarini en belirgin 6zellikleri
olarak gordiikleri sdylenebilir.

Ustiin yetenekli ¢ocuklar konusunda toplumsal algry1 yansitan kategorideki kodlar incelendiginde, egitim
oncesinde dgretmenler normal egitim siirecine uyum saglayamayan ¢ocuklar olduklarmi, bdyle bir ¢cocuga sahip
olduklari i¢in mutsuz aile olduklarimi ve toplum refahini iist diizeye tastyan ¢ocuklar olduklarini belirten ifadeler
kullanmiglardir. Egitim sonrasinda ise 6gretmenler {istiin yetenekli cocuklarin istenen ¢ocuklar olduklari, destege
ihtiya¢ duymalari, ihtiyaglarina yonelik egitim almalar1 ve dogru yonlendirilmeleri gerektigi ile ilgili goriis
belirtmiglerdir. Okul 6ncesi doneminde {istiin yetenek potansiyeline sahip ¢ocuklarla ilgilenmek yetiskinler i¢in
bazen eglenceli olabildigi gibi ¢ogunlukla rahatsiz edici olabilmektedir. Ancak bu noktada bilinmesi gereken sey,
kiigiik yaslarda istiin yetenek potansiyeli oldugu belirlenemeyen c¢ocuklarin uzun vadede bu olagandisi
potansiyellerinin giderek korelerek kaybolma riski ile karsi karsiya kalabildikleridir (Simonton, 2014). Bununla
birlikte kisa vadede de potansiyellerini verimli bir sekilde kullanmadiklarinda, bu gocuklarin etrafa karsi zarar
verebilme, sinirlilik hatta depresyona girme tehlikesi ile karsi karsiya kalabildikleri de ileri siiriilmektedir. Bu risk
faktorleri dikkate aliarak iistiin yetenekli cocuklarin egitiminde 6gretmenlerin her ne yas veya yetenek diizeyinde
olursa olsun onlar1 diger yasitlarindan farkli 6zellikleri ile kabul etmeleri ve onlarin ilgi ve ihtiyaclarina gore
egitimsel dnlemler alabilmeleri 6nemlidir (Robinson, 1993).

Okul dncesi dgretmenlerinin {istiin yeteneklilik konusunda egitim almadan 6nce ve aldiktan sonra bu
potansiyele iliskin zorlayic1 oldugunu diisiindiikleri 6zellikler de incelenmistir. Ogretmenler egitim almadan dnce
iistiin yeteneklilik konusunda bu potansiyele sahip ¢ocuklarin daha ¢ok zorlayici dzelliklerine iligkin goriise
sahipken egitim aldiktan sonra bu goriislerin sayisinda belirgin bir diisme oldugu goriilmiistiir. Okul &ncesi
Ogretmenleri stiin yeteneklilik konusunda bilgilendirilmeden 6nce bu potansiyele sahip ¢ocuklarin ¢ok sessiz,
¢ok hareketli, cok konugkan ve kural tanimaz olmalarini belirtirken bilgilendirildikten sonra goriislerin daha ¢ok
miitkemmeliyet¢i, cok hareketli ve giindiiz uykularinin az olmasi gibi dzellikler tizerine odaklandigi bulunmustur.
Bu baglamda 6gretmenler igin ortak olarak ¢ok hareketli olmalarinin en belirgin zorlayici 6zellikleri oldugu
sOylenebilir. Nitekim 6gretmenlerin egitim sonrasindaki goriisleri incelendiginde bu ¢ocuklarin gabuk sikilmalar
ve kural tanimaz olmalart gibi 6gretmeni zorlayan ozellikleri yerine espri giiglerinin yiliksek olmasi ve adalet
duygularmin kuvvetli olmasi1 gibi ozellikleri vurguladiklar1 goriilmektedir. Ayrica toplumsal algi ile ilgili
kategoride de benzer olarak dgretmenlerin bu ¢ocuklarin istenen ¢ocuklar olmasi, destege ihtiya¢ duymalari ve
dogru yonlendirilmeleri gerektigi ile ilgili goriislerinin agirlik kazandig1 dikkate alindiginda 6gretmenlerin iistiin
yetenekli ¢ocuklar1 tanimaya bagladik¢a onlar1 biitiin bu 6zellikleri ile kabul etmeye egilimli olduklari sdylenebilir.

Alanyazin incelendiginde {istiin yetenek potansiyeli gosteren ¢ocuklarin gelisimlerini ele alirken her
¢ocugun olgunlagmasi ve gelisiminin bireysel oldugunu, gelisimin bazi donemlerde hizlandigi1 baz1 donemlerde
yavagladigimi, kiiltiir ve saglanan olanaklar gibi pek ¢ok faktérden etkiledigini ve bu baglamda bir ¢cocugun
gelisiminin asla diiz bir ¢izgide ilerlemedigini akilda tutmak gerekmektedir (Matthews & Foster, 2004). Bu
baglamda 6zellikle 6gretmenlerin iistiin yetenekli ¢ocuklarin 6zellikleri konusunda bilgi ve biling sahibi olmalari
yukarida bahsedilen problemlerin ortaya ¢ikmasina engel olacagi ig¢in ¢ocuklarin saglikli gelisimi acisindan son
derece degerlidir. Yapilan arastirmalar dikkate alindiginda okul dncesi egitimde gerek {istiin yetenekli ¢ocuklarin
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ihtiyaclarinin gerekse 6gretmenlerin mesleki bilgi eksikliklerinin géz ardi edildigi ve bu baglamda iistiin yetenekli
¢ocuklarin egitiminde okul 6ncesi donemin en fazla ihmal edilen kademe oldugu ileri siiriilmektedir (Chamberlin vd.,
2007; Jolly & Kettler, 2008; Koshy & Robinson, 2006).

Okul 6ncesi dgretmenlerinin smiflarinda bdyle bir ¢ocuk oldugunu hayal ederek ¢izmeleri ve bu gocugun
ozelliklerini belirtmeleri istendiginde ¢ogunlukla merakli olmalari, ¢ok soru sormalari, ¢ok hareketli olmalari, arastiran
ve kesfetmeyi seven bir yapiya sahip olmalar ile miikemmeliyetgi, yaratici, dikkatli ve adaletli olmalar1 gibi 6zellikleri
daha ¢ok dikkate aldiklar1 goriillmektedir. Bir baska deyisle 6gretmenlerin egitim siireci sonrasinda gerek belirttikleri
ifadelerde gerekse resimlerinde {istiin yetenekli cocuklarin biligsel gelisim 6zelliklerine iligkin unsurlara daha ¢ok yer
verdikleri ve ¢izimlerinde bu ¢ocuklari gozliiklii ve uzayli olarak somutlagtirarak yasitlarindan farkliliklarini ve azaldigi
goriilmekle birlikte var olan basmakalip yargilarini bu sekilde yansittiklari ortaya ¢ikmustir.

