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Abstract

The study aims to describe the situation of school administrators (SA) with a Ph.D. and to reveal
their professional, organizational, and academic competencies and identity perceptions. In the
research, which was conducted in a qualitative framework and phenomenological design, focus
group interviews were conducted with eight SAs with a Ph.D. working in private or public
schools. The data obtained from the focus group interviews were subjected to content analysis,
and common patterns and meanings were revealed within the framework of the purpose. The
findings of the study were thematized under the headings of the doctoral education process and
its outcomes and professional, academic, institutional/professional competencies and identity
of SAs with a Ph.D.. Considering the results obtained within the framework of these themes, it
is determined that SAs with a Ph.D. are satisfied with the doctoral education process and gain
competence, but experience problems and difficulties in terms of personal rights and
institutional and academic dimensions. In addition, it is observed that they experience technical
obstacles such as accessing databases and obtaining ethics committee approval in research
processes, and their job satisfaction decreases, but their intrinsic motivation is high. In this
framework, it has been observed that SAs with a Ph.D. have expectations regarding academic
and institutional roles and status, personal rights, and research processes. As a result, it is seen
that SAs with a Ph.D. are in search of identity within the Ministry of National Education within
the framework of the problems they experience, and their desire to transfer to higher education
institutions has increased.
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Doctoral education is the last and highest stage of the formal education process
and includes a process that strengthens the infrastructure of being a scientist. A Ph.D.
holder has the theoretical knowledge related to the field and the competence to
approach this knowledge critically and to produce new knowledge. They are also
skilled with qualifications such as developing and strengthening the field, criticizing
and reproducing existing knowledge, and producing scientific solutions to the
problems to be faced (Balci, 2013; Bernstein, Evans, Fyffe, Halai, Hall, Jensen,
Marsh, & Ortega, 2014; Liu, Zou, Ma, & Gao, 2020).

Doctoral education is a long, multifaceted, and challenging process equivalent
to the competencies required to have a doctoral degree (Balci, 2013). The Ph.D.
candidate must first assimilate the theoretical knowledge in the field, gain high-level
scientific research competence, and make an original contribution to scientific
knowledge in the field with these basic competencies. This process requires being
mentally, emotionally, and physically strong, being able to maintain family and social
relationships without damaging them, and being able to carry out professional and
institutional life without disrupting it (Arastaman, Cetin, Arslan, & Kerimoglu, 2020;
Bernstein et al., 2014). This creates a process that requires a division of mind, space,
and responsibility for the Ph.D. candidate. Avc1 and Akdeniz (2021) found that
teachers experienced problems in graduate education processes such as leave,
attendance to education, overlapping of study hours with work hours, and
experiencing financial losses. Due to the complexity and length of Ph.D. education,
many candidates drop out halfway through the process; therefore, one of the important
problems of doctoral education is the problem of dropping out (YOK, 2022).

Candidates who successfully complete their doctoral education despite all the
difficulties can gain three basic competencies in the academic field. One of these
competencies is research and the production of scientific knowledge; the other one is
the transfer of existing scientific knowledge and the third is training of new scientists.
The other area of expertise of Ph.D. holders is to produce practical solutions to the
problems encountered in daily life by using theoretical knowledge and research
results. So they ensure the transfer of scientific knowledge to daily life and practice
(Balci, 2013; Bernstein, Evans, Fyffe, Halai, Hall, Jensen, Marsh, & Ortega, 2014).
In this framework, being a Ph.D. holder provides social reputation or status as well as
academic competencies (Sunar, 2020). This social reputation imposes cultural
leadership and change agent missions on SAs with a Ph.D. (Oolbekkink-Marchand et
al., 2022) and places these individuals in a position to influence, guide, and change
their environment (YOK, 2022).

Accordingly, the competencies acquired by SAs through various courses and
graduate education efforts gain importance (Pont, Nusche, & Moorman, 2008). SAs
are one of the critical elements in the realization of school goals (Brown, 2016;
Hallinger & Heck, 1998; Ten Bruggencate, Luyten, Scheerens, & Sleegers, 2012). For
the school to achieve its educational goals, organizational and educational
management of the school, instructional leadership, strategic management, and
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cultural leadership, especially teacher motivation, are the main tasks expected from
SAs (Karatas, 2016). These critical roles and responsibilities require SASs to have more
competencies than traditional teacher competencies, thus requiring more professional
development opportunities. The highest level of gaining professional competence is
recognized as doctoral education (Sharmini & Spronken-Smith, 2020).

On the other hand, the level of education in almost all segments of society,
especially teachers, is rising rapidly. In Turkey, 11.45% of teachers have a master's or
Ph.D. (MoNE, 2022). In addition, the rate of higher education graduates among
parents of K-12 students has exceeded 30% (OECD, 2021). This situation shows that
SAs need to increase their competencies to fulfill their cultural and instructional
leadership roles.

Within this scope, to improve the quality of management and leadership in
schools, the Ministry of National Education issued the Project School Regulation on
September 1, 2016, which allows for the implementation of special programs and
provides flexibility in the selection of teachers and administrators. Concurrently,
within the framework of the discussions on the appointment of academics as SAs on
the grounds of Article 38 of the Higher Education Law No. 2547, no more than a
handful of academics were appointed as SAs (MoNE, 2016). Then this practice, which
started with the appointment of a professor to an Anatolian girls’ religious high school
in Uskiidar in line with the special request of the President of Turkiye (Yeni Akit
Online, 2017) and was generally limited to religious high schools, has recently
decreased. This situation reveals that academics are not willing to serve as SAs, and
it is an issue of to what extent academics who start to serve as SAs can successfully
lead an institution they are unfamiliar with. On the other hand, 2413 teachers in
schools affiliated with the MoNE have doctorate degrees, and only 0.02% of these
teachers prefer school administration (Celenk & Altun, 2016; Karatag, Koru, &
Ardakog, 2022; MoNE, 2022). As a result, the MoNE personnel with a Ph.D. do not
prefer school administration. So, to increase the administrative competencies of
school administrators, to strengthen the practice with theoretical knowledge, and to
increase the number of school administrators with graduate degrees, it is necessary to
know the professional, institutional, and academic status of SAs with a Ph.D..

Educational administration has a structure and character that requires continuous
development. Professional training and development have a significant impact on the
knowledge, skills, and dispositions of leaders or managers. Competent and effective
leadership increases the quality of teaching and learning processes in educational
institutions (Darling-Hammond, LaPointe, Meyerson, & Orr, 2007; Evans & Mohr,
1999; Moorman, 1997). As Eraslan (2004) states, when organizational employees feel
that managers or leaders have knowledge competence, expertise and competence, the
impact of managers or leaders on them becomes more permanent (Aydin, Sarier, &
Uysal, 2013). If SAs who plan their education, development, and learning processes
and structure their individual education processes in this way, they can accelerate the
development process in educational organizations by providing significant advantages
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in terms of educational systems (Piaw, Hee, Ismail, & Ying, 2014). Itis also important
for SA to develop themselves individually and academically within the framework of
making the school a learning space, supporting stakeholders academically and
socially, creating a culture of continuous learning, improving teaching, and creating
effective schools (Gorkem, 2008). According to White and Agarwal (2010), principals
with a Ph.D. can have a positive impact on teacher qualifications. This facilitates the
learning process to become dynamic by enabling process stakeholders to be more
effective in their roles.

The competencies and specializations gained by having a Ph.D. also create other
advantages and career opportunities for SAs with a Ph.D.. For example, in the US,
SAs with a Ph.D. can continue their careers as professors, assistant professors, or
associate professors at higher education institutions on a part-time basis without
leaving their current positions. At the same time, extra salary support is provided for
SAs. Many school districts give priority to those with a Ph.D. in such administrative
appointments and provide additional compensation and payments to SAs after holding
their Ph.D., retroactive to the beginning of the school year. In addition, they are
encouraged to make presentations on their dissertation topic at various seminars and
conferences in the school district, and school districts or universities even provide
scholarships to SAs who undertake higher education initiatives and research in areas
of need (Young, 2019). The results obtained by the US National Center for Education
Statistics [NCES] (2018) also reveal this situation with statistical data. Accordingly,
the rate of SAs working in public schools who hold a Ph.D. is 10.5 percent. This rate
goes up to 50 percent among education supervisors (School Superintendents
Association, 2021). According to the K12 Teachers Association (2022), SAs with a
Ph.D. in the US earn salaries between 53,000 and 104,000 dollars, depending on the
size of the school district.

In Tarkiye, it provides important advantages for SAs to provide professional
development through graduate education, especially in their first time or
reappointment as administrators. In Article 15 of the MoNE Regulation on
Administrator Appointment, apart from the written and oral exams, having a master's
degree with a thesis provides an advantage of eight points, and having a doctorate
degree provides an advantage of approximately fifteen points in the evaluation criteria
in the annex of the regulation (MoNE, 2021). Again, with the Law on Teaching
Profession (2022) published in 2022, those who have a master's degree in transition
to expert (uzman) teacher and a Ph.D. in transition to head (bas) teacher are exempted
from the exam to be held in transition to these career steps. In recent years, SAs and
those who want to become administrators have increased their tendency to pursue
graduate education to gain an advantage in being appointed as administrators.
However, according to the MoNE’s 2020 administrative activity report, while the rate
of teachers with a master's degree is around 10%, the rate of teachers with a Ph.D. is
only 0.19% (1981 people) (MoNE, 2021). The reason for the low number of teachers
with a Ph.D. is that these people generally prefer to continue their academic lives in
universities. For example, Kosar et al. (2020) found that the main sources of
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motivation for teachers to prefer graduate education, apart from providing
professional development and innovation, were concentrated on making a career,
moving to a university, and increasing salary and social status. This situation reveals
that for teachers and administrators, being a part of MoNE is not sufficient in terms
of professional and academic satisfaction.

The salaries of SAs in Turkiye do not differ much from the salaries of teachers
according to their degrees and grades. SAs, like teachers, are only entitled to expert
and head teacher compensation as they advance up the career ladder (Teaching
Profession Law, 2022). However, with the recent amendments, even if the school
principal of a primary or secondary school with dual education has a Ph.D., he/she
can receive a maximum of 27 hours of supplementary courses per week and is only
entitled to give six hours of actual lessons in return for supplementary courses (MoNE,
2006). Even in school support and training courses (DYK), SAs are restricted from
giving actual classes by stipulating that permanent and contracted teachers must be
assigned first (MoNE, 2020). In addition, with the decisions of the 6th period
collective bargaining agreement, it was decided that the additional courses of teachers
who actually teach and who have a Ph.D. will be paid with a 20% increase (Ministry
of Labor and Social Security, 2021), but most of the SAs could not benefit from this
situation because they did not actually teach (Aver & Akdeniz, 2021).In most schools,
this situation causes teachers to take more additional courses than SAs. In short, a
school administrator's doctorate does not provide a salary increase or significant
personnel improvements. Therefore, an SA with a Ph.D. seeks academic career
opportunities outside the school.

On the other hand, the stress perceived by SAs is gradually increasing in
connection with the increasing legal demands and workload (Akdemir, Girgin, &
Girgin, 2021; Klocko & Wells, 2015). In the study conducted by Canli and Sindi
(2021), SAs experience job dissatisfaction in terms of salary, status, reward, and most
importantly, self-development and promotion, and reasons such as the negative
attitude of senior management, authority-responsibility imbalance, financial
problems, bureaucracy, and student-parent problems cause discontent. An SA with a
Ph.D. who has to struggle with increasing workload and stress, also finds it difficult
to carry out academic research, and the lack of any status creates dissatisfaction. This
situation leads SAs to transfer to a higher education institution or seek different career
opportunities. Another reason for this is that they are more disadvantaged in obtaining
academic titles (such as associate professorship) compared to academics at the higher
education institutions. For example, when we look at the criteria for an associate
professorship in the field of educational sciences, criteria such as graduate thesis
consultancy, and the obligation to teach at least one semester of associate,
undergraduate, or graduate courses make it difficult for SAs with a Ph.D. to compete
compared to the faculty member at the university (Presidency of the Interuniversity
Council-UAK, 2021).In line with these evaluations, it is important to examine the
problems of SAs with a Ph.D. in depth and to include them in a process that will
provide added value to the education system by identifying problem areas.



104 Ibrahim Hakan Karatas and Mesut Demirbilek

Purpose and Significance

Within this scope, there is no study on SAs with a Ph.D. in Turkiye. Studies on
postgraduate education are studies that analyze the difficulties encountered at the
graduate level or only at the doctoral level through the views of students or faculty
members. Akbulut, Cepni, and Sahin (2013) addressed the problems encountered in
the doctoral thesis process in their study, while Baser, Narli, and Giinhan (2005)
addressed the problems experienced by teachers in receiving graduate education and
their solution suggestions. In addition, Karadag and Ozdemir (2017) addressed the
opinions of doctoral students and faculty members regarding the doctoral education
process in their study, while Karakiitiik, Aydin, Abali, and Yildirim (2010) addressed
the problems of graduate education. Kosar, Er, and Kiling (2020) focused on teachers'
reasons for doing graduate education in the field of educational administration, while
Limon and Durnal1 (2018) focused on doctoral students' metaphorical perceptions of
doctoral education. Ozmen and Gii¢ (2013) also addressed the difficulties experienced
in doctoral education and methods of coping with these difficulties in their study,
while Sayan and Aksu (2005) focused on the problems experienced by non-academic
staff in the graduate education process. A few studies are in-depth studies that try to
understand the complexity of the doctoral education process through the academic
details of the doctoral process (Balci, 2013; Giiner, 2006; Solpiik, 2016; Sen, 2013).
However, only one study was found to understand the situation of Ph.D. holders in
the field of educational administration (Arastaman et al., 2020). In short, there is no
qualitative study that addresses the problems, experiences, and opinions of SAs with
a Ph.D., and it constitutes a problem area worth investigating in terms of improving
the quality of education. In this context, the purpose of this study is to describe the
situation of SAs with a Ph.D. and to reveal the opinions, experiences, and feelings of
SAs with a Ph.D. about their professional, institutional, and academic identities. It is
also thought that a study to be carried out within this framework will contribute to the
elimination of partial negative perceptions or regrets of SAs towards doctoral
education. At the same time, it might be useful in terms of attracting the attention of
senior administrations and revising decisions such as the MoNE, higher education
institutions, and the Higher Education Council (YOK). In this context, the research
sought to answer the following two questions:

1. How do SAs with a Ph.D. evaluate the doctoral education processes and the
outcomes of these processes?

2. What are the feelings, thoughts, and experiences of SAs with a Ph.D. about
their professional, academic, and institutional/professional competencies and
identities?

Method
Research Model

In this study, which aims to obtain the opinions of SAs with a Ph.D. about the
problems they experience, a phenomenological design was used. In this research
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philosophy, the phenomena and meanings that exist in the consciousness and
experiences of the person are revealed (Gill, 2020). However, phenomenological
research aims to reveal the meaning of actors related to an event or situation in relation
to the way they perceive these events and situations, and this approach is based on the
paradigm of personal knowledge, experience, and subjectivity (Lester, 1999).

Study Group

In the study, the convenience sampling method, which is one of the non-
probability-based sampling methods, was used to determine the SAs with Ph.D.. This
sampling method provides convenience and ease in terms of time and cost in terms of
selecting individuals who are willing to participate in the research, easily accessible
and suitable for the subject area (Dornyei, 2007; Given, 2008). In this framework,
focus group interviews were conducted with eight SAs with a Ph.D. who could be
reached and who approved the research due to the low number of SAs with a Ph.D.
within the MoNE and the refusal of some SAs to participate. Indeed, Boyd (2001)
stated that two to ten participants in phenomenological research, and Creswell (1998)
stated that the number of participants up to ten is sufficient for the research to reach
satisfaction. In this context, eight participants are considered to be sufficient in terms
of research structure, theme, and context. Demographic information about the
participant SAs is presented in Table 1 below:

Table 1

Demographic information of participants

Participants ~ Gender School  School Degree Role Field of Ph.D.

Code Type

D1 Female Private  Primary- Principal Educational
Middle-High Administration

D2 Female  State Kindergarten Vice- Curriculum and

principal Instruction

D3 Female Private  Primary- Coordinator  Educational
Middle-High Technology

D4 Male State Middle Principal Science Teaching

D5 Male State Primary- Principal Educational
Middle Administration

(continued)
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Table 1 (continue)

D6 Male  State  Adult Education Vice-principal Educational
Administration

D7 Male  State  Adult Education Vice-principal Educational
Administration

D8 Male State  Middle Principal Educational
Administration

As in Table 1, three of the participants were female and five were male. In
addition, one of them works as an administrator in kindergarten, two in secondary
school, one in primary school-middle school, two in primary school-middle school
and secondary school, and two in adult education center. At the same time, three of
the participants are vice-principals, four are school principals and one is a coordinator.
Again, five of the participants have a Ph.D. in educational administration, one in
curriculum and instruction, one in educational technology, and one in science
teaching.

Data Collection Tools

Focus group interviews were conducted with participant SAs to collect data.
Participants who come together in focus group interviews influence and are influenced
by each other and can create synergy through group effect, and this interview method
is generally advantageous and preferred when the data collection sample is limited
(Tumen-Akyildiz & Ahmet, 2021). In the focus group interviews conducted in this
context, unstructured and semi-structured questions were asked to the participants by
the researchers, and data were collected within this framework. In semi-structured
questions, questions are determined within a predetermined thematic framework
(George, 2022), while in unstructured questions, questions that arise in the flow of the
interview and are not standardized in advance (Dipboye, 1994) are directed to the
participants. The interview form was developed by the authors of the study and the
questions in the interview form were presented to the opinion of researchers
conducting various studies in the field, and the questions that were agreed upon were
included in the interview form. Some of the questions asked to the participant SAs are
presented in Table 2 below.
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Table 2

Semi-Structured Interview Questions

Themes Interview Questions

Doctoral What kind of difficulties did you face during your doctoral
Education education as a SA and what are your suggestions for solutions?
Process How can it be encouraged?

Rights and As an SA with a Ph.D., do you find your situation adequate in
Benefits terms of salary, rights, benefits (extra wages, teaching profession

law, etc.), and career goals? Why?

Motivation- When you think about the relationship between school
Job administration and your academic status, what can you say about

Satisfaction

Perception of
Expertise and
Competence

Academic
Career

Researcher
Role

Expectations

Metaphors

your job satisfaction or professional motivation? What are your
suggestions to increase your professional satisfaction?

What kind of differences do you see between the level of
knowledge you have reached with your Ph.D. and the
administrative practices? What do you think about the
sustainability of the administrative task in your professional career
in this context?

What are your problems or expectations in terms of your academic
career/goals?

What are the problems you experience in conducting research or
managing research processes?

What are your demands from the MoNE / CoHE regarding the
problems you experience? what kind of legal arrangements should
be made?

What would you liken an SA with a Ph.D. to? Can you explain the
reasons?

As in Table 2, the questions posed to the participants in the focus group
discussions included the Ph.D. education process, rights and benefits, motivation-job
satisfaction, perceptions of expertise and competence, academic careers, researcher
roles, expectations, and metaphors.

Ethical Committee Approval

Ethics committee approval dated 05/09/2022 and numbered 2022/07-05 was
obtained from Istanbul Medeniyet University.
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Data Analysis

To collect data, two focus group interviews were conducted in October 2022
with the participant SAs with a Ph.D.. Participant approval was obtained before the
interview was conducted and a common date and time was scheduled and the
interview was conducted online using the Zoom platform. To increase the quality of
the interview, the participants were asked to check their internet, sound, and
environment before the interview and to make them suitable for the interview. At the
same time, the interviews were recorded and participants were assured that data
confidentiality and information security would be ensured. The first focus group
interview lasted approximately one hundred minutes and the second one hundred and
eight minutes.

To analyze the data obtained in the study, digital records were first transferred
to a word processing program. Then, using the MAXQDA program, the facts and
expressions that were shared and had common meanings in the participant views were
coded, categorized and brought together under themes through the traditional content
analysis technique (Hsieh & Shannon, 2005; Wilson, 2011). Participant names were
kept confidential in the analysis and reporting and were coded as D1, D2, D3 ...

