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Oz
Giris: Bu arastirmanin amaci, 6zel yetenekli 6grencilerin psikolojik saglamliklarinin gesitli degiskenlere gore

farklilagsmasini incelemek, 6z-yeterlik, algilanan sosyal destek ve psikolojik saglamlik arasindaki iligkileri tespit
etmek ve 6z-yeterlik ile algilanan sosyal destegin psikolojik saglamlig1 yordama giiciinii belirlemektir.

Yontem: Bu ¢alisma, Tiirkiye'deki alti farkli Bilim ve Sanat Merkezi'ne devam eden 232 6zel yetenekli ortaokul
ogrencisiyle yuritilmistiir. Katihmeilara, Demografik Bilgi Formu, Cocuk ve Geng Psikolojik Saglamlik Olgegi,
Cocuklar Igin Oz-Yeterlik Olcegi ve Cocuk ve Ergenler I¢in Sosyal Destek Degerlendirme Olgegi uygulanmastir.

Bulgular: Psikolojik saglamlik puanlarinda cinsiyet, siif ve sosyal/sportif etkinliklere katilim degiskenlerine gore
anlaml farkliliklar elde edilmistir. Psikolojik saglamlik, toplam 06z-yeterlik, akademik 6z-yeterlik, sosyal 6z-
yeterlik, duygusal 6z-yeterlik ve toplam algilanan sosyal destek, aileden algilanan sosyal destek, 6gretmenden
algilanan sosyal destek ve arkadaslardan algilanan sosyal destek arasinda pozitif yonlii anlamli iligkiler oldugu
bulunmustur. Ayrica 6zel yetenekli dgrencilerin 6z-yeterliklerinin ve algilanan sosyal destek diizeylerinin
psikolojik saglamliklarini anlamli bir sekilde yordadigi sonucuna ulagiimistir.

Tartisma: Ozel yetenekli 6grencilerin 6z-yeterliklerini ve algiladiklar1 sosyal destegi artirmak, ayni zamanda
sosyal/sportif etkinliklere katilimlarini tesvik etmek, bu dgrencilerin psikolojik saglamliklarini gelistirebilir. Ozel
yetenekli 6grencilerde 6z-yeterlik, algilanan sosyal destek ve psikolojik saglamlik arasinda pozitif yonlii bir iliski
bulunmaktadir. Oz-yeterlik ve algilanan sosyal destek seviyeleri arttikga, bu 6grencilerin psikolojik saglamliklari
da artmaktadir.

Anahtar sozciikler: Psikolojik saglamlik, 6z-yeterlik, algilanan sosyal destek, 6zel yetenekli Ogrenciler,
sosyal/sportif etkinliklere katilim.
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Giris

Ozel yetenekli 6grenciler, biligsel, sosyal ve psikolojik &zellikleri agisindan normal dgrencilerden
birtakim farkliliklar gostermektedirler. Bu 6zellikleri ve farklilasan ihtiyaglar1 sebebiyle kendi 6zelliklerine uygun
olarak hazirlanmis olan egitim yaklasimlarina ihtiya¢ duymaktadirlar. Bu 6grenciler, kiigiik yaslardan baglayarak
gelisim gorevlerini akranlarindan daha erken yerine getirirler ve biligsel alanda oldukga basarilidirlar. Ancak 6zel
yetenekli 6grencilerin sosyal ve duygusal ihtiyaclarina yonelik literatiirde ¢cok az sayida aragtirma bulunmaktadir.
Bu da literatiirde birbiriyle ¢elisen bulgularin olmasina yol agmis ve bu konuda bir goriis birligi saglanamamistir
(Connolly, 2018; Peterson vd., 2009). Bu 6grencilerin iistiin bilissel yetenekleri, altta yatan psikolojik sorunlarini
golgeleyebilmektedir. Bu durum, 6zel yetenekli &grencilerin duygusal ihtiyaglarinin etkili bir sekilde ortaya
konmasini ve ele alinmasini zorlastirabilmektedir (Knapp, 1991). Dolayisiyla, iistlin biligsel yeteneklerin, sosyal

ve duygusal uyumu tek bagina saglayamadigi géz oniinde bulundurularak, bu 6grencilerin sosyal ve duygusal
ozelliklerinin bilinmesi ve desteklenmesi biiyiik onem tagimaktadir.

Ozel yetenekli ¢ocuklar ve ergenler, es zamanl olmayan gelisim 6zellikleri, miikemmeliyetgilikleri ve
asir1 duyarhiliklar1 nedeniyle cesitli psikolojik, sosyal ve duygusal problemlerle daha sik karst karsiya
kalabilmektedirler (Fiedler, 1993; Knapp, 1991). lyi olus halleri ve gelisimsel siiregleri karsilastiklar1 zorluklardan
olumsuz olarak etkilenebilmektedir (Fiedler, 1993; Pfeiffer & Stocking, 2000). Psikolojik olarak daha hassas
olduklari i¢in stres, uyum sorunlari, depresyon ve intihar gibi sorunlar yasayabilmekte ve kendilerine uygun olan
akranlar1 bulamadiklarinda ise kendilerini yalniz hissedebilmektedirler (Leana-Tascilar, 2017; Morelock, 1992;
Pfeiffer & Stocking, 2000). Ayrica yoksulluk, travma, aile i¢i gatigsmalar ve zorbalik gibi ¢esitli risk ve zorluklarla
kars1 karsiya kalabilmektedirler (Peterson, 2009; Reis & McCoach, 2002) ve bu zorluklara yonelik verdikleri
tepkiler, 6zel yetenekli oluslarinin getirdigi karakteristik 6zelliklerinden etkilenmektedir (Yermish, 2010).

Yakin zamanda yapilan bir arastirmada, genel niifustaki gocuklarin ve genglerin yaklasik %20'sinde; 6zel
yetenekli ¢ocuklarmn ise %30 ile %40°1nda, anksiyete, depresyon, davranig problemleri veya sosyal uyumda zorluk
belirtileri gozlemlendigi tespit edilmistir (Kroesbergen vd., 2016; Pilarinos & Solomon, 2017). Ancak, 6zel
yetenekli 6grencilerin karsilagtiklar: bu zorluklara ragmen, ¢ogunlugunun iyi olug diizeylerinin) yiiksek oldugunu
ortaya koyan aragtirma bulgular1 da vardir (Richards vd., 2003). Kisinin karsilastig1 gligliiklere ragmen saglikli bir
sekilde gelisim gdstermesi ise literatiirde psikolojik saglamlik kavramiyla karsilik bulmaktadir (Sameroff, 2005).

Ozel yeteneklilerin psikolojik saglamhigi ile ilgili literatiir celiskilidir. Bazi arastirmalarda 6zel
yeteneklilerin hassas bir kisilik yapisina sahip oldugu, kirilgan olduklari, azimsanmayacak sayida 6zel yeteneklinin
ise ciddi psikolojik problemler yasadigi, bu sebeple 6zel yetenekli 6grencilerin psikolojik saglamliklarini
gelistirebilmek i¢in kapsamli egitimsel ve sosyal miidahalelerde bulunulmasi gerektigi belirtilmistir (Fiedler, 1993;
Freeman, 2006; Hayes & Sloat, 1989; Hillyer, 1988; Kline & Short, 1991a; 1991b; Nugent, 2000; Pfeiffer &
Stocking, 2000; Schuler, 2000).

Diger taraftan, psikolojik saglamliklar1 yiiksek olan bireylerle 6zel yetenekli bireylerin ortak 6zelliklere
sahip oldugunu ortaya koyan arastirmalar da bulunmaktadir. Yasama olumlu bakis agisi, i¢sel denetim odagi,
kisisel yeterlilik, mizah anlayis1, 6zerklik duygusu ve problem ¢dzme yetenegi bu 6zelliklerden bazilaridir (Dole,
2000; Kitano & Lewis, 2005; Neihart, 2002; Peterson, 2006; Richards vd., 2003; Rutter, 1990). Bu bulgular, 6zel
yetenekli bireylerin dogustan gelen giiclii yonlere ve basa ¢cikma mekanizmalarina sahip olabilecegini ve psikolojik
saglamliklarmin iyi diizeyde olabilecegini gostermektedir. Ozel yetenekli bireylerin miikkemmeliyetgilik, stres,
yalnizlik ve depresyon gibi sosyal ve duygusal zorluklarla basa ¢ikmalarinda psikolojik saglamligin 6nemli bir
yeri vardir (Saranli & Metin, 2012). Psikolojik saglamlik, bu 6grencilerin karsilagabilecekleri gesitli risklere karsi
koruyucu bir faktordiir (Alexopoulou vd., 2019; Reis vd., 2004).

Son yillardaki psikolojik saglamlik aragtirmalar1 saglamligi kisisel, ailesel ve ¢cevresel agilardan ele alarak
psikolojik saglamliga iliskin kapsamli bir bakis acis1 benimsemistir. Bu aragtirmalar, psikolojik saglamlik ve
etraftaki 6nemli kisilerden algilanan sosyal destek arasinda pozitif yonlii anlamli bir iliski oldugunu gostermektedir
(Stewart & Sun, 2004; Terzi, 2016). Sosyal destek, genel psikolojik durumu iyilestirerek ve psikolojik sorunlari
azaltarak ¢ocuklar ve ergenler igin potansiyel bir fayda saglamaktadir (Demaray & Malecki 2003). Ozel yetenekli
ogrencilerin asir1 duyarliliklar: ve miikemmeliyetgilikleri nedeniyle, yeteneklerinin kabul edildigi ve dogrulandigi
destekleyici ortamlarda bulunmalar1 son derece 6nemlidir (Reis vd., 2004). Boyle bir destek olmadiginda 6zel
yetenekli Ogrenciler, akranlarina uyum saglamak icin yeteneklerini gizlemek veya potansiyellerinin altina
performans gostermek gibi uygunsuz basa ¢ikma mekanizmalari kullanabilmektedirler (Cross & Swiatek, 2009).
Birgok ¢aligsma, aile, akranlar ve 6gretmenler de dahil olmak iizere 6nemli kisilerden algilanan sosyal destegin 6zel
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yetenekli 6grencilerin psikolojik uyumlarinda ¢ok dnemli bir rol oynadigini géstermistir. (Chen vd., 2017; Elcik,
2015; Lee vd., 2015).

Psikolojik saglamligi belirleyen ana degiskenlerden bir digeri de 6z-yeterliktir. Werner ve Smith'e (1982)
gore, 0z-yeterlik, psikolojik saglamligin ve basa ¢ikma becerisinin gelisiminde 6nemli bir faktordiir. Yiiksek 6z-
yeterlige sahip olan bireyler giicliiklerle karsilastiklarinda, diisiincelerini kontrol etme ve zorluklarin iistesinden
gelme konusunda diisiik 6z-yeterlige sahip olan bireylere gore daha basarilidirlar (Hamill, 2003). Oz yeterliligi
diisiik olan bireyler siklikla kendinden siiphe duyma, umutsuzluk, kaygi ile miicadele etmekte ve zorlayici olaylari
bir tehdit olarak algilamaktadirlar (Kashdan & Roberts, 2004; Kumar & Lal, 2006). Oz-yeterlik bireylere engelleri
etkili bir sekilde asabileceklerine iligkin bir inang verdigi i¢in, 6z-yeterligi gelistirmenin ve arttirmanin, psikolojik
saglamhigin gelistirilmesinde onemi ¢ok biiyiiktiir. Ozel yetenekli dgrencilerin psikolojik saglamliklarinda 6z-
yeterlik inanglar1 dnemli bir rol oynamaktadir (Dole, 2000; Reis vd., 2004). Ozel yetenekli dgrencilerde psikolojik
saglamlig1 artirmak, 6z yeterliligin ve etkili basa ¢ikma mekanizmalarinin gelismesini saglar. Tekrarlayan bir
sekilde zorlu goérevlerin iistesinden gelme deneyimi, psikolojik saglamhig: gelistirmektedir (Kitano & Lewis,
2005).

