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Cevrimici derslerde dgrencinin derse konsantrasyonu, dersi dinlemesi, dersi takip etmesi akademik
basar1 igin O6nemli bir etken olarak gorilebilir. Bu nedenle c¢evrimici derslerde 6grencilerin
konsantrasyonlarini bozan etmenlerin ortaya ¢ikarilmasi 6énemlidir. Bu arastirmada ¢evrimici derslerde
ogrencilerin konsantrasyonlarini bozan etmenler karma ydntem arastirmalarindan eszamanli
licgenleme tasarimi ile ortaya koyulmaya c¢alisilmistir. Bu tasarimda ayni anda hem nitel hem de nicel
veriler toplanir ve daha sonra tartisma kisminda bu iki farkli veri tiri birlestirilerek sonuglar ortaya
konulur. Bu calismada 6grencilerin ¢evrimici senkron derslerde konsantrasyonlarini bozan etmenler
ortaya ¢ikarilmaya calisilmistir. Arastirmada nicel veriler betimsel istatistik ile nitel veriler ise icerik
analizi yontemiyle analiz edilmistir. Arastirma sonunda c¢evrimici derslerde konsantrasyonu bozan
etmenler dort ana tema altinda toplanmistir. Bunlar c¢evre, 6gretmen, altyapi ve ders seklinde
isimlendirilmistir. Bu temalar altinda konsantrasyonu bozan etmenler soyle siralanmistir: ¢evrimici
dersin ciddiye alinmamasi, kopya ¢ekmenin kolay olmasi, 6gretmenin derste kontroliiniin zayif olmasi
ve nitelikli icerik hazirlamamasi, ¢cevresel seslerin ve giiriiltiiniin olmasi, internetin kesilmesi, kotanin
dolmasi ve arag-gereclerin pahali olmasi.

Anahtar Kelimeler: Cevrimici dersler, konsantrasyon, sorunlar, uzaktan egitim

Abstract

In online courses, the student's concentration on the lesson, listening to the lesson and following the
lesson can be seen as an important factor for academic success. For this reason, it is important to reveal
the factors that disrupt the concentration of students in online courses. In this research, the factors that
disrupt the students' concentration in online courses were tried to be revealed by simultaneous
triangulation design from mixed method research. In this design, both qualitative and quantitative data
are collected at the same time, and then these two different data types are combined in the discussion
section and the results are presented. In this study, it has been tried to reveal the factors that disrupt the
concentration of students in online synchronous lessons. In the research, quantitative data were
analyzed by descriptive statistics and qualitative data were analyzed by content analysis method. At the
end of the research, the factors that disrupt the concentration in online lessons were gathered under
four main themes. These are named as environment, teacher, infrastructure and lesson. The factors that
disrupt concentration under these themes are listed as follows: the online course is not taken seriously,
it is easy to cheat, the teacher has poor control in the course and does not prepare quality content,
environmental sounds and noise, the Internet is cut off, the Internet quota is full, and the equipment is
expensive.
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GIRIS

Las Vegas’ta 146 metre yiikseklikte, 109 metre uzunlugundaki ipte yliriiyerek bir diinya rekoru
kiran ip cambazi Andy Lewis rekorunu, yiliksek konsantrasyonuna ve bunu hic
kaybetmemesine bor¢lu oldugunu soyler (Aksoy, 2014). Giincel Tirkge sozliige gore
konsantrasyon “dikkatin stirekli olarak bir nesne veya konunun belirli bir yénii lizerinde
toplanmast” seklinde tanimlanmaktadir (Tirk Dil Kurumu [TDK], 2022). Cambridge sozltigiine
gore ise konsantrasyon “baska hicbir seye dikkat etmeden c¢alisilan konu lizerinde dikkatlice
diisiinmek” olarak tanimlanmaktadir (Cambridge Dictionary, 2022) iki tamima bakildiginda
dikkatin belirli bir nesne ya da olaya yogunlasmasina ve bagska faktorlerin bu yogunlasmay1
bozamamasi durumuna konsantrasyon diyebiliriz. Egitim ortamlarinda konsantrasyon basaril
ders calisma stratejileri icin 6nemli bir faktor olarak ele alinmaktadir (Weinstein, Palmer ve
Schulte, 1987). Ozellikle bireysel ders ¢alismalarda konsantrasyon yani odaklanma, ¢evreden
etkilenmeden 6grenilmesi gereken konularin 6grenilmesi icin énemli goriilebilir. Cogu egitim
konferanslarinda ve seminerlerde 6grenmeye yonelik konsantrasyon en oOnemli egitim
problemlerinden birisi olarak ele alinmaktadir (Rahiminia, Yazdani ve Rahiminia, 2019).

Bir¢cok calismada beslenme, zihinsel karmasa, 0gretmenlerin yeterli bilgi ve becerilerinin
olmamasi, sinif icinde kullanilan 6gretim metotlari, kullanilan arag-geregler, sinifin havasiz
olmasi, 15181n uygun olmamasi gibi etkenler konsantrasyonu bozan nedenler olarak ortaya
koyulmustur (Oztiirk, Muslu ve Dicle, 2008). Rahiminia, Yazdani ve Rahiminia (2019)
yaptiklar1 ¢alismada konsantrasyonu bozan etkenleri séyle siralamislardir: Ogretmenin
akademik bilgi ve becerisinin eksik olmasi, 6gretmenin 6grencilerle iletisiminin iyi olmamasi,
O0gretmenin 6grencileri motive etmede basarisiz olmasi, ¢evresel ses ve giiriiltiiniin olmasi,
ogrencilerin uykusuz ve uyusuk olmasi, 6grencilerin konu ile ilgili bilgilerinin olmamasi,
ogrencilerin arka siralarda oturmasi derslerde konsantrasyonu bozan etkenler olarak
siralanmistir.

Hassanbeigi ve ark. (2011), liniversite 6grencilerinin ¢esitli calisma becerileri ile akademik
performanslar1 arasindaki iliskiyi inceledikleri ¢alismada, GNO'su 15 ve tzerinde olan (20
tizerinden) Ogrencilerin ders calisma becerileri puanlarinin GNO'su daha diisiik olan
ogrencilere gore yedi becerinin hepsinde (zaman yonetimi ve erteleme, konsantrasyon ve
hafiza, ¢calisma yardimcilar1 ve not alma, sinav stratejileri ve sinav kaygisi, bilgileri organize
etme ve isleme, motivasyon ve tutum ve okuma ve ana fikri segme) istatistiksel olarak daha
yliksek oldugunu belirtmislerdir. Nuthana ve Yenagi de (2009) yaptiklar1 ¢alismada zayif
ogrencilerin calisma aliskanliklarinda ve ¢alisma becerisinde zayifliklar, planlama ve zaman
yonetimi, konsantrasyon ve not alma becerilerinde ise eksiklikler oldugunu gostermistir.
Balkis, Duru, Bulus ve Duru (2006) konsantrasyon ile etkili zaman y6netimi, motivasyon ve
akademik basar1 arasinda iliski oldugunu belirtmektedirler. Gortldigi gibi konsantrasyon ile
akademik basariya olumlu etkisi olan durumlar arasinda pozitif iliskiler oldugu goriilmektedir.
Konsantrasyon arttikca akademik basar1 da artmakta denilebilir.

Konsantrasyonun istbilissel bir beceri oldugu yoniinde iddialar vardir (Indeed, 2020). Ciinkii
konsantrasyonda birey bir goreve, bir ise odaklanmaktadir ve bu stirecte kendi 6grenme
durumunu da degerlendirmektedir. Konsantrasyon ile tstbilissel farkindalik arasinda bir iliski
var oldugunu kabul edersek, konsantrasyon ile akademik basar1 arasinda da bir iliski var
oldugunu kabul etmek gerekir. Ciinkii Bagceci, D6s ve Sarica (2013) yaptiklar1 calismada
tstbilissel farkindalik ile akademik basari arasinda dogrudan bir iliski bulmuslardir. Bu da
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demek oluyor ki konsantrasyon ile iistbilissel farkindalik arasinda, akademik basar ile
Ustbilissel farkindalik arasinda iliski vardir ve dolayisiyla da konsantrasyon ile akademik
basari arasinda iliski vardir denilebilir. Fox ve Riconscente (2008) tstbilissel farkindalik ile 6z-
diizenlemeli 6grenmenin paralel oldugunu belirtmektedir ve dolayisiyla yukarida sayilan
kavramlarin iliskili oldugu kabul edilebilir.

Yiiz ylize egitim ile cevrimici egitim ortamlarinda verilen 6gretimsel etkinlikler arasinda
anlaml farkhiliklar bulunmaktadir (Ersoy ve Toprakei, 2008). Ogretmenlerin bu farklilhiklar:
anlayabilmeleri i¢in ¢evrimici ortamlardaki rollerini, sorumluluklarini ve 6gretim stratejilerini
degistirmeleri gerekir. Aslinda bir paradigma degisimine ihtiyaglar1 vardir. Yiiz yiize egitim
ortamlarinda 6grencilerin konsantrasyonu genellikle 6gretmenin dersteki otoritesinden, ders
anlatim biciminden, jest ve mimiklerinden etkilenebilmektedir. Ancak ¢evrimici derslerde
0gretmen-6grenci arasindaki gercek mesafe uzak, sanal mesafe ise yakin oldugundan dolay:
dersin hakimiyetinde, Ogrencilerin derse motive olmasinda o6nemli sorunlar ortaya
cikmaktadir. Mevcut e-6grenme sistemlerinin en biliyiik dezavantajlarindan biri, 6grencilerin
konsantrasyonunu ve motivasyonunu takip edememeleridir (Sharma, Esengoniil, Khanal,
Khanal, Filipe ve Reis, 2018). Ogrencilerin derse zihinlerini konsantre edememeleri,
zorlanmalari, dersten kolayca kopmalari, gozlerin kapali olmasi, agzin acgik olmasi, kafanin
derse degil de baska yonlere dogru dénmesi konsantrasyon dagilmasina veya bozulmalarina
ornek olarak verilebilir (Sharma, Esengoniil, Khanal, Khanal, Filipe ve Reis, 2018; Orcanli,
Bekmezci ve Boztoprak, 2021).