Validity and Reliability

Guba and Lincoln (1982) state that in qualitative research, credibility should be
ensured instead of validity and reliability concepts, and to achieve this, it is important
that the research has the characteristics of trustworthiness, transferability, credibility,
and confirmability. To ensure these criteria in the research in this framework, long-
term interaction was ensured in focus group interviews, and the data and reporting
obtained were presented for participant confirmation and necessary corrections were
made (Holloway & Wheeler, 1996). In addition, Miles and Huberman's (1994) inter-
researcher coding consistency was calculated as eighty-five percent at the end of the
coding process. In this direction, in the content analysis process, the data obtained
after the interviews were transcribed, were coded and categorized in line with the main
themes determined by the researchers, and then the researchers came together after
independent coding, and their consistency was evaluated. This process based on
consistency between researchers was followed at almost all stages of the coding
process and the researchers came together frequently to check the consistency. From
the literature review to the discussion and conclusion sections, attention was paid to
consistency based on mutual confirmation and to increase the reliability of the
research. To ensure credibility, quotations covering participant views and raw data
were emphasized (Streubert & Carpenter, 2011). Again, to ensure that the results of
the study can be transferred to other settings and samples, detailed information about
research processes such as sample selection method, the setting in which the research
was conducted, and participant characteristics were provided (Sharts-Hopko, 2002).
In addition, to prevent "stage fright" and "participant reactivity" in the participants,
the participants' views and the interview process were not interfered with as much as
possible, and sensitivity was shown to personal and emotional issues.
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Results

SAs with a Ph.D. go through a multifaceted process of change and
transformation from the stage of deciding to start a doctorate to the stage of
completing it. The participants' specific experiences related to this change and the
indicators of the new identity they gained through these experiences were reflected in
their opinions expressed during the research process. As a result of the content
analysis, the views of the participants were thematized under the titles of doctoral
education process and its outcomes and professional, academic,
institutional/professional competencies, and identity of SAs with a Ph.D.. Under the
theme of doctoral education process and outcomes, the categories of doctoral
entrance, doctoral education process, professional rights, researcher roles, and
expectations were found. Under the theme of professional, academic,
institutional/professional competencies, and identity of SAs with a Ph.D., the
categories of motivation and job satisfaction, perception of expertise-competence,
academic identity, and self-perception were reached.

Doctoral Education Process and Its Consequences

In the context of the first question of the study, striking findings were obtained
on how SAs with a Ph.D. evaluate the doctoral education processes and the
consequences of this process. SAs’ doctoral education processes and their outcomes
contain findings that shed light on the effects on the formation of the identity of SAs
with a Ph.D.. As a result of the analysis of the participants' opinions, findings were
obtained regarding their reasons for entering doctoral education, educational
processes, professional rights, researcher roles, and their expectations as SAs with a
Ph.D.. The findings are presented in Table 3.

Table 3

Categories and Codes Consisting of the Opinions of SA with a Ph.D. on Doctoral
Education Processes and Consequences

Categories Sub-Categories Codes

Entrance to Professional development

Reason for Ph.D.

Ph.D. « Self-actualization
 Academic career
« Career development, change
Doctoral . « Difficulty in combining work and education
Education Work I__|fe and Its Being seen as a problem
Process Re_f'ec“of‘ o . Time problem
Private Life

Difficulties in permission processes
« Deterioration of family relationship

(continued)
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Table 3 (continue)

Experience of the
Education Process

Individual effort

Faculty member competency differences
Satisfaction with the training process
Inadequate support from faculty members

Professional
Rights

Career Steps

Time barrier in promotion to headteacher
Obligation to receive training on the career
ladder

Economic Return

Lack of supportive employee rights

Financial loss

Not providing additional course fee increase
for SA

Not contributing to salary increase

Roles as
Researchers

Disadvantaged
Environment

Distance from academic environment
Inability to compete with academics within the
university

Insufficient research opportunities

Technical Barriers

Inability to access publications and databases
Difficulty in obtaining ethics committee
approval

Insufficient publication incentives

Expectations

Expectations
Regarding
Academic Role and
Status

Fair  appointment system in
recruitment

Removal of barriers to gaining the title of
associate professor

Ability to work part-time at universities
Opportunity to supervise master’s or doctoral
thesis

faculty

Expectations on
Institutional Role
and Status

Priority in inspector appointment processes
Being employed as a research or project
coordinator

Inclusion in decision-making mechanisms
Taking part in professional development
training

Improvements in retaining qualified personnel
Prioritization in the executive career system

Expectations
Regarding Personal
Rights

Supporting financial processes

Strengthening professional status
Amendment to the MoNE leave directive
Equal positioning with faculty members in
terms of personal rights

Expectations on
Research Processes

Amendment to the directive on participation in
scientific meetings

Facilitating research processes

Providing research incentives
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Entrance to Ph.D.

The intention to start doctoral education is one of the critical details in the
formation of the identity of SAs with a Ph.D.. Being aware that doctoral education is
a long, challenging, uncertain, complex, and tiring process, the will to realize the
intention to start this education requires an understanding of the personality traits of
SAs with a Ph.D. (Ali et al., 2011; Piaw et al., 2014). The participants stated their
reasons for starting doctoral studies as professional development, self-actualization,
academic career, and professional career. D7 explained the reason for doing a
doctorate as follows:

After | was appointed as a teacher, | realized that the profession was not very
suitable for me. In fact, | was looking for a way out. | seriously thought about
changing my profession and resigning for a while. At a time when | was
hesitating whether to resign or not, | applied for the management exam
opened by the Ministry and switched from teaching to management. |
pursued management thinking that I could achieve more concrete products
in a shorter time compared to teaching. After | became a deputy principal, |
realized that management could not be done by hearsay, by observing or
imitating others without any knowledge, and | started to look for ways to get
a master's degree in educational administration and supervision with the idea
that | could fill my deficiencies in management. After starting my master's
degree, | realized that doing research and publishing is an act of production
that satisfies me, and I turned to doctoral studies.

Doctoral Education Process

In the subcategory of reflection on work life and private life, SAs with a Ph.D.
mentioned the difficulties of carrying out work and education processes together and
stated that this situation creates a division and problem in personal lives. In addition,
they stated that teachers with graduate degrees are perceived as individuals who create
problems at school due to the incompatibility between the university curriculum and
the school curriculum. At the same time, they stated that they had difficulty in
allocating time for the education processes at the university due to their managerial
qualifications and that they sometimes had difficulty attending the courses within the
framework of the temporal incompatibility of the program. They also stated that they
had conflicts in obtaining permission from senior managers and institutions to attend
courses at the university and that this situation forced them to consider resigning from
time to time. In addition, they stated that they could not spare time for their families
and experienced various family problems due to the weight of the doctoral process
and the responsibilities of the school functioning and that this situation negatively
affected their private life relationships. D5 explained the effects of the doctoral
process on daily, institutional, and family life as follows:

In other words, a school principal spends time at his/her school and also has
problems with his/her personal life. The time you will spend with your
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children and your family. The time you will spend with your children and
your family. The PhD is a long process, four years. Therefore, during this
period, he may also experience family problems due to his running to classes
and his responsibilities at school. | know people and friends who have to take
medication during this process, who have divorced their families, or who
have very serious psychological problems at work. Therefore, because it is a
difficult process, problems may arise in their private lives.

In the subcategory of experiences related to the educational process, SAs with a
Ph.D. mentioned the importance of individual effort, stating that their individual
efforts were generally more prominent in their educational processes at the university
and afterwards and that individual dedication affected academic consciousness and
the publication process. However, they also stated that the faculty members they
received education from during the doctoral process had different competencies, that
the competencies of the faculty members varied depending on the course and the
instructor, and that they felt great differences between the faculty members. At the
same time, some SAs stated that they did not receive sufficient support from the
faculty members during the doctoral process, that they did not have a structure that
encouraged research, and that they did not find the environment they expected.
However, some SAs expressed their satisfaction with the doctoral education process
and stated that they received sufficient support in the doctoral process, had an
intensive and productive education process that encouraged research and felt great
differences for themselves. D6 stated that the challenging aspect of academic
responsibilities in the doctoral education process improved him as follows:

In my master's and Ph.D. programs, both universities had their customs, both
were universities that really encouraged research. So | started writing articles
from my master's degree, and this continued at the university where I did my
Ph.D.. There is only one difference. In the master's program, our professors
were guiding, counseling, and constantly giving feedback, whereas, in the
Ph.D. program, we had very few moments when we could really breathe,
when we could go outside. Each course itself was almost equivalent to two
semester-based articles, both were sufficient, very sufficient. We went
through very intense studies. And | saw that both universities really made a
big difference. | can say this very clearly.

While participants have positive, strong, and sustainable intentions in terms of
their reasons for starting the Ph.D. process, they have a challenging and therefore
negative perception of the Ph.D. process in general. Challenges are seen in the
institutional, financial, moral, academic, social, family, and personal spheres, and the
relatively long duration of the Ph.D. process can lead to frustration, psychosomatic
disorders, and even abandonment. The difficulties experienced during the doctoral
process are overcome or made bearable by the sense of fulfillment experienced
through personal, social, and academic development. In addition to academic
development, the doctoral process also brings maturity through experiences such as
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struggling with difficulties, coping with many problems at the same time, and not
being understood.

Professional Rights

The views of the participant SAs on the category of professional rights were
discussed in two subcategories: career steps and economic return. In the sub-category
of career steps, the participant SAs stated that teachers or SAs with a Ph.D. will first
be promoted to the title of expert teacher and then to the title of head teacher after ten
years in the teaching career steps and that this period eliminates the advantage of
having a doctorate. In addition, they stated that in the teaching career ladder, it is
obligatory to receive training before the career title regardless of whether they have a
graduate education or not, and that it is not right and problematic for individuals who
are field experts or doctors to undergo this training. D8 explained that having a
doctorate degree does not create a distinctive advantage in terms of the provisions of
the Teaching Profession Law as follows:

We had a great expectation about the professional law, but it turned out to be
empty, you may ask why. Now, after this law, we become expert teachers,
that is, they don't make us head teachers directly, they will make us head
teachers after we become expert teachers, after ten years. | mean, | am thirty-
nine years old now, and we will become specialized teachers in about a year.
After ten years, | will be a head teacher at the age of fifty, close to retirement.
In that sense, there is no advantage.

In the subcategory of economic return, the participant SAs stated that the
personal rights of SAs with a Ph.D. are almost non-existent, that they are no different
from teachers in terms of employee rights, that there is no nurturing environment in
terms of rights and employee rights, and that this situation creates the desire to move
to the university in SAs with a Ph.D.. In addition, they stated that they experienced
financial difficulties due to various expenses during the doctoral education process,
and at the same time, they suffered financial losses to carry out various post-doctoral
research and publication processes and that incentives should be provided in this
sense. At the same time, the participant SAs stated that they could not receive
incremental additional courses due to their doctorate because they mostly did not
actually attend the class except for the salary, and in this sense, they fell behind the
teachers. Again, in terms of salary, they stated that having a doctorate did not provide
any salary or wage increase. D2 explained that doing a Ph.D. and having a Ph.D.
degree does not have a meaningful financial return as follows:

Honestly, sometimes | feel like | am being punished for doing a Ph.D.. It
seems like there is more loss than gain. There are fees we pay for the
academic work you do, paid journals, etc., you know when you try to publish,
you actually have a serious financial loss. So | don't see it as a loss now, but
I wish there was support, | think much better things could come out.
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Roles as Researchers

The views of the participant SAs on the category of researcher roles were
discussed in two subcategories: disadvantaged environment and technical barriers. In
the disadvantageous environment subcategory, the participant SAs stated that they
had problems in conducting research due to their distance from the academic context
and environment, that they had to learn some technical issues on their own due to the
lack of this environment, and that they could not cooperate in research processes. In
addition, they stated that academicians at the university are more advantageous in
terms of time than SAs with a Ph.D., that SAs cannot find time to devote to research
processes due to their workload, that they cannot compete with faculty members in
this sense, and that they are not provided with opportunities to conduct research by
the Ministry. D3 explained the academic disadvantages of his environment as follows:

So in terms of research, | think the most important difference is that |
personally have a problem with the lack of an academic environment.
Because there are actually a lot of academics around me, but as a result, | am
not in that environment all the time. And this is an important problem. We
have learned many stylistic or technical things on our own. However, this is
easier when you are in an academic environment. For example, imagine that
we are in the same room, even an ear fullness there can give you many things.
Therefore, we are deprived of this.

In the subcategory of technical barriers, the participant SA stated that they had
difficulty in accessing various programs or software (such as plagiarism scanning
programs, qualitative analysis programs, databases) that helped them in their research
processes or that they could use, and that they experienced victimization for this
reason. In addition, they stated that while faculty members working at the university
can easily obtain ethics committee approval for their research, an SA with a Ph.D. has
difficulty in obtaining this approval and they have to find an academician from the
university and sometimes they have to send their research to journals that they do not
want but do not want ethics committee approval. Again, SAs stated that academics at
the university receive academic incentives for their publications, but they are not
provided with any incentives by the Ministry in this sense and they may experience
financial difficulties. D2 explained the problems she experienced during her academic
studies as follows:

For example, there are plagiarism scanning programs, databases, and
analysis programs used by our professors, for example, | do not have access
to them at all, and for this reason, I cannot send them to any journal, because
the journals do something like this, during the uploading process, it is
required to be passed through a plagiarism program or a plagiarism
supplement is required, and as far as | know, universities provide this
subscription to faculty members. Since | do not have such a situation, |
cannot access it. Therefore, | am victimized in this regard, | have to choose
a journal.
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Expectations

The participant SA's views on the expectations category were discussed in four
subcategories: expectations regarding the academic role and status, expectations
regarding the institutional role and status, expectations regarding employee rights, and
expectations regarding research processes. In the subcategory of expectations
regarding academic role and status, the participant SAs stated that a fair, competitive,
and objective appointment system should be introduced in the employment of faculty
members in universities, it should be made easier for SAs with a Ph.D. who do not
work at the university to obtain an associate professorship title and the criteria should
be reorganized and made fairer, and necessary legal arrangements should be made for
SAs and teachers with a Ph.D. to work part-time at universities. In addition, they
expressed their expectations for cooperation with the YOK to pave the way for SAs
and teachers with a Ph.D. to direct theses. D8 explained its expectations regarding the
difficulties experienced in the transition to academia and academic activities as
follows:

My expectation from the YOK is that this must be taken away from the
rectors regarding appointments to universities, and a more competitive, fair,
and objective appointment system must be introduced. They should also give
us the opportunity to work part-time at the university. In this way, we can
reflect on the processes we apply in our professional field, in the kitchen of
the work, at the university, and bring the research processes at the university
to our kitchen. ...apart from that, for example, can't we supervize a thesis,
can't we do this, do they not trust us that much? For example, they should
provide us with this opportunity.

In the subcategory of expectations regarding institutional role and status,
participating SAs expressed expectations that SAs with a Ph.D. should be given
priority in the appointment process of inspectors, that they should be employed as
research and project coordinators in the central or provincial organization of the
MOoNE, in research schools (as in different countries), and that SAs with a Ph.D.
should be included in district and provincial decision-making mechanisms. In
addition, they stated that SAs and teachers with a Ph.D. should be assigned and
evaluated as trainers in administrator or teacher professional development trainings,
various improvements should be made to keep qualified personnel such as personnel
with a Ph.D. within the Ministry, and SAs with a Ph.D. should be prioritized and
evaluated in this sense in district, provincial director or higher executive career
appointments. D5 explained his institutional expectations as follows:

As | said at the beginning, the MoNE should provide many incentives to
retain its managers who have a Ph.D. and are open to self-development. In
other words, the fact that it produces science within the profession will better
integrate theory with practice and indirectly qualified personnel, and we
always say this, don't we? An organization wants to have highly qualified
people within an organizational structure. Therefore, we are talking about an
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entire organization, we are talking about the education system. Within this,
you need to retain qualified employees.

In the subcategory of expectations regarding personal rights, the participant SAs
stated that SAs with graduate education and Ph.D. should be financially supported,
and empowered, and their social and economic conditions should be improved. In
addition, they stated that the professional status and position of SAs with a Ph.D.
should be strengthened to increase their professional satisfaction. Again, due to the
leave problems they experienced during their doctoral education processes, they stated
that the MoNE leave directive should be amended, the directive should be clarified
and teachers and administrators who receive graduate education should be given the
right to leave for a certain number of days and duration. In addition, they expressed
their expectations that their personal rights should be reorganized and equalized by
positioning them as equal to university faculty members in terms of personal rights.
D7 explained his expectation for solving the difficulties related to leave procedures
during doctoral education as follows:

...the issue of getting permission is a bit up in the air in the MoNE's staff
permission directive. It says something like the school management supplies
the necessary flexibility or provides convenience. I think that this should be
clearly tied to a clear place so that it is not left to the initiative of individuals.
At least, if there is a statement such as one day off is allowed, I think that our
professors at the university can plan accordingly and consider this, because
yes, the person working in the MoNE can come for one day.

In the subcategory of expectations regarding research processes, the participant
SAs stated that they had difficulties in participating in scientific congresses and
meetings, that some expenses such as participation fees had to be paid by themselves,
and that the travel, food, and hotel allowances to be given by the MoNE were given
later, and that these expenses were covered by the person during the scientific meeting
process and that they were victimized in this sense and suggested that the directive on
participation in scientific meetings should be changed. In addition, they stated that
SAs should be facilitated in conducting research and academic processes and
incentives should be provided in research processes. D5 explained the financial
difficulties they experienced in participating in scientific meetings and their
expectations as follows:

For example, it is very difficult for a teacher or an administrator to present a
paper, it has been a few years since the regulation was issued. For example,
it does not pay the participation fee, but it pays for travel and meals, which |
think is not enough. Imagine that our teacher has done research, will present
a paper, travel, travel expenses, participation fee, and hotel expenses, there
will be many expenses. Maybe it will exceed his salary, it will be a torment,
but he will cover most of these out of his pocket and therefore we will expect
this teacher to produce science. This is not possible.
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Professional, Academic, Institutional/Professional Competencies and Identities
of SAs with a Ph.D.

In the context of the second question of the study, the opinions and experiences
of SAs with a Ph.D. regarding their professional, academic, institutional/professional
competencies and identities contain important findings. The findings regarding the
formation process of the identity of SAs with a Ph.D. were presented in the previous
section. The findings regarding the SA's awareness of their identity as an SA with a
Ph.D. and their professional, academic, institutional/professional competencies,
making sense of their new identities, internalizing and acting in accordance with the
new identity are presented in Table 4 below under the categories of motivation and
job satisfaction, perception of expertise-competence, academic identity, and self-
perception metaphors.

Table 4

Categories and Codes Related to Professional, Academic, Institutional Competencies
and ldentities of SA with a Ph.D.

Category Subcategory Code

Motivation-Job L . » Going unnoticed
Satisfaction Organizational Attitude Postponement
+ Resistance
» Exposure to workload
» Unappreciated
» Mockery - humiliation
* Envy
+ Loneliness
» Moral satisfaction
» Loss of performance
» Psychological fatigue
» Mismatch between work performed
and competence
+ _Title retention
Perception of .  Bringing scientific knowledge to
Expertise- Reflection practice
Competence + Creating impact
+ Transfer of knowledge and
experience

Adaptation

(continued)
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Table 4 (continue)

+ Multi-dimensional critical thinking

+ Ability to communicate effectively

+ Ability to recognize problems

 Vision acquisition

+ Gaining different perspectives

ARGeICIENIY pcagemic — career [ Gpitt R SR e it

Expectations « Request for transfer to university

(academia)

» Transferring managerial
experiences to academic
environments

Personal and Professional
Transformation

. » Despair
zeggtlvg Tg oughts about Difficulty in becoming an associate
cademic Careers professor
Metaphors of Alienati »  Homeless
Self-Perception lenation * Alamanci (the name of whom
migrated to Germany from
Turkiye)
» Flower in the desert
. + MasterChef
Leadership « Mum
» Don Quixote
Struggle Q

» Super Hero

Motivation-Job Satisfaction

Participant SA's views on the motivation-job satisfaction category were
discussed in two subcategories: organizational attitude and adaptation. In the
subcategory of intra-organizational attitude, the participant SA stated that they did not
experience any priority or privilege in situations and jobs requiring expertise and that
they were not noticed in this sense. In addition to this, they stated that they
encountered various kinds of exclusion that created a sense of marginalization in
various processes and that having a doctorate degree and thinking differently in this
sense was perceived as a makeshift situation. At the same time, they also stated that
sometimes when they express their different opinions, they may encounter various
resistances from their managers or other stakeholders and that they deal with
resistance points such as being ignored or disregarded and imposing certain views.
They also stated that they were assigned various situations and activities that created
a workload within the framework of the perception that they could do things in the
best way due to having a doctorate degree and that this situation increased their
workload. On the other hand, the participant school principals stated that the Ministry
does not take into account, recognize, evaluate, and value the degree of education they
have received and the work they have done. They also stated that from time to time
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they were ridiculed, humiliated, and subjected to similar conversations. They also
stated that they were exposed to behaviors related to jealousy during the doctoral
process. D6 explained that SAs with a Ph.D. were discriminated against and seen as
worthless as follows

...because of the attitudes towards me at my school when | was doing my
Ph.D., which is still the case, even though I have finished, when I look at the
attitudes of people in national education, they treat you like a 'leper'. | mean,
in a very obvious way, you live with the feeling that you are there as a
makeshift representation.