Verilen egitime katilan okul 6ncesi 6gretmenleri iistiin yetenekli ¢ocuklar konusunda genellikle tiniversitede
Ozel egitim dersleri kapsaminda ylizeysel bazi bilgiler edindiklerini; bu c¢ocuklarin gelisimsel ozellikleri, iistiin
yeteneklilik tipleri ve siniflarinda bu tiir ¢ocuklar konusunda neler yapmalar1 gerektigi konusunda yeterli bilgiye sahip
olmadiklarimi ifade etmiglerdir. Bu baglamda 6zellikle kiigiik yaslarda gocuklardaki bu potansiyelin erken déonemde
kesfedilerek hazirlanan egitim programlariyla en {ist noktaya ulastirilmas: konusunda &gretmenlere biiyiikk gorevler
diistiigii kabul edilen bir gercektir. Ancak iistiin yetenekliligin yukarida belirtildigi gibi ¢ok genis bir yelpazeye sahip
olmasi, fiziksel ve sosyal duygusal gelisim alanlarinda oldugu gibi bireysel farkliliklar baglaminda da zaman zaman
birbiri ile gelisen zelliklere sahip olabildikleri goriilmektedir. Bununla birlikte iistiin yetenek potansiyeli gosteren
¢ocuklarin 6zellikle miikemmeliyetgilik, zor ikna olma, kural tanimama ve ¢ok hareketli olma gibi 6gretmeni sinif
igerisinde zorlayan ozelliklere sahip olduklari gerek Ggretmenlerin goriisleri gerekse cizimlerinde goériilmektedir. Bu
noktada dgretmenlere verilen egitimde sadece iistiin yetenekli ¢ocuklarin gelisim ozellikleri iizerine odaklanilmasa da
okul 6ncesi donemin gelisimin en hizli oldugu siire¢ olmasi ve okul 6ncesi egitim baglaminda MEB 2013 okul dncesi
egitim programinin genel ¢ercevesinin biitiinciil gelisim iizerine odaklanmasi dolayisiyla 6gretmenlerin ister istemez
iistiin yetenek potansiyeli gdsteren cocuklarin gelisimsel 6zellikleri {izerine yogunlastiklar goriilmiistiir. Ogretmenlerin
egitim almadan Once yagitlarindan farkli 6zelliklere sahip bu ¢ocuklar konusunda bilgi eksiklikleri nedeniyle daha ¢ok
basmakalip yargilara sahip olduklari, ancak egitim sonrasinda gerek beyin firtinasi teknigiyle ifade ettikleri goriisleri
gerekse bu potansiyele sahip ¢cocuklar konusunda ¢izdikleri resimlerden bu basmakalip yargilardan oldukg¢a arindiklar
sOylenebilir. Nitekim alanyazinda 6gretmen ve 6gretmen adaylarinin iistiin yeteneklilik, bu potansiyele sahip ¢ocuklarin
tanilanmasi ve egitimi konularinda desteklenmelerinin {istlin yetenekli ¢ocuklarin belirlenmesi ve 6zellikle kapsayici
egitimin yaygmnlastigi giiniimiizde sinifta bu ¢ocuklara y6nelik materyal se¢imi, 6lgme ve degerlendirme, uygun
6grenme ortami olugturma konularinda olumlu katkilar sagladigi gosterilmistir (Berman vd., 2012; Blumen-Pardo, 2002;
Brazzolotto, 2022; Cai, 2022; Hemphill, 2009; Kaplan-Sayi, 2018; Kildan, 2011; Kurnaz & Arslantas, 2018; Ozcan &
Giilkaya, 2019; Phelps vd., 2023; Sahin, 2013; Sahin & Cetinkaya, 2015; Vreys vd., 2018).

Sonug olarak {istiin yetenekli cocuklar konusunda bilgilendirilen okul dncesi 6gretmenlerinin egitim almadan
once de bu ¢ocuklarin daha ¢ok bilissel gelisim 6zelliklerini dikkate aldiklari bununla birlikte bilgilendirildikten sonra
Oncesine gore daha fazla sayida ve gesitte goriis belirttikleri ortaya ¢ikmustir. Ayrica listiin yeteneklilik konusunda egitim
almadan once bu gocuklarin zorlayici olarak nitelenebilecek dzelliklerine daha ¢ok odaklanirken egitim aldiktan sonra
cocuklar1 bu dzellikleri ile kabul etmeye daha egilimli olduklar1 gézlenmistir. Ogretmenlerin bilgilendirildikten sonra
¢izdikleri istlin yetenekli cocuk resimlerinde ifade ettikleri Ozelliklerin ¢izimlerine de yansidigi goriilmektedir.
Arastirma sadece Corum Il merkezinde gorev yapan okul dncesi dgretmenleri ile alt1 saatlik bir egitim siireci ve
ogretmenlerin goriisleri ile stirhidir. Arastirmanin bu smirliklar dikkate alinarak gelecekte bu egitimlerin siiresinin ve
kapsaminin genisletilerek 6zellikle kapsayici egitimin giderek yayginlastigi dikkate alinip Milli Egitim Bakanligi ile i
birligi yapilarak tiim illere yayginlastirilmasi saglanabilir. Bu egitimlerden yararlanan okul 6ncesi 6gretmenlerinin
smiflarinda nicel veya karma desen kullanilarak iistiin yeteneklilik konusunda daha derinlemesine bulgulara ulasilabilir.
Ozellikle hizmet dncesi siirecte iiniversitelerin ilgili anabilim dallarinda 6zel egitim, kaynastirma vb. dersler igerisinde
tistlin yetenekliligin tanitilmasina 6zen gosterilebilir.
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Abstract

Introduction: This study was conducted to examine preschool teachers’ perceptions of giftedness before and after
they received training.

Method: With a qualitative research design, this study utilized a case study. The working group of the study
consisted of 171 volunteer teachers working in the official preschool institutions and primary school kindergartens
located in the city centre of Corum. Data were collected through Information Form, Brainstorming Technique, and
Drawing Technique. Inductive content analysis was employed during data analysis. The statements were analysed
and coded separately by the researchers at least three times while categorizing the data, and the codes and
categories were finalised after three experts’ views.

Findings: Preschool teachers were found to be most likely to take into account the cognitive developmental
characteristics of these children both before and after receiving the education. In addition, it was revealed that they
made a greater number and variety of coding after receiving the training. . It was also determined that before
teachers were informed about giftedness, they expressed the characteristics of these children that could challenge
them more.

