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Egitim-6gretimde 6nemli bir rolii listlenen d&gretmenlerin
tiikenmislik diizeyleri egitim-6gretim siirecinin iyi bir sekilde
yiirtitiilmesinde 6nemli bir dedere sahiptir. Yabancilara Tiirk¢e
O6dgretim siirecinin de nitelikli bir zeminde yiiriitiilmesi
o6gretmenlerin tiikenmislik dlizeyiyle dogrudan iliskilidir. Bu
nedenle bu arastirmanin amaci Suriyeli Cocuklarin Tiirk Egitim
Sistemine Entegrasyonunun Desteklenmesi Projesi (PIKTES)
kapsaminda (MEB, 2018) yabancilara Tiirk¢e égretiminde gérev
yapan égretmenlerin tiikenmislik diizeylerini mezun olduklar
béliimler, gdérev siireleri, cinsiyetleri, yabancilara Tiirkge
6dgretimine yénelik takip ettikleri siireli yayinlar, hizmet ici egitim
disinda aldiklari egitim dogrultusunda belirlemektir. Tarama
modeline dayanan arastirmanin 6rneklemini PIKTES blinyesinde
gorev alan 218 6gretmen olusturmaktadir. Veri toplama araci
olarak Ergin (1996) tarafindan Tiirkceye uyarlanan Maslach
Tiikenmislik Olgedi ve demografik bilgi formu kullanilmistir.
Arastirma sonuglarina gére kadin 6gretmenlerin tiikenmislik
diizeyleri erkek dgretmenlerin tiikenmislik diizeylerinden daha
yliksektir. Ek egitim hizmeti almayanlarin duygusal tiikenmislik
diizeyleri ek hizmet egitimi alanlardan daha yliksektir. Sinif
Ogretmenlidi ve Tiirk Dili ve Edebiyati béliimii/6Gretmenliginden
mezun olan 6dgretmenlerin tiikenmislik diizeyleri Tiirkce
6gretmenlerine gére daha yliksektir. Deneyimi daha az olan
6gretmenlerin tiikenmislik diizeyleri deneyimi daha fazla olan
6gretmenlere gére daha yiiksektir. Bu sonuglardan hareketle
PIKTES’teki dgretmenlerin tiikenmislik kaynaklarinin belirlenip
buna gére diizenlemelerin yapilmasi égretmenlerin yaptiklari
isten doyum almalari ve édrencilerine daha yararl olmalari
agisindan énemlidir.
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GENISLETILMIi$ TURKGE OZET
Giris

Tlrkiye Asya, Avrupa, Afrika ve Arap Ulkelerinin birbiri ile iletisim kurma siirecinde
jeopolitik bakimdan kilit bir 6zellige sahiptir. Bu kitalarin ve buradaki tlkelerin iletisim sliregleri
agirlikli olarak Tiirkiye Gzerinden gerceklesmektedir. Son dénemlerde Tirkiye’nin ekonomik ve
siyasi gliciiniin de daha belirgin bir hal almasiyla birlikte cevre (ilkelerde yasanan siyasi ve
ekonomik calkantilar Tirkiye’ye yapilan gécleri hizlandirmistir. Ozellikle Suriye’de yasanan i¢
savas nedeniyle 4 milyona yakin Suriyeli birey tilkemize siginmistir (GIGM, 2021). Hizla artan gé¢
ile birlikte Milli Egitim Bakanligi (MEB) gegcici koruma altina aldigi Suriyeli siginmacilarin Tlrkce
O0grenmeleri icin gesitli planlamalar gergeklestirmistir. Bu plan ve programlarin uygulanmasi ile
birlikte islevsel olan ¢alismalar derinlestirilirken yeterli nitelige erismeyen uygulamalara son
verilmistir (Mete, Girsoy, 2013). Sireg icerisinde ihtiyaglarin daha gézlemlenebilir bir duruma
gelmesi ile birlikte MEB ve Avrupa Birligi Delegasyonu arasinda 03.10.2016’da Tiirkiye’deki
Mdilteciler i¢in Mali Yardim Programi (FRIT) anlagsmasi imzalanmistir. Bu anlasmayla birlikte MEB
tarafindan ydrdtulen Suriyeli Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun Desteklenmesi
Projesi (PIKTES) hayata gegcirilmistir. PIKTES gecici koruma altindaki cocuklarin egitime
erisimlerini saglamak amacina hizmet etmektedir (MEB, 2016; UNICEF, 2013; Stier, 2012). Bu
amag dogrultusunda gecici koruma altindaki cocuklarin Tirkgeyi yetkin bir sekilde 6grenmeleri
icin yabanci dil olarak Tiirk¢ce 6gretimine yonelik 6gretmenler istihdam edilmistir. Yabancilara
Tirkce 6gretimine yonelik istihdam edilen 6gretmenler Psikolojik danismanlik ve rehberlik,
Turkce 6gretmenligi, Turk dili ve edebiyati bolimi/égretmenligi, sinif gretmenliginden mezun
dgretmenlerden olusmaktadir. Ogretmenlerin hizmet esnasinda yasadiklari sorunlarin basinda
ogrencilerin Tirkgeyi bilmemeleri (Cin, 2018), ailelerin ilgisiz olmasi, ¢alisma kosullarinin zorlu
olmasi, 6zlik haklari konusunda giivensizlik icerisinde olmalari gelmektedir (Dursun, 2018). Bu
durum onlarin tiikenmislik duygusuyla karsi karsiya kalmalarina sebep olabilmektedir. Sosyal bir
varlik olan insanlarin karsi karsiya kaldiklari olumsuz durumlar karsisinda basarisiz olma veya
yaptiklar eylemlerden yeterli miktarda tatmin olamamalar nedeniyle motivasyonlarinda,
verdikleri emeklerde yetersizlik ortaya ¢ikmaktadir. Bu yetersizlik bireyin tikenme duygusu
yasamasina neden olmaktadir (Freudenberger, Richelson, 1994). Yabancilara Tiirkce
o0gretiminde daha 6nce bir deneyime sahip olmayan PIKTES kapsaminda c¢alisan 6gretmenlerin
yabancilara Tiirkce 6gretiminin inceliklerinin de farkinda olamadiklari icin siireg igerisinde
tikenmislik duygusuyla karsi karsiya kalabilmektedirler (Gller, 2012, 2016; Barin, Cangal, 2017;
Tanrikulu, 2017). Mete’ye (2018) gore mevcut sistemle PIKTES kapsaminda egitim vermekte olan
ogretmenler belirtilen eksiklikler nedeniyle gereken hizmeti vermekte yetersiz kalmaktadirlar
(Coban Karaman Giliney, Dogan, 2010).

