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Arastirma Makalesi

Arastirmanmin amaci, drama yontemi ile degerlerin 6gretiminin, sosyal bilgiler 6gret-
men adaylarimin bireysel degerler yargilarina etkisini incelemektir. Aragtirma, nitel
ve nicel arastirma yontemlerinin birlikte uygulandigi karma yontem (Mixed Method)
olarak desenlemistir. Arastirmamin ¢alisma grubunu, 2019-2020 egitim ogretim yuli
bahar doneminde Bati Karadeniz Bolgesi’'nde yer alan bir tiniversitede bulunan, Sos-
val Bilgiler 6gretmenligi béliimde 6grenim géren ogrenciler olusturmustur. Arastir-
mamn verileri iki asamali olarak elde edilmistir. Ilk asamada Roy (2003) tarafindan
gelistirilmis, ogrencilerin bireysel degerlerini belirlemeye yonelik olan “Personal Va-
lues Inventory” (Kisisel Degerler Envanteri) olgegi kullamimistir: Ikinci agamada ise
ogrenci ¢iktilart (slogan yazma, diyalog olusturma, kisa senaryo yazma, resim ¢izme
vb.) kullanilarak toplanmistir. Arastirmanin nicel verileri SPSS 20 istatistik programi
ile analiz edilmigtir. Bireysel Degerler Envanterinden alinan puanlar normal dagilim
gosterdigi icin on test — son test puanlarimin karsilastirilmast i¢in bagiml gruplar
t-testi kullanilmigtir. Calismanin nitel verileri uygulamalar sonunda ogrenci deger-
lendirmelerinden elde edilen yazili dokiimanlar ile toplanmistir. Elde edilen nitel ve-
riler icerik analizi ile ¢éziimlenmigstir. Arastirmanin bulgulari olarak oncelikle sosyal
bilgiler 6gretmen adaylarimin Bireysel Degerler Envanterinden ve alt boyutlarindan
aldiklart én test ve son test puanlari verilmistir. Ardindan nicel bulgulart destekle-
mek amaci ile uygulamalar siirecindeki degerlendirmelerin analizleri sunulmustur.
Arastrmanmin bulgular: ¢calisma kapsaminda gerceklestirilen drama uygulamasinin
ogretmen adaylarinin degerleri 6grenmesinde anlamli farklilik olusturdugunu ortaya
koymaktadwr. Arastirma sonucunda dramanin Sosyal Bilgiler dersi kapsaminda deger-
lerin 6gretilmesinde etkili bir yontem oldugu soylenebilir.
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Giris

Degerler egitimiyle ilgili 6zellikle son yillarda egitimde yapilan ¢aligmalar dikkat ¢ekmekte-
dir. Ogretim Programlari hazirlanirken sadece biligsel yeterliliklere yonelik degil ayn1 zamanda be-
ceri, tutum ve degerler gbz Online alinarak hazirlanmistir. Her dersin 6gretim programinin baglangig
kisminda “Ogretim Programinda Degerler Egitimi” bashig1 altinda agiklamalar ve bir degerler dizisi
yer almistir (MEB, 2018). Kendi varligini1 gelistirmek i¢in toplumun bir iiyesi olmak zorunda olan
birey degerleri edinmeden toplumun etkin bir {iyesi olamaz. Bireyin etkin olabilmesi i¢in degerleri
Oziimseyerek topluma yararli ve uyumlu hale gelmesinde sosyal bilgiler dersi etkilidir (Akbas, 2008,
s.341). Bu nedenle sosyal bilgiler 6gretim programlar bireylere kok degerlerin kazandirilmasina yo-
nelik yapilandirilmigtir (MEB, 2018). Sosyal bilgiler 6gretim programlarindaki tiim dersler degerler-
le iligkilendirilmistir. Sosyal bilgiler dersinin degerler temelli olmasi etkin vatandaslar yetistirilmesi
konusunda sosyal bilgiler dersinin 6nemli bir role sahip olmasini saglar (Yasar ve Cengelci, 2012,
s.2). Etkin vatandas yetistirme amaci sosyal bilgiler ders programimin ahlak ve karakter egitimine
yogunlagmasini gerekli kilar bu nedenle degerler ve degerler egitimi Sosyal Bilgiler Programi igeri-
sinde yer alir (Glindiiz, 2018, s.170).