Ders dis1 etkinliklere katilimin da 6zel yetenekli 6grencilerin psikolojik saglamligi i¢in koruyucu bir
faktor oldugu tespit edilmistir (Dole, 2000; Hebert, 1996; Reis vd., 2004). Psikolojik saglamlig1 yiiksek olan
ogrenciler icin bu etkinlikler, bir gruba dahil olma, igbirligi kurma, ait hissetme ve arkadaslik kurma imkan1
saglamaktadir (Hebert, 1996). Diger yandan ise psikolojik saglamligi diisiik olan ve basarisizlik yasayan 6zel
yetenekli 6grenciler, ders disi etkinliklere, organizasyonlara, sporlara veya yaz programlarina ¢ok az katilim
gostermektedirler (Reis vd., 2004).

Aragtirmalar ayrica 6zel yetenekli 6grencilerde yas ile psikolojik saglamlik arasinda da bir iligki
olabilecegini gostermektedir. Bazi arastirmalar 6zel yetenekli 6grencilerde smif diizeyi ilerledik¢e psikolojik
saglamlikta azalma, duygusal kirilganlikta ise artis oldugunu ortaya koymustur (Kline & Short, 1991a). Gez (2018)
de yaptigi arastirmada, psikolojik saglamliligin 5-6. smif 6grencileri arasinda en yiiksek, 9-10. sinif 6grencileri
arasinda ise en diisiik seviyede oldugunu tespit etmistir. Ayrica, baska calismalarda da siif diizeyi arttikga
psikolojik saglamligin azaldigi sonucuna ulagilmistir (Bindal, 2018; Sahin, 2018).

Alvino (1991) ile Kline ve Short (1991a; 1991b), ortaokul doneminde &zel yetenekli olmanin kiz ve erkek
ogrenciler tizerinde farkl: etkileri olabildigini ortaya koymuslardir. Erkek 6grencilerin, 6n-ergenlik donemlerinde
duygusal ve sosyal yakinlik saglama konusunda zorluklar yasayabildiklerini ve bu durumun da genel iyilik
hallerini etkileyebildigini belirtmislerdir. Ayrica Kline ve Short, 6zel yetenekli kiz 6grencilerin ergenlige gegisle
birlikte artan farkindalik, duyarlilik ve c¢atismalar nedeniyle, psikolojik saglamliklarinin lise doneminde
azalabildigini tespit etmistir. Bu bulgular, 6zel yetenekli 6grencilerin deneyimlerinin ve karsilagtiklari zorluklarin
cinsiyetlerine gore degisebildigini gdstermektedir.

Bu arastirmada, 6zel yetenekli dgrencilerin psikolojik saglamligi ile iliskili literatiirdeki bosluga bir
katkida bulunulmasi amaglanmistir. Bu amagla, 6zel yetenekli dgrencilerin psikolojik saglamliklari, koruyucu
faktorler olarak algilanan sosyal destek ve 6z-yeterlige odaklanilarak incelenmistir. Ayrica, psikolojik saglamligin
cinsiyete, yasa ve ders dis1 etkinliklere katilima gore nasil farklilastigi incelenmistir. On ergenlik déneminde
fiziksel, duygusal ve sosyal alanda hizli degisimler yasandigi i¢in caligmanin hedef grubunu 6n ergenlik
doneminde bulunan 6zel yetenekli 6grenciler olusturmustur. Bu dénemde, 6zel yetenekli ergenler genellikle
eszamanli olmayan geligimleri ile iligkili zorluklarla kargilagmaktadirlar. Bu da uyum saglamada zorluklara, yogun
duygulara ve anlagilma ihtiyaciyla ilgili i¢sel sorusturmalara sebep olabilmektedir (Silverman, 2012). Bu
¢alismada, psikolojik saglamlik ile bu koruyucu faktorler arasindaki iliskiler arastirilarak, o6n-ergenlik
donemindeki 6zel yetenekli 6grencilerin psikolojik iyi oluglari ve gelisimsel ihtiyaglartyla ilgili anlayisin
gelistirilmesi amaglanmaktadir.

Bu arastirmanin amaci, Bilim ve Sanat Merkezilerine (BILSEM) devam eden, genel yetenek, miizik ve
resim alaninda 6zel yetenekli olarak tanilanmis olan 6grencilerin psikolojik saglamliklarini incelemektir. Bu
aragtirmada, 6zel yetenekli 6grencilerin psikolojik saglamlik, 6z-yeterlik ve algilanan sosyal destek diizeylerini
belirlemek; psikolojik saglamlik puanlarinin cinsiyet, sinif ve ders disi etkinliklere gore farklilagsmasini incelemek;
algilanan sosyal destek, dz-yeterlik ve psikolojik saglamlik arasindaki iliskileri tespit etmek ve BILSEM’e devam
eden &grencilerde algilanan sosyal destegin ve dz-yeterligin psikolojik saglamliklarinin anlamli bir yordayicisi
olup olmadigini belirlemek amaglanmaktadir.

Bu ¢aligmada agagidaki sorulara cevap aranmustir:
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1. BILSEM'ere devam eden 6zel yetenekli dgrencilerin psikolojik saglamlik, 6z yeterlilik ve algilanan
sosyal destek diizeyleri nedir?

2. BILSEM'lere devam eden &zel yetenekli dgrencilerin psikolojik saglamlik diizeyleri cinsiyete, sinifa ve
ders disi etkinliklere katilima gore anlamli bir farklilagma gostermekte midir?

3. BILSEM'lere devam eden 6zel yetenekli 6grencilerin algilanan sosyal destek, 6z yeterlilik ve psikolojik
saglamliklar1 arasinda anlamli bir iligki var midir?

4. Algilanan sosyal destek ve 6z yeterlik diizeyleri BILSEM'lere devam eden 6zel yetenekli 6grencilerin
psikolojik saglamliklarini anlamli bir sekilde yordamakta midir?

Bu alt problemlerin ele alindigi bu g¢alismada, BILSEM’e devam eden &grencilerin psikolojik
saglamliklarinda 6z yeterlilik ve algilanan sosyal destegin roliine odaklanilmigtir. Bu ¢aligmada, 6zel yetenekli
ogrencilerin psikolojik iyi oluslar1 ve psikolojik saglamliklart ile ilgili literatiire katkida bulunulmasi
amagclanmaktadir.

Yontem
Arastima Modeli

Bu arastirma, 6zel yetenekli 6grencilerin psikolojik saglamlik, 6z-yeterlik ve algilanan sosyal destek
diizeyleri arasindaki iliskiyi inceleyen iliskisel arastirma tiiriinde bir calismadir. Iliskisel arastirma yéntemi,
degiskenlerin arasinda birlikte degisimin olup olmadigimi ve bu degisimin derecesini tespit etmeyi amaclar
(Karasar, 2015).

Cahisma Grubu

Bu calismanin evrenini Bati Marmara bolgesindeki BILSEM'lere devam eden 6zel yetenekli dgrenciler
olusturmaktadir. Ozel yetenekli dgrencilerin, genel niifusun ¢ok kiiciik bir yiizdesini olusturmas1 (%2-3) sebebiyle,
katilimcilart segmek igin kolay ulagilabilir durum o&rneklemesi kullanilmistir. Bu ornekleme yonteminde
aragtirmaci, istenilen Orneklem biyiikliigine ulasilincaya kadar katilimcilart erisilebilirlige gore seger
(Biiytikozturk vd., 2020). Arastirmaya Edirne, Canakkale, Tekirdag ve Kirklareli illerinde bulunan alt1 farkli
BILSEM'de dgrenim goren dzel yetenekli ortaokul dgrencileri katilmistir. ilk asamada bu arastirmanin calisma
grubuna BILSEM'lere diizenli devam eden 251 dgrenci dahil edilmistir. Olcekleri doldururken eksik veya yanlis
kodlama yaptig: tespit edilen 19 6grencinin verileri aragtirmadan ¢ikarilmis ve arastirmanin ¢aligma grubu 232
ozel yetenekli 6grenciden olusmustur. Katilimeilara iligkin demografik bilgiler Tablo 1’de yer almaktadir.

Tablo 1
Orneklem Grubunun Demografik Bilgilerine Iliskin Bilgiler

Cinsiyet n % Sinif n %
Kiz 115 49.6 5 76 32.8
Erkek 117 50.4 6 69 29.7
Toplam 232 100.0 7 70 30.2
8 17 7.3
Toplam 232 100.0

Sosyal/sportif etkinliklere katilim n % BILSEM’de egitim aldig1 alan n %
Katiltyor 108 46.6 Genel Yetenek 142 61.2
Katilmiyor 124 53.4 Miizik 18 7.8
Resim 51 22.0

Toplam 232 100.0 Cift alan 21 9.1
Toplam 232 100

Not: BILSEM = Bilim ve sanat merkezi.
Veri Toplama Araglari
Demografik Bilgi Formu

Katilimcilara ait demografik bilgileri elde etmek amaciyla arastirmacilar tarafindan yapilandirilmig bir
anket gelistirilmistir. Demografik bilgi formunda cinsiyet, sinif diizeyi ve sosyal/sportif etkinliklere katilim
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degiskenlerine iligkin maddeler yer almaktadir. Bu formda arastirma problemleriyle iliskili olan demografik
bilgileri elde etmek icin sorular sorulmustur.

Cocuk ve Geng Psikolojik Saglamlik Olcegi

Olgegin orijinal formu 28 madde, ii¢ alt dlgek ve sekiz alt boyuttan olusmaktadir. Bu 6lgek, on bir ayri
ilkeden toplanan veriler 1g181inda, sosyo-ekolojik bakis acisiyla, nitel ve nicel yontemler kullanilarak
gelistirilmistir. Olgegin kisa form caligmasi Liebenberg ve digerleri (2013) tarafindan yapilms ve iki ayr1 calisma
neticesinde 12 maddelik bir yap1 elde edilmistir. Bu 6l¢egin Tiirkceye uyarlamasi ise Arslan (2015) tarafindan
yapilmistir. Analiz sonuglarina gore faktor yiiklerinin .54 ile .81 arasinda degistigi goriilmiistiir. Olgegin faktor
analizi sonuglar yeterli diizeyde tutarlilhik gostermis ve 6lgek toplam varyansin %51.28'ini yordamistir [y = 256
= 105.498, p <.0001; RMSEA = .060; x? / df = 2.03; CFI = .97, GFI = .94, RMR = .039] ve 6l¢ek tek faktorlii bir
yapidan olusmustur. Bu 6lcek, 1-5 arasinda derecelendirilen 5°1i Likert tipi bir dlgektir. Olgekten alimabilecek
puanlar 12-60 arasinda degismektedir. Olcekten elde edilen puan arttikca psikolojik saglamlik diizeyi de
artmaktadir. Olgekten alman diisiik puanlar diisiik psikolojik saglamliga, yiiksek puanlar ise yiiksek psikolojik
saglamliga karsihik gelmektedir. Olgegin Cronbach alfa degeri .91 olarak hesaplanmistir (Arslan, 2015). Bu
calisma i¢in ise dlgegin cronbach alfa degeri .82 olarak hesaplanmuistir.