Amag

Bu calismanin amaci PIKTES kapsaminda calisan d6gretmenlerin tiikenmislik diizeylerini
amac¢ dogrultusunda belirlenen demografik bilgiler dogrultusunda incelemektir. Buradan
hareketle Yabancilara Tirkge 6gretiminde gorev yapan 6gretmenlerin tikenmislik dizeyleri
nasildir? sorusuna yanit aranmistir.

Yontem

Arastirmada nicel arastirma yonteminden iliskisel tarama modeliyle veriler elde
edilmistir. iliskisel tarama modeli iki veya daha fazla degiskenin oldugu arastirmalarda bu
degiskenler arasinda bulunan iliskinin belirlenmesini amaglamaktadir (Karasar, 2016).

Arastirmanin 6rneklemini 2021-2022 egitim 0gretim yilinda PIKTES kapsaminda
yabancilara Tiirkce Ogretimi amaciyla gérevlendirilen Tiirkce 6gretmenligi, Tiirk Dili ve Edebiyati
bolimi/6gretmenligi, sinif 6gretmenligi ve psikolojik danismanlik ve rehberlik bélimunden
mezun 218 6gretmen olusturmaktadir. Orneklem grubu rastgele/basit tesadiifi drnekleme
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yontemiyle secilmistir. Basit tesad(ifi drneklemede 6rneklem grubundaki katilimcilarin timdiniin
arastirmada bulunma olasilik durumu esittir (Onwuegbuzie, Collins, 2007).

Elde edilen verileri analiz etmek amaciyla SPSS 20. paket programi kullaniimistir.
Analizlere gegmeden 6nce orneklem grubundan elde edilen verilerin i¢ tutarhlik diizeyine,
normal dagilim degerlerine bakilmistir. Verilerin i¢ tutarhliklari ve dagilimlari normal olarak kabul
edildiginden arastirmanin amacina uygun sekilde t-testi ve anova testi yapiimistir.

Bulgular, Tartisma ve Sonug

Arastirmanin  sonuglari dikkate alindiginda PIKTES kapsaminda gorevli olan
dgretmenlerin tikkenmislik diizeylerinin farkl boyutlarda oldugu gériilmektedir. Ozellikle kadin
O0gretmenlerin daha yogun bir tilkenmislik duygusu icinde olmalari daha iyi bir hizmet igi egitime
ihtiya¢ duyduklarini gostermektedir. Katilimcilarin deneyimleriile tikenmislik duygulari arasinda
ters iliski olmasi daha az deneyime sahip 6gretmenlere daha farkl programlar uygulanip var olan
ihtiyaglarinin karsilanmasinda 6énemli bir eksigi yerine getirecektir. Ek egitim hizmeti alan ve
yayin takibi yapan 6gretmenlerin daha az tikenmislik duygusu ile karsi karsiya olmasi
ogretmenlere kendilerini gelistirmeleri icin olanaklarin sunulmasi gerekliligini ortaya
koymaktadir. Bu nedenle PIKTES'in 6gretmenlerin kendilerini gelistirmeleri icin onlara bu
olanaklari sunmasi basarinin artirilmasina katki saglayabilir. Yapilacak yeni c¢alismalarda
belirtilen bu eksiklikler dikkate alinarak yapilandirmaya gidilmesi halinde daha nitelikli egitim
ortamlarinin saglanmasina katki saglayabilir.
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Abstract

