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This study aimed to create an environment for pre-service teachers to apply active music
education practices and to gain self-awareness through experiential learning and thinking
styles inventories. Employing a sequential explanatory mixed methods design, the study
prioritized quantitative data from inventories, followed by participant-driven
interpretation through qualitative reflection. Qualitative data were gathered from
evaluations of practice-based group work integrated into workshops that emphasized
exploration and active participation, framing the study as action research. A total of 74
fourth-year participants (56 female, 18 male) took part. The majority (71%) displayed
divergent and assimilative experiential learning styles. According to the thinking styles
inventory, most participants were judgmental, introverted, and innovative (36%), while
fewer showed elaborative and anarchic styles (7%). The findings emphasize the value of
experiential learning in music education for revealing individual learning differences and
enhancing both personal development and group collaboration.
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Bu calisma, 6gretmen adaylarmin mezuniyet sonrasi gorev yapacaklar1 okullarda aktif
miizik egitimi uygulamalarim hayata gecirmelerine, deneyimsel &grenme ve diisiinme
stilleri envanterleri araciligiyla kendilerini tanimalarina ve bu sonuglari igsellestirmelerine
olanak tamiyacak bir ortam olusturmay1 amaglamaktadir. Sirali agiklayici karma yéntem
kullanilan arastirmada énce nicel veriler toplanmus, ardindan bu veriler dogrultusunda nitel
yorumlamalar yapilmustir. Nitel veriler, uygulama temelli grup calismasi iceren derslerin
katilmcilarca degerlendirilmesiyle elde edilmistir. Arastirma, atdlye c¢alismalar1 ve
kesfetmeye dayali eylem arastirmasi niteligiyle geleneksel miizik egitimi uygulamalarindan
ayrilmaktadir. Atdlye siirecinde katilimcilar, envanter sonuglarimi yorumlayarak kisisel
ozelliklerini i¢sellestirdiklerini belirtmistir. Arastirmaya 4. sinif diizeyinden 56 kadin ve 18
erkek katilmustir. Katihmalarin %71’ ayristirma ve Oziimseme stilinde &grenmekte;
diisiinme stilleri agisindan ise %36’s1 yargilayici, icedoniik ve yenilik¢i, %7’si ayrintisal ve
anarsik oOzellik gostermektedir. Bu calismanin sonuglar1 miizik yoluyla deneyimsel
Ogrenmenin bireysel farkliliklar1 6ne ¢ikararak egitim siireglerini daha etkili kilma
potansiyelini ortaya koymaktadir.
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1. Giris

Stil, tam olarak nedir? Stil, bir yetenek degildir. Ciinkii
yetenek, bireylerin beceri ya da becerilerinin bir bilesimidir.
Stil, yetenek ile kisilik arasinda bir baglantidir. Bireyin
yeteneklerini kullanirken veyahut bilgi ve becerisini
uygularken kullanmay1 tercih ettigi yoldur. Bagka bir
ifadeyle stil, bireylerin bir ¢alismayi, projeyi veya isi
yapmay1 diisiiniirken ya da yaparken kullanmay1 tercih
ettikleri yoldur (Fer, 2005; Sternberg, Robert J., 1997; Zhang,
2000; Zhang ve Sternberg, 2000).

Yetenek, bilgi ve becerinin bir kesisimi olan sanat
egitiminde bireylerin yetenekleri kadar bir bilgi ya da
beceriyi elde ederken tercih ettigi yol ya da yollar da
onemlidir. Ornegin iinlii Alman bestecisi J. S. Bach gibi bir
miizik dehasi miizikal yeteneklerini gelistirmeyi nasil ve
neye calisacagini bilmeye bor¢lu oldugunu net bir sekilde
Bach, kendisine ilham gelmesini
bekleyerek, kendisini duygularin kolayci esrimesine
birakarak,  diisiinmeksizin, planlamaksizin
bestecilerden degildi. Miizigi matematikle, matrislerle

ifade etmektedir.
lireten

oriiyor, her seyin sayilardan ibaret oldugunu diisiinen ve
yildiz hareketleri ile miizik arasinda matematiksel iligkiler
kuran Pisagor’a, miizigin aritmetikle birlikte &gretilmesi
gerektigini sOyleyen Platon’a benziyordu Alpay, 2012).
Bestecilik yeteneginin gelisimini 6zetlerken benim kadar
matematik bilen herkes beste yapabilir, demistir miitevazi
bir sekilde. Miizik ve matematik arasinda kurdugu iliskiyi
nasil kurduguyla ilgili ilging bir 6rnek sudur: Alman
B-A-C-H harfleri, bu siralamayla
biiyiik bir basitlige ve derin bir giizellige sahip olan
kromatik (yarim tonlardan olusan ses dizisi) motif Si bemol
— La - Do - Si naturel notalarina denk diismektedir. Bu
harflerin alfabetik siralari olan 2 — 1 — 3 — 8 rakamlar
toplandiginda 14 sayisini veriyordu ve bu sayi, Bach'm 6n
isimleri olan Johann ve Sebastian’in ilk harflerinin alfabetik

notalama sisteminde

siralar1 ile kendi isminin harflerinin alfabetik siralarinin
toplami olan 41’in tersiydi. Boylece Bach, Si bemol — La —
Do - Si naturel temasmin bulundugu 14 notalik 41 &lgii
besteleyerek matematik ile miizik arasinda ne kadar derin
baglar kurdugunu gosteriyor ve bu yolla kendi ismini
yapitlarina matematiksel-miizikal bir alfabeyle
yerlestiriyordu (Alpay, 2012). J. S. Bach gibi biiyiik bir
besteci bestesini yapmay: diisiiniirken ya da yaparken
matematiksel hesaplamalar kullanmayi tercih etmistir. Bu
tercih ettigi yol ya da stili, yetenek ile kisilik arasinda bir
baglant1 kurulmasini saglayacaktir. Coklu zeka kuramini
gelistiren Howard Gardner bir réportajinda bu iliskiyi nasil
kurduguna dair su yorumu getirmistir: “Ben biraz
provokatifim. Eger insanlara yedi cesit yetenek oldugunu
soyleseydim esneyip ‘Evet! Evet!’ diyeceklerdi. Ama
bunlara zeka demekle bu kategorileri zeka temeline
oturtarak birden fazla olduklarini ve bugiline dek
diisiinmedigimiz  bazi zeka olabilecegini
diisiindiirtmeye basladim” demistir (Armstrong, 1994).

seylerin

Miizik gibi beceri gerektiren bir alanla matematik gibi bilgi
gerektiren alanin iligkisi ¢oklu zeka kuram gibi yeni zeka

modelleriyle kurulmaya calisilmistir. Bireylerin diisiinme
sekillerinin  farkli  oldugunu
Profesorlerinden H. Gardner c¢oklu zekd kurami ile
acgiklamaktadir. Gardner'in modeli, zekanin ne oldugu
sorusuna daha genis bir anlam kazandirmistir. Gardner,
geleneksel zeka yaklasiminin 6grenciyi ortak bir olgiite
gore degerlendirmede yaratti1 kolaylik agisindan avantajl
oldugunu ancak 6grencinin giiglii ve zayif noktalarimi
kesfetmede yararli olmadigmi belirtmektedir. Zekann,
isleyen, sekiz bileseni

Harvard Universitesi

birbirinden bagimsiz olarak
oldugunu ileri siirmektedir.

Gardner (1983) ¢oklu zeka kuramu ile 6grencilerin 6grenme
ve anlama stillerinin, smif i¢i 6gretim siirecindeki zeka
ozellikleri ile uyusmamas:t Onemli bir sorunu ortaya
koymaktadir. Ornegin eger Ogrenciler, matematik/mantik
ve sozel zekalar1 gelismis 6gretmenler tarafindan egitilirse
ogrencilerin zeka oOzellikleri, bu o6zelliklerin biri ya da
digeri ile ayni dogrultuda ise verilen dersin anlasilma
olasilig1 yiiksek olacaktir. Ogrenci daha yiiksek notlar
alacak ve bu zeka kapasitesini 6lgen standart testlerde daha
basarili olacaktir. Ancak Ogrenciler gorsel, bedensel,
miiziksel, sosyal, icedoniik, doga zeka Ozellikleri daha
belirgin ise okul ortaminda basarisiz olacak ya da
sozel/dilsel, mantiksal/matematiksel zeka oOzelliklerini
gosteren akranlarindan daha iyi olamayacaktir (Basaran,
2004). Her bireyin fakl1 bir zeka tiiriine sahip olmasi ve zeka
tirlerinin kegfedilmesi onemlidir. Ancak zeka tiirlerinin
birbirinden farkli
saglikli bir iletisim kurulamamasina sebep olacaktir. Ya da
sadece Ogrenmeye bilis merkezli yaklasmak ogretmen-
ogrenci iliskisini tek boyutlu ele almaya sebep olabilir. 1Q
(Sozel ve sayisal zekd)'da zaten boyle bir sikinti zaten
vardir. Coklu zeka kuraminda ise olusabilecek bu sikintry1
asmak icin her bir okul seviyesi i¢in proje ¢alismalar:
onerilmistir. Ornegin, okul oncesi egitimde Project
Spectrum, temel egitim seviyesinde Key School (Anahtar
Okul), orta 6gretim seviyesinde Practical Intelligence at the
Middle school Level (Ortaokul Seviyesinde Pratik Zeka),
ortadgretim sonrasinda ise Arts PROPEL adl1 orta 6gretim
sonrasinda
degerlendirme araclar1 olusturmaya yonelik bir proje
calismasi yapilmaktadir (Altan, 1999; Gardner, H., 1993).
Bireylerin &grenme ve diisiinme stillerindeki kisisel
farkliliklarmi ¢oklu zekd kuraminda oldugu gibi proje
calismalariyla ortaya koymak iletisim sorunlarini ortadan
kaldirabilir. Bilis, kisilik ve etkinlik merkezli bir stil yapisi
gelistirmek bu agidan 6nemlidir.

olmasi Ogretmen-6grenci arasinda

sanatsal ~Ogrenmeyi dokiimanlastirarak

Son yillarda, farkli isimler altindaki farkli stil yapilari
arasindaki iligkileri ya da farkliliklar1 netlestirmek igin
cesitli olusturulmaya  calisilmaktadir.
Literatiirde stiller bilis, kisilik ve etkinlik merkezli olarak
stkca gruplandirilmaktadir. Bu tii¢ grup birbirinden
kavramsal olarak faklidir. Ancak igliniin de ortak yani,
bireylerin yeteneklerini kullanmada ve bilgiyi islemede
tercih ettikleri yollara odaklanmasidir. Bilis merkezli
yaklagimlar biligsel stillerle, bireyin belirli bir bilgiyi nasil

kavramlar
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bir bilisle gecirdigi ile ilgilidir. Bireyin algisal ve zihinsel
yeteneklerini igerir ve bilgi isleme {istiine odaklanir
(Witkin’in alan bagimli ve alan bagimsiz modeli). Kisilik
merkezli yaklasimlar bireysel kisilik Ozelliklerini igerir
(Myers-Briggs modeli). Ogrenme merkezli yaklagimlarda
ise bireyin bir konuyu nasil 6grenmeyi tercih ettigi {istiine
odaklanilir (6rnegin, Kolb modeli) (Veznedaroglu ve
Ozgiir, 2005, s. 4; Zhang, 2000; Zhang ve Postiglione, 2001;
Zhang ve Sternberg, 2000, 2012). Bu noktada ‘Diisiinme
Stilleri (DS)'nin, ortak olarak stil’ terimi kullanilan bu
kuram ya da modellerin neresinde yer aldi1 onemlidir.
Sternberg ve Wagner'in zihinsel 6zyonetim kuramina
bireyin konu hakkinda nasil diisiinmeyi tercih ettigi ile
ilgili olan DS ise bilis, kisilik ve etkinlik merkezli {i¢ grubu
da igeren oldukca kapsamli, cok boyutlu bir modeldir (Fer,
2005).

Diisiinme stilleri kavrami ¢oklu zekd modeli ortaya
konulduktan
gelistirilmistir.

tarafindan
OzyOnetim

sonra
Diistinme

Sternberg
stilleri

(1988)
zihinsel

kuramina dayanmaktadir (Sternberg, 1988). Kuram,
temelde diisiinmeyi organize eden bireyin zihninin dis
diinyaya yansima bicimi {izerine kuruludur. Zihinsel
Ozyonetim kuramina gore zekd ya da yetenek olmayan
diistinme stili, zekdnin ya da yetenegin kullanilma yolu
olarak tanimlanmigtir. Kuram bireylerin tek bir stile degil,
stillerden olusan bir profile sahip oldugunu ileri siirer

(Akgay, 2018).

Zihinsel 06zyonetim kurammin temel Ozellikleri soyle
Ozetlenebilir (Fer, 2005): Tek degil, bes boyut altinda 13
diistinme stilini aciklamaya yonelir. Tek bir stil yerine,
bireyin stillerinin profili tizerinde durur. Stiller, iyi ya da
kotii olarak siniflanmaz, glinkii stil tercihi, bireyin yaptig:
is ile etkilesimini igerir (Sternberg, 1988; Sternberg, 1997;
Zhang ve Sternberg, 2012). Sternberg’in zihinsel 6zy6netim
kuramina dayali olarak Sternberg ve Wagner (1991)
tarafindan gelistirilen diistinme stillerinin, 5 temel boyut
altinda 13 alt dlcegi (Sternberg, 1988, 1997 ve 2009; Zhang,
2002) bulunmaktadir.

Lisgoriiler

1Yasayapro> (Legistlative): Yenilikgi, yaratici, fikir Greten bireylerdir
Yilrutmeci (Executive): Uyumlu, duizenli, verilen talimatlar» izleyen bireylerdir.
Yargrlay>o> (Judicial): Yargylayan, deXerlendiren, gorifl belirten bireylerdir

Il.Bigimler

eTekerkgi (Monarchic): Ayn> anda tek amaca ve ise odaklanan bireylerdir

e Asamaci (Hierarchic): Cok isi, ayni anda, 6ncelik belirleyerek yapan bireylerdir
*Cokerkgi (Oligarchic): Cok isi, ayni anda, éncelikleri belirleyemeden yapan bireylerdir
e Anarsik (Anarchic): islere rastgele yaklasan, sistemlerden kaginan bireylerdir

11l. Dizeyler

eBiitiinsel (Global): Soyut diisiincelerle, genel cerceveyle ugrasan bireylerdir
e Ayrintisal (Local): Somut dustincelerle, ayrintilarla ugrasan bireylerdir

IV. Yonelim

eiceddniik (Internal): Bagimsiz, kendine yeten, iletisimden kaginan bireylerdir
eDisadoniik (External): Baskalariyla ¢alisan, sosyal olan, bagimli olan

V. Egilimler

eYenilikgi (Liberal): Yenilikgi, gelenege karsi ¢ikan, hayalci bireylerdir
eTutucu (Conservative): Geleneksel, denenmisi tercih eden, gergekgi bireylerdir

NVAVAVANV AV

Sekil 1. Zihinsel 6zyonetim kuramina gore diisiinme stili boyutlari ve temel 6zellikleri (Fer, 2005)

Ogrenme ile diistinme stilleri arasinda kosullu bir baglilik
bulunmaktadir. Ogrenmeye calisilan bir kavramin diisiince
diinyasinda nasil sekillendigi énemlidir. Kolb tarafindan
gelistirilen deneyimsel d6grenme stil testinde 6grenme ve
diisiinme arasindaki iligki aktif yansitma, yansitict gdzlem,
soyut kavramsallastirma ve somut yasanti olarak ifade
edilmistir. Ogrenme stillerinin genetik ve biyolojik
ozelliklerine dikkat ¢eken yazarlarin aksine Kolb, 6grenme
stillerini kisi ve cevre etkilesimi ile olusan kalict ve

dayanikli durumlar olarak degerlendirmektedir. Bireyler
farkli 6grenme yollarim tercih etmekte ya da bunlart bir
arada kullanabilmektedir. Ornegin somut deneyimlerle
6grenmede, kuram ya da genellemelere ulasmak yerine o
anki deneyimi anlamanin ve sorun ¢6zmenin Onemli
goriildiiglinii vurgulamaktadir. Bu asamada, durumu
hissetmek, konu {izerinde diisinmekten daha 6nemlidir
(Kolb, 1984, s. 69; Kolb, 1999, s. 5)
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Aktif
Deneyim

Digsal
Hareket

(AYRISTIRMA

icsel
Yansitma

Soyut

Kavramsallas

tirma

Anlayis

Sekil 2. Kolb 6grenme stillerinin siniflandirilmasi (Kolb, 2000).

Eger Ogretmenin Ogretme stiliyle &grenenin 6grenme
stilleri arasinda yanlis bir eslesme olursa ¢oklu zeka
modelinde oldugu gibi hem &6grenci hem de 6gretmen
acisindan bu durumun olumsuz sonuglar: olur. Ornegin
ogrenciler, derste dikkatlerini
kaybedebilirler, sinavlardan zayif alabilirler,
gozleri korkabilirler ve hatta kendilerini bu alanda iyi
hissetmeyerek dersi ¢alismaktan vazgegebilirler (Felder ve
Silverman, 1988; Felder ve Henriques, 1995). Karsisinda
dikkatsiz, isteksiz, katilim1 olmayan, zayif alan 6grencileri
goren 6gretmen ise karamsarliga kapilip kendi 6gretmenlik
yeterliligi hakkinda kuskuya bile diisebilir (Veznedaroglu
ve Ozgﬁr, 2005). Yapilan arastirmalar, &grencilere tercih
ettikleri 6grenme stilleri ogretildiginde, Ogretime karsi
olumlu tutumlarda, kendinden farkli olani kabullenmede,
akademik basarida istatistiksel agidan onemli oranda bir
artis, stnif i¢i davranislarda ve disiplinde olumlu yo6nde bir
gelisme, ev Odevlerini tamamlamada ise daha ¢ok igsel
disiplin gosterdikleri tespit edilmistir (Given, 1996). Bireyin
zekas1 ve yetenekleri ne seviyede olursa olsun bireylere
oncelikle tercih ettikleri ogrenme stilleri kegfettirilmeli;
kesfettikleri 6grenme stillerinin 6zelliklerini &grenerek
ogrenme istegi olusturulmalidir.

sikilabilirler ve
dersten

Ulkemizde hala geleneksel 6grenme ve dgretme yontemleri
kullanildig1 icin bilgiyi igsellestirmek yerine, 6grenciyi
ezbercilige yonelten yontemler kullanilmaktadir. Bu
nedenle de dgrenciler, 6grendiklerini giinlitk yasamlarinda
ve is alanlarinda kullanma problemi ile karsi karsiya

kalmaktadirlar. Ayrica, gliniimiizde ¢ok hizli bir bilgi akis
s6z konusudur. Ogrenilenler, yerlerini kisa siire icinde
yenilerine birakmak zorunda kalmaktadir. Dolayisiyla
birey siirekli 6grenen ve kendini yenileyen bir kisi olmak
durumundadir. artik
Ogrenciyi, 6grenme siirecine aktif olarak katan ve siirekli
olarak 6grenmesini saglayan diger bir deyisle, 6grenmeyi
Ogreten, yeni yontemlere gereksinim vardir (Basaran,
2004).

Bu baglamda, okullarimizda

Aycan’in (2021) yaptig1 Aktif miizik egitimi ile deneyimsel
calismada
Ogrencilerin goriigleri dogrultusunda Tiirkiye’de genel
miizik egitimi 6gretiminde izlenen yaklasimin paralelinde

0grenme miimkiin (mii) isimli katilima

ezbere bir egitim verilerek blokfliit ya da melodika
calindig1, miizik notalarinin ezberlendigi anlasilmistir.
Miizik dersinin blokfliit ya da melodika ¢almaya yetenekli
ve notalar1 ezberleyebilen birka¢ 6grencinin katilimi ile
islenebildigi, smifin ¢ogunlugunun kendisini blokfliit
calmada yeteneksiz gordiigii icin notalar1 ezberleyerek
derse katildig1 anlasilmistir. Hatta miizik dersi bos bir ders
olarak algilandig1 igin miizik dersinde diger akademik
derslerin sinavlart icin etiit ¢alismalar1 yapilmaktadir.
Miizik dersinin bu sekilde iglenmesinin sebebi bir miizik
calgisin1 calmak ve giizel sarki sdylemek gibi 6zel bir
yetenek gerektigidir. Oysa bireylerden 6zellikle ilkogretim
asamasinda elementer hareket
uygulamalariyla (konusup, sarki sdyleyip, sozlerin ritmini
tutup, algilayarak, serbest ve kuralli oyunlar oynayarak

miizik ve egitimi
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(ses oyunlar1 vb.) ve dans ederek deneyim kazanmasi
oncelikle kaniya gore
yetenekli bireyler sanat egitimi alabilir. Oysaki yetenekli
fakat nasil bir yolla calisacagint bilmeyen bir bireyin
yetenegi gelisemez. Birey zayif ve giliglii ydnlerini

beklenmelidir. Genel sadece

kesfetmedikge  yetenegi,  bilgisi =~ ve  becerileri
gelismemektedir.
Deneyimsel &grenme kuramina gore Ogrenme, bir

donglidiir. Birey igin zaman zaman bu dort kategoriden
biri oncelik kazanir ve bir 0grenme yasantisinda bu
dongiiden
modeldeki somut yasant1 veya soyut kavramsallastirmada
bilgiyi nasil aldiklari, kavradiklar ile aktif yasant1 veya

sayisiz kez gecilmesi kagimilmazdir. Bu

yansitict  gozlemde Dbilgiyi nasil  doniistiirdiikleri,
igsellestirmeyi  tercih  ettiklerine gore  Ogrenciler
simiflandirilmaktadir  (Felder ve Henriques, 1995).