In the adaptation subcategory, the participant SAs stated that they experienced
loneliness both academically and personally and that this situation affected their job
satisfaction and professional life. Despite these, they stated that the negativities they
experienced in both academic career processes and personal rights did not discourage
them, that their work and publication-research processes satisfied them morally, and
that sometimes having a doctorate degree created a spiritual pleasure after the value
and reputation given by stakeholders. However, they also stated that they experienced
intensity and fatigue due to the combination of the doctoral process and the process
of managing the school and that this situation caused a loss of performance for them.
In this context, they stated that the intensity of the work, education, and life process
caused psychological frustration and fatigue in SAs with a Ph.D.. In addition to this,
SAs also stated that they sometimes experienced inconsistency between the work
done, the education received, and the competencies possessed. As a matter of fact,
they stated that the tasks they were assigned or the jobs they performed did not reflect
their competencies and expertise and that they experienced incompatibility in this
sense. They also stated that various people with whom they interacted and
communicated could perceive the use of the title of doctor as a kind of superiority and
vanity, and therefore they felt the need to hide the title of doctor. D6 explained that
he/she had to hide her doctoral title as follows:

The title of Dr becomes a symbol, but it becomes an element of symbolic
violence. So you find yourself more careful not to use that Dr title because
even though there is nothing egotistical about you, the people who are hit by
it tend to see you in an egotistical place. You can't use your title because even
though you don't care about it, the other person thinks that you are selling
them an ego or something.

Perception of Expertise-Competence

Participant SA's views on the category of perception of expertise and
competence were discussed in two subcategories: reflection and personal
transformation. In the reflection sub-category, the participant SAs stated that they
carried their competencies and expertise, which were formed as a result of the
education they received, to the educational and school environment and that this
situation made a difference for them in terms of educational administration and



120 Ibrahim Hakan Karatas and Mesut Demirbilek

experience. In addition, they stated that they provide added value by implementing
practices that create impact in their educational institutions within the framework of
their competence and intellectual accumulation. At the same time, they also stated that
within the framework of the research tradition provided by doctoral education, they
were involved in activities and educational practices to transfer the knowledge and
experience they gained about the current situation to teachers. D3 explained the
professional contribution of having a doctoral education as a practitioner as follows:

When | look at it personally, | see that there is a big difference between my
experience as an educational administrator before | finished my Ph.D. and
now.

In the subcategory of personal and professional transformation, the participant
SAs stated that they gained multidimensional critical thinking, comprehensive
evaluations, logical decisions, and problem-solving skills in the context of personal
development and competence provided by doctoral education. They also stated that
they became more advantageous in terms of communicating effectively with
stakeholders after doctoral education and that they became more qualified in terms of
recognizing problems and problem areas in the school and transforming them into
research. In addition, they stated that they acquired a vision that brought them from a
static, non-solving, and critical structure to a more sensitive and problem-solving
structure after doctoral education and that they were able to approach situations from
a different perspective by breaking the existing ideal thought patterns. D8 explained
the personal and professional transformation provided by doctoral education as
follows:

It definitely opened a different window in the way | look at school. Now,
after | started working as a deputy principal, | did my master's degree and
doctorate in educational administration, and until then you only see
everything limited to your own experiences. In other words, you take what
you like from the administrators you work with and see it as ideal, but when
you start to see the theoretical side of things, you start to evaluate how wrong
those things you think are ideal are. In this sense, it provided a serious
perspective.

Academic Identity

The views of the participant SAs on the category of academic identity were
discussed in two subcategories: academic career expectation and negative thoughts
about academic career. In the subcategory of academic career expectation, the
participant SAs stated that they had a desire to move to academia to achieve this social
status because they were not valued in the MoNE and did not have prestige in terms
of status. In addition, they stated that they spent a lot of effort in their doctoral
education and that they wanted to obtain an academic title to be rewarded for their
efforts. At the same time, all of the participant SAs stated that they intended to transfer
to a university. The participant SAs stated that being at the university and doing
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research was considered more valuable, that they could not find time to do research
and readings in school administration, and that they wanted to transfer to the
university to develop themselves more, to gain social status, and to conduct new
studies. They also stated that their desire to transfer their school administration
experiences to academic environments was effective in their desire to move to the
university and that it would be very valuable and scientifically productive for SAs
with a doctorate degree coming from practice to give lectures at universities. D4
explained the reason for his desire to move to academia as follows:

For example, let's say | have written an article in this situation, and after |
move to a university, | don't think the two will have the same impact because
you are in the MoNE, you have finished your education, but you are in the
MOoNE, I think it is seen differently when you are in the university staff. In
summary, | want to move to university to develop myself more in my field,
to do new studies, to be aware of new studies, and for some social status.

In the subcategory of negative thoughts about academic careers, some SAs stated
that they had no hope of transferring to universities due to personalized
advertisements, meritless and non-objective appointments in the recruitment of
faculty members and that they experienced obstacles. In this context, they stated that
due to these obstacles, they could not apply for associate professorship because they
did not teach at universities, because the criteria for associate professorship included
the obligation to teach at the university, and that they had difficulties in obtaining the
title of associate professor from outside, and that this situation forced them to move
to the university. D1 explained his negative thoughts about transferring to the
academy as follows:

For example, | applied to a few universities especially to work part-time,
even though | have a master's degree and a doctorate in educational sciences,
there are excuses or obstacles at work, or do you have a man from me that
you come across everywhere? | mean, are you somehow prevented because
we are going through this process? In that sense, if you ask if the way is open
for you. | don't think it is very open at the university.

Metaphors of Self-Perception

The participant SA's views on the category of self-perception metaphors were
discussed in three subcategories: alienation, leadership, and struggle. In the alienation
subcategory, one of the participants perceived and expressed SA with a Ph.D. as "out
of place". According to this metaphor, the SAs with a Ph.D. experiences a role conflict
between the work he/she does and the expertise he/she has acquired, does not feel that
he/she belongs to the field of work and duty, feels alienated and expresses
himself/herself as an individual in search of a role and a place:

We are homeless. There is a song called 'What am | doing here?' |
remembered that song when you asked that quesiton. | sing that song a lot.
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Yes, | have this problem a lot, we have this problem, and I think an important
part of it is related to the doctorate.

On the other hand, one of the participants perceived and expressed SAs with
Ph.D. as "Alamanci®". According to this metaphor, the SA with Ph.D. feels like a
foreigner due to the low-level discussions he/she has experienced and witnessed in
school processes, in other words, he/she does not perceive himself/herself as an
individual suitable for the environment. In this sense, he feels lonely and has a
problem of belonging to the organizational structure. D7 defined himself as follows:

In my home city, they call expatriates "Alamanct". I feel like an expatriate.
You know, if you ask what for, in a meeting of the teachers' board, in an
environment where the argument that I should contribute less to the monthly
money to be collected because he drank tea without sugar, and in the board
meeting, with the efforts of other friends, this issue was discussed for about
45 minutes, you say, what am | doing here? That's where you become an
expatriate.

At the same time, another participant perceived and expressed SAs with Ph.D.
as "flowers in the desert". According to this metaphor, the SAs with a Ph.D. has the
capacity to improve the environment and the institution with his/her competencies,
but he/she is not given the opportunities, possibilities, and rights to ensure this
development. In this context, he/she feels that he/she cannot be useful to his/her
environment in an environment where he/she is not given the opportunities and
opportunities and feels loneliness, alienation, and lack of belonging in his/her
environment. D8 defined herself as follows:

... let me put it this way, | liken it to MasterChef, you know when you enter
the kitchen, you teach other cooks, you set an example, and MasterChef, as
a food expert, writes the recipe for it. Sir, it was the presentation, this and
that, in that sense, | can consider SA with a Ph.D. as MasterChef.

On the other hand, another participant perceived and expressed SAs with a Ph.D.
as "candles". According to this metaphor, SAs with a Ph.D. are perceived as
individuals who contribute to their stakeholders and instill development and
consciousness in their environment in line with the education they receive. D2 defined
himself as follows;

...something like a candle, at least we're trying to light things up.

In the struggle subcategory, one of the participants perceived and expressed SAs
with a Ph.D. as "Don Quixote". According to this metaphor, SAs with a Ph.D. stated
that he encountered various obstacles in faculty member appointments and other

3 Alamanc1: Alamanct is the term popularly used as an adjective for Turks who left Turkey for
Germany to work after the 1960s when they arrived in Turkey. This term Includes
foreignization to Turkey.



Professional, Academic, and Institutional Identities of School Administrators with a Ph.D. 123

bureaucratic processes, and in this context, he stated that his efforts were constantly
frustrated and he had to struggle. D6 defined himself as follows;

...| feel like Don Quixote with a Ph.D.. Everywhere you raise your shield,
that sword-like thing in your hand, windmills appear.

On the other hand, two of the participants perceived and expressed SAs with a
Ph.D. as "superheroes". According to this metaphor, SAs with a Ph.D. have to deal
with and struggle with many responsibilities at the same time, such as the challenging
process of doctoral education and school management tasks, and in this sense, they
define themselves within the framework of extraordinary powers by struggling at a
level that exceeds their capacities. D4 defined herself as an SA with a Ph.D. as
follows:

As they say, in a Ph.D., you have to be determined, you have to have the zeal
of twenty years old, and you have to have maturity, all together so that you
can finish it. On top of that, you are also an administrator, there is a lot of
paperwork, meetings, etc. You will overcome them too. | think it can be
likened to a superhero.

Discussion, Conclusion and Suggestions

SAs with a Ph.D. combines the concepts of management, educational
administration, and educational institution. Considering the mission and goals of
educational institutions, the competence, and perspective gained by the doctorate
provide the set of skills that educational institution administrators should have
(Dunlap & Kladifko, 2015; K12 Teachers Alliance, 2022; School Superintendents
Association, 2022; Young, 2019). Indeed, doctoral education develops creativity and
leadership competence (Dunlap & Kladifko, 2015; Liuvedig, 2020). Recognizing the
benefits of this qualification, some education systems encourage doctoral education
for SAs, prioritize candidates with doctoral degrees in school administrator selection,
and support them in terms of personnel and career. In Turkiye, some incentives, rights,
and advantages for SAs with a Ph.D. are stipulated in legal documents (MoNE, 2021).
However, the fact that very few of the nearly 100,000 SAs in Turkiye have a Ph.D.
reveals that our understanding of education is unable to include, motivate, or retain
candidates with a Ph.D. in the system sufficiently.

Considering the findings of this study, it is concluded that SAs with a Ph.D. are
satisfied with the doctoral education process. This satisfaction is characterized by the
enlightenment, broad-mindedness, competence, and expertise-enhancing quality of
doctoral education, and its character of encouraging and nurturing scientific thinking
and scientific curiosity. The fact that doctoral candidates used positive metaphors
more in the metaphor study of Limon and Durnali (2018) shows that a similar result
was reached. As Arastaman et al. (2020) stated, the stronger intrinsic motivation of
doctoral students in the process of coping with the problems they face can be
explained by the perspective and self-efficacy gained by doctoral education.
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Again, according to the research findings, the doctoral education process is
completed with dedication, sacrifice, effort, and perseverance despite many
institutional, social, personal, and financial difficulties and obstacles (Aver &
Akdeniz, 2021). Some of the SAs complete their doctoral education while they are
working as administrators. In this case, they also show a high level of performance by
completing the challenging process of doctoral education together with the difficulties
and preoccupations of administrative duty. Sayan and Aksu (2005), in their research
examining the situation of those who continue their doctoral education outside the
academy, stated that 50% of the candidates could not complete the courses and 20%
of those who started their doctoral thesis could not complete the thesis. These results
show that similar difficulties arise for SA who pursue a doctorate from outside the
academy and who, in addition, carry out complex administrative tasks.

In this context, the adventure of learning, developing, exploring, and
experiencing also provides the opportunity to link theoretical knowledge with
practice. In this framework, SAs gain high motivation to transfer both practice to
academia and theory to practice as a two-way process (Golde & Dore, 2001). In a
study conducted in the USA (Dunlap & Kiladifko, 2015), it was concluded that
doctoral programs in the field of education are weak in providing SA with the
competencies they need in practice. Similar results were also found in studies in
Turkey (Karatas, 2016). However, SAs, like other doctoral students, also experience
a development process in terms of the academic competencies required by the doctoral
process (SOlpuk, 2016). In other words, although doctoral education has been
criticized in terms of its connection with practice, the processes of school
administrator doctoral students gaining the skills of recognizing, understanding,
interpreting, abstracting, conceptualizing, and criticizing scientific knowledge also
make important contributions to practice.

Unfortunately, this contribution results in disappointment in terms of
institutional rights and career. SAs with a Ph.D. are not able to achieve the same level
of satisfaction in terms of intra-institutional relations, social and economic rights, role,
and status as the multifaceted increase in competence and spiritual satisfaction they
have achieved with their doctorate within the MoNE. On the contrary, SAs with a
Ph.D. are disadvantaged in terms of institutional status, often isolated, ostracized,
shamed, belittled, or faced with extra workload. Since institutional and social support
is low, the only source of motivation and job satisfaction remains personal satisfaction
and enlightenment (Avci & Akdeniz, 2021). Other studies have shown that there is an
inverse relationship between the rising professional competencies of doctoral
graduates and their level of satisfaction with their jobs (Waaijer, Belder, Sonneveld,
Van Bochove, & Van der Weijden, 2017).

Another dimension of their frustration is their inability to be included in the
academic and higher education community. While this situation causes them to be
disadvantaged in their research processes as researchers and scientists outside higher
education institutions, they also face additional difficulties and discrimination in
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gaining tenure or academic titles in higher education institutions. From this point of
view, in addition to the extra difficulties they experience during their doctoral
education (Solpuk, 2016), individuals who continue their doctoral education outside
the academy face the situation of being outside the circle due to non-objective
processes such as personalized advertisements in the appointment system of
universities after graduation (Demirbilek & Cetin, 2022).

SAs reflect this multiple identity confusion in their perceptions of their new
identities gained through their Ph.D.. While they experience alienation from the
community from which they emerged, they do not give up the struggle due to the
mission imposed by their achievements and see themselves as change agents
(Oolbekkink-Marchan, Van der Want, Schaap, Louws, & Meijer, 2022). In societies
and organizations with very low rates of higher education graduates in general and
Ph.D. graduates in particular (a similar situation is observed in Turkiye) (Karatas et
al., 2022), highly qualified professionals face challenges (Waaijer et al., 2017). As a
matter of fact, the number of Ph.D. holders among MoNE's million-plus staff is
around two per thousand (MoNE, 2022). This makes it difficult to organize legal and
cultural conditions for staff with doctoral degrees.

Considering the above-mentioned results of the research, SAs with a Ph.D. gain
new identities that have the potential to be powerful change agents for the two
important dilemmas faced by education systems. SAs, who mostly hold a doctorate in
educational administration, have a set of knowledge, skills, and attitudes that are
reinforced in terms of "managerial competence” through their command of theoretical
knowledge, multiple perspectives, and research findings on the managerial problems
they face every day as administrators. The factor that enables them to acquire this set
of competencies is not only having a doctoral degree or being a school administrator,
but also the self-control, foresight, and life management skills they acquire while
fulfilling these two critical and challenging tasks. The complexity and versatility of
doctoral education develops such competencies in candidates, often informally. In
addition, during their doctoral education, SAs constantly compare the institutions in
which they are students and administrators in line with the theoretical knowledge they
receive and deepen their "instructional leadership" role. This depth gives SAs with a
Ph.D. unique equipment in terms of integrating theory and practice.

SAs with a Ph.D. also gain a unique identity in terms of "academician and
researcher". In this framework, in countries like Turkiye, where human resources with
doctoral degrees are mostly employed in academia, SAs with a Ph.D. differentiate
themselves from traditional academics and researchers in terms of the opportunity to
continue the processes of producing scientific knowledge through their daily
experiences in the field. The necessity of finding quick solutions to current problems
in the institutions they manage increases the pressure on SA with a Ph.D. that
scientific knowledge should be linked to practice. This gives them a scientist and
researcher identity that is more compatible and at peace with reality.
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SAs with a Ph.D. have a unique identity in terms of their institutional
responsibilities and their roles within the educational organization to which they
belong. Their managerial responsibilities, which are based on legal power and
hierarchical relations within the school, transform them into a "team and change
leader" with the competence, consciousness, and self-confidence gained by the
doctorate. At this point, the source of power shifts towards expertise, and hierarchical
relations are gradually replaced by horizontal and egalitarian relations. This
transforming competence is nourished by leadership roles and responsibilities on the
one hand and is related to teaching experiences on the other. After years of teaching
and administrative roles, the school administrator with a doctorate degree realizes the
limits of their personal development through a challenging student experience and
rediscovers the teaching profession. Thus, they are able to reclaim their "teaching
identity" as a role and identity above all their other roles.

Thus, the SA, who seeks a new path for himself/herself in the dilemmas,
uncertainty, abruptness, and complexity of school administration, gains a unique
identity with a multifaceted internal/external, cognitive, and spiritual development
process at the end of doctoral education.

In this study, which was conducted in line with the data obtained through focus
group interviews with SAs with a Ph.D., it was tried to understand how SA's personal,
Professional, and social identities were transformed with doctoral education. In this
direction;

For researchers, research based on long-term observations can be conducted to
understand the motivation of SAs with a Ph.D. to use their competencies effectively
in the transformation and development of the school. In addition, in-depth analysis of
the situations of those who did not complete their doctoral education, those who
continued their doctoral education, or those who completed their doctorate but did not
want to work as SA can provide useful clues in terms of understanding the
functionality of doctoral education for SA. At the same time, conducting qualitative
research that includes different techniques (observation, in-depth interview or
document analysis, etc.) to understand the transformation in the personal,
professional, and social identities of SAs with a Ph.D. will also provide a deeper
erspective.

Again, it would be useful for policymakers (decision makers) to review and
improve policies and practices regarding the career development, social, and
economic rights of SAs with a Ph.D.. As a matter of fact, this improvement will help
the current and potential contributions of SAs with a Ph.D. to be better evaluated and
taken into consideration
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Doktora egitimi, Orgiin egitim siirecinin son ve en ist asamasi olmakla
birliktebilim insan1 olmanm alt yapisimt giiclendiren bir stireci  ihtiva
etmektedir.Nitekimdoktora derecesine sahip bir birey, alaniyla ilgili kuramsal bilgiye
sahip, bu bilgiye elestirel yaklagabilme ve yeni bilgi liretebilme yetkinligine haiz
olmaktadir. Ayni zamanda alanin gelistirilmesi, giliglendirilmesi, var olan bilginin
elestirilmesi ve yeniden liretimi, karst karsiya kalinacak sorunlara bilimsel ¢oziimler
uretilmesi gibi nitelikleryliklenmektedirler (Balci, 2013; Bernstein, Evans, Fyffe,
Halai, Hall, Jensen, Marsh ve Ortega, 2014; Liu, Zou, Ma ve Gao, 2020).