Cocuklar Icin Oz-Yeterlik (7lgegi

Bu 6lgek, Muris (2001) tarafindan gelistirilmis ve Tiirk kiiltiiriine uyarlama ¢aligmasi Telef ve Karaca
(2012) tarafindan yapilmigtir. Faktor analizi, toplam varyasyonun %43.74 oraninda yordandigini ortaya
koymustur. Ayrica, 6l¢ek maddelerinin faktdr ortak varyansina iliskin 6zdegerlerinin .31 ile .61 arasinda degistigi
tespit edilmistir. Olcegin Tiirkceye uyarlanmis versiyonunun da aslina benzer bir bicimde 21 maddeden olustugu
ve Ol¢egin maddelerinin ti¢ faktor altinda toplandigi goriilmiistiir. Dogrulayici faktor analizi sonucunda dlgegin
uyum indeksi degerleri RMSEA = .05, SRMR = .07; NFI = .95, GFI = .94, CFI = .96. olarak tespit edilmistir.
Olgegin ayirt edici gecerligini belirlemek icgin alt-iist %27°lik grup karsilastirmas1 yapilmis ve t-testi degerlerinin
10.98 ile 21.17 arasinda degistigi ve 6lgegin tiim maddelerinin p < .001 diizeyinde anlamli oldugu saptanmuistir.
Cocuklar i¢in Oz-Yeterlik Olgegi, 21 madde ve 3 alt boyuttan olusan ve 1-5 arasinda puanlanan Likert tipi bir
olgektir. Olgekten alinabilecek olasi puanlar 21-105 arasinda degismektedir. Olcekten alinan yiiksek puan 6z-
yeterlik diizeyinin yiiksek oldugunu, diisiikk puan ise 6z-yeterlik diizeyinin diisiik oldugunu gostermektedir.
Olgegin i tutarhik kat sayilari; Slgegin geneli igin .86, alt boyutlarindan duygusal 6z-yeterlik icin .78, akademik
oz-yeterlik icin .84 ve sosyal dz-yeterlik i¢in .64 olarak hesaplanmistir (Telef & Karaca, 2012). Bu ¢aligma i¢in
Olcegin cronbach alfa degeri duygusal 6z-yeterlik boyutunda .85, sosyal 6z-yeterlik boyutunda .80, akademik 6z-

yeterlik boyutunda .80 ve 6lgegin geneli i¢in .90 olarak hesaplanmistir.
Cocuk ve Ergenler I¢in Sosyal Destek Degerlendirme Olgegi

Bu 6lgek, Dubow ve Ullman (1989) tarafindan c¢ocuk ve ergenlerin aileleri, Ogretmenleri ve
arkadaslarindan aldiklar1 sosyal destege iliskin algilarini belirlemek, ¢ocugun igerisinde bulundugu sosyal ag
tarafindan ne kadar sevildigi, ilgi gosterildigi ve ne derecede kabul edildigine dair algisin1 6lgmek amaciyla
gelistirilmistir (Dubow & Ullman, 1989). Olgegin uyarlama calismast Gokler (2007) tarafindan yapilmistir.
Olgegin ii¢ alt boyutunun toplam varyansin %40.22’sini acikladig: tespit edilmistir. Alt dlgekler Arkadas Destegi,
Aile Destegi ve Ogretmen Destegidir. Madde-toplam giivenirligi sonucuna gére ise maddelerin toplam puanla
iliskisi .34 ile .64 arasinda degismektedir. Olcek 41 maddeden ve 3 alt dlgekten olusmaktadir. Arkadas destegi alt
olgeginde 19, aile destegi alt 6lceginde 12 ve dgretmen destegi alt 6lgeginde 10 madde bulunmaktadir. Olgekten
alinabilecek en diisiik puan 41, en yiiksek puan ise 205°tir. Olgekten alinan yiiksek puanlar bireyin daha fazla
sosyal destek algiladigini gdsterirken, diisiik puanlar ise diisiik diizeyde sosyal destek algilandigini gdstermektedir.
Olgegin Cronbach alfa i¢ tutarlik katsayis1 .93 olarak tespit edilmistir. Alt boyutlar1 i¢in ise arkadas destegi .89,
aile destegi .86 ve 6gretmen destegi .88 olarak saptanmustir (Gokler, 2007). Bu calisma igin 6lgegin cronbach alfa
degeri arkadas destegi boyutunda .94, aile destegi boyutunda .84, 6gretmen destegi boyutunda .83 ve 6l¢egin geneli
icin .94 olarak hesaplanmistir.

Veri Toplama Siireci

Verilerin toplandig tarihte arastirma igin etik kurulu onay1 zorunlu olmadig1 igin arastirma izni Milli
Egitim Bakanligindan alinmistir. Bu arastirma birden fazla ili kapsadigi i¢in arastirma izni Milli Egitim Bakanlig
Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigiinden alinmistir (Tarih: 07.05.2018 No: 9016025).
Arastirma Helsinki Bildirgesi etik ilkelerine gore yiiriitiilmiistiir. Arastirmact BILSEM miidiirlerine ve rehber
o0gretmenlerine ¢alismanin amacini ve énemini anlatmis ve arastirmanin ebeveyn onam formlarint dagitmistir.
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Ogrencilerin ebeveynlerinden veya yasal vasilerinden bilgilendirilmis onamlar1 alinmistir. Daha sonra kurum
yoneticileri ile uygulama tarih ve saatleri planlanmis, dlcekler velisi izin veren &grencilere uygulanmistir.
Uygulamadan 6nce dgrencilere calisma hakkinda genel bilgi verilmis ve yanitlarinin gizliliginin saglanacagi
aciklanmustir. Olgekler normal kurum ders saatleri icinde grup ortaminda yaklasik 20 dakikada uygulanmustir.
Veriler Edirne, Canakkale, Tekirdag ve Kirklareli illerindeki BILSEM 6grencilerinden toplanmistir. Calisma
toplam 251 6grenci ile gerceklestirilmistir.

Veri Analizi

Orneklemdeki Ogrencilerin  demografik ozellikleri betimleyici frekans ve yiizde degerleri ile
aciklanmistir. Degiskenlerin normal dagilimdan gelip gelmediklerini belirlemek amaciyla her alt grup igin
Kolmogorov-Smirnov ve Saphiro Wilk’s testleri uygulanmigtir. Ayrica, 6lgeklerin basiklik ve ¢arpiklik degerleri
incelenmistir. Tabachnick ve Fidell'e (2013) gore basiklik ve ¢arpiklik degerleri +1.5 ve -1.5 araligindaysa dagilim
normal kabul edilir. Bu ¢alismada basiklik ve garpiklik degerleri, belirtilen araligin disindadir. Bu ¢aligmanin
dagilimi parametrik olmadig i¢in, gruplar arasindaki farklilasmayi incelerken Mann Whitney-U ve Kruskal
Wallis-H testleri, degiskenler arasindaki ilgkileri incelerken ise Spearman Sira Farklari Korelasyon Katsayisi
kullanilmistir. Oz yeterliligin ve algilanan sosyal destegin psikolojik saglamlik iizerindeki yordama giiciinii
belirlemek i¢in ¢oklu regresyon analizi kullanilmistir. Coklu regresyon analizi i¢in, degiskenlerin normal dagilimi
varsayimi zorunlu degildir (Ernst & Albers, 2017; Schmidt & Finan, 2018; Williams vd., 2013). Coklu regresyon
analizi 6ncesinde veriler, coklu regresyonun varsayimlari agisindan test edilmistir. i1k olarak, arastirma verileri ug
degerler ve ¢oklu dogrusallik agisindan analiz edilmistir. Tek degiskenli ug degerler z degerleri ile, ¢ok degiskenli
uc¢ degerler ise Mahalanobis uzaklik testi ile tespit edilmistir. Tabachnick ve Fidell (2013) Mahalanobis uzaklig
icin anlamlilik diizeyinin .001 olmas1 gerektigini belirtmistir. Bu dogrultuda, .001'den daha yiiksek anlamlilik
diizeyine sahip 3 Olgiim calismanin digsinda birakilmigtir. Coklu dogrusallik varsayimini test etmek igin
degiskenlerin VIF ve tolerans degerleri ile degiskenler arasindaki korelasyonlar analiz edilmistir. Analiz
sonuglarma gore, bagimsiz degiskenlerin tolerans degerleri .45 ile .60 arasinda ve beklenildigi gibi .20'den fazla;
VIF degerleri de 1.67 ile 2.25 arasinda ve beklenildigi gibi 10'dan diigiik olarak tespit edilmistir. Degiskenler
arasindaki korelasyon degerleri incelendiginde en yiiksek korelasyonun .66 oldugu goriilmiistiir. Bu hesaplamalara
gore, veri setinde ¢oklu baglantisallik sorununun olmadigi sonucuna varilmistir (Tabachnick & Fidell, 2013).
Hatalarin normal dagilimi varsayimini test etmek i¢in Durbin Watson testi ve artiklara iligkin istatistikler
kullanilmistir. Bu galisma i¢in Durbin Watson degerinin 1.81, artik ortalamasinin .00 ve artik standart sapmasinin
.99 olmasi, bu ¢alismada hatalarin normal dagildigini gostermektedir (Tabachnick & Fidell, 2013).

Bulgular
Orneklemdeki Ogrencilerin Psikolojik Saglamlik, Oz-Yeterlik ve Algilanan Sosyal Destek Diizeyleri

BILSEM’lere devam eden 6grencilerin psikolojik saglamhk, 6z yeterlilik ve algilanan sosyal destek
diizeylerini belirlemek amaciyla Cocuk ve Geng Psikolojik Saglamlik Olgegi, Cocuklar I¢in Oz Yeterlilik Olgegi
ve Cocuk ve Ergenler I¢in Sosyal Destek Degerlendirme Olgeginden elde edilen puanlar analiz edilmistir. Bu
calismada kullanilan 6lgeklere iliskin ortalama, standart sapma, standart hata, basiklik, ¢arpiklik ve giivenilirlik
katsayilarini igeren tanimlayici istatistikler Tablo 2’de sunulmustur.

Tablo 2
Degiskenlere Iliskin Betimleyici Istatistik ve Giivenirlik Katsayilari
Madde Cronbach :

Puan tiirti sayisi alfa Min Max  Sd Sh  Carpiklik  Basiklik

Psikolojik saglamlik 12 .82 5380 33 60 539 .35 -1.21 2

Oz-yeterlik 21 .90 8442 30 105 1313 .86 -.67 71
Duygusal 6z-yeterlik 7 .85 2547 8 35 636 41 -.40 -.49
Akademik 6z-yeterlik 7 .80 3027 10 35 432 .28 -1.17 1.79
Sosyal 6z-yeterlik 7 .80 2868 12 35 492 .32 -.80 14
Algilanan sosyal destek 41 .94 179.53 105 205 20.70 1.36 -1.12 .97
Arkadaglardan algilanan sosyal destek 19 .94 80.06 31 95 1283 .84 -1.18 1.19
Aileden algilanan sosyal destek 12 .84 5565 36 60 539 .35 -1.64 2.49
Ogretmenden algilanan sosyal destek 10 .83 4382 22 50 584 .38 -1.34 1.77
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Psikolojik Saglamhik Puanlarinin Cinsiyet, Simif ve Sosyal/Sportif Etkinliklere Katihma Gore Farkhilasmasi

Psikolojik saglamlik puaninin cinsiyet ve sosyal/sportif etkinliklere katilim degiskenine gore farklilasip
farklilasmadigini belirlemek tizere Mann-Whitney U testi uygulanmistir. Sonuglar Tablo 3’te verilmistir.
Tablo 3

Psikolojik Saglamiik Puanlarmmin Cinsiyet ve Sosyal/Sportif Etkinliklere Katilima Gore Farklilasmasi

n : Med. Min. Max.  Sd Mann Whitney U E"Fkl
Sira kat. z p bity.
Kiz 115 5441 55 33 60 5.34 125.21
Cinsiyet Erkek 117 53.20 54 33 60 5.39 107.94 -1.97 .049 .017

Toplam 232 53,80 54 33 60 5.39

Sosyal/sportif Katihyor 108  54.82 55 42 60 4.37 127.22
etkinliklere Katilmiyor 124 5291 54 33 60 6.01 107.17 -2.28 023  .027
katilim Toplam 232 53.80 54 33 60 5.39

Tablo 3’te verilen sonuglara gére, Cocuk ve Geng Psikolojik Saglamlik Olgegi toplam puanlari cinsiyete
ve sosyal/sportif etkinliklere katilima goére anlamli bir sekilde (p < .05) farklilagmaktadir. Kiz &grencilerin
psikolojik saglamlik puanlari (X = 54.41), erkek 6grencilere gore (¥ = 53.20) anlamli derecede yiiksektir. Ayrica,
okul disinda sosyal/sportif etkinliklere katilan Ggrencilerin psikolojik saglamlik puanlart (¥ = 54.82)
katilmayanlara gore (x = 52.91) anlaml1 derecede yiiksektir.