Dolayistyla bireylerin bilgiyi nasil aldiklari, kavradiklari ve
igsellestirdiklerini anlamak ic¢in bu calismada Sternberg
tarafindan gelistirilen zihinsel 0zyOnetim kuramina
dayanan diisiinme stilleri 6l¢egi ile Kolb-3 &lgegi birlikte
kullanilmistir. Bu ¢alisma Aycan (2021)'mn Kolb-3 dlgegini
kullandig1 aragtirmasinin
tasarlanmustir. Yeni arastirmada Kolb-3 ile diistinme stilleri
bir arada kullanilarak deneyimsel 6grenme stil testindeki
somut yasant1 veya soyut kavramsallastirma boyutlar
irdelenmistir.

eylem devami  olarak

Bireysel ozellikleri dikkate alinmadan ezbere dayali yogun
bir egitim bir miifredatina muhatap olan 6grenciler konu
egitimi  oldugunda da sikintiy1
yasamaktadirlar. Neyi, nicin, nasil, neden ve kim igin
yaptigini bilmeden, diisiinme ve 6grenme stilini 6grenip,
kesfetmeden bir egitim aldiginda 6gretmen adaylarmnin
egitimi sadece bir ezbere dayanmaktadir. Bu sebeple
calismaya katilan ogrencilerle Kolb 3.0 deneyimsel
ogrenme stil testi (Gencel, 2007) ile Sternberg’in diisiinme
(Fer, 2005) uygulanmistir. Calismanin alt
problemlerini soyledir:

miizik ayni

stil testi

1) Katilime1 ve kontrol grubundaki 6grencilerin deneyimsel
0grenme stilleri nelerdir?

2) Katilimcar ve kontrol grubundaki dgrencilerin diisiinme
stilleri nelerdir?

3) Deneyimsel O6grenme ve diisiinme stilleri arasinda
anlamli bir fark var midir?

4) Diistinme Stilleri envaterine gore deney ve kontrol
gruplar1 arasinda anlamli bir fark var midir?

5) Diigtinme Stilleri envaterine goére deney ve kontrol
gruplar1 arasinda cinsiyetler arasinda anlaml bir fark var
madir?

6) Katilima 6grencilerin kendi deneyimsel 6grenme stilleri
ve diisiinme stilleri hakkinda yorumlari nasildir? sorulari
olusturmaktadir.

Calismaya katilan 6grencilerin elementer miizik ve hareket

egitimi yoluyla 0Ogrenme ve diisiinme sekillerini

kavramalar1 o6ncelikle amaglanmistir. Bu uygulamalar:
tekerleme ve sarki soylerken sozlerin ritmini algilayarak
yapmalarma calisilmigtir. Sozlerin ritmini &grencilerin
nasil i¢sellestirerek 6grendiklerini anlamak icin bu c¢alisma
yapilmistir.  Calismanin  bu  agidan
beklenmektedir.

Oncii  olmasi

2. Yontem
2.1. Desen

Ders igerisinde uygulamay1 gergeklestiren 1 uzman miizik
ve hareket egitimcisi ile galismaya katilan 6grencilerin
calismanin katilimcilar: olmasi, galismaya 6zgii verilerin,
O0gretim yaklasimlarinin olusturulmasi sebebiyle bu bir
eylem arastirmasidir. Calisma sirasinda mikro &gretim
yontemi uygulanmistir. Bunun igin bir sosyal medya
platformu olan Whatsapp tiizerinden her hafta yapilan

dakikalik  kisa
Bu kisa Ozetler ertesi

calismalarin 5 Ozetleri  cekilerek
paylasilmaistir. haftaki
baglamadan Once tartisilmistir. 14 haftanin sonunda bu
izleyen katiimcr Ogrenciler proje
odevlerini hazirlamislardir. Ayrica bireysel ders izleme

derse
video Ozetlerini

tutanagimna gozlem sonuglart not edilmistir. Anketlerden
elde edilen nicel veriler oncelik tasidigi igin (sirali)
aciklayici desende bir karma yontemdir (Creswell, 2005).
Sirali-birbirini izleyen desenlerde nitel sonuglar baslangicta
elde edilen nicel verilerin sonuglariyla yorumlanmaktadir.
Dolayistyla bu ¢alismada 6ncelikle nicel veriler toplanmus,
elde edilen verilerin 1s1§inda nitel veriler katilimcilar
tarafindan yorumlanmustir.

2.2. Orneklem

Calisma 14 haftalik siire zarfinda 1 uzman miizik ve
hareket egitimcisi tarafindan 4.sinif lisans diizeyinde n=37
kisi ile gergeklestirilmistir. Kontrol grubu (n=37) ile baska
bir egitimci miizik egitimi dersini klasik bir sekilde
islemistir. Deney ve kontrol grubunda 4. Siif diizeyinden
toplam 56 kadin, 18 erkek katilimc1 bulunmaktadir. Kontrol
grubunda miizik notalar1 ezberlenip blokfliit
ogretilerek gerceklestirilmistir.

ders

2.3. Islem

Bu ¢alismaya katilan bireylerin 6grenme ve diisiinme stilini
kesfetmesini saglayacak aktif miizik egitimi yaklagimi ve
yontemleri temel bilimler boliimii miizik egitimi dersinde
kullanilmistir. Calismaya baslamadan 6nce n=37 kisilik
katilimer grubu 2 subeye ayrilmistir. Katilimcilarin 28'i
kadin, 9'u erkektir. Bu ¢alismalarin dogal isleyisi itibariyle
20-25 kisiyle smurli olmas1 gerektigi gozetilmistir (Aycan,
2018a). Sozlerin ritmini 6grencilerin nasil igsellestirerek
ogrendiklerini anlamak icin katilime1 6grencilere bir proje
calismas1 verilmistir. Bu proje ¢alismasi 3 asamada
gergeklestirilmistir. 1. asamada dogadaki sesleri dinleyip
bedenleri ile ifade etme yollari aranmistir. Ardindan A3
boyutundaki bir kartona 1, 2, 4, 6 ve 8 kisilik gruplar eva,
yiin iplik, makas, yapistirict vb. malzemeler ile bedenleri ile
ifade ettikleri sesleri aktarmigslardir. Yapilan ¢alismalarin
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teorik altyapisin1 anlayabilmeleri i¢in elementer miizik ve
hareket egitimi konulu bir arastirma odevi verilmistir.
Calismalarin sunumu ve degerlendirilmesinde yazili bir
rapor ile konusma, sarki sdyleme, konusmanin ritmik
yapisina ¢alisilmasi, sarki ile birlikte kullanilacak mimik
hareketlerinin denenmesi, beden perkiisyonu (ritim

bloklar1) calisilmast ve bedene doéniik ritim calgilarinin
kullanilmas1 basamaklarina gore degerlendirilmistir. 2.
asamada karton tizerindeki calismay1 gruplar sunmus ve
sinifin kalani ile seslendirmiglerdir. Calismalarda daha
once simnif Ogretmenligi boliimii Sgrencileriyle birlikte
gelistirilmis 6rnekler kullanilmistir. Sekil 3’e bakiniz liitfen.

O piti piti kammela sepeti O piti

O A

piti karamela sepeti

O piti piti karamela sepeti

Sekil 3. O piti piti karamela sepeti tekerlemesinin ritmik notasyon ¢alisma 6rnekleri: Kare ve dikdortgen sembolleri 4

vurus-tam vurus, tiggen ise 3 vurus degerindedir. - (¢izgi) uzun vurus, . (nokta) ise kisa vurusla ifade edilmistir. Kisa (-),
uzun (--) ve dalgali cizgilerle vurus siireleri ifade edilmistir (Aycan, 2021)

3. asamaya ge¢meden Once
calisilmistir. Kartonlar {izerinde calisilarak ortaya sinifla
birlikte c¢ikartilan sesin siiresi, ritmi ile ilgili Ornek
caligmalarin aktarimina ¢alisilmistir. Bunun i¢in katilimer

tekerleme ve garkilar

ogrencilere ritim calgilar tasarlatilmistir. 3.asamada 1, 2, 4,
6 ve 8 kisilik gruplar calisilan tekerleme ve sarkilardan
secerek bir olusturup bunu
O0gretmislerdir.

calisma plani sinifa

Bim bam bim bam biri biri bam

Sekil 4. Deney grubundan K6nin Bim bam tekerlemesi (Spaf3, 2016) igin olusturdugu ritmik notasyon ¢alismasi 6rnegi

Ta ti Ta
HO
Ta ta

CA YO GUR DU
ta ta

ti ti ti
AL MIS
ti ot ta

ES SE GI NE AT LA MIS

Sekil 5. Kontrol grubundan K8'in Kodaly metodundan 6rnekleyerek Nasrettin hoca sarkisi (Erol ve Sendy, 2015) i¢in

olusturdugu ritmik hece galismasi (Aycan, 2017)

Calisma kendileriyle
calismaya baslamadan o6nce uygulanan Gengel (2007)
tarafindan Tiirk¢e gegerlilik ve giivenirlik c¢alismasi
yapilmis Kolb 3.0 deneyimsel 6grenme stili ile Fer (2005)
tarafindan Tiirk¢e gegerlilik ve giivenirlik c¢alismasi
Sternberg’in  diisiinme  stillerinden ¢ikan

planin1  olustururken gruplar

yapilmis

sonucunu yorumlamisglardir. Diisiinme stili ve deneyimsel
ogrenme stil testinden ¢ikan gore
yaptirdiklart ¢alismaya katkilarinin nasil, neden, nigin,
nerede oldugunu 5N 1K sorular ile degerlendirmislerdir.
Deney ve kontrol gruplarininim her birine envantereler
icin her iki gruptan da envanterleri

sonuca simifa

uygulandig:

991




K. Aycan

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Sayt 3, 2025

yorumlamalari istenmistir. Yazili 6dev ¢alismasinda farkl
olarak kontrol grubundan ozellikle 2. Donem isletilen
miizik dersini yorumlamalar1 istenmistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” bashg: altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. Bu calisma, Erciyes Universitesi
Sosyal ve Begeri Bilimler Etik Kurulunun 212 numarali
karar ile alinan izinle yiirtitilmiistiir.

2.4. Veri Toplama Araclar

2.4.1. Kolb 3.0 deneyimsel 6grenme stil testi ve Stenberg
diistinme stili envanteri

Veri toplama araci olarak Kolb 3.0 deneyimsel 6grenme stili
ve Diisiinme Stilleri Envanterleri bu ¢alismada kullamilnmgstir.
Envanterlerden veriler toplandiktan sonra katilimcilarin
diistinme stili ve deneyimsel 6grenme stil testinden ¢ikan
sonuglari ve miizik dersini yorumlandigi yazili 6devlerden
nitel veriler elde edilmistir. Envaterlerin 6zellikleri kisaca
soyledir:

1) Kolb 3.0 deneyimsel 6grenme stili: David Kolb’un
3.0 siiriimil olarak yenilenen envanteri, asil adiyla
Kolb  Learning Style Inventory (LSI) — 3.0°dar.
Bu envanter, Kolb’un Deneyimsel Ogrenme Kuramina
(Experiential Learning Theory — ELT) dayanir ve
bireylerin 6grenme stillerini belirlemek igin

gelistirilmis psikometrik bir 6l¢gme aracidir.

2) Diisiinme Stilleri Envanteri (Thinking Styles
Inventory — TSI) Fer (2005) tarafindan Tiirkge
gecerlilik ve giivenirlik calismas: yapilmis Robert
J. Sternberg tarafindan gelistirilmis, bireylerin
diisiinme ve problem ¢6zme bicimlerini dlgmeyi
amaglayan, bir psikometrik arag olarak gelistirilen
bir envanterdir.

2.5. Veri Analizi

Kolb 3.0 deneyimsel 6grenme stili ile Sternberg’in diisiinme
stillerinden g¢ikan sonuglar degerlendirilmistir. Testin
sonuglarma dayanarak hazirlanan proje devlerine nitel
igerik analizi uygulanmistir. Cohen ve digerlerine (2007)
gore igerik analizi, eldeki yazili bilgilerin igeriklerinin ve
icerdikleri ~ mesajlarin  6zetlenmesi olarak  da

tanimlanmaktadir. Bu  arastirmada icerik  analizi

tekniklerinden tematik analiz kullamilmigtir. Tematik
analiz, tematik bir gerceve olusturma, bu cerceveye gore
verilerin analiz edilmesi ve elde edilen bulgularin
yorumlanmasi asamalarindan olusmaktadir. Tematik
analiz cercevesinde, elde edilen veriler betimlenir,
betimlenen veriler yorumlanir. Elde edilen bulgular
sonug iligkisi
tarafindan yorumlamir (Simsek ve Yildirim 2013). Icerik
analizinde arastirmacilara yardimca olacak bilgisayar
programlar1 mevcuttur. Dolayisiyla arastirmada nitel
MAXQDA 11+ programi
kullanilmistir. Ayrica arastirma sonucunda edilen veriler
SPSS 21 (Statistical Package for the Social Sciences 21) paket
programi araciligi ile analiz edilmistir. Toplamda 74 kisilik
(n=37) deney ve (n=37) kontrol grubundaki katilimcilar
iliski ~ bagimsiz testiyle
degerlendirilmistir. ~Anlamlilik olarak 0.05
kullanilmis olup, p<0.05 olmasi durumunda anlaml
farkliigin oldugu, p>0.05 olmasi durumunda ise anlaml
farkliligin olmadig: belirtilmistir.

arasinda neden aranarak aragtirmact

verilerin analizinde

arasindaki orneklem t

seviyesi

3. Bulgular

Calismaya katilan Ogrenciler (n=37) K1 (1. Katilimcr),
K2...K37 seklinde kodlanmustir.

3.1. Katilumct ve Kontrol Grubundaki Ogrencilerin
Deneyimsel Ogrenme Stilleri Nelerdir?

Deneyimsel Ogrenme Stilleri Envanteri Deney Grubunun
Verilerinin Grafikle Gosterimi Asagidadir.

DENEYIMSEL OGRENME
STIiLLERI

m Oziimseme MW Ayristirma M Yerlestirme m Degistirme

15; 41%

Sekil 6. Deney grubundaki katilimc 6grencilerin
deneyimsel 6grenme stilleri ve stiller hakkindaki
yorumlari
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Katilima 6grencilerin 151 (%41) ayristirma ve 6ziimseme,  ¢ogunlugunun (% 81) ayristirma ve dziimseme Ogrenme
51 (%13) yerlestirme, 2'i (%5) degistirme Ogrenme  stilinde olduklar: goriilmektedir.

stilindedir. Calismaya katilan 6grencilerin 30'u soyut

diisinme becerisine sahipken, 7’si somut diisiinme

becerisine sahiptir. Deney grubundaki katilimcilarin biiyiik

DENEYiMSEL OGRENME STILLERI

m Oziimseme MWAyristirma M Yerlestirme m Degistirme

12;33%

Sekil 7. Kontrol grubundaki katilime1 6grencilerin deneyimsel 6grenme stilleri ve stiller hakkindaki yorumlari

Katilimar 6grencilerin 13'i ayristirma, 12’si 6ziimseme, 9'i  sahipken, 12’si somut diisiinme becerisine sahiptir. Kontrol
yerlestirme, 3'i degistirme 6grenme stilindedir. Calismaya  grubundaki katilimcilarin gogunlugunun (% 68) ayristirma
katilan ogrencilerin  25'i soyut diisiinme becerisine ve 6ziimseme 6grenme stilinde olduklar1 goriilmektedir.

3.2. Katilimci ve Kontrol Grubundaki Ogrencilerin Diisiinme Stilleri Nelerdir?

Tutucu Yasayapicl
7% - 5%

Yiurutmeci
Yenilikgi 7%
11%

Yargilayici

13%
Disadonuk
9%
Tekerkgi
8%
iceddniik
0,
12% Asamaci
8%
Ayrintisal
4% - Cokerkgi
Biittinsel Anarsik 6%
7% 3%
M Yasayapicl M Yiratmeci M Yargilayici i Tekerkgi M Asamaci
M Cokerkgi M Anarsik M Bitunsel M Ayrintisal M iceddniik
M Disadonik M Yenilikgi i Tutucu

Sekil 8. Deney ve kontrol grubundaki katilimer 6grencilerin diisiinme stilleri ve stil envanteri hakkindaki yorumlari

Diisiinme stilleri envanterine gore 74 katilimcinin % 13’4 % 8'i asamaci ve tekerkgi, % 7’si biitiinsel, tutucu, yiiriitmeci, %
yargilayici, % 12'si icedoniik, % 11'i yenilik¢i, % 9'u digaddniik,  6’s1 cokerkei, % 5’1 yasayapici, % 4t ayrintisal, % 3" anarsik
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diistinme stilleri olusturmustur. Katilimcilarin daha ¢ok
yargilayici, icedoniik ve yenilikgi, orta diizeyde disadoniik,
asamaci, tekerkgi, biitiinsel, tutucu, yiiriitmeci, gokerkgi ve

yasayapict oldugu daha az bir kismmun ayrintisal ve
anarsik diisiinme stilinde oldugu goriilmektedir.

3.3. Deneyimsel Ogrenme ve Diisiinme Stilleri Envanterleri Arasinda Anlamli Bir Fark Var Midir?

Tablo 1.

Degiskenlerin 6grenme stillerine gore karsilastirma sonuclar
Degiskenler Grup (Ogrenme Stili) p

D (n=6) 0 (n=27) A (n=27) Y (n=14)

Yasayapici 15.83+2.14 17.33+3.29 18.00+2.01 16.50+3.52 24
Yiriitmeci 21.83+1.94 22.00+4.72 23.33+3.96 20.00+4.80 14
Yargilayic 44.66+7.39 40.26+7.99 45.26+6.42 41.92+7.29 .08
Tekerkei 27.33+4.59 26.42+5.17 28.63+4.49 26.29+5.56 .35
Asamaci 29.50+2.88 28.03+6.15 29.48+3.91 27.00+5.44 44
Cokerkgi 21.16+6.82 20.00+6.01 20.48+5.58 22.14+6.21 73
Anarsik 8.50+4.13 10.63+3.11 12.00+4.60 10.85+3.99 .23
Biitiinsel 23.83+7.83 27.07+8.20 23.77+8.32 25.07+10.17 .54
Ayrintisal 12.50+5.75 10.70+4.22 12.93+4.52 11.76+6.04 40
Igedoniik 36.66+8.75 37.70+7.84 40.77+7.67 39.07+6.74 43
Disadoniik 29.50+8.40 29.14+6.56 30.59+8.24 29.43+6.19 .90
Yenilikgi 32.16£9.70 36.14+7.85 38.85+6.80 37.14+4.75 18
Tutucu 23.66+8.06 24.40+5.97 22.93+7.17 20.85+7.80 48

Tablo 1’de (D = Diverging/Ayristiran, O = (jzijmseyen, A=
Accommodating/Yerlestiren, Y = Converging/Degistiren)
diisiinme stilleri ve deneyimsel 6grenme stillerini birbiriyle
kargilagtirmaktadir.
deneyimsel 6grenme stilleriyle karsilastirmali sonuglarina
bakildiginda (D) degistiren, (O) 6ziimseyen, (A) ayristiran,
(Y) yerlestiren 6grenme stilleriyle aralarinda istatistiksel
olarak (tim p > 0.05) anlaml1 bir farklihik bulunmamustir.
Bu durumda ogrenme stili ile diisiinme stili arasinda

Diistinme stilleri degiskenlerinin

belirgin = bir iliski
biiyiikliigliniin fark yaratacak kadar giiglii olmadigim
diisiindiirebilir. Yani bireylerin 6grenme stilleri farkli olsa
da Sternberg’in tanimladig1 diisiinme tarzlarmi kullanma
diizeyleri benzer olabilir. Elde edilen bulgular, egitim
tasarimin kisisellestirmek icin yol gosterici olabilir; ¢linkii
gruplar arasi egilimler gozlemlenebilir.

olmadigim1  ya da Orneklem

3.4. Diisiinme Stilleri Envanterine Gére Deney Ve Kontrol Gruplart Arasinda Anlamli Bir Fark Var Maduwr?

Tablo 2.
Deney ve kontrol grubundaki degiskenlerin gruplar aras: karsilastirmali sonuglar:
.. Gru

Degiskenler Deney (n=37) i Kontrol (n=37) P
Yasayapici 16.65+3.12 17.95+2.50 .05
Yiiriitmeci 22.35+4.20 21.84+4.62 .61
Yargilayict 41.35+7.61 44.16+7.13 .10
Tekerkci 27.67+5.38 26.88+4.56 .50
Asamact 28.27+5.54 28.70+4.63 71
Cokerkci 20.30+5.97 21.05+5.86 .58
Anarsik 11.43+4.30 10.56+3.67 .35
Biitiinsel 24.75+9.20 25.70+7.99 .63
Ayrintisal 12.35+4.88 11.37+4.79 .39
Igedoniik 37.48+7.58 40.51+7.50 .08
Disadoniik 30.73+6.08 28.78+8.11 .24
Yenilikgi 36.59+7.00 37.40+7.54 .63
Tutucu 24.54+5.96 21.72+7.58 .08

Tablo 2’de diisiinme stilleri degiskenlerinin karsilagtirmali
sonuglarma bakildiginda yasayapici  diistinme stilinde
anlambh bir farklilik ortaya ¢ikmistir. Diger diisiinme stilleri
agisindan anlamli bir farklihik bulunamamistir. Tim p

degerleri 0.05’in tizerindedir (p > 0.05), bu durum deney ve
kontrol gruplar1 arasinda higbir degiskende istatistiksel
olarak anlamli bir fark olmadigini gostermektedir. En
diisiik p degeri Yasayapic: (p = 0.052) ve Tutucu (p = 0.081)
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distinme stili boyutundadir. Bu degerler 0.05e yakin
oldugu igin, daha biiytiik bir 6rneklemde anlamlilik ortaya
¢ikma ihtimali olabilir. Genel olarak gruplar benzer
diisiinme stili profillerine sahiptir. Yasayapict ve Tutucu
boyutlarinda p degeri anlamlillk smurma yakindir.
Dolayisiyla bu boyutlarda gruplar arasinda belirginlesme
egilimi olabilir. Yasayapict ve Tutucu boyutlarinda p

degerleri anlamlilik sinirina yaklagmistir; bu boyutlarda
gruplar arasinda farklilasma egilimi gozlenmistir.