Sobral ve Menezes (2012) sinifta teknoloji kullanimi 6grencilerin motivasyonunu artirdigini,
konsantrasyonlarini ytkselttigini ve daha ¢ok 6grendiklerini belirtmistir. Ancak 6grenciler
tamamen c¢evrimici 6grenmelerde motivasyonlarini ve konsantrasyonlarin1 koruyabilmekte
midirler? Cogu zaman Ogrenciler c¢evrimici dersler icin ayrica bir zaman ayirmamakta ve
rastgele zamanlarda c¢evrimi¢i derslere katilmaktadirlar. Bu nedenle 06grenciler derse
girdiklerinde cevrelerinde ses, giiriiltii, arkadaslar, aile ya da baska durumlar (6rnegin
otobiiste yolculuk, ara¢ kullanma vb...) ortaya ¢ikmaktadir. Bu tiir durumlar ise dersin dikkatli
bir bicimde dinlenmesine engel teskil etmektedir. Derslere fiziki olarak katilimin
konsantrasyonu artirdigini belirten ¢alismalar vardir (Rahiminia, Yazdani ve Rahiminia, 2019).

Cevrimi¢i ortamlarda o6grencilerin siirekli ilgisini ¢eken ve 0Ogrenci merkezli derslerde
motivasyonun ytiksek oldugu bulunmustur (Lewis vd., 2014). Plummer (2012), kaliteli ve ilgi
cekici icerigin 6gretmen tarafindan verilen 6gretim destegiyle birlikte genellikle en yiiksek
o0grenci merkezli basar1 oranlarimi sagladigimi belirtmistir. Bu aktif 6grenme pedagojisi,
ogrencilerin giiniimiizde ihtiya¢ duyulan elestirel diisiinme, yansitma, yaraticilik, iletisim,
bagimsiz ¢alisabilme ve is birligi becerilerini (Lang, 2010) gelistirmektedir. Arastirma sonunda
cevrimici derslerde 6grencilerin konsantre olmalarini engelleyen ya da bozan etmenlerin
ortaya ¢ikarilmasi amaglanmistir. Béylece akademik basari i¢in 6nemli olan konsantrasyonun
diizenlenmesi ve bozulmamasi i¢in 6nemli veriler toplanmis olacak sorunlarin kaynagi ortaya
cikarilmaya calisilacaktir.

Arastirmanin Amaci

Bu arastirmanin amaci ¢evrimici derslerde 6grenci konsantrasyonunu bozan etmenlerin
ortaya cikarilmasidir. Katiimcilara cevrimici derslerde konsantrasyonu bozan etmenlerin
neler oldugunu ortaya ¢ikarmak icin asagidaki sorular sorulmustur:

1. Cevrimici derste konsantrasyonunuz ne kadar ¢abuk bozulur?
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2. Dersin hangi asamasinda daha ¢ok konsantrasyonunuz diiser?

3. Cevrimici derslerde konsantrasyonunuzu bozan etmenler nelerdir?
YONTEM
Arastirmanin modeli

Arastirmanin modeli karma yontem desenindedir, yani nitel ve nicel veriler birlikte toplanip
analiz edilerek bir durum hakkinda sonuc cikarilmaya calisilir. Bu arastirmada karma yontem
arastirmalarinda siklikla kullanilan eszamanli tiggenleme tasarimi kullanilmistir.

Eszamanl iicgenleme: Bu tasarimda nicel ve nitel veriler ayni zamanda toplanip analiz edilir.
Oncelik her iki veri tiirii icin esittir. Veri analizi genellikle ayr1 ayr1 yapilir ve verilerin
yorumlanmasi esnasinda birlestirme gerceklesir. Birlestirme, verilerin iiggenlemesi yani
birbirine ne derece yakin oldugunun tartisilmasidir. Bu tasarim arastirma bulgularinm
dogrulamak, giiclendirmek ve capraz gecerliligine bakmaya calisildiginda faydalidir (Baki ve
Gokeek, 2012).

Orneklem/Calisma Grubu

Arastirma Glineydogu Anadolu bélgesinde bulunan orta biiyiikliikte bir liniversitenin egitim
fakiiltesinde gerceklestirilmistir. Uygun 6rnekleme ile veri toplama araci uzaktan egitim goren
birinci sinif ve ikinci sinif 6grencilerine uygulanmistir. Arastirmaya 58 6grenci goniillii olarak
katilmistir. Katilmcilarin %74,2 si kadin ve %25,8’i ise erkektir. Katilimcilarin yas ortalamasi
22,7 dir. Katilimcilarin tamami 1. ve 2. Simif 68rencileridir.

Veri Toplama Araclari/Veri Toplama Yontemleri / Veri Toplama Teknikleri

Arastirmada iki adet veri toplama araci kullanilmistir. Birinci veri toplama araci ilgili literatiir
taranarak elde edilmis olan “Cevrimici derste konsantrasyon” adli anket olup bes adet sorudan
olusmaktadir. Sorular bulgular kisminda verilmistir. Diger bir veri toplama araci ise bir adet
acik uclu sorudan olusmaktadir. Bu agik uclu sorunun amaci konsantrasyonu bozan etmenleri
daha ayrintih olarak incelemek ve konsantrasyonu bozan etmenleri ortaya c¢ikarmaktir.
“Cevrimici derslerde konsantrasyonunuzu bozan etmenler nelerdir” sorusu ile ayrintili nitel
veriler toplanarak analiz edilmigtir.

Verilerin Analizi

Arastirmada toplanan nicel veriler yiizde ve frekans analizi ile agiklanmaya ¢alisilmistir. Nitel
veriler ise kodlama sonunda temalara yerlestirilmistir.

Nitel veriler icerik analiz yontemiyle analiz edilmistir. icerik analizinde arastirma sorusu ile
elde edilen veriler kodlanmis ve daha sonra kodlanan bu veriler belirli temalar altinda
birlestirilmistir. Kodlama sonunda dort adet ana tema belirlenmis ve bu temalar altinda
analizler yapilmistir. Nicel ve nitel veriler daha sonra Kkarsilastirilarak yorumlamalar
yapilmistir.

BULGULAR

Bu c¢alismada iniversite oOgrencilerinin ¢evrimi¢i derslerde konsantrasyonlarini bozan
etmenlerin ortaya konulmasi amaglanmistir.

Konsantrasyonla ilgili katilimcilara “Cevrimici derste konsantrasyonunuz ne kadar g¢abuk
bozulur? sorusu sorulmus ve elde edilen yanitlar asagidaki resimde verilmistir.
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@ Cok kolay bozulur
@ Kolay bozulur

@ Nadiren bozulur
@ Hic bozulmaz

Resim 1. “Cevrimici derste konsantrasyonunuz ne kadar ¢abuk bozulur?” sorusuna iliskin
bulgular

Katilimcilarin %51,6’s1 “kolay bozulur”, %12,9’u “¢ok kolay bozulur” ve %35,5’i ise “nadiren
bozulur” seklinde cevap vermistir. Katilimcilarin %12,9 u ¢ok ¢abuk bozulur, % 51,6’s1 ise
kolay bozulur seklinde goriislerini ifade etmistir. Hi¢ bozulmaz diyen hi¢ bir katiimci yoktur.
Dersin hangi asamasinda daha ¢ok konsantrasyonunuz diiser sorusuna iliskin katilimcilarin
cevaplari agsagidaki resimde verilmistir.

@ Ders baslamadan once

@ Ders bagladidinda

& Dersin ortasinda

@ Dersin sonunda

@ Konsantrasyonum dismiyor

Resim 2. “Dersin hangi asamasinda daha ¢ok konsantrasyonunuz diiser?” sorusuna iliskin
bulgular

Katilmcilarin %12,9’'u ders baslamadan o6nce, %6,5'i ders basladiginda, %38,7’si dersin
ortasinda ve %41,9'u ise dersin sonunda konsantrasyonlarinin diistiigiinii ifade etmistir.
Katilimcilarin konsantrasyonlarinin genelde dersin ortalarinda ve sonlarina dogru daha ¢ok
diistiigii goriilmektedir.

Katilimcilar “Cevrimici dersteki icerik ya da konusmalar ilgimi ¢ekmese de konsantrasyonum
bozulmaz” ifadesine iliskin cevaplari asagidaki resimde verilmistir.
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@ Hic katimiyorum

@ Katilmiyorum

@ Kararsizim

@ Katlhyorum

@ Tamamen katiliyorum

Resim 3. Cevrimici dersteki icerik ya da konusmalar ilgimi ¢ekmese de konsantrasyonum
bozulmaz ifadesine iliskin yanitlar

“Cevrimici dersteki icerik ya da konusmalar ilgimi ¢ekmese de konsantrasyonum bozulmaz.”
ifadesine bakildiginda katilimcilarin % 16,1 i hi¢ katilmiyorum, %48,4’i katilmiyorum, % 12,9
u ise kararsiz oldugunu ifade etmistir. % 16,1 i katiliyorum ve yine % 16,1 i ise tamamen
katiliyorum sekliden cevap vermislerdir.

Katilimcilarin “Cevrimigi dersleri tam olarak anlayabiliyorum” ifadesine iliskin verdikleri
cevaplar asagidaki resimde verilmistir.

@ Hig katiimiyorum

@ Katilmiyorum

& Kararsizim

@ Katihyorum

@ Tamamen katiliyorum

Resim 4. Cevrimici dersleri tam olarak anlayabiliyorum ifadesine iliskin bulgular

Cevrimici dersleri tam olarak anlayabiliyorum? ifadesi incelendiginde ise katilimcilarin
%41,9’u bu soruya kararsiz kaldiklarini ifade etmislerdir. %29,1 ise ¢evrimici dersleri tam
olarak anlayabildiklerini ifade etmislerdir. %?29,1 ise ¢evrimici dersleri tam olarak
anlayamadiklarini ifade etmislerdir.

Katilimcilarin “Cevrimici derslerde cevremdeki seslerden etkilenmiyorum” ifadesine iliskin
yanitlar asagidaki resimde verilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar: Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 466



Dos, B. / Cevrimici Derslerde (")grenci Konsantrasyonunu Bozan Etmenler

@ Hic katiimiyorum

@ Katilmiyorum
Kararsizim
@ Katihyorum
A @ Tamamen katiliyorum

Resim 5. Cevrimici derslerde ¢evremdeki seslerden etkilenmiyorum ifadesine iliskin bulgular

Cevrimici derslerde c¢evremdeki seslerden etkilenmiyorum? sorusu incelendiginde ise
katilimcilarin %45,2 is hi¢ katilmiyorum, %32,3’l katilmiyorum seklinde cevap vermistir. %9,7
si ise kararsiz oldugunu belirtmistir.