The burnout levels of teachers who play an important role in
education have an important value in conducting the education
process well. Conducting the process of teaching Turkish to
foreigners on a qualified basis is directly related to the burnout
level of teachers. For this reason, the aim of this research is to
determine the burnout levels of teachers working in teaching
Turkish to foreigners within the scope of the Project on
Supporting the Integration of Syrian Children into the Turkish
Education System (PIKTES), in line with the departments they
graduated, their terms of office, their genders, the periodicals
they follow for teaching Turkish to foreigners, and the education
they received outside of in-service training is to determine. The
sample of the research consists of 218 teachers working in PIKTES
(MEB, 2018). The Maslach Burnout Scale, which was adapted
into Turkish by Ergin (1992), and personal information form was
used. According to the results of the research conducted with the
relational scanning model, the burnout levels of female teachers
are higher. Emotional burnout levels of participants who do not
receive additional education services are higher. The burnout
levels of teachers who graduated from Classroom Teaching and
Turkish Language and Literature department/teaching are
higher than Turkish teachers. The burnout levels of teachers with
1-2 years of experience are higher than those of teachers with 3-
4 and 5-6 years of experience. Based on these results, various
suggestions were made to provide a more qualified education-
teaching environment.

Keywords: Teaching Turkish to foreigners, PIKTES, Burnout
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Investigation of Burnout Levels of Teachers Working in Teaching Turkish to Foreigners
1. Introduction

Recently, Turkey's economic and political power has become more prominent, and the
political and economic turmoil in the surrounding countries has accelerated the migration to
Turkey. Especially due to the civil war in Syria, nearly 4 million Syrian individuals took refuge in
our country (GIGM, 2021). With the rapidly increasing migration, the Ministry of National
Education (MEB) has made various plans for the Syrian refugees under temporary protection to
learn Turkish. With the implementation of these plans and programs, while the functional
studies were deepened, the applications that did not reach sufficient quality were terminated
(Mete & Giirsoy, 2013). With the needs becoming more observable in the process, the Financial
Assistance Program for Refugees in Turkey (FRIT) agreement was signed between the MEB and
the European Union Delegation on 03.10.2016. With this agreement, the Project of Supporting
the Integration of Syrian Children into the Turkish Education System (PIKTES), carried out by the
Ministry of National Education, was implemented (MEB, 2016). PIKTES serves the purpose of
providing access to education for children under temporary protection (MEB, 2016; UNICEF,
2013; Suer, 2012). With this project, it is aimed to ensure that children under temporary
protection have access to education and to develop their language skills as a basic
communication tool (Emin, 2016; Saritas, Sahin, Catalbas, 2016). For this purpose, teachers for
teaching Turkish as a foreign language have been employed so that children under temporary
protection can learn Turkish competently. The teachers employed for teaching Turkish to
foreigners consist of teachers graduated from Turkish teaching, Turkish language and literature
department/teaching, classroom teaching. In addition, teachers graduated from the
psychological counseling and guidance department were employed to provide psychological
support to students. The main problems experienced by these employed teachers is that their
students do not have a social environment to improve their Turkish (Cin, 2018), families are
indifferent, working conditions are difficult, and they are insecure about their personal rights
(Dursun, 2018). This situation can cause them to face the feeling of burnout.