Discussion: After the preschool teachers were informed about giftedness, they were found to be more
knowledgeable about the cognitive, language, social-emotional development, and general developmental
characteristics of these children by reflecting on the drawings they made. In this context, it has been discovered
that teachers' perceptions of the challenging traits in gifted children significantly decrease after receiving
information, and as teachers become more acquainted with gifted children, they are increasingly inclined to
embrace and understand their potentially challenging characteristics.

Keywords: Giftedness, preschool teacher, perception, challenging characteristics, drawing.
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Introduction

Preschool refers to a crucial phase marked by rapid development. As in all children with special needs, it
is of upmost importance for gifted children to be diagnosed and to initiate education at an early stage. Focusing on
the differences between gifted and typical children, Morelock (1992, p. 12) noted that “Giftedness is asynchronous
(incongruent) development that creates internal experiences which are qualitatively and quantitatively different
from developmental standards and includes advanced cognitive abilities.” This definition signals that the
coordination in children’s developmental progress is impaired because the cognitive development of these children
develops much faster and earlier compared to other developmental areas, which can lead to certain challenges.

Existing literature suggests that the most fundamental difference between gifted young children and their
peers is in the field of cognitive development; moreover, these children are curious, possess a wide array of
interests, are more interested in abstract subjects, and like to solve problems (Clark, 2013; Ozbay, 2013; Silverman,
2014). Within the context of Vygotsky's (1986) sociocultural theory, these children often display a remarkable
curiosity and ask numerous questions, they generally learn to speak at an early age, their vocabulary is quite more
advanced compared to their peers, and they like to read books that are typically intended for children at least two
years older. This interconnected development of cognitive and language skills is well-documented (Davis &
Rimm, 2004; Ozbay, 2013; Silverman, 2014). Considering the potential of the gifted children in terms of
psychomotor development, the results show that these children can gain neck and body control shortly after birth
and that they can acquire movements related to activities such as gazing, walking, maintaining posture and moving
about at least two months ahead of their peers (Brunet-Lezine, 2001; Davis & Rimm, 2004; Petkov &
Grebennikova, 2016; Vaive-Douret, 2004). Upon analyzing the social development of gifted children, it would be
reasonable to consider these children as two distinct groups. The first group encompasses gifted children whose
interests, needs, abilities, and social skills are supported by the adults around them, and their interaction with the
environment is facilitated. The children in this group develop rapidly, especially in terms of social skills (Bildiren,
2018; Vaivre-Douret, 2002), and their cognitive skills improve and they can even gain the ability to make self-
criticism thanks to these supports (Vaivre-Douret, 2002, 2004). The second group consists of children whose
mental performance is considerably high, but whose interests, needs, and abilities are ignored, leading to
underdeveloped social skills. This neglect can manifest in various ways, including behavioral or psychosomatic
issues, a reluctance to engage in learning, and a lack of enthusiasm when confronted with challenges. These
problems may further complicate matters by intertwining with psychosocial issues (Kaya, 2020; Saranli & Metin,
2012). Several studies reveal that gifted children get along better with their elders regarding their social
development characteristics, influencing others with their own thoughts, and displaying a capacity for self-solving
emotional issues. They tend to adapt easily to new and diverse situations (Freeman, 2021; Matthews & Foster,
2004). When examining the emotional development of gifted children, it becomes apparent that these children not
only think differently from their peers but also manifest different emotional reactions to various situations. They
are self-confident, independent individuals who enjoy achieving their goals, successfully completing their plans,
and taking responsibility. They are individuals who exhibit patience, determination, a capacity for caring, and a
deep respect for the opinions and thoughts of others. They also possess a keen ability to empathize with the hopes,
pains, and joys of those around them (Baysal-Metin et al., 2018; Bildiren 2018; Gross, 2002; Szymanski, 2021).
In this vein, the study conducted by VVon-Karolyi (2006) pinpointed that gifted children develop awareness in the
realm of social emotional intelligence at an earlier stage.

One of the fundamental principles in special education emphasizes the early diagnosis and
commencement of education for children with developmental characteristics distinct from typically developing
children in early childhood (Metin, 2012; Ministry of National Education [MoNE], 1997). However, the unique
needs of gifted children can sometimes be overlooked in both special education and inclusive education due to
various biases, such as assumptions that they are self-sufficient learners, that additional education might widen the
gap between them and their typically developing peers, or that they can independently choose their preferred
schools through examinations. Consequently, they may find themselves progressing through an educational
curriculum that does not suit their pace or level, with teachers who are not attuned to their particular requirements
(Ataman, 2014; Berman et al., 2012). Nonetheless, within the framework of inclusive education, it is of paramount
importance not to neglect the early identification of children with the potential for giftedness. These children are
naturally curious, driven by a passion for exploration, exhibit an insatiable appetite for learning, and often acquire
knowledge at a faster and more efficient rate than their peers. Facilitating their early identification and harnessing
their full potential is essential, enabling them to take full advantage of the opportunities presented by inclusive
education (Cengiz-Sayan, 2020; Seyhan, 2015). The role of adults who maintain close communication with the
child, such as parents and teachers, holds significant importance in this context. Research has consistently shown
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that parents and teachers are capable of making accurate assessments when it comes to identifying children with
exceptional talent and potential. However, it is noteworthy that families sometimes tend to underestimate their
children’s abilities, valuing them below the child's actual performance. Both parents and teachers can enhance the
accuracy of their judgments when they receive guidance from experts in the field (Daglioglu & Metin, 2002;
Daglioglu & Suveren, 2013; Kord, 2000; Smuthy, 2000).

It is highly essential to recognize these different characteristics of gifted children at an early stage and to
enable them to use and develop them in the most efficient way. Thus, it is vital to diagnose the children with this
potential at the first attempt. Thus, their first teachers, preschool teachers, play a crucial role during this difficult
process. Research has also revealed that teachers often lack adequate knowledge about the education and special
education needs of gifted children during the preschool period (Altun & Giilben, 2009; Kildan, 2011), and they
may not possess a comprehensive understanding of the unique nature and requirements of these children (Berman
et al., 2012). Ozcan and Giilkaya (2019) announced that preschool teachers have insufficient knowledge about
gifted children and they especially need training on subjects such as material selection, measurement, and
evaluation as well as creating an appropriate learning environment. The majority of the studies reported that
teachers have difficulties in identifying the gifted at a young age, yet they make progress in identifying them when
they receive training (Gagne, 1995; Sahin, 2013). A meta-synthesis study addressing teacher training with a
specific focus on the education of gifted children has demonstrated that teachers require training primarily in the
area of gifted education. Furthermore, the findings indicate that such training can have a positive impact on
teachers' perspectives and their level of awareness (Celik-Sahin, 2021).