Arastirmada elde edilen nitel verilerin analizi sonuclar

Arastirmada ¢evrimici derslerde konsantrasyonu bozan etmenler acik uclu soru ile arastirilmis
ve analiz sonucunda dort ana tema ortaya ¢ikmistir. Bu temalar ¢evre, 6gretmen, altyap: ve
ders olarak adlandirilmistir. Cevre temasi altinda 6grencinin ¢evrimicgi derse girdigi ortam,
cevresel miidahaleler ve ortamin yapisi yer alirken, 6gretmen temasi altinda 6gretmenin alan,
pedagojik ve teknoloji bilgisi yaninda ¢evrimici derse yonelik tutumlar1 yer almistir. Altyapi
sorunlar1 temasi altinda internet kotasi ve hizi, teknolojik cihazlarla ilgili sorunlar yer alirken,
dersle ilgili sorunlarda derse yonelik tutum, sinav, kopya gibi etmenler yer almistir. Asagida bu
temalar daha ayrintili sekilde ele alinmistir.

Tablo 1. Cevrimici derslerde konsantrasyonu bozan etkenler: Cevre temasi

CEVRE TEMASI
Kategori N ORNEK
Cevresel sesler-Giiriiltii 20
Ortamdaki kisilerin sesleri (Aile, 11 o _Aile faktorii (ders esnasinda yemek yemek icin c¢agirilma, is
misafir, dogal sesler vb..) yaptirmay)..

e ..Derse baslarken etrafimizdan gelen sesler érnegin bizim
konsantrasyonumuzu bozan etkenlerden bir tanesidir...

e Aile olarak da mesela bir is oldugunda yardim etmek,
kardeglerimizin bazen bizi anlamamalari yani kiiciik kardeslerimizin
ses yapmasit...

e Evdeyken online derse girdigimiz zaman televizyon sesi ya da
disaridaki seslerden dolayi konsantrasyonumuz bozulur...

Mikrofonun ac¢ik unutulmasi 5 e Hoca dersi anlatirken diger Ogrencilerin mikrofonlarint agmalari

(Derse katilan kisilerin kapatmay1 unutmalari ve hocanin stirekli olarak onlari ikaz etmesi...

mikrofonu agik unutmasi) e ...Derse katilan kisilerin mikrofonu agik unutup oradan degisik sesler
gtirtiltiiler gelmesi kameray1 actk birakip degisik goriintiiler olmasit
ayni sekilde ayni sekilde hocalarin telefonlart ¢calmast...

Bildirim sesi (Telefona gelen 2 e Bildirim sesi gelmesi, dersin dahilinde olmayan kisilerin ses

bildirim sesleri) ctkarmasi, hoca konu anlatirken bagskalarinin séz almadan
konugmasi...

Ciddiye alinmayan ortam-Ev aile 2 e .. Aile icinde olmamiz. Online dersleri daha ciddiye almamak. Nasil

ortammin ciddi sekilde ders olsa hoca bizi gérmiiyor diye daha rahat davranmamiz...

dinlemeye imkan vermemesi

Cevre temasi altinda goriildiigii gibi ev ortaminin ders 6grenmek icin uygun bir ortam
olmamasi, Ogrencilerin aileleri ve yakinlar1 tarafindan ¢evrimici canli derslerin ciddiye
alinmamasi, evdeki kisilerin giiriiltii yapmasi ya da disaridan dogal seslerin okul ortamina gore
daha fazla olmasi cevrimici derslerde konsantrasyonu bozan ana etmenler olarak ortaya
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cikmistir. Ailelerin yaninda 6grenci ve 6gretmenlerin de ¢evrimici ortami ciddiye almamasi bu
tir derslerin basarili olmasini olumsuz etkilemektedir. Ciddiye almama sonucunda cep
telefonlarina bildirimler gelmekte, mikrofonlar agik unutulmaktadir. Ev ortamindaki ¢evrimici
dersler i¢in en biiylik tehdit cevresel sesler, ortamin ciddiye alinmamasi olarak 6n plana
¢ikmaktadir.

Tablo 2. Cevrimici derslerde konsantrasyonu bozan etkenler: Ogretmen temasi

OGRETMEN TEMASI
Kategori N ORNEK
Goz temasi -Ogretmenle goz 3 e .. Bir de acik¢ast okulda oldugu gibi hocayla géz temast
temasinin olmamasi kuramadigim icin ¢ok ta disiplinli davranmiyorum..

e  .Hoca ile gz temasi kuramamak.

Ogretmen-égrenci iletisimi 2 e Hocamizla hemen iletisime gecemeyisimiz.
e ..dgretmenin 6grenci ile yeterli iletisim kuramamasi da dgrencinin
konsantrasyonunu bozan etmenlerdendir.

Sinif yonetimi 2 e Ogretmenin sinif yénetimini tam saglayamamast..
e Ogretmenin derste otorite kuramamast...

Ogretmenin dersi ilgi cekici hale 1 e Hocanin dersi ilgi ¢ekici hale getirememesi

getirememesi

Ogretmenin de dersi ciddiye 1 e .Ggretmenin cevrimigi dersi ciddiye almamast

almamasi

Ogretmen temas! altinda en énemli sorun olarak 6gretmenin 6grenci ile dogrudan arada bir
ara¢ olmadan iletisime gecememesi, Ogrencinin online derste 6gretmen otoritesini
hissetmemesi ve yliz ylize ortamdaki gibi hizli ve etkili geribildirimlerin olmamasi en biiyiik
sorunlar olarak gorilmektedir. Ayrica 6gretmenin ¢evrimici dersi yiiz yiize ortamdaki gibi
eglenceli ve ilgi cekici sunamamasi da diger bir sorun olarak ortaya ¢ikmaktadir.

Tablo 3. Cevrimici derslerde konsantrasyonu bozan etkenler: Altyapi temasi

ALTYAPI TEMASI

Kategori N ORNEK

Internet baglant1 sorunu 10 o Internet baglantisinda sorun yasamak, ders dinlerken cevredekiler
tarafindan rahatsiz edilmek, teknik sorunlar, sisteme girislerde
olugan sorunlar, evde ders dinlerken ¢ocuklarin yaptigi giiviiltii
konsantrasyonu bozan etmenlerdendir.

o .. Internetin zayif olmasi ve siirekli baglantinin kopmas: sonucu
dersin béliinmesi.
o Konsantrasyonumu su etkenler bozar, baglanti sorunlari....

Internet paketinin bitmesi 4 o Evde olusan sesler, internet alt yapisinin yetersiz olmast, 6gretmenin
kontrolii saglayamamasi, aile bireyleri tarafindan ders olarak
anlasiimamasi, internet paketinin sinirli olmast

Fiyat sorunu-Bilgisayar, tablet ve 3 e Bilgisayar tablet telefon gibi arag gereglerin pahali olmasi

telefon gibi ara¢ gereglerin pahali

olmasi

Telefon sarj sorunu 1 o Telefonumun sarjimin derse girdikten kisa bir stire sonra azalip uyart
Vermesl.

Altyap1 temasinda konsantrasyonu bozan en biiyiikk etmenler olarak Internetin kesintiye
ugramasit (O0grenciler genellikle wi-fi ile baglanmaktadir) yani kesilmesi, hiicresel veri
kullanildiginda ise Internet paketinin bitmesi, telefon sarjinin bitmesi gibi nedenler ortaya
cikmaktadir. Bilgisayar, tablet ve telefon gibi ara¢ gereclerin de pahali olmasi 6grencilerin ders
esnasinda konsantrasyonlarini bozan diger bir etmen olarak 6n plana ¢ikmistir.
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Tablo 4. Cevrimici derslerde konsantrasyonu bozan etkenler: Ders temasi

DERS TEMASI
Kategori N ORNEK
Ciddiye almama 3 e ..canli dersi YouTube videosu izlermis gibi dinleme, hocayla yiiz

ylize gelememek (yiiz yiize alinan ders aliskanliklarindan dolay!
tabularmn olusmast)
o _Aile icinde olmamiz. Online dersleri daha ciddiye almamak...

Tekrar dinleyebilme imkani 2 o Dersi tekrardan izleyebilecegim icin derse odaklanma istegimi
azaltan nedenlerden biri olmustur.
Kopya ¢ekmenin kolay olmasi 2 e Canli derslerin sinavlarindan kopya ile gecerim mantigindan

dolayi dersleri ciddiye almiyoruz ve dinlemiyoruz

Ogrenci takibinin zor olmasi 1 e Canl derslerde devamsizligin ve sinavlarin ¢ok ciddiye
alinmamasit....

Ders temasinda en biiylik sorun dersin tekrar izlenebilir olmasi, kopya ile gecmenin rahat
olmas1 ve 6grenci takibinin ciddiyetle yapilmamasi ¢evrimici derslerde konsantrasyonu bozan
en dnemli etmenler olarak ortaya ¢ikmaktadir.

SONUCLAR ve TARTISMA

Arastirma sonucunda c¢evrimici derslerde sinif cogunlugunun konsantrasyonunun c¢abuk
bozuldugu ortaya cikmistir. Maldonado, Zamarripa, Ruiz-Juan, Pacheco ve Delgado, (2019)
konsantrasyon ile motivasyon arasinda dnemli bir iliski oldugu ve bagimsiz motivasyonun sinif
icinde konsantrasyonu artirdigini bulmuslardir. Burada 6grencinin bagimsiz bir sekilde kendi
0grenme slrecini kontrol etmesinin motivasyonu artirdigi ve bu motivasyonun da
konsantrasyonu artirdig1 belirtilmektedir. Bagimsiz hareket etmenin istbilissel farkindalikla
da iliskisi vardir. Ustbilissel farkindalig1 yiiksek 6grencilerin bagimsiz hayat boyu 6grenen
bireyler olacagini belirten ¢alismalar vardir (Bonds, Bonds ve Peach, 1992). Konsantrasyonun
en cok diistligii slirecin ise bu arastirmada dersin ortalar1 ve sonlarina dogru oldugu ortaya
ckmstir. Ogrenciler genellikle dersin basinda konsantre olmakta ancak zamanla
konsantrasyonlar1 diismektedir. Bu sadece c¢evrimici derslerde degil, yiiz ylize yapilan
derslerde de sorun olarak karsimiza c¢ikmaktadir. Derslerde konsantrasyon diistiklugi
genellikle motivasyonla ilgilidir, motivasyon dustiikge konsantrasyon da diismektedir.
Ogretmenler hem yiiz yiize ortamda hem de cevrimici ortamda dersleri eglenceli hale
getirmeli, 6grencileri derse katmali, nitelikli icerikle birlikte nitelikli 6grenme yasantilar
saglamalidir (Bayrakceken, Oktay, Samanci ve Canpolat, 2021). Bodylece derslerde
konsantrasyon ve motivasyon problemlerinin 6niine gegilebilir.