People, who are social beings, fail in the face of negative situations or are not satisfied
with the actions they take. This inadequacy causes the individual to experience a sense of
exhaustion (Freudenberger, Richelson, 1994). If the expressed feeling of burnout continues, it
may cause the individual to fall into physical and mental despair due to loss of energy, negative
attitude, and mood of hopelessness (Maslach, 2003; Ak Sutld, 2013; Cam, Engin, 2017). Maslach,
Jackson (1981) discussed burnout within the framework of emotional exhaustion,
depersonalization and personal achievement (Maslach, Jackson, 1981). With emotional
exhaustion, the individual experiences emotional unrest and hopelessness due to an internal
conflict and external pressure (Yavas, 2012). In this situation, their ability to overcome the
problems that are effective in the internal process is insufficient (Helvaci, Turan, 2013). Along
with depersonalization, which is another factor that creates burnout, in the communication
process established with the individuals in the environment, sometimes behaving hard towards
the individual, sometimes not communicating with an approach isolated from emotions, and
acting in sarcastic attitudes and behaviors (Altay, 2009; Cimen, 2000; Egin, 2015). Another
dimension of burnout is the sense of personal accomplishment. At this stage, it becomes much
more difficult for the individual to provide a productive work environment and exhibit the
expected success. The individual who enters the business life with a certain competence
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develops a sense of failure due to reasons such as not being able to find the support he expects,
being criticized, being approached with negative feelings, and not getting the reward for his
efforts. There is a possibility that this situation can be improved by various rewards, positive
approaches towards individuals, and making the work environment more reliable and attractive
(Baltas, Baltas, 2002; Helvaci, Turan, 2013; Maslach, Leiter, 2016). Especially in the educational
environment, despite the efforts of the teachers, the expected success of the students is not
achieved; feeling themselves under psychological pressure makes the emergence of burnout
syndrome inevitable (Ak¢amete et al., 2001; Budak, Slivergil, 2005; Tanay, Akalin, 2016; Avcl,
Kogoglu, Ekici, 2013; Kogoglu, Yanpar Yelken, 2018). Teachers supervise the goal, content,
process, product; while doing this, taking into account the needs of students; they are the
leaders who implement the necessary methods-techniques within the framework of these
needs (Demirel, 2011; Goger, Mogul, 2011; Gozubliyiik, 2017; Fansa, 2015). Teachers who do
not have sufficient experience and education in the context of teaching Turkish to foreigners
may face the feeling of burnout over time. Teachers working within the scope of PIKTES, who
have no previous experience in teaching Turkish to foreigners, may face the feeling of burnout
in the process because they are not aware of the subtleties of teaching Turkish to foreigners
(Guler, 2012, 2016; Barin, Cangal, 2017; Tanrikulu, 2017). Inexperienced teachers may
experience a feeling of burnout (Coban et al., 2010). According to Mete (2018), teachers who
provide education within the scope of PIKTES under the current system are insufficient to
provide the necessary service due to the stated deficiencies.

1.1.The Questions of This Research

Teachers have a great role in achieving success in teaching Turkish to Syrian children.
The interaction of teachers' demographic structures and their burnout status has an important
place in the conduct of education. Determining these characteristics and their effects can make
it possible to take measures against possible problems. It is important to carry out regulations
and researches for teachers working in teaching Turkish as a foreign language. Demographic
structures and burnout levels of teachers can directly affect their success in teaching. As a
matter of fact, according to Turan and Solak's (2023) study, teachers who receive training on
teaching Turkish to foreigners are satisfied with teaching Turkish to foreigners. According to
Calisir (2021), teachers working in adaptation classes work under exhausting and stressful
conditions. According to Aytag (2021), the attitudes of teachers in integration classes negatively
affect Syrian children's learning Turkish. Nigiz and Karabay Turan (2022) conducted interviews
with teachers teaching Syrian children. The teachers who participated in the interviews stated
that it is difficult for these children to learn Turkish due to language and adaptation problems.
For this reason, it was stated that teachers teaching Syrian children should be empathetic and
patient. According to Tirker and Goé¢menler's (2021) study, the problems experienced by
teachers working in PIKTES on issues such as professional competence and career contribution
negatively affect their motivation. According to Kiremit, et al. (2018), teachers working in PIKTES
have communication and adaptation problems with Syrian children. They also need in-service
training. According to Esen's (2020) study, one of the main problems teachers experience in the
Turkish language teaching process is that students exhibit maladaptive behaviours and fall
behind in learning. These studies in the literature provide important information about the
problems experienced by teachers and students in education. In this process, it is important to
determine the connection between the demographic characteristics of teachers and their
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burnout status, to make arrangements with in-service training in this direction, or to take
measures for possible negativities. Considering the research, teachers' experiences, in-service
training, departments they graduated from, and their ability to follow current field information
can affect their burnout levels. Therefore, increasing teacher competencies may prevent
teachers from experiencing burnout. Based on these situations, this study aimed to determine
the burnout levels of teachers working in PIKTES. The main question of the research is "How are
the burnout levels of teachers working in teaching Turkish to foreigners?" In this direction, the
following sub-problems were included:

a) Do the burnout levels of teachers working within the scope of PIKTES differ according to
gender?

b) Do the burnout levels of teachers working within the scope of PIKTES differ according to the
department they graduated from?

c) Do the burnout levels of teachers working within the scope of PIKTES differ according to the
status of the following publications on teaching Turkish to foreigners?

d) Do the burnout levels of teachers working within the scope of PIKTES differ according to the
additional education service they receive apart from the in-service training provided within the
scope of PIKTES?

e) Do the burnout levels of teachers working within the scope of PIKTES differ according to their
teaching experience?