Doktora egitimi, doktora derecesine sahipolmanin gerektirdigi yetkinliklerle
esdegerde uzun, ¢ok yonlil ve zorlu bir siirectir (Balci, 2013). Doktor aday1, dncelikle
alana iliskin kuramsal bilgiyi 6ziimsemeli, iist diizey bilimsel arastirma yetkinligi
kazanmali, bu temel yetkinlikleri ile alandaki bilimsel bilgiye 6zgiin bir katki
sunmalidir. Bu siire¢ zihinsel, duygusal ve fiziksel bakimdan giiclii olmayu, ailevi ve
sosyal iliskileri zedelemeden siirdiirebilmeyi, profesyonel ve kurumsal hayati
aksatmadan ydrttmeyi gerektirir (Arastaman, Cetin, Arslan ve Kerimoglu, 2020;
Bernstein ve dig., 2014). Bu da doktora adayi igin zihin, mekan ve sorumluluk
bakimindan bolinmeyi gerektiren bir siire¢ olusturmaktadir. Nitekim Avci ve
Akdeniz (2021) tarafindan yapilan aragtirmada da lisansiistii egitim siireglerinde
6gretmenlerin, izin, egitime devamlilik, 6grenim saatlerinin ig saatleri ile gakigmasi
ve maddi kayiplar yasama gibi konularda sorunlar yasadiklari tespit edilmistir.
Doktora egitiminin bu denli karmasik ve uzun olmasi, bireylerde doktora egitimini
yarida birakma ile sonuglanabilmektedir, bu nedenle doktora egitiminin 6nemli
sorunlarindan biri de egitimi yarida birakma sorunudur (YOK, 2022).

Yorucu doktora egitimini biitiin zorluklarina ragmen basariyla tamamlayan
adaylar akademik alanda {i¢ temel yetkinlik kazanabilmektedirler. Bu kazanimlarin
basinda arastirmacilik ve bu yolla bilimsel bilgi iiretmek gelmekle birlikte bir digeri
var olan bilimsel bilginin aktarilmasi yolu ile yeni bilim insanlarinin yetigsmesini
saglamak olabilmektedir. Doktoralilarin diger uzmanlik alani ise gilindelik hayatta
karsilasilan sorunlara yo6nelik kuramsal bilgiyi ve arastirma sonuglarini kullanarak
pratik ¢cozumler Gretmektir, nitekim bu yolla bilimsel bilginin glindelik hayata ve
uygulamaya aktarilmasimi saglamis olmaktadirlar (Balci, 2013; Bernstein, Evans,
Fyffe, Halai, Hall, Jensen, Marshve Ortega, 2014). Bu cercevede doktora derecesine
sahip birey olmak, akademik yetkinliklerin yani sira sosyal itibar veya statii de
saglamaktadir (Sunar, 2020). Bu sosyal itibar, doktorali okul yoneticilerine kiiltiirel
liderlik ve degisim ajanlig1 misyonlarini yiiklemekte (Oolbekkink-Marchand ve dig.,
2022) ve bu bireyleri cevresini etkileyen, yonlendiren ve degistiren bir konuma
getirmektedir (YOK, 2022).

Bu dogrultuda okul yoneticilerinin ¢esitli kurslar ve lisansiistii egitime yonelik
cabalari ile elde ettikleri yeterlikler 6nem kazanmaktadir (Pont, Nusche ve Moorman,
2008). Nitekim okul yoneticileri okulun amaglarini gergeklestirmesinde kritik
unsurlarin baginda gelmektedir (Brown, 2016; Hallinger ve Heck, 1998; Ten
Bruggencate, Luyten, Scheerens ve Sleegers, 2012). Okulun egitsel amaglarini
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gerceklestirmesi igin, basta 6gretmen motivasyonu olmak tizere, okulun orgiitsel ve
egitimsel yonetimi, 6gretimsel liderlik, stratejik yonetim ve kiiltiirel liderlik okul
yoneticilerinden beklenen temel goérevlerdir (Karatag, 2016). Bu kritik rol ve
sorumluluklar okul yoneticilerinin, geleneksel 6gretmen yetkinliklerinden daha fazla
yetkinlige sahip olmasini, dolayisiyla daha fazla mesleki gelisme imkanimi gerekli
kilmaktadir. Mesleki yetkinligi kazanmanin en iist kademesi ise doktora egitimi olarak
kabul edilmektedir (Sharmini ve Spronken-Smith, 2020).

Diger taraftan basta 6gretmenler olmak iizere toplumun hemen her kesiminde
egitim diizeyi hizla ylikselmektedir. Tiirkiye’de 6gretmenlerin %11,45°1 yiiksek lisans
ya da doktora mezunudur (MEB, 2022). Bununla birlikte K-12 diizeyinde egitim
goren Ogrencilerin velilerinin yiiksekdgretim mezunu olma oranlart %30’u gegmistir
(OECD, 2021). Bu durum okul yoneticilerinin kiiltiirel ve 6gretimsel liderlik rollerini
gerceklestirebilmeleri igin sahip olmalar1 gereken yetkinliklerini artirmalar
gerektigini gostermektedir.

Bu ¢ergevede okullardaki yonetim ve liderlik kalitesinin iyilestirilmesi i¢in Milli
Egitim Bakanlig1 tarafindan 1 Eyliil 2016 tarihinde 6zel program uygulanmasina firsat
veren ve Ogretmen, yoOnetici se¢ciminde esneklik saglayan proje okul yonetmeligi
¢ikarilmigve ayni zamanda 2547 sayili Yiiksekogretim Kanunu’nun 38. maddesi
gerekge gosterilerek akademisyenlerin okul yoneticiligi yapmasina iligkin tartigmalar
cergevesinde bir elin parmagini gegmeyecek sayida akademisyen, okul yoneticisi
olarak gdrevlendirilmistir (MEB, 2016). Nitekim Cumhurbagkani Recep Tayyip
Erdogan’in istegi dogrultusunda Uskiidar’daki bir kiz Anadolu imam hatip lisesine bir
profesoriin atanmasiyla baslayan (Yeni Akit Gazetesi Online, 2017) ve genellikle
imam hatipler ile sinirlandirilan bu uygulama son déonemlerde azalmistir. Bu durum
akademisyenlerin okul yoneticiligi gorevine istekli olmadiklarini gdstermekte olup
okul yoneticiligi yapmaya baslayan akademisyenlerin yabancisi olduklart bir kuruma
ne denli basarili bir liderlik yaptiklar1 arastirilmasi gereken bir konudur. Diger taraftan
MEB personeli agisindan durum degerlendirildiginde MEB’e bagh okullarda 2413
ogretmen doktora derecesine sahip olup bu 6gretmenlerin de sadece % 0,02’sinin okul
yoneticiligini tercih ettigi goriilmektedir (Celenk ve Altun, 2016; Karatas, Koru ve
Ardakog, 2022; MEB, 2022).Sonug¢ olarak doktorali MEB personeli de okul
yoneticiligini tercih etmemektedir. Bu dogrultuda okul yoneticilerinin ydneticilik
yetkinliklerini artirmak, uygulamay:1 kuramsal bilgiyle giiclendirmek ve lisansiisti
okul yoneticisi sayisint artirmak i¢in doktorasini yapmis okul ydneticilerinin
profesyonel, kurumsal ve akademik durumlarinin bilinmesi gerekmektedir.

Nitekim egitim yoneticiligi siirekli geligmeyi gerektiren bir yap1 ve karaktere
sahiptir. Profesyonel egitim ve gelisim, liderlerin veya yoneticilerin bilgi, beceri ve
egilimleri iizerinde 6nemli bir etki yaratmaktadir. Yetkin ve etkili liderlik, egitim
kurumlart agisindan 6gretme ve 6grenme siireglerinin de niteligini artirmaktadir
(Darling-Hammond, LaPointe, Meyerson ve Orr, 2007; Evans ve Mohr, 1999;
Moorman, 1997). Eraslan’m (2004) da ifade ettigi gibi yoneticilerin veya liderlerin
bilgi yetkinligine, uzmanlik ve yeterlige sahip oldugunu orgiit calisanlarinin



130 Ibrahim Hakan Karatas ve Mesut Demirbilek

hissetmesiyle yoneticilerin veya liderlerin onlar iizerindeki etkisi daha kalici hale
gelmektedir (Aydin, Sarier ve Uysal, 2013). Bu baglamda kendi egitim, gelisim ve
O0grenme siireclerini planlayan ve bu dogrultuda bireysel egitim siire¢lerini
yapilandiran okul yoéneticileri, egitim sistemleri agisindan Onemli avantajlar
saglayarak egitim oOrgiitlerindeki gelisim siirecini hizlandirabilmektedirler (Piaw,
Hee, Ismail ve Ying, 2014). Nitekim okulu bir 6grenme alani haline getirmek,
akademik ve sosyal agidan paydaslari desteklemek, siirekli 6grenme kiiltiirii
olusturmak, &gretimi iyilestirmek ve etkili okul yaratmak amaci ger¢evesinde okul
miidiirlerinin ~ bireysel ve akademik anlamda kendilerini  gelistirmeleri
onemlidir(Gorkem, 2008). White ve Agarwal’a (2010) gore doktora derecesine sahip
olan okul miidiirleri 6gretmen nitelikleri iizerinde pozitif etki yaratabilmektedir. Bu
durum siire¢ paydaslarinin rollerinde daha etkin olmalarini saglayarak &grenme
siirecinin dinamik hale gelmesini kolaylastirmaktadir.

Doktora derecesine sahip olmanin kazandirdigi yetkinlikler ve uzmanliklar,
doktora derecesine sahip okul yoneticileri igin baskaca avantajlar ve kariyer imkanlari
da olusturmaktadir. Ornegin ABD’de doktora derecesine sahip olan okul yoneticileri
mevcut gorevlerinden ayrilmadan kismi zamanli olarak iniversitede profesor,
yardimer dogent veya dogent olarak kariyerlerine devam edebilmektedirler. Ayni
zamanda okul yoneticileri i¢in ekstra iicret destegi saglanmaktadir. Bu tiir yonetici
atamalarinda bir¢ok okul bolgesi, doktora derecesine sahip olanlara dncelik vermekte
ve maas konusunda doktora derecesini aldiktan sonra okul miidiirlerine geriye doniik
Ogretim yilinin basindan itibaren ek tazminat ve 6demeler yapmaktadir. Bununla
birlikte okul bolgesinde ¢esitli seminerlerde ve konferanslarda tez konusu ile ilgili
sunum yapmalar tesvik edilmekte ve hatta ihtiya¢ duyulan alanlarda iist 6grenime
yonelik girisimlerde bulunan ve arastirma yapan okul yoneticilerine okul bolgeleri
veya iniversiteler burs saglamaktadirlar (Young, 2019). ABD Ulusal Egitim
Istatistikleri Merkezi [NCES] (2018) tarafindan elde edilen sonuglar da bu durumu
istatistiksel verilerle ortaya koymaktadir. Buna gore devlet okullarinda gérev yapan
ve doktora derecesine sahip olan okul miidiirlerinin orani yiizde 10.5’tir. Bu oran
egitim miifettislerinde yilizde 50°ye kadar c¢ikmaktadir (School Superintendents
Association, 2021). K12 Ogretmenler Birligi’ne (2022) gore ise ABD’de doktora
mezunu okul midiirleri okul bdlgesinin biiylikliigiine gére 53.000 ile 104.000 dolar
arasinda maas almaktadirlar.

Tirkiye’de okul yoneticilerinin zellikle ilk defa veya yeniden yoneticilige
gorevlendirmelerinde lisansiistii egitim yoluyla mesleki gelisim saglamalar1 6nemli
avantajlar saglamaktadir. MEB Yonetici Gorevlendirme Yonetmeliginin 15.
maddesinde yazili ve s6zlii sinav haricinde, yonetmelik ekinde bulunan degerlendirme
Olcutlerinde tezli yiiksek lisans derecesine sahip olmak sekiz puan, doktora derecesine
sahip olmak yaklasik on bes puanlik bir avantaj saglamaktadir (MEB, 2021). Yine
2022 yilinda yayimlanan Ogretmenlik Meslek Kanunu (2022) ile uzman &gretmenlige
geciste yiiksek lisans, basdgretmenlige geciste ise doktora derecesine sahip olanlar,
bu kariyer basamaklarina geciste yapilacak olan sinavdan muaf tutulmaktadirlar. Bu
cergevede yukarida belirtilen durumlarin etkisiyle son yillarda 6zellikle yoneticilige
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atanmada avantaj saglamak amaciyla okul yoneticilerinin ve yoneticilige gegmek
isteyenlerin lisansiistii 6grenime yonelimleri artmistir. Ancak Milli Egitim Bakanlig
2020 yil1 idari faaliyet raporuna bakildiginda yiiksek lisans derecesine sahip olanlarin
oran yiizde 10’larda iken doktora derecesine sahip olan 6gretmen orani sadece yiizde
0,19°da (1981 kisi) kalmistir (MEB, 2021). Ozellikle doktora mezunu gretmen
sayisinin az olmasiin nedeni genellikle bu kisilerin iiniversitelerde akademik
yasamlarma devam etmeyi tercih etmeleridir. Ornegin Kosar ve dig., (2020)
tarafindan gerceklestirilen arastirmada Ogretmenlerin lisansiistii egitimi tercih
etmelerinde temel motivasyon kaynaklarmin, kisisel gelisim ve yenilik saglama
disinda kariyer yapma, iiniversiteye gecme ile maas ve sosyal statii artisinda
yogunlastig1 tespit edilmistir. Bu durum Sgretmen ve yoneticiler agisindan MEB
biinyesinde yer almanin mesleki ve akademik tatmin acisindan yeterli olmadigini
gostermektedir.

Bu c¢ercevede Tiirkiye’de Ozellikle okul miidiirlerinin maaslar1 derece ve
kademesine goére 6gretmenlerin maaslarindan ¢ok fazla farklilik gostermemektedir.
Okul yoneticileri, 6gretmenler gibi sadece kariyer basamaklarinda ilerledikge uzman
ve basogretmenlik tazminatlarina hak kazanmaktadirlar (Ogretmenlik Meslek
Kanunu, 2022). Bununla birlikte son degisikliklerle birlikte ilkokul veya ortaokulda
gorev yapan ikili egitimin oldugu bir ilkdgretim okulunda okul miidiirii doktora
mezunu bile olsa haftada en fazla 27 saat ek ders alabilmektedir ve sadece alt1 saatlik
ek ders karsilig: fiili ders verme hakki bulunmaktadir (MEB, 2006). Hatta okulda
acilan destekleme ve yetistirme kurslarinda (DYK) dahi o6ncelikle kadrolu ve
sozlesmeli Ogretmenlerin gorevlendirilmesi ve eger dgretmen bulunamazsa okul
yoneticilerinin gorev almasi sart1 getirilerek okul yoneticilerinin DYK kurslarinda
dabhi fiili olarak ders vermeleri kisitlanmistir (MEB, 2020). Bununla birlikte 6. Donem
toplu sozlesme kararlartyla fiilen derse giren ve doktora derecesi almis olan
ogretmenlere ek derslerinin %20 artirimli olarak 6denmesi kararlastirilmis (Calisma
ve Sosyal Giivenlik Bakanlig1, 2021) fakat okul yoneticilerinin ¢ogu fiili olarak derse
girmedikleri i¢in bu durumdan yararlanamamiglardir (Aver ve Akdeniz, 2021). Bu
durum ¢ogu okulda 6gretmenlerin okul yoneticilerinden daha fazla ek ders almasina
neden olmaktadir. Kisacast okul yoneticisinin doktora yapmasinin kisiye sagladigi
licret artig1 veya 6nemli diizeyde 6zlik iyilestirmesi bulunmamaktadir. Bu nedenle
doktora derecesini elde eden bir okul ydneticisinin kendisine okul dis1 alanda
akademik kariyer firsatlar1 aramasi, tiim bu siireglerin dogal bir sonucu olarak
gorilebilir.

Diger taraftan okul yodneticileri lizerinde giin gectikce artan yasal talepler ve is
yiikii ile baglantili olarak okul miidiirleri tarafindan algilanan stres durumu giderek
artmaktadir (Akdemir, Girgin ve Girgin,2021; Klocko ve Wells, 2015). Nitekim Canli
ve Sindi (2021) tarafindan yapilan arastirmada okul mddiirleri, maag, stati,
odiillendirilme ve en Onemlisi kendini gelistirme ve yilikselme agisindan is
tatminsizligi yasamaktadir ve st yOnetimin olumsuz tavri, yetki-sorumluluk
dengesizligi, mali sorunlar, biirokrasi ve 6grenci-veli sorunlari gibi nedenler okul
miidiirlerinde hosnutsuzluk yaratmaktadir. Artan is yiikii ve stres ile miicadele etmek
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zorunda kalan doktora derecesine sahip olan okul miidiiriiniin akademik aragtirmalar
gerceklestirmesi de zorlagsmakta, herhangi bir statiiye sahip olmamasi tatminsizlik
olusturmaktadir. Bu durum okul miidiirlerini iiniversiteye gegme veya farkli kariyer
firsatlar1 aramaya yoneltmektedir. Bunu saglayan nedenlerden biri digeri ise
akademik unvan (dogentlik gibi) elde etmede Universitede bulunan akademisyenlere
gore daha dezavantajli durumda olmalaridir. Ornegin egitim bilimleri alaninda
dogentlik Slgiitlerine bakildiginda lisansiistii tez danismanligi, en az bir donem 6n
lisans, lisans veya lisansiistii dersi verme zorunlulugu gibi olgiitler iiniversitedeki
Ogretim iyesi ile karsilastirildiginda doktora derecesine sahip okul yoneticisinin
rekabet etmesini zorlastirmaktadir (Universiteleraras1 Kurul Baskanligi-UAK, 2021).
Bu degerlendirmeler dogrultusunda doktora derecesine sahip okul yoneticilerinin
sorunlarinin derinlemesine incelenmesi ve sorun alanlarinin tespit edilerek egitim
sistemine katma deger saglayacak bir siirece dahil edilmeleri onem tagimaktadir.

Amag ve Onem

Bu baglamda Tiirkiye’de doktora derecesine sahip okul yoneticilerini ele alan
bir ¢aligmaya rastlanmamistir. Lisansiistii egitime yonelik ¢alismalar, genel olarak
karsilagilan zorluklar1 6grenciler ya da 6gretim tiyeleri goriisleri lizerinden lisansiistii
dizeyde ya da sadece doktora dlzeyinde analiz etmeye yonelik aragtirmalardir
Omegin Akbulut, Cepni ve Sahin (2013) calismasinda doktora tez siirecinde
karsilagilan sorunlar ele alirken Bager, Narli ve Giinhan (2005) ise dgretmenlerin
lisansiistii egitim almalarinda yasadiklari sorunlara ve ¢6ziim onerilerine deginmistir.
Bununla birlikte Karadag ve Ozdemir (2017) caligmasinda doktora egitimi siirecine
iliskin doktora 6grencilerinin ve 6gretim iiyelerinin goriislerini ele alirken Karakiitiik,
Aydm, Abali ve Yildirim (2010) ise lisansiistii 6gretimin sorunlarina deginmislerdir.
Kosar, Er ve Kiling (2020) calismasinda ogretmenlerin egitim yonetimi alaninda
lisansiistli egitim yapma gerekcelerine yogunlasirken Limon ve Durnali (2018) ise
doktora  Ogrencilerinin  doktora egitimine YyOnelik metaforik algilarina
odaklanmiglardir. Yine Ozmen ve Gii¢ (2013) calismasinda doktora egitiminde
yasanan zorluklar ve bu zorluklarla bas etme yontemlerini ele alirken Sayan ve Aksu
(2005) ise akademik personel olmayan bireylerin lisansiistii egitim siirecinde
yasadiklart sorunlara odaklanmistir. Birkac arastirma ise ozellikle doktora egitimi
stirecinin karmagikligini doktora siirecinin akademik detaylari {izerinden anlamaya
calisan derinlemesine arastirmalardir (Balci, 2013; Giiner, 2006; Solpiik, 2016; Sen,
2013). Bununla birlikte egitim yonetimi alaninda doktora yapanlarin durumunu
anlamaya yonelik sadece bir arastirmaya rastlanmistir (Arastaman ve dig., 2020).
Kisacas1 doktora derecesine sahip okul ydneticilerinin sorunlarini, deneyimlerini ve
goriislerini ele alan nitel ¢ergevede bir calisma bulunmamakta olup egitim kalitesinin
arttirilmasi agisindan arastirilmaya deger bir problem alanimni olusturmaktadir. Bu
baglamda bu aragtirmanin amaci,doktora derecesine sahip okul yoneticilerinin
durumunu betimlemek ve doktora derecesine sahip okul ydneticilerinin profesyonel,
kurumsal ve akademik benlikleriyle ilgili goriis, yasanti ve duygularini ortaya
cikarmaktir. Nitekim bu c¢ergevede gerceklestirilecek bir calismanin  okul
yoneticilerinin  doktora egitimine yonelik kismi olumsuz algilarimin  veya
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pismanliklarinin ortadan kaldirilmasina bir nebze olsun katkida bulunacagi
diisiiniilmektedir. Ayn1 zamanda MEB gibi iist yonetimlerin ve iiniversite, YOK gibi
akademik kurumlarin dikkatini ¢gekme ve kararlarin revize edilmesi agisindan da yarar
saglayacagi diisliniilmektedir. Bu baglamda arastirmada asagidaki iki sorunun cevabi
aranmigtir:

1. Doktora derecesine sahip okul yoneticileri doktora egitim siireglerini ve bu
siireglerin sonuglarini nasil degerlendirmektedir?