Cevrimici derslerde 6grencinin ilgisini ¢eken icerikler ve konusmalar olmazsa 6grencilerin
konsantrasyonu bozulmaktadir. Bu ylizden 6gretmenlerin derslerini ilgi ¢ekici hale getirmeleri,
ogrencilerin merakin1 cezbedecek ve ihtiyag duydugu bilgileri 6gretecek bir siireg
olusturmalar gerekmektedir. Cevrimici derslerde konsantrasyonu bozan bir diger etmen ise
cevrimici derslerin tam olarak anlasilamamasidir. Bu anlamda katilimcilarin kiigtik bir b6limii
cevrimici dersleri anladiklarini, ¢ogunlugu ise kararsiz ya da anlamakta zorluk cektiklerini
ifade etmislerdir. Yiiz yiize derslerde 6grenci bir konuyu anlamadiginda 6gretmenine hemen
sorabilmekte ve geribildirim almaktadir. Ogretmenine ikinci kez sormaya cekindiginde ise
arkadasina sormakta ve konuyu anlayabilmektedir. Cevrimici derslerde ise bu durum
genellikle gerceklesmemekte, aninda geri bildirim ¢ogu zaman olmamakta, arkadaslarina
sorma da olmamaktadir. Tim bunlar ise konunun bir parcasi anlasilmadiginda
konsantrasyonu diisiirmektedir. Arastirmada hem nitel hem de nicel verilerden elde edilen
verilere gore cevrimici derslerde konsantrasyonu en ¢ok bozan etmen olarak ¢evresel sesler
yani giriiltli ortaya ¢ikmaktadir. Polat ve Bulus-Kirikkaya (2004) sinifta 68renci bulunmadigi
zamanlarda bile olusan arka plan giiriiltiisiintin, 6grencideki konusma yeteneginin gelismesini
olumsuz etkilemesinin yani sira akademik performansini, okuma ve telaffuz yetenegini,
konsantrasyonunu, dikkatini ve davranislarini da etkiledigini ifade etmektedirler.
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Cevrimici derslerde ise genellikle sinif ortaminin olmamasi, aile ortaminin olmasi, aile
bireylerinin ses ve giiriilti yapmasi, dogal durumlarin trafik-televizyon gibi ses yapmasi,
cevrimici dersteki mikrofonun a¢ik unutulmasi gibi durumlar konsantrasyonu olumsuz olarak
etkilemektedir. Cevrimici derslerin aile ortaminda yani bir¢ok kisinin oldugu ortamda,
otobiiste, trende, arabada, yolda yiriirken ya da yurt gibi ortamlarda dinlenmesi
konsantrasyonu bozmaktadir. Aslinda ilk anda bu dersin ciddiye alinmasi ile ilgili de bir
durumdur. Ciinkii 6grenciler cevrimici ders kayit edildiginden dolay1 “daha sonra dinlerim”
mantigiyla sadece derse girme icin derse katilim saglamaktadirlar. Ayrica bu tiir ¢evrimici
derslerin sinavlarinda kopya cekmenin kolay olmasi da bu derslerin ciddiye alinmasinin
ontindeki engellerden birisidir.

Yiiz ylize yapilan O6grenme-68retim ortamlarinda o6grencilerle bire bir iletisim
kurulabilmektedir, 6grencilerle goz temasi vardir ve Ogrencilerin sinif icindeki bireysel
durumlari rahat¢a gézlemlenebilmektedir. Fakat ¢evrimici olarak yapilan egitimlerde 6grenci
ile g6z temasi1 kurulamadigi i¢in, 6grenci kamerasini ve mikrofonunu acarak derse katilmaktan
cekindigi icin 6grenci pasif kalmaktadir (Gtlirer, Tekinarslan ve Yavuzalp, 2016). Bu calismada
cevrimici 6grenme ortamlarinda 6gretmenlerle 6grenciler arasinda iletisimin ve etkilesimin
olmamas1 konsantrasyonu bozan etkenler olarak ortaya c¢ikmaktadir. Yiz yilize derste
ogretmenlerle 6grenciler goz goze gelmekte, 6gretmen tiim sinifi gézlemleyebilmekte, aninda
miidahale ederek sinif ici disiplini saglayabilmektedir. Ancak bu durumlar maalesef ¢evrimici
ortamlarda olmamaktadir. Ogrenciler cogu zaman kamerayr agmamakta, dersi dinleyip
dinlemedikleri bilinmemektedir. Burada 6gretmen kontroliinden daha ¢ok 6grencinin derse
katilmini artiric1 tedbirlerin alinmasi daha 6nemlidir. Zimmerman (2002) 68renen-igerik
etkilesiminin dersin tamamlanmasina katkida bulunabilecegini belirtmistir. Bu anlamda dersin
iceriginin niteligi 6nemli bir durum olarak 6n plana ¢ikmaktadir. Erzen ve Ceylan (2020)
uzaktan egitimde basarili akademisyenlerin online anlatimlarini sistematik ve 6zenli sekilde
yaptiklari, 6grencilere miimkiin oldugunca hizli doniitler verdikleri, orijinal ve kaliteli igerikler
olusturduklarini, basarisiz olarak algilanan akademisyenlerin ise yalnizca ders notlarini
paylastiklarini, 6grenciyle iletisim kurmadiklarini, verilen 6devlerde anlasilmasi gii¢ ifadelerle
gorevin yerine getirilmesini giiclestirici yonergeler kullandiklarini bulmuslardir. Bu anlamda
dersine 6zen gosteren, nitelikli icerik hazirlayan ve dgrencileri derse katan 6gretmenlerin
ogrencilerin derse katilimlarini artirdig1 sonucuna ulasilabilir.

Internet baglant1 sorunlari, internet paketinin bitmesi, bilgisayar, tablet ya da telefon gibi arag-
gereclerin pahali olmasi da gevrimici derslere girmeye ve konsantrasyonlu sekilde devam
etmeye olumsuz etkiler yapmaktadir. Kiirtiinctii ve Kurt (2020) uzaktan egitimde en biiyiik
sorunlardan alt yap1 sorununda en fazla internet kesintilerinin oldugunu vurgulamaktadir.
Ornegin égrencilerin internet ve bilgisayar konusunda kisith imkanlar nedeniyle dersleri takip
etmekte glicliik yasadiklarimi ve derslerini takip ederken ve oOdev hazirlarken sikinti
yasadiklarini vurgulamaktadir. Avci ve Akdeniz (2021) 6gretmenlerin ¢evrimici egitimlerde en
¢ok karsilastiklar1 sorunlar inceledikleri ¢alismada “teknolojik alt yap1 ve internet erisiminden
kaynakli sorunlar” in en fazla sozii edilen sorunlar olarak bulmuslardir. Erzen ve Ceylan (2020)
odevlerin hazirlanmasi esnasinda cevredeki ses, giiriiltii, aile ve internet hiz1 gibi cevresel
faktorlerin sorun olusturdugunu ifade etmistir. Ayni sekilde 6grencilerin bazi arkadaslarinin
bilgisayar veya akilli telefon ve internet baglantilarinin olmamasi veya yavas olmasi
olasiligindan duyduklar1 endiseyi dile getirmektedir. Bu ¢alismada ise 6grencilerin ¢evrimici
derslere genellikle akilli telefonlarindan girmelerinden dolay1 sarj problemi, internet kota
problemi ya da wi-fi iletisiminde bozukluklar oldugu ortaya c¢ikmistir. Bilgisayarlar1 pahal
olmasindan dolay1 6grenciler genellikle cep telefonlarindan derslerine ¢alismakta ya da
cevrimici derslere genellikle cep telefonlarindan erisim saglamaktadirlar. Yurtlarda ya da
okullarda bilgisayar laboratuvarlarinin olmasi ya da wi-fi Internetinin iyi olmasi durumunda
bu tiir sorunlarin ortadan kalkacagi iddia edilebilir.
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Oneriler

Cevrimici derslerde konsantrasyonun bozulmamasi icin derslerin sessiz ve kimsenin olmadigi
bir odada gergeklestirilmesi konsantrasyon bozuklugunu engellemeye yonelik bir girisim
olabilir. Ders 6grenci icin daha etkilesimli, daha ilgi ¢ekici hale getirilebilir. Ogrencinin derse
kars1 motivasyonunu ve konsantrasyonunu artirici icerikler, konusmalar eklenebilir. internet
baglanti sorunlari, bilgisayar ya da tabletler egitim icin lcretsiz ya da daha ucuz hale
getirilebilir. Dijital 6grenme materyallerinin kalitesinin artirilmasina yonelik 6nlemler
alinabilir. Ogretim tasarimcilar1  ise alinarak kurumlardaki 6gretmenlerin icerik
gelistirmelerine yardimci olunabilir.