2. Method
2.1. Research Model

This research is based on the survey model of quantitative research method. With the
survey model, it is aimed to quantitatively describe the situations in the universe in general with
the studies carried out for a sample selected from a universe (Creswell, 2013). In this context, it
was aimed to examine the burnout levels of Turkish language teaching, Turkish Language and
Literature department/teaching, classroom teaching and PDR graduate teachers working within
the scope of PIKTES in line with the demographic information determined by the researcher.

2.2. Population and Sample

The population of the study consists of 3200 teachers who graduated from Turkish
language teaching, Turkish language and literature department/teaching, classroom teaching,
and psychological counseling and guidance departments who were assigned to teach Turkish to
foreigners within the scope of PIKTES in 2021-2022 academic year in Turkey. From the universe,
218 teachers were determined by random sampling method. In simple random sampling, the
probability of all individuals in the sample group to be included in the sample is equal
(Onwuegbuzie, Collins, 2007). In terms of representativeness, random sampling is stronger than
other sampling types (Blylkoztiirk et al., 2019). While determining the sample group, Sahin's
(2009) sampling formula was taken into consideration (n= Sample size, N= Population Size, d=
Tolerance level, t= Confidence level (1.96 for a=0.05; 2.58 for a=0.01), p= Frequency of
occurrence (g=1-p). Considering Sahin's (2009) sample determination formula, it is sufficient to
determine 218 teachers as a sample in terms of representing the universe of 3200 people.
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Necessary information about the purpose and process of the research was given to the
participants. Information was given that they could withdraw from the research at any time
during the data collection as well as at the next stages, and the study was carried out on a
voluntary basis. teacher information is given in table 1.

Table 1.

Teachers' Demographic Information

Groups n %
Gender

Women 157 71
Men 61 27
Graduated Department n %
Turkish teacher 59 26.7
Classroom teaching 85 38.5
Turkish Language and Literature Department/Teacher 55 24.9
Psychological advice and guidance 19 8.6
Professional experience n %
1-2 22 10.0
3-4 40 18.1
5-6 156 70.6
Broadcast Tracking n %
Yes 67 31.7
No 151 68.3
Additional Education n %
Yes 48 21.7
No 170 76.9

71% of the participants were female and 27% were male. 26% of the participants
graduated from Turkish, 38.5% from classroom, 24.9% from Turkish language and literature and
8.6% from psychological counselling and guidance departments.

Considering the professional experience of the participants, it was determined that 10%
had 1-2 years, 18.1% had 3-4 years and 70.6% had 5-6 years of experience. It was determined
that 31.7% of the participating teachers followed the publications on teaching Turkish to
foreigners, and 68.3% did not follow any publications on teaching Turkish to foreigners. 76.9%
of these teachers working within the scope of PIKTES stated that they did not participate in any
training other than the trainings given about teaching Turkish to foreigners. 21.7% of the
participants stated that they received individual training on teaching Turkish to foreigners.

2.3. Data Collection Tools

Maslach burnout scale: Maslach and Jackson (1981) developed the Maslach Burnout scale.
Its adaptation to Turkish and its validity and reliability were carried out by Ergin (1996). Maslach
Burnout Scale is a 5-point Likert-type scale consisting of 22 items with three sub-dimensions
(Ergin, 1996). These sub-dimensions consist of emotional exhaustion, depersonalization and
personal achievement. Emotional exhaustion sub-dimension consists of items 1, 2, 3, 6, 8, 13,
14, 16, 20, depersonalization sub-dimension consists of items 5, 10, 11, 15, 22, while personal
achievement sub-dimension consists of 4, 7, 9, 12 It consists of items 17, 18, 19, 21(Ergin, 1996).
The lowest score that can be obtained from the scale is 22, and the highest score is 110 (Ergin,
1996). On a 5-point Likert-type scale, 1=never, 2=very rarely, 3=often, 4=sometimes, 5=always.
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Within the scope of the research, the internal consistency coefficient was determined as .706
for general MBS, .768 for emotional exhaustion, 703 for depersonalization and 719 for personal
achievement (Ergin, 1996).

Personal information form: For this research, a study aiming to obtain information about the
gender of the randomly selected sample group, the departments they graduated from, their
experience in teaching Turkish to foreigners, the status of receiving additional education
services other than PIKTES in-service training, and the status of following scientific publications
and researches made within the scope of teaching Turkish to foreigners is the form.