In this context, offering training on the general developmental characteristics of children with gifted
potential is anticipated to enhance the overall knowledge and awareness of teachers. This, in turn, can help in
fostering the motivation of gifted children to learn and support their development into more successful and self-
confident individuals. Considering the significance of revealing and developing the potential of gifted children in
the early period, this study aims at examining the preschool teachers’ perceptions towards children with gifted
potential. Hence, answers to the following questions were sought:

1. What are the preschool teachers’ views on the characteristics of these children before and after they
receive training on children with gifted potential?

2. What are the preschool teachers’ views on the challenging characteristics of children with giftedness
potential before and after training?

3. What are the perceptions of the preschool teachers reflected in the pictures they draw regarding the
characteristics of these children after having knowledge about giftedness?

Method
Research Design

This study employed a qualitative case study design to examine the preschool teachers' perceptions
regarding giftedness. A case study is defined as a research design that provides an in-depth examination and
analysis of one or more cases (Johnson & Christensen, 2017). The purpose of a case study is to make a
comprehensive systematic and detailed analysis of the information obtained concerning the case or cases as a
whole unit (Biiyiikoztiirk et al., 2014; Patton, 2014). The exploratory case study approach is used in cases when
the purpose of the research is basically to answer the “what questions”. In an exploratory case study, the case
emerges from the data collected based on the researcher's focus (Yin, 2014). In this regard, this study was designed
as an exploratory case study to reveal preschool teachers’ views regarding gifted potential and their perceptions of
this subject through drawings before and after receiving training about giftedness.

Study Group

The working group held a total of 195 teachers working in the official preschool institutions and primary
school kindergartens located in the city centre of Corum. The aim was to include the entire population without
using a specific sampling method. However, since 24 teachers did not volunteer to participate in a study conducted
before and after the training activities, the research was carried out with a final group of 171 teachers. This working
group comprised preschool teachers employed in public preschool institutions and primary school kindergartens
located in the city center of Corum. Table 1 depicts the sociodemographic characteristics of the participants.
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Table 1
Sociodemographic Information of the Participants
Teacher Category f %
Gender Female 169 98.8
Male 2 1.2
University dearee Associate degree 16 9.3
Y deg Bachelor degree 155 90.7
1-5 years 9 5.3
Professional experience 6-10 years 38 222
P 11-15 years 81 47.4
16 years and over 43 25.1
. . Yes 28 16.4
Work experience on giftedness No 143 836
L . . Yes 4 2.3
Receiving training on giftedness No 167 977

As is seen in Table 1, the majority of the participants are female teachers and 90.7% of them have
graduated from preschool teaching programs. In addition, more than 70% of them have more than 10 years of
experience and 16.4% of them have encountered at least one child showing the gifted potential talent throughout
the teaching process. Moreover, 2.3% of them received training on giftedness.

Data Collection Tools

Three types of data collection tools were used in the research. Information about the teachers participating
in the research was collected through the Information Form. Additionally, Brainstorming Technique and Drawing
Technique are other data collection tools.

Information Form

Information about the preschool teachers who participated in the research was obtained through the
Information Form. This form contains information about the preschool teachers' age, gender, university degree,
professional experience, working experience on giftedness, and training about gifted children. The Information
Form was prepared by the researchers.

Brainstorming Technique

The training was planned in groups of 40-50 people, each lasting six hours, for a total of five days in order
to inform preschool teachers about giftedness. The researcher asked the participants at the beginning and end of
the training activity, “What comes to your mind when you think of "giftedness"? Can you explain in a few words?”,
and a table and a board were prepared for each 8-10 participants. Before and after the training activity started, the
teachers were requested to write the words that came to their minds on small colored notepapers (7.5 x 7.5 cm)
and hang them on their boards. The papers written on the board were collected after the activity was finalized.
Different colored papers were used to separate the notepapers from one another.

Drawing Technique

After the training activity was completed, an A5 size paper was handed out to the volunteer teachers and
they were asked, 'If there was a child with gifted potential in your class, what kind of child would this child be? I
want you to draw and write the characteristics of this child on the back of the paper”. Teachers had enough time
to complete their work. Pencils were distributed to the teachers to make their drawings. This study suggested that
14 out of 171 volunteer teachers drew a child with gifted potential, but did not specify their characteristics. The
characteristics of a child showing gifted potential in the drawings were analyzed by evaluating 157 teachers’ views.
Over time, experts have consistently viewed pictures as a valuable tool for fostering intimacy and conveying
personality traits and perceptual abilities (Yavuzer, 2013). Recognizing the importance of accessing in-depth and
diverse data to uncover a range of perspectives in qualitative research, the use of the drawing technique was chosen
to enhance the validity of the research (Yildirim & Simsek, 2018).

Data Collection Process

E-77082166-604.01.02-313606 approval was received from Gazi University Ethics Committee for this
study at the meeting numbered 5, dated 16/03/2022. In addition, necessary permissions were obtained from Corum
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Provincial Directorate of National Education. This study was carried out in cooperation with Corum Provincial
Directorate of National Education. Thus, 195 teachers were trained to recognize children with gifted potential.
Within each group, a comprehensive six-hour training session was conducted, covering topics such as intelligence,
factors influencing intelligence, definitions and components of giftedness, various types of giftedness, the
characteristics and developmental aspects of gifted individuals, their unique needs, methods for identification, and
educational strategies. The training also included the use of visual aids and the presentation of relevant videos
displaying the life stories of prominent figures in the field. Teachers were informed about the study at the beginning
of each session, and those willing to participate filled out an informed consent form.

The first researcher, who has postgraduate theses and articles on gifted preschool children, drawing
development and analysis, informed the teachers about the study and asked them to write their views regarding
giftedness on small colored note papers and put them on the boards. The same process was repeated with the
completion of the six-hour training period. After the training was completed, the volunteer teachers were requested
to draw an 'imaginary child with gifted potential in their class” on the A5 size white paper and write their
characteristics on the back of the paper. No comment was made about the pictures drawn by the teachers when
applying the Brainstorming and Drawing Techniques.