KAYNAKCA

Aksoy, T. (2014). Odaklanmak Basarinin Onkosuludur, https://www.temelaksoy.com/odaklanmak-
basarinin-onkosuludur/

Avci, F. ve Akdeniz, E. C. (2021). Koronaviriis (Covid-19) Salgin1 ve Uzaktan Egitim Siirecinde
Karsilagilan Sorunlar Konusunda Ogretmenlerin Degerlendirmeleri. Uluslararast Sosyal Bilimler
ve Egitim Dergisi - USBED Cilt/Volume 3, Sayi/Issue 4, 117-154.
https://dergipark.org.tr/tr/pub/usbed

Baggeci, B., Dés, B. & Sarica, R. (2013). ilkégretim Ogrencilerinin Ustbilissel Farkindalik Diizeyleri ile
Akademik Basarisi Arasindaki iligkinin Incelenmesi/An Analysis Of Metacognitive Awareness
Levels And Academic Achievement Of Primary School Students. Mustafa Kemal Universitesi
Sosyal Bilimler Enstittisti Dergisi, 8 (16), 551-566. Retrieved from
https://dergipark.org.tr/en/pub/mkusbed /issue/19554 /208364

Baki, A. ve Gokgek, T. (2012). Karma Yontem Arastirmalarina Genel Bir Bakis, Elektronik Sosyal Bilimler
Dergisi, Volume:11 Issue:42

Balkis, M., Duru, E. , Bulus, M. & Duru, S. (2006). Universite Ogrencilerinde Akademik Erteleme
Egiliminin Cesitli Degiskenler Acisindan Incelenmesi. Ege Egitim Dergisi, 7 (2), 57-73 . Retrieved
from https://dergipark.org.tr/tr/pub/egeefd/issue/4915/67280

Bonds, C. W., Bonds, L. G., & Peach, W. (1992). Metacognition: Developing Independence in Learning. The
Clearing House, 66(1), 56-59. http://www.jstor.org/stable/30188971

Bayrakceken, S. Oktay, O. Samanci, 0. Canpolat, N. (2021). Motivasyon Kuramlar1 Cercevesinde
Ogrencilerin Ogrenme Motivasyonlarinin Arttirilmasi:  Bir Derleme Calismasi. Atatiirk
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 25 (2), 677-698

Bonds, C.W.,, Bonds., L.G & Peach, W. (1992) Metacognition: Developing Independence in Learning, The
Clearing House: A Journal of Educational Strategies, Issues and Ideas, 66:1, 56-59, DOI:
10.1080/00098655.1992.9955930

Brennan, R. L. (1998). Misconceptions at the intersection of measurement theory and practice.
Educational Measurement: Issues and Practice, 17(1), 5-9.

Ersoy, Mustafa & Toprakc,, Erdal. (2008). Uzaktan Ogretimde Ogretmen Rolleri.
10.13140/RG.2.1.4447.4400.

Erzen, E., & Ceylan, M. (2020). Covid-19 Salgin1 Ve Uzaktan Egitim: Uygulamadaki Sorunlar. EKEV
Akademi Dergisi, (84), 229-248.

Fox, E., Riconscente, M. Metacognition and Self-Regulation in James, Piaget, and Vygotsky. Educ Psychol
Rev 20, 373-389 (2008). https://doi.org/10.1007/s10648-008-9079-2

Giirer, M., Tekinarslan, E. & Yavuzalp, N. (2016). Opinions of Instructors Who Give Lectures Online About
Distance Education . Turkish Online Journal of Qualitative Inquiry , 7 (1), 47-78 . Retrieved from
https://dergipark.org.tr/tr/pub/tojqi/issue/21410/229459

Hassanbeigi, A. et al. (2011). The relationship between study skills and academic performance of university
students. Procedia-Social and Behavioral Sciences, Vol. 30. 1416-1424.

Indeed (2020). Metacognitive Skills: Definition and Examples, https://www.indeed.com/career-
advice/resumes-cover-letters/metacognitive-skills

Kamata, A. (2001). Item analysis by the hierarchical generalized linear model. Journal of Educational
Measurement, 38(1), 79-93. d0i:10.1111/j.1745-3984.2001.tb01117.x

Karasar, N. (2009). Bilimsel arastirma yéntemi. Ankara: Nobel Yayinevi.

Kiirtiincii, M. & Kurt, A. (2020). Covid-19 Pandemisi Déneminde Hemsirelik Ogrencilerinin Uzaktan
Egitim Konusunda Yasadiklar1 Sorunlar. Avrasya Sosyal ve Ekonomi Arastirmalari Dergisi, COVID-
19 OZEL SAYISI 2, 66-77. Retrieved from
https://dergipark.org.tr/en/pub/asead/issue/54658/725503

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 471
Journal of Interdisciplinary Educational Research 2022; 6(13);461-472


https://www.temelaksoy.com/odaklanmak-basarinin-onkosuludur/
https://www.temelaksoy.com/odaklanmak-basarinin-onkosuludur/
https://dergipark.org.tr/tr/pub/usbed
https://dergipark.org.tr/en/pub/mkusbed/issue/19554/208364
https://dergipark.org.tr/tr/pub/egeefd/issue/4915/67280
https://www.indeed.com/career-advice/resumes-cover-letters/metacognitive-skills
https://www.indeed.com/career-advice/resumes-cover-letters/metacognitive-skills

Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Lang, Q.C. (2010). Developing an asynchronous computer mediated communication tool for project-based
learning, in: Proceedings of the 4th International Conference on Distance Learning and
Education (ICDLE), 2010, pp. 222-225.

Lewis, S., Whiteside, A., & Dikkers, A. G. (2014). Autonomy and responsibility: Online learning as a
solution for at-risk high school students. Journal of Distance Education (Online), 29(2), 1-11.

Maldonado E, Zamarripa ], Ruiz-Juan F, Pacheco R, Delgado M. (2019). Teacher Autonomy Support in
Physical Education Classes as a Predictor of Motivation and Concentration in Mexican Students.
Front Psychol. doi: 10.3389/fpsyg.2019.02834. PMID: 31920867; PMCID: PMC6932968.

Nuthana, P & Yenagi, G. (2009). Influence of study habits, self-concept on academic achievement of boys
and girls. Karnataka J. Agric. Sci,, 22 (5) (1135-1138).

Park, C., Kang, T., & Wollack, ]. A. (2007, April). Application of multilevel IRT to multiple-form linking when
common items are drifted. Paper presented at the 2007 annual meeting of the National Council on
Measurement in Education, Chicago, IL.

Polat, S., & Bulus-Kirikkaya, E. (2007). Ilk ve ortadgretim okullarindaki ses diizeyleri. Jzalasyon Dergisi, 66,
78-82.

Thorndike R. L., & Hagen, E. (1961). Measurement and evaluation in psychology and education. Newyork:
John Wiley and sons.

Organly, K., Bekmezci, M., ve Boztoprak, H. (2021). Universite Ogrencileri I¢cin Akademik Basar1 Envanteri
Olgegi'nin Tiirkceye uyarlanmasi: Gegerlik ve giivenirlik calismasi. OPUS Uluslararast Toplum
Arastirmalari Dergisi, 17(37), 3999-4026. https://doi.org/10.26466/0pus.879645

Ozturk C, Muslu GK, Dicle A. A comparison of problem-based and traditional education on nursing
students’ critical thinking dispositions. Nurse Educ Today. 2008;

Pastor, D. A. (2003). The use of multilevel item response theory modeling in applied research: an
illustration.  Applied  Measurement in  Education, 16(3), 223-243. doi:10.1207/
S15324818AME1603_4

Plummer, L. (2012). Assuring a virtual second chance. T H E Journal, 39(2), 20-22.

Rahiminia E, Yazdani S, Rahiminia H. Factors Affecting Concentration and Attendance in the Classroom
from Students' Point of View in Qom University of Medical Sciences (2018). Educ Res Med Sci.
2019;8(2):€93075. doi: 10.5812/erms.93075.

Sharma, P., Esengoniil, M., Khanal, S.R,, Khanal, T.T., Filipe,V., Reis, M.].(2018). Student concentration
evaluation index in an elearning context using facial emotion analysis. In: International
Conference on Technology and Innovation in Learning, Teaching and Education, pp. 529-538.
Springer, Berlin (2018)

Sobral, S. R,, & Menezes, N. D. C. A. P. (2012). Motivacao de alunos com e sem utilizacao das TIC em sala
de aula.

Turhan, A. (2006). Multilevel 2PL item response model vertical equating with the presence of differential
item functioning (Doctoral Dissertation). Available from ProOuest Dissertations and Theses
database. (UMI No. 3216552)

Weinstein, C. E., Palmer, D., & Schulte, A. C. (1987). Learning and Study Strategies Inventory (LASSI).
Clearwater, FL: H & H Publishing.

Zimmerman, B.]. (2002). Becoming a self-regulated learner: An overview. Theory into practice

,41(2), 64-70.

https://sozluk.gov.tr

https://dictionary.cambridge.org/dictionary/english /concentration

http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-

success.html

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar: Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 472


https://doi.org/10.26466/opus.879645
https://sozluk.gov.tr/
https://dictionary.cambridge.org/dictionary/english/concentration
http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-success.html
http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-success.html

The Journal of ISSN: 2602-2516
@ Interdisciplinary Journal of Interdisciplinary Educational Research

Educational Research 2022; 6(13);461-472

Factors that Interrupt Student Concentration in Online
Courses

Biilent DOS!

Cited:
Dos, B. (2022). Factors that interrupt student concentration in online courses. Journal of Interdisciplinary Educational Research,
6(13),461-472,DOI: 10.57135/jier.1207990

Abstract

In online courses, the student's concentration on the lesson, listening to the lesson and following the
lesson can be seen as an important factor for academic success. For this reason, it is important to reveal
the factors that disrupt the concentration of students in online courses. In this research, the factors that
disrupt the students' concentration in online courses were tried to be revealed by simultaneous
triangulation design from mixed method research. In this design, both qualitative and quantitative data
are collected at the same time, and then these two different data types are combined in the discussion
section and the results are presented. In this study, it has been tried to reveal the factors that disrupt the
concentration of students in online synchronous lessons. In the research, quantitative data were
analyzed by descriptive statistics and qualitative data were analyzed by content analysis method. At the
end of the research, the factors that disrupt the concentration in online lessons were gathered under
four main themes. These are named as environment, teacher, infrastructure and lesson. The factors that
disrupt concentration under these themes are listed as follows: the online course is not taken seriously,
it is easy to cheat, the teacher has poor control in the course and does not prepare quality content,
environmental sounds and noise, the Internet is cut off, the Internet quota is full, and the equipment is
expensive.

Keywords: Online courses, concentration, problems, distance education

INTRODUCTION

Andy Lewis, a tightrope walker who broke a world record by walking on a 109-meter-long
rope at a height of 146 meters in Las Vegas, says that he owes his record to his high
concentration and never losing it (Aksoy, 2014). According to the current Turkish dictionary,
concentration is defined as “the constant concentration of attention on an object or a certain
aspect of the subject” (Turkish Language Institution [TDK], 2022). According to the Cambridge
dictionary, concentration is defined as "to think carefully about the subject being studied
without paying attention to anything else" (Cambridge Dictionary, 2022). In educational
settings, concentration is considered as an important factor for successful study strategies
(Weinstein, Palmer, & Schulte, 1987). Particularly in individual studies, concentration, that is,
focus, can be considered important for learning the subjects that need to be learned without
being affected by the environment. Concentration for learning is addressed as one of the most
important educational problems in most educational conferences and seminars (Rahiminia,
Yazdani, & Rahiminia, 2019).