3.5. Diigiinme Stilleri Envanterine gore deney ve
kontrol gruplari arasinda cinsiyetler arasinda anlaml bir
fark var madir?

Tablo 3.
Deney ve kontrol grubundaki degiskenlerin cinsiyetler arasi karsilagtirma sonuglar:
.. Cinsiyet

Degigkenler Kadin (n=56) ’ Erkek (n=18) P
Yasayapic 18.50+2.25 16.91+2.97 .04
Yiiriitmeci 21.88+4.63 22.16+4.35 82
Yargilayict 43.88+ 7.45 42.39+7.50 46
Tekerkgi 28.00+ 4.08 27.05+5.24 48
Agamacl 28.27+ 4.66 28.55+5.24 84
Gokerkgi 21.00£5.29 20.57+6.11 79
Anarsik 11.50+3.43 10.84+4.17 54
Biitiinsel 28.38+ 8.38 24.21+8.45 07
Ayrintisal 11.50+5.17 11.98+4.76 71
Iceddniik 39.83£7.21 38.73+7.82 59
Disadéniik 30.83£5.43 29.41%7.67 46
Yenilikgi 37.77+6.22 36.75£7.57 .60
Tutucu 26.44x 6.25 22.07+6.84 01

Tablo 3’de diisiinme stilleri degiskenlerinin cinsiyetler
arast karsilastirmali sonuglarma bakildiginda yasayapic: ve
tutucu diistinme stillerinde 6zellikle kadin katilimcilar
lehine anlamli bir farklilik ortaya ¢ikmustir. Diger diistinme
stilleri agisindan anlamli bir farklilik bulunmamuistir. p <
0.05 oldugu icin Yasayapici ve Tutucu diisiinme stilinde
cinsiyetin anlamli bir etkisi oldugu soylenebilir. Biitiinsel
diistinme sitilinde p = 0.07 olup fark anlamli degildir ama
anlamli degere yakindir; dolayisiyla daha biiyiik bir
orneklemde anlamli olabilir

3.6. Deney ve kontrol grubundaki katilumci
ogrencilerin kendi deneyimsel ogrenme stilleri ve diisiinme
stilleri hakkinda yorumlari nasildwr?

Deney grubundan katilima
goriisleri sdyledir:

ogrencilerin  bazilarmin

K9: “Testten edindigim ve benimsediklerimle kendimin farkina
vardim ve hayatimi, insanlarla olan iliskilerimi yoluna koymaya,
iletigim problemlerimi agmaya bagladim. Gordiigiim ve kendimde
gozlemlediklerimle hayattan daha cok zevk alyyorum.”

K16: “Yasa yapici, biitiinsel ve tekerkci ozellikleri biiyiik oranda
bende mevcut. Yasa yapicimin 6zelliklerinden daima kendi
fikirlerime giivenirim ve kendi fikirlerimi uygulayabilecegim
durumlart severim. Baskalarimin fikirlerine de damisirim ama
sonunda yine kendi fikrim iizerinden hareket ederim. Ise
baglamadan once o isi kafamda mutlaka canlandiririm.
Biitiinselin ozelliklerinden konulara ben de biitiinsel bakmay:
tercih ederim ve tamamladigim bir igin sonucunu mutlaka biitiin
icinde gormek isterim. Detayciliktan cok olayin genel hatlarinin
bilinmesi ~ gerektiginden — yanayim. Miimkiin  oldugunca
detaylardan kacarim. Tekerk¢inin dzelliklerinden ise birden fazla

isUe odaklanamam. Bir isi bitirip daha sonra baska ise gecerim.
Birden fazla seye ilgimi asla veremem. Islerimi énem sirasina
koyup en 6nemliden baslamaya gayret ederim”.

K8: “Yapilan anket sonucuna gore diisiinme stilleri icinde
asamaci, yargilayici, biitiinsel ve ayrintisal yonlerim agir bast1.
Bu sonuglar dogrultusunda kendimi daha ¢ok agamact diisiinme
stiline uyqun goriiyorum. Her mne kadar diger diisiinme
stillerinde de beni yansitan ozellikler bulmusg olsam da tam olarak
benim diisiinme seklimi gosterdigini soyleyemeyecegim. Yapilan
ise ve duruma gore diisiinme stillerimde farkliliklarin oldugunu
ama yapacagim islere baslamadan Once mutlaka onlar1 dnem
strasina dizip onceliklerini belirledigim séylenebilir”.

K32: “Egitim gordiigiimiiz kurumlar gorevlerinin tam aksi
tutumlar benimseyerek herkesi aymi tip diisiinmeye (tek-tip ve
ezberci egitime) zorlamaktadirlar maalesef. Basar1 oranlarmin
diisiikliigiiniin en temel nedeni bu tutumlardir. Her bireyin
birbirinden farkli ozelliklere sahip oldugunu bazi insanlarin
ezberleyerek 6grendigini, bir kismunmin ise yazarak Ogrenme
becerisine sahip oldugunu; Insanlara tek tip ¢oziim odakli
yaklagildiginda basarmmn  diistiigiinii ve istenilen seviyeye
¢tkmayacagini belirtmigtir”.

K9: “Sarkiy1 sadece sozleriyle §3renip soylemek ¢ocukta ne kadar
kalici olur bilinmez. Ama kesinlikle ritim tutup hareketlerle
birlikte soylemekten daha az kalici olur. Cocuklara ritimle ve
hareketle birlikte sarki soyletmek cocuga hem biligsel hem
duyugsal hem de psikomotor yonden fayda saglar. Ciinkii
sarkimin sozlerinin uzunluguna kisali§ina gore yaptigr hareketler
cocugun viicut kaslarmmin gelismesine yardimci olur. Hem sarkiy:
soyleyip hem de ayni anda ritim tutmak cocugu bilissel yonden
gelistirir. Yaptigim bu ¢alismada ¢ocugun hem cevresine
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uyumunu gelistirmek hem de ona faydali olmasini istedim”
seklinde bu durumu ifade etmistir”.

Kontrol grubundaki bazi katiimcr &grencilerin goriisleri
ise sOyledir:

Keé: “Diisiinme sitili testine gire ornegin ¢okerk¢i diisiinme
stilinde belirtildigi gibi ayni anda pek cok isle ilgilenebilirim.
Genellikle yapmam  gerekenlerin farkindayimdir. Bazen bu
yapmam gerekenlerin sirasini belirlemek bana zor gelebilir. Eger
oniimde bir proje varsa o projedeki igleri tiim yonleri ile egit
onemde gormeye calisirim. Ve aymi anda bircok calisma ile
ilgilenebilen biriyimdir bu isler arasinda git-gel yapabilirim”.

K3: “Tekerk¢i diisiinme stiline sahibim. Ben de tek oldugumda
daha iyi seyler yapwyorum fakat grup calismalarinda da gayet
iyiyim ve arkadaslarima uyum sagliyorum”.

K5: “Diisiinme stilleri testine gore yiiriitmeci diisiinme sitiline
sahip kisiler gibi verilen talimati yapmam. Cok uyumlu ve
diizenli bir kisiligimdir. Kolay ezber yaparim. Yani daha ¢ok
yapacagim isin izleyece§im basamak wve yollarimin dnceden
belirlenmis olmasini tercih ederim. Bu diisiinme sitiline sahip
kisiler polislik, yoneticilik, memurluk, 06gretmenlik  gibi
mesleklerde daha basarili oluyormus, ben de hali hazirda
ogretmenlik  okudugum icin bazi yonleriyle uydugunu
diigtintiyorum”.

K17: “Oziimseme grenme stiline sahip olan bireylerin gorsel ve
isitsel hafizalar1 daha c¢ok calistigindan geleneksel 63renme
ortamlarinda da ciddi basarilara imza atarlar. Universite
stnavina hazirlanirken liseden mezun oldugum sene dersleri ses
kaydina alarak tekrar ederdim. Bu sekilde verim aldigimin
farkindaydim  fakat ses kayitlarimi  dinlemek icin  plan
yapabiliyorken bir tiirlii bunu sistemli bir sekilde yapamiyordum,
bu yiizden Oziimseme Ogrenme stili ile 063rendigim
kamsindayim”.

K5: “Somut durumlar: anlamlandirma, izleyerek 6¢renme gibi
yonleriyle degistirmeci d8renme sitiline uymaktayim. Bir ise
girismeden Once bagkasina ‘once sen yap’ derim ciinkii onu
izleyip, hissedip kendi duygu ve diisiincelerimle yogurmam
gerekir. Yeni bir seyler dgrenmeden dnce bilgilere nesnel ve
titizlikle yaklasirim. Insanlar genelde cabuk ¢oziimlerim. Ancak
tercihlerimde ¢ok ikilemde kalirim. Genel olarak degistirme
ogrenme sitiline uymaktayim” .

K3: “Ayristirma 63renme stilinde oldugu gibi Ggrenmeye
baslamadan once bir plan ve program yaparim. Bu sekilde
sistematiklestirerek 0grendigim zaman benim icin daha kolay ve
kalict oluyor. Yaparak ve wuygulayarak 63reniyorum ciinkii
kendim yaptigim icin aklimda daha cok kaliyor ve sonradan
hatirlamam daha kolay oluyor. Mesela miizik dersinde de hoca bir
sira ve plan halinde gidiyor. Sarkilarin ve onlarin ritimleri, daha
sonra sarkiya uygun yaphimiz hareketlerin hepsi bir sira
halinde oldugu icin benim 63renmem ve aklimda kalmast daha
kolay oluyor. Sarkilara uygun hareketleri biz de hocayla birlikte
yaparak uyguladi§imiz icin 63renmem daha kolay gerceklesiyor.
Bu sekilde 6grenmeyi de benim igin eglenceli kiliyor”.

K8: “Tekerk¢i diisiinme stiline sahibim. Ben de tek oldugumda
daha 1yi seyler yapryorum fakat grup calismalarinda da gayet
iyiyim ve arkadaglarima uyum saglyorum. Yaptigimiz édevler
genellikle grup ddevleri ve ben de arkadaglarimla uyumlu bir
sekilde ddevleri yapryorum. Miizik dersinde yapti§imiz hareketler
ve miizik uyum iginde bu da benim icin gayet iyi ve 6grenmemi
kolaylastiran bir durum. Daha sonra hatirlamam da kolay oluyor.
Miizik dersinde de hoca bir sira ve plan halinde gidiyor.
Sarkilarmn ve onlarm ritimleri, daha sonra sarkiya uygun
yaptigimiz hareketlerin hepsi bir sira halinde oldugu icin benim
ogrenmem ve aklimda kalmas: daha kolay oluyor. Sarkilara
uygun hareketleri biz de hocayla birlikte yaparak uyguladigimiz
icin 6grenmem daha kolay gerceklesiyor. Bu sekilde d3renme,
ogrenmeyi de benim icin eglenceli kilryor” seklinde bu durumu
ifade etmigtir”.

3.7. Birinci ve ikinci alt probleme dayal1 bulgular

Calismaya katilan deney ve kontrol grubundaki
ogrencilerin deneyimsel 6grenme stiline gore biiyiik bir
kismi (%71) ayristirma ve 6ziimseme stilindedir. Diistinme
daha ¢ok
yargilayici, igedoniik ve yenilikci (%36); daha az bir kismi
ayrintisal ve anarsik (%7) diisiinme stilindedir. Diisiinme
stilleri degiskenlerinin deneyimsel &grenme stilleriyle
karsilastirmali sonuglarma bakildiginda (D) degistiren, (O)
(A) aynstiran,

stilleri envanterine gore ise katilimcilar

ozlimseyen,
stilleriyle aralarinda anlaml bir farklilik bulunamamuistir.
Yasayapict diisiinme stilinde anlamli bir farklilik ortaya
cgkmistir. Cinsiyetler arast karsilastirmali sonuglarina
bakildiginda yasayapici ve tutucu diisiinme stillerinde
ozellikle kadin katilimcilar lehine anlamli bir farklilik
ortaya ¢ikmustir. Diger diisiinme stilleri agisindan anlaml
bir farklilik bulunmamustir.

(Y) yerlestiren Ogrenme

Ayrica katilimcilar 5N 1K sorulariyla hazirladiklar: yazil
Odevlerde uygulanan envanterleri ve uygulanan miizik
atolyesini tartismislardir: Altan (1999)'mn karalama, oyun
veya tasar1 durumundaki calismalarmi prosesfoylerle
hazirlayan deney grubundan K3 bu durumu su sekilde
ifade etmistir: “Yapti§imiz ddevler genellikle grup ddevleri ve
ben de arkadaslarimla wyumlu bir sekilde ddevleri yapryorum.
Miizik dersinde yaptiimiz hareketler ve miizik uyum icinde. Bu
da benim icin gayet iyi ve 63renmemi kolaylastiran bir durum.
Daha sonra hatirlamam da kolay olmaktadr”. Kontrol
“Stmif  ogretmenligi
programinda 2. Simifta, 2 donem olacak sekilde aldigimiz miizik
ogretimi dersi vardi. Birinci ve ikinci donemde ayr: hocalardan
dersler aldik. 1. donem daha bilimsel ve nota §3retimi ile gecerken
2. dénem daha cok miizikal ve hareketlere yonelik bir dersti. Iki
dersten de yeterince verim aldim. Ikinci donemde ritim tutarak
beden koordinasyonunu yapabildik ve daha cocuga yonelik bir
dersti. Ciinkii cocuklar miizik ile e§lenirken ritim tutmay:
ogrenir ve ayni zamanda bir oyun niteliginde oldugu icin cocugu
derse yakinlastirir gekingenligini azaltir. Bu sayede ¢cocuk sinifa
kazandirilabilir”.

grubundan K10 prosesfoyiinde:

‘Dort asamali dongii” olarak anilan deneyimsel 6grenme
stireci, sadece formal 6grenmeleri kapsamamaktadir. S6z
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konusu dongii, bir anlamda bireylerin yasama uyum
saglama stireclerini de gostermektedir. Yasama uyum
saglama siirecleri dongiisiinii deney grubundan K11
yasama uyum saglama becerisini su sekilde 6zetlemistir:
" Ayristiran 6grenme modeli benim bircok zelligimi gosteriyor.
Ciinkii ben bir isi 6grenmenin en kolay yolunun yasayarak,
yaparak, icinde bulunarak 6grenmek olduguna inanirim. Ciinkii
uygulama ile ogrendigi swrada dogruyu ve yanlisi d3renme
sirasinda 63renir. Hatalarina miidahale edebilme sansimiz daha
yiiksektir. O sirada yanhg anlagilmalar diizeltilebilir”.

Bireylerin baskalarindan yardim beklemeden siirekli
degisen ve artan bilgiyi deney
grubundan K11 sdyle yorumlamustir: Sadece 6§retmenin aktif
oldugu sadece anlatim dersleri benim icin verimli gecen bir
dgrenme stili degildir. Ogrenci her zaman bilginin igerisinde
olmak bana uyan bir ozelliktir. Ama bilgiyi soyut

elde edebilmesini

kavramsallastirma bana uygun bir 6zellik degildir. Benim
icin soyut kavramlar yerine somut kavramlar daha akilda
kalic1 ve verimli bir 6grenme seklidir. Mantiksal analiz ve
plan yapma bana uygun bir 6zelliktir bence 6grenmenin en
onemli Ozelliklerinden birisi bir problemin ¢6ziimiinde
analiz yapip mantik c¢evresinden gegirdikten sonra
uygulama amacl plana gecirmedir” seklinde c¢alisilan
envanterlerle ilgili ¢calismalari nasil igsellestirdigine dair bir
yorum getirmistir. Deney grubundan K32 6grenme stilinin
ve bunu Ogrenme
sokulmasini su sekilde yorumlamistir: aslinda insanlarin
glnliik hayatta ve akademik olarak oldukca kendini
anlamasmi saglayarak islerini kolaylastiracak
deneyimsel 6grenme ve diistinme sitil testlerine gereken

ne oldugunu bilmesi siirecine

olan

Onemin verilmedigi agik¢a ortadir maalesef.

Deney grubundan K9 durumu hissetmek, konu iizerinde
daha soyle
yorumlamigtir: “Ogretim hayatim boyunca ne yazik ki cogu
zaman kendimin farkinda degildim. Kendini tanima ve kendinin

diisiinmekten fazla onem tasidigini

farkinda olma” bu onemli konuyu yalmizca varsayimlarla
yiiriitmeye calistim. Giinliik hayatta karsilagti§im sorunlarla ve
derslerle nasil baga ¢iktigmmin az ¢ok bilincindeydim ama buna
bir isim koyamanmustim. Miizik dersinde dgrenme stil testinin
uygulamasiyla sanki kilitli kapuyr sonunda acabilme, kendimle
yiizlesebilme firsatim oldu. Ben giinliik hayatta ve 06gretim
hayatimda bir karar vermeden énce cok diisiiniiriim. Bir seyi
ogrenebilmem icin de cogunlukla gb6rmem, aktif olarak
uygulamam gerekir. Bir seyle mesgulken kafamda bir diger
probleme yogunlasabiliyorum; yani kendimi birden fazla sey

diigiiniirken  buluyorum. Bu testin sonucunda; hayattaki
ogrenme stilimi oturttum wve artik yasantimda kendimin
farkindaydim. Ogrenmem gereken seyi diisiiniip, harekete gecerek
uyguluyor ve bu sekilde 6greniyorum. Bu testte de ben ayrigtiran
¢tktim. Test sonucunun dogru oldugunu diisiiniiyorum ciinkii
ayrigtiran stilin tantmina uygun 6grenme yoluna sahibim”.

3.8. Ug, Dort ve Besinci Alt Probleme Dayali Bulgular

stilleri
sonuglarma bakildiginda yasayapici diistinme stilinde
anlamli bir farklilik ortaya ¢ikmistir. Diger diistinme stilleri

Diistinme degiskenlerinin kargilagtirmali

agisindan anlamli bir farkliik bulunamamistir. Yine
diisiinme degiskenlerinin  cinsiyetler
karsilastirmali sonuglarna bakildiginda yasayapici ve

stilleri arasi
tutucu diisiinme stillerinde 6zellikle kadin katilimcilar
lehine anlamli bir farklilik ortaya ¢ikmustir. Diger diisiinme
stilleri agisindan anlamli bir farklilik bulunmamuistir.