Ozel yetenekli ogrencilerin psikolojik saglamhik puanlarmin smif seviyelerine gore farklilasip
farklilasmadiginm1 belirlemek i¢in Kruskal-Wallis H testi yapilmistir. Psikolojik saglamligin siniflara gore
farklilagsmasina iligskin bulgular Tablo 4'te sunulmustur.

Tablo 4

Psikolojik Saglamligin Suifa Gore Farklilasmasi

. Kruskal Wallis-H Anlamli  Etki
n n Med  Min  Max  Sd —grmo H D fark  biy.
5 76 5543 57 40 60 441 13697
6 69 5352 53 37 60 476 10821 5> 6:
Sinif 7 70 5226 54 33 60 672 103es 108 018 o o 081
8 17 5400 54 46 60 369 11141

Toplam 232  53.80 54 33 60 5.39

Tablo 4 incelendiginde, besinci smif 6grencilerinin en yiiksek psikolojik saglamlik puanina sahipken (X
= 55.43), yedinci smf Ogrencilerinin en diisik (¥ = 52.26) psikolojik saglamlik puanina sahip oldugu
goriilmektedir. Bu anlamli farkin kaynagini bulmak i¢in i¢in Mann-Whitney U testi yapilmistir. Bulgular, besinci
smif 6grencilerinin hem altinct hem de yedinci siif 6grencilerine kiyasla anlamli olarak daha yiiksek psikolojik
saglamlik diizeyine sahip oldugunu ortaya koymustur.

Oz-Yeterlik, Algilanan Sosyal Destek ve Psikolojik Saglamhk Arasindaki Korelasyonlar

Orneklem grubundaki 6grencilerin psikolojik saglamliklari, 6z-yeterlikleri ve algiladiklari sosyal destek
arasindaki iligkileri belirlemek i¢in Spearman Sira Farklar1 Korelasyon Katsayisi hesaplanmistir. Yapilan
korelasyon analizinin sonuglar1 Tablo 5’te verilmistir.

Biiyiikoztirk ve digerlerine (2020) gore .70 ile 1.00 arasindaki korelasyon katsayilari yiiksek diizeyde
korelasyonu, .30 ile .70 arasindaki katsayilar orta diizeyde korelasyonu, .00 ile .30 arasindaki katsayilar ise diisiik
diizeyde korelasyonu gostermektedir. Tablo 5'e gore, bu ¢alismada psikolojik saglamlik ve genel 6z-yeterlik
arasinda pozitif yonlii orta diizeyde anlamli bir iliski bulunmustur (r = .69, n = 232, p < 0.01). Ayrica, psikolojik
saglamlik ve 6z-yeterligin alt boyutlar1 arasinda da anlamli iliskiler vardir. Benzer sekilde, psikolojik saglamlik ve
algilanan sosyal destek arasinda da pozitif yonlii orta diizeyde anlamli bir iliski bulunmustur (r = .68, n =232, p =
.01). Algilanan sosyal destegin alt boyutlar1 ve psikolojik saglamlik arasindaki iliskiler de anlamlidir. Ayrica, 6z-
yeterlik ve algilanan sosyal destek ve alt boyutlar1 arasindaki iliskilerin de anlamli oldugu gérillmistiir (r = .65, n
=232, p=.01). Korelasyon analizi bulgular1 Tablo 5'te verilmistir. Genel olarak, psikolojik saglamlik, 6z-yeterlilik
ve algilanan sosyal destek arasinda pozitif ve anlamli iligkiler oldugu sonucuna ulasilabilir. Bu nedenle, 6z-
yeterlilik ve algilanan sosyal destek diizeyleri arttik¢a, psikolojik saglamlik diizeyleri de yiikselmektedir.
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Tablo 5
Oz-Yeterlik, Algilanan Sosyal Destek ve Psikolojik Saglamlik Arasindaki Korelasyonlar

1 2 3 4 5 6 7 8 9
Psikolojik saglamlik (1) 557 647 59" 69" 63" 60" 53" 68"
Duygusal dz-yeterlik (2) 52 57 87" B0 39" 43" 53"
Akademik oz-yeterlik (3) 56 78" 46 51" 54" 55T
Sosyal 6z-yeterlik (4) 83" 60" .35 49™ 60"
Toplam dz-yeterlik (5) .61™ 47" 57 65T
Arkadastan algilanan sosyal destek (6) 54 61 937
Aileden algilanan sosyal destek (7) 58" 73"
Ogretmenden algilanan sosyal destek (8) .80™
Toplam algilanan sosyal destek (9)
Not: n = 232.
**n < 0.01

Algilanan Sosyal Destek ve Oz-Yeterligin Psikolojik Saglamlik Uzerindeki Yordayia Giicii

Algilanan sosyal destek ve 0z yeterliligin 6zel yetenekli 6grencilerin psikolojik saglamliklarini yordama
giiclinii belirlemek i¢in ¢oklu regresyon analizi yapilmig ve sonuglar Tablo 6'da verilmistir.

Tablo 6
Psikolojik Saglamligin Yordayicilar

Bagimli degisken Bagimsiz degisken yii t p F Model (p) R?
Sabit 17.14 7.20 .000 58.30 .000 .61
Duygusal 6z-yeterlik A3 2.87 .005
) B Akademik 6z-yeterlik .35 4.80 .000
Psikolojik Sosyal 6z-yeterlik 22 332 001
saglamlik
Arkadastan algilanan sosyal destek .07 2.63 .009
Aileden algilanan sosyal destek .20 3.56 .000
Ogretmenden algilanan sosyal destek -.004 -0.07 .94

Coklu regresyon analizine gore, algilanan sosyal destek ve 6z yeterligin psikolojik saglamligin toplam
varyansinmn yaklasik %61°ini agikladign belirlenmistir (R?> = .61, F = 58.3, p < .05). Yordayici degiskenlerin
psikolojik saglamlik diizeyi iizerindeki goreli dnem sirasi standardize edilmis regresyon katsayisina (f3) gore
belirlenmigtir. Yordayici degiskenlerin psikolojik saglamlik diizeyi lizerindeki goreli 6nem sirast; akademik 6z-
yeterlik (5 = .35, p < .05), sosyal 6z-yeterlik (5 = .22, p < .05), aileden algilanan sosyal destek (5 = .20, p < .05),
duygusal 6z-yeterlik (5 = .13, p < .05), arkadastan algilanan sosyal destek (8 = .07, p < .05) ve 6gretmenden
algilanan sosyal destek (5 = .004, p > .05) seklindedir.

Ayrica, p-degerleri incelendiginde, psikolojik saglamlik ile akademik 6z-yeterlik (p = .000), sosyal 6z-
yeterlik (p = .001), duygusal 6z-yeterlik (p = .005), arkadaslardan algilanan sosyal destek (p = .009) ve aileden
algilanan sosyal destek (p =.000) arasinda anlamli iliskiler bulunmustur. Ancak, 6gretmenlerden algilanan sosyal
destek ile psikolojik saglamlik arasindaki iligki anlamli bulunmamigtir (p = .707).

Tartisma

Bu calismada, akademik 6z-yeterlik, sosyal 6z-yeterlik, duygusal 6z-yeterlik, aileden, arkadaslardan ve
ogretmenlerden algilanan sosyal destegin 6zel yetenekli 6grencilerin psikolojik saglamlig: {izerindeki yordayici
giicii aragtirllmigtir.  Bulgular, akademik o6z-yeterlik, sosyal oz-yeterlik, duygusal oz-yeterlik, aileden,
arkadaslardan ve &gretmenlerden algilanan sosyal destegin 6zel yetenekli dgrencilerin psikolojik saglamlik
varyansinin 6nemli bir boliimiinii (%61) agikladigini gdstermistir. Bu agiklanan yiiksek varyans diizeyi, bu
faktorlerin Ozel yetenekli Ogrencilerin psikolojik saglamliklarini belirlemede 6nemli bir rol oynadigim
gostermektedir.

Akademik 0z yeterlilik, 6zel yetenekli 6grencilerde psikolojik saglamligin en giiclii yordayicisi olarak ortaya
cikmis ve toplam varyansin %35'ini agiklamistir. Ozel yetenekli dgrencilerle yiiriitiilen galigmalar, psikolojik
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saglamligin basarili olan ve basarisiz olan 6zel yetenekli 6grencileri birbirinden ayiran anahtar bir degisken oldugunu
ortaya koymustur (Reis vd., 2004). Oz-yeterlik ve yiiksek akademik basari, psikolojik saglamhigin koruyucu
faktorlerindendir (Reis vd., 2004). Bulgular, 6zel yetenekli 6grencilerde psikolojik saglamligin gelistirilmesinde, kisinin
yeteneklerine gii¢lii bir inan¢ duymasinin ve akademik basari elde etmesinin 6dnemini ortaya koymustur. Volkova ve
digerleri (2022) tarafindan ytiriitiilen bir bagka calismada, 6zel yetenekli 6grencilerin bagarilarinin ¢evreleri tarafindan
fark edildigini ve deger gordiigiinii gozlemlemelerinin, 6zel yetenekli olmaya iliskin algilarini olumlu yonde etkiledigi
vurgulanmigtir. Bu da, bu 6grencilerin daha fazla basari elde etme konusundaki 6zgilivenlerinin ve motivasyonlarinin
artmasina yol agmustir.

Bu c¢alisma, akademik 6z yeterliligin 6zel yetenekli 6grencilerde psikolojik saglamilifi yordamada ve
gelistirmede 6nemli bir rol oynadigini ortaya koymaktadir. Bu 6grencilerin akademik dayanikliliklarini gelistimek igin,
yetenekleri ve ihtiyaglari ile uyumlu bireysellestirilmis gérevler sunarak 6grenme siirecini yeniden yapilandirmak dnemli
goriinmektedir. Bireysellestirmis gorevler, bu 6grencilerin basari duygusu yasamalarini saglayarak akademik 06z-
yeterliligin gelisimine katkida bulunabilir. Ozel yetenekli &grencilerin akademik yeterlikleriyle ilgili olumsuz benlik
algilarini ele almak ve kendileri i¢in ulasilabilir hedefler belirleme becerisi gelistirmelerini saglamak da akademik 6z
yeterlilik olusturmada ve psikolojik saglamlig1 artirmada 6nemli faktdrlerdendir. Bu alanda gorev alan egitimciler ve
uygulayicilar, akademik 6z yeterliligi giiclendirmeye odaklanan stratejiler uygulayarak 6zel yetenekli 6grencilerin iyi
olusunu ve psikolojik saglamligini destekleyebilirler (Bandura, 1997; Schunk & Miller, 2002).