2. Doktora derecesine sahip okul yoneticilerinin profesyonel, akademik ve
kurumsal/mesleki yetkinliklerine ve kimliklerine yonelik duygu, diisiince ve
yasantilari1 nelerden olusmaktadir?

Ydntem
Arastirma Modeli

Doktora derecesine sahip okul yoneticilerinin yasadiklart sorunlarla ilgili
gorliglerinin elde edilmesini amaglayan bu arastirmada olgu bilim deseni
kullanilmistir. Bu arastirma felsefesinde kisi bilincinde ve deneyimlerinde var olan
olgu ve anlamlar ortaya ¢ikarilmaktadir (Gill, 2020). Bununla birlikte olgubilim
aragtirmalarinda bir olay veya durumla ilgili akt6rlerin, bu olay ve durumlari algilama
sekliyle ilgili olarak anlamlandirmalarinin ortaya g¢ikarilmasi amaglanmaktadir, ayni
zamanda bu yaklasim, kisisel bilgi, deneyim ve 0Oznellik paradigmasina
dayanmaktadir (Lester, 1999).

Calisma Grubu

Arastirmada doktora mezunu okul yoneticilerinin belirlenmesi amaciyla
olasiliga dayali olmayan &rnekleme yontemlerinden biri olan kolayda ornekleme
(convenience sampling) yontemi kullanilmigtir. Bu 6rnekleme yontemi, aragtirmaya
katilmaya istekli olan, kolay ulasilabilir ve konu alanina uygun olan bireylerin
sec¢ilmesi agisindan ve zaman, maliyet acisindan rahatlik ve kolaylik saglamaktadir
(Dérnyei, 2007; Given, 2008). Bu cercevede MEB biinyesinde doktora mezunu okul
yoOneticisi sayisinin az olmasi ve bazi yoneticilerin katilmay1 reddetmesi nedeniyle
kendilerine ulasilabilen ve arastirmay1 onaylayan sekiz doktora derecesine sahip okul
yoneticisi ile odak grup goriismeleri gergeklestirilmistir. Nitekim Boyd (2001)
fenomenolojik arastirmalarda iki ile on arasi katilimcinin, Creswell (1998) ise on
kisiye kadar katilimc1 sayisinin aragtirmanin doyuma ulagmasi i¢in yeterli oldugunu
ifade etmistir. Bu baglamda sekiz katilimcinin arastirma yapisi, konusu ve baglami
acisindan yeterli oldugu disliniilmektedir. Katilime1r okul y6neticilerine ait
demografik bilgiler asagida Tablo1’de sunulmustur:
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Tablo 1
Katilimcilarin demografik bilgileri

Katiimar  Cinsiyet  Okul Okul Gorevi Doktora Derecesi

Kodu Turd Kademesi Alani

D1 Kadin Ozel Tlkokul- Mudar Egitim Ydnetimi,
Ortaokul- Denetimi ve
Ortadgretim Planlamasi

D2 Kadin Devlet  Anaokulu Mudar Egitim

Yardimcist Programlari ve
Ogretim

D3 Kadin Ozel Ilkokul- Koordinatér ~ Egitim
Ortaokul- Teknolojisi
Ortadgretim

D4 Erkek Devlet  Ortaokul Mudar Fen Egitimi

D5 Erkek Devlet  ilkokul- Midir Egitim Yonetimi
Ortaokul ve Denetimi

D6 Erkek Devlet  Halk Egitim Mudar Egitim Y6netimi
Merkezi Yardimcisi ve Denetimi

D7 Erkek Devlet  Halk Egitim Muaddr Egitim Y&netimi
Merkezi Yardimeist ve Denetimi

D8 Erkek Devlet  Ortaokul Mudur Egitim Yonetimi

ve Denetimi

Tablo 1°de goriildligii gibi katilimeilari 3’4 kadm 5’1 ise erkektir. Bununla
birlikte 1’i anaokulu, 2’si ortaokul, 1’i ilkokul-ortaokul, 2’si ilkokul-ortaokul ve
ortadgretim ve 2’si ise halk egitim merkezinde yonetici olarak gorev yapmaktadir.
Ayni zamanda katilimcilarm 3’4 miidiir yardimeisi, 4’ okul miidiiri ve 1’1 ise
koordinator olarak yoneticilik gorevini siirdiirmektedir. Yine katilimeilarin 5°1 egitim
yonetimi ve denetimi, 1’1 egitim programlar1 ve 6gretim, 1’1 egitim teknolojisi ve 1’1
ise fen egitimi alaninda doktora derecesine sahiptir.

Veri Toplama Ydéntemi ve Araglari

Aragtirmada verilerin toplanmas1 amaciyla katilimer okul yoneticileri ile odak
grup goriigmeleri gergeklestirilmistir. Odak grup goriismelerinde bir araya gelen
katilimeilar birbirlerini etkilemekte, etkilenmekte ve grup etkisi yoluyla sinerji
yaratabilmektedirler, ayrica bu gérlisme yontemi, veri toplama 6rnekleminin sinirl
oldugu durumlarda genellikle avantaj yaratmakta ve tercih edilmektedir (Tiimen-
Akyildiz ve Ahmet, 2021). Bu baglamda gerceklestirilen odak grup goériismelerinde
arastirmacilar tarafindan katilimeilara yapilandirilmamis ve yart yapilandirilmis
sorular yoneltilmis ve bu ¢ercevede veriler toplanmistir. Yari yapilandirilmig
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sorularda 6nceden belirlenen tematik cercevede sorular belirlenirken (George, 2022),
yapilandirilmamis sorularda ise goriisme akiginda ortaya ¢ikan ve Onceden
standardize edilmemis olan sorular (Dipboye, 1994) katilimcilara yoneltilmektedir.
Goriisme formu arastirmayi yiiriiten yazarlar tarafindan gelistirilmis ve gorlisme
formunda yer alan sorular alanda ¢esitli ¢aligsmalar yiiriiten arastirmacilarin goriigiine
sunulmus olup ortaklagilan sorular gériigme formuna dahil edilmistir. Katilimer okul
yoneticilerine yoneltilen sorulardan bazilar1 agagida Tablo 2’de sunulmustur.

Tablo 2

Yar: Yapulandirilmis Gériisme Sorulart

Temalar Goriisme Sorulart

Doktora
Egitimi Siireci

Okul yoéneticisi olarak doktora egitiminiz sirasinda ne tiir zorluklarla
karsilastiniz, ¢dziim Onerileriniz nelerdir? Nasil tesvik edilebilir?

Ozlik Haklar  Doktora derecesine sahip bir okul yoneticisi olarak maas, 6zliik haklari
(artirnml1 ek ders, 6gretmenlik meslek kanunu vb.) ve kariyer hedefleri

acisindan durumunuzu yeterli buluyor musunuz? Neden?

Okul yoneticiligi ile akademik statiinliz arasindaki iliskiyi
diistindiigliniizde is tatmini veya mesleki motivasyonunuz hakkinda neler
sOyleyebilirsiniz, mesleki tatmininizi arttiracak onerileriniz nelerdir?

Motivasyon-is
Tatmini

Uzmanlik ve Doktora ile ulastiginiz bilgi diizeyi ile yoneticilik uygulamalar: arasinda

Yetkinlik ne tlr farklar goriiyorsunuz? Meslek kariyerinizde yoneticilik gorevini bu

Algisi baglamda stirdiiriilebilirligi konusunda ne diisliniiyorsunuz?

Akademik Akademik kariyer/hedefleriniz baglaminda yasadiginiz sorunlar veya

Kariyer beklentileriniz nelerdir?

Arasgtirmacilik  Arastirma yapma veya arastirma siireglerini yonetme konusunda

Roli yasadiginiz sikintilar nelerdir?

Beklentiler Milli Egitim Bakanhigi’ndan/YOK’ten yasadigmiz sorunlarla ilgili
talepleriniz nelerdir, ne tiir yasal diizenlemeler yapilmasi gerekmektedir?

Metaforlar Doktora derecesine sahip okul yoéneticisini neye benzetirdiniz,

nedenlerini agiklayabilir misiniz?

Tablo 2’de gortldigi gibi gergeklestirilen odak grup goriismelerinde
katilimcilara yoneltilen sorular; kisilerin doktora egitimi siireci, Ozliikk haklari,
motivasyon-is tatminleri, uzmanlik ve yetkinlik algilari, akademik kariyerleri,
aragtirmacilik rolleri ile beklentileri ve metaforlarini kapsamaktadir.

Etik Kurul Karan

Bu arastirma cercevesinde Istanbul Medeniyet Universitesi’nden05/09/2022
tarihli ve 2022/07-05 sayili etik kurul onay1 alinmustr.



136 Ibrahim Hakan Karatas ve Mesut Demirbilek

Verilerin Analizi

Verilerin toplanmasi amaciyla doktora derecesine sahip katilimer okul
yoneticileri ile 2022 yili Ekim ay1 igerisinde iki odak grup goriismesi
gergeklestirilmigtir. Goriisme gergeklestirilmeden once katilimci onayi alinmig ve
ortak bir tarih-saat belirlenerek zoom platformu kullanilarak g¢evrim i¢i ortamda
goriisme gerceklestirilmistir. Goriisme kalitesinin arttirilmasi amaciyla goriisme
oncesi katilimcilardan internet, ses, ortam gibi durumlarim1 kontrol etmeleri ve
goriismeye uygun hale getirmeleri istenmistir. Ayni zamanda goriismeler kayit altina
almmmus ve veri gizliliginin, bilgi glivenliginin saglanacagina dair katilimcilara taahhiit
verilmistir. Gergeklestirilen odak grup goriigmelerinin ilki yaklasik olarak yiiz dakika,
ikincisi ise yiiz sekiz dakika stirmiistiir.

Arastirmada elde edilen verilerin analiz edilmesi amaciyla oncelikle dijital
kayitlar kelime islemci programina aktarilmistir. Daha sonra MAXQDA programi
kullanilarak katilimci goriislerinde ortaklasilan ve ortak anlamlar tasiyan olgu ve
ifadeler, geleneksel igerik analizi teknigi yoluyla kodlanmisg, kategorilendirilmis ve
temalar altinda bir araya getirtilmistir (Hsieh ve Shannon, 2005; Wilson, 2011).
Gergeklestirilen analiz ve raporlamalarda katilimci isimleri gizli tutulmus ve D1, D2,
D3... seklinde kodlanarak ifade edilmistir.

Gecerlik ve Glvenirlik

Guba ve Lincoln (1982) nitel arastirmalarda gegerlik ve glivenirlik kavramlart
yerine inandiriciligin saglanmasi gerektigini ve bunun saglanmasi i¢in de arastirmanin
giivenebilirlik, aktarilabilirlik, inanirlik ve onaylanabilirlik 6zelliklerine sahip
olmasimin 6nemli oldugunu belirtmektedir. Bu ¢ergevede ele alinan arastirmada bu
oOl¢iitlerin saglanmasi i¢in odak grup goriismelerinde uzun siireli etkilesim saglanmis,
elde edilen veriler ve raporlama, katilimci teyidine sunularak gerekli diizeltmeler
yapilmustir (Holloway ve Wheeler, 1996). Bununla birlikte Miles ve Huberman
(1994)’n arastirmacilar aras1 kodlama tutarligi kodlama siireci sonunda yiizde seksen
bes olarak hesaplanmistir. Bu dogrultuda igerik analizi slirecinde goriigmeler yaziya
aktarildiktan sonra elde edilen veriler, arastirmacilar tarafindan belirlenen ana temalar
dogrultusunda kodlanarak kategorilendirilmis ve daha sonra arastirmacilar bagimsiz
kodlamalar sonrasi bir araya gelerek tutarliliklari degerlendirilmistir. Aragtirmacilar
aras1 tutarliliga dayali bu siire¢ kodlama siirecinin neredeyse tiim asamalarinda
izlenmis ve arastirmacilar tutarliligin kontrol edilmesi baglaminda sik sik bir araya
gelmislerdir. Nitekim alanyazin taramasindan, tartisma ve sonug¢ boliimiine kadar
karsilikli teyide dayanan ve arastirmanin giivenirligini arttiracak tutarliliga dikkat
edilmistir. Inandiriciligin saglanmasi igin ise katilimer goriislerini ve ham verileri
kapsayan alintilara agirlik verilmistir (Streubert ve Carpenter, 2011). Yine ¢aligma
sonu¢larin bagka ortam ve orneklemlere aktarilabilmesini saglamak amaciyla
orneklem se¢im yontemi, aragtirmanin yiiriitiildigii ortam, katilimce1 6zellikleri gibi
aragtirma siiregleri hakkinda detayli bilgiler verilmistir (Sharts-Hopko, 2002).
Bununla birlikte katilimcilarda “sahne korkusunu” ve “katilimci tepkiselligini”
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6nlemek amaciyla olabildigince katilimer goriislerine ve goriisme siirecine miidahale
edilmemis, kisisel ve duygusal konulara hassasiyet gosterilmistir.

Bulgular

Doktora derecesine sahip okul yoneticileri, doktoraya baglama karari verme
asamasindan doktoray1 tamamlayana kadar ¢ok yonlii bir degisim ve doniisiim siireci
yasamaktadirlar. Katilimcilarin bu degigsime iligkin 6zel deneyimleri ve bu
deneyimlerle kazandiklar1 yeni kimlige dair gostergeler, arastirma siirecinde dile
getirdikleri goriislerine yansimstir. Katilimeilarin goriisleri, igerik analizi sonucunda
doktora egitim siireci ve sonuglari ile doktora derecesine sahip okul yoneticilerinin
profesyonel, akademik, kurumsal/mesleki yetkinlikleri ve kimligi bagliklar1 altinda
temalandirilmistir. Doktora egitim siireci ve sonuglar1 temasi altinda doktoraya giris,
doktora egitim siireci, profesyonel haklari, arastirmacilik rolleri ve beklentiler
kategorilerine ulagilmistir. Doktora derecesine sahip okul yoneticilerinin profesyonel,
akademik, kurumsal/mesleki yetkinlikleri ve kimligi temasi altinda ise motivasyon ve
is tatmini, uzmanlik-yetkinlik algisi, akademisyenlik kimligi ve kendilik algisi
kategorilerine ulagilmstir.

Doktora Egitim Siireci ve Sonuclari

Arastrmanin  birinci sorusu baglaminda doktora derecesine sahip okul
yoneticilerinin  doktora egitim siireglerini ve bu siirecin sonuglarini nasil
degerlendirdiklerine yonelik c¢arpict tespitler elde edilmistir. Nitekim okul
yoneticilerinin doktora egitim siiregleri ve sonuglari, doktora derecesine sahip okul
yoneticisi kimligi olusumuna etkilerine 151k tutacak bulgular barindirmaktadir.
Katilimeilarin goriislerinin analizi sonucunda doktoraya giris gerekgeleri, egitim
siiregleri, profesyonel haklari, arastirmacilik rolleri ve doktora derecesine sahip okul
yoneticisi olarak beklentilerine iligskin bulgulara ulagilmigtir. Bulgular Tablo 3’te
sunulmustur.

Tablo 3

Doktora Derecesine Sahip Okul Yoneticilerinin Doktora Egitim Siirecleri ve
Sonuglaria lliskin Gériislerinden Olugsan Kategori ve Kodlar

Kategori Alt Kategori Kod

Doktoraya Giris Doktora Yapma * Mesleki gelisim

Gerekeesi » Kendini gerceklestirme
Akademik kariyer
Kariyer gelistirme, degistirme

Doktora Egitim Is Yasami ve « s ve egitim siirecini birlikte yiiriitme zorlugu
Sreci Ozel Yasama « Sorun olarak gorilme
Yansimasi » Zaman problemi

Izin siireglerinde zorluk yasama
Aile iligkilerinin bozulmasi

(devam ediyor)
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Table 3 (devam)

Egitim Siirecine

Bireysel ¢aba

Dair Yasant1 + Ogretim iiyesi yetkinlik farkliliklari
« Egitim siirecinden memnuniyet
+ Ogretim iiyelerinden yeterli destek gérememe
Profesyonel Kariyer * Basdgretmenlige yiikselmede siire engeli
Haklar Basamaklar1 » Kariyer = basamaklarinda  egitim  alma
zorunlulugu
Ekonomik Getiri ¢ Besleyici 6zliik haklarin eksikligi
» Maddi kayba ugrama
* Yoneticiler agisindan ek ders iicret artisi
saglamamasi
* Maas artigina katki sunmamasi
Arastirmacilik Dezavantajli » Akademik ¢evreden uzaklik
Rolleri Ortam + Universite ici akademisyenlerle rekabet
edememe
* Arastirma yapma imkanlarimin saglanmamasi
Teknik Engeller * Cesitli program ve yazilimlara erisememe
* Etik kurul onay1 almada zorluk yagama
* Yayin tesvikinin saglanmamasi
Beklentiler Akademik Rol ve  « Ogretim iiyesi aliminda adil atama sistemi
Statiiye iliskin  Dogentlik unvani kazanmada engellerin
Beklentiler kaldirilmast
+ Universitelerde yar1 zamanli calisabilme
» Tez yonetebilme imkéani
Kurumsal Rol ve < Miifettis atama siireglerinde oncelik
Statiiye Iliskin * Aragtirma veya proje koordinatorii olarak
Beklentiler istihdam edilebilme
+ Karar mekanizmalarina dahil edilme
* Mesleki gelisim egitimlerinde gorev alma
* Nitelikli personeli elde tutacak iyilestirmeler
yapilmast
* Yonetici kariyer sisteminde dncelik taninmasi
Ozliik Haklarina + Maddi sureclerin desteklenmesi
iliskin » Mesleki stattiniin guclendirilmesi
Beklentiler * MEB izin yonergesinde degisiklik yapilmasi
+ Ozliik haklar acisindan dgretim iiyeleri ile esit
konumlandirilma
Arastirma * Bilimsel toplantilara katilim ydnergesinin
Sureclerine degistirilmesi
fliskin * Arastirma siireclerinin kolaylastirilmasi
Beklentiler * Aragtirma tesviklerinin saglanmasi
Doktoraya Giris

Doktora derecesine sahip okul yoéneticisi kimliginin olusumunda kritik
detaylarin basinda doktora egitimine baglama niyeti gelmektedir. Doktora egitiminin
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uzun, zorlayici, belirsiz, karmagsik ve yorucu bir siire¢ oldugunun farkinda olarak bu
egitime baslama niyetini gerg¢eklestirme iradesi doktora derecesine sahip okul
yoneticilerinin kisilik 6zelliklerinin anlagilmasini gerektirmektedir (Ali vd., 2011;
Piaw vd., 2014). Katilimcilar, doktoraya baslama gerekcelerini mesleki gelisim,
kendini gergeklestirme, akademik kariyer ve mesleki kariyer olarak belirtmislerdir.
D7 doktora yapma gerekgesini soyle agiklamistir:

Ogretmen olarak atandiktan sonra meslegin bana ¢ok da uygun olmadigin
fark ettim. Aslinda ¢ikis yolu artyordum kendime. Meslek degistirmeyi,
istifa etmeyi diisiindiim bir siire ciddi bir sekilde. Istifa edip etmeme
kararsizlig1 yasadigim bir donemde Bakanligin agtif1 yoneticilik smnavina
bagvurdum ve Ogretmenlikten yoneticilige gecis yaptim. Ogretmenlige
kiyasla daha kisa siirede daha somut iiriinlere ulasabilecegimi diisiinerek
yoneticiligin pesinden gittim. Miidiir yardimcisi olduktan sonra ise
yoneticilik isinin kulaktan dolma bir gekilde, bilgi sahibi olmadan baskalarini
gozlemleyerek ya da taklit ederek yapilamayacagimni fark ettim ve yoneticilik
konusunda eksiklerimi kapatabilecegim diislincesiyle egitim yoOnetimi ve
denetimi alaninda yiiksek lisans yapmanin yollarini aramaya basladim.
Yiiksek lisansa bagladiktan sonra, arastirma yapmanin, yayin yapmanin beni
tatmin eden bir dretme eylemi oldugunu goérdiim ve doktora yapmaya
yoneldim.