Dewey, Lewin ve DPiaget'in goriisleri birlikte
degerlendirildiginde, Ogrenme bir siiregtir. Ogrenme
siirecinde yasantilar yoluyla olusan kavramlarin stiirekli
degisim gosterdigi; gelismenin bir dongii bigiminde devam
ettigi soylenebilir. Ogrenmenin dogasi geregi gerilim ve
catismalarla dolu bir siire¢ oldugu sonucuna da varilabilir.
Ogrenmeyi dort adimda olusan bir siireg olarak agiklayan
Kolb, bireylerin yasadiklari gevrenin dogal bir sonucu

olarak somut bazi deneyimlere sahip olduklarmna ve bu

deneyimleri farkl bigimlerde gozlemleyerek
yansittiklarina dikkat ¢ekmektedir. Bunun yam sira
yansitict  gozlemlerin  soyut  kavramsallagtirmalar

yapilmasinda, ilke ve genellemelerin olusmasinda etkili
oldugunu vurgulamaktadir. Sonugcta bireyler, s6z konusu
genellemeleri daha sonraki etkinliklerinde ve ileri
diizeydeki  Ogrenmelerinde  bir  rehber  olarak
kullanmaktadir. Boylece bu siire¢ bir dongii bigiminde
devam etmekte, yeni deneyimler kazanilmakta ve bu
deneyimler daha sonraki 6grenmelerde yonlendirici rol
oynamaktadir (Kolb, A. D., 1985, s. 25; Kolb, D., 2000, s. 4;
Whitcomb, 1999, s. 36; Yoon, 2000, s. 37).
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3.9. Altinc1 Alt Probleme Dayali Bulgular

Mantiksal yorumlama yapabiliim

Tumdengealinn wintemini benimsarim

u Seut kavrarnlarla ilgilenin
Problem ¢ézme becerilerim gelismistir

fynhic) alma

—

ok detayl diisiniirtim

u /_/—Gc:zlemleg,erek Bigrenirim

Gozlem yaparak yasayarak ddrenme kalicidir Biremmen en gneml bilg kayns e

Plan yaprna becerim geligmigtir

Belli bir plan ve programa uygun ders arlatim igerigi Birfikrin dogruludunu ispatiamaya caliginm

almlichr

/ Ozumseme
a &

; Tirnevanmayim-Parcadan bitdne gitme
oyut kavramlan somuta evirmeyi sevenim ;

u /fjnce detayl ddrenir sonra anlatinm

Sentezleme yapmam gerekir

a Duygusal tephiler

—
Dinleyerek grenme
Az ve anlaml konugmak

izleyerek Grene

Uygulayarak B§renme edilimim var

Saclece dinleyerek ogrenme gerceklegtiremiyonm,

Gairerek dgrenmezsem dgrenmede gliclih yagyarum

Farkl bakss agilaryla gozlem yapip harekele gegine

ﬂ Girigken degilim

Sekil 9. Oziimseme deneyimsel 6grenme stilli hakkindaki kodlar

Sekil 9’a gore odziimseme Ogrenme stili ile ilgili yapilan
tematik analiz sonucunda 14 tema, 6 adet alt tema ¢ikmustir.
1) Soyut kavramlarla ilgilenme, 2) izleyerek 6grenme, 3)
dinleyerek yapmak, 5)
tiimevarimsal/ pargadan-biitiine Ogrenme, 6) ayrintict
olma, 7) detayl diisiinme, 8) gozlemleyerek 6grenme, 9)
mantiksal yorumlama yapma, 10) tiimdengelim yontemi,
11) plan yapma becerisinin gelismis olmasi, 12) problem
mantiksal

O0grenme, 4) sentezleme

¢bzme olmasi, 13)

yorumlama becerisi ve 14) ogretmenin en onemli bilgi

Pratik cozumler bulunm

becerisinin  gelismis

Somut agrenme kaliadir

a \

Bir seyi Bijrenebiimemicin coguniukla garmem gerekir

Adif dgrenme

kaynagidir seklinde 14 tema ortaya c¢ikmustir. 1) Soyut
kavramlari somuta ¢evirmeyi sevme, 2) duygusal tepkiler
verme, 3) once detayli 6grenip sonra anlatmak, 4) az ve
anlamli konusmak, 5) belli bir plan ve 6) programa uygun
ders igerigi olmasi gerekliligi, 7) bir fikrin dogrulugunu
ispatlamaya calisma, gozlem yaparak, yasayarak 6grenme
sekline 7 alt tema ortaya ¢ikmustur.

u/.hkth‘ uygulayici olma a u

planl Ggrenme
Sistematix ve planh calisinm u

Probleme hizli ve pratik gdzimler bulabiliyorum

—a
a

Alirna farkh fik'rler ge didi ar problemi cézerim

Du nmedan hareket etmem

a a .
Teknik sarunlan ghizmede basaniram — Karariyim / \ a I A
oyut dlsiniirdon: Bir o/ap ceta)larlyla ircelerim
Vidtitask \ Sistemli biriyim u
u Anlatarak daha iyi dgrenirim

ok 5onlu dusunurum

iki kere diigiindr bir kere yapanm  jerplinlici

’/:ynsﬂrnN
a
/

Zaman zamar hiperakifim

Probilem ¢Gzme konusunda basanimim
f

Prablemi her yondyle ele alinm

| "Meden " ve "Nasil” sorulan dzerinde ol cururum

Martik yiritterek hareket aderim

analitik disinme

Sekil 10. Deneyimsel 6grenme stillerinden Ayristirma ile ilgili kodlar
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Sekil 10’da ayristirma 6grenme stili ile ilgili diisiinmeden
hareket etmem, soyut dislintiriim, somut Ogrenirim,
zaman zaman hiperaktifim, mantik yfiriiterek hareket
ederim, problem ¢6zme konusunda basariliyim, sistematik
ve planl c¢alisirim, aktif Ogrenirim, pratik ¢oziimler
bulurum, gorerek Ogrenirim, problem c¢ozerken aklima
farkl fikirler gelir, teknik sorunlari ¢6zmede basariliyim
seklinde 12 tema ortaya ¢tkmustir. 12 temaya bagli da 12 alt

Hem soyut hem de somut diistinmeyi kapsayacak bir

Tek tip 6grenme mimkin degildir

tema ortaya ¢ikmistir. Bunlar ise sdyledir: Aktif uygulayici
olma; planli 6grenme; probleme hizli ve pratik ¢oziimler
bulma; bir problemi her yéniiyle ele alma; neden ve nasil
sorular tizerinde dururum, anlatarak daha iyi 6grenirim;
sistemli biriyim; analitik diisiinme; temkinli olma; ¢ok
yonlii diistinliriim; 2 kere diisliniir 1 kere yaparim;
multitask (birden fazla isi bir arada yapan).

Sgrenme stili olmali - e a/iletigirp becerim iyidir
e a # - e . : //
T e yonetmeyi ,planlamayi seviyorum -
- ’ -
a Hem soyut hem de somut dusiinerek L e
- . - rd e
dgretilmeli - a

Duygusal bir insani mdlr\ Lo |

Hislerime, igglidilerime glvenirim

————
. p /
Uyumlu ama sabirsizim /yerle;;tlrme\ y
a a
Somut ve aktif yasantiyla 6grenirim yd Yeni deneyimlerde bulunmayi
yd seviyorum
a

Grup calismalarinda yGritlcOyimdar

\ e diyorum e
\ < //
// v
/l, //

g

/ﬂ’aparak, yasayarak (’D',gr/en meyi tercih

s
s

Yeni ve degisik bilgiler ilgimi ceker

Sekil 11. Yerlestirme deneyimsel 6grenme stilli ile ilgili kodlar

Sekil 11’de yerlestirme 6grenme stili ile ilgili 8 ana tema
ortaya ¢ikmustir. Bu temalar soyledir: flgili uyumlu ama
sabirsizim, somut ve aktif yasantiyla 6grenirim, grup
yeni
bulunmay:1 seviyorum, yaparak, yasayarak oOgrenmeyi

calismalarinda  yiiriitiiciiytimdiir, deneyimlerde
tercih ediyorum, yonetmeyi-planlamay1 seviyorum; hem
soyut hem de somut diisiinerek 6grenmeli; hislerime-
icglidiilerime giivenirim; uyumlu ama sabirsizim; somut

ve aktif yasantiyla 6grenirim. 8 ana temaya bagl 5 alt tema

ortaya ¢ikmistir. Bunlar sdyledir: Duygusal bir insanim;
yeni ve degisik bilgiler ilgimi ¢eker; iletisim becerim iyidir;
tek tip 6grenme miimkiin degildir; hem soyut hem de
somut diisiinmeyi kapsayacak bir 6grenme stili olmalidir.
Ayrica grup c¢alismalarinda  yiriitiicliylimdiir  ile
yonetmeyi, planlamay1 seviyorum temalar: ile yeni
deneyimlerde bulunmay1 seviyorum ve iletisim becerilerim
iyidir temalari iligkilidir.

Soyut ve samut diisinmeyi desteklemeli a

a Tek tip 6grenme mimkin degildir

Sakin biriyin...

/-

Fikirlerimin birbiriyle baglantil olmasini isterim

a.- a
Detayoyimdir

Omelder somutlagtirarak grenmeye ihtiya duyanm

a —

a “a;_{-_—————___'Somutve mantiksel distinirim
- =

Eyleme gegmekten kaginiyorum . —
/q @ _— Degigtirme

Kendi duygu ve dUsLTncelerimi goz |

gnline alinm !

Utanga birfyim a

Odrenirken duyu arganlanrm kullanimm

Sekil 12. Degistirme deneyimsel 6grenme stilli ile ilgili kodlar

T a
Gozlem yaparak iyice kavranm

i bir g&zlemciyim
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Sekil 12’de degistirme 6grenme stiline ait 9 tema ortaya
¢ikmigtir. Bunlar soyledir: Tek tip O0grenme miimkiin
degildir; detayciryimdir; somut ve mantiksal diistiniiriim;
gozlem yaparak iyice O0grenirken duyu
organlarimi kullanirim; kendi duygu ve diisiincelerimi goz
oniine alirim; eyleme ge¢mekten kagmiyorum; sakin

kavrarim;

biriyim; 9 temaya bagh 4 alt tema ise soyledir: Soyut ve
somut diisiinmeyi desteklemeli; fikirlerimin birbiriyle
baglantili olmasmi isterim; Ornekleri somutlastirarak
ogrenmeye ihtiya¢ duyarim; iyi bir gézlemciyim; utangag
biriyim.

Baglihgr sevmem

TUm goris agilarnin degerlendiririm

Sinirlandinimaktan hoslanmam
~

-~

Problemleri rastgele ele alinm =

Anarsik

Aceleci olmak

1
1
\
1
\
1
-1‘ a
\ Birden fazla isle ugrasabilirim
1
!
1
(o | |
X '

Sikilgan olmak

Zorlayici ve gok cesitli hedeflere yonelme

Sekil 13. Anarsik diigsiinme stilli ile ilgili kodlar

Sekil 13’de anarsik diisiinme stiline ait 9 tema ortaya
¢ikmistir. Bunlar soyledir: Problemleri rastgele ele alirim;
zorlayici ve gok cesitli hedeflere yonelme; sikilgan olmak;
birden fazla isle ugrasabilirim; aceleci olmak; baglilig1
sevmem; tim gortiis acilarim degerlendiririm;
sinirlandirilmaktan hoslanmam; ayrica aceleci olmak ve

sikilgan olmak temalart ile sinirlandirilmaktan hoslanmam

ve zorlayict ve ¢ok cesitli hedeflere yonelme temalar:
iligkilidir.
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Bir igi bitirip digerine gegerim

Parcalarla bitln arasinda baglantilar kurmaya calisinm

Asamaci

Islem dnceligini belirlerimx\

Yazacagim yada konusacadim zaman ana fikirle
baglantilar kurar

Her zaman planli ve programli is yapmayi severim

Planli ve diizenli ilerlerim

Ayni zamanda farkli isler yapmayi severim

~

Planlama ve siralama yaparak islerimi bitiririm

-

Butlnsel

Onem sirasina koyarim

Sekil 14. Asamaci diisiinme stilli ile ilgili kodlar

Sekil 14’de Asamaci diistinme stiline ait 4 tema ve 5 alt tema
bulunmaktadir. Bunlar soyledir: 1)Bir isi bitirip digerine
gecerim; 2) planli ve diizenli ilerlerim; 3) parcalar ve biitiin
arasinda baglanti kurmaya ¢alisirim, 4) yazacagim ya da
konusacagim zaman ana fikirle baglantilar kurarim. planl
ve diizenli
bulunmaktadir. 1) planlama ve siralama yaparak iglerimi

ilerlerim temasimmin altinda 5 alt tema

“ Ayrintisal™-
_- " Aynntisal >~

-~
a-’

bitiririm; 2) 6nem sirasina koyarim; 3) ayni zamanda farkl
isler yapmay1 severim; 4) islem 6nceligini belirlerim; 5) her
zaman planli ve programli is yapmay1 severim alt temalar1
bulunmaktadir. Ayrica planh ve diizenli ilerlerim temasi
atindaki 3 alt tema birbiriyle
siralama yaparak iglerimi bitiririm alt temas: ile biitiinsel
diisiinme stili arasinda da bir iliski bulunmaktadir.

iligkilidir. Planlama ve

Mantiga uygun aciklayici bir anlatimla daha iyi
dgrenirim

\\\ /
~

Oziimseme
Sekil 15. Ayrintisal diisiinme stilli ile ilgili kodlar

Sekil 15’de Ayrintisal diisiinme stili ile ilgili 2 tema ortaya
¢ikmistir. Bu temalarda biri 6ziimseme Ogrenme stili ile
iligkili digeri mantiksal yorumlama yapabilirimdir. Alt

Mantiksal yorumlama yapabilirim

tema ise mantiga uygun agiklayici bir anlatimla daha iyi
Ogrenirimdir.
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islem 8nceligini belirlerim

Ayni zamanda farkli isler yapmay severim __

e
e

/’f
-

Onem sirasina koyanm
Planlama ve siralama yaparak islerimi bitiriim
|
1
|
1
]
|
i

Bitlinsel

Sekil 16. Biitiinsel diisiinme stilli ile ilgili kodlar

Sekil 16'da Biitlinsel diistinme stiliyle ilgili sadece
“planlama ve siralama yaparak islerimi bitiririm”. ana temasi
ortaya ¢ikmistr. 1 temanm altinda 2 alt tema 1) Onem
sirasmna koyarim ve 2) planli ve diizenli ilerlerim
seklindedir. Planli ve diizenli ilerlerim alt temasinin altinda

Her zaman planl ve programli is yapmay severim

I N
Planli ve diizenli ilerlerim ™™= ==--____
. ~ S

,
.

Plan yapma becerim gelismistir

~—
-~
e

.,
N

-,

.

Alinganolma  Birisi bitirip digerine gecerim

8 adet alt tema 1) her zaman planli ve programli is yapmay1
severim; 2) ¢ok detayll diisiiniiriim; 3) problem ¢ozme
becerilerim gelismistir; 4) plan yapma becerim gelismistir;

5) bir isi bitirip digerine gegerim; 6) alingan olmak 7) islem

onceligi belirlerim 8). ayn1 zamanda farkli isler yapmay1

severim ortaya ¢ikmustir.

Parcalarla batin arasinda baglantilar kurmaya calisinm

Planh ve diizenli ilerlerim

isleri siraya koymada zorlaninm
7

Sekil 17. Cokerkgi diisiinme stilli il e ilgili kodlar

anda

Sekil 17’de cokerk¢i diisiinme stiline ait 4 ana tema
isle

ayni

bulunmustur. Bunlar: Isleri siraya koymada zorlanirim, is

onceligi  belirleyemez,

~
.

Yazacagdim yada konugsacadim zaman ana fikirle
baglantilar kurari
—————— \\
Asamact ™~
isleri tiim yénleri ile esit dBnemde gérmeye caliginm {
N, 'l’
)
!
]

pek

Birisi bitirip digerine gegerim

Ayni anda pek ¢ok isle ilgilenebilirim
!

.

Cokerkgi

Is 8nceligi belirleyemez

ilgilenebilirim, isleri tiim yonleriyle esit SGnemde gormeye
calisirim seklindedir. Isleri tiim yonleriyle esit dnemde

gormeye calisirim temast ile is 6nceligi belirleyemez temasi
iligkili ctkmigtir. Ayrica is onceligi belirleyemez temasiyla

ayn1 anda pek ¢ok isle ilgilenirim temas iligkili ¢itkmustir.

¢ok
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Isleri tiim yonleriyle esit 6nemde gormeye calisirim
temasinin alt temasi olarak asamaci diisiinme stili ortaya
¢ikmistir. Asamaci alt temast ise planli ve diizenli ilerlerim,
bir isi bitirip digerine gegerim, parga biitiin arasinda

baglantilar kurmaya c¢alisirim, yazacagim ya da

konusacagim zaman ana fikirle baglanti kurarim alt
temalariyla iligkilidir. Ayrica planlt ve diizenli ilerlerim alt
temast ile bir isi bitirip digerine gegerim alt temasi arasinda
bir iligki bulunmaktadar.

Fikirlerimi arkadaslanmla paylasmay severim

Grupla beyin firtinasl yapma

Takim ¢alismalannda ¢alismaktan ¢ok hoslanirim

- T~
Tek bagima calismanin sikicr oldugunu ddistinGrim

Grupla calismayi ve yardimlasmayr severim

Sekil 18. Disadoniik diisiinme stilli ile ilgili kodlar

Sekil 18’de disadoniik diisiinme stili ile ilgili 4 ana tema
ortaya ¢ikmustir. Bunlar soyledir: Grup ¢alismasinda etkili
O0greniyorum, cana yakin ve sosyal bir insanimdir, kendi
fikirlerimle baskalarminkini birlestirmeyi ¢ok severim ve
ogrenmedir. Grup calismasiyla  etkili
Ogreniyorum temasinin altinda 5 alt tema ¢ikmistir. Bunlar:

yasantisal

kendi basima bagimsiz yapabilecegim isleri severim

I
Bagimsiz calismayi sevme

Grup ¢alismasinda etkili 6greniyorum

Yasantisal 6grenme

Kendi fikirlerimle baskalarininkini birlestirmeyi cok

u //f'severim
Disadoniik

Cana yakin ve sosyal bir insanimdir

Grupla ¢alismay1 ve yardimlasmayi severim, tek basima
c¢alismanin  sikict  oldugunu  diistiniiriim,
calismalarinda ¢alismaktan hoglanirim, grupla beyin

takim

firtinas1 yaparim ve fikirlerimi arkadaslarimla paylasmay1
severim seklindedir.

_Alingan olma

Alingan bir yapim var

Iceddniik Kendi dUstincelerimi savunurum

Tasarlar ve uygularim

Sekil 19. Icedoniik diisiinme stilli ile ilgili kodlar
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bir yapim var. Bagimsiz calismay1 sevme temasina bagl 1
alt tema 1) kendi basima bagimsiz yagabilecegim isleri
severim ortaya ¢ikmustir.

Sekil 19da icedoniik diistinme stili ile ilgili 4 ana tema
ortaya ¢tkmustir. 1) Bagimsiz ¢alismayi sevime, 2) tasarlar ve

uygularim, 3)kendi diisiincelerimi savunurum, 4) alingan

Detaylara takilmaktan ana konuyu kacirabiliyorum

Aklima koydugum seyi yapanm

Detayciyim

/ Tekerkgi\

islerin 6nem sirasin belirler, sirasiyla yapanm
,”’ ! \"\

islem &nceligini belirlerim

Plan yapma becerim gelismistir

S~
~.
S

Tek bir seye odaklaninm

Bir fikrin dogrulugunu ispatlamaya calisirrm

Sekil 20. Tekerkgi diistinme stilli ile ilgili kodlar

Sekil 20’de tekerkgi diistinme stili ile ilgili 4 tema ortaya
ckmustir. Bunlar su sekildedir: 1) Islerin énem sirasin
belirler, sirasiyla yaparim; 2) tek bir seye odaklanirim; 3)
aklima

detayciyim;  4) koydugum seyi yaparim;

detayctyim. Islerin Gnem sirasim belirler, sirastyla yaparim
temasiyla ilgili ise 3 alt tema g¢ikmustir. 1) Bunlar islem
onceligini belirlerim; 2) plan yapma becerim gelismistir; 3)
bir fikrin dogrulugunu ispatlamaya ¢aligirim.

Gorevleri yargilama, dederlendirme egilimindeyimdir

Dogru yolu kendim bulmay severim
i
/

Degerlendirme-yargilama-karsilastirma odakli olma

/thdwumlan kar§\|a§t|rmm

/Yargllaylu\

Analiz gerektiren durumlan tercih ederim

Baskalarinin fikirlerini analiz edip degerlendirmeyi
severim

Sekil 21. Yargilayici diisiinme stilli ile ilgili kodlar

Sekil 21’de yargilayici diisiinme stili ile ilgili 8 ana tema
ortaya cikmistir. Bunlar sdyledir: 1) analiz gerektiren
durumlar1 tercih ederim; 2) grup {iyelerine miidahale
ederim; 3) zit durumlar: karsilastiririm; 4) degerlendirme-
yargilama-karsilastirma odakliyim; 5) dogru yolu kendim
bulmay1 severim; 6) fikir aligverisi yapip, degerlendirmeyi

Grup Uyelerine midahele ederim

severim. 2 alt tema ise soyledir: 1) Bagkalarmin fikirlerini
analiz edip degerlendirmeyi severim, 2) gorevleri
yargilama, degerlendirme egilimindeyimdir. Ayrica dogru
yolu kendim bulmay1 severim temasi ile analiz gerektiren
durumlar1 severim temalar iligkilidir
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Fikirlerime glvenirim  Bagkalaninin fikirlerini kabullenmem

Ogrenme siirecinde cesaretliyim

\\\
~.

o Fikirlerimi uygulayabilecegim durumlar severim
Cesaretliyim
S
/ ise baslamadan énce o isi kafamda mutlaka

Yasayapici

Detayci degilim canlandirinm

Bitlnsel bakmayi tercih ederim
Sekil 22. Yasayapic diisiinme stili ile ilgili kodlar

Sekil 22’de Yasayapic diisiinme stili ile ilgili 4 ana tema  cesaretliyim, fikirlerimi uygulayabilecegim durumlari
ortaya ¢ikmustir: 1) Detayci degilim; 2) ise baslamadan énce  severim temasina ait 2 alt tema 1) fikirlerime giivenirim ve
o isi kafamda mutlaka canlandiririm; 3) fikirlerimi  2) baskalarinin fikirlerini kabullenmem alt temalar1 ortaya
uygulayabilecegim durumlar1 severim; 4) cesaretliyim.  ¢ikmustir.

Cesaretliyim temasina bagli 1) Ogrenme siirecinde

Cana yakin ve sosyal bir insammdir

kendi yolumu olusturmaw tercih ederim kendi sorunuma kendi ¢cozUmimid bulmay isterim.
Yenilikgi

Sekil 23. Yenilikgi diisiinme stili ile ilgili kodlar

Sekil 23’de Yenilikgi diistinme stili ile ilgili 2 tema ortaya  sorunuma kendi ¢6ziimiimii bulmayi isterim. 1 alt tema ise
¢ikmustir: Kendi yolumu olusturmayi tercih ederim; kendi  sdyledir: Cana yakin ve sosyal bir insanimdir.
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—Ayrintisal™~~_ . . ..
P e Mantiga uygun aciklayici bir anlatimla daha iyi
_ P S~ ogre n&
- ~—e
- ~~.
Ve Dol -~ Cll
Oziimseme Mant ksal yorumlama yapabilirim

Sekil 24. Ayrintisal diisiinme stili ile ilgili kodlar

Sekil 24’de Ayrintisal diistinme stili ile ilgili 2 ana tema 1)
2) mantiksal yorumlama yapabilirim temasi ortaya
¢ikmistir. mantiksal yorumlama yapabilirim temasina bagh

3.9. Ugiincii Alt probleme dayal1 bulgular

mantiga uygun agiklayici bir anlatimla daha iyi 6grenirim
alt temasi ortaya ¢tkmustir. Ayrica 6ziimseme 6grenme stili
ile ilisiklidir.

Deneyimsel 6grenme ve diisiinme stilleri envanterleri arasinda anlaml bir fark var midir?