Data Analysis

Content analysis was used during data analysis. Participants' views were systematically examined using
content analysis (Altunigik et al., 2010). Data that exhibited similarities and relevant connections were brought
together and interpreted within the framework of predefined categories and themes. The teachers’ views on
giftedness before and after the training were analyzed separately. Two researchers independently coded the written
responses after completing the reading process. The codes were categorized in alignment with the themes
determined by the researchers in the context of the emerging situation. Thus, the present study used inductive
content analysis. In fact, Strauss and Corbin (1990) pointed out that inductive analysis, namely, content analysis
is required in the absence of a theory that can form a basis for the phenomenon under investigation. Inductive
content analysis is based on the analysis of the concepts underlying the data and the relationships between these
concepts. In this study, the expressions used by the teachers regarding giftedness served as the foundation, with
the focus on their views rather than the number of teachers involved. Thus, the essential themes related to the
research problem were revealed and the elicited data were made meaningful through descriptive and
comprehensive data (Yildirnm & Simsek, 2008). In this context, researchers rigorously examined and coded the
statements, repeating this process at least three times during the data categorization, and the opinions were
identified to mostly focus on the developmental characteristics and perceptions of these children within the society
in general since the target audience was preschool children. Hence, the themes were formulated based on the
developmental areas and social point of view. The teachers' views on giftedness were categorized with regard to
the first research question, and the codes regarding the challenging characteristics of these children and the
giftedness characteristics indicated by the teachers in their drawings were evaluated from this point of view. In
this context, the drawings created by the teachers were examined and discussed to complement and reinforce the
ideas and insights shared during the brainstorming session. The expressions and drawings were recorded by coding
each teacher as T1, T2, T3.... As the teachers' viewpoints regarding gifted potential primarily centered on cognitive
and social-emotional development, subcategories were established and organized within these thematic areas, and
the data were tabulated accordingly.

Transferability and confirmability methods were used to ensure credibility, which is used instead of
validity in qualitative research. Transferability was provided by collecting data and explaining the analysis process
along with describing the findings in detail while examining the teachers’ views and drawings on giftedness. The
confirmability in qualitative research requires that the data be open to external audit so that experts may have the
opportunity to supervise and examine the study (Creswell, 2017). All the data and stages of the study were
transferred to the computer environment in order to ensure confirmability and store the data.

It is mostly stated that more than one researcher should code the data sets and assure consistency between
the codes to warrant reliability in qualitative research (Lincoln & Guba, 1985). The data were coded separately by
two researchers, and then they came together and discussed the codes and categories that had a disagreement to
decide what the code would be. Afterward, the codes and categories were examined by two experts working on
gifted children in the preschool period and an expert working in the field of measurement and evaluation, and
finalized after the corrections.
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Findings

This study was planned to determine the perceptions of pre-school teachers working in Corum city center
about giftedness. The findings obtained in the study are given below, in line with the questions of the research.
The findings regarding the first research question, which examined preschool teachers' perceptions of this potential
before and after they were given training on giftedness, are discussed in Figures 1-6.

Figure 1

Distribution of the Preschool Teachers' Views on Cognitive Development Before and After Receiving Training on
Giftedness

Cognitive

development

area

Note: BT = before training; AT = after training.

As in Figure 1, upon analyzing the preschool teachers’ expressions regarding giftedness from a
developmental point of view, a total of 92 codes related to the field of cognitive development were used before
receiving training on this subject. Among these codes, respectively, there are 31 items for the thinking skills of the
children who show the highest talent potential (able to think differently/have a different perspective, creative f =
10; versatile thinker/developed thinking skills, bright ideas, able to think practically f = 2; producing quick
solutions, solving problems, focused, quick thinking, producing practical solutions, f = 1); 29 for characteristics
that are superior/different from other children (intelligent/intelligence/developed logical intelligence/IQ score of
135 and above, f = 5; high performance, above normal ability/high level talents f = 4; superiority and superiority
over peers in academic fields, high imagination f = 3; able to produce new things, inventing, advanced academic
success, working differently, having high problem solving skills, being able to produce new things, having the
ability to process information in different ways , high problem solving skills f = 1, etc.); 22 including being curious
(curious f = 13; high perceptual awareness/perceptions f = 5, researcher f = 2; asking interesting questions, paying
attention to details f = 1 etc.), six related to Attention-Memory (long attention span, high concentration f = 2;
difficulty in paying attention, strong memory f = 1) and four related to learning (loves to explore f = 2; easy and
quick learning, hunger for learning/knowledge f = 1).

After the teachers received training on giftedness, 125 codes emerged in the cognitive development area.
When examining these codes, it was apparent that they can be categorized into distinct groups.
Superiority/Distinction includes 43 codes (high imagination f = 8; Intelligence/intelligent/developed logical
intelligence /1Q score of 135 and above f = 6; highly motivated, superiority f = 4; needing rich stimuli, superiority
in academic fields f = 3; advanced academic success, above-normal ability/high-level abilities; f = 2; high skills,
developed skills, contrary ideas, different abilities, high foresight, superiority over peers in academic fields, has
different interpretations, has different mentality, having contrary ideas, little scientist, like a genie f = 1); 33 for
Thinking (Able to think differently/having a different perspective f = 14, creative f = 12; able to look at things
differently, thinking quickly f = 2; ability to use abstract symbols, establishing cause-effect relationship, inquisitive
f = 1); 31 for Curiosity (curious f = 15; high perceptual awareness/perceptions f = 6, asking interesting questions f
= 5; researcher f = 3; paying attention to details f = 2); 13 for Attention -Memory (strong memory f = 5, long
attention span, high concentration f = 3; focus, alert f = 1) and 5 for Learning (loving to explore f = 2; easy and
quick learning, hunger for learning/knowledge, observer f = 1). Similar codes emerged before and after the training;
however, the number of codes increased significantly compared to the pre-training.
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Figure 2
Distribution of the Teachers' Views on Language Development Before and After Receiving Training on Giftedness

Language

development

area

Note: BT = before training, AT = after training.

Figure 2 suggests that the teachers used seven codes regarding the language development area related to
giftedness potential before the training. Three of these codes were related to asking too many questions, two of
them were related to wide vocabulary, and two were about being talkative.

After the teachers received training, 14 codes emerged related to language development. Of these codes,
eight were about asking too many questions, two were about having a wide vocabulary and one was about reading
too many books, having advanced language skills, being talkative, and being snappy. Accordingly, it was observed
that the codes related to the field of language development doubled after the training.

Figure 3

Distribution of the Teachers' Views on Social Emotional Development Before and After Receiving Training on
Giftedness

development

area

Note: BT = before training; AT = after training.

Figure 3 reveals that 35 codes related to the social-emotional development area emerged before the
preschool teachers received training on giftedness. When examining these codes, it was evident that they were
grouped into the subcategories of "Compatible Features,” "Challenging Features,” and "Superiority/Difference."”
Before the training, teachers rated the most challenging characteristics of children displaying superior talent
potential as 23 codes, which included being easily bored (f = 4), irregular (f = 3), introverted, impatient, and
naughty (f = 2), obsessive, isolating themselves, extremely quiet, asocial, unhappy, and having difficulty adapting
to their peers, getting bored easily, and striving for perfectionism (f = 1). Additionally, teachers listed 7
characteristics that set these children apart from their peers, such as having a strong sense of justice, increased
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sensitivity (f = 2), advocating for others' rights, displaying broad interests, and strong social skills (f = 1). They
also described five compatible traits, such as being social, well-adjusted, caring, loving change, and extroverted (f
=1).