Sosyal Bilgiler 6gretim programlarinda yer alan kok degerler “adalet, dostluk, diirtistliik,
Ozdenetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” degerleridir. Bu deger-
lere ek olarak “aile birligine 6nem verme, dayanigsma, duyarlilik, estetik, 6zgiirliik, tasarruf, esitlik,
duyarhlik, bilimsellik baris, bagimsizlik” degerleri de Sosyal Bilgiler Dersi Ogretim Programi’nda
yer almaktadir (MEB, 2018, s.9). Sosyal bilgiler dersi igerisinde bu kadar fazla degerin olmasi bir
yandan ders igeriginin zenginligini ve derse verilen 6nemi gosterirken diger taraftan egitim 6gretim
siirecinde bu degerlerin kazandirilabilmesini de gii¢lestirmektedir. Bu degerlerin kazandirilmasina
yonelik 6gretme ve 6grenme siirecinde nasil uygulanacagina dair fikirler 6nemlidir. Deger egitimiyle
ilgili 6grenmeyi saglamada etkili unsurlardan biri de 6gretmenlerdir (Akbas, 2008). Ogretmen deger
egitimi planlayan ve uygulayan kigidir. Deger 6gretiminin basarisi bu deger egitimini uygulayan 6g-
retmenin bilgi ve becerisiyle dogrudan iligkilidir (A¢ikgdz, 2003). Bu nedenle deger egitimi verecek
ogretmenlerin degerlerle ilgili bilgi ve becerilere sahip olmasi gerekmektedir (Erdem, 2003). Ogret-
menlerin deger 6gretimini planlarken uygun yontem ve teknikleri de dikkate almalar1 ve bu konuda
hazirlikli olmalari etkili bir deger 6gretimi i¢in dnemlidir. (Bilen, 1999). Bu yiizden 6gretmen uy-
gulayacagi yontemi segerken, 6grencilerin etkin 6grenme yasantilari gegirmelerine katki saglayacak
nitelikte olmasi gerekir (Doganay, 2009). Buna bagli olarak da deger 6gretimi 6grencileri daha aktif
kilacak yontemlerle verildiginde daha zevkli ve dikkat ¢ekici olabilir.

Deger egitiminin nasil uygulanmasi gerektigine yonelik bir¢ok yaklagim vardir. Bunlar; de-
ger telkin yaklasimi, deger aciklama yaklasimi, deger analiz yaklasimi ve ahlaki muhakeme yakla-
simlaridir (Akbasg, 2008, s.11). Bu yaklagimlar duyussal, biligsel ve psikomotor 6grenmeleri iger-
mektedir. Yaklasimlarin her biri farkli 6zellikler gdstermektedir. Ogrencilerin bu nitelikleri ayirt
edebilmeleri ve davranig kazanmalari i¢in deger 6gretiminde cesitlilige gidilmesi gerekmektedir. Bu
nedenle 6gretmenlerin deger 6gretimini kaliteli ve verimli bir bicimde gerceklestirebilmeleri i¢in
metotlar konusunda donanima bilgi ve beceriye sahip olmalar1 gerekmektedir (Halstead & Taylor,
2000, s. 180; Ziimriitkal ve Arslantas, 2021, 5.247). Clinkii degerler egitiminde, 6grencilere hedefle-
digimiz degerlerin kazandirilmasinda uygulanan yontemlerin 6nemli bir etkisi vardir. Bu yontemlere
hikaye yontemi, bulus yontemi, soru-cevap yontemi, drama yontemi, senaryo ile 6gretim yontemi,
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benzetim yontemi ve tartisma yontemi 6rnek verilebilir. Bu ylizden 6gretmenlerin yontem segerken,
ogrencilerin etkin 6grenme yasantilar1 gecirmelerine katki saglayacak nitelikte yontemler se¢gmeleri
tavsiye edilir (Akyiirek, 2004, s.100; Aktepe, 2019, s.308). Degerler 6gretimde kullanilan yontem-
lerden biri dramadir. Drama yontemi, topluma ait gelenek ve ahlaki kurallarin 6gretilmesinde kolay,
etkili, kalic1 ve dogal 6grenme seklidir (Adigiizel, 2006; San,1990; Ustiindag, 2003). Bu yiizden,
topluma ait degerlerin benimsetilmesinde dramanin bir yontem olarak kullanilmasi, egitim acisindan
onem verilmesi gereken bir konudur (Adigiizel, 2018; Akbag, 2008; Celik ve Aykag, 2017; Topbast,
2006, s.124). Drama yonteminin degerlerin kazandirilmasinda etkili olduguna iliskin literatiirde ce-
sitli calismalara rastlanmaktadir (Akhan, Mert ve Acar, 2020, s.1; Atmaca, 2021,s.228;Kaya, Giinay
ve Aydin, 2016, s.23; Memduhoglu ve Yiice, 2018, s.116). Drama yontemi ile degerlerin 6gretimine
yonelik ¢alismalar 6grencilerin akademik basaris1 (Aykag¢ ve Adigiizel, 2011; Ulubey ve Toraman,
2015, 5.195), ozgiir diisiinme ve 6zgliven (Calp, 2020; s. 1026), olumlu tutum gelistirme (Arikan,
2012, s.148), sosyal yeterlik ve sosyal beceri (Onalan, 2006, s.1), diiriistliik, (Akbayrak, 2020, s.174),
dostluk (Celik, 2020, s.154), sabir (Siikut, 2020, s.214), yardimseverlik (Altun, 2020, s.350), kendini
ifade edebilme becerisi (Tanriseven ve Aykac, 2013; Ankay, 2018), kalic1 6grenme (Bertiz, Bahar ve
Yegen, 2010, s.484) gibi ¢esitli yonlerine olumlu etki ve katkisi sz konusu olmaktadir.