Doktora Egitim Siireci

Is yasamu ve 6zel yasama yansimas alt kategorisinde doktora derecesine sahip
okul yoneticileri, ig ve egitim siireglerini birlikte yiiriitmenin zorluklarindan bahsetmis
ve bu durumun birey yasaminda bir boliinmiisliik ve sorun yarattigini ifade etmistir.
Bununla birlikte tniversite ders programi ile okuldaki programin uyumsuzlugu
sonucu okul ders programinin degismesi nedeniyle 6zellikle lisansiistii egitim yapan
ogretmenlerin okulda sorun olusturan bireyler olarak algilandiklarini séylemiglerdir.
Ayni zamanda yoneticilik vasiflarindan dolayr iiniversitedeki egitim siireglerine
zaman ayirmakta zorlandiklarini ve programin zamansal uyumsuzlugu ¢ergevesinde
bazen derslere katilimda zorluk yasadiklarimi belirtmislerdir. Yine universitedeki
derslere katilmak igin iist yonetici ve kurumlardan izin alma konusunda g¢atigsmalar
yasadiklarin1 ve bu durumun zaman zaman istifa etmeyi diisinmeye kadar onlar1
zorladigimi ifade etmiglerdir. Bununla birlikte hem doktora siirecinin agirligi hem de
okul isleyisinin sorumluluklarindan dolay1 ailelerine zaman ayiramadiklarini ve gesitli
ailevi problemler yasadiklarimi ifade ederek, bu durumun 6zel hayat iliskilerini
olumsuz etkiledigini sdylemislerdir. D5 doktora siirecinin giinliik, kurumsal ve aile
hayatina etkilerini soyle agiklamigtir:

Yani bir okul miidiirii hem okulunda ayirdig1 zamanla birlikte bir yandan
derslere zaman ayiriyor, bir yandan da Ozel hayatiyla ilgili sorunlar
yasayabiliyor. Cocuklariniz ve ailenizle birlikte gecireceginiz zaman ki
doktora stireci dort yillik, uzun bir siire¢. Dolayisiyla bu zaman siireci
icerisinde derslere kogmasi ve okulda iizerinde bulundugu sorumluluklar
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nedeniyle ailesel problemler de yasayabiliyor. Ben bu siiregte ilag kullanmak
zorunda olan, ailesinden bosanan veya iste cok ciddi psikolojik sorunlar
yasayan insanlari, arkadaglar biliyorum. Dolayisiyla zor bir siire¢ oldugu igin
de kendi 6zel hayatlarina iliskin problemler olusabiliyor.

Egitim siirecine dair yasant1 alt kategorisinde doktora derecesine sahip okul
yoneticileri, tiniversitedeki egitim siiregleri ve daha sonrasi ile ilgili olarak genellikle
bireysel ¢abalarinin daha 6n planda oldugunu, bireysel adanmishgin akademik bilinci
ve yayin siirecini etkiledigini belirterek bireysel ¢abanin éneminden bahsetmislerdir.
Bununla birlikte doktora siirecinde egitim aldiklari &gretim iiyelerinin farkli
yetkinliklerde olduklarimi, dgretim iiyelerinin yeterliklerinin derse ve hocaya bagl
olarak degistigini ve Ogretim {iyeleri arasinda biiyiik farklar hissettiklerini
belirtmisglerdir. Ayni zamanda bazi okul yoneticileri doktora siirecinde 6gretim
iiyelerinden yeterli destek gormediklerini, arastirmaya tesvik eden yapida
olmadiklarini ve bekledikleri ortami1 bulmadiklarini ifade etmislerdir. Fakat bazi1 okul
yoneticileri ise doktora egitim siirecinden memnuniyet duyduklarini ifade ederek
doktora siirecinde yeterli destegi aldiklarini, arastirmaya tesvik eden yogun ve verimli
bir egitim siireci gegirdiklerini ve kendileri agisindan biiylik farklar hissettiklerini
sOylemiglerdir. D6 doktora egitim siirecindeki akademik sorumluluklarin zorlayici
yaninin kendisini gelistirdigini su sekilde belirtmistir:

Benim yilksek lisans ve doktorada iki tiniversitenin de kendi teamiilleri vardi,
ikisi de gergekten aragtirmaya tesvik eden liniversitelerdi. Yani yiiksek
lisanstan itibaren makale yazmaya basladim. Bu, doktora yaptigim
iiniversitede de devam etti. Yalniz bir fark var. Yiiksek lisansta hocalarimiz
yonlendirici oluyor, danismanlik yapiyor, siirekli doniit veriyordu, doktorada
da gercekten nefes alabildigimiz bir saat, disari ¢ikabildigimiz anlarimiz ¢ok
az oluyordu. Her dersin kendisi neredeyse donem bazli iki makaleye denk
gelen hazirliklarla geciyordu, ikisi de yeterliydi, ¢ok yeterliydi. Cok yogun
caligmalar yaparak gectik. Ve gercekten de biiyiik farklar yarattigini gordiim
her iki tniversitenin de. Bunu ¢ok net syleyebilirim yani.

Katilimeilar doktora siirecine basglama gerekgeleri bakimindan olumlu, giiglii ve
surdurdlebilir niyetlere sahipken doktora sirecine dair genel olarak zorlu ve
dolayisiyla olumsuz bir algiya sahiptir. Zorluklar kurumsal, mali, manevi, akademik,
sosyal, ailevi ve kigisel alanlarda goriilmekte, doktora siirecinin gérece uzun olmasi
yilginliklara, psikosomatik rahatsizliklara, hatta doktoray: terke kadar giden olumsuz
sonuc¢lar dogurabilmektedir. Doktora siirecinde yasanan zorluklar, kisisel, sosyal ve
akademik gelisimle birlikte yasanan tatmin duygusuyla altindan kalkilabilir ya da
dayanilabilir bir nitelik kazanmaktadir. Doktora siireci, akademik gelisim yaninda
zorluklarla miicadele etme, ¢ok sayida sorunla ayni anda basa ¢ikma, anlagilamama
gibi deneyimleriyle olgunluk da kazandirmaktadir.
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Profesyonel Haklar

Katilimer okul yoneticilerinin profesyonel haklar kategorisi ile ilgili goriisleri
kariyer basamaklari ve ekonomik getiri olmak tizere iki alt kategoride ele alinmuistir.
Kariyer basamaklart alt kategorisinde katilimer okul miidiirleri, doktora derecesine
sahip olan 6gretmen veya yoneticilerin 6gretmenlik kariyer basamaklarinda once
uzman Ogretmen unvani ardindan on yil gegtikten sonra basogretmenlik unvanina
yiikseleceklerini belirterek bu siirenin doktora yapmis olma avantajini ortadan
kaldirdigin1 sdylemislerdir. Bununla birlikte 6gretmenlik kariyer basamaklarinda
lisansiistii egitim alip almadigina bakilmadan kariyer unvani dncesi egitim alma
zorunlulugu getirildigini belirterek, alan uzmani veya doktoru olan bireylerin bu
egitimden ge¢irilmesinin dogru olmadigini ve sorun olusturdugunu ifade etmislerdir.
D8, doktora derecesine sahip olmanin Ogretmenlik Meslek Kanunu hiikiimleri
bakimindan ayirt edici bir avantaj yaratmadigini soyle agiklamustir:

Meslek kanunuyla ilgili biiylik bir beklentimiz vardi fakat o da bos ¢ikti,
neden diyeceksiniz. Simdi bu kanun yirirliige girdikten sonra biz uzman
ogretmen oluyoruz yani direkt bizi bagégretmen yapmiyorlar, uzman
O6gretmen olduktan sonra, on yil gectikten sonra bizi basdgretmen
yapacaklar. Yani ben su an otuz dokuz yasimdayim, yaklasik bir sene sonra
uzman dgretmen oluruz. On yil gectikten sonra elli yasimda ben basdgretmen
olacagim, emekliye yakin bir zamanda. O anlamda da bir avantaji yok.

Ekonomik getiri alt kategorisinde katilimci okul yoneticileri, doktora yapmis
olan okul ydneticilerinin 6zliik haklariin yok denecek kadar zayif oldugunu, 6zliik
baglaminda &gretmenlerden bir farklarinin olmadigini, haklar ve 6zliik anlaminda
besleyici bir ortamin bulunmadigini ve bu durumun doktora yapmis okul
yoneticilerinde {iiniversiteye ge¢me arzusunu yarattigini belirtmiglerdir. Bununla
birlikte doktora egitimi siirecinde ¢esitli giderler nedeniyle maddi zorluklar
yasadiklarii, ayni1 zamanda doktora sonrasi g¢esitli arastirma ve yayin siireglerini
yiirtitebilmek i¢cin maddi kayba ugradiklarini ve bu anlamda tegviklerin saglanmasi
gerektigini sdylemislerdir. Ayn1 zamanda katilimer okul ydneticileri, maas karsilig
disinda ¢ogunlukla fiili olarak derse girmedikleri i¢in doktoradan dolay1 artirimli ek
ders alamadiklarini ve bu anlamda 6gretmenlerden de geri duruma diistiiklerini ifade
etmigleridir. Yine maas baglaminda da doktora yapmanin herhangi bir maas veya
licret artis1 saglamadigini belirtmislerdir. D2, doktora yapmanin ve doktora derecesine
sahip olmanin anlamli bir mali getirisi olmadigini s6yle agiklamistir:

Doktora yaptigim ig¢in ben cezalandiriliyormusum gibi hissediyorum
acikcas1 bazen. Kazangtan ¢ok sanki kayip var gibi. Hem yaptiginiz
akademik ¢aligmalara 6dedigimiz iicretler, iicretli dergiler vs. var, hani yayin
yapayim derken aslinda ciddi bir maddi kaybiniz da oluyor. Yani kayip
olarak ben bunu simdi gérmiiyorum aslinda ama keske destek olunsa, ¢cok
daha iyi seyler ¢ikabilir ortaya diye diisliniiyorum.
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Arastirmacilik Rolleri

Katilimer okul yoneticilerinin aragtirmacilik rolleri kategorisi ile ilgili goriisleri,
dezavantajli ortam ve teknik engeller olmak tizere iki alt kategoride ele alinmustir.
Dezavantajli ortam alt kategorisinde katilimci okul yoneticileri, akademik ¢gevreden
ve ortamdan uzak olmalari nedeniyle arastirma yapma konusunda sorunlar
yasadiklarimi, teknik bazi konular1 bu ortamin eksikliginden dolay1 kendi baglaria
O0grenmek zorunda kaldiklarini ve arastirma siireglerinde isbirligi yapamadiklarini
belirtmiglerdir. Bununla birlikte Universitede bulunan akademisyenlerin zaman
acisindan doktora derecesine sahip okul yoneticisine gore daha avantajli oldugunu,
okul yoneticilerinin is yikii nedeniyle arastirma siireglerine ayiracak zaman
bulamadiklarini belirterek bu anlamda 6gretim iiyeleri ile rekabet edemediklerini ve
Bakanlik tarafindan kendilerine aragtirma yapabilecekleri imkanlarin saglanmadigini
ifade etmislerdir. D3, bulundugu ortamin akademik agidan dezavantajlarini $oyle
agiklamstir:

Yani arastirma acisindan, sanirim en 6nemli fark birazcik akademik ¢evrenin
eksik olmas ile ilgili sorun yasiyorum ben kisisel olarak. Ciinkii aslinda
cevremde cok fazla akademisyen var ama sonucta ben sirekli o ortam
icerisinde degilim. Ve bu 6nemli bir sorun. Birgok tslupla ilgili veya teknik
birgok seyi biz kendi kendimize 6grenmigizdir. Halbuki akademik ¢evrede
oldugunuzda bu daha kolaydir. Mesela ayn1 odada oldugumuzu diisiiniin
yani orda bir kulak dolgunlugu bile size birgok sey kazandirir. Dolayisiyla
biz bundan mahrumuz.

Teknik engeller alt kategorisinde katilimci okul yoneticileri, aragtirma
siireglerinde kendilerine yardimci olan veya kullanabilecekleri ¢esitli program veya
yazilimlara (intihal tarama programlari, nitel analiz programlari, veri tabanlar1 gibi)
ulasmada zorluk cektiklerini ve bu nedenle magduriyet yasadiklarini belirtmiglerdir.
Bununla birlikte tiniversitede gorev yapan 6gretim tiyelerinin yapacaklar1 aragtirmalar
icin rahatlikla etik kurul onay1 alirken doktora derecesine sahip bir okul yoneticisinin
bu onayi almada zorluk yasadigini ve tiniversiteden bir akademisyen bulmak zorunda
kaldiklarini ve bazen de arastirmalarini istemedikleri ancak etik kurul onay1 istemeyen
dergilere géndermek zorunda kaldiklarini ifade etmislerdir. Yine okul ydneticileri,
Universitede yer alan akademisyenlerin yaptiklart yayinlar i¢in akademik tesvik
aldiklarin1 fakat kendilerine bu anlamda Bakanlik tarafindan herhangi bir tesvik
saglanmadigini ve maddi zorluklar yasayabildiklerini séylemiglerdir. D2, akademik
caligmalar sirasinda yasadigi sorunlari sdyle agiklamistir:

Mesela hocalarimizin kullandigr intihal tarama programlari, veri tabanlari,
analiz programlar1 var, mesela benim onlara hi¢ erisimim yok ve bu nedenle
de higbir dergiye gonderemiyorum, ¢ilinkii dergilerde soyle bir sey oluyor
yilikleme esnasinda mutlaka bir intihal programindan gegirilmis olmasi veya
intihal eki isteniyor, iiniversiteler de bu abonelik Ogretim {iyelerine
saglantyor benim bildigim kadariyla. Benim bdyle bir durumum olmadigi



Doktora Derecesine Sahip Okul Yoneticilerinin Profesyonel, Akademik ve Kurumsal Kimlikleri 143

i¢in ben erisim saglayamiyorum. Dolayisiyla bu konuda magdur oluyorum,
dergi segmek durumunda kaliyorum.

Beklentiler

Katilimei okul yoneticilerinin beklentiler kategorisi ile ilgili goriisleri, akademik
rol ve statiiye iliskin beklentiler, kurumsal rol ve statiiye iliskin beklentiler, 6zliik
haklarina iligkin beklentiler ve aragtirma siireglerine iliskin beklentiler olmak {izere
dort alt kategoride ele alinmistir. Akademik rol ve statiiye iligkin beklentiler alt
kategorisinde katilimc1 okul yoneticileri, {iniversitelerde dgretim iiyesi istthdaminda
adil, rekabet edilebilir ve objektif bir atama sisteminin getirilmesi, dogentlik unvan
elde etmede Universitede gorev yapmayan doktora derecesine sahip bireyler igin
disaridan dogentlik almanin kolaylastirilmasi ve 6lgiitlerin yeniden diizenlenerek daha
adil bir sekle biiriindiiriilmesi, doktora derecesine sahip okul yoneticileri ve
Ogretmenlerin iniversitelerde yar1 zamanli ¢alisabilmeleri icin gerekli yasal
diizenlemelerin yapilmasi1 gerektigini belirtmislerdir. Bununla birlikte doktora
derecesine sahip okul yoneticileri ve dgretmenlerin tez yonetebilmelerinin éniniin
acilmas1 igin Yiiksek Ogretim Kurulu ile isbirliginin saglanmasi konusunda
beklentilerini ifade etmiglerdir. D8, akademiye gecis siirecinde ve akademik
faaliyetlerde yasanan zorluklara iliskin beklentisini s6yle agiklamistir:

YOK’ten beklentim, mutlaka iiniversitelere atama ile ilgili rektdrlerden
bunun alinmasi lazim, daha rekabet edilebilir, adil ve objektif bir atama
sisteminin gelmesi gerekiyor. Yine bizlere yar1 zamanli iiniversitede ¢aligma
imkani versinler. Boylelikle biz kendi mesleki alanimizda, isin mutfaginda
uyguladigimiz siiregleri {iniversitede yansitabilelim ve Ttniversitedeki
arastirma siireclerini de kendi mutfagimiza getirelim. ...onun disinda mesela
tez yonetemez miyiz biz, bunu yapamaz miyiz, bu kadar mi bize
guvenmiyorlar? Mesela bu imkani1 bize saglasinlar.

Kurumsal rol ve statliye iliskin beklentiler alt kategorisinde katilimci okul
yoneticileri, miifettis atama siireglerinde doktora yapmis olan okul yoneticilerine
oncelik taninmasi, MEB merkez veya tasra teskilatinda, arastirma okullarinda
(yurtdis1 6rneklerde oldugu gibi) arastirma ve proje koordinatorii olarak istihdam
edilmeleri ve yine ilge-il karar alma mekanizmalarina doktora derecesine sahip okul
yoneticilerinin dahil edilmesi gerektigi yoniinde beklentiler ifade etmiglerdir. Bununla
birlikte yonetici veya 6gretmen mesleki gelisim egitimlerinde doktora derecesine
sahip okul yoneticilerine, Ogretmenlere gorev verilmesi ve egitici olarak
degerlendirilmeleri, doktora derecesine sahip personel gibi nitelikli personeli
Bakanlik biinyesinde tutacak cesitli iyilestirmelerin yapilmasi ve yine ilge, il miidiiri
veya daha {ist yonetici kariyer atamalarinda doktora yapmis olan okul yoneticilerine
oncelik verilmesi ve bu anlamda degerlendirilmesi gerektigini belirtmiglerdir. D5
kurumsal beklentisini sdyle agiklamistir:

MEB en basta da sdyledigim gibi doktora derecesine sahip ve kendini
gelistirmeye acik kapasiteli yoneticilerini elinde tutmasi adina bir¢ok tegvik
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ortaya koymali. Yani meslegin icerisinde de bir bilim {iretiyor olmasi,
uygulamayla teoriyi daha iyi biitiinlestirecek ve dolayli olarak nitelikli
personeli ki biz sunu hep sdyleriz degil mi? Bir orgiit, bir orgiitsel yap1
icerisinde yiiksek nitelikli insanlart barindirmak ister. Dolayisiyla biz koca
bir Orgiitten bahsediyoruz, egitim sisteminden bahsediyoruz. Bunun
icerisinde nitelikli ¢aliganlari elinizde tutmaniz gerekiyor.