After the teachers received training, a total of 57 codes were determined for this development area.
Among these codes, the characteristics that exhibit the most superiority and distinctiveness from other children
amount to 40 codes. These traits include having a strong sense of humor and a heightened ability for humor (f =
8), a strong sense of justice (f = 5), broad interests, increased sensitivity, and improved empathy skills (f = 3),
different social skills, and leader (f = 2). Other characteristics entail forming friendships with older individuals,
being noticed within a group, self-sacrifice, defending the rights of others, being challenging to convince, self-
criticism, internal motivation, independence, strong communication skills, a deep need for acceptance, high self-
confidence, sensitivity, pushing boundaries, and emotional depth (f = 1). In terms of challenging characteristics
associated with superior talent potential, there are 14 codes, encompassing traits like becoming easily bored (f =
3), striving for perfection in all endeavors (f = 8), and having a weaker social aspect/need for support in social
development, impatient, difficult to adapt (f = 1). Lastly, there are three characteristics described as being the least
adaptable, which include being lively, sociable, and having an aesthetic sensibility (f = 1). A significant increase
was generally found in teachers' views on social emotional development after the training.

Figure 4

Distribution of the Teachers' Views on Physical and Motor Development Before and After Receiving Training on
Giftedness

Physical and
motor

development

area

Note: BT = before training; AT = after training.

Figure 4 suggests that a total of 9 codes emerged before the training considering the expressions related
to the physical and motor development of preschool teachers regarding giftedness. Six of these codes were related
to being very active, two of them being hyperactive, and one having different physical characteristics.

The teachers were found to use a total of six codes for this development area after receiving the training.
Four of these codes refer to being very active and one each code is related to having high energy and being
dynamic. Contrary to the development areas mentioned earlier, a decrease was identified in the number of views
expressed by teachers after receiving training on physical and motor development.

As in Figure 5, preschool teachers were found to use a total of 27 codes related to the general
developmental characteristics category before receiving training on giftedness. Of these children, 10 were defined
as different, four were successful in drawing and music, and two each of these children were special and had
different characteristics, marginal or extraordinary.

Daglioglu & Cerezci 2024, 25(3)



PRESCHOOL TEACHERS’ PERCEPTIONS OF THE POTENTIAL OF GIFTEDNESS 235

Figure 5

Distribution of the Teachers' Views on General Developmental Characteristics Before and After Receiving
Training on Giftedness
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Note: BT = before training; AT = after training.

A total of 25 codes were used within the context of general developmental characteristics after training.
Of these codes, seven were related to being different and having different developmental characteristics, and two
were related to less sleep and the advancement in their developmental areas. The teachers generally used a similar
number of expressions related to the codes before and after the training.

Figure 6
Distribution of the Teachers' Views on Social Perception Before and After Receiving Training on Giftedness

Social

perception

Note: BT = before training; AT = after training.

The preschool teachers were identified to use three codes regarding their social perception-based
expressions regarding giftedness. One of these codes was related to children who could not adapt to the traditional
education process, the other one was about the families who were unhappy because they had such a child, and
lastly, they regarded these children as those who brought the welfare of the society to the highest level.
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Besides, the teachers used 10 codes for this category after receiving training. Four of them were about a
desired child and two were about the need to be supported. Teachers were determined to use more expressions on
social perception after training. Figure 7 summarizes the findings regarding the second research question.

Figure 7
Distribution of the Preschool Teachers' Challenging Views on Giftedness Before and After Training
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Figure 7 demonstrates the preschool teachers’ views on the challenging aspects of this potential before
and after receiving training on giftedness. A total of 40 codes emerged regarding the challenging characteristics of
giftedness before the teachers received training. Of these codes, eight were related to being very quiet, six of them
being very active and three each of them being talkative and disobedient.

A total of 18 codes were identified as regards the challenging characteristics of giftedness after the
teachers received training. Of these 8 were related to being perfectionist, four to being very active, and two to their
lack of daytime sleep. Thus, it may be wise to mention that teachers’ challenging views on giftedness potential
before training were significantly higher than those after training.

Table 2 displays three fundamental characteristics that preschool teachers stated in their drawings about
a child with this potential after receiving training on giftedness potential. The first characteristics of a gifted child
were determined as such: 53 of them are curious, 13 ask too many questions, five of each are bookworms, active
and creative; the second stated characteristics were noted as: 30 of them are curious, 14 asking too many questions,
nine are active and perfectionist. Besides, the third ranked characteristics were reported as following: 18 of them
ask too many questions, 11 are active, and seven are fair. In general, the most fundamental characteristics that
preschool teachers stated about gifted children after receiving training on their gifted potential were determined as
being curious, asking too many questions, being very active, being a researcher and a discoverer, being
perfectionist, creative, careful and fair.
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Table 2

Distribution of the Three Most Fundamental Characteristics That Teachers Stated Regarding Giftedness in Their
Drawings

First Second Third
Characteristic characteristic characteristic characteristic 3f
f f f

Curious 53 30 6 89
Asking too many questions 13 14 18 45
Bookworm/love to read 5 7 5 17
Energetic 5 9 11 25
Creative 5 5 5 15
Talkative 4 - - 4
Naughty/joker 7 - - 7
Having bright 4 - - 4

ideas/thinking

positively/having

something on the brain
Perfectionist 4 9 3 16
Having different abilities 4 - - 4

from other children
Happy 3 - - 3
Socially well- 3 7 - 10

developed/social/friendly
Poor social development - - 6 6
Interrogator 3 - 2 5
Leader 2 - - 2
Bewildered 2 - - 2
High memory perception 2 - - 2
Researcher and discoverer 2 13 5 20
Attentive 3 5 4 12
Open to learning 2 3 2 7
Wide range of interests 2 4 - 6
Fair 2 2 7 11
Nimble-minded - 2 - 2
Emotional - 1 3 4
Affectionate - 2 2 4
Total 130 113 79 322

As can be seen in the pictures below, the teachers tried to embody a gifted child by both drawing and
expressing their views next to the figure they drew.