In many studies, factors such as nutrition, mental confusion, the lack of sufficient knowledge
and skills of teachers, the teaching methods used in the classroom, the equipment used, the
lack of air in the classroom, and the unsuitable light have been put forward as the reasons that
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disrupt the concentration (Oztiirk, Muslu, & Dicle, 2008). Rahiminia, Yazdani, and Rahiminia
(2019) listed the factors that disrupt concentration in their study as follows: The teacher's lack
of academic knowledge and skills, the teacher's poor communication with the students, the
teacher's failure to motivate the students, the presence of environmental rumble and noise, the
students being sleepy and lethargic, the students being sleepy and drowsy. The lack of
knowledge about the subject, the students sitting in the back rows are listed as the factors that
disrupt the concentration in the lessons.

Hassanbeigi et al. (2011) examined the relationship between various study skills and academic
performance of university students and students with a GPA of 15 and above (out of 20) had
study skills scores in all seven skills (time management and procrastination, procrastination,
etc.) compared to students with a lower GPA. concentration and memory, study aids and note
taking, exam strategies and test anxiety, organizing and processing information, motivation
and attitude and reading and choosing the main idea) were statistically higher. Nuthana and
Yenagi (2009) also showed in their study that weak students have weaknesses in study habits
and study skills, and deficiencies in planning and time management, concentration and note-
taking skills. Balkis, Duru, Bulus and Duru (2006) state that there is a relationship between
concentration and effective time management, motivation and academic success. As can be
seen, there are positive relationships between concentration and situations that have a
positive effect on academic achievement. As the concentration increases, it can be said that
academic success also increases.

There are claims that concentration is a metacognitive skill (Indeed, 2020). Because in
concentration, the individual focuses on a task, a job, and evaluates his own learning situation
in this process. If we accept that there is a relationship between concentration and
metacognitive awareness, it is necessary to accept that there is a relationship between
concentration and academic achievement. Because Bagceci, Dos, and Sarica (2013) found a
direct relationship between metacognitive awareness and academic achievement in their
study. This means that there is a relationship between concentration and metacognitive
awareness, between academic achievement and metacognitive awareness, and therefore there
is a relationship between concentration and academic success. Fox and Riconscente (2008)
state that metacognitive awareness and self-regulated learning are parallel, and therefore it
can be accepted that the above-mentioned concepts are related.

There are significant differences between face-to-face education and instructional activities
given in online education environments (Ersoy & Toprakei, 2008). In order for teachers to
understand these differences, they need to change their roles, responsibilities and teaching
strategies in online environments. In fact, they need a paradigm shift. In face-to-face education
environments, the concentration of students can generally be affected by the teacher's
authority in the lesson, the way of teaching, gestures and mimics. However, since the real
distance between the teacher and the student is far and the virtual distance is close in online
lessons, important problems arise in the dominance of the lesson and the motivation of the
students to the lesson. One of the biggest disadvantages of current e-learning systems is that
they cannot follow the concentration and motivation of the students (Sharma, Eengoniil,
Khanal, Khanal, Filipe, & Reis, 2018). Students' inability to concentrate their minds during the
lesson, having difficulties, being easily disconnected from the lesson, having eyes closed, mouth
open, turning the head in other directions rather than the lesson can be given as examples of
distraction or deterioration of concentration (Sharma, Esengonul, Khanal, Khanal, Filipe, &
Reis, 2018; Organli, Bekmezci and Boztoprak, 2021).
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Sobral and Menezes (2012) stated that the use of technology in the classroom increases
students' motivation, increases their concentration and they learn more. But are students able
to maintain their motivation and concentration in purely online learning? Most of the time,
students do not allocate a separate time for online classes and attend online classes at random
times. For this reason, when students enter the lesson, noise, noise, friends, family or other
situations (for example, traveling on the bus, driving, etc.) arise in their environment. Such
situations prevent you from listening carefully to the lesson. There are studies stating that
physical participation in classes increases concentration (Rahiminia, Yazdani, & Rahiminia,
2019).

It has been found that motivation is high in student-centered courses that attract the attention
of students in online environments (Lewis et al.,, 2014). Plummer (2012) stated that quality
and engaging content, combined with teacher-provided instructional support, generally yields
the highest student-centered success rates. This active learning pedagogy develops students’
critical thinking, reflection, creativity, communication, independent working and collaboration
skills (Lang, 2010) needed today. At the end of the research, it was aimed to reveal the factors
that prevent or impair the students' ability to concentrate in online lessons. In this way,
important data will be collected in order to regulate and maintain the concentration, which is
important for academic success, and the source of the problems will be tried to be revealed.

Purpose of the research

The aim of this research is to reveal the factors that disrupt student concentration in online
courses. The following questions were asked to the participants in order to reveal the factors
that disrupt their concentration in online lessons:

1. How quickly do you lose concentration in an online lesson?

2. At which stage of the lesson do you lose your concentration more?

3. What are the factors that disrupt your concentration in online lessons?
METHOD

Model of the research

The model of the research is mixed method design, that is, qualitative and quantitative data are
collected and analyzed together to try to draw conclusions about a situation. The simultaneous
triangulation design, which is frequently used in mixed methods research, was used in this
study.

Simultaneous triangulation: In this design, quantitative and qualitative data are collected and
analyzed at the same time. Priority is equal for both data types. Data analysis is usually done
separately and aggregation occurs during the interpretation of the data. Consolidation is the
triangulation of the data, that is, the discussion of how close they are to each other. This design
is useful when trying to verify, strengthen and cross-validate research findings (Baki & Gokgek,
2012).

Sample/Study Group

The research was carried out in the education faculty of a medium-sized university located in
the Southeastern Anatolia region. With appropriate sampling, the data collection tool was
applied to first-year and second-year distance education students. 58 students voluntarily
participated in the study. 74.2% of the participants are female and 25.8% are male. The
average age of the participants is 22.7. All of the participants are 1st and 2nd year students.
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Data Collection Tools / Data Collection Methods / Data Collection Techniques

Two data collection tools were used in the study. The first data collection tool is the
questionnaire named “Concentration in the online course”, which was obtained by reviewing
the relevant literature, and it consists of five questions. The questions are given in the findings
section. Another data collection tool consists of one open-ended question. The purpose of this
open-ended question is to examine the factors that disrupt concentration in more detail and to
reveal the factors that disrupt concentration. Detailed qualitative data were collected and
analyzed with the question "What are the factors that disrupt your concentration in online
courses?"

Analysis of Data

Quantitative data collected in the research were tried to be explained by percentage and
frequency analysis. Qualitative data were placed into themes at the end of the coding.

Qualitative data were analyzed by content analysis method. In the content analysis, the data
obtained with the research question were coded and then these coded data were combined
under certain bases. At the end of the coding, four main themes were determined and analyzes
were made under these themes. Quantitative and qualitative data were then compared and
interpreted.

RESULTS

In this study, it is aimed to reveal the factors that disrupt the concentration of university
students in online courses. Regarding concentration, the participants were asked, “How quickly
does your concentration deteriorate in an online course? The question was asked and the
answers obtained are given in the picture below.

@ very easily spoils

@ Easily spoils
Rarely spoils

® never spaoils

Picture 1. “How quickly do you lose your concentration in an online lesson?” findings on the
question

51.6% of the participants responded as "spoil easily”, 12.9% as "very easily spoiled" and 35.5%
as "rarely spoiled”. 12.9% of the participants stated that they spoil very quickly, 51.6% of them
stated that they are easily spoiled. There is no participant who says that it never breaks. The
answers of the participants to the question at which stage of the lesson you lose more
concentration are given in the picture below.
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@ Before the lesson

@ When the lesson starts
@ Inthe middle of the

@ Atthe end of the lesson

o My concentration stays
steady

Picture 2. “At which stage of the lesson you lose your concentration more?” findings on the
question

12.9% of the participants stated that their concentration decreased before the lesson started,
6.5% when the lesson started, 38.7% in the middle of the lesson and 41.9% at the end of the
lesson. It is observed that the concentration of the participants generally decreases towards
the middle and the end of the lesson.

The answers of the participants to the statement “Even if the content or conversations in the
online course do not interest me, [ will not lose my concentration” are given in the picture
below.

® Totally disagree

® donot agree

@ Neither agree or
disagree

® boree

® Strongly agree

Picture 3. Responses to the statement “Even if the content or conversations in the online
course do not interest me, I will not lose my concentration”

“Even if I am not interested in the content or the conversations in the online course, I will not
lose my concentration.” When we look at the expression, 16.1% of the participants do not
agree at all, 48.4% do not agree, and 12.9% are undecided. 16.1% agreed and 16.1%
completely agreed.

The answers given by the participants to the statement "I can fully understand the online
courses" are given in the picture below.
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® Strongly disagree
@ Disagree

Meither agree or

[ ] Agree
® Strongly disagree

)
Y

19,4%

Figure 4. Findings regarding the statement I can fully understand online lessons

Can I fully understand online lessons? When the expression was examined, 41.9% of the
participants stated that they were undecided on this question. 29.1% stated that they could
fully understand the online lessons. 29.1% stated that they could not fully understand the
online lessons.

The answers of the participants to the statement "I am not affected by the sounds around me
in online classes" are given in the picture below.

® Strongly disagree

[ ] Disagree
MNeither agree or
. @ disagree
Agree
® strongly agree

Figure 5. Findings regarding the statement “I am not affected by the sounds around me in
online lessons”

[ am not affected by the sounds around me in online lessons? When the question was
examined, 45.2% of the participants answered that they did not agree at all, and 32.3% of them
did not agree. & 9.7 of them stated that they were undecided.