Sosyal 6z yeterligin, 6zel yetenekli 6grencilerin psikolojik saglamligini agiklamada, en gii¢lii ikinci yordayici
oldugu goriilmiistiir. Traes ve digerleri (2013) de sosyal 6z yeterlilik ve psikolojik saglamligin gii¢lii bir sekilde iligkili
oldugunu ve psikolojik saglamligi yiiksek kisilerin yiiksek sosyal 6z yeterlilik de gosterdigini ortaya koymustur. Sosyal
oz-yeterligi yiiksek olan 6zel yetenekli dgrenciler, olumlu sosyal iligkiler kurma ve siirdiirme konusunda daha fazla
yeterlilik gosterirler. Sosyal etkilesimleri etkili bir sekilde yonlendirmek ve akranlariyla destekleyici baglantilar kurmak
icin gerekli beceri ve davraniglara sahiplerdir. Giiglii sosyal 6z-yeterlilige sahip olmak, 6zel yetenekli 6grencilere sosyal
yasama uyum saglama, sosyal zorluklarla basa ¢ikma imkani tanir ve sosyal izolasyon ve {liziintiiyl daha az yagamalarini
saglar (Mahdizadeh vd., 2018; Traes vd., 2013). Diger taraftan, diisiik sosyal 6z yeterlilik duygusal sorunlara ve iletisim
sorunlarina yol agarak psikolojik saglamligi olumsuz etkileyebilir (Gadari vd., 2022).

Aileden algilanan sosyal destegin psikolojik saglamligi anlamli diizeyde yordadigi bulunmustur. Aile
tiyeleriyle giiclii duygusal iliskiler ve onlardan alinan destek 6zel yetenekli 6grencilerin psikolojik saglamliklarinda
koruyucu bir faktordiir. Destekleyici aile baglari, bu 6grencilere hayatlarinda bir anlam, kontrol ve motivasyon duygusu
saglar (Dole, 2000; Hebert, 1996; Kim, 2015). Ancak ebeveynlerden gelen asir1 baski ve yiiksek beklentilerin, 6zel
yetenekli 6grencilerin iyi oluslarini olumsuz etkileyebilecegini, bu 6grencilerde anksiyete, diismanlik ve basarisizligi
arttirabilecegini g6z oniinde bulundurmak gerekir (Alexopoulou vd., 2019). Bu nedenle dengeli ve destekleyici bir aile
ortami, 6zel yetenekli 6grencilerin psikolojik saglamlhiginin gelistirilmesinde 6nemli bir yere sahiptir.

Arkadaslardan algilanan sosyal destek, psikolojik saglamligin bir diger anlamli yordayicisidir. Olumlu akran
iliskileri ve destegi, 6zel yetenekli dgrencilerin psikolojik saglamlhigini arttirmaktadir. Giinliik zorluklart arkadaglarla
paylasmak ve karsilikli destek alip vermek, onlarin zorluklarla daha etkili bir sekilde basa ¢ikmalarina yardimei
olmaktadir. Ancak, 6zel yetenekli dgrenciler akran iligkilerinde; akran baskisi, ayrimcilik ve yetenekleri hakkinda
belirsizlik gibi zorluklarla da karsilasabilmektedirler. Bu 6grencilerin psikolojik saglamliklarini artirmak i¢in olumlu
akran aglar1 olusturmak ve anlamli etkilesimler yasamalarini saglamak 6nemlidir (Ford, 1994; Kim, 2015; Reis vd.,
2004).

Elcik (2015), 6zel yetenekli ortaokul 6grencilerinin en yiiksek destegi ailelerinden algiladiklarini tespit ederek
aile desteginin dnemli roliinii vurgulamistir. Chen ve digerleri (2017) de 6zel yetenekli 6grencilerde algilanan sosyal
destek ile psikolojik saglamlik arasinda anlamli bir iliski gézlemlemis ve akran desteginin aile desteginden daha giiclii
bir yordama giicii oldugunu ortaya koymustur. Bu farklarin olusumuna kiiltiirdeki degisimler sebep olmus olabilir. Bu
da, ozel yetenekli Ogrencilerde algilanan sosyal destegin anlagilmasinda kiiltiirel farkliliklart da g6z Oniinde
bulundurmanin gerekliligini isaret etmektedir.

Duygusal 6z yeterliligin de psikolojik saglamligin dnemli bir yordayicist oldugu ortaya ¢ikmistir. Duygusal 6z-
yeterligi yiiksek olan dzel yetenekli 6grenciler, duygularini etkili bir sekilde yonetip diizenleyebileceklerine inanirlar.
Bu da, onlarin duygusal zorluklar ve sikintilarla basa ¢ikmalarini saglayarak genel psikolojik saglamliklarimi
gelistirmektedir. Duygusal 6z yeterlilik, olumsuz yasam deneyimleriyle iliskili olumsuz duygularin doniistiiriilmesinde
ve psikolojik iyi olugun desteklenmesinde onemli bir rol oynamaktadir (Bandura, 1997). Duygusal 6z yeterliligin
psikolojik saglamlikla pozitif yonde iligkili oldugu sonucu 6nceki arastirma bulgulartyla paraleldir. Aydogdu ve digerleri
(2017) ile Cutuk ve Aydogan (2019) tarafindan yiiriitiilen arastirmalar da daha yiiksek diizeyde duygusal 6z-yeterligin
daha yliksek diizeyde psikolojik saglamlikla iligkili oldugu bulgusunu desteklemektedir.
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Sosyal veya sportif etkinliklere katilimin da dzel yetenekli 6grencilerin psikolojik saglamliklari i¢in koruyucu
bir faktor oldugu bulunmustur. Ders dis1 etkinliklere katilmak, kisisel gelisim, becerilerin gelistirilmesi ve olumlu sosyal
etkilesimler kurma imkani saglamaktadir. Bu da, 6zel yetenekli 6grencilerin enerjilerini olumluya kanalize etmelerine
ve akranlartyla iligskiler kurmalarina olanak tanir, 6zsaygilarini ve motivasyonlarini artirir. Buna karsilik, agir1 bos zaman
ve ders dis1 etkinliklere diisiik katilim, yetersiz 6z diizenlemeye ve diisiik basariya yol agabilir (Ford, 1994; Freeman
2006; Hebert, 1996; Nettles & Jones, 2000; Reis vd., 2004; Reis & McCoach 2002).

Arastirma sonucunda, psikolojik saglamlik puanlarmnin cinsiyet acisindan kiz 6grenciler lehine anlaml bir
bigimde farklilagtigi bulunmustur. Bu sonug, 6zel yetenekli erkek 6grencilerin ortaokul dénemlerinde daha diisiik bir
psikolojik saglamliga sahip olabilecegini ve ortaokulda kizlara gére daha dezavantajli bir durumda olduklarini; kizlarin
ise lise donemlerinde psikolojik saglamliklarinda azalma olabilecegini gdsteren onceki arastirmalarla paraleldir (Kline
& Short, 1991a, 1991b). Alvino (1991) ve Demir-Sahin (2022) de yaptiklari aragtirmalarda, 6zel yetenekli olmanin
ortaokul doneminde kizlar i¢in bir avantaj, erkekler i¢in ise dezavantaj oldugunu ortaya koymustur.

Psikolojik saglamlik diizeyi sinifa gore de farklilagsmaktadir. 5. sinif 6grencilerinin psikolojik saglamliklarinin
iist siniftaki dgrencilerden daha yiiksek oldugu gdriilmiistiir. Onceki arastirmalar da, dzel yetenekli dgrencilerde simif
diizeyi arttikga psikolojik saglamlik diizeyinde bir azalma egilimi oldugunu gostermistir. Liseye gegis siirecinde olan
ortaokul dgrencileri, akademik beklentiler, sosyal baski ve gelisimsel degisimler gibi gesitli faktorler nedeniyle daha
diisiik diizeyde psikolojik saglamlik sergileme egiliminde olabilirler. Bu zorluklar, 6zel yetenekli 6grencilerin psikolojik
iyi oluslarini tist siniflara dogru ilerledikge daha fazla etkiliyor olabilir (Chen vd., 2017; Demir-Sahin, 2022; Gez, 2018;
Bindal, 2018; Sahin, 2018).

Genel olarak, bu ¢aligma 6zel yetenekli dgrencilerin psikolojik saglamliklarini etkileyen faktorlere iliskin
énemli bir anlayis sunmaktadir. Ozetle, bu galigmada 6zel yetenekli dgrencilerin psikolojik saglamligim etkileyen
faktorler; akademik 6z-yeterlilik, sosyal 6z-yeterlilik, duygusal 6z-yeterlilik, aileden, arkadaslardan ve 6gretmenlerden
algilanan sosyal destek ve sosyal/sportif etkinliklere katilim odaginda incelenmistir. Bulgular, akademik 6z-yeterlik,
sosyal oz-yeterlik, duygusal 6z-yeterlik, aile ve arkadaslardan algilanan sosyal destek ve ders dis1 etkinliklere katilimin
ozel yetenekli Ogrencilerin psikolojik saglamliklarinin anlamli yordayicilari oldugunu géstermistir. Ancak,
o0gretmenlerden algilanan sosyal destek ile psikolojik saglamlik arasindaki iligki anlamli bulunmamigtir. Bu ¢alisma,
Ozel yetenekli Ogrencilerin psikolojik saglamhigimi gelistirmek i¢in akademik yeterlilik, sosyal beceriler, duygu
diizenleme becerileri ve destekleyici iliskilerin dnemini vurgulamaktadir. Bu bulgular, egitimcilere ve ebeveynlere, 6zel
yetenekli 6grencilerin akademik 6z-yeterliliklerini, sosyal 6z-yeterliliklerini ve sosyal destek aglarimi gelistirerek bu
ogrencilerin iyi oluslarii ve psikolojik saglamliklarimi gelistirebilecekleri konusunda i¢gorii saglamaktadir. Ozel
yetenekli 6grencilerin psikolojik saglamliklarina iliskin dinamikleri ve psikolojik iyi oluslarina katkida bulunan diger
faktorleri daha iyi anlayabilmek i¢in, daha fazla aragtirmaya ihtiya¢ duyulmaktadir.

Oneriler

Bu bulgular, birkag énemli noktaya isaret etmektedir. ilk olarak, 6zel yetenekli dgrencilere yénelik yapilacak
olan miidahalelerde ve egitim yaklagimlarinda akademik O6z-yeterligin gelistirilmesine 6ncelik verilebilir. Ciinkii
akademik 6z-yeterlik, bu 6grencilerin genel iyi oluslarini, psikolojik saglamliklarini ve bagarilarini olumlu bir sekilde
etkileyebilir. Buna ek olarak, olumlu aile iligkilerini ve aile destek sistemlerini gelistirmek, 6zel yetenekli 6grencilerin
psikolojik saglamliginin arttirilmasinda 6nemli bir faktordiir. Bu da, saglikli aile dinamiklerini gelistirme ihtiyacina
vurgu yapmaktadir. Ayrica destekleyici bir akran ortami olusturmak ve sosyal/sportif etkinliklere katilimi tesvik etmek,
ozel yetenekli 6grencilerin iyi oluslarina ve psikolojik saglamligma katkida bulunabilir. Ozel yetenekli grencilerin
yasadig1 zorluklar ve 6zellesmis ihtiyaglari i¢in yapilacak olan miidahale ¢alismalarinda cinsiyete iligkin farkliliklari goz
6niinde bulundurmak ve bu farklili1 ele almak 6nemli goériinmektedir. Ayrica, psikolojik saglamligin siniflara gore nasil
farklilagtigini g6z oniinde bulundurmak, 6zel yetenekli 6grenciler i¢in farkli kademelerde yapilamasi planlanan destek
ve miidahale calismalarima rehberlik edebilir. Bu arastirma yalnizca ortaokul donemindeki 6zel yetenekli dgrencilerle
smirl oldugu igin genellemelerin dikkatli bir sekilde yapilmasi gerekmektedir. Gelecekte yapilacak diger aragtirmalarda
ozel yetenekli 6grencilerin psikolojik saglamliklariyla ilgili daha detayl bir anlayis saglanabilmesi i¢in bu 6grencilerin
sosyal-duygusal 6zellikleri ve iyi oluslar1 daha derinlemesine arastirilabilir, bu ¢aligmalarda farkli 6rneklem gruplari ve
boylamsal desenler kullanilabilir.