Figure 8
Preschool Teachers' Drawings of Gifted Children

] % A A '?
1w P 74\
(= = 3 < & t& ) \
@ Af’j/‘yi/ \\\J -/ \
J L\/K‘\/} e /\\ & e/ p ?
NV \> é;/\/ \\ ¢
VB I > ap
‘ \ / A\ N\ ] \\7,,,7 /\
/” \ | / \\\ \\ ) 3 o/
AV NN LS )t
] R |
T-4 dréwing T-9 drawing T-62 drawing

For instance, as seen in Figure 8, the teacher with the code T-4 drew a character with three eyes, four ears,
and two mouths by pointing out the differences of gifted children. In addition, the teacher remarked that these
children were curious and inquiring with the question marks and mathematical symbols he drew. T-4 mentioned
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“He is a questioning, active child who has eyes and ears everywhere and who experiences different emotions
simultaneously. He wants to be understood and accepted.”

Asseen in Figure 9, the teacher coded T-16 drew a character with glasses and expressed the characteristics
of this child as “a bookworm, valuable, perfectionist, social, curious, talkative, developed a sense of conscience
and compassion, researcher, result-oriented and able to use the process efficiently.” T-21 drew a child with a head
full of questions and explained the characteristics as, “Curiosity, high feelings, need for acceptance. Creative and
original thinker. They have a high motivation, a strong memory, and they are versatile.” Besides, T-30 noted that
these children are curious and inquisitive by being “Creative, witty, colorful, curious and having a strong memory.”
T-10 emphasized the challenging characteristics as,

"Teacher, Teacherrrrrrr!!!1" He always has something to say to the teacher. He researches very interesting
topics with animals and tells me about them. | listen with amazement, but sometimes | cannot find an
answer. He understands every situation of his friends and helps them. He does creative activities and
creates creative products.”

Similarly, T-10 expressed many different characteristics of gifted children as follows:

"He is very curious. Obsessed (especially with clothing tags) He sends people he is angry with into a
black hole. He is very afraid of getting old and his loved ones getting old. His intelligence is at genius
level. He has a developed sense of justice, is a bit cocky, likes to read books and is interested in music.
He wants to disassemble the objects and examine them.”

Figure 9

Preschool Teachers' Drawings of Gifted Children

T-14 drawing T-16 drawing T-21 drawing T-30 drawing

In summary, there was a notable increase in the number of statements made by preschool teachers
regarding gifted potential after receiving training, particularly focusing on the developmental characteristics of
children. Conversely, the number of characteristics related to challenging factors affecting children's
communication with their peers in the classroom decreased as teachers gained more knowledge through the
training. This suggests that teachers highlighted the distinctive and challenging attributes of children with this
potential when expressing themselves through the pictures they drew.

Discussion

This study attempts to examine preschool teachers’ views and perceptions of giftedness. In service of this
aim, teachers’ views about children with this potential before and after undergoing training and their perceptions
towards the characteristics of these children were analyzed through the pictures they drew.

The teachers were identified to express their views on gifted children before and after the training in the
context of the general developmental characteristics of the preschool children, the characteristics of each
developmental area as well as the current perceptions of the society regarding these children. The results revealed
a significant increase in the number and type of codes after receiving training, except for the categories related to
physical and motor development and general development characteristics. In the domain of cognitive development,
teachers predominantly express their opinions regarding the thinking skills and distinctive characteristics of
children with gifted potential. However, after undergoing training, a notable shift has been observed, with teachers
placing greater emphasis on the characteristics that set these children apart from their typically developing peers,
as opposed to their thinking skills. Likewise, the relevant literature suggests that the teachers mostly considered

Daglioglu & Cerezci 2024, 25(3)



PRESCHOOL TEACHERS’ PERCEPTIONS OF THE POTENTIAL OF GIFTEDNESS 239

the characteristics of cognitive development, which are the most distinctive differences of gifted children from
their peers. Upon analysing the related literature, preschool teachers implicated that gifted children have high
cognitive ability, learn at a higher level than their peers, able to see patterns, are curious to explore, are inquisitive,
exhibit higher capacity than their peers, have creativity, high motivation, able to look at stimuli at different
dimensions, and have a strong memory (Bildiren, 2018; Bildiren et al., 2020; Cetinkaya & Inci, 2019; Kildan,
2011; Kuo et al., 2010; Wright & Ford, 2017). In this context, it is likely that preschool teachers tend to define
gifted children with characteristics related to their extraordinary mental performance.

The teachers were determined to mostly mention the characteristics of the social-emotional development
area following cognitive development regarding giftedness before training. They underpinned that these children
get bored quickly, do not recognize rules, are introverted and impatient, they have weak social skills, are fair,
naughty and more sensitive than others. Children's boredom was found to be among the first characteristics stated
by teachers both before and after training. The studies clarified that giftedness includes social skills, emotional
maturity, and some features that make it difficult or prevent to adapt to the environment (Baysal-Metin et al., 2018;
Freeman, 2021; Yalim-Yaman & Bugay-Sokmez, 2020). In other words, the high level of cognitive awareness and
social and emotional needs created by high ability lead these children to have difficulties in cooperating with their
typically developing peers in activities such as studying and playing games. In this context, it is most likely that
teachers may better distinguish the social-emotional characteristics of children with gifted potential after the
training.

As regards the codes about language development, the teachers reported that gifted children ask too many
questions, have a wide vocabulary and are talkative. In addition to what they stated before the training, the teachers
emphasized that gifted children read a lot of books, their language skills were developed and they were quick-
witted. Thus, they may consider the interactive development of cognitive development and language development,
as Vygotsky asserted with his Sociocultural theory (Vygotsky, 1986). The studies in the literature confirmed that
high verbal skills including creating long and complex sentences, displaying an adult attitude in their speech,
explaining the terms, responding quickly to questions, learning to read and write by oneself usually in the preschool
period, and having strong memory are considered as the behaviors observed in gifted children during the preschool
period within the context of the interactive progress of cognitive development and language development
(Bildiren, 2018; Bildiren et al., 2020; Cetinkaya & Inci, 2019; Kuo et al., 2010; Wright & Ford, 2017). Hence, the
present study demonstrated that teachers take gifted children’s language development characteristics into account.

With regard to the general developmental characteristics category, the teachers were identified to use
expressions regarding gifted children as being different, successful in painting and music, and that these children
are special, have different characteristics, and are marginal or extraordinary. However, the teachers’ views changed
after the training, and they defined these children as being different from their peers and having different
developmental characteristics, rather than describing them as special needs, abnormal, unusual, and special
children. Unlike other categories, fewer views were shared after the training about the general developmental
characteristics category, and teachers’ views were found to be more related to the welcomed characteristics of
gifted children.