2.4. Process

Necessary ethical permissions were obtained before the implementation of the study. After
ethical permission was obtained, the demographic information form and Burnout Scale were
made ready for the application via Google Forms. Explanations about the research process, the
purpose of the research and the outcomes of the research were made in the explanation section.
Participants were informed that the research was voluntary and that they had the right to
withdraw at any stage of the study. After the explanations, a demographicinformation form and
Burnout Scale were administered. In order to reach PIKTES teachers before the application, the
PIKTES coordination unit was contacted, and information about the channels such as WhatsApp
and Google Classroom was obtained. The application was carried out with teachers through
these channels. After the application, validity reliability analysis and normal distribution analysis
were performed to determine the suitability of the data obtained for analysis. After determining
the suitability of the data for analysis, the relevant analyses were conducted, and the findings
obtained as a result of the analyses were discussed through scientific resources.

2.5. Data Analysis

SPSS was used for data analysis. In line with the purpose of the research, before the analysis,
the internal consistency level and normal distribution values of the data obtained from the
sample group were examined. Since the internal consistency and distribution of the data were
accepted as normal, t-test and ANOVA test were performed in accordance with the purpose of
the research.

2.6. Validity and Reliability

In order to determine the internal consistency values of the data obtained in the study, the
Cronbach alpha values of the Maslach Burnout scale were examined. Internal consistency is as
in table 2

Table 2.

Cronbach Alpha Internal Consistency Values of Maslach Burnout Scale

MBS Dimensions Number of Items Cronbach’s Alpha (a)
Emotional Exhaustion 9 .768
Depersonalization 5 .703
Personal Success 8 .719
MBS General 22 .706

Cronbach's alpha internal consistency analysis for Maslach Burnout scale and its sub-
dimensions used in the research is shown in Table 2. According to this, the reliability coefficient
of the emotional exhaustion sub-dimension is .76, The coefficient of the depersonalization sub-
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dimension is .703, The reliability score of the personal achievement sub-dimension is .719, and
the overall MBS reliability score is .706. Cronbach's alpha reliability analysis is frequently used
in Likert-type scales. Within the scope of the research, analysis was conducted to determine the
normal distribution levels of the burnout status of the sample group working in PIKTES. analysis
results are in table 3.

Table 3.

Normal Distribution Test Results of Participants' Burnout Status

Kolmogorov-Smirnov X Medians Skewnes  Kurtosis
Statistic n p
Emotional Exhaustion .088 218 .002 3.518 3.555 -.263 .583
Depersonalization .103 218 .000 3.679  3.800 -.459 223
Personal Success .097 218 .001 3.613 3.625 .258 1.383
MBS General .105 218 .000 3.548 3.590 -.801 1.456

As can be seen in Table 3, Kolmogorov-Smirnova, one of the normal distributions analyzes,
was performed because the number of participants was over 50. According to the central limit
theorem, the distribution approaches normality when the sample is over 30 (George, Mallery,
2010). Although the distribution of 218 participants is not normal, it was decided to apply normal
distribution analyzes for this study, since it did not deviate from the normal distribution due to
the central limit theorem.

3. Findings
Table 4.

Independent Sample T-test Results of the Differentiation of the Burnout Levels of the Participants
by Gender

Maslach Burnout Scale Gender n X SS t p

Emotional Exhaustion Women 157 3.613 .699 .935 .335
Men 61 3.514 .615

Depersonalization Women 157 3.423 .525 2.829 .024
Men 61 3.677 .549

Personal Success Women 157 3.758 .803 2.717 .010
Men 61 3.568 .642

MBS General Women 157 3.950 .952 7.699 .006
Men 61 3.596 471

The variation of the burnout levels of the participants by gender is shown in Table 4.
According to Table 4, there was no significant difference between the emotional exhaustion sub-
dimension and gender (p>0.05). In the depersonalization sub-dimension (t=7.699, p<0.05), there
is a difference in favor of males (X=3.677). There is a difference in favor of women (X=3.758) in
the sub-dimension of personal achievement (t=2.717, p<0.05). There is a significant difference
in favor of women (X=3,950) in the general burnout of the participants.
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Table 5.

T-test Results of the Differentiation of the Burnout Levels of the Participants by Following the
Publications Related to the Field

Maslach Burnout Scale Article Tracking n X SS t p

Emotional Exhaustion Yes 67 3.598 .643 .056 .850
No 151  3.579 .693

Depersonalization Yes 67 3.620 .587 6.930 .009
No 151 3.817 .443

Personal Success Yes 67 3.675 .688 .141 .708
No 151 3.717 .799

MBS General Yes 67 3.877 .869 .092 .762
No 151  3.839 .857

Table 5 shows that the burnout levels of the participants differ significantly according to
the article follow-up for teaching Turkish to foreigners. According to Table 5, there is a significant
difference between the depersonalization sub-dimension and the publications followed in favor
of the non-following group (X=3.820) (t)=6.930, p<0.05).

Table 6.