Alanyazinda degerlerin drama yontemi ile 6gretimine yonelik ¢aligmalar incelendiginde ka-
zandirilmak istenilen degerlerin kalici olarak drama ile kazandirilabilecegine iliskin ¢alismalara rast-
lamak miimkiindiir. Ornegin, Kaya ve Antepli’nin (2018) okul dncesi ¢agindaki ¢ocuklara degerler
egitiminin drama ile kazandirilmasina iligkin yaptiklar1 deneysel ¢alismada anlamli sonuglara ulagil-
mis ve dramanin deger kazandirmada kii¢iik yas gruplarinda etkili oldugu ortaya konmustur. Benzer
sekilde Kaya, Giinay ve Aydin’in (2016) okul 6ncesi kademesindeki ¢ocuklara deger 6gretiminde
dramanin etkisine yonelik ¢caligmalarinda aileye iligkin degerlerin dramayla kazandirilabildigine ilis-
kin bulgular1 gérmek miimkiindiir. Memduhoglu ve Yiice’nin (2020) ¢aligmasinda da okul dncesi
ogretmenlerinin deger kazandirmada kiigiik yas grubundaki ¢ocuklar i¢in dramay: siklikla tercih
ettikleri ve kullandiklari, bu yontemin dikkat ¢ekici, katilimi artirici ve kalict 6grenmeye olanak
veren yonii 6ne ¢ikartilmistir. Akhan, Mert ve Acar’in (2020) sosyal bilgiler brangindaki 6gretmen
adaylari ile yiirtittiigii kapsamli ¢alismada da drama atdlyeleri ile uygulamalar gergeklestirilmis ve
bu uygulamalarin sonucunda 6gretmen adaylarinin degerlere iligskin farkindaliklarinda 6nemli artisin
oldugu dile getirilmistir.

Ogretmen adaylarmin 6gretmenlik egitimleri siirecinde deger 6gretimi ydntemlerini 6g-
renmeleri gereklilik arz etmektedir. Ayrica 6gretmenlerin ve ilerde 6gretmen olacak olan 6gretmen
adaylarinin degerleri kazandirabilmek i¢in kendilerinin de deger yargilarinin olmasi, degerleri be-
nimsemeleri ve farkindalik kazanmalar1 ¢ok 6nemlidir. Bu da 6gretmenlerin degerler egitimini etkili
bir sekilde almasiyla dogrudan iliskilidir. Ogretmenlerin deger egitimiyle ilgili farkindalik kazanma
siireci de egitim fakiiltelerinde 6gretmen adaylarina kazandirilacak bilgi ve becerilerle gercekles-
mektedir. Bu dogrultuda ¢alismanin amaci, drama yontemi ile degerlerin 6gretiminin, sosyal bilgiler
O0gretmen adaylarinin bireysel deger yargilarina etkisini incelemektir. Arastirmada su alt problemlere
yanit aranmaya ¢aligilmistir:

1. Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envanteri’nden aldiklar1 6n test
ile son test puanlarinda arasinda anlamli bir fark var midir?
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2. Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envanteri’nin alt boyutlarindan
aldiklar1 On test ile son test puanlar1 arasinda anlamli bir fark var midir?

3. Sosyal bilgiler 6gretmen adaylarmin drama uygulamalar1 boyunca bireysel degerler
ile ilgili degerlendirmeleri nasildir?

Yontem

Arastirma Modeli

Arastirma nitel ve nicel aragtirma yontemlerinin birlikte uygulandigi karma yontem olarak
desenlenmistir. Karma yontem arastirmacinin, aragtirma problemlerini anlamak i¢in hem nicel veri-
ler (kapalt u¢lu) hem de nitel veriler (agik uglu) topladigi iki veri setini birbiriyle biitlinlestirdigi ve
daha sonra bu iki veri setini biitlinlestirmenin avantajlarin1 kullanarak sonuglar ¢ikardigi, saglik,
sosyal ve davranis bilimleri alaninda kullanilan bir aragtirma yaklasimi olarak ifade edilmektedir
(Creswell, 2017, s.2). Arastirmada Ac¢imlayict Sirali Desen (aciklayicr ardisik desen) kullanilmaistir.
Arastirmada kullanilan desene iliskin gorsel Sekil 1°de verilmistir.

Nicel Veri = Nicel Veri :
Toplama ve Takip Toplama ve !
Analiz i Analiz Yorumlama