Yazarlarin Katki Diizeyleri

Bu c¢aligma, yiiksek lisans tezinin bir 6zeti niteligindedir. Arastirma konusu ve yontemi iki yazar tarafindan
belirlenmistir. Veri toplama ve analiz asamalar1 birinci yazar tarafindan yapilmistir. Arastirma raporu, daha ¢ok birinci
yazar olmak iizere iki yazar tarafindan yazilmistir.
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Abstract

Introduction: This research aimed to analyze the levels of psychological resilience in terms of different variables,
self-efficacy, and perceived social support among gifted students, investigate the relationships between these
variables, and examine the predictive power of self-efficacy and perceived social support on psychological
resilience.

Method: The study involved 232 gifted middle school students from six different Science and Art Centers in
Turkey. Participants completed the Demographic Information Form, Child and Adolescence Resilience Scale,
Self-Efficacy Scale for Children, and Social Support Evaluation Scale for Children and Adolescents.

Findings: The findings revealed significant differences in psychological resilience scores based on gender, grade,
and participation in social/sportive activities. Positive relationships were observed among psychological resilience,
emotional self-efficacy, academic self-efficacy, social self-efficacy, total self-efficacy, perceived social support
from family, peers, and teachers, and total perceived social support. Self-efficacy and perceived social support
were identified as significant predictors of psychological resilience in gifted students.

Discussion: Enhancing the levels of self-efficacy and perceived social support, as well as promoting participation
in social/sportive activities, can contribute to the psychological resilience of gifted students. There is a positive
relationship between self-efficacy, perceived social support, and psychological resilience in gifted students. As the
levels of self-efficacy and perceived social support increase, the psychological resilience of gifted students also
increases.

Keywords: Psychological resilience, self-efficacy, perceived social support, gifted students, participation in
social/sportive activities.
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Introduction

Gifted students display diverse cognitive, social, and psychological characteristics, which necessitate
tailored educational approaches to meet their specific needs. Their exceptional cognitive abilities enable them to
surpass developmental milestones at an early age, often achieving remarkable success compared to their peers
(Knapp, 1991). However, the social and emotional well-being of gifted students has not received adequate
scholarly attention, resulting in a lack of consensus and contradictory findings in the literature (Connolly, 2018;
Peterson et al., 2009). Their cognitive strengths may camouflage underlying psychological issues, making it
challenging to identify and address their emotional needs effectively (Knapp, 1991). Therefore, it is crucial to
acknowledge and support the social and emotional aspects of gifted students, recognizing that their cognitive
abilities alone do not guarantee optimal social and emotional adjustment.

Gifted children and adolescents are susceptible to various psychological, social, and emotional challenges
due to their asynchronous development, perfectionism, and heightened sensitivity (Fiedler, 1993; Knapp, 1991).
Their well-being and developmental processes can be negatively impacted by difficulties they encounter (Fiedler,
1993; Pfeiffer & Stocking, 2000). Being psychologically sensitive, they may experience heightened stress,
adjustment problems, depression, and even thoughts of self-harm, and may feel isolated when they struggle to find
like-minded peers (Leana-Tascilar, 2017; Morelock, 1992; Pfeiffer & Stocking, 2000). Additionally, they may
face various risks and challenges such as poverty, trauma, family conflicts, and bullying (Peterson, 2009; Reis &
McCoach, 2002), and their responses to these difficulties are influenced by their giftedness (Yermish, 2010).

According to a recent study, it has been observed that while approximately 20% of children and youth in
the general population experience mental illness, a higher percentage of gifted children, ranging from 30% to 40%,
exhibit significant symptoms of anxiety, depression, behavioral issues, or social difficulties (Kroesbergen et al.,
2016; Pilarinos & Solomon, 2017). However, it is important to note that there are research findings indicating that
despite the unique challenges faced by gifted children, a majority of them demonstrate positive well-being
(Richards et al., 2003). The ability to experience healthy development and positive outcomes despite adversities
is referred to as psychological resilience in the literature (Sameroff, 2005).

The literature on the psychological resilience of gifted individuals presents contradictory findings. Some
research suggests that gifted students exhibit fragile and sensitive personality characteristics, and a significant
number of them experience serious psychological problems. Therefore, it is recommended to create comprehensive
educational and social opportunities to enhance their psychological resilience (Fiedler, 1993; Freeman, 2006;
Hayes & Sloat, 1989; Hillyer, 1988; Kline & Short, 1991a; 1991b; Nugent, 2000; Pfeiffer & Stocking, 2000;
Schuler, 2000).

On the other hand, there are studies suggesting that gifted individuals share common characteristics with
resilient individuals. Some of these shared characteristics include an optimistic outlook on life, an internal locus
of control, personal competence, a sense of humor, a sense of autonomy, and problem-solving skills (Dole, 2000;
Kitano & Lewis, 2005; Neihart, 2002; Peterson, 2006; Richards et al., 2003; Rutter, 1990). These findings indicate
that gifted individuals may possess inherent strengths and coping mechanisms that contribute to their psychological
resilience. Psychological resilience appears to be a valuable trait for gifted individuals in coping with social and
emotional challenges such as perfectionism, stress, loneliness, and depression (Saranli & Metin, 2012). Their
capacity for resilience acts as a protective factor against various risks they may encounter (Alexopoulou et al.,
2019; Reis et al., 2004).

Recent research on psychological resilience has adopted a comprehensive approach by examining
resilience from personal, familial, and environmental perspectives. These studies have consistently shown a strong
and significant association between the perception of social support from important individuals within one's social
environment and resilience (Stewart & Sun, 2004; Terzi, 2016). Social support plays a crucial role in enhancing
the general psychological well-being of adolescents and children, while also reducing the likelihood of
experiencing psychological problems (Demaray & Malecki, 2003). Gifted children, due to their hypersensitivity
and perfectionism, benefit greatly from supportive environments that acknowledge and validate their talents (Reis
et al., 2004). Without such support, gifted children may resort to inappropriate coping mechanisms, such as hiding
their abilities or achieving below their potential to fit in with their peers (Cross & Swiatek, 2009). Numerous
studies have shown that social support from significant others, including family, peers, and teachers, plays a crucial
role in the psychological adjustment of gifted students. (Chen et al., 2017; Elcik, 2015; Lee et al., 2015).
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Self-efficacy is also a crucial factor in determining psychological resilience. According to Werner and
Smith (1982), self-efficacy plays a significant role in the development of resilience and coping skills. Individuals
with high self-efficacy are more adept at managing their thoughts and overcoming difficulties when faced with
challenges, in contrast to those with low self-efficacy (Hamill, 2003). Conversely, individuals with low self-
efficacy often struggle with self-doubt, despair, and anxiety, and perceive challenging events as threats (Kashdan
& Roberts, 2004; Kumar & Lal, 2006). Developing and nurturing self-efficacy is vital for enhancing psychological
resilience, as it empowers individuals to believe in their capacity to effectively navigate and overcome obstacles.
Self-efficacy beliefs play a crucial role in the psychological resilience of gifted students (Dole, 2000; Reis et al.,
2004). The process of increasing resilience in gifted students can contribute to the growth of strong self-efficacy
and effective coping mechanisms. Building resilience involves engaging in consistent and positive experiences of
overcoming challenging tasks (Kitano & Lewis, 2005).

Participation in extracurricular activities has been identified as a protective factor for the psychological
resilience of gifted students (Dole, 2000; Hebert, 1996; Reis et al., 2004). For resilient students, these activities
offer opportunities for involvement, a sense of belonging, and the formation of friendships and collaborative
relationships (Hebert, 1996). Conversely, underachieving gifted students with low resilience tend to have limited
involvement in extracurricular activities, organizations, sports, or summer programs (Reis et al., 2004).

Research also suggests that there may be a relationship between age and psychological resilience among
gifted students. Some studies have indicated that as grade levels progress, there is a decline in psychological
resilience and an increase in emotional fragility among gifted students (Kline & Short, 1991a). Gez (2018) also
discovered that psychological resilience was highest among 5th-6th grade students and lowest among 9th-10th
grade students. Additionally, other studies have reported a decline in psychological resilience as grade levels
increased (Bindal, 2018; Sahin, 2018).

Alvino (1991) and Kline and Short (1991a, 1991b) suggest that being gifted in the middle school period
can have different effects on boys and girls. They noted that male students may struggle with providing emotional
and social intimacy during their pre-adolescence, which can impact their overall well-being. Additionally, Kline
and Short observed that the psychological resilience of female gifted students may decrease during high school
due to increased awareness, sensitivity, and conflicts associated with the transition into adolescence. These
findings suggest that the experiences and challenges faced by gifted students may vary based on their gender.

The proposed research aims to address the gap in the existing literature by examining the psychological
resilience of gifted students, focusing on the protective factors of perceived social support and self-efficacy.
Additionally, the study will explore how resilience varies according to gender, age, and participation in
extracurricular activities. The target group of the research is pre-adolescent gifted students, as this stage is
characterized by rapid physical, emotional, and social changes. During this period, gifted adolescents often face
challenges related to their asynchronous development, which can lead to questions about fitting in, intense
emotions, and a need for understanding (Silverman, 2012). By investigating the relationship between resilience
and these protective factors, the study aims to contribute to our understanding of the psychological well-being and
developmental needs of gifted students during this critical stage of their lives.

The objective of this study is to assess the psychological resilience of intellectually bright and artistically
talented middle school students attending Science and Art Centers (SACs) in Turkey. The study aims to explore
the levels of psychological resilience, self-efficacy, and perceived social support among these gifted students,
examine the differences in psychological resilience based on gender, grade, and participation in social/sportive
activities, investigate the relationships between social support, self-efficacy, and psychological resilience, and
determine whether perceived social support and self-efficacy levels are significant predictors of psychological
resilience among gifted students in SACs.

The research questions of the study are as follows:

1. What are the levels of psychological resilience, self-efficacy, and perceived social support among gifted
students attending SACs?

2. Do the levels of psychological resilience differ significantly based on gender, grade, and participation in
social/sportive activities among gifted students attending SACs?

3. Is there a significant relationship between social support, self-efficacy, and psychological resilience
among gifted students attending SACs?
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4. Do perceived social support and self-efficacy levels significantly predict the psychological resilience of
gifted students attending SACs?

By addressing these research questions, the study aims to provide valuable insights into the psychological
well-being and resilience of intellectually bright and artistically talented middle school students attending SACs,
with a particular focus on the role of self-efficacy and perceived social support in their resilience.

Method
Research Design

This study utilizes a correlational research design to investigate the relationships between self-efficacy,
psychological resilience, and perceived social support levels among gifted students. The correlational model aims
to determine the co-variation between variables and quantify the extent of their differentiation (Karasar, 2015).