T-test Results of the Differences in the Burnout Levels of the Participants according to the Status
of Receiving Additional Education Services

Maslach Burnout Scale Additional n X ss t p
Education

Emotional Exhaustion Yes 48 3.535 713 8.670 .004
No 170  3.815 .651

Depersonalization Yes 48 3.654 445 141 .707
No 170  3.687 .557

Personal Success Yes 48 3.654 .592 .265 .607
No 170 3.719 .808

MBS General Yes 48 3.813 .745 116 734
No 170 3.861 .890

The significance level of the difference between the burnout levels of the participantsin
the trainings given for teaching Turkish to foreigners other than PIKTES in-service trainings and
their burnout levels is shown in Table 6. According to Table 6, there is a significant difference in
the emotional exhaustion sub-dimension between the teachers who participated in the trainings
other than PIKTES in-service training and those who did not (t=8.670, p<0.05). this is in favor of
participants who do not receive additional training (X=3.815). There is no significant difference
between the overall Maslach burnout scale, the sub-dimensions of depersonalization, personal
achievement, and additional education service (p>0.05)

Table 7.

Anova test results on the differentiation of the burnout levels of the participants according to the
department they graduated from

Maslach Burnout Branch n X SS F p
Scale

Emotional Turkish teacher 59 3.449 .733 1.853 .139
Exhaustion classroom teacher 85 3.696 .784

literature teacher 55 3.525 436
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psychological counselor 19 3.684 464
and guidance

Depersonalization Turkish teacher 59 3.616 .559 .967 409
classroom teacher 85 3.745 470
literature teacher 55 3.625 .602

psychological counselor 19 3.736 .512
and guidance

Personal Success Turkish teacher 59 3.606 .557
classroom teacher 85 3.752 .843 .581 .628
literature teacher 55 3.696 .861

psychological counselor 19 3.821 .673
and guidance

MBS General Turkish teacher® 59 3.496 418
classroom teacher ? 85 3.965 .874 4.857 .003"
literature teacher ® 55 4.004 1.095

psychological counselor 19 3.999 774
and guidance
Information on the participants' departments of graduation and their burnout levels is

shown in Table 7. There is a significant difference between those who graduated from Turkish
teaching and those who graduated from classroom teaching (X=3.965) in favor of classroom
teaching graduates. There is a significant difference between Turkish language and literature
graduates and Turkish language and literature graduates (X=4.004) in favor of Turkish language
and literature graduates. This shows that graduates of classroom teaching and Turkish language
and literature departments experience higher levels of burnout than graduates of Turkish
language and literature departments.

Table 8.

Anova test Results on the Differences in the Burnout Levels of the Participants by Seniority

Maslach Burnout Scale Experience n X ss F p
years

Emotional Exhaustion 1-21 22 3.957 1.047 3.821 .023"
3-42 40 3.572 761
5-6° 156 3.536 .570

Depersonalization 1-2 22 3.627 498 .376 .687
34 40 3.740 434
5-6 156 3.671 .562

Personal Success 1-2 22 3.735 744 .076 .927
34 40 3.665 .653
5-6 156 3.711 .798

MBS General 1-2 22 4.006 .939 1.665 .192
34 40 4.025 1.047
5-6 156 3.784 .788

The difference between the burnout levels of the participants and their experience of
teaching Turkish to foreigners is as in Table 8. There is no significant relationship between MBS
general, depersonalization, personal achievement sub-dimensions, and teaching experience
(p>0.05). There is a difference in the emotional exhaustion sub-dimension (F=3.821, p<0.05).
Those who have 1-2 (X=3.957) years of experience in the emotional exhaustion sub-dimension
experience more emotional exhaustion than those who have 5-6 years of experience.
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4. Results, Discussion & Conclusion

At this stage, the results based on the findings obtained from the research were
discussed. Burnout levels of women are higher. Emotional exhaustion is not significant in either
gender. Males have a higher level of depersonalization than females. Women's personal
achievement burnout is higher than men's. Considering the findings obtained from the study, it
can be stated that although teachers of both genders are faced with burnout, it can be stated
that women experience more burnout. According to Akdag (2018), the main reason for this is
that they have more sensitive personality structures. The fact that they take a more detailed
approach to the events they encounter and care more about the events causes them to face
more burnout. According to another study on gender and burnout level, it is stated that while
more depersonalization is observed in men, more emotional exhaustion is experienced in
women (Gilhan, 2019). In the results of this research, it was determined that men experienced
inadequacy in depersonalization, and women experienced inadequacy in the personal
achievement sub-dimension. Therefore, it can be stated that the research carried out supports
other studies in the literature.