Sekil 1: Arastirmada Kullanilan Desen

Creswell ve Clark’a (2015, s. 79) gore agimlayici sirali desen arastirma sorusuna dncelikle
nicel verilerin toplanmasi ve analizi ile cevap bulmaya ¢alismaktadir. Ik asamanin tamamlanmasinin
ardindan nitel verilerin toplanmasi ve ¢ézlimlenmesi asamasi gelmektedir. Nitel aragtirmadan elde
edilen bulgular ile nicel arastirmadan elde edilen bulgular yorumlanir ve nitel bulgularin nicel bul-
gular1 nasil destekledigi ortaya konulur. Creswell’e gore (2017, s. 39) bu desen giiciinii aragtirmanin
birbiri {izerine insa edilen, kolaylikla anlagilabilir ve birbirinden ayirt edilebilen iki agamasindan
almaktadir. Bu ¢alismada da 6ncelikle deneysel calisma gerceklestirilmesi ve ardindan da nitel veri-
leri elde etmek igin goriismelerin yapilmasi planlandigi i¢in agimlayici sirali desen tercih edilmistir.
Arastirmada ilk olarak nicel veriler toplanip ¢ézlimlenmis; ikinci asamasinda ise, nicel arastirma sii-
recinde elde edilen verileri desteklemek i¢in nitel veriler toplanip ¢oziimlenmistir (Cresswell, 2017).
Arastirmanin nicel yonteminde tek gruplu deneysel desen kullanilmistir. Bu desende deneysel isle-
min etkisi tek bir grup tizerinde yapilan ¢aligmayla test ediliyor olup deneklerin bagimli degiskene
iligkin 6l¢iimleri uygulama dncesinde On test, sonrasinda son test olarak ayni denekler ve ayni 6lgme
araglar1 kullanilarak elde edilir (Biiylikoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2010).
Arastirmanin nitel yonteminde ise nicel verileri agiklayicit olmasi agisindan temel nitel arastirma
yontemi kullanilmugtir.

Katilimcilar

Bu calisma 2019-2020 egitim dgretim yil1 bahar doneminde Zonguldak Biilent Ecevit Uni-
versitesi Eregli Egitim Fakiiltesi Sosyal Bilgiler Ogretmenligi Ana Bilim Dalinda egitim alan 63-
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rencilerden olusmaktadir. Arastirmanin nicel ve nitel verileri toplanirken amacgli 6rneklem teknigi
icerisinde yer alan dl¢iit drneklem kullanilmistir. Olgiit 6rneklem teknigiyle, belirli bir kritere ya da
kriterlere sahip kisilerden olusan gruptan veriler elde edilmektedir (Biiyiikoztiirk vd., 2012, s. 91).

Olgiit drneklemedeki temel anlayis, 6nceden belirlenmis bir dizi kriteri karsilayan kisile-
ri ¢alismanin igerisine dahil etmektir. Calismada sozii edilen Slgiitler calismanin tiirli ve igerigine
gbre arastirmacilar tarafindan olusturulmaktadir (Yildirim ve Simsek, 2013, s. 140). Olgiit olarak,
Sosyal Bilgiler Ogretmenligi Ana Bilim Dalina kayitli olmak ve son siif dgrencisi olmak sartlar
belirlenmistir. Arastirmada 6rneklem olusturulurken oncelikle calismanin amacindan ve igeriginden
s0z edilmis ve ¢aligmaya katilmaya istekli olan 6gretmen adaylari ile arastirma yiirGitiilmiistiir. 24
Ogretmen sosyal bilgiler 6gretmen aday1 aragtirmaya katilmigtir. Katilimcilarin adlar gizli tutularak
katilimeilara kodlar (Katilime 1, Katilimer 2, ...) verilmistir.

Uygulama Siireci

Arastirma, bir devlet iiniversitesinin egitim fakiiltesindeki Sosyal Bilgiler Ogretmenligi 4.
Sinif Programi’ndaki drama dersinde gerceklestirilmistir. Uygulama siireci, degerler 6gretimine yo-
nelik drama uygulamalariin tasarlandigi ilk asamayla baslamistir. Sevgi, saygi, dogruluk ve dii-
rustliik, sorumluluk degerlerini kapsayan dort farkli ders planlanmis ve her bir degere uygun drama
yontemleri ve teknikleri kullanilarak etkinliklere doniistiiriilmiistiir. Uygulama siireci 16 saatlik top-
lamda 4 hafta boyunca haftalik dort saatlik dersler seklinde gerceklestirilmistir. Uzman kisilerden ali-
nan goriis ve Oneriler dogrultusunda uygulama planlar1 hazirlanmistir. Arastirmanin katilimeilaria
On test olarak Bireysel Degerler Envanteri uygulanmis, uygulama siireci sonunda ise son test olarak
tekrar Bireysel Degerler Envanteri uygulanmistir. Arastirmanin uygulama siireci asagida verilmistir.

1.Hafta- Sevgi

[lk olarak, dgrencilerin etkinlige katilim istekliligini artirmak, grup arasindaki baglar1 giic-
lendirmek ve rahatlama saglamak amaciyla miizik esliginde 1sinma hareketleri yapildi. Daha sonra,
ogrenciler farkli gruplara ayrildi ve kardes sevgisi, hayvan sevgisi, arkadas sevgisi ve doga sevgisi
konularinda canlandirmalar yapti. Her grup, karakterlerin duygu ve diigiincelerini dramatize ederek
canlandirmalarimi gerceklestirdi. Son olarak, tiim 6grenciler yaptiklar1 ¢alismalar1 bireysel olarak
degerlendirdi. “Sence sevgi neyi ifade ediyor?” sorusuyla diisiincelerini postitlere yazdi.