Ozliik haklarma iligskin beklentiler alt kategorisinde katilime1 okul yoneticileri,
lisansiistii egitim almis, doktora yapmis olan okul yoneticilerinin maddi anlamda
desteklenmesi, giiclendirilmesi, sosyal ve ekonomik sartlarinin iyilestirilmesi
gerektigini belirtmislerdir. Bununla birlikte mesleki tatminlerinin artirilmasi
acisindan doktora yapmis okul yoneticilerinin mesleki statiilerinin ve pozisyonlarinin
giiclendirilmesi gerektigini ifade etmislerdir. Yine doktora egitim siireglerinde
yasadiklart izin problemleri nedeniyle MEB izin yonergesinde degisiklik yapilmasi
gerekliligini ifade ederek yonergenin netlestirilmesi ve lisansiistii egitim alan
6gretmen ve yoneticilere belirli giin sayisi1 ve siireyi ifade eden izin hakkinin verilmesi
gerektigini sOylemislerdir. Bunun disinda 6zliikk haklar bakimidan {iniversitedeki
ogretim iyeleri ile esit konumlandirilarak 6zliik haklarinin yeniden diizenlenmesi ve
esit hale getirilmesi yoniinde beklentilerini ifade etmislerdir. D7, doktora egitimi
sirasinda yasanan izin iglemlerine yonelik zorluklarin ¢oziilmesine yonelik
beklentisini §0yle agiklamustir:

...izin konusu MEB'nin personel izin ydnergesinde biraz havada kalmis
durumda. Okul y6netimi gereken esnekligi gosterir ya da kolaylig1 saglar
gibi bir sey diyor. Bunun net olarak hani kisilerin inisiyatifine
birakilmayacak bigimde net bir yere baglanmasi gerektigini diisiiniiyorum.
En azindan hani bir giin izin verilir gibi bir ifade yer alacak olursa
iiniversitedeki hocalarimizda evet Milli Egitim'de calisan kisi bir giin
gelebiliyor diye planlamay1 belki buna gore yapabilir, bunu da géz o6niinde
bulundurabilir diye diisiinityorum.

Aragtirma siireglerine iliskin beklentiler alt kategorisinde katilimc1 okul
yoneticileri, bilimsel kongre ve toplantilara katilmada zorluklar yasadiklarini ifade
ederek, katilim {icreti gibi bazi masraflarin kendileri tarafindan 6denmek zorunda
kaldigint ve MEB tarafindan verilecek olan yol, yemek, otel harcirahlarinin ise
sonradan verildigini belirterek bilimsel toplanti siirecinde bu masraflarin  kisi
tarafindan karsgilandigini ve bu anlamda magduriyet yasadiklarini ifade etmis ve
bilimsel toplantilara katilim yonergesinin degistirilmesini dnermistir. Bununla birlikte
okul yoneticilerinin arastirma yapma ve akademik siiregleri yiiriitmelerinin
kolaylastirilmasi ve arastirma yapma siireclerinde tesviklerin saglanmasi gerektigini
ifade etmiglerdir. D5, bilimsel toplantilara katilim ile ilgili yasadiklart maddi
zorluklari ve beklentisini soyle agiklamistir:

Mesela bir 6gretmenin veya yoOneticinin bir bildiri sunmasi ¢ok zor, birkag
yil oldu yonetmelik ¢ikali. Mesela katilim {icretini vermiyor ama yol ve
yemek iicretlerini veriyor, bu yeterli degil bence. Diisiiniin 6gretmenimiz bir
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aragtirma yapmus, bildiri sunacak, yol kat edecek, yol masrafi, katilim {icreti,
otel masrafi iste birgok masraf olacak. Belki maagini gececek, azap olacak
ama bunlarin biiyiik cogunlugunu cebinden karsilayacak ve dolayisiyla bu
6gretmenin bilim tiretmesini bekleyecegiz. Bu miimkiin degil.

Doktora Derecesine Sahip Okul Ydneticilerinin Profesyonel, Akademik,
Kurumsal/Mesleki Yetkinlikleri ve Kimlikleri

Arastirmanin  ikinci sorusu baglaminda doktora derecesine sahip okul
yoneticilerinin  profesyonel, akademik, kurumsal/mesleki yetkinliklerine ve
kimliklerine yonelik goriis ve deneyimleri, dnemli bulgular ihtiva etmektedir. Nitekim
doktora derecesine sahip okul yoneticisi kimliginin olugum stirecine iliskin bulgular
bir 6nceki boélimde sunuldu. Okul yoneticilerinin doktora derecesine sahip okul
yoéneticisi kimliklerinin ve profesyonel, akademik, kurumsal/mesleki yetkinliklerinin
farkina varmalari, yeni kimliklerini anlamlandirmalari, igsellestirmeleri ve yeni
kimlige uygun davranma durumlarina iligkin bulgular, motivasyon ve is tatmini,
uzmanlik-yetkinlik algisi, akademisyenlik kimligi ve kendilik algisi metaforlar
kategorileri bagliklarinda asagida Tablo 4’te sunulmustur.

Tablo 4

Doktora Derecesine Sahip Okul Yoneticilerinin Profesyonel, Akademik, Kurumsal
Yetkinliklerine ve Kimliklerine Iliskin Kategori ve Kodlar

Kategori Alt kategori Kod
Motivasyon-is Orgiit I¢i Tutum * Fark edilmeme
Tatmini + Otelenme

* Direngle karsilagsma

« [s yukiine maruz kalma

* Deger gormeme

+ Alay konusu olma-asagilanma

»  Kiskanilma
Uyumlanma *  Yalmizlik

+ Manevi tatmin

* Performans kayb1 yasama

 Psikolojik yorgunluk

* Yapilan ig-yeterlik uyumsuzlugu

* Unvan saklama

Uzmanhk-Yetkinlik Yansitma « Bilimsel birikimi uygulamaya
Algist tagima

 Etki yaratma

» Bilgi ve deneyim aktarimi
Kisisel ve Mesleki * Cok boyutlu elestirel diigiinebilme
Doniistim + Etkili iletisim kurma becerisi

* Sorunlar fark edebilme yetisi

*  Vizyon edinimi

» Farkli bakis agilar1 kazanma

(devam ediyor)
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Table 4 (devam)

Akademisyenlik Akademik Kariyer » Sosyal statil kazanma
Kimligi Beklentisi + Akademik unvan elde etme
+ Universiteye (akademiye) gegis
istegi

» Yoneticilik deneyimlerini akademik
ortamlara aktarma
Akademik Kariyere + Umitsizlik

iliskin Olumsuz + Dogcent olmada zorluk
Diistlinceler
Kendilik Algist Yabancilagsma + Yersiz yurtsuz
Metaforlar * Alamanci
»  Colde cicek
Liderlik * MasterChef
* Mum
Miicadele » Don Kisot

» Siper Kahraman

Motivasyon-is Tatmini

Katilime1 okul ydneticilerinin motivasyon-is tatmini kategorisi ile ilgili
goriisleri, orgiit i¢i tutum ve uyumlanma olmak {izere iki alt kategoride ele alinmustir.
Orgiit igi tutum alt kategorisinde katilimci okul miidiirleri, uzmanlik gerektiren
durumlarda ve islerde kendileri agisindan bir dncelik veya ayricalik yaganmadigimi ve
bu anlamda fark edilmediklerini belirtmislerdir. Bununla birlikte ¢esitli siireglerde
Otelenme hissi yaratan ¢esitli diglanmisliklarla karsilastiklarini, doktora derecesine
sahip olma ve bu anlamda farkli diisinme durumunun egreti bir durum olarak
kargilandigini ifade etmisleridir. Ayni zamanda bazen kendi farkl diisiincelerini ifade
ettiklerinde yoneticilerinden veya diger paydaslarindan cesitli direnglerle
karsilasabildiklerini, dikkate alinmama veya gormezden gelinme, belli goriislerin
dayatilmas1 gibi diren¢ noktalariyla ugrastiklarini sdylemislerdir. Yine doktora
derecesine sahip olma sebebiyle iglerin en iyi sekilde yapabilecegi algisi ¢ergevesinde
is yiikii olusturan ¢esitli durumlarin ve faaliyetlerin kendilerine verildigini ve bu
durumun ig yiiklerini arttirdigini belirtmislerdir. Bununla birlikte katilimer okul
miidiirleri, aldiklar1 egitim derecesi ve yaptiklar ¢aligmalarin Bakanlik tarafindan
dikkate alinmadigini, bilinmedigini, degerlendirilmedigini ve deger gérmediklerini
ifade etmislerdir. Ayn1 zamanda zaman zaman alay konusu edildiklerini,
asagilandiklarini ve buna benzer konusmalara konu olduklarini sdylemislerdir. Yine
doktora siirecinde kiskanilmaya dair davranislara maruz kaldiklarini belirtmiglerdir.
D6, doktora derecesine sahip okul yoneticilerinin ayrimciliga ugradigini ve degersiz
goriildiigiini soyle aciklamistir:

...doktora yaparken okulumdaki bana yonelik tutumlardan kaynakli ki hala
da boyle, bitirmis olmama ragmen hala dyle milli egitimdeki kisi tutumlarina
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baktigimda sana ‘clizzamli’ muamelesi yapiyorlar. Yani ¢ok bariz bir
sekilde, egreti bir temsil olarak orada bulunuyormussun hissiyle yastyorsun.

Uyumlanma alt kategorisinde katilimer okul miidiirleri, hem akademik a¢idan
hem de bireysel agidan yalnizlik yasadiklarini ve bu durumun is tatminlerini ve
mesleki yasamlarmi etkiledigini belirtmislerdir. Bunlara ragmen hem akademik
kariyer sireclerinde hem de o6zliikk haklarinda yasadiklart olumsuzluklarin onlari
yildirmadigini, yaptiklari islerin ve yaym-arastirma siireglerinin onlar1 manevi olarak
tatmin ettigini, bazen de paydaslar tarafindan verilen deger ve itibar sonrasinda
doktora derecesine sahip olmanin manevi bir haz yarattigini ifade etmiglerdir. Fakat
doktora siireci ve okulu yonetme siirecinin birlikte yiirlimesi sebebiyle yogunluk ve
yorgunluk yasadiklarini ve bu durumun kendileri agisindan performans kaybina neden
oldugunu sdylemislerdir. Bu g¢ercevede is, egitim, yasam siireci yogunlugunun
doktora derecesine sahip okul miidiirlerinde psikolojik yilgmlia ve yorgunluga
sebebiyet verdigini ifade etmislerdir. Bununla birlikte okul yoneticileri, zaman zaman
yapilan i ve alman egitim, sahip olunan yeterlik tutarsizligi yasadiklarini da
belirtmislerdir. Nitekim aldiklar1 gorevlerin veya yaptiklar1 islerin  kendi
yeterliklerini, uzmanliklarim1 yansitmadigini, bu anlamda uyumsuzluk yasadiklarini
soylemiglerdir. Yine etkilesimde ve iletisimde bulunulan gesitli insanlarin doktor
unvanini kullanma durumunu bir ¢esit iistiinliik ve gosteris olarak algilayabildiklerini
ve bu nedenle doktor unvanimmi saklama ihtiyact hissettiklerini ifade etmislerdir.
Nitekim D6, doktora unvanimi saklamak zorunda kaldigini sdyle agiklamistir:

Doktor unvan1 sembole doniisiiyor ama sembolik siddet unsuruna
doniisiiyor. Yani o Dr. unvanini kullanmamaya daha bir 6zen gosterir
buluyorsun kendini, ¢iinkii seninle ilgili egosal bir durum olmasa da onun
carptig1 insanlar seni egosal bir yerde gormeye meyil ediyorlar. Unvanini
kullanamiyorsun ¢iinkii senin hi¢ umurunda olmasa da karsindaki senin ona
ego sattigini falan diisiintiyor.

Uzmanhk-Yetkinlik Algis1

Katilimer okul ydneticilerinin uzmanlik ve yetkinlik algis1 kategorisi ile ilgili
goriisleri, yansitma ve kisisel doniisiim olmak tizere iki alt kategoride ele alimustir.
Yansitma alt kategorisinde katilimer okul yoneticileri, aldiklart egitim sonucu olusan
yeterlik ve uzmanliklarmi egitim ortamlarina ve okul ortamina tasidiklarini ve bu
durumun egitim yoneticiligi ve deneyimi bakimindan kendileri i¢in bir fark
olusturdugunu belirtmislerdir. Bununla birlikte sahip olduklart yetkinlik ve
entelektiiel birikim ¢ercevesinde bulunduklar egitim kurumlarinda etki yaratan
uygulamalar gerceklestirerek katma deger sagladiklarini ifade etmislerdir. Ayni
zamanda doktora egitiminin verdigi arastirma gelenegi cercevesinde giincele dair elde
ettikleri bilgi ve deneyimleri 6gretmenlere aktarmaya dair faaliyetlerde ve egitim
uygulamalarinda bulunduklarini sdylemislerdir. D3, uygulayici olarak doktora egitimi
almis olmanin mesleki katkisini gdyle agiklamistir:
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Bireysel olarak baktigimda ben doktorayr bitirmeden onceki egitim
yoneticiligi deneyimimle suan ki arasinda ¢ok fark oldugunu gériiyorum.

Kisisel ve mesleki doniisiim alt kategorisinde katilime1 okul yoneticileri, doktora
egitiminin kendilerine sagladigi bireysel gelisim ve yetkinlik baglaminda ¢ok boyutlu
elestirel diistinme, kapsamli degerlendirmeler yapma, mantikli kararlar verme ve
problem ¢6zme becerisi kazandiklarini sdylemislerdir. Yine doktora egitimi sonrasi
paydaslarla etkili iletisim kurma agisindan daha avantajli hale geldiklerini, okuldaki
sorunlari ve sorun alanlarini fark etme bakimindan ve bunlari arastirmaya doniistiirme
acisindan daha nitelikli hale geldiklerini belirtmislerdir. Bununla birlikte duragan,
¢Oziim getirmeyen ve elestirel bir yapidan doktora egitimi sonrast daha duyarli ve
sorunlar1 ¢dzmeye yonelik bir yapiya ulastiran bir vizyon edindiklerini belirterek var
olan ideal diisiince kaliplarimi yikarak farkli bir bakis agisiyla durumlara
yaklasabildiklerini ifade etmislerdir. D8, doktora egitiminin sagladig1 kisisel ve
mesleki doniistimii soyle agiklamistir:

Okula bakis agisinda kesinlikle farkli bir pencere agti. Simdi ben midiir
yardimcis1 olarak c¢aligmaya bagladiktan sonra yiiksek lisansimi da
doktorami da egitim ydnetim alaninda yaptim, o zamana kadar yalnizca
kendi tecriibelerinizle sinirli olarak goériiyorsunuz her seyi. Yani sizin birlikte
calistiginiz, gordigiiniiz yoneticilerden hogunuza gideni ideal olarak
aliyorsunuz ama isin bir de teorik tarafini1 gérmeye bagladiginizda, o ideal
oldugunu diisiindiigiiniiz seylerin de aslinda ne kadar yanls oldugunu
degerlendirmeye gegiyorsunuz. Bu anlamda ciddi bir perspektif sagladi.

Akademisyenlik Kimligi

Katilimer okul yoneticilerinin akademisyenlik kimligi kategorisi ile ilgili
goriisleri, akademik kariyer beklentisi ve akademik kariyere iligkin olumsuz
diisiinceler olmak tizere iki alt kategoride ele alinmistir. Akademik kariyer beklentisi
alt kategorisinde katilime1 okul yoneticileri, MEB’de deger gbrmemelerinden ve statii
anlaminda sayginliklarinin olmamasindan dolay1 bu sosyal statiiyii elde etmek icin
akademiye ge¢me arzusu tasidiklarini belirtmiglerdir. Bununla birlikte doktora
egitiminde ¢ok fazla emek harcadiklarini ve bu emeklerinin karsiligini almak igin
akademik unvan elde etmek istediklerini ifade etmislerdir. Ayni zamanda katilimci
okul yoneticilerinin hepsi {iniversiteye ge¢cme amaci tasidiklarint belirtmislerdir.
Katilimer okul yoneticileri, tiniversitede bulunmanin ve arastirma yapmanin daha
degerli gorildigiinii, okul yoneticiliginde aragtirma yapmak ve okumalar
gerceklestirmek i¢in zaman bulamadiklarini, kendilerini daha fazla gelistirmek, sosyal
statli ve yeni ¢aligmalar yapmak i¢in liniversiteye gegmek istediklerini sdylemislerdir.
Yine iiniversiteye ge¢gme arzularinda sahip olduklar okul yo6neticiligi deneyimlerini
akademik ortamlara aktarma isteklerinin etkili oldugunu ifade ederek, uygulamadan
gelen doktora derecesine sahip okul yoneticilerinin Gniversitelerde ders
verebilmelerinin ¢ok degerli ve bilimsel acidan ¢ok verimli bir durum olacagini
belirtmislerdir. D4, akademiye gecme isteginin gerekcesini soyle agiklamistir:
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Mesela ben diyelim ki bir makale yazdim su durumda ve iiniversite
kadrosuna gegtikten sonra, ikisi esit diizeyde etkiye sahip olmaz diye
disiiniiyorum, ¢iinkii MEB’desin, egitimi bitirmigsin ama MEB’desin,
iiniversite kadrosunda oldugunda daha farkli gozle goriliiyor diye
diisiiniiyorum. Ozet olarak kendimi alanimda daha fazla gelistirmek, yeni
caligmalar yapmak, yeni ¢aligmalardan haberdar olmak, biraz da sosyal stat(l
icin Universiteye gegcmek istiyorum.

Akademik kariyere iliskin olumsuz diigiinceler alt kategorisinde ise katilimci
bazi okul yoneticileri, iniversitelere 0gretim {iyesi alimlarinda yasanan kisiye 6zel
ilanlar, liyakatsiz ve objektif olmayan atamalar nedeniyle Universiteye gegcme
konusunda Umitlerinin kalmadigini, engellemeler yasadiklarini belirtmislerdir. Bu
baglamda yasanan bu engellemeler nedeniyle iiniversitelerde ders vermemelerinden
dolay1 dogentlik bagvurularinda bulunamadiklarini, ¢iinkii dogentlik OSl¢iitlerinde
Universitede ders verme zorunlulugu oldugunu ifade ederck disaridan dogentlik
unvanini elde etmede zorluklar yasadiklarini, bu durumun kisileri iiniversiteye
gegmeye zorladigini sdylemislerdir. D1, akademiye ge¢gme konusunda olumsuz
diisiincelerini sdyle agiklamistir:

Mesela ben birkag {iniversiteye oOzellikle yart zamanli g¢alismak igin
basvurdum, yiiksek lisans ve doktorami egitim bilimleri alaninda yapmama
ragmen bir bahaneler veya iste engeller veya iste her yerde karginiza ¢ikan
benden bir adamin var mi1? Yani bu siireci yagadigimiz i¢in bir sekilde
engelleniyorsunuz? O anlamda 6niin agik mi1 derseniz. Universitede cok agik
oldugunu zannetmiyorum.

Kendilik Algis1 Metaforlari

Katilimer okul yoneticilerinin kendilik algisi metaforlar1 kategorisi ile ilgili
goriisleri, yabancilagma, liderlik ve miicadele olmak {iizere ii¢ alt kategoride ele
almmustir. Yabancilagma alt kategorisinde katilimcilardan biri, doktora derecesine
sahip okul yoneticilerini “yersiz yurtsuz” olarak algilamis ve ifade etmistir. Bu
metafora gore doktora derecesine sahip okul ydneticisi, yaptigi is ve elde ettigi
uzmanlik arasinda bir rol ¢atigmasi yasamakta, yaptig1 is ve gérev alanina kendisini
ait hissetmemekte, yabancilagmakta ve kendisini bu anlamda rol ve yer arayisi
icerisinde olan birey olarak ifade etmektedir.D3, kendisini $oyle tanimlamustir:

Yersiz yurtsuz bir seyleriz iste. Oyle ama ‘Ne isim var burada benim?’ diye
bir sarki var ya biraz dnce siz sdyleyince aklima geldi. Ben o sarkiy1 ¢ok
sOylerim. Evet, bu sorunu ¢ok yasiyorum, yasiyoruz, biraz da bunun da
onemli bir kismi doktorayla ilgili diye diigiiniiyorum.

Bununla birlikte katilimcilardan biri, doktora derecesine sahip okul
yoneticilerini “Alamanci” olarak algilamis ve ifade etmistir. Bu metafora gére doktora
derecesine sahip okul yoneticisi, okul siireglerinde yasadigi ve sahit oldugu alt diizey
tartigmalardan dolay1 kendisini yabanci gibi hissetmekte yani bulundugu ortama
uygun bir birey olarak kendisini algilamamaktadir. Bu anlamda yalnizlik hissederek



150 Ibrahim Hakan Karatas ve Mesut Demirbilek

bulundugu oOrgiit yapisina aidiyet sorunu yasamaktadir. D7, kendisini soyle
tanimlamstir:

Bizim orada Alamanci derler gurbetgilere. Alamanci gibi hissediyorum ben.
Hani ne i¢in diyecek olursaniz 6gretmenler kurulu toplantisinda ¢ay1 sekersiz
ictigi i¢in toplanacak olan aylik paraya ben daha az katkida bulunmaliyim
saviyla ortaya ¢ikan ve kurul toplantisinda diger arkadaslarin da gayretiyle
yaklasik 45 dakika bu konunun tartigildig1 bir ortamda diyorsunuz ki benim
ne isim var burada? Iste orada Alamanc1 oluyorsunuz.