Participants

The target population for this study comprises gifted students attending SACs in the West Marmara
region. Convenience sampling was employed to select the participants due to the distinctive characteristics of the
gifted student population, which constitutes a small percentage (2-3%) of the overall population. In this sampling
method, the researcher selects participants based on accessibility until the desired sample size is achieved
(Biytikoztiirk et al., 2020). The study included middle school gifted students from six different SACs located in
the provinces of Edirne, Canakkale, Tekirdag, and Kirklareli. A total of 251 regularly attending students from the
sample group were initially included. However, 19 students with incomplete or improperly coded data were
excluded from the analysis, resulting in a final study sample of 232 gifted students. Table 1 provides demographic
information about the participants.

Table 1
Information Pertaining to the Demographics of the Study Sample
Gender n % Grade n %
Female 115 49.6 5 76 3238
Male 117 50.4 6 69 29.7
Total 232 100.0 7 70 30.2
8 17 7.3
Total 232 100.0
Participation in a social/sportive activity n % Field of study in SAC n %
Participates 108 46.6 Intellectual 142 61.2
Does not participate 124 534 Music 18 7.8
Painting 51 220
Total 232 100.0 Double fields 21 9.1
Total 232 100

Note: SAC = Science and art centers.
Data Collection Instruments
Demographic Information Form

To gather participant demographic data, a structured questionnaire was developed by the researchers. The
demographic information form included items related to the following variables: gender, grade level, and
participation in a social/sportive activity. The purpose of this form was to provide a comprehensive overview of
the participants' background characteristics, which may be relevant to the study objectives.

Child and Youth Psychological Resilience Scale

The scale's original version consisted of 28 items, three subscales, and eight sub-dimensions. It was
created with a socio-ecological viewpoint utilizing qualitative and quantitative methodologies in light of data
gathered from 11 different countries. Liebenberg et al. (2013) developed the short-form study of the scale, and two
independent studies led to the development of a structure with 12 components. Arslan (2015) adapted this scale to
Turkish culture. According to the results of the analysis, it was seen that the factor loadings ranged from .54 to
.81. The factor analysis results of the scale showed sufficient cohesiveness and the scale predicted 51.28% of the
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total variance [’n = 2s6) = 105.498, p < .0001; RMSEA = .060; x2 / df = 2.03; CFI = .97, GFIl = .94, RMR = .039]
and the scale consisted of a one-factor structure. This scale uses a Likert-type scale which ranges from 1to 5. The
possible scores on the scale range from 12 to 60. The level of psychological resilience also rises with an increase
in scale score. Low scores on the scale correspond to low psychological resilience, while high scores on the scale
correspond to high psychological resilience. Cronbach's alpha value of the scale was calculated as .91 (Arslan,
2015). For this study, it was determined to be .82.

Self-Efficacy Scale for Children

Muris (2001) created the scale and Telef and Karaca (2012) adapted it to Turkish culture. The factor
analysis revealed a 43.74% prediction of total variation. Additionally, it was discovered that the scale items'
eigenvalues for the factor common variance fell between .31 and .61. This research revealed that the scale in
Turkish had 21 items, the same likewise the original, and that the items of the scale were classified into three
components. Confirmatory factor analysis yielded the following fit index values for the scale: RMSEA = .05, SRMR
=.07; NFI = .95, GFI =.94, CFI = .96. A group comparison of the lower and higher 27% was performed in order
to evaluate the discriminant validity of the scale, and it was found that all of the scale's items were significant at
the p=.001 level, with t-test values ranging from 10.98 to 21.17. SSC is a 21-item, three sub-dimension scale with
a 1-5 Likert-type scoring system. The possible score on the scale ranges between 21-105. High scores on the scale
mean high levels of self-efficacy while low scores mean low levels of self-efficacy. The scale’s internal consistency
coefficients are .86 for overall consistency, .78 for emotional, .84 for academic, and .64 for social self-efficacy
(Telef & Karaca, 2012). For this study, the total scale consistency was .90, the emotional was .85, the social was
.80, and the academic was .80.

Perceived Social Support Scale for Children and Adolescents

Dubow and Ullman (1989) developed this scale to find out the perceptions of children and adolescents
regarding the social support they receive from their families, teachers, and peers, and to measure the child's
perception of how much s/he is loved, cared for, and accepted by his/her social network (Dubow & Ullman, 1989).
Gokler (2007) carried out the scale's adaption study. The three sub-dimensions together accounted for 40.22% of
the total variance. The subscales are Peer support, Family support, and Teacher support. The link between the
items and the overall score varies between .34 and .64, as shown by the item-total reliability finding. The scale has
three subscales and 41 items. There are 19 items in the peer support subscale, 12 in the family support subscale,
and 10 in the teacher support subscale. The scale's lowest possible score is 41, while its greatest possible value is
205. High scores on the scale mean high levels of perceived social support while low scores mean low levels of
perceived social support. Cronbach's alpha for the total scale was .93. Support from peers was .89, family support
was .86, and teacher support was .88 for its sub-dimensions (Gokler, 2007). For this study, it was determined as
.94 for the total scale; and .84 for support from peers, .83 for family support, and .83 for teacher support.

Data Collection

Because research ethics committee approval was not necessary at the time of the data collection, research
approval was taken from the Ministry of National Education. Since this research includes more than one city,
research permission was taken from the General Directorate of Special Education and Guidance Department of
the Ministry of National Education (Date: 07.05.2018 No: 9016025). Moreover, the research was conducted
according to the Helsinki declaration of ethical principles. The researcher explained the target and significance of
the study to the administrators and counselors of the SACs and distributed the parental consent forms of the study.
Informed consent was obtained from the students' parents or legal guardians. Then the dates and hours of the
application were planned with the school administrators, and the scales were applied to the students whose parents
gave the consent. General information was given to the students about the study and the maintenance of
confidentiality of their answers before the application. The scales were administered in a group setting during
regular class hours in approximately 20 minutes. Data was collected from SAC students in the Edirne, Canakkale,
Tekirdag, and Kirklareli provinces. The study was carried out with a total of 251 students.

Data Analysis

The demographics of the sample were explained through descriptive frequency and percentage data. To
test the normality of the distribution, the Kolmogorov-Smirnov and Shapiro-Wilk tests were conducted for each
sub-group. Moreover, the skewness and kurtosis values of the scales were examined. Tabachnick and Fidell (2013)
propose that the distribution is accepted as parametric if the skewness and kurtosis values are between +1.5 and -
1.5. For this study, the skewness-kurtosis and Kolmogorov-Smirnov values were more than the stated interval.
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Since the distribution was not parametric in this study, Mann Whitney-U and Kruskal Wallis-H tests were used to
analyze group differences, and the Spearman Rank Differences Correlation Coefficient was used when examining
the relationships between variables. Multiple regression analysis was used to assess the predictive power of self-
efficacy and perceived social support on psychological resilience. Multiple regression analysis does not require
the assumption of normally distributed variables (Ernst & Albers, 2017; Schmidt & Finan, 2018; Williams et al.,
2013). Before the multiple regression, data was checked for assumptions of multiple regression. First, research
data was analyzed for outliers and multicollinearity. Univariate outliers were tested with z values and multivariate
outliers were tested with the Mahalanobis distance test. Tabachnick and Fidell (2013) state that the significance
level for Mahalanobis distance should be .001. According to this, 3 measurements that have a significance level
of more than .001 were excluded. For testing the multicollinearity assumption, VIF and tolerance values of the
variables, and correlations between the variables were analyzed. According to the analysis results, tolerance values
of the independent variables were between .45 and .60 and more than .20 as expected; and VIF values were between
1.67 and 2.25 and less than 10 as expected. When the correlation values between variables were examined, it was
found that the highest correlation was .66. According to these results it was concluded that there was no
multicollinearity problem (Tabachnick & Fidell, 2013). To test the assumption of normally distributed errors, the
Durbin Watson test and residual statistics were used. The Durbin Watson value for this study was 1.81, the residual
mean was .00, and the residual standard deviation was .99, which concluded that the errors were distributed
normally in this study (Tabachnick & Fidell, 2013).

Results
Psychological Resilience, Self-Efficacy, and Perceived Social Support Levels of the Sampled Students

To assess the psychological resilience, self-efficacy, and perceived social support levels of the students
attending SACs, the scores obtained from the Child and Youth Psychological Resilience Scale, Self-Efficacy Scale
for Children, and Perceived Social Support Scale for Children and Adolescents were analyzed. Table 2 presents
descriptive statistics, including mean, standard deviation, standard error, kurtosis, skewness, and reliability
coefficients, for the scales utilized in this study.

Table 2
Descriptive Statistics and Reliability Coefficients of the Variables
Number of ~ Cronbach ;

Type of the score the items alfa Min Max Sd Se Skewness Kurtosis
Psychological resilience 12 .82 53.80 33 60 539 .35 -1.21 2
Self-efficacy 21 .90 8442 30 105 1313 .86 -.67 71
Emotional self-efficacy 7 .85 2547 8 35 6.36 .41 -.40 -.49
Academic self-efficacy 7 .80 3027 10 35 432 .28 -1.17 1.79
Social self-efficacy 7 .80 2868 12 35 492 32 -.80 A4
Perceived social support 41 .94 179.53 105 205 20.70 136 -1.12 97
Perceived social support-peers 19 .94 80.06 31 95 1283 .84 -1.18 1.19
Perceived social support-family 12 .84 55.65 36 60 539 .35 -1.64 2.49
Perceived social support-teachers 10 .83 4382 22 50 584 .38 -1.34 1.77

Comparison of Psychological Resilience by Gender, Involvement in Social or Sportive Activities, and Grade

To investigate potential variations in psychological resilience among gifted students based on gender and
involvement in social and sportive activities, the Mann-Whitney U test was conducted. The results of the test are
presented in Table 3.

According to the results presented in Table 3, the total scores on the Child and Youth Psychological
Resilience Scale varied significantly (p < .05) based on gender and participation in social and sportive activities.
Female students (¥ = 54.41) demonstrated significantly higher resilience scores compared to male students (x =
53.20). Additionally, students who participated in social and sportive activities outside of school (¥ = 54.82)
exhibited significantly higher resilience scores compared to students who did not participate in such activities (x
=52.91).
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Table 3
Comparison of Psychological Resilience by Gender and Involvement in Social, and Sportive Activities
Mann Whitney U
n x Med. Min. Max. Sd Mean Effect
p size
rank
Female 115 5441 55 33 60 5.34 125.21 -1.97 .049 .017
Gender Male 117  53.20 54 33 60 5.39 107.94
Total 232 53.80 54 33 60 5.39
S Participates 108 54.82 55 42 60 4.37 127.22 -2.28 .023 .027
Participation in Does not
social/sportive . 124 52091 54 33 60 6.01 107.17
e participate
activities
Total 232 53.80 54 33 60 5.39

To explore whether psychological resilience levels among gifted students differed across grade levels, the
Kruskal-Wallis H test was conducted. The findings regarding the differentiation of psychological resilience by
grade are presented in Table 4.

Table 4
Differentiation of Psychological Resilience by Grade

. . Kruskal Wallis-H Sig. Effect
n X Median ~ Min  Max Sd Mean rank H p dif. size
5 76 55.43 57 40 60 4.41 136.97
6 69  53.52 53 37 60 476 108.21 5> 6:
10.86 .013 ! .051
Grade 7 70  52.26 54 33 60 6.72 103.68 5>7
8 17 54.00 54 46 60 3.69 111.41
Total 232 53.80 54 33 60 5.39

When analyzing Table 4, it is evident that students in the fifth grade exhibited the highest average scores
for psychological resilience (x = 55.43), whereas seventh-grade students displayed the lowest scores (x = 52.26).
To investigate the underlying cause of this significant difference, a Mann-Whitney U test was conducted. The
results revealed that fifth-grade students had significantly higher levels of resilience compared to both sixth and
seventh graders.