2. Hafta - Saygi

Ogrencilere gesitli komutlar verildi ve bu komutlar1 yapmalar1 istendi. Komutlarin tam tersi-
ni yapmalari istenerek nasil hissettikleri soruldu. Ardindan, 6grenciler dort gruba ayrildi. Her gruba
olumsuz kartlar dagitildi ve her grup bu kartlar1 canlandirarak saygiy1 nasil doniistiirebileceklerini
gosterdi. Daha sonra olumlu kartlar verilerek canlandirmalar tamamlandi. Son olarak, 6grencilere
cocuk figiirlii kartlar dagitildi. Cocugun saygi kavramini bilmedigi sdylendi ve 6grencilerden bu
¢ocuga nasil saygili olunabilecegi ve saygili davraniglar i¢in neler yapilmasi gerektigi hakkinda bil-
gileri yazmalari istendi.

3. Hafta - Dogruluk

Ogrenciler iki gruba ayrildi ve dogru ve yanlis durumlari igeren ciimleler okundu. Ciimlenin
dogru veya yanlig olduguna gore davranislar belirlendi. Ardindan, 6grenciler ii¢ gruba ayrildi ve
verilen ciimlelere gore canlandirmalar yapti. Daha sonra dogruluk ve diirtstliik kuklalar1 olsaydi, bu
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olaylarda nasil davranacaklarini canlandirdilar. Son olarak, 6grenciler gruplara ayrildi. Dogruluk ve
diiriistliik kuklalar1 yaparak dogru ve diiriist davranislar1 anlatan bir canlandirma gergeklestirdiler.

4.Hafta — Sorumluluk

Ogrencilere gorseller sirtlarma yapistirildi ve miizik esliginde dolasmalari istendi. Gorsel-
lerin duygularint ve hareketlerini hissederek dolastilar. Miizik durdugunda gorselleri degistirerek
ayni1 gorselden olanlar grup olusturdular. Ardindan gruplara sorumluluklarini konusmak i¢in zaman
verildi. Daha sonra, 6grencilere farkli senaryolar verildi ve bu senaryolar1 canlandirmalar1 istendi.
Ogrenciler, okul, ev ve gevre gorsellerine gére sorumluluklarii ve sorumluluklar yerine getirmez-
lerse karsilasacaklar1 sorunlar tartistilar. Son olarak, 6grencilere kendi sorumluluklarini igceren bir
resim ¢izmeleri istendi. Cizdikleri resimleri sinifta tanittilar ve canlandirmalarini gergeklestirdiler.

Verilerin Toplanmasi

Nicel Veri Toplama Araglart

Arastirmada katilimcilarin bireysel degerlerini belirlemeye yonelik Roy (2003), tarafindan
gelistirilen Asan, Eksi, Dogan ve Eksi (2008) tarafindan Tiirk¢e’ye uyarlanan “Personal Values In-
ventory” (Bireysel Degerler Envanteri) 6lgegi kullanilmistir. Bu 6lgek ile ¢alisma grubunda yer alan
ogretmen adaylarinin bireysel degerlere yonelik diizeyleri belirlenmistir. Uygulamalar sonunda 6g-
retmen adaylarindaki gelisim ve degisimi gormek amaciyla bireysel degerler envanteri 6n test ve son
test sonuglart kullanilmistir. Olgme aracinin bu arastirmada kullanilmasi icin arastirmanin basinda
0lcek sahiplerinden gerekli izinler alinmistir.

Bireysel Degerler Envanteri: 47 maddeden olusan envanterde, “(1) Beni hi¢ tanimlamaz”,
“(5) Beni her zaman tamimlar” arasinda ifade edilen, 5°li dereceleme dlgegi kullanilmstir. Olgek
icin Asan, Eksi, Dogan ve Eksi (2008) tarafindan yapilan faktor analizi sonucunda bes boyutlu bir
yapt ortaya ¢ikmistir. Olusan bes faktoriin agiklanan toplam varyans miktart %4 1,24 tiir. Disiplin ve
sorumluluk boyutu 16 maddeden, giiven ve bagislama boyutu 12 maddeden, diiriistliik ve paylagim
boyutu 9 maddeden, saygi ve dogruluk boyutu 6 maddeden, paylagim ve saygi boyutu 4 maddeden
olmak tizere 6lgek bes alt boyuttan olugsmaktadir. Her bir alt boyutun giivenirlik degerinin hesaplan-
masinda kullanilan Cronbach’s Alpha katsayisinin degeri .60 ile .71 arasinda degismektedir. Aras-
tirmada faktorler bazinda Cronbach alfa i¢ tutarlilik glivenirlik katsayilar1 da hesaplanmistir. Analiz
sonucunda Cronbach’s Alpha degerleri sirasiyla disiplin ve sorumluluk i¢in .82 , giiven ve bagislama
icin .87, diiriistliik ve paylasim icin .81, paylasim ve saygi boyutlari i¢in .87 ve saygi ve dogruluk
boyutu i¢in ise .91 olarak bulunmustur. Sonug olarak, Bireysel Degerler Envanterinin gegerli ve gii-
venilir bir 6lgme araci oldugu kabul edilmistir.

Nitel Veri Toplama Araglart

Nitel veriler 6grenci ¢alismalari araciligiyla toplanmistir.