Hislerime, i¢gudulerime glvenirim

Hem soyut hem de somut dUstinerek dgretil

Oziimseme

a /e

//
Somut ve aktif yasantiyla égrenirim / \

A==
P """ Yargilayici
.~ Tutucu.—-

-~ -
-

e o
Uyumlu ama sabmmm\ L=
@
a ///Y;destirme\

Grup calismalannda yirGtGctyamdr

yonetmeyi ,planlamayi seviyorum

Yaparak, yasayarak 6grenmeyi tercih ediyorum

Yeni deneyimlerde bulunmayi seviyorum

Sekil 25. Tutucu diistinme stilli ile ilgili kodlar

Sekil 25’de Tutucu diistinme stili ile bir tema ortaya
¢ikmamigtir. Ancak yargilayicr diisiinme stili ile
yerlestirme ve 6ziimseme 6grenme stilleri ile ilgili iliskili
oldugu anlasilmaktadir. yerlestirme
O6grenme stillerinin 8 adet alt temasinda yaparak yasayarak
o0grenmeyi tercih ediyorum; yeni deneyimlerde bulunmay1

Ozlimseme ve

seviyorum; yonetmeyi, planlamay1
calismalarinda yiiriitiiciiylimdiir; uyumlu ama sabirsizim;
hem soyut hem de somut diisiinerek 6grenmeli 6gretilmeli;
hislerime, icgilidiilerime giivenirim; ve aktif
yasantiyla 6grenirim seklinde ifade edilmistir.

seviyorum; grup

somut
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Aidiyet duygusu dnemlidir

Yeni deneyimlerde bulunmayi seviyorum i

Yaparak, yasayarak 6grenmeyi tercih ediyorum

\
\
AY

Yurutmeci
1

Hem soyut hem de somut distnerek 6gretilmeli

-
-
e
o

Hem soyut hem de somut distinmeyi kapsayacak
ogrenme stili olmal

Tek tip 6grenme mumkiin degildir

Sekil 26. Yiiriitmeci diisiinme stilli ile ilgili kodlar

Sekil 26’da Yiiriitmeci diisiinme stili ile ilgili 5 tema ortaya

¢ikmistir. Bu temalar sOyledir: Yeni deneyimlerde
bulunmay1 seviyorum; hem soyut hem de somut
diisiinerek Ogretilmeli; hem soyut hem de somut

diisiinmeyi kapsayacak Ogrenme stili olmali;; tek tip

Diisiinme stilleri degiskenlerinin deneyimsel 6grenme
stilleriyle karsilastirmali sonuglarma bakildiginda (D)
degistiren, (O) 6zlimseyen, (A) ayristiran, (Y) yerlestiren
O0grenme farklilik
bulunmamustir. Tek tip, ezberci bir egitimin 6grencileri

stilleriyle aralarinda anlamh bir

kisitladig1
ortamlarinda uygulanacak gecerlilik ve giivenirliligi
yapilmis envanter ¢alismalari da bireysel ozelliklerin
kesfedilmesini saglayabilir. Eger ¢alismasi
yapilan bireylerin goriisleri alinir; yapilan ¢alismalar da

goriilmektedir.  Ayrica  egitim-6gretim

envanter

igsellestirirlerse daha kapsamli bir sonuglara ulasmak
miimkiindiir. Katilima 6grenciler deneyimsel 6grenme ve
diisinme  stilleri envanterlerini =~ yorumladiklarinda
O0grenme ve diisiinme stillerinin sonuglarinin tutarh
oldugunu belirtmislerdir. Diistinme ve deneyimsel
ogrenme stillerini 6grenmenin kendilerini ve cevrelerini

daha iyi algilamalarina yardimci oldugunu belirtmislerdir.

Bu calismada deneyimsel 6grenme ve diisiinme stilleri
iligkisi, miizik egitiminin rolii, bireysel farkliliklarin énemi
gerceklestirilmistir.
Deneyimsel 0Ogrenme ve diisiinme stilleri iliskisine
bakildiginda katimcilar kendi 6grenme  stillerini
kesfetmeleri ve i¢sellestirmeleri tizerine yapilan calismalar,
egitiminde  aktif
¢ikarmiglardir. Miizik egitiminin roliine bakildiginda
katihmalarin  miizik ve hareket
kendilerini tanima siiregleri, miizik derslerinin teorik bilgi

temalar1  {izerinden bir analiz

miizik katillmm  Onemini  One

egitimi aracigiyla

o0grenme miimkiin degildir; yaparak, yasayarak 6grenmeyi
tercih ediyorum tema ortaya gikmistir. Ayrica yerlestirme
diistinme stili yiiriitmeci 6grenme stili ile ilgilidir.
Yiriitmeci Ogrenme stilinin alt temas: olarak aidiyet
duygusu 6nemlidir ortaya ¢ikmustir.

aktarmanin Otesine gecerek aktif bir 6grenme ortami
sagladigin ifade etmislerdir. Katilimcilar ayrica egitimde
farkliliklarin ~ dikkate gerektigi
vurgulamuslardir. Her ogrencinin farkli 6grenme ve
diistinme stillerine sahip oldugu ve bu farkliliklarmn sinif igi
etkilesimleri etkiledigi ifade etmislerdir. Alt temalarda ise
grup calismalar1 ve isbirligi saglama; aktif 6grenme ve
derse katillm durumu; 6z farkindalik ve kendi kendine
0grenme ortaya c¢ikmistir. Katilimcilar ortak projelerde
grup calismas: yoluyla 6grenme siireglerinin gelistigini,

bireysel alinmasi

isbirligi ile 6grenmenin faydali oldugunu, aktif 6grenme
stratejilerinin derse katimi arttirdigimi ve Ogrenmeyi
eglenceli hale getirdigini; kendi diisiinme ve Ogrenme
stillerinin kesfetmelerinin 6z farkindaliklarinin artmasini
saglayarak
gliclendirdigini ifade etmislerdir.

O0grenme siireglerine katilimlarin

4.Tartisma

Akbulut (2006)'un yaptigr arastirmada, miizik egitimi
anabilim dal1 6grencilerinin donemlere ve calgilara iligskin
gruplarin diistinme stillerini kullanma diizeylerinde ¢ok
onemli bir farklilagma goriilmemistir. Ogrenciler, her iki
donemde yasama, hiyerarsik ve liberal diisiinme stillerini
daha yiiksek diizeyde tercih etmislerdir. Ayrica 6grenciler,
yliriitme ve global diistinme stilini yogun olarak kullanma
egiliminde olduklar1 da saptanmustir. Ogrencilerin
muhafazakar stili kullanma diizeyleri, diger stillere
nispeten daha diisiik bir oranda gergeklestigi bulunmustur.
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Tuna (2008)nin arastirmasinda resim-is Ogretmenligi
O0grencilerinin  6grenme dagilim
gosterdigini belirlemek amaclamistir. Baskin 6grenme
stillerinin smuf diizeyine ve cinsiyete gore farklilasip
farklilasmadigr sorularina da yanit aranmistir. Bu amag
dogrultusunda yapilan
Ozlimseyen ve ayrigtiran Ogrenme stillerini tercih eden
Ogrencilerin smuf diizeyine ve cinsiyete gore istatistiki

stillerinin nasil bir

analiz sonucu, degistiren,

olarak anlamli bir farklilk gostermedigini ortaya
¢gikarmistir. Bu calismada ise diistinme stilleri
degiskenlerinin deneyimsel O0grenme stilleriyle

karsilastirmali sonuglarma bakildiginda (D) degistiren, (O)
Ozlimseyen, (A) ayristiran, (Y)
stilleriyle aralarinda anlamli bir farklihlk bulunmamuistir.
Ancak yasayapic diisiinme stilinde anlamli bir farklilik

yerlestiren &grenme

ortaya ¢ikmustir.

Akcgay (2018)m yaptig1 calismada diisiinme stilleri ile
cinsiyet degiskeni arasindaki iligki yiiksek ¢ikmistir. Bu
ortalama bulgular kadinlarin ve erkeklerin genel olarak
Yasamaci, Yiiriitmeci, Yargilayici, Hiyerarsik, Disadoniik ve
Liberal diistinme stillerinden olusan bir profile sahip
olduklarmi gostermistir. Cinsiyet degiskenine gore erkek
grubunun Anarsik ve Icedoniik diisiinme stilleri alt
boyutlarinda baglamda
ogretmenlerinin miizik etkinliklerinde ve egitim-6gretim
siireglerinde diistinme stillerinde cinsiyete gore fark
olmadigy;, buna karsin erkeklerin kadinlara kiyasla kendi
baslarina calismay1 tercih ettikleri diger alan ve/veya
ziimre Ogretmenleri vb. baska c¢alisma arkadaslariyla
birlikte calisma konusunda pek istekli olmadiklar seklinde
yorumlanmistir. Bu ¢alismada ise
karsilastirmali sonuglarina bakildiginda yasamaci ve
tutucu digtinme stillerinde 6zellikle kadin katilimcilar
lehine anlamli bir farklilik ortaya ¢ikmistir. Diger diisiinme
stilleri agisindan anlamli bir farklilik bulunmamistir. Bu
durumda 6zellikle kadin katilimcilarin yenilikgi, yaratici,
fikir {ireten, isleri kendi bildikleri gibi yapmay1 seven,

olmasi  miiziksel miizik

cinsiyetler arasi

kendi kurallarin1 kendileri koymaktan hoslanan bireyler
olmalarinin yaninda geleneksel, denenmisi tercih eden,
gergekci olan, kural ve prosediirlere sadik kalmay: tercih
eden bireyler olduklarini gostermektedir.

Miizik
karsilanmali; miizik duygusal ifade, yaraticilik ve yetenek
gelistirme gibi
ogrencileri gii¢lendirebilir. Miizik kavramlari, miizik tarihi
ve okuryazarlik becerileri ile donatilabilir. Kodaly,
Dalcroze ve Orff yontemleri ile miizikal 6grenmenin ¢alma
yoluyla gelistirilebilecegi ifade edilmektedir. Bir mdiizik
smifinin sadece duragan ve sikici bir 6grenme ortami
olmamasi gerektigi vurgulanarak, miizigin zor bir konu
oldugu algisiin degistirilmesi gerektigi belirtilmektedir.
Ancak miizik derslerinin genellikle tesvik edici olmayan bir
ortamda yiiriitildiigti ve ogrencilerin sadece soru-
cevaplarla karsilastign gozlemlenmektedir. Ev 6devlerinin
¢ok fazla oldugu ve dgrencilerin miizigi anlamli bir sekilde
o6grenemedigi de dile getirilmektedir. Bu sorunlar, miizik

dersleri ~ Ogrenciler tarafindan  heyecanla

firsatlar sunmalidir. Miizik dersleri

egitiminde ortak olarak karsilasilan ve ¢6ziilmesi gereken
problemlerdir (Ismail vd. 2021). Bu c¢alismanin deney
grubuyla yapilan ilk kisminda aktif miizik egitimi
yaklasimi olan elementer miizik ve hareket egitimi ile
birlikte aktif miizik egitimi yontemlerinden Kodaly
metoduna dayanilarak miiziksel seslerin Ogretilmesi
faydali olmustur. Miizik Ogretimi dersinde yapilacak
uygulamalar igin tekerleme ve tekerleme tarzi ¢ocuk
sarkilar1 edilebilecegi, ogrencilerin
goriislerine dayandirilarak 1 tekerleme ve 1 c¢ocuk

tercih katihma
sarkisinin kosut calisilmasi faydali olacag ifade edilmistir.
Ozellikle (Terry, 2008) tarafindan gelistirilen beden
perkiisyonu (ritim bloklar:) ¢alisilmas: kelimelerin  ritmik
yapisumn algilanmasinda fayda sagladir goriilmiistiir.

Bu calismanin diger ¢alismalardan ayrilan orijinal yonii
deneyimsel Ogrenme ve diisiinme stili envanterlerini
uygulayip sadece istatistik veri elde etmek degil katilimci
ogrencilerin goriislerine de bagvurarak 5N 1K (Neden,
ni¢in, nasil, nerede ve kim) sorulariyla envanterleri

igsellestirmeyi amaglamasidir. Bu amagla yapilan
calismalarda ¢oklu zeka kuraminda 6zellikle orta 6gretim
sonrasinda  Arts  PROPEL  ismiyle uygulandig

goriilmektedir. Miizik, gorsel sanatlar ve yaratici yazma
yeterliliklerinin amaciyla bu c¢alisma
yapilmaktadir. Bu ¢alismalarda diizenleme yapmak, miizik
icra etmek, resim yapmak veya ¢izmek onemlidir. Propel
kelimesi ii¢ yeterliligin Ingilizce karsihklarinin (production-
perception-reflection) ilk harflerine &grenmenin Ingilizce
karsihigmin  (learning)
tiiretilmistir. Yani hayal triinii bir yaz1 yazmay1 igeren
iiretim; bir sanat dalinin etkisiyle gelisen farkl diisiinceler,
yani artistik diistinmeyi iceren algilama; bireyin yalnizca
kendisini ya da diger sanatgilar1 algilayarak tirettiklerinden
uzaklasip, deneyimledigi zorluklari, gelistirdigi metotlar
ve hedefleri anlamasini iceren yansitmadir (Altan, 1999).
Bu calismada da katilimcilar ¢oklu zeka kuraminda
disiplinler

incelenmesi

ilk  harfinin eklenmesinden

arast ekipler tarafindan degerlendirilen
prosesfoyleri hazirlamislardir. Prosesfoyler portfoylerden
farkli olarak sadece bitmis, gosterime veya bir yarisma icin
hazirlanan tirtinlerin degil, ayn1 zamanda karalama, oyun
veya tasart durumundaki eserlerin de yer aldig:

sunumlardir (Altan, 1999).

Aktif 6grenme, dgrencilerin egitim siirecinde sadece pasif
dinleyici ve not alic1 rollerinin 6tesinde 6grenme siireglerini
de diizenleme firsat1 vermektedir. Bu konuda 6grencilerin
O6grenme siireclerinde aktif ve sorumlu bir rol oynamasi
gerektigine odaklanilmistir (Jayawardana vd., 2001). Aktif
Ogrenme Ogrencilerin uygulama iizerinde diisiinmesini,
kesfetmesini saglayan tiim etkinlikleri icermektedir. Aktif
ogrenmede 6grenciler sadece konuyu 6grenmemekte ayni
zamanda Ogrendikleri kavramlarm uygulamasm da
yapmaktadir. Ogrenciler aktif grenme sayesinde olgular
arasindaki iligkileri arastirir, uygular ve 6nceki bilgileriyle
gelisen durumlan karsilastirirlar (Aycan, 2018). Aktif
0grenme ogrenciler  kendi
0grenmemekte, Ogrenmenin sorumlulugu Ogrenci ve

sirasinda kendilerine
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Ogretmen arasinda paylasiimaktadir. Ogretmen bu
noktada rehber gorevi gormektedir (Aydede ve

Kesercioglu, 2012). Aktif 6grenmeyi gerceklestirmek icin
Cubukcu (2004)a gore diisiinme stillerinin 6grenme-
O0gretme ortaminda ise kosulmasi; bireysel yeteneklere
dayali akademik basariya katki saglayip, bireylerin
O0grenme stillerini tanumalarma yardim etmektedir. Etkili

bir 6grenme-Ogretme siirecinin gerceklesmesi igin
Ogrencilerin  diislinme  stillerinin géz  Oniinde
bulundurulmast ~ 6nemlidir. ~ Ogrencilerin  diisiinme

stillerine uygun olarak gerceklestirilen 6gretim, daha kolay
ve daha kalic1 olmaya isaret edecektir. Boylelikle 6grenci
merkezli gerceklesmis Dolayistyla
Jayawardana vd. (2001)nin Ogrencilerin 6grenme
siireclerinde aktif yer almasi gerektigi diislincesi bu

Ogretim olur.

¢alismanin temelini olusturmustur.

Deneyimsel Ogrenme Kuramiin en temel ilkesine gore
o0grenme halihazirda edinilen deneyimlerin sonucudur.
Kuramin bir diger 6nemli ilkesi ise bireylerin her zaman
ayni bigimde &grenmemesidir (Kolb, D., 2000, s. 2). Bu
ilkelere dayanarak modelin ¢ekirdegini olusturan siiregte
somut deneyimler kavramlara doniistiiriilmekte, ardindan
bu kavramlar yeni
kullanilmaktadir. ‘Dort asamali dongii” olarak anmilan bu
siire¢, sadece formal &grenmeleri kapsamamaktadir. 56z
konusu dongii, bir anlamda bireylerin yasama uyum
saglama stireglerini de gostermektedir.

deneyimlerin  kazanilmasinda

Ogrenme stili ile bagdasmayan ya da ¢ok az uyusan bir
alanda 0grenim goren bir kisinin giiven, basar1 ve kaygi
diizeyinde degisiklikler olabilir. Ogrenme stili bireyin
neden bir bagka bireyden farkli 6grendigi konusunda bilgi
verir. Bireyin 6grenme siirecini denetim altmma almasimni
saglar. Bu sayede Ogrenmeyi Ogrenmede en Onemli
gostergelerden bireyin kendi 6grenme sorumlulugunu
iistlenebilmesi gerceklesir. Bunun igin, 6grenme stilinin ne
oldugunu bilmesi ve bunu 6grenme siirecine sokmasi
gerekir. Boylece, birey baskalarindan yardim beklemeden
siirekli degisen ve artan bilgiyi elde edebilir (Giiven, 2004;
Ulgen, 1995).

Kolb, (1999, s. 69); (Kolb, 2000, s. 2)a gore somut
deneyimlerle 6grenmede, kuram ya da genellemelere
ulasmak yerine o anki deneyimi anlamak ve sorunu somut
bir sekilde ¢dzmek Onemlidir. Bu asamada, durumu
hissetmek, konu tizerinde diisiinmekten daha fazla 6nem
tasir.

Sternberg, Robert J. (1997) diisiinme stillerini kendi
baslarina birer beceri olarak degil, becerilerin kullanilmasi
i¢in tercih edilen yol olarak tanimlamaktadir. O'na gore, stil
ve becerileri karsilastirmak onlari bir araya getirmekten ¢ok
catisma yaratir ve beceriler kadar stiller de giinliik
yasamda kullanilabilir. insanlar tek bir stilden ¢ok bir stil
profiline sahiptirler. Ciinkii stiller durum ve kosullara gore
degistirilebilir ve yasam boyunca cesitlenebilir. Ayrica,
stiller sosyallesme siireglerine bagh olarak edinilir, stiller
Ogretilebilir;, uygun ¢evre ve laboratuvar kosullarinda

oOlciilebilir. Bu nedenle, insanlar diisiinme stili esnekligi ve
glicii agisindan birbirlerinden farklilagirlar. Dolaysiyla bir
donemde islevsel ve degerli olan bir stil, diger donemde
tercih edilmeyebilir, bir alan icinde etkili olan bir stil bir
diger alanda etkili olmayabilir, Stiller kendi baslarina iyi ya
da kotii degildirler (Duru, 2004). Kontrol grubundan K8
durum ve kosullara gore degistirilebilen ve yasam boyunca
gesitlenebilen diisiinme stili profilini séyle yorumlamigtr:
Her ne kadar diger diistinme stillerinde de beni yansitan
ozellikler bulmusg olsam da tam olarak benim diisiinme
seklimi gosterdigini sdyleyemeyecegim. Yapilan ise ve
duruma gore diisiinme stillerimde farkliliklarin oldugunu
ama yapacagim islere baglamadan 6nce mutlaka onlar
Onem sirasina dizip onceliklerini belirledigim soylenebilir.
Yasa yapici, disadoniik ve asamaci diisiinme stillerindeki
bireyler bigimsel agidan asamali diisiiniirler. Birgok isi
hemen yapmayi, hangilerini ne zaman yapacagin ve
yapacagl seylerin siralamasini ayarlamaktan hoglanirlar.
Kapsam agisindan disadoniik diisiinen kisiler; bagkalari ile
is birligi icerisinde olmay1 6n planda tutarlar ve onlarin
diisiincelerini dikkate alirlar. Insanlarla iletisim halinde
olmayz ve fikir aligverisi yapmay1 severler.

Tekerlemeler {izerinde yapilan benzer calismalarda aruz
veznine benzeyen Ornek ¢alismalar katilimcilar ile birlikte
gelistirilmistir.
kelimelerin ritmine bir yandan da harflerin hecelerin
siiresince, dogru vurgu ve tonlama ile ¢ikisina ¢alisilmistir.
Calismalar aruz veznine benzedigi igin divan edebiyatindaki
bir bilginin giiniimiizde Tiirk dili ve edebiyatina aktarimi s6z
konusudur (Aycan, 2021). Bu sebeple ileride yapilacak
c¢alismalarm bu ve buna benzer sekilde yapilmasi
Onerilmektedir.

Bu sayede bir yandan hecelerin ve

Calismalara baslarken uygulamasi yapilan bir ¢alismada
dogadaki ya da smuftaki sesleri dinlemek; bu sesleri
konusup taklit etmek; ellerimizle viicudumuza vurarak bu
sesleri taklit etmek; taklit ettigimiz seslerin Orff aletleri ile
karsiligini bulmaya calisilabilir.

A3 boyutundaki bir kartona eva malzemeleri kullanarak
calismalarm bir grafigini (grafik notasyon) aktarmanin
dogadaki
arttirdiklarini belirtmislerdir. Ayni ya da benzer ¢alismanin
ilkogretimin 1. ve 2. siniflarinda grencilerin el becerilerini

seslere, seslerin siiresine olan ilgilerini

gelistirmek i¢in kullanilabilir

Smif mevcudunun 20-25 kisiyle sinirlandirilarak ders
islenmesi ¢alismalarin daha anlagilir olmasini sagladig icin
Onerilmektedir.

Ozellikle (Terry, 2008) tarafindan gelistirilen beden
perkiisyonu (ritim bloklar:) ¢alisilmas: kelimelerin  ritmik
yapisimn algilanmasinda fayda saglamaktadur.

Ritim bloklart calisilmas: kelimelerin ritmik yapismin
algilanmasinda ve ritmik okuma
caligmalarinda kullanilabilir.

artikiilasyon ve

Aktif miizik egitimi yaklasimi olan elementer miizik ve
hareket egitimi ile birlikte aktif miizik egitimi
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yontemlerinden Kodaly metoduna dayanilarak miiziksel
seslerin Ogretilmesi faydalidir. Bunun igin tekerleme ve
tekerleme tarzi ¢ocuk sarkilar tercih edilebilir.