The results of the analysis of the qualitative data obtained in the research

In the research, the factors that disrupt the concentration in online lessons were investigated
with an open-ended question and four main themes emerged as a result of the analysis. These
themes were named as environment, teacher, infrastructure and course. Under the theme of
environment, the environment in which the student attends the online course, environmental
interventions and the structure of the environment, under the theme of the teacher, the
teacher's attitudes towards the online course, as well as the subject, pedagogical and
technology knowledge. Under the theme of infrastructure problems, internet quota and speed,
problems with technological devices were included, while factors such as attitude towards the
course, exam, and cheating were included in the problems related to the course. These themes
are discussed in more detail below.

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 466



Dés, B. / Factors that Interrupt Student Concentration in Online Courses

Table 1. Factors disrupting concentration in online lessons: Environmental theme

ENVIRONMENTAL THEME
Category N SAMPLES
Environmental sounds-Noise 20
Voices of people in the 11 e .Family factor (being called to eat during class, getting work
environment (Family, guests, done)..

natural voices, etc) e ...Noises coming from around us at the beginning of the lesson, for

example, are one of the factors that disrupt our concentration.

e As a family, for example, helping out when there is a job,
sometimes our siblings do not understand us, that is, our younger
siblings make noise.

When we take an online course at home, our concentration is
impaired due to the sound of the television or outside noises.

Forgetting the microphone on 5 « The other students forget to turn their microphones on or off while
(Forgetting the microphone on the teacher is teaching the lesson, and the teacher constantly warns
by the attendees) them.

e ...The people who attend the lecture forget the microphone is on
and there are different sounds and noises, leaving the camera on and
different images, and the same way, the teachers’ phones ringing..

* Notification tone, voices of people who are not in the course,
speaking without speaking while the teacher is speaking.
Notification sound (Notification 2

sounds on the phone)

The environment that is not 2 .that we are in the family. Not taking online classes more seriously.
taken seriously-Home family Anyway, we act more relaxed just because the teacher doesn't see us..
environment does not allow to

listen to lectures seriously

As seen under the environmental theme, the fact that the home environment is not a suitable
environment for learning lessons, the families and relatives of the students do not take online
live lessons seriously, the people in the house make noise or the natural sounds from outside
are more than the school environment have emerged as the main factors that disrupt the
concentration in online lessons. . In addition to families, students and teachers do not take the
online environment seriously, which negatively affects the success of such courses. As a result
of not taking it seriously, notifications come to mobile phones and microphones are left open.
The biggest threat to online courses in the home environment is environmental noises and the
fact that the environment is not taken seriously.

Table 2. Factors disrupting concentration in online lessons: Teacher contact

TEACHER THEME
Category N SAMPLES
Eye contact - No eye contact 3 e . And frankly, I'm not very disciplined because I can't make
with the teacher eye contact with the teacher like at school.

e .not being able to make eye contact with the teacher.
Teacher-student communication 2 e ¢ Qurinability to contact our teacher immediately.
e o _..the teacher’s inability to communicate adequately with
the student is also one of the factors that disrupt the
student's concentration.

classroom management 2 » The teacher's failure to provide full classroom management.
Inability of the teacher to make 1  The teacher's failure to establish authority in the lesson...
the lesson interesting

The teacher does not take the 1 e e _theteacher does not take the online lesson seriously

lesson seriously.
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The most important problems under the teacher theme are the fact that the teacher cannot
communicate with the student directly without an intermediate tool, the student does not feel
the teacher's authority in the online lesson, and the lack of fast and effective feedback as in the
face-to-face environment. In addition, the teacher's inability to present the online lesson as
entertaining and interesting as in the face-to-face environment also emerges as another
problem.

Table 3. Factors that disrupt concentration in online courses: Infrastructure theme

INFRASTRUCTURE THEME
Category N SAMPLES
Internet connection problem 10 e« Having problems with the internet connection, being

disturbed by the people around while listening to the lesson,
technical problems, problems in logging into the system, and
the noise made by the children while listening to the lesson
at home are among the factors that disrupt the

concentration.
e . (lass interruption due to weak internet and constant
disconnection.
e« The following factors impair my concentration; connection
problems....
Internet package expires 4 e o Sounds at home, insufficient internet infrastructure,

teacher’s inability to control, not being understood as a
lesson by family members, limited internet package

Price problem-Expensive 3 e o Expensive equipment such as computers, tablets and
equipment such as computers, phones

tablets and phones

phone charging problem 1 e« My phone's charge decreases shortly after entering the

class and gives a warning.

In the infrastructure theme, the biggest factors that disrupt the concentration are the
interruption of the Internet (students usually connect via wi-fi), that is, it is cut off, and when
cellular data is used, the Internet package ends and the phone battery runs out. The fact that
equipment such as computers, tablets and phones are also expensive has come to the fore as
another factor that disrupts the concentration of students during the lesson.

Table 4. Factors that disrupt concentration in online lessons: Lesson theme

COURSE THEME
Category N SAMPLES
Not taking seriously 3 e o _listening to the live lesson as if watching a YouTube

video, not being able to meet the teacher face-to-face
(taboos occur due to face-to-face lesson habits)

e . Being in the family. Not taking online lessons more
seriously...

Ability to listen again 2 e e Since I can watch the lecture again, it has been one of the
reasons that reduced my desire to focus on the lecture.

Easy to copy 2 e « We do not take the lessons seriously and do not listen
because of the logic that I pass the exams of live lessons by
cheating.

Difficult to follow up with 1 e e« Absenteeism and exams are not taken too seriously in live

students lessons....

The biggest problem in the lesson theme is that the lesson can be watched again, it is
comfortable to pass by cheating and the student follow-up is not done seriously.

Results and discussion

As a result of the research, it was revealed that the concentration of the majority of the class
deteriorated quickly in online lessons. Maldonado, Zamarripa, Ruiz-Juan, Pacheco, and Delgado
(2019) found that there is a significant relationship between concentration and motivation,
and that independent motivation increases concentration in the classroom. It is stated here
that the student's independent control of his own learning process increases motivation and
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this motivation increases concentration. Acting independently is also related to metacognitive
awareness. There are studies indicating that students with high metacognitive awareness will
become independent lifelong learners (Bonds, Bonds, & Peach, 1992). It was found that the
period in which the concentration decreased the most was towards the middle and the end of
the course in this study. Students usually concentrate at the beginning of the lesson, but their
concentration drops over time. This is a problem not only in online lessons, but also in face-to-
face lessons. Low concentration in lessons is usually related to motivation, as motivation
decreases, concentration also decreases. Teachers should make lessons fun both in face-to-face
and online environments, involve students in lessons, and provide quality learning experiences
with quality content (Bayrakc¢eken, Oktay, Samanci, & Canpolat, 2021). Thus, concentration
and motivation problems can be prevented in the lessons.

If there are no content and conversations that attract the attention of the student in online
lessons, the concentration of the students is impaired. Therefore, teachers need to make their
lessons interesting, create a process that will attract students' curiosity and teach them the
information they need. Another factor that disrupts concentration in online courses is the
inability to fully understand online courses. In this sense, a small portion of the participants
stated that they understood the online lessons, while the majority stated that they were
undecided or had difficulty in understanding. In face-to-face lessons, when students do not
understand a subject, they can immediately ask their teacher and receive feedback. When he
hesitates to ask his teacher a second time, he asks his friend and can understand the subject.
On the other hand, in online lessons, this does not happen, instant feedback is often absent, and
there is no questioning of friends. All these reduce concentration when a part of the subject is
not understood. According to the data obtained from both qualitative and quantitative data in
the research, environmental sounds, namely noise, emerge as the most disruptive factor in
online lessons. Polat and Discovery-Kirikkaya (2004) state that the background noise, which
occurs even when there are no students in the classroom, negatively affects the development of
students' speaking ability, as well as their academic performance, reading and pronunciation
ability, concentration, attention and behavior.

In online lessons, situations such as the absence of a classroom environment, the presence of a
family environment, family members making noise and noise, natural situations making noise
like traffic-television, and forgetting the microphone in the online lesson negatively affect
concentration. Listening to online lessons in a family environment, that is, in an environment
where there are many people, on the bus, train, car, walking on the road or in environments
such as dormitories disrupts concentration. In fact, it is also a case of taking this course
seriously at first glance. Because, since the online course is registered, the students attend the
course only to enter the course with the logic of "I'll listen later”. In addition, the fact that it is
easy to cheat in the exams of such online courses is one of the obstacles to taking these courses
seriously.

In face-to-face learning-teaching environments, one-to-one communication with students can
be established, there is eye contact with students and the individual situations of students in
the classroom can be observed easily. However, since eye contact cannot be established with
the student in online trainings, the student remains passive because the student is afraid to
open his camera and microphone and participate in the lesson (Giirer, Tekinarslan, & Yavuzalp,
2016). In this study, the lack of communication and interaction between teachers and students
in online learning environments emerge as factors that disrupt concentration. In the face-to-
face lesson, teachers and students come face to face, the teacher can observe the whole class,
and can provide in-class discipline by intervening immediately. Unfortunately, these situations
do not occur in online environments. Most of the time, students do not turn on the camera, and
it is not known whether they listen to the lesson or not. Here, it is more important to take
measures to increase student participation in the lesson rather than teacher control.
Zimmerman (2002) stated that learner-content interaction can contribute to the completion of
the course. In this sense, the quality of the content of the course comes to the fore as an
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important situation. Erzen and Ceylan (2020) stated that successful academicians in distance
education systematically and diligently make their online lectures, give feedback to students as
quickly as possible, create original and quality content, while academics who are perceived as
unsuccessful only share their lecture notes, do not communicate with students, and use
incomprehensible expressions in given assignments. They found that they used instructions
that made it difficult to perform the task. In this sense, it can be concluded that teachers who
take care of their lessons, prepare quality content and include students in the lesson increase
the participation of students in the lesson.

Internet connection problems, the end of the internet package, expensive equipment such as
computers, tablets or phones also have negative effects on taking online classes and continuing
with concentration. Kurduncu and Kurt (2020) emphasize that one of the biggest problems in
distance education, the infrastructure problem is the most internet interruptions. For example,
he emphasizes that students have difficulties in following the lessons due to limited
opportunities on the internet and computers, and that they have difficulties while following
their lessons and preparing homework. Avci and Akdeniz (2021) found that "problems arising
from technological infrastructure and internet access" are the most mentioned problems in the
study where they examined the problems that teachers encountered most in online training.
Erzen and Ceylan (2020) stated that environmental factors such as sound, noise, family and
internet speed create problems during the preparation of homework. Likewise, he expresses
the concern that some of the students' friends may have a computer or smart phone and
internet connection, or that they may be slow. In this study, it has been revealed that there are
charging problems, internet quota problems or problems in wi-fi communication due to the
fact that students usually attend online classes from their smart phones. Since computers are
expensive, students usually study on their mobile phones or access online lessons from their
mobile phones. It can be claimed that such problems will disappear if there are computer
laboratories in dormitories or schools or if wi-fi Internet is good.