Ogrenci ¢alismalari: Ogrenci galismalartyla uygulamalar boyunca grenci degerlendirmele-
rinden elde edilen yazili dokiimanlar analiz edilmistir. Uygulamalar boyunca 6gretmen adaylarindaki
gelisim ve degisimi gérmek icin 6grenci ¢alismalar1 degerlendirilmesi dnemlidir. Ogrenci calisma-
lar1 6grencilerin uygulamalar boyunca yazdig1 yazilar, olusturdugu hikayeler, ¢izdigi resimler gibi
Ogrenci tirtinlerine yonelik ¢aligmalar1 kapsamaktadir.
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Verilerin Analizi

Nicel Verilerin Analizi

Aragtirmanin nicel verileri SPSS 20.0 istatistik programi ile analiz edilmigtir. Arastirma
kapsaminda verilerin analizinde hangi tekniklerin kullanilacagina karar vermek amactyla dncelikle
normallik testi yapilmistir. Verilerin normal dagilim gdsterip gostermedigini belirlemek amaci ile
carpiklik, basiklik degerleri ile Shapiro-Wilk testi sonuglarina bakilmistir. Carpiklik ve basiklik kat-
sayilarinin £2 simirlart iginde olmasi normal dagilimin varligina kanit olarak degerlendirilmektedir
(Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016).

Tablo 2. Bireysel Degerler Envanterine Ait Normallik Analizleri

Boyutlar Uygulama Basikhik Carpiklik Shapiro Wilk  Karar

On test -,163 -,056 0,313 Normal
Faktor 1

Son test -.156 -.982 0,323 Normal

On test ,449 -.154 0,090 Normal
Faktor 2

Son test ,878 ,026 0,026 Normal

On test ,084 -1,167 0,042 Normal
Faktor 3

Son test -,339 -,590 0,466 Normal

On test -411 ,564 0,177 Normal
Faktor 4

Son test ,238 -,216 0,022 Normal

On test -119 -1,298 0,008 Normal
Faktor 5

Son test -,658 -,576 0,003 Normal
Toplam On test ,745 -,103 0,059 Normal
Olcek Son test ,149 -,958 0,341 Normal

Normal dagilim analizi sonucunda Tablo 2’de goriildiigii gibi bireysel degerler envanterinin
tim alt boyutlari i¢in elde edilen ¢arpiklik ve basiklik degerleri -2 ile +2 arasinda goriilmektedir.
Buna gore aragtirma verilerinin normal dagilim gosterdigini sdylenebilir (George & Mallery 2010).
Bireysel Degerler Envanterinden alinan puanlar normal dagilim gdsterdigi i¢in On test ve son test
puanlarinin karsilastirilmasi i¢in bagimli (ilskili) gruplar testi kullanilmistir.

Nitel Verilerin Analizi

Caligmanin nitel verileri ise sosyal bilgiler 6gretmen adaylarmin uygulamalar sonunda 6g-
renci degerlendirmelerinden elde edilen yazili dokiimanlar ile toplanmistir. Elde edilen nitel veriler
icerik analizi ile ¢oziimlenmistir. Bu anlamda yazili metinlerden 6nce kodlar olusturulmus sonra
kodlar temalar altinda toplanmistir. igerik analizinde amag, elde edilen bulgulari diizenlenmis ve
yorumlanmis bir bigimde okuyucuya sunmaktir (Yildirim ve Simsek, 2011). Arastirmada elde edilen
veriler, daha 6nceden belirlenen temalara gore 6zetlenmis ve yorumlanmigtir. Bulgularin sunumunda
ogretmen adaylarmin goriislerinden dogrudan alintilar yapilmistir.

Bulgular

Arastirmanin alt amaclar1 dogrultusunda 6gretmen adaylarinin 6ncelikle Bireysel Degerler
Envanterinden ve alt boyutlarindan aldiklar1 6n test ve son test puanlari verilmistir. Ardindan nicel
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bulgular desteklemek amaci ile uygulamalar siirecindeki degerlendirmelerin ve uygulamalar sonrasi
goriismelerin analizleri sunulmustur.

Arastirmanin Birinci Alt Problemine Iliskin Bulgular

Arastirmanin birinci alt problemini “Sosyal bilgiler 6gretmen adaylarmin Bireysel Deger
Envanteri’nden aldiklar1 6n test ve son test puanlarinda arasinda anlamli bir fark var midir?” ifadesi
olusturmaktadir. Bu dogrultuda 6gretmen adaylarinin Bireysel Degerler Envanteri’nden ve alt boyut-
larindan aldiklar1 6n test ve son test puanlari karsilastirilarak t testi sonuglart Tablo 3’de verilmistir.

Tablo 3. Bireysel Degerler Envanterinde Elde Edilen On Test ve Son Test Puanlarina Ait Bagiml
Gruplar t-Testi Sonuglart

Uygulama N Ort. Ss t sd p
On test 24 3,71 0,23

-2,474 23 0,021
Son test 24 3,89 0,30

Tablo incelendiginde katilimcilarin 6n test ve son test puanlart arasinda istatistiksel olarak
anlamli bir farklilik oldugu goriilmektedir (t(23)=-2,474, p<.05, p=0.021). Son test puan ortalamalari
(= 3.89), on test puan ortalamalarindan (= 3,71) daha yiiksektir. Deneysel islem sonucunda katilim-
cilarin degerlere yonelik diigiincelerinde olumlu bir gelisme oldugu ifade edilebilir.