Ayni zamanda katilimcilardan bir digeri ise, doktora derecesine sahip okul
yoneticilerini “colde ¢igek” olarak algilamis ve ifade etmigtir. Bu metafora gore
doktora derecesine sahip okul yoneticisi, bulundugu ortami ve kurumu
yetkinlikleriyle gelistirebilecek kapasiteye sahiptir, ancak bu gelisimi saglatacak
imkan, olanak ve haklar verilmemektedir. Bu baglamda kendisine imkan ve firsatlarin
taninmadig1 bir ortamda g¢evresine faydali olamadigini hissetmekte ve bulundugu
ortamda yalnizlik, yabancilik ve aidiyetsizlik hissetmektedir. D8, kendini soyle
tanimlamustir:

Ben neye benzetirdim, ¢6liin ortasinda agmis bir ¢igege benzetirdim, neden
diyeceksiniz, bulundugu ortami gercekten aldigi egitimle veya kariyeriyle
yesertebilecek ama ayni zamanda yalniz ve kimsesiz bir ¢igek. Halbuki bir
firsat verilse ¢olii de gercekten yesertebilecek insanlar.

Liderlik alt kategorisinde ise katilimcilardan biri doktora derecesine sahip okul
yoneticilerini “MasterChef” olarak algilamisg ve ifade etmigtir. Bu metafora gore
doktora derecesine sahip okul yoéneticileri alaninda uzman ve yetkin olarak
degerlendirilmis ve bunu ¢evresine yansitabilen, yonlendirici, lider konumunda olan
bireyler olarak tarif edilmistir. Bu baglamda liderlik ¢ercevesinde algilanan doktora
derecesine sahip okul yoneticisi, kurumsal kapasite ve insan kaynaklar1 agisindan
degisimi ve gelisimi saglayan birey olarak diisiiniilmektedir. D1, kendini $6yle
tanimlamustir:

... sOyle sOyleyeyim MasterChef’e benzetiyorum. Hani mutfaga girdiginde
diger ascilara 6greten, 6rnek olan ve yemek uzmani olarak MasterChef
bunun regetesini yaziyor ya. Efendim sunumuydu, suyuydu, buyuydu, o
anlamda disiiniirsek doktora derecesine sahip okul yoneticilerini MasterChef
olarak degerlendirebilirim.

Bununla birlikte katilimcilardan bir digeri ise, doktora derecesine sahip okul
yoneticilerini “mum” olarak algilamig ve ifade etmistir. Bu metafora gore doktora
derecesine sahip okul yoneticileri, paydaslarina katki sunan ve aldigi egitim
dogrultusunda ¢evresine gelisim ve biling asilayan bireyler olarak algilanmistir. D2,
kendisi soyle tanimlamigtir:

...mum gibi bir sey. Etraft aydinlatmaya ¢alistyoruz en azindan.
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Miicadele alt kategorisinde katilimcilardan biri doktora derecesine sahip okul
yoneticilerini “Don Kisot” olarak algilamis ve ifade etmistir. Bu metafora gore
doktora derecesine sahip okul yoneticisi, 6gretim liyesi atama ve diger biirokratik
siireglerde cesitli engellerle karsilastigini ifade ederek bu baglamda ¢abalarinin siirekli
olarak bosa ¢iktigin1 ve miicadele etmek zorunda kaldigini belirtmistir. D6, kendini
sOyle tanimlamistir:

...ben kendimi doktoral1 biri olarak Don Kisot gibi hissediyorum. Kalkanini,
o elindeki kilica benzeyen seyi kaldirdigin her yerde yel degirmenleri karsina
¢ikiyor.

Bununla birlikte katilimcilardan ikisi ise, doktora derecesine sahip okul yoneticilerini
“siiper kahraman” olarak algilamis ve ifade etmistir. Bu metafora gore doktora
derecesine sahip okul yoneticileri, doktora egitiminin zorlu siireci ve okul yonetim
isleri gibi ayni anda bir¢ok sorumluluk ile ugrasmak ve miicadele etmek zorunda
kalmakta ve bu anlamda kapasitelerini asan bir seviyede miicadele ederek olagantistii
giicler gergevesinde kendilerini tanimlamaktadirlar. D4, kendini doktora derecesine
sahiptir okul yoneticisi olarak soyle tanimlamstir:

Diyorlar ya doktorada hem azimli olacaksin hem yirmi yasin gayreti olacak
hem de olgunluk olacak, hepsi bir arada olacak ki bunu bitirebilesin. Bir de
idarecilik yapiyorsun {istiine, bir siirii evrak isi var, toplantilar vs. onlarin da
Ustesinden geleceksin. Super kahramana benzetilebilir bence.

Tartisma, Sonug ve Oneriler

Doktora derecesine sahip okul yoneticiligi, yoneticilik ve egitim kurumu
kavramlarini birlestirir. Doktoranin kazandirdig: yetkinlik ve perspektif, egitim
kurumlarinin misyon ve amaglart goz oniinde bulunduruldugunda, egitim kurumu
yoneticilerinin sahip olmast gereken beceriler setini kazandirmaktadir (Dunlap ve
Kladifko, 2015; K12 Teachers Alliance, 2022; School Superintendents Association,
2022; Young, 2019). Nitekim doktora egitimi yaraticiligi ve liderlik yetkinligini
geligtirmektedir (Dunlap ve Kladifko, 2015; Liuvedig., 2020). Bu donanimin
yararlarini fark etmis bazi egitim sistemleri okul yoneticileri i¢in doktoray: tesvik
etmekte, doktora derecesine sahip adaylar1 okul yoneticiligi secimlerinde
oncelemekte, 6zlik ve kariyer bakimindan desteklemektedir. Tiirkiye’de de doktora
derecesine sahip egitim yoneticilerine yonelik kimi tesvikler, haklar ve avantajlar
yasal belgelerde hitkkme baglanmigtir (MEB, 2021). Bununla birlikte Tiirkiye’de okul
yoneticiligi gorevini iistlenen 100 bine yakin kiginin ¢ok azinin doktora derecesine
sahip oldugu gercegi, egitim anlayigimizin doktora derecesine sahip adaylan yeteri
kadar sisteme dahil edemedigini, motive edemedigini ya da sistemde tutamadigini
gostermektedir.

Bu arastirma ile elde edilen bulgular géz 6niinde bulunduruldugunda doktora
derecesine sahip okul yoneticilerinin doktora egitim siirecinden memnun olduklari
sonucuna ulagilmistir. Bu memnuniyet doktora egitiminin sagladigi aydinlanma, genis
fikirlilik, yetkinlik ve uzmanlhig1 gelistirici niteligi, bilimsel diigiinme ve bilimsel
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meraki tesvik edici ve besleyici karakteri ile belirginlesmektedir. Limon ve Durnali
(2018)’nin metafor ¢aligmasinda doktora adaylarinin olumlu metaforlari daha fazla
kullanmis olmas1 benzer bir sonuca ulagildigint géstermektedir.

Arastaman ve dig. (2020)’nin de ifade ettigi gibi doktora Ggrencilerinin
kargilagtiklari sorunlarla bas etme siirecinde igsel motivasyonlarinin daha giiglii
olmasi  doktora egitiminin kazandirdigi  perspektif ve 6z yeterlikle
aciklanabilmektedir.

Yine arastirma bulgularina gore, doktora egitim siireci, kurumsal, sosyal, kisisel
ve mali birgok zorluk ve engellere ragmen (Avci ve Akdeniz, 2021) dzveri, fedakarlik,
caba ve azimle tamamlanmaktadir. Okul yoneticilerinin bir kismi, doktora
egitimlerini, yoneticilik yaptiklari donemde tamamlamaktadirlar. Bu durumda ayrica
yoneticilik gdrevinin zorluk ve mesguliyetleri ile birlikte doktora egitiminin zorlu
stirecini de tamamlayarak Ust dizey bir performans gostermektedirler. Doktora
egitimini, akademi digindan devam ettirenlerin durumlarini inceleyen arastirmasinda
Sayan ve Aksu (2005) adaylarin %50’sinin dersleri tamamlayamadigi, doktora tezine
baslayanlarin da %20’sinin tezi tamamlayamadigi belirtilmistir. Bu sonuglar akademi
disindan doktora yapan ve buna ek olarak karmagik bir yoneticilik gorevi yiiriiten okul
yoneticileri igin de benzer zorluklarin ortaya ¢iktigini gdstermektedir.

Bu baglamda dgrenme, gelisme, kesfetme ve deneyimleme seriiveni, kuramsal
bilgi ile uygulama arasinda bag kurma imkan: da saglamaktadir. Bu ¢ergevede okul
yoneticileri iki yonlii bir siire¢ olarak hem uygulamay1 akademiye, hem de kuramsal
olan1 uygulamaya aktarmak icin yiiksek motivasyon kazanmaktadirlar (Golde ve
Dore, 2001). ABD’de yapilan arastirmada (Dunlap ve Kladifko, 2015) egitim
alanindaki doktora programlarinin, okul ydneticilerinin uygulamada ihtiyag
duyduklart yetkinlikleri kazandirma konusunda zayif olduklari sonucuna ulasilmistir.
Benzer sonuglar Tiirkiye’deki arastirmalarda da ortaya ¢ikmistir (Karatas, 2016).
Bununla beraber okul yoneticileri, diger doktora 6grencileri gibi doktora siirecinin
gerektirdigi akademik yeterlikler bakimindan da gelisme siireci yasamaktadirlar
(Solpiik, 2016). Bir baska deyisle, doktora egitimi uygulama ile bagi bakimindan
elestirilse de okul yoneticisi doktora 6grencilerinin bilimsel bilgiyi tanima, anlama,
yorumlama, soyutlama, kavramsallastirma ve elestirme becerilerini kazanma
siiregleri, uygulamaya da 6nemli katkilar saglamaktadir.

Bu katki ne yazik ki kurumsal haklar ve kariyer bakimindan hayal kiriklig1 ile
sonu¢lanmaktadir. Doktora derecesine sahip okul yoneticileri, mensubu olduklari
MEB iginde doktora ile elde ettikleri ¢ok yonlii yetkinlik artig1 ve manevi doyumun
kargiligini, kurum ig¢i iliskiler, sosyal ve ekonomik haklar, rol ve statiileri bakimindan
elde edememektedirler. Aksine doktora derecesine sahip okul ydneticileri kurumsal
statii bakimindan dezavantajli bir konuma ge¢mekte, ¢ogunlukla yalnizlagmakta,
dislanma, ayiplanma, kiicimsenme ya da fazladan is yikii ile kars1 karsiya
kalmaktadirlar. Kurumsal ve sosyal destek diisiik oldugu icin motivasyon ve is
tatminin yegane kaynagi, kisisel tatmin ve aydinlanma (Avci ve Akdeniz, 2021)
olarak kalmaktadir. Doktora mezunlarinin, yiikselen profesyonel yetkinlikleri ile
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yiiriittiikleri islerinden tatmin olma diizeyleri arasinda ters yonlii bir iliski oldugu bazi
bagka arastirma sonuglarinda da ortaya ¢ikmistir (Waaijer, Belder, Sonneveld, Van
Bochove ve Van der Weijden, 2017).

Hayal kirikliginin bir boyutu da akademi ve yiiksekdgretim topluluguna dahil
olamayislaridir. Bu durum yiiksekdgretim kurumlart diginda bir aragtirmact ve bilim
insani1 olarak bu kisilerin arastirmacilik siire¢lerinde dezavantajli duruma diigmelerine
neden olurken, ayni zamanda yiiksekdgretim kurumlarinda kadro ya da akademik
unvan kazanmada da fazladan zorluklar ve ayrimcilikla kars1 karsiya kalmaktadirlar.
Bu acgidan bakildiginda akademi disindan doktora egitimine devam eden bireyler,
doktora egitimleri sirasinda yasadiklar1 fazladan zorluklara (S6lpik, 2016) ek olarak
mezuniyet sonrasinda da iiniversitelere atama siteminde karsilarina ¢ikan kisiye 6zel
ilanlar gibi objektif olmayan siire¢lerden dolay1 (Demirbilek ve Cetin, 2022) halkanin
disinda kalma gibi bir durumla kars1 karsiya kalmaktadirlar.

Okul yoneticileri, doktora ile kazandiklar1 yeni kimliklerine yonelik algilarinda
da bu ¢oklu kimlik karmasasim yansitmaktadirlar. I¢inden ¢iktiklari topluluga
yabancilagma yasarken, elde ettikleri kazanimlarin yiikledigi misyon geregi
miicadeleden vazgegmemekte ve kendilerini degisim ajani olarak gérmektedirler
(Oolbekkink-Marchan, Van der Want, Schaap, Louws ve Meijer, 2022). Genel olarak
yiiksekogretim ve 6zellikle doktora mezun oranlarimin ¢ok diisiikk oldugu toplum ve
orgiitlerde (Tiirkiye’de benzer bir durum so6z konusudur) (Karatas ve dig., 2022)
yiiksek nitelikli profesyonellerin zorluk yasadiklar goriilmektedir (Waaijer ve dig.,
2017). Nitekim MEB’in milyonu askin personeli i¢inde doktorali sayis1 binde
ikilerdedir (MEB, 2022). Bu durum doktora derecesine sahip personel icin yasal ve
kiiltiirel sartlarin diizenlenmesini zorlagtirmaktadir.

Arastirmanin yukarida siralanan sonuglari goéz Oniinde bulunduruldugunda
doktora derecesine sahip okul yoneticileri, egitim sistemlerinin kars1 karsiya kaldigi
iki 6nemli agmaz i¢in giiclii degisim ajan1 olma potansiyeli barindiran yeni kimlikler
kazanmaktadirlar. Cogunlukla egitim yonetimi alaninda doktora yapan okul
yoneticileri, yonetici olarak her giin karsi karsiya kaldiklar1 yonetsel sorunlara yonelik
kuramsal bilgiye, ¢coklu bakis agilarina ve arastirma bulgularma hakimiyetleri ile
“yoneticilik yetkinligi” bakimindan pekistirilmis bilgi, beceri ve tutum setine sahip
olabilmektedirler. Bu yetkinlik setini kazanmalarini saglayan faktor sadece doktora
egitimi almis olmak ya da okul yoneticiligi yapiyor olmak degil, bu iki kritik ve zorlu
gorevi yerine getirirken kazandiklar1 6zdenetim, uzgdrii ve hayati yonetmeye yonelik
becerilerdir. Doktora egitiminin karmasikligi ve ¢ok yonliiliigii adaylarin bu tiir
yetkinliklerini ¢ogunlukla da informal olarak gelistirmektedir. Buna ek olarak okul
yoneticileri, doktora egitimleri siirecinde, 6grencisi ve yoneticisi olduklar1 kurumlar
aldiklar1 kuramsal bilgi dogrultusunda siirekli karsilastirmakta, “é6gretimsel liderlik”
rollerini derinlestirmektedirler. Bu derinlik, doktora derecesine sahip okul
yoneticilerine, kuram ve uygulamay1 biitiinlestirme bakimindan essiz bir donanim
kazandirmaktadir.
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Doktora derecesine sahip okul yoneticileri, “akademisyen ve arastirmacilik”
bakimindan da 6zgiin bir kimlik kazanmaktadirlar. Bu c¢ercevede, Tiirkiye gibi
doktora derecesine sahip insan kaynaginin ¢ogunlukla akademide istihdam edildigi
ulkelerde, bilimsel bilgi tretme stireclerini sahadaki gtnliik deneyimleri tGzerinden
surdirebilme imkan1 bakimindan doktora derecesine sahip okul yoneticilerini
gelencksel akademisyen ve arastirmaci kimliginden farklilagtirmaktadir. Yoneticisi
olduklar1 kurumlarda giincel sorunlara hizli ¢6ziim bulma zorunlulugu, doktora
derecesine sahip okul yoneticilerini, UGzerlerinde bilimsel bilginin uygulamayla
bagmin olmasi gerektigine yonelik baskiy1 artirmaktadir. Bu da onlara gergeklerle
daha uyumlu, barigik bir bilim insan1 ve arastirmaci kimligi kazandirmaktadir.

Doktora derecesine sahip okul yoneticileri, kurumsal sorumluklar1 ve mensubu
olduklar1 egitim orgiitii i¢indeki rolleri bakimindan da 6zgiin bir kimlige sahiptir.
Okul i¢inde yasal giice dayali, hiyerarsik iliski {izerine kurulu yoneticilik
sorumluluklari, doktoranin kazandirdigi yetkinlik, biling ve ozgiivenle onlar1 bir
“takim ve degisim liderine” doniistiirmektedir. Bu noktada giiciin kaynag1 uzmanhga
dogru kaymakta, hiyerarsik iliskiler zamanla yerini yatay ve esitlik¢i iligkilere
birakmaktadir. Bu doniisen yetkinlik, bir taraftan liderlik rol ve sorumluluklar ile
beslenirken bir taraftan da Ogretmenlik deneyimleriyle ilgilidir. Yillar siiren
ogretmenlik, yoneticilik rolleri {izerine, yeniden zorlu bir dgrencilik deneyimi ile
kigisel geligimlerinin sinirlarini fark eden doktora derecesine sahip okul yoneticisi,
ogretmenlik meslegini de yeniden kesfetmektedir. Bdylece biitiin rollerinin iistiinde
bir rol ve kimlik olarak “dgretmenlik kimligini” yeniden ve onurla
sahiplenebilmektedir.

Boylece okul yoneticiliginin agmazlari, belirsizligi, anidenligi ve karmasikligi
icinde kendine yeni bir yol arayan okul yoneticisi, doktora egitimi sonunda ¢ok yonlii
icsel/digsal, biligsel ve manevi bir gelisme siireciyle birlikte 6zgiin bir kimlik
kazanmaktadir.

Doktora derecesine sahip okul yoneticileri ile odak grup goriismeleri
gergevesinde elde edilen veriler dogrultusunda yiriitiilen bu arastirmada okul
yoneticilerinin, doktora egitimi ile kisisel, mesleki ve sosyal kimliklerinin nasil
doniistiigli anlagilmaya calisilmistir. Bu dogrultuda;

Aragtirmacilar acisindan doktora derecesine sahip okul yoneticilerinin
yetkinliklerini, okulun doniisiim ve gelisiminde etkili bir bi¢imde ise kogmalarina
yonelik motivasyonlarinin  anlasilmast i¢in uzun sireli gozlemlere dayali
aragtirmalara  gerceklestirilebilir. ~ Bununla  birlikte  doktora  egitimini
tamamlayamayanlarin, doktora egitimlerine devam edip veya doktorasini
tamamladig1 halde okul yoneticiligi yapmak istemeyenlerin durumlarmin da karma
yontem kullanilarak derinlemesine analiz edilmesi, okul yoneticileri i¢in doktora
egitiminin islevselligini anlamak bakimindan yararli ipuclar1 verebilir. Ayni1 zamanda
doktora derecesine sahip okul yoneticilerinin kisisel, mesleki ve sosyal
kimliklerindeki doniisiimii anlamak igin farkli teknikleri ihtiva eden (gozlem,



Doktora Derecesine Sahip Okul Yoneticilerinin Profesyonel, Akademik ve Kurumsal Kimlikleri 155

derinlemesine miilakat veya dokiiman analizi vb.) nitel arastirmalarin yapilmasi da
daha derin bir bakis a¢ist sunacaktir.

Yine politika yapicilar (karar vericiler) agisindan doktora derecesine sahip okul
yoneticilerinin  kariyer gelisimlerine, sosyal ve ekonomik haklarma yonelik
politikalarin, uygulamalarin gézden gegirilmesi ve iyilestirilmesi yararli olacaktr.
Nitekim bu iyilesme, doktora derecesine sahip okul yoneticilerinin mevcut,
potansiyel katkilarinin daha iyi degerlendirilmesine ve dikkate alinmasina yardime1
olacaktir.
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