Suggestions

In order not to disturb the concentration in online lessons, it may be an attempt to prevent
concentration impairment, taking the lessons in a quiet and unattended room. The lesson can
be made more interactive and interesting for the student. Content and speeches can be added
to increase the motivation and concentration of the student towards the lesson. Internet
connection problems, computers or tablets can be made free or cheaper for education.
Measures can be taken to increase the quality of digital learning materials. Instructional
designers can be hired to help students in institutions develop content.

KAYNAKCA

Aksoy, T. (2014). Odaklanmak Basarinin Onkosuludur, https://www.temelaksoy.com/odaklanmak-
basarinin-onkosuludur/

Avcy, F. ve Akdeniz, E. C. (2021).Koronaviriis (Covid-19) Salgini ve Uzaktan Egitim Siirecinde Karsilasilan
Sorunlar Konusunda Ogretmenlerin Degerlendirmeleri. Uluslararasi Sosyal Bilimler ve Egitim
Dergisi - USBED Cilt/Volume 3, Sayi/Issue 4, 117-154. https://dergipark.org.tr/tr/pub/usbed

Baggeci, B., Dos, B. & Sarica, R. (2013). ilkégretim Ogrencilerinin Ustbiligsel Farkindalik Diizeyleri ile
Akademik Basarisi Arasindaki iliskinin Incelenmesi/An Analysis Of Metacognitive Awareness
Levels And Academic Achievement Of Primary School Students . Mustafa Kemal Universitesi
Sosyal  Bilimler  Enstitiisii  Dergisi , 8 (16) , 551-566 . Retrieved from
https://dergipark.org.tr/en/pub/mkusbed/issue/19554 /208364

Baki, A. ve Gokgek, T. (2012). Karma Yontem Arastirmalarina Genel Bir Bakis, Elektronik Sosyal Bilimler
Dergisi, Volume:11 Issue:42

Balkis, M. , Duru, E., Bulus, M. & Duru, S. (2006). Universite Ogrencilerinde Akademik Erteleme
Egiliminin Cesitli Degiskenler Acisindan Incelenmesi . Ege Egitim Dergisi , 7 (2) , 57-73 .
Retrieved from https://dergipark.org.tr/tr/pub/egeefd/issue/4915/67280

Bonds, C. W, Bonds, L. G., & Peach, W. (1992). Metacognition: Developing Independence in Learning. The
Clearing House, 66(1), 56-59. http://www.jstor.org/stable/30188971

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 470


https://www.temelaksoy.com/odaklanmak-basarinin-onkosuludur/
https://www.temelaksoy.com/odaklanmak-basarinin-onkosuludur/
https://dergipark.org.tr/tr/pub/usbed
https://dergipark.org.tr/en/pub/mkusbed/issue/19554/208364
https://dergipark.org.tr/tr/pub/egeefd/issue/4915/67280

Dés, B. / Factors that Interrupt Student Concentration in Online Courses

Bayrakceken, S. Oktay, O. Samanci, 0. Canpolat, N. (2021). Motivasyon Kuramlar1 Cercevesinde
Ogrencilerin Ogrenme Motivasyonlarinin Arttirllmasi:: Bir Derleme Calismasi. Atatiirk
Universitesi Sosyal Bilimler Enstitiisti Dergisi, 25 (2), 677-698

Bonds, C.W.,, Bonds., L.G & Peach, W. (1992) Metacognition: Developing Independence in Learning, The
Clearing House: A Journal of Educational Strategies, Issues and Ideas, 66:1, 56-59, DOI:
10.1080/00098655.1992.9955930

Brennan, R. L. (1998). Misconceptions at the intersection of measurement theory and practice.
Educational Measurement: Issues and Practice, 17(1), 5-9.

Ersoy, Mustafa & Toprakci, Erdal. (2008). Uzaktan Ogretimde Ogretmen  Rolleri.
10.13140/RG.2.1.4447.4400.

Erzen, E., & Ceylan, M. (2020). Covid-19 Salgim1 Ve Uzaktan Egitim: Uygulamadaki Sorunlar. EKEV
Akademi Dergisi, (84), 229-248.

Fox, E., Riconscente, M. Metacognition and Self-Regulation in James, Piaget, and Vygotsky. Educ Psychol
Rev 20, 373-389 (2008). https://doi.org/10.1007 /s10648-008-9079-2

Glrer, M. , Tekinarslan, E. & Yavuzalp, N. (2016). Opinions of Instructors Who Give Lectures Online
About Distance Education . Turkish Online Journal of Qualitative Inquiry , 7 (1) , 47-78 . Retrieved
from https://dergipark.org.tr/tr/pub/tojqi/issue/21410/229459

Hassanbeigi, A. et al. (2011). The relationship between study skills and academic performance of university
students. Procedia-Social and Behavioral Sciences, Vol. 30. 1416-1424.

Indeed (2020). Metacognitive Skills: Definition and Examples, https://www.indeed.com/career-
advice/resumes-cover-letters/metacognitive-skills

Kamata, A. (2001). Item analysis by the hierarchical generalized linear model. Journal of Educational
Measurement, 38(1), 79-93. doi:10.1111/j.1745-3984.2001.tb01117 x

Karasar, N. (2009). Bilimsel arastirma yéntemi. Ankara: Nobel Yayinevi.

Kiirtiincii, M. & Kurt, A. (2020). Covid-19 Pandemisi Déneminde Hemsirelik Ogrencilerinin Uzaktan
Egitim Konusunda Yasadiklar1 Sorunlar . Avrasya Sosyal ve Ekonomi Arastirmalart Dergisi ,
COVID-19 OZEL SAYISI 2 , 66-77 . Retrieved from
https://dergipark.org.tr/en/pub/asead/issue/54658/725503

Lang, Q.C. (2010). Developing an asynchronous computer mediated communication tool for project-based
learning, in: Proceedings of the 4th International Conference on Distance Learning and
Education (ICDLE), 2010, pp. 222-225.

Lewis, S., Whiteside, A., & Dikkers, A. G. (2014). Autonomy and responsibility: Online learning as a
solution for at-risk high school students. Journal of Distance Education (Online), 29(2), 1-11.

Maldonado E, Zamarripa ], Ruiz-Juan F, Pacheco R, Delgado M. (2019). Teacher Autonomy Support in
Physical Education Classes as a Predictor of Motivation and Concentration in Mexican Students.
Front Psychol. doi: 10.3389/fpsyg.2019.02834. PMID: 31920867; PMCID: PMC6932968.

Nuthana, P & Yenagi, G. (2009). Influence of study habits, self-concept on academic achievement of boys
and girls. Karnataka J. Agric. Sci., 22 (5) (1135-1138).

Park, C,, Kang, T., & Wollack, J. A. (2007, April). Application of multilevel IRT to multiple-form linking when
common items are drifted. Paper presented at the 2007 annual meeting of the National Council on
Measurement in Education, Chicago, IL.

Polat, S., & Bulus-Kirikkaya, E. (2007). ilk ve ortadgretim okullarindaki ses diizeyleri. [zalasyon Dergisi,
66, 78-82.

Thorndike R. L., & Hagen, E. (1961). Measurement and evaluation in psychology and education. Newyork:
John Wiley and sons.

Organly, K., Bekmezci, M., ve Boztoprak, H. (2021). Universite Ogrencileri i(;in Akademik Basar1 Envanteri
Olgegi'nin Tiirkgeye uyarlanmasi: Gegerlik ve giivenirlik calismasi. OPUS Uluslararast Toplum
Arastirmalari Dergisi, 17(37), 3999-4026. https://doi.org/10.26466/0pus.879645

Ozturk C, Muslu GK, Dicle A. A comparison of problem-based and traditional education on nursing
students’ critical thinking dispositions. Nurse Educ Today. 2008;

Pastor, D. A. (2003). The use of multilevel item response theory modeling in applied research: an
illustration.  Applied = Measurement in  Education, 16(3), 223-243. do0i:10.1207/
S15324818AME1603_4

Plummer, L. (2012). Assuring a virtual second chance. T H E Journal, 39(2), 20-22.

Rahiminia E, Yazdani S, Rahiminia H. Factors Affecting Concentration and Attendance in the Classroom
from Students' Point of View in Qom University of Medical Sciences (2018). Educ Res Med Sci.
2019;8(2):€93075. doi: 10.5812/erms.93075.

Sharma, P., Esengoniil, M., Khanal, S.R,, Khanal, T.T., Filipe,V., Reis, M.].(2018). Student concentration
evaluation index in an elearning context using facial emotion analysis. In: International

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 471


https://www.indeed.com/career-advice/resumes-cover-letters/metacognitive-skills
https://www.indeed.com/career-advice/resumes-cover-letters/metacognitive-skills
https://doi.org/10.26466/opus.879645

Journal of Interdisciplinary Educational Research

Conference on Technology and Innovation in Learning, Teaching and Education, pp. 529-538.
Springer, Berlin (2018)

Sobral, S. R., & Menezes, N. D. C. A. P. (2012). Motiva¢do de alunos com e sem utilizagido das TIC em sala
de aula.

Turhan, A. (2006). Multilevel 2PL item response model vertical equating with the presence of differential
item functioning (Doctoral Dissertation). Available from ProOuest Dissertations and Theses
database. (UMI No. 3216552)

Weinstein, C. E., Palmer, D., & Schulte, A. C. (1987). Learning and Study Strategies Inventory (LASSI).
Clearwater, FL: H & H Publishing.

Zimmerman, B.]. (2002). Becoming a self-regulated learner: An overview. Theory into practice

,41(2), 64-70.

https://sozluk.gov.tr

https://dictionary.cambridge.org/dictionary/english /concentration

http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-

success.html

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2022; 6(13);461-472 472


https://sozluk.gov.tr/
https://dictionary.cambridge.org/dictionary/english/concentration
http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-success.html
http://www.open-science-repository.com/study-habits-and-attitudes-the-road-to-academic-success.html