Arastirmanin Ikinci Alt Problemine Iliskin Bulgular

Aragtirmanin ikinci alt problemini “Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger En-
vanteri’nin alt boyutlarindan aldiklar1 6n test son test puanlar1 arasinda anlamli bir fark var midir?”
sorusu olusturmaktadir. Sosyal bilgiler 6gretmen adaylarinin bireysel degerler envanteri alt boyut-
larindan elde ettikleri 6n test ve son test diizeyleri karsilagtirilmistir. Tablo 4 *de sosyal bilgiler 6g-
retmen adaylarinin bireysel degerler envanteri alt boyutlarinin 6n test ve son ters puanlarina iligkin
bagimli gruplar t-testi sonuglar1 yer almaktadir.

Tablo 4. Bireysel Degerler Envanteri Alt Boyutlarinin On Test Son Test Puanlarina Gére Bagimli
Gruplar t-Testi Sonuglart

Alt Boyut Uygulama N X SS t sd p
Disiplin ve On test 24 4,03 0,39
-1,972 23 0,06
Sorumluluk Son test 24 4,26 0,43
Giiven ve On test 24 3,23 0,23
- -1,016 23 0,32
Bagislama Son test 24 3,32 0,41
Diiriistliik ve On test 24 3,87 0,34
-1,331 23 0,19
paylasim Son test 24 4,01 0,40
Saygi ve dog- On test 24 3,22 0,05
-1,000 23 0,32
ruluk Son test 24 3,30 0,07
Payl On test 24 4,21 0,42
aylasim ve n tes 2,929 23 0.00
Saygi Son test 24 4,56 0,42

Tablo 4 incelendiginde “Paylasim ve Sayg1” (t(23) =-2,929, p <.05) 6n test ve son test puan
ortalamalar1 arasinda istatistiksel olarak anlamli fark goriiliirken, “Disiplin ve sorumluluk™ (t(23)
= -1,972, p >05), “Giliven ve Bagislama” (t(23) = -1,016, p>.05), “Diiriistliik ve paylasim” (t(23)
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=-1,331, p>.05), “Sayg1 ve dogruluk” (t(23) = -1,000; p>.05) 6n test ve son test puan ortalamalar1
arasinda istatistiksel olarak anlamli fark goriilmemektedir. Ancak tiim alt boyutlar i¢in son test puan
ortalamalar1 6n test puan ortalamalarindan daha yiiksektir. Buna gore uygulamalar sonucunda “Pay-
lasim ve Saygi1” alt boyutunda 6n test ve son test puanlar1 arasindaki anlamli farklilik gortilmektedir.
Bunun yaninda “Disiplin ve Sorumluluk, Giliven ve Bagislama, Diiriistliik ve Paylasim, Saygi ve
Dogruluk, ortalamalarmin uygulama dncesine gore yiikseldigi ifade edilebilir.

Arastirmanin Uciincii Alt Problemine iliskin Bulgular

Arastirmanin {iglincii alt problemini “Sosyal bilgiler 6gretmen adaylarinin drama uygulama-
lar1 boyunca bireysel degerler ile ilgili degerlendirmeleri nasildir?” ifadesi olusturmaktadir sosyal
bilgiler 6gretmen adaylarinin uygulamalar siiresince bireysel degerler ile ilgili degerlendirmelerine
yonelik goriigleri Sekil 2°de gosterilmistir.

Sevgi
o Aile * Giiven
olma * Ask
* Kosulsuz + Emek
sevme * Basari
. 1§rzu . Feda}(ﬁrhk Saygi
¢ Ozsaygl * Tecriibe  Farkliliklara
. Dpsthk . Htlzur saygi
* Bilgelik * Gig  Biytiklere saygi
7 7 ﬁ o lligkilerde saygi
Q * (Cevreye saygi
I. Uygulama II. Uygulama .
~ Dogruluk
' % - Adalet
Sorumluluk " Dirtistliik
X . . e Sorumluluk
o Brdlddl commaiiildes Bireysel Degerlere Yonelik . Esitlik
e Okuldaki sorumluluklar Uygulamalar
e Cevreye karst % -
sorumluluklar 7 « Dogruluk
' ,  Diristlik
N IV. Uygulama IV. Uygulama Z> * Paylagim
Disiplin <z e o » Farkindalik

Sekil 2. Sosyal Bilgiler Ogretmen Adaylarinin Uygulamalar Sonunda Bireysel Degerlere Iliskin
Haritast