Correlations Between Self-Efficacy, Perceived Social Support, and Psychological Resilience

To explore the relationships between self-efficacy, perceived social support, and psychological resilience,
Spearman's rank difference correlation coefficient was utilized. The findings of the correlation analysis are
presented in Table 5.

Table 5
Correlations Between Self-Efficacy, Perceived Social Support, and Psychological Resilience
1 2 3 4 5 6 7 8 9

Psychological resilience (1) 557 64T 59 69™  63™  .60™ 53" 68"
Emotional self-efficacy (2) 52" S7 o 8rt B0 39T N
Academic self-efficacy (3) 56 78" 46 51T 54 B5™
Social self-efficacy (4) 83" 60" 35" 497 60
Total self-efficacy (5) .61 AT 57 .65™
Perceived social support-peers (6) 54" 617" 93"
Perceived social support-family (7) 58" 73
Perceived social support-teachers (8) .80
Total perceived social support (9)

Not: n = 232.

**p <0.01

According to Biiyiikoztirk et al. (2020), correlation coefficients between .70 and 1.00 indicate a high
degree of correlation, coefficients between .30 and .70 indicate a moderate degree of correlation, and coefficients
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between .00 and .30 indicate a low degree of correlation. Based on Table 5, the present study revealed a moderate
positive correlation between total self-efficacy and psychological resilience (r = .69, n = 232, p = .01), as well as
between the sub-dimensions of self-efficacy and resilience. Similarly, there was a moderate positive correlation
between perceived social support and resilience (r =.68, n =232, p =.01), and the sub-dimensions of social support
and resilience. Furthermore, self-efficacy and perceived social support, along with their respective sub-dimensions,
were significantly correlated (r = .65, n = 232, p = .01). The correlation analysis findings are presented in Table 5.
In general, it can be concluded that psychological resilience, self-efficacy, and perceived social support exhibited
positive and significant correlations. Hence, increasing levels of self-efficacy and perceived social support are
associated with higher psychological resilience.

The Predictive Power of Perceived Social Support and Self-Efficacy on Psychological Resilience

In order to calculate the predictive power of perceived social support and self-efficacy on psychological
resilience of gifted students, multiple regression analysis was conducted and Table 6 includes the results.

According to the multiple regression analysis, perceived social support and self-efficacy accounted for
approximately 61% of the total variance in psychological resilience (R? = .61, F = 58.3, p < .05). The order of
predictor variables was determined based on the standardized regression coefficient () values. The predictor
variables in descending order of importance were as follows: academic self-efficacy (5 = .35, p <.05), social self-
efficacy (5 = .22, p < .05), perceived social support from family (5 = .20, p < .05), emotional self-efficacy (5 =
.13, p <.05), perceived social support from peers (5 = .07, p < .05), and perceived social support from teachers (5
=.004, p > .05).

Furthermore, when examining the p-values, significant relationships were found between resilience and
academic self-efficacy (p = .000), social self-efficacy (p = .001), emotional self-efficacy (p = .005), perceived
social support from peers (p =.009), and perceived social support from family (p =.000). However, the relationship
between perceived social support from teachers and psychological resilience was not significant (p = .707).
Table 6

Predictors of Psychological Resilience

Dependent variable Independent variable s t p F Model (p) R?
Constant 17.14 720 .000 58.30 .000 .61

Emotional self-efficacy 13 287  .005

) Academic self-efficacy .35 480  .000

Psygh_ologlcal Social self-efficacy 22 3.32 .001

resilience ) )

Perceived social support-peers .07 2.63 .009

Perceived social support-family .20 3.56 .000

Perceived social support-teachers -.004 -0.07 94

Discussion

The present study investigated the predictive power of academic self-efficacy, social self-efficacy,
emotional self-efficacy, and the perceived social support from family, friends, and teachers on the psychological
resilience of gifted students. The findings indicated that academic self-efficacy, social self-efficacy, emotional
self-efficacy, and the perceived social support from family, friends, and teachers accounted for a substantial portion
(61%) of the variance in psychological resilience among the gifted students. This high level of explained variance
suggests that these factors play a significant role in determining the psychological resilience of gifted students.

Academic self-efficacy emerged as the strongest predictor of psychological resilience in gifted students,
explaining 35% of the overall variance. Studies conducted with gifted students highlighted the significance of
resilience as a key variable that distinguishes between achieving and underachieving gifted students (Reis et al.,
2004). Self-efficacy and high academic achievements act as protective factors for resilience (Reis et al., 2004).
The findings highlighted the importance of having a strong belief in one's abilities and achieving academic success
in promoting resilience in economically disadvantaged and gifted students. Another study conducted by Volkova
et al. (2022), highlighted that when gifted students observed their achievements being recognized and valued by
their environment, it positively influenced their perception of being gifted. This, in turn, led to an increase in self-
confidence and motivation to achieve further success.
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The present study reveals that academic self-efficacy plays a crucial role in predicting and enhancing
psychological resilience among gifted students. To foster academic resilience, it is important to restructure the
learning process by providing personalized tasks that match students' abilities and needs. This individualization
allows for increased opportunities for success, which in turn contributes to the development of academic self-
efficacy. Addressing negative self-perceptions related to academic skills and promoting the ability to set achievable
goals are also crucial factors in building academic self-efficacy and enhancing resilience. By implementing
strategies that focus on strengthening academic self-efficacy, educators and practitioners can support the well-
being and overall resilience of gifted students (Bandura, 1997; Schunk & Miller, 2002).

Social self-efficacy was identified as the second strongest predictor of psychological resilience among
the gifted students. Tras et al. (2013) also found that social self-efficacy and resilience were strongly correlated,
with resilient people demonstrating high social self-efficacy. Gifted students with higher social self-efficacy
demonstrate greater competence in forming and maintaining positive social relationships. They possess the
necessary skills and behaviors to navigate social interactions effectively and establish supportive connections with
peers. Having strong social self-efficacy enables gifted students to adapt to social life, cope with social challenges,
and experience less social isolation and sadness (Mahdizadeh et al., 2018; Tras et al., 2013). On the other hand,
low social self-efficacy can lead to emotional and communication problems, hindering resilience (Gadari et al.,
2022).

Perceived social support from family was found to significantly predict psychological resilience. Strong
emotional relationships and support from family members serve as a protective factor for the resilience of gifted
students. Supportive familial bonds provide a sense of meaning, control, and motivation in their lives (Dole, 2000;
Hebert, 1996; Kim, 2015). However, it is important to note that excessive pressure and high expectations from
parents can also negatively impact gifted students' well-being and contribute to anxiety, hostility, and
underachievement (Alexopoulou et al., 2019). Therefore, a balanced and supportive family environment is crucial
for fostering the resilience of gifted students.

Perceived social support from peers was another significant predictor of psychological resilience. Positive
peer relationships and support contribute to the resilience of gifted students. Sharing daily hardships with friends
and receiving mutual support can help them navigate challenges more effectively. However, gifted students may
also face difficulties in peer relationships, such as peer pressures, discrimination, and uncertainty about their gifts.
It is important to create positive peer networks and provide opportunities for meaningful interactions to enhance
their resilience (Ford, 1994; Kim, 2015; Reis et al., 2004).

Elcik (2015) found that gifted middle school students perceived the highest support from their families,
highlighting the crucial role of family support. Chen et al. (2017) also observed a significant relationship between
perceived social support and resilience in gifted students, with peer support showing a stronger predictive power
than family support. Cultural variations may contribute to these differences, emphasizing the need to consider
cultural nuances in understanding perceived social support among gifted students.

Emotional self-efficacy emerged as a significant predictor of psychological resilience. Gifted students
with higher emotional self-efficacy possess the belief in their ability to manage and regulate their emotions
effectively. This allows them to cope with emotional challenges and adversity, contributing to their overall
resilience. Emotional self-efficacy plays a crucial role in transforming negative feelings associated with
unfavorable life experiences and promoting psychological well-being (Bandura, 1997). The conclusion that
emotional self-efficacy is positively associated with psychological resilience aligns with previous research
findings. Studies conducted by Aydogdu et al. (2017) and Cutuk and Aydogan (2019) also support the notion that
higher levels of emotional self-efficacy are linked to greater psychological resilience.

Participation in social or sportive activities was found to be a protective factor for the resilience of gifted
students. Engaging in extracurricular activities provides opportunities for personal growth, skill development, and
positive social interactions. It allows gifted students to channel their energy and establish connections with peers,
enhancing their self-esteem and motivation. In contrast, excessive free time and low involvement in extracurricular
activities can lead to inadequate self-regulation and underachievement (Ford, 1994; Freeman 2006; Hebert, 1996;
Nettles & Jones, 2000; Reis et al., 2004; Reis & McCoach 2002).

Gender differences in psychological resilience were found, with female gifted students exhibiting higher
resilience compared to males. This aligns with previous research indicating that male gifted students may face
disadvantages and lower resilience in middle school, while female gifted students may experience decreased
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resilience during high school (Kline & Short, 1991a, 1991b). Alvino (1991) and Demir-Sahin (2022) also suggest
that being gifted provides an advantage for girls in middle school but a disadvantage for boys.

Psychological resilience varied across grade levels, with 5th-grade gifted students showing higher
resilience compared to older students. Previous research has consistently found a decreasing trend in psychological
resilience as grade level increases among gifted students. Middle school students, in particular, tend to exhibit
lower levels of resilience due to various factors such as academic demands, social pressures, and developmental
changes during the transition to high school. These challenges may further impact the psychological well-being of
gifted students as they progress through higher grades (Chen et al., 2017; Demir-Sahin, 2022; Gez, 2018; Bindal,
2018; Sahin, 2018).

Overall, this study provides valuable insights into the factors influencing the psychological resilience of
gifted students. In summary, this study examined the factors influencing the psychological resilience of gifted
students, focusing on academic self-efficacy, social self-efficacy, emotional self-efficacy, perceived social support
from family, friends, and teachers, as well as participation in social or sportive activities. The findings revealed
that academic self-efficacy, social self-efficacy, emotional self-efficacy, and the perceived social support from
family and friends, and engagement in extracurricular activities significantly predicted psychological resilience
among gifted students. These factors explained a substantial portion of the variance in resilience. However, the
relationship between perceived social support from teachers and resilience was not significant. The study
highlights the importance of academic competence, social skills, emotional regulation, and supportive
relationships in fostering resilience among gifted students. The findings provide insights for educators and parents
to enhance the well-being and resilience of gifted students by nurturing their academic self-efficacy, social self-
efficacy, and social support networks. Further research is needed to explore the dynamics of resilience in gifted
students and consider additional factors that contribute to their psychological well-being.

Suggestions and Implications for Future Research

These findings suggest several important implications. First, interventions and educational approaches
should prioritize the enhancement of academic self-efficacy among gifted students, as it can positively impact their
overall well-being, resilience, and success. Additionally, nurturing positive familial relationships and support
systems is crucial for fostering the resilience of gifted students, emphasizing the need to promote healthy family
dynamics. Furthermore, creating a supportive peer environment and encouraging participation in social or sportive
activities can contribute to the well-being and resilience of gifted students. Recognizing and addressing gender
differences is also essential for providing tailored support and interventions to meet the unique needs and
challenges of gifted students. Additionally, understanding grade-related differences in resilience can guide targeted
support and interventions at different stages of gifted students' academic journey. It is important to note that these
findings are specific to gifted students in middle school, so generalizations should be made cautiously. Future
research should further explore resilience in gifted students, using diverse samples and longitudinal designs to
deepen our understanding of their social-emotional characteristics and well-being.
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