Yazar Notu : Bu ¢alisma EJER 2019 Kongresinde sozlii
bildiri olarak sunulmustur. Calismanin 6zeti kongre bildiri
kitabinda yaymlanmistir. Herhangi bir tez calismasindan
uretilmemistir.

Yazar Katkilar1: Bu ¢alisma tek yazarhdir.

Finansman: Bu ¢alismada herhangi bir kurumdan finansal
destek alinmamuistir.

Cikar Catismasi: Calismada ¢ikar catismasi olugturacak bir
durum yoktur.

Veri Erisilebilirligi: Veriler actk ve erisilebilir
konumdadir.
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1. Introduction

Style, what exactly is it? Style is not a talent because talent
is a combination of an individual's skills or abilities. Style is
a connection between talent and personality. It is the way
an individual prefers to use their abilities or apply their
knowledge and skills. In other words, style is the way
individuals prefer to think about or carry out a task, project,
or job (Fer, 2005; Sternberg, Robert J., 1997; Zhang, 2000;
Zhang and Sternberg, 2000).

In art education, which is an intersection of talent,
knowledge, and skill, the paths or methods individuals
choose to acquire knowledge or skill are as important as
their inherent abilities. For example, a musical genius like
the famous German composer J. S. Bach clearly expressed
that he owed his musical abilities to knowing how and
what to work on. Bach was not a composer who waited for
inspiration to come, who let himself be carried away by the
easy ecstasy of emotions, or who created without thinking
or planning. He wove music with mathematics and
matrices, resembling Pythagoras, who believed that
everything established
mathematical relationships between the movements of
stars and music, and Plato, who said that music should be
taught alongside (Alpay, 2012). While
summarizing the development of his compositional ability,
he humbly stated that anyone who knows as much
mathematics as he does can compose. Here is an interesting
example of how he established the relationship between
music and mathematics: In the German notation system,
the letters B-A-C-H correspond to the chromatic (a series of
notes consisting of half steps) motif B-flat - A - C - B
natural, which possesses great simplicity and profound
beauty in this order. When the alphabetical positions of
these letters, which are 2 — 1 — 3 — 8, were summed, they
gave the number 14, and this number was the inverse of 41,
which is the sum of the alphabetical positions of the first
letters of Bach's first names, Johann and Sebastian, and the
alphabetical positions of the letters in his name. Thus, by
composing a 14-note 41 measure with the theme of B-flat —
A — C - B natural, Bach demonstrated the deep connections
he established between mathematics and music, and in this
way, he embedded his name into his works with a

consisted of numbers and

arithmetic.

mathematical-musical alphabet (Alpay, 2012). A great
composer like J.S. Bach preferred to use mathematical
calculations when thinking about or composing his music.
This preferred path or style will establish a connection
between talent and personality. Howard Gardner, who
developed the theory of multiple intelligences, made the
following comment in an interview about how he
established this relationship: "(Armstrong, 1994).

The relationship between a skill-based field like music and
a knowledge-based field like mathematics has been
attempted to be established through new intelligence
models such as the theory of multiple intelligences. The
different ways individuals think are explained by Howard
Gardner, a professor at Harvard University, through the
theory of multiple intelligences. Gardner's model has given
a broader meaning to the question of what intelligence is.
Gardner states that the traditional approach to intelligence
is advantageous in terms of the ease it provides in
evaluating students according to a common standard, but
it is not useful in discovering the students' strengths and
weaknesses. He argues that intelligence consists of eight
components that operate independently of each other.

Gardner (1983) highlights an important issue with the
theory of multiple intelligences, where the learning and
comprehension styles of students do not align with the
intelligence characteristics in the classroom teaching
process. For example, if students are taught by teachers
with mathematical/logical
intelligence, and if the students' intelligence traits align
with one or the other, the likelihood of understanding the
lesson will be high. The student will receive higher grades
and will be more successful in standardized tests
measuring this intelligence capacity. However, if students
have more pronounced visual, bodily, musical, social,
introspective, or natural intelligence traits, they will be
unsuccessful in the school environment or will not perform
better than their peers who exhibit verbal/language or
logical/mathematical intelligence traits (Basaran, 2004). It is
important for each individual to possess a different type of
intelligence and for these types of intelligence to be
discovered. However, the differences between types of
intelligence may prevent healthy communication between

advanced and  verbal
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teachers and students. Or, approaching learning solely
from a cognitive perspective may lead to a one-dimensional
view of the teacher-student relationship. There is already
such a problem in IQ (Verbal and Numerical Intelligence).
In the theory of multiple intelligences, project work has
been proposed for each school level to overcome this
potential issue. For example, in preschool education,
Project Spectrum; at the primary education level, Key
School; at the middle school level, Practical Intelligence at
the Middle School Level; and after secondary education, a
project called Arts PROPEL, which documents artistic
learning after secondary education to create assessment
tools, is being conducted (Altan, 1999; Gardner, 1993).
Highlighting individuals' differences in learning and
thinking styles through project work, as seen in the theory
of multiple intelligences, can eliminate communication
problems. Developing a style structure centered on
cognition, personality, and activity is important in this
regard.

In recent years, various concepts have been developed to
clarify the relationships or differences between different
style structures under different names. In literature, styles
are often grouped as cognition-centered, personality-
centered, and activity-centered. These three groups are
conceptually different from each other. However, the
common aspect of all three is their focus on the ways
individuals prefer to use their abilities and process
information. Cognitive-centered approaches are concerned
with cognitive styles, specifically how an individual
processes certain information cognitively. It includes the
individual's perceptual and cognitive abilities and focuses
on information processing (Witkin's field-dependent and
field-independent Personality-centered
approaches include individual personality traits (Myers-
Briggs model). In learning-centered approaches, the focus

model).

is on how an individual prefers to learn a subject (for
example, the Kolb model) (Veznedaroglu and Ozgiir, 2005,
p- 4; Zhang, 2000; Zhang and Postiglione, 2001; Zhang and
Sternberg, 2000, 2012). At this point, it is important to
determine where 'Thinking Styles (TS)', which commonly
uses the term 'style’, fits within these theories or models.
DS, developed by Sternberg and Wagner based on the
theory highly
comprehensive, multidimensional model that includes
three groups centered on cognition, personality, and
activity and is related to how individuals prefer to think
about a subject while learning and after learning (Fer, 2005).

of mental self-management, is a

The concept of thinking styles was developed by Robert ].
Sternberg (1988) after the multiple intelligences model was
introduced. Thinking styles are based on the theory of
mental self-management (Sternberg, 1988). The theory is
fundamentally based on the way an individual's mind,
which organizes thinking, reflects onto the external world.
According to the theory of mental self-management, a
thinking style that is not intelligence or talent is defined as
a way of utilizing intelligence or talent. The theory suggests
that individuals possess a profile composed of multiple
styles rather than a single style (Akcay, 2018).

The fundamental characteristics of the theory of mental
self-management can be summarized as follows (Fer, 2005):
It focuses on explaining 13 thinking styles under five
dimensions, not just Instead of a single style, it focuses on
the profile of an individual's style. Styles are not classified
as good or bad, because style preference involves the
individual's interaction with the work they do (Sternberg,
1988; Sternberg, 1997; Zhang and Sternberg, 2012). Based
on Sternberg's theory of mental self-management, the
thinking styles developed by Sternbergand Wagner (1991)
consist of 13 subscales under 5 main dimensions (Sternberg,
1988, 1997, and 2009; Zhang, 2002).
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* 1) Legislator: Innovative, creative, idea-generating
* 2) Executive: Cooperative, orderly, follows given instruction
3) Judicial: Judging, evaluating, expressing an opinion

*4) Monarchic: Focused on a single purpose and task at the same time.

¢ 5) Hierarchic: Someone who does many tasks at the same time by setting priorities.
*6) Oligarchic: Doing many tasks at the same time without being able to prioritize.
7. Anarchic: Approaching tasks randomly, avoiding systems.

* 8. Holistic (Global): Dealing with abstract thoughts, the general framework
*9. Local: Dealing with concrete thoughts and details.

IV. Scope

¢ 10. Introverted (Internal): Independent, self-sufficient, avoiding communication.
11. Extroverted: Working with others, social, dependent.

| |

12. Innovator (Liberal): An innovator, one who opposes tradition, a dreamer.
’.13. Conservative: Traditional, preferring what has been tried, realistic.

AV AU AN

Figure 1. Dimensions and key characteristics of thinking styles according to the theory of mental self-management (Fer,

2005)

There is a conditional connection between learning and
thinking styles. It is important how a concept being learned
takes shape in the world of thought. In the experiential
learning style test developed by Kolb, the relationship
between learning and thinking is expressed as active
reflection, reflective observation, abstract
conceptualization, and concrete experience. Unlike authors
who emphasize the genetic and biological characteristics of
learning styles, Kolb evaluates learning styles as enduring
and stable conditions formed by the interaction between

the individual and the environment. Individuals may
prefer different learning paths or use them together.

For example, learning through concrete experiences
emphasizes understanding the current experience and
problem-solving than reaching
generalizations. At this stage, feeling the situation is more
important than thinking about the subject (Kolb, 1984, p. 69;
1999, p. 5).

rather theories or
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eActive

Experience
eExternal
Movement

Experience

eInternal
Reflection

eAbstract

eUnderstanding

Conceptualization )

Figure 2. Classification of Kolb's learning styles (Kolb, D., 2000)

If there is a mismatch between the teacher's teaching style
and the learner's learning style, as in the multiple
intelligences model, this situation can have negative
consequences for both the student and the teacher. For
example, students may get bored in class and lose their
attention, perform poorly on exams, become anxious about
the class, and even stop studying the subject altogether
because they do not feel competent in it (Felder and
Silverman 1988; Felder and Henriques, 1995). The teacher,
faced with inattentive, unwilling, non-participating, and
underperforming students, may become pessimistic and
even doubt their teaching competence (Veznedaroglu and
Ozgiir, 2005). Research has shown that when students are
taught their preferred learning styles, there is a statistically
significant increase in positive attitudes toward teaching,
acceptance of differences, academic success, improvement
in classroom behavior and discipline, and a greater display
of intrinsic discipline in completing homework (Given,
1996). Regardless of the individuals” level of intelligence
and abilities, they should first be encouraged to discover
their preferred learning styles; by learning the
characteristics of the learning styles they discover, a desire
to learn should be fostered.

In our country, traditional teaching and learning methods
are still used, leading to methods that encourage rote
memorization internalizing knowledge.
Therefore, students face the problem of not being able to

instead of

use what they have learned in their daily lives and work
environments. Additionally, there is a very rapid flow of
information in today's world. What has been learned must
be replaced by new information in a short time. Therefore,
the individual must be a person who continuously learns
and renews themselves. In this context, there is a need for
new methods in our schools that actively engage students
in the learning process and ensure they continuously learn,
in other words, teach them how to learn (Basaran, 2004).

In the study titled "Is Active Music Education and
Experiential Learning Possible?" conducted by Aycan
(2021), it was understood that in line with the approach
followed in general music education in Tiirkiye, students
were taught to play the recorder or melodica by rote, and
music notes were memorized. It has been understood that
the music lesson can only be conducted with the
participation of a few students who are skilled at playing
the recorder or melodica and can memorize the notes, while
the majority of the class participates in the lesson by
memorizing the notes because they consider themselves
unskilled at playing the recorder. In fact, since music class
is perceived as a free period, study sessions for other
academic subjects' exams are held during music class. The
reason why music classes are conducted in this way is that
playing a musical instrument and singing beautifully
requires special talents. However, individuals, especially at
the primary education stage, should primarily be expected
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to gain experience through the application of elementary
music and movement education [speaking, singing,
keeping the rhythm of the words, perceiving, playing free
and structured games (such as sound games), and dancing].
According to the general belief, only talented individuals
can receive art education. However, a talented individual
who does not know how to work in a certain way cannot
develop their talent. Unless the individual discovers their
weaknesses and strengths, their talent, knowledge, and
skills do not develop.

According to the experiential learning theory, learning is a
cycle. For the individual, one of these four categories
sometimes takes precedence, and they will inevitably go
through this cycle countless times in a learning experience.
In this model, students are classified based on how they
acquire
experience or abstract conceptualization, and how they
transform information in active experimentation or
reflective observation, depending on their preference for
1995).
understand how individuals receive, comprehend, and
internalize information, this study wutilized both the
Thinking Styles Scale based on Sternberg's theory of mental
self-management and the Kolb-3 scale. This study is
designed as a continuation of the action research in which
Aycan (2021) used the Kolb-3 scale. In the new study, the
dimensions  of experience  or
conceptualization in the experiential learning style test
were examined by using Kolb-3 together with thinking
styles.

and comprehend information in concrete

internalization (Felder and R., Therefore, to

concrete abstract

Students who are subjected to a curriculum of rote-based
intensive education without considering
characteristics experience the same difficulties when it
comes to music education. The education of pre-service
teachers is centered on rote learning; they do not learn and
explore their ways of thinking and learning, nor do they
know what, why, how, and for whom they do what they

individual

do. For this reason, the Kolb 3.0 experiential learning style
test (Gencel, 2007) and Sternberg's thinking style test (Fer,
2005) were administered to the students participating in the
study.

The sub-problems of the study are as follows:

1) What are the experiential learning styles of the students
in the participant and control groups?

2) What are the thinking styles of the students in the
participant and control groups?

3) Is there a significant difference between experiential
learning and thinking styles?

4) Is there a significant difference between the experimental
and control groups according to the Thinking Styles
Inventory?

5) Is there a significant difference between genders in the
experimental and control groups according to the Thinking
Styles inventory?

6) What are the participants’ comments on their

experiential learning styles and thinking styles?

The primary goal is for the students participating in the
study to grasp the ways of learning and thinking through
elementary music and movement education. These
practices were attempted to be carried out by perceiving the
rhythm of the words while reciting nursery rhymes and
singing songs. This study was conducted to understand
how students internalize and learn the rhythm of the
words. The study is expected to be pioneering in this
regard.

2. Method
2.1. Design

The study is an action research design because it involves
an expert music and movement educator who conducts the
intervention in the course; the students who participate in
the study; and the creation of study-specific data and
teaching approaches. During the study, the micro-teaching
method was applied. For this purpose, short 5-minute
summaries of the weekly activities were recorded and
shared via the social media platform WhatsApp. These
short summaries were discussed before the start of the next
week's class. At the end of the 14 weeks, the participating
students who watched these video summaries prepared
their project assignments. Additionally, observation results
have been recorded in the individual lesson observation
log. Since the quantitative data obtained from the surveys
take precedence, it is a mixed method in a sequential
explanatory design (Creswell, 2005). In sequential designs,
qualitative results are interpreted in light of the initially
obtained quantitative data. Therefore, in this study,
quantitative data were primarily collected, and qualitative
data were interpreted by the participants in light of the
obtained data.

2.2. Sample

The study was conducted over 14 weeks by one expert
music and movement educator with 37 participants at the
4th-year undergraduate level. The control group (n=37)
was traditionally taught the music education course by
another educator. In the experimental and control groups,
there are a total of 56 female and 18 male participants from
the 4th-grade level. In the control group, the lesson was
conducted by memorizing music notes and teaching the
recorder.

2.3. Procedure

The active music education approach and methods that will
enable the individuals participating in this study to explore
their learning and thinking styles have been used in the
music education course of the Basic Sciences Department.
Before starting the study, the participant group (n=37) was
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divided into 2 branches. 28 of the participants were women,
and 9 were men. Due to the natural course of these studies,
it was considered that the number of participants should be
limited to 20-25 people (Aycan, 2018b). To understand how
students internalize and learn the rhythm of the words, a
project was assigned to the participating students. This
project was carried out in three stages. In the first phase,
ways to express the sounds of nature with their bodies were
explored. Then, in groups of 1, 2, 4, 6, and 8, they
transferred the sounds they expressed with their bodies
onto an A3-sized cardboard using materials such as EVA,
wool thread, scissors, glue, etc. A research assignment on
the topic of elementary music and movement education
was given to help them understand the theoretical
background of the conducted studies. In the presentation
and evaluation of the studies, the steps were assessed
according to a written report, working on speech, singing,
the rhythmic structure of speech, trying out facial
expressions to be used with the song, practicing body
percussion (rhythm blocks), and using body-oriented
rhythm instruments. In the second phase, the groups
presented the work on cardboard and vocalized it with the
rest of the class. In the studies, examples previously
developed in collaboration with students from the primary
school teaching department were used (See Figure 3).

Bim bam bim bam biri biri bam

0 piti piti karamela sepeti
O o

O piti  piti karamela sepeti
O piti piti karamela sepeti

I A VataN

Figure 3. Rhythmic notation study examples of the "O piti
piti karamela sepeti" rhyme: Square

Before moving on to the 3rd stage, tongue twisters and
songs were practiced. By working on cardboard, efforts
were made to convey example studies related to the
duration and rhythm of the sound produced together with
the class. For this purpose, rhythm instruments were
designed by the participating students. In the third phase,
groups of 1, 2, 4, 6, and 8 selected from the rhymes and
songs they had worked on, created a study plan, and taught
it to the class.

Figure 4. An example of the rhythmic notation study
created by K6 from the experimental group for the Bim bam
nursery rhyme (Spafs, 2016)

Since the study involves one expert music and movement
educator conducting the application within the lesson and
the students participating in the study, and due to the
creation of study-specific data and teaching approaches,
this is an action research. During the study, the micro-
teaching method was applied. For this purpose, short 5-
minute summaries of the weekly activities were recorded
and shared via the social media platform WhatsApp. These
short summaries were discussed before the start of the next
week's class. At the end of the 14 weeks, the participating
students who watched these video summaries prepared
their project assignments. Additionally, observation results
have been recorded in the individual lesson observation
log. Since the quantitative data obtained from the surveys
take precedence, it is a mixed method in a sequential
explanatory design (Creswell, 2005). In sequential designs,
qualitative results are interpreted in light of the initially
obtained quantitative data. Therefore, in this study,
quantitative data were primarily collected, and qualitative
data were interpreted by the participants in light of the
obtained data.

The study was conducted over a 14-week period by one
expert music and movement educator with 37 participants
at the 4th-year undergraduate level. The control group
(n=37) was taught the music education course in a
traditional manner by another educator. In the
experimental and control groups, there are a total of 56
female and 18 male participants from the 4th-grade level.
In the control group, the lesson was conducted by

memorizing music notes and teaching the recorder.
2.3.1. Ethical disclosure

In this study, all the rules specified for compliance under
the "Regulation on Scientific Research and Publication
Ethics of Higher Education Institutions" have been adhered
to. None of the actions specified under the second section
of the directive, titled "Actions Contrary to Scientific
Research and Publication Ethics," have been carried out.
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2.4. Measures

2.4.1. Kolb 3.0 experiential learning style test and
Stenberg thinking style inventory

Kolb 3.0 experiential learning style and Thinking Styles
Inventory were used as data collection tools in this study.
After data was collected from the inventories, qualitative
data was obtained from the written assignments in which
participants interpreted the results of the thinking style and
experiential learning style tests and the music lesson. The
characteristics of the inventories are briefly as follows:

1) Kolb 3.0 Experiential Learning Style: The inventory,
updated as David Kolb's 3.0 version, is officially called the
Kolb Style (Lsyy - 3.0.
This inventory is based on Kolb's Experiential Learning
Theory (ELT) and is a psychometric measurement tool
developed to determine individuals' learning styles.
2) Thinking Styles Inventory (TSI) is an inventory
developed by Robert ]J. Sternberg, aimed at measuring
individuals' ways of thinking and problem-solving. It was
validated and reliability tested in Turkish by Fer (2005).

Learning Inventory

Ta ti Ta ta ti ti ti
HO CA YO GUR DU AL MIS
Ta ta ta ta t ti ta
ES SE GI NE AT LA MIS

Figure 5. Rhythmic syllable exercise created by K8 from
the control group, sampling the Kodaly method for the
Nasrettin Hoca song (K. Aycan, 2017; Erol & Sendy, 2015)
Erol and $endy, 2015).

Kodaly method for the Nasrettin Hoca song (K. Aycan,
2017; Erol & Sendy, 2015)While creating the work plan, the
groups interpreted the results of the Kolb 3.0 experiential
learning style, which was validated and tested for
reliability in Turkish by Gencel (2007), and the thinking
styles of Sternberg, which was validated and tested for
reliability in Turkish by Fer (2005), before starting to work
with themselves. According to the results of the thinking
style and experiential learning style tests, they evaluated
how, why, for what reason, and where their contributions
to the classwork were using the 5W 1H questions. Using
5W1H questions, they assessed the how, why, why for
what reason, and where of their contribution to the class
work, based on thinking style and experiential learning
style tests. Since inventories were applied to each of the
experimental and control groups, both groups were asked
to interpret the inventories. In the written assignment, the
control group was specifically asked to comment on the
music lesson conducted in the 2nd term, which was
different from the experimental group.

2.5. Data Analysis

The results derived from Kolb's 3.0 experiential learning
style and Sternberg's thinking styles have been evaluated.
Qualitative content analysis was applied to the project
assignments prepared based on the test results. According
to Cohen, Manion, and Morrison (2007), content analysis is
also defined as the summarization of the content and
messages contained in the available written information. In
this research, thematic analysis, one of the content analysis
techniques, has been used. The thematic analysis consists of
the stages of creating a thematic framework, analyzing the
data according to this framework, and interpreting the
findings obtained. In the framework of thematic analysis,
the obtained data is described, and the described data is
interpreted. The researcher interprets the findings by
examining the cause-and-effect relationship among the
obtained results (Simsek and Yildirim, 2013). In content
analysis, there are computer programs available to assist
researchers. Therefore, the MAXQDA 11+ program was
used for the analysis of qualitative data in the research.
Additionally, the data obtained from the research were
analyzed using the SPSS 21 (Statistical Package for the
Social Sciences 21) software. The relationship between the
participants in the total of 74 people (n=37) in the
experimental group and (n=37) in the control group was
evaluated using an independent samples t-test. The
significance level of 0.05 was used, and it was noted that
there is a significant difference when p<0.05, and no
significant difference when p>0.05.