I. uygulama sonrasinda katilimcilara “Sence sevgi neyi ifade ediyor?” sorusu yoneltilerek
diisiincelerini postitlere yazmalar istenmistir. Katilimcilar sevgiyi “aile olma, mutluluk, kosulsuz
sevme, 0z saygi, dostluk, bilgelik” olarak degerlendirmislerdir. Katilime1 16 “Sevgi benim i¢in on-
celikle aileden baslar. Sevgi esittir ailedir diyebilirim” seklindeki ifadesiyle sevgi ve aileyi birbiri-
ne esit géormektedir. Sevgiyi kosulsuzluk olarak tanimlayanlar vardir. Katilimer 18’in “Paylastikca
cogalan ¢ogaldik¢a biiyiiyen kosulsuzlugun adidir sevgi” ifadesi ve Katilimei1 3’tin “Hayatta deger
verdigim, bikmadan tolere ettigim, her kosulda vazge¢meden affedebildigim ve her animda yanimda
olmasini istedigim her seydir” ifadeleri kosulsuz sevgiye 6rnek olarak gosterilebilir. Sevgiyi bilge-
lik/hikmet olarak ifade eden Katilimct 14’{in “Her varligi canli ve cansiz sevebilmek, once insanin
kendisini sevebilmesiyle baslar. “Once ben” demek bencillik degildir. Ciinkii ben olmazsam bu diin-
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ya benim i¢in var olmaz. Kendimi degistirdigimde, bu istedigim yonde ve ol¢iide olmalr tiim diinya
degisecektir. Dogru yonden bakmayr bilmelidir insan” seklindeki ifadesi 6rnek olarak gosterilebilir.
Katilimcilar sevgi degerini “Sevgili olma, ask, giic, merhamet, fedakarlik, emek, basari, tecriibe ve
yasama istegi”
deler oldukga fazladir. Sevgiyi ask olarak tanimlayan Katilime1 10°a gore “Birinin kalbini kalbinde
hissetmek, onu yasamaktir” seklinde ifade etmistir. Benzer sekilde Katilimc1 16’nin “Sevgi, bir in-

olarak tanimlamislardir. Sevgi degerini sevgili olma ve ask olarak tanimlayan ifa-

sana karst kabinin derinliklerinde unutamayacagin, varliginda hem yoklugun da gozlerin hep onu
arayacak olan bir duygu sezmesidir” seklinde ifadesi de 6rnek gosterilebilir. Sevgiyi giig, basart gibi
degerlerle ifade eden katilimcilar vardir. Oregin Katilimer 17 “Sevgi maddi bir sey degil maddeye
deger katan giictiir” ifadesiyle sevgiyi bir gii¢ olarak tanimlamistir. Ote yandan Katilime1 21 “Sevgi,
basarilarin temel tasidir” ifadesiyle basarinin temeli olarak degerlendirmistir. Sevgiyi emek, merha-
met ve fedakarlik olarak degerlendiren katilimcilar da vardir. Katilimce1 25° in “Sevgi, karsiliksizdr,
fedakdrlik, emek ister” ve Katilime1 15°in “Sevgi merhamettir ” seklindeki ifadeleri 6nek olarak gos-
terilebilir. Bununla beraber sevgiyi emek, ¢aba ve tecriibe olarak degerlendiren katilimcilar vardir.
Ornegin Katilime1 13’ nin “Sevgi, basli basina bir emektir. cabadir ve beklemektir. Sevgi, maneviyata
giden ve o manevi diinyada pigmektir” ifadesinde sevgi verilen ¢aba sonucu ulagilan deneyimler
olarak degerlendirilebilir. Katilimc1 17’°nin sevgiyi yasama istegi olarak degerlendirdigi “Sevgi bir
giines gibidir hayatin kaynagidir. Bizleri yasatan ayakta tutan bir giictiir. Sevgisiz bir insamin haya-
tinin ne kadar bos anlamsiz oldugunu bilmek zor degildir. Kendini, yakinlarini, ¢evreni dogay: tiim
insanlart ve tilkemizi sevmek hayatimiz anlam kazanwr:” ifadesi garpicidir.

II. Uygulama sonunda katilimcilara 6nceden hazirlanan tlizerinde g¢ocuk figiirli olan kartlar
dagitilarak, bu karttaki ¢ocugun sayginin ne demek oldugunu bilmedigi sOylenmistir. Katilimcilar-
dan bu ¢ocuga “nasil saygili olunabilir”, “neleri yaparak saygili davranislar sergileyebilecegi” ile
ilgili bilgileri yazmalari istenmistir. Katilimcilarin ¢ocuk kartlarina yazdiklari cevaplar analiz edil-
diginde saygi degerine yonelik “farkliliklara saygi, hayvanlara saygi, biiyiiklere saygi, iligkilerinde
saygi, adalet, dogruluk diiviistliik” kavramlartyla iliskilendirdikleri goriilmiistir. Katilimer 15 “Gok-
kusaginmin renkleri tek bir renk olsa gokkusagr olmazdi. Bak, sen de rengdrenksin, 6yleyse farkliliklar
giizeldir. Farkliliklar saygiyi gerektirir.” seklinde ifade ederek farkliliklara saygili olmay1 6n plana
cikarmistir. Katilime1 37Un “Kendinden farkl arkadaglarinin farkliliklarina her zaman saygi duy!”
ifadesi farkliliklara saygiy1 dneren bir ifade olarak 6rnek gosterilebilir. Katilimeilarin sayginin yal-
nizca insanlara degil hayvanlara da sayg1 duyulmasi gerektigini belirtmislerdir. Ornegin Katilimci 