The burnout levels of the participants who do not follow the articles are lower than
those who follow the publications. It has been determined that there is a significant difference
between the burnout levels of the participants, their participation in the trainings for teaching
Turkish to foreigners other than the in-service trainings of PIKTES, and the burnout levels
between the teachers who participated in the trainings other than the in-service trainings and
the teachers who did not participate in the emotional exhaustion sub-dimension in favor of the
participants who did not receive additional training services. This situation shows that teachers
should follow the publications related to the field they work and update themselves on Turkish
education for foreigners. In addition, the fact that the burnout levels of teachers who receive
additional education services are lower shows that they can experience less burnout if they do
research and improve themselves in the fields they teach. As a matter of fact, according to the
study conducted by Go¢menler and Tirker (2020), among the teachers who teach Turkish to
immigrant children, the self-efficacy perceptions of those who receive training on teaching
Turkish to foreigners and follow the publications related to the field are higher. It has been
determined that teachers with low self-efficacy are teachers who do not have sufficient
knowledge and equipment about teaching Turkish to foreigners. Similarly, Klgikstleymanoglu
and Kurt (2020) determined that teachers working within the scope of PIKTES experience a sense
of burnout. It can be stated that teachers can manage themselves in the specified subjects if
they develop themselves in the field and have sufficient opportunities. The fact that teachers'
personal rights and working conditions are difficult prevent them from providing an efficient
education environment (Kara, et al., 2020). This causes them to struggle with the feeling of
burnout. According to the study conducted by Karacabey and Bozkus (2019), the psychological
resilience of teachers teaching Turkish to Syrian children positively affects their job satisfaction
and organizational commitment. Therefore, it is necessary to develop policies to eliminate the
self-efficacy perceptions of these teachers. In this way, the development of their job satisfaction
and organizational commitment and their self-efficacy perceptions can be supported.

According to the analysis carried out to determine the relationship between the
department from which the participants graduated and their burnout levels, it was determined
that there was a significant difference between those who graduated from Turkish language
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teaching and those who graduated from classroom teaching in favor of classroom teacher
graduates. There is a significant difference in favor of Turkish language and literature graduate
teachers and Turkish language and literature graduate teachers. It can be said that primary
school teachers and graduates of Turkish language and literature experience higher levels of
burnout than graduates of Turkish teaching. These results reveal the possibility that Turkish
language teaching graduates have taken courses related to teaching Turkish to foreigners during
their undergraduate education and that Turkish language and literature and classroom teaching
graduates have not received any training on teaching Turkish to foreigners during their
undergraduate education. Bulut et al. (2018) determined in their research that the classroom
teachers who teach Syrian children are inadequate in providing language education. The reason
for this situation is that they did not receive training in teaching Turkish to foreigners. In their
study, Dilmag and Simsir (2018) stated that teachers have problems because Syrian children do
not have sufficient language skills. According to the research of Akman and Kardes (2019),
classroom teachers feel inadequate about teaching Turkish to foreigners. They stated that they
could not structure the education process according to the needs of the students and, therefore,
they needed training on Turkish education for foreigners. The results obtained in the present
study support this situation.

There is a significant difference in the emotional exhaustion sub-dimension of the
relationship between teachers' burnout levels and their experiences of teaching Turkish to
foreigners. Those with 1-2 years of experience have higher levels of emotional exhaustion than
those with 5-6 years of experience. The burnout levels of teachers with less experience were
higher. The result of the research shows that as teachers gain experience, they experience less
feelings of inadequacy. Considering that Syrians have a positive perception towards Turkish
lessons (Akkaya, 2013), it should not be forgotten that teachers who teach them have a positive
self-perception, which will create a better service environment. The fact that the sense of
burnout is inversely proportional to experience shows that less experienced teachers need
better in-service training. Kiremit, et al. (2018) according to their research, the main problem
experienced by Syrian students is that they do not know Turkish (Kiremit, 2018). When these
children are faced with a different culture and language, the people they can feel closest to are
teachers. The fact that teachers fight with the feeling of burnout will also negatively affect
students. Therefore, it is important to pay attention to teacher needs in in-service training.
According to Erdem (2017), among the main demands of teachers is qualified in-service training.

According to the results obtained, it can be stated that these teachers experience
burnout at different levels. In particular, the fact that female teachers have a more intense sense
of burnout shows that they need better in-service training. The fact that there is an inverse
relationship between the experiences of the participants and their feelings of burnout will make
up for an important shortcoming in meeting the existing needs by applying different programs
to the teachers with less experience. The fact that teachers who receive additional education
services and follow publications face less burnout reveals the necessity of providing
opportunities for teachers to improve themselves. For this reason, teachers should be given the
opportunity to develop themselves within the scope of PIKTES. Thus, burnout can be prevented
from being so high. Considering these shortcomings mentioned in new studies to be done, it can
contribute to the provision of more qualified educational environments in case of restructuring.
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