3. Results

3.1. What are the experiential learning styles of the
students in the participant and control groups?

The following is a graphical representation of the
Experiential Learning Styles Inventory data for the
Experimental Group

EXPERIENTIAL LEARNING STYLES

M Assimilating mDiverging M Accomadating Converging

15; 41%

Figure 6. Comments on experiential learning styles and
styles by participant students in the experimental group
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15 of the participating students (41%) have a diverging and  observed that the majority of the participants in the
assimilating learning style, 5 (13%) have an accommodation ~ experimental group (81%) have a learning style of
learning style, and 2 (5%) have a converging learning style.  diverging and assimilating.

While 30 of the students participating in the study possess

abstract thinking skills, 7 have concrete thinking skills. It is

EXPERIENTIAL LEARNING STYLES

M Assimilating M Diverging M Accomadating ™ Converging

13; 35%

9; 24%

12; 33%

Figure 7. Comments on experiential learning styles and styles by participant students in the control group

13 of the participating students have a converging learning  study have abstract thinking skills, 12 have concrete
style, 12 have an diverging learning style, 9 have an  thinking skills. It is observed that the majority of the
accommodating learning style, and 3 have a converging  participants in the control group (68%) have a learning style
learning style. While 25 of the students participating in the  of differentiation and assimilation.
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3.2. What are the thinking styles of the students in the participant and control groups

Conservative | Legistlative
7%

5% | Executive

Liberal 7%
11% Judicial
13%
External
9%
Monarchic
8%
Internal
12% . .
Hierarchic
Local ) A
4% lobal || Anarchic dligarchic
7% 3% 6%
M Legistlative W Executive M Judicial id Monarchic M Hierarchic
M Oligarchic W Anarchic M Global H Loal M Internal
M External M Liberal M Conservative

Figure 8. Comments on thinking styles and style inventory from participant students in the experimental and control

groups

According to the thinking styles inventory, 13% of the 74
participants were judgmental, 12% were introverted, 11%
were innovative, 9% were extroverted, 8% were sequential
and recursive, 7% were holistic, conservative, executive, 6%
were anarchistic, 5% were legislative, 4% were analytical,
and 3% were anarchistic thinking styles. It is observed that

the participants are mostly judgmental, introverted, and
innovative, with a moderate level of extroverted,
sequential, dialectical, holistic, conservative, executive,
multi-creative, and legislative thinking styles, while a

smaller portion has detailed and anarchic thinking styles.

3.3. Is There a Significant Difference Between Experiential Learning and Thinking Styles Inventories?

Table 1.

Comparison results of variables according to learning styles
Variables Group (Learning Styles) p

D (n=6) O (n=27) A (n=27) Y (n=14)

Legislative 15.83+2.14 17.33+3.29 18.00+2.01 16.50+3.52 .24
Executive 21.83+1.94 22.00+4.72 23.33+3.96 20.00+4.80 14
Judicial 44.66+7.39 40.26+7.99 45.26+6.42 41.92+7.29 .08
Monarchist 27.33+4.59 26.42+5.17 28.63+4.49 26.29+5.56 .35
Hierarchic 29.50+2.88 28.03+6.15 29.48+3.91 27.00+£5.44 44
Oligarchic 21.16+6.82 20.00+6.01 20.48+5.58 22.14+6.21 73
Anarchic 8.50+4.13 10.63+3.11 12.00+4.60 10.85+3.99 .23
Global 23.83+7.83 27.07+8.20 23.77+8.32 25.07+10.17 .54
Local 12.50+5.75 10.70+4.22 12.93+4.52 11.76x6.04 40
Internal 36.66+8.75 37.70+7.84 40.77+7.67 39.07+6.74 43
External 29.50+8.40 29.14+6.56 30.59+8.24 29.43+6.19 .90
Liberal 32.16+9.70 36.14+7.85 38.85+6.80 37.14+4.75 .18
Legislative 23.668.06 24.40+5.97 22.93+7.17 20.85+7.80 48

Table 1 (D = Diverging, O = Assimilating, A = styles and experiential learning styles. When looking at the

Accommodating, Y = Converging) compares thinking

comparative results of the thinking styles variables with
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experiential learning styles, no statistically significant
difference was found between them for the (D) changing,
(O) assimilating, (A) diverging, and (Y) accommodating
learning styles (all p > 0.05). In this case, it might suggest
that there is no significant relationship between learning
style and thinking style, or that the sample size is not large

enough to make a difference. So, while individuals may
have different learning styles, their levels of using the
thinking styles defined by Sternberg can be similar. The
findings obtained can serve as a guide for personalizing
educational design, as intergroup trends can be observed.

3.4. Is There A Significant Difference Between Genders in The Experimental and Control Groups According to The

Thinking Styles Inventory?

Table 2.
Comparison results of variables according to learning styles
. Groups

Variables Experiment (n=37) ’ Control (n=37) P
Legislative 16.65+3.12 17.95+2.50 .05
Executive 22.35+4.20 21.84+4.62 .61
Judicial 41.35+7.61 44.16+7.13 .10
Monarchist 27.67+5.38 26.88+4.56 .50
Hierarchic 28.27+5.54 28.70+4.63 71
Oligarchic 20.30+5.97 21.05+5.86 .58
Anarchic 11.43+4.30 10.56+3.67 .35
Global 24.75+9.20 25.70+7.99 .63
Local 12.35+4.88 11.37+4.79 .39
Internal 37.48+7.58 40.51+7.50 .08
External 30.73+6.08 28.78+8.11 24
Liberal 36.59+7.00 37.40+£7.54 .63
Conservative 24.54+5.96 21.72+7.58 .08

Looking at the comparative results of the thinking styles
variables in Table 2, a significant difference emerged in the
legislative thinking style. No significant difference was
found in terms of other thinking styles. All p-values are
above 0.05 (p > 0.05), which indicates that there is no
statistically significant difference between the experimental
and control groups in any of the variables. The lowest p-
value is in the Legislative (p = 0.052) and Executive (p =
0.081) thinking style dimensions. Since these values are
close to 0.05, there is a possibility that significance might

emerge in a larger sample. Generally, groups have similar
thinking style profiles. The p-value is close to the
significance threshold for both the Constructive and
Conservative dimensions. Therefore, there may be a
tendency for differentiation between groups of this size.
The p-values for the Vitality and Conservatism dimensions
approached the significance threshold; a trend of
differentiation between groups was observed in these

dimensions.

3.5. Is There a Significant Difference Between Genders In the Experimental and Control Groups According to the

Thinking Styles Inventory?
Table 3.

Results of the inter-gender comparison of variables in the experimental and control groups

Variables Gender p
Female (n=56) Male (n=18)

Legislative 18.50+2.25 16.91+2.97 0.041
Executive 21.88+4.63 22.16+4.35 0.821
Judicial 43.88+7.45 42.39+7.50 0.463
Monarchist 28.00+ 4.08 27.05+5.24 0.488
Hierarchic 28.27+ 4.66 28.55+5.24 0.843
Oligarchic 21.00+5.29 20.57+6.11 0.790
Anarchic 11.50+3.43 10.84+4.17 0.545
Global 28.38+ 8.38 24.21+8.45 0.072
Local 11.50+5.17 11.98+4.76 0.715
Internal 39.83+7.21 38.73+7.82 0.599
External 30.83+5.43 29.41+7.67 0.469
Liberal 37.77+6.22 36.75+7.57 0.604
Conservative 26.44+ 6.25 22.07+6.84 0.019
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Looking at the comparative results of thinking styles variables across genders in Table 3, a significant difference emerged
in legislative and conservative thinking styles, particularly in favor of female participants. There was no significant
difference in terms of other thinking styles. Since p <0.05, it can be said that gender has a significant effect on the Legislator
and Conservative thinking styles. In the holistic thinking style, p = 0.07, which is not a significant difference but is close to
a significant value; therefore, it could be significant in a larger sample.

3.6. What Are The Comments of The Participating Students In The Experimental And Control Groups Regarding

Their Experiential Learning Styles And Thinking Styles?

Here are some of the opinions of the participating students
from the experimental group:

K9: '"T became aware of myself and what I learned and
adopted from the test, and I started to get my life and
relationships with people on track and overcome my
my own ideas. I also consult others' opinions, but in the
end, I still act on my own. Before starting a job, I always
visualize it in my mind. I also prefer to look at things from
a holistic perspective, considering the properties of the
whole, and I always want to see the outcome of a completed
task within the whole. I'm in favor of knowing the general
outline of the event rather than getting bogged down in
details. I avoid details as much as possible. As for the
characteristics of the seller, I cannot focus on more than one
task. I'll finish one job and then move on to another. I can
never give my full attention to multiple things. I try to
prioritize my tasks and start with the most important ones

K8: "According to the results of the survey, my phased,
judgmental, holistic, and detailed aspects of thinking styles
were dominant." Based on these results, I find myself more
suited to a step-by-step thinking style. Although I found
features that reflected me in other thinking styles as well, I
can't say that it completely showed the way I think. It can
be said that there are differences in my thinking styles
depending on the work being done and the situation, but
before starting any work, I always prioritize them and
determine their order of importance.

K32:
educated are forcing everyone to think in the same way
(uniform and rote learning) by adopting attitudes that are
the complete opposite of their The most
fundamental reason for the low success rates is these
attitudes. He stated that some people
memorization, while others have the ability to learn by
writing, and that success decreases and does not reach the
desired level when people are approached with a single
type of solution-oriented approach.

"Unfortunately, the institutions where we are

duties.

learn by

K9: "It's unknown how lasting it is for a child to learn and
sing a song just by its lyrics. But it's definitely less lasting
than keeping the rhythm and singing along with the
movements. Having children sing along with rhythm and
movement benefits them cognitively, emotionally, and
psychomotorically. Because the movements he makes
according to the length of the song's lyrics help the child's
body muscles develop. Singing a song and keeping the
rhythm at the same time develops a child's cognitive

communication problems. I enjoy life more with what I see
and observe in myself. K16: "I possess legislative, holistic,
and singular characteristics to a large extent. I always trust
my own ideas, which are a characteristic of a legislator, and
I'love situations where I can implement

abilities. In this study, I wanted to both improve the child's
adaptation to their environment and benefit them," he
expressed this situation. The opinions of some student
participants in the control group are as follows:

K6: "According to the thinking style test, for example, I can
handle many tasks simultaneously, as indicated in the
polycentric thinking style. I'm usually aware of what I need
to do. Sometimes it can be difficult for me to determine the
order of things I need to do. If I have a project in front of
me, I try to see the tasks in that project as equally important
in all aspects. And I am someone who can handle many
tasks at the same time; I can go back and forth between
these jobs”.

K3: "Thave a contrarian thinking style. I also do better when
I'm alone, but I'm quite good at group work too and I get
along with my friends.

K5: "T won't follow the instructions given, just like people
who have an executive thinking style according to the
thinking styles test." I have a very adaptable and organized
personality. I memorize easily. So, I prefer to have the steps
and paths of the work I'll be doing predetermined. People
with this thinking style are said to be more successful in
professions like policing, management, civil service, and
teaching. Since I'm already studying to be a teacher, I think
it aligns with me in some ways.

K17: "Individuals with an assimilation learning style have
more active visual and auditory memories, so they also
significant traditional learning
environments. While preparing for the university entrance
exam, I used to record the lessons and review them in the
year I graduated from high school. I was aware that I was
getting results this way, but I could never do it
systematically, even tho I could plan to listen to the audio
recordings. Therefore, I believe I learn thru an assimilative
learning style.

achieve success in

K5: "T align with the transformative learning style in terms
of understanding concrete situations and learning by
observing." Before starting a task, I tell someone else, "You
go first," because I need to observe them, feel them, and
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then integrate it with my own emotions and thoughts.
Before learning something new, I approach information
objectively and meticulously. I usually figure people out
quickly. However, I find myself in a lot of dilemmas when
it comes to my preferences. Overall, I fit the substitution
learning style.

K3: "Like in the learning style of differentiation, I make a
plan and program before I start learning. When I learn by
systematizing it this way, it's easier and more permanent
for me. Ilearn by doing and applying because it stays in my
mind more since I do it myself, and it's easier for me to
remember later. For example, in music class, the teacher
also follows a row and plan. Because the songs and their
rhythms, and then all the movements we made to match
the song, are in a sequence, it's easier for me to learn and
remember. Learning is easier because we also practice the
movements that go with the songs with the teacher. This
makes learning fun for me too.

K8: "Thave a contrarian thinking style. I also do better when
I'm alone, but I'm quite good at group work too and I get
along with my friends. The assignments we do are usually
group assignments, and I work on them harmoniously with
my friends. The movements we do in music class and the
music are in harmony, which is quite good for me and
makes learning easier. Then it's easier for me to remember.
In music class, the teacher also goes in a row and plan.
Because the songs and their rhythms, and then all the
movements we made to match the song, are in a sequence,
it's easier for me to learn and remember. Learning is easier
because we also practice the movements that go with the
songs with the teacher. He expressed this situation by
saying, "Learning this way makes learning fun for me too."

3.7. 1st And 2nd Sub Problem-Based Findings

According to the experiential learning style, a large portion
of the students in both the experimental and control groups
participating in the study (71%) have the assimilation and
accommodation style. According to the thinking styles
inventory,
introverted, and innovative (36%); a smaller portion has
detailed and anarchic (7%) thinking styles. When looking at

the participants are mostly judgmental,

the comparative results of the variables of thinking styles
with experiential learning styles, no significant difference

was found between (D) changing, (O) assimilating, (A)
differentiating, and (Y) accommodating learning styles. A
significant difference has emerged in the legislative
thinking style. When looking at the comparative results
between genders, a significant difference has emerged in
favor of female participants in the legislative and
conservative thinking styles. There was no significant
difference in other thinking styles.

3.8. 3th, 4th And 5th Sub Problem-Based Findings

When looking at the comparative results of the thinking
styles variables, a significant difference has emerged in the
legislative thinking style. No significant difference was
found in terms of other thinking styles. Again, when
looking at the gender-based comparative results of the
thinking style variables, a significant difference has
emerged in favor of female participants in legislative and
conservative thinking styles. There was no significant
difference in other thinking styles.

When the views of Dewey, Lewin, and Piaget are evaluated
together, learning is a process. It can be said that in the
learning process, the concepts formed through experiences
constantly change and development continues cyclically. It
can also be concluded that learning is inherently a process
filled with tensions and conflicts. Explaining learning as a
process consisting of four steps, Kolb emphasizes that
individuals have concrete experiences as a natural result of
their environment and that they reflect on these experiences
by observing them in different forms. In addition, he
emphasizes that reflective observations are effective in
making abstract conceptualizations and forming principles
and generalizations. As a result, individuals use these
generalizations as a guide in their subsequent activities and
advanced learning. Thus, this process continues in a
cyclical manner, new experiences are gained, and these
experiences play a guiding role in subsequent learning
(Kolb, A. D., 1985, p. 25; Kolb, D., 2000, p. 4, Whitcomb,
1999, p. 36; Yoon, 2000, p. 37).
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3.9. 6th Sub-Problem Based Findings
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Figure 9. Assimilating codes for experiential learning styles

According to Figure 9, the thematic analysis conducted on
the assimilation learning style resulted in 14 themes and 6
sub-themes. 1) Interest in abstract concepts, 2) learning by
observation, 3) learning by listening, 4) synthesizing, 5)
inductive/part-to-whole learning, 6) being detail-oriented,
7) thinking in detail, 8) learning by observation, 9) making
logical interpretations, 10) deductive method, 11) having
well-developed planning skills, 12) having well-developed
problem-solving skills, 13) logical interpretation skills, and
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14) the teacher being the most important source of
information, resulting in 14 themes. Seven subthemes
emerged: 1) liking to turn abstract concepts into concrete
ones, 2) showing emotional reactions, 3) learning in detail
first and then explaining, 4) speaking little but
meaningfully, 5) having a specific plan, 6) having lesson
content that aligns with the program, and 7) trying to prove
the correctness of an idea by observing and learning thru
experience.
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Figure 10. Codes related to Diverging from experiential learning styles
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Figure 10 shows 12 themes related to the separation
learning style: I act without thinking, I am an abstract
thinker, I learn concretely, I am sometimes hyperactive, I
reason logically, I am successful in problem-solving, I work
systematically and planned, I learn actively, I find practical
solutions, I learn by seeing, different ideas come to my
mind while solving problems, and I am successful in
solving technical problems. 12 sub-themes have also

There should be a learning style that encompasses both

| am an emotional person abstractly and concretely

| trust my feelings, mylnstlncts

| learn through concrete and active [
experiences a

Unifarm leaming is not possible
abstract and concrete thinking o~

They should be taught to think both

u //_f—’"’expenencmg

a___— P ,Accomadatlng x“ ~

emerged, linked to 12 main themes. These are as follows:
Being an active practitioner; planned learning; finding
quick and practical solutions to problems; approaching a
problem from all angles; focusing on the questions of why
and how; I learn better by explaining; I am systematic;
analytical thinking; being cautious; I am a versatile thinker;
I think twice and act once; multitasking.

My communication skills are good
— ;

a_— g

#

| love managing and planning -

#

p
y
—a

| love having new experiences.

-~ e

| am the facilitator in group work

New and different information catches my interest

Figure 11. Codes related to experiential learning styles in accomadating

In Figure 11, 8 main themes related to the placement
learning style have emerged. These themes are as follows: I
am related, harmonious but impatient; I learn thru concrete
and active experiences; I am the facilitator in group work; I
love to have new experiences; I prefer to learn by doing and
experiencing; I love to manage and plan; I need to learn by
thinking both abstractly and concretely; I trust my feelings
and instincts; I am harmonious but impatient; I learn thru
concrete and active experiences. Five sub-themes emerged

from 8 main themes. These are as follows: I am an
emotional person; new and different information interests
me; my communication skills are good; one-size-fits-all
learning is not possible; there must be a learning style that
encompasses both abstract and concrete thinking.
Additionally, the themes "I am the facilitator in group
work," "I enjoy managing and planning,” and "I like to have
new experiences and my communication skills are good"
are related.
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It should support abstract and concrete thinking a
a | want my ideas to be interconnected
a Uniform leaming is not possible a (o |
' I'm detail-oriented
I'm a calm person_ ' e __Ineed to leam by concretizing examples
i , e a — 1 think concretely and logicall
I'm avoiding taking action B Ty y gicaly
- a — Converging
: \

I'm a shy person | take my own feelings and thoughts |
into consideration )

I use my senses when | learn

Figure 12. Codes related to experiential learning styles of ¢

In Figure 12, 9 themes related to the transformation
learning style have emerged. These are as follows: Uniform
learning is not possible; I am detail-oriented; I think
concretely and logically; I grasp things well by observing; I
use my senses when learning; I consider my own feelings

| don't like attachment

| consider all viewpoints
I don't like being restricted

Anarch

| tackle problems randomly

thoroughly grasp it by observing
\‘\.

.

I'm a good observer

onverging

and thoughts; I avoid taking action; I am a calm person; and
the 4 sub-themes under 9 themes are as follows: It should
support abstract and concrete thinking; I want my ideas to
be interconnected; I need to learn by making examples
concrete;  am a good observer; I am shy.

Being hasty

|

1

1

]

1

]

| a
1

1

1

|

1

1

1

1

1

1

/I can handle multiple tasks
1

c

To be shy

Pursuing challenging and diverse goals

Figure 13. Codes related to anarchic thinking styles

In Figure 13, 9 themes related to the anarchic thinking style
have emerged. These are as follows: I tackle problems
randomly; I aim for challenging and diverse goals; I am shy;
I can multitask; I am impulsive; I don't like commitment; I

evaluate all viewpoints; I don't like being restricted; and the
themes of being impulsive and shy, not liking being

restricted, and aiming for challenging and diverse goals are
also related.
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| finish one task and move on to the next

| try to establish connections between the parts and the When | write or speak, | make connections with the main
whole ~ idea
Hierarchic
[ |

| always like to work in a planned and organized manner

| determine the order of operations\

| progress in a planned and organized manner

""" Global

At the same time, | enjoy doing differepf kinds of work I finish my tasks by planning and prioritizing

| prioritize
Figure 14. Codes related to Hierarchic thinking styles

Figure 14 shows 4 themes and 5 sub-themes related to the I prioritize; 3) I also like to do different tasks at the same
incremental thinking style. These are as follows: 1) I finish  time; 4) I determine task priority; 5) I always like to work in
one task and move on to another; 2) I progress in a planned  a planned and organized manner, with the following sub-
and organized manner; 3) I try to make connections themes. Additionally, the three sub-themes under the
between parts and the whole; 4) when I write or speak, I ~ theme "I progress in a planned and organized manner" are
connect with the main idea. Under the theme of "I progress  interconnected. There is also a relationship between the
in a planned and organized manner," there are 5 sub- subtheme of "I finish my work by planning and
themes. 1) I finish my work by planning and prioritizing; 2)  prioritizing" and the holistic thinking style.

- - - A &
~=" Local ~~~__ | learn better with a logical and explanatory narrative
- Tl
- ~
— ~——
- ~—
— .
ERE e |
Assimilating I can make logical interpretations

Figure 15. Codes related to Local thinking styles

In Figure 15, two themes emerged related to the detailed logical interpretations." The subtheme is that I learn better
thinking style. One of these themes is related to the  with alogical and explanatory narrative.
assimilation learning style, and the other is "I can make

| determine the order of cperations . "
P | always like to work in a planned and organized manner

At the same time, | enjoy doing different kinds of work_ o P

I think very thoroughly

I priDritize-x__\ | progress in a planned and organized manner
e T S e T My problem-solving skills have improved
| finish my tasks by planning and prioritizing a = =~ My planning skills have developed
Being sensitive
a I fimish one task and move on to the next

Global

Figure 16. Codes related to Global thinking styles
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In Figure 16, regarding the holistic thinking style, it only
states, "I finish my work by planning and organizing." The
main theme had emerged. Under the main theme, there are
two sub-themes: 1) I prioritize and 2) I proceed in a planned
and organized manner. Under the main theme of "Planned
and organized progress," there are 8 sub-themes: 1) I

When | write or speak, | will connect with the main idea !

I progress in a planned and organized manner T ——

Local "

I try to see things as equally important in all aspects
b,

always like to work in a planned and scheduled manner; 2)
I think in great detail; 3) My problem-solving skills are
developed; 4) My planning skills are developed; 5) I finish
one task and move on to the next; 6) Being sensitive; 7) I
determine the priority of tasks; 8). It also emerged that I like
doing different things.

~I finish one task and move on to the next

I can handle many tasks at the same time

#

Oligarchic .

Cannot prioritize tasks

| have trouble priontizing tasks

Figure 17. Codes related to the Oligarchic thinking style

Figure 17 shows 4 main themes related to the polycentric
thinking style. These are: I have difficulty organizing tasks,
I can't prioritize work, I can handle many tasks at once, and
I try to see all aspects of work as equally important. The
theme "I try to see things from all aspects with equal
importance" is related to the theme "cannot determine work
priorities." Additionally, the theme "I can't prioritize work"
was found to be related to the theme "I handle many tasks
simultaneously." As a subtheme of the theme of trying to
see things from all aspects with equal importance, the

phased thinking style has emerged. The subtheme of
"gradualism" is related to the subthemes of "I progress in a
planned and orderly manner," "I finish one task and move
on to another,” "I try to make connections between parts
and the whole," and "when I write or speak, I connect with
the main idea." Additionally, there is a relationship
between the sub-theme of "I progress in a planned and
organized manner” and the sub-theme of "I finish one task

and move on to another."

I love sharing my ideas with my friends

Group brainstorming
I really enjoy working in team projects

I learn effectively in group work

—_— -\ / EKTEITIB' others
I think working alone is boring E—

| enjoy working in groups and helping each other

Figure 18. Codes related to external thinking styles

In Figure 18, 4 main themes related to the extroverted
thinking style have emerged. These are as follows: I learn
effectively in group work, I am a friendly and social person,
I'love to combine my own ideas with those of others, and it
is experiential learning. Under the theme of "I learn

Experiential learning
./

" I really enjoy combining my own ideas with those of

| am a friendly and sociable person

effectively thru group work," 5 sub-themes have emerged.
These are: I like working and helping others in groups, I
find working alone boring, I enjoy working in teams, I
brainstorm with groups, and I like sharing my ideas with
my friends.
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I like tasks that | can do independently on my own

Loving to work independently

-

Being sensitive

| have a sensitive nature

Internal | defend my own thoughts

\\
~

I design and implement

Figure 19. Codes related to Internal thinking styles

In Figure 19, 4 main themes related to the introverted
thinking have emerged. 1) I like working
independently, 2) I design and implement, 3) I defend my

style

| do what | set my mind to

/ Monarchist

orde

You prioritize tasks, and | do them in
=~ \ \\\\\\
> g e \ - -
e \
~ \

\

My planning skills have developed

| determine the order of operations

Figure 20. Codes related to Monarchist thinking styles

In Figure 20, 4 themes related to the wheel-thinking style
have emerged. These are as follows: 1) I prioritize tasks and
do them in order; 2) I focus on one thing; 3) I am detail-
oriented; 4) I do what I set my mind to; I am detail-oriented.
Regarding the theme of determining the order of

own ideas, 4) I am sensitive. A sub-theme related to the
theme of loving independent work has emerged: 1) I love
tasks that I can do independently on my own.

| can get so caught up in the details that | lose sight of
the main point

I'm detail-oriented

a

| focus on one thing

| try to prove the correctness of an idea

importance of tasks and doing them in sequence, 3 sub-
themes have emerged. 1) These determine my processing
priority; 2) my planning skills are well-developed; 3) I try
to prove the correctness of an idea.
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| tend to judge and evaluate tasks
| like to find the r(ight path on my own
i’

ff'r Be focused on evaluation-judgment-comparison
r
’

| enjoy exchanging ideas and evaluating them ;I

f
)
/
e
i -
) \ _—
/

| compare contrasting situations

—_— judical

| prefer situations that require analysis

| enjoy analyzing and evaluating other people’s opinions
Figure 21. Codes related to judicial thinking styles

In Figure 21, 8 main themes related to the judgmental
thinking style have emerged. These are as follows: 1) I
prefer situations that require analysis; 2) I intervene with
group members; 3) I compare opposing situations; 4) I am
evaluation-judgment-comparison-focused; 5) I like to find
the right way myself; 6) I like to exchange ideas and

| trust my ideas

I'm brave in the learning process

I'm not detail-oriented

| intervene with the group members

evaluate. The other two subthemes are as follows: 1) I like
to analyze and evaluate the ideas of others, 2) I tend to
judge and evaluate tasks. Additionally, the themes "I like to
find the right path myself" and "I like situations that require
analysis" are related.

| don't accept other people’s opinions

~ | love situations where | can put my ideas into practice

I'm brave\
S ©

———Before starting a job, | always visualize it in my mind

Legislative

|

| prefer a holistic approach

Figure 22. Codes related to the legislative thinking style

In Figure 22, four main themes related to the legislative
thinking style have emerged: 1) I am not detail-oriented; 2)
I always visualize the task in my mind before starting it; 3)
I like situations where I can apply my ideas; 4) I am

courageous. Based on the theme of "Courageous,” two sub-
themes emerged: 1) "I am courageous in the learning
process, I like situations where I can apply my ideas," and
2) "I trust my ideas" and "I do not accept others' ideas."

1031



K. Aycan Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 3, 2025

| am a friendly and sociable person
‘"\-\.

-

| prefer to carve my own path | want to find my own solution to my own problem

Liberal

Figure 23. Codes related to Liberal thinking style

In Figure 23, two themes emerged related to the Innovative = my own solution to my own problem. The first subtheme is
thinking style: I prefer to create my own path;Iwantto find  as follows: I am a friendly and social person.

-~ ~ . . .
=" Local “~__ I learn better with a logical and explanatory narrative
-
- S~
- T~
- T
- ~
ENp a
Assimilating | can make logical interpretations

Figure 24. Codes related to Local thinking style

In Figure 24, two main themes related to the detailed thinking style emerged: 1) 2) I can make logical interpretations. The
sub-theme "I can make logical interpretations and learn better with a logically consistent and explanatory narrative" has
emerged, related to the main theme. It is also associated with the assimilation learning style.
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3.10. 3rd Sub Problem-Based Findings

| learn through concrete and active experiences

They should be taught to think both abstractly and

concretely

I am the facilitator in group work

| love managing and planning

Figure 25. Codes related to conservative thinking styles

In Figure 25, no theme emerged with the Conservative
thinking style. However, it is understood that it is related
to the judging thinking style and the assimilation and
accommodation learning styles. In the 8 subthemes of
assimilation and accommodation learning styles, I prefer

I trust my feelings, my instincts J

— ——
I'm adaptable but impatient\\\k_\_ a /’/ _._._-——-"““'“_____—-_’-
ﬁ\ccomadatlng\

Assimilating

Judicial

| prefer to learn by doing and experiencing

I love having new experiences

experiential learning; I enjoy new experiences; I like
managing and planning; I am the facilitator in group work;
I am adaptable but impatient; I learn and teach by thinking
both abstractly and concretely; I trust my feelings and
instincts; and I learn thru concrete and active experiences.

The sense of belonging is important

| love having new experiences i

| prefer learning by doing and experiencing

Y
A\
A

Executive

They should be taught to think both abstractly and
concretely

e
-
—

There should be a leaming style that encompasses both
abstract and concrete thinking

Uniform learning is not possible

Figure 26. Codes related to executive thinking styles
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In Figure 26, 5 themes related to the Executive thinking
style have emerged. These themes are as follows: I love
having new experiences; it should be taught by thinking
both abstractly and concretely; there should be a learning
style that encompasses both abstract and concrete thinking;
uniform learning is not possible; the theme of preferring
learning by doing and experiencing has emerged.
Additionally, the placement thinking style is related to the
executive learning style. The sense of belonging has
emerged as an important subtheme of the executive
learning style.

When looking at the comparative results of thinking style
variables with experiential learning styles, there was no
significant difference between the (D) transforming, (O)
assimilating, (A) differentiating, and (Y) accommodating
learning styles. It is observed that a uniform, rote-based
education restricts students. The way to break free from
uniform education is only possible through workshops in
the educational environment where individual
characteristics can be discovered. Additionally, inventory
studies with established validity and reliability applied in
educational environments can also facilitate the discovery
of individual characteristics. If the opinions of the
individuals involved in the inventory study are taken into
account, and if they internalize the conducted studies, it is
possible to achieve more comprehensive results. When the
participating students interpreted the experiential learning
and thinking styles inventories, they stated that the results
of the learning and thinking styles were consistent. They
stated that learning about thinking and experiential
learning styles helped them perceive themselves and their

surroundings better.

From the control group students K3: Just like in the analytical
learning style, I make a plan and schedule before starting to learn.
When I learn in this way by systematizing it, it becomes easier
and more permanent for me. I learn by doing and applying
because when I do it myself, it stays in my mind more and it's
easier for me to remember later. For example, in music class, the
teacher follows a sequence and plan. Since the songs and their
rhythms, as well as the movements we do that are suitable for the
songs, are all in a sequence, it becomes easier for me to learn and
remember them. Since we practice the movements that match the
songs together with the teacher, it makes it easier for me to learn.
This way, it makes learning enjoyable for me.

K8 utters that I have a solitary thinking style. I also do better
things when I'm alone, but I'm quite good at group work and 1
adapt well to my friends. The assignments we do are usually
group projects, and I work harmoniously with my friends on
them. The movements and music we do in music class are in
harmony, which is quite good for me and makes it easier for me to
learn. Later, it’s also easy for me to remember.

From the control group, K17 states that individuals with an
assimilation learning style achieve significant success in
traditional learning environments as their visual and auditory
memories are more active. When preparing for the university

entrance exam, the year I graduated from high school, I would
record the lessons and listen to them again. I was aware that I was
being productive this way, but while I could plan to listen to the
audio recordings, I could never do it systematically, so I believe I
learned with an assimilation learning style.

From the control group K5 comments as follows: I align with
the transformative learning style through aspects such as making
sense of concrete situations and learning by observing. Before
starting a task, I tell someone else, "You do it first,” because I
need to observe it, feel it, and blend it with my own emotions and
thoughts. Before learning something new, I approach information
objectively and meticulously. I usually solve people quickly.
However, I often find myself in a dilemma with my choices.
Generally, I adhere to the change learning style.

In this study, an analysis was conducted on the themes of
the relationship between experiential learning and thinking
styles, the role of music education, and the importance of
individual differences. When looking at the relationship
between experiential learning and thinking styles, studies
on participants exploring and internalizing their own
learning styles have highlighted the importance of active
participation in music education. Looking at the role of
music education, participants stated that thru music and
movement training, they were able to get to know
themselves better, and that music lessons went beyond
simply transferring theoretical knowledge to provide an
active learning environment. Participants also emphasized
that individual differences in education should be taken
into account. They stated that each student has different
learning and thinking styles, and these differences affect
classroom interactions. In the sub-themes, group work and
collaboration; active learning and class participation; and
self-awareness self-directed
Participants stated that learning processes improved thru
group work that
collaboration was beneficial, that active learning strategies
increased class participation and made learning fun; and

and learning emerged.

in joint projects, learning thru

that discovering their own thinking and learning styles
their strengthening  their
participation in learning processes.

increased self-awareness,

4. Discussion

In Akbulut's (2006) research, no significant difference was
observed in the levels of using thinking styles among
students in the music education department across periods
and instrument groups. Students preferred legislative,
hierarchical, and liberal thinking styles at a higher level in
both semesters. It has also been determined that students
tend to extensively use executive and global thinking
styles. It was found that the level of students using the
conservative style occurred at a relatively lower rate
compared to other styles. Tuna (2008)'s research aimed to
determine the distribution of art education students'
learning styles. Answers were also sought to the questions
of whether dominant learning styles differ and vary
according to class level and gender. The analysis conducted
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for this purpose revealed that students who prefer
changing, assimilating, and differentiating learning styles
do not show a statistically significant difference based on
grade level and gender. In this study, when comparing the
results of thinking styles variables with experiential
learning styles, no significant difference was found
between the (D) changing, (O) assimilating, (A) diverging,
and (Y) accommodating learning styles. However, a
significant difference emerged in the legislative thinking
style.

In Akgay's (2018) study, the relationship between thinking
styles and the gender variable was found to be high. These
average findings indicate that women and men generally
have a profile consisting of the Life-Giving, Executive,
Judging, Hierarchical, Extroverted, and Liberal thinking
styles. According to the gender variable, the fact that the
male group scored lower on the sub-dimensions of
Anarchic and Introverted thinking styles in the musical
context suggests that there is no gender difference in music
teachers' thinking styles in music activities and teaching-
learning processes. However, it was interpreted that men
prefer to work alone compared to women and are not very
willing to work with other colleagues in different fields
and/or subject teachers, etc. In this study, when looking at
the cross-gender results, a significant
difference emerged in legislative and conservative thinking
styles, particularly in favor of female participants. There
was no significant difference in terms of other thinking
styles. In this case, it shows that female participants in
particular are not only innovative, creative, idea-generating
individuals who like to do things their own way and enjoy
setting their own rules, but also individuals who are
traditional, prefer the tried and true, are realistic, and
choose to adhere to rules and procedures.

comparative

Music lessons should be enthusiastically received by
students; music should offer opportunities for emotional
expression, creativity, and talent development. Music
lessons can empower students. Music concepts, music
history, and literacy skills can be acquired. It is stated that
musical learning can be developed thru playing using the
Kodaly, Dalcroze, and Orff methods. It is emphasized that
a music class should not be just a static and boring learning
environment, and it is stated that the perception of music
being a difficult subject needs to be changed. However, it is
observed that music lessons are often conducted in a non-
encouraging environment and students are only exposed to
question-and-answer sessions. It is also mentioned that
there is too much homework and students cannot learn
music in a meaningful way. These problems are commonly
encountered in music education and need to be addressed
(Ismail et al., 2021). In the first part of this study, which was
conducted with the experimental group, teaching musical
sounds based on the Kodaly method, one of the active
music education methods, along with elementary music
and movement education, which is an active music

education approach, proved beneficial. It was stated that
for the activities to be carried out in the music teaching
course, nursery rhymes and nursery rhyme-style children's
songs could be preferred, and that based on the opinions of
the participating students, working on 1 nursery rhyme
and 1 children's song in parallel would be beneficial.
Specifically, it has been observed that studying body
percussion (rhythm blocks) developed by Terry (2008) is
beneficial in perceiving the rhythmic structure of words.

The original aspect of this study that distinguishes it from
other studies is that it not only administers experiential
learning and thinking style inventories to obtain statistical
data but also seeks the opinions of participating students,
aiming to internalize the inventories thru the SW1H (Why,
what, how, where, and who) questions. In studies
conducted for this purpose, it is observed that the theory of
multiple intelligences is applied, especially after secondary
education, under the name Arts PROPEL. This study is
being conducted to examine proficiency in music, visual
arts, and creative writing. In these activities, it is important
to arrange, perform music, paint, or draw. The word
"propel" is derived from the first letters of the English
equivalents of three competencies (production-perception-
reflection) plus the first letter of the English equivalent of
learning. In other words, production, which involves
writing a fictional piece; perception, which includes
different ideas developed under the influence of an art
form, i.e., artistic thinking; and reflection, which involves
the individual moving away from what they produce by
perceiving only other artists,
understanding the difficulties they have experienced, the
methods they have developed, and their goals (Altan,
1999). In this study, participants also prepared process
sheets that were evaluated by interdisciplinary teams
within the framework of multiple intelligences theory.
Unlike portfolios, process sheets are presentations that

themselves or and

include not only finished products ready for display or
competition, but also works in the form of sketches, studies,
or designs (Altan, 1999).

Active learning provides students with the opportunity to
go beyond being passive listeners and note-takers in the
educational process, allowing them to also regulate their
learning processes. This study focuses on the need for
students to play an active and responsible role in their
learning processes (Jayawardana, Hewagamage, &
Hirakawa, 2001). Active learning includes all activities that
allow students to reflect on, explore, and apply their
knowledge. In active learning, students not only learn the
subject matter but also apply the concepts they have
learned. Thru active learning, students explore, apply, and
compare relationships between phenomena and situations
that contradict their prior knowledge (Author, 2018).
During active learning, students do not learn on their own;
the responsibility for learning is shared between the
student and the teacher. At this point, the teacher serves as
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a guide (Aydede and Kesercioglu, 2012). According to
Cubukgu (2004), to achieve active learning, incorporating
thinking styles into the learning-teaching environment
helps contribute to academic success based on individual
abilities and assists individuals in recognizing their
learning styles. It is important to consider students'
thinking styles for an effective teaching and learning
process to take place. Instruction conducted in accordance
with students' thinking styles will lead to easier and more
permanent learning. Thus, student-centered teaching is
realized. Therefore, the idea of students actively
participating in their learning processes, as proposed by
Jayawardana et al. (2001), formed the basis of this study.
According to the principle of
Experiential Learning Theory, learning is the result of

most fundamental
already acquired experiences. Another important principle
of the theory is that individuals do not always learn in the
same way (Kolb, D., 2000, p. 2). Based on these principles,
concrete experiences are transformed into concepts in the
process that forms the core of the model, and then these
concepts are used in acquiring new experiences. This
process, known as the 'four-stage cycle', does not only
encompass formal learning. This cycle also, in a sense,
illustrates individuals' processes of adapting to life.
A person studying in an area that is incompatible or only
slightly compatible with their learning
experience changes in their confidence, achievement, and
anxiety levels. Learning style provides information on why
an individual learns differently from another. It allows the
individual to take control of their learning process. In this
way, one of the most important indicators in learning how
to learn, namely the ability to take
responsibility for their own learning, is realized. For this,
they need to know what their learning style is and
incorporate it into the learning process. Thus, the
individual can acquire constantly changing and increasing
information without relying on others for help (Giiven,
2004; Ulgen, 1995).

style may

individual's

According to Kolb (1999, p. 69); (Kolb, 2000, p. 2), in
learning thru concrete experiences, it is important to
understand the current experience and solve the problem
concretely, rather than reaching theories or generalizations.
At this stage, feeling the situation is more important than
about the topic.
Sternberg, Robert J. (1997) defines thinking styles not as
skills in themselves, but as the preferred way of using skills.
According to him, comparing styles and skills creates more
conflict than bringing them together, and styles are as
useful in daily life as skills. People have a style profile
rather than just one style. Because styles can be changed
according to situations and conditions and can diversify
throughout life. Additionally, styles are acquired thru
socialization processes, styles can be taught, and they can
be measured under appropriate environmental and
laboratory conditions. Therefore, people differ from each
other in terms of the flexibility and strength of their

thinking

thinking style. Consequently, a style that was functional
and valuable in one period may not be preferred in another,
a style that is effective in one area may not be effective in
another, and styles are not inherently good or bad (Duru,
2004). The control group interpreted the K8 profile, which
can be modified according to situations and conditions and
can diversify throughout life, as follows: Although I found
features that reflected me in other thinking styles, I cannot
say that it completely represents the way I think. It can be
said that there are differences in my thinking styles
depending on the work being done and the situation, but I
always prioritize and rank them before starting any task.
Legislators, individuals with extroverted and phased
thinking styles are formally phased thinkers. They enjoy
doing many things immediately, setting the order of what
they'll do and when. In terms of scope, extroverted thinkers
prioritize collaboration with others and consider their
ideas. They enjoy being in contact with people and
exchanging ideas.

In similar studies on rhymes, example works resembling
the aruz meter were developed with the participants. In this
way, efforts were made to work on both the rhythm of
syllables and words, and the pronunciation of letters with
correct emphasis and intonation throughout the duration
of the syllables. Since the works resemble the prosody of
aruz, the transfer of knowledge from classical Ottoman
literature to modern Turkish language and literature is
possible (Aycan, 2021). Therefore, it is recommended that
future studies be conducted in this and similar ways.

In a study conducted at the beginning of the work, listening
to sounds in nature or in the classroom; speaking and
imitating these sounds; imitating these sounds by hitting
our bodies with our hands; and trying to find the
equivalent of the sounds we imitate using Orff instruments
can be done.

They stated that transferring a graph (graphic notation) of
the works onto an A3-sized cardboard using EVA materials
increased their interest in natural sounds and the duration
of sounds. The same or similar study can be used in the 1st
and 2nd grades of primary school to develop students'
manual skills. It is recommended to limit class size to 20-25
students for lessons, as this makes the studies more
understandable.Specifically, studying body percussion
(rhythm blocks) developed by Terry (2008) is beneficial in
perceiving the rhythmic structure of words.

Studying rhythm blocks can be used in perceiving the
rhythmic structure of words and in rhythmic articulation
and reading exercises

Teaching musical sounds based on the Kodaly method, one
of the active music education methods, is beneficial, along
with elementary music and movement education, which is
an active music education approach. For this, nursery
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rhymes and nursery rhyme-style children's songs can be
preferred.
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