On examining the codes regarding physical and motor development, before the training, the teachers
emphasized that gifted children are very active, hyperactive, and physically different while they stated after the
training that they are very active, high-energy, and dynamic children. The retrospective studies on gifted children
unveiled that they gain the movements related to walking, running, posture, and displacement in the early period,
while they also cannot stand still, have high energy, and do not like routines (Brunet-Lezine, 2001; Ozbay, 2013;
Vaive- Douret, 2004). Under the strength of all the above, it is likely that teachers can distinguish gifted children’s
physical and motor development characteristics. However, it is noteworthy that the statements related to these
developmental characteristics decreased after the training. In this regard, teachers tried to evaluate children’s
physical and motor development characteristics, which were noticeable at first glance, by taking into account their
characteristics in other developmental areas after the training, still, they regarded being very active as their most
distinctive feature.

When the codes in the category reflecting the social perception towards gifted children were examined,
the teachers used expressions stating that they could not adapt to the traditional education process, that they were
unhappy families because they had such a child, and that they carried the welfare of the society to the highest level.
After the training, the teachers stated that gifted children are the desired children, they need support, they need to
be educated according to their needs, and they should be guided correctly. Dealing with children with gifted
potential in the preschool period can sometimes be fun for adults, but it can often be uncomfortable. However,
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children whose giftedness potential cannot be diagnosed at an early age are at the risk of gradually losing their
extraordinary potential in the long run (Simonton, 2014). When they do not use their potential efficiently in the
short term, these children may harm the environment, they may become angry, and even face the danger of
developing depression. Thus, it is essential that teachers welcome them with different characteristics from their
peers, regardless of age or ability, and take educational measures according to their interests and needs (Robinson,
1993).

This study also analyzed the challenging characteristics that preschool teachers presumed about this
potential before and after receiving training on giftedness. While teachers had more challenging views on
giftedness before receiving training, a significant decrease was identified in the number of these views after
training. Before preschool teachers were informed about giftedness, they stated that children with this potential
are very quiet, active, talkative, and disobedient; however, their views focused on characteristics such as
perfectionist, active, and having less daytime sleep after training. In this regard, teachers regarded the most obvious
challenging characteristic as being very active in common. Upon analyzing teachers’ views after the training, they
emphasized that these children possess the characteristics such as high sense of humor and strong sense of justice,
rather than being bored easily and being disobedient. Besides, it is most likely that teachers tend to see more
positive characteristics as they get to know gifted children given that they perceive these children as desired,
needing support and correct guidance related to the social perception category.

It is significant to bear in mind that the maturation and development of each child is individual, that
development accelerates in some periods and slows down in others, their development is affected by various factors
such as culture and opportunities, and in this context, a child's development never progresses in a straight line
(Matthews & Foster, 2004). Therefore, it is of utmost importance for the healthy development of children as it will
prevent the emergence of the above-mentioned problems, particularly since teachers have knowledge and
awareness about the characteristics of gifted children. Numerous studies argued that both the needs of gifted
children and teachers’ lack of professional knowledge are ignored in preschool education, and hence, preschool
education is the most neglected area for gifted children (Chamberlin et al., 2007; Jolly & Kettler, 2008; Koshy &
Robinson, 2006).

When preschool teachers were requested to imagine that there is such a child in their class and to note the
characteristics of this child, they mostly considered characteristics such as being curious, asking too many
questions, being very active, being a researcher and discoverer, and being perfectionist, creative, careful and fair.
In essence, it was discovered that following the training, teachers incorporated more aspects related to the cognitive
development characteristics of gifted children in both their verbal descriptions and their drawings. Even though
there was a decrease in the prevalence of certain stereotypes, the teachers still depicted these children as wearing
glasses and being somewhat alien, thus reflecting their distinctiveness from their peers.

Preschool teachers who participated in the training reported that they had generally obtained only
superficial knowledge about gifted children during their special education courses at the university. Furthermore,
they expressed that they lacked sufficient information about the developmental characteristics of these children,
the various types of giftedness, and how to effectively accommodate them in their classrooms. In this context, it
is widely acknowledged that teachers bear significant responsibility in identifying and nurturing the potential of
gifted children, especially during their early years, through tailored educational programs. However, as mentioned
earlier, giftedness encompasses a broad spectrum, and it can exhibit contradictory characteristics in terms of
individual differences and across physical and socio-emotional development domains. Nonetheless, both in the
opinions of teachers and their drawings, it is evident that children displaying superior talent potential often manifest
characteristics that pose challenges to teachers in the classroom, such as perfectionism, resistance to being
convinced, a propensity to break rules, and high levels of activity. In this context, even though the training provided
to teachers did not exclusively center on the developmental characteristics of gifted children, the preschool period,
being the time of most rapid development, aligns with the broader framework of the 2013 Ministry of National
Education (MoNE) preschool education program, which prioritizes holistic development. Consequently, teachers
naturally gravitated toward focusing on the developmental characteristics of children displaying gifted potential.
It is evident that, prior to the training, teachers held more stereotypes about these children, who exhibit distinct
qualities from their peers due to their lack of knowledge. However, following the training, it is clear that they have
largely shed these stereotypes, as reflected in their opinions during the brainstorming sessions and in the drawings
they created depicting children with this potential. Indeed, contemporary literature underscores the importance of
supporting both current teachers and pre-service teachers in understanding and addressing the needs of gifted
children. This support contributes positively to the identification of gifted students. In today's educational
landscape, where inclusive education has become increasingly prevalent, it is vital to provide guidance for material
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selection, assessment, and evaluation methods tailored to these children's unique capabilities, and to establish an
appropriate and inclusive learning environment for their optimal development (Berman et al., 2012; Blumen-
Pardo, 2002; Brazzolotto, 2022; Cai, 2022; Hemphill, 2009; Kaplan-Sayi, 2018; Kildan, 2011; Kurnaz &
Arslantas, 2018; Ozcan & Giilkaya, 2019; Phelps et al., 2023; Sahin, 2013; Sahin & Cetinkaya, 2015; Vreys et al.,
2018).

As a result, preschool teachers, who were informed about gifted children, were found to take into account
the cognitive developmental characteristics of these children before the training, and they expressed a greater
number and variety of views after being informed. Furthermore, it was noted that before receiving training on
giftedness, teachers placed greater emphasis on the challenging characteristics of these children. However, after
receiving training, they exhibited a more pronounced inclination to accept and understand children with these
characteristics. The characteristics expressed by the teachers in the drawings of gifted children after being informed
were also reflected in their drawings. The study is limited only to a six-hour training process with the preschool
teachers working in the city center of Corum and their views. Considering these limitations, it is recommended
that the duration and scope of these trainings be expanded in the future especially considering that inclusive
education is becoming increasingly widespread and it may be extended to all provinces by cooperating with the
Ministry of National Education. Various in-depth studies about giftedness may be conducted in the classrooms of
preschool teachers who received trainings on giftedness through using quantitative and mixed-method designs.
More attention can be paid to the introduction of giftedness in the pre-service period, special education, inclusion,
etc. lessons in the relevant departments of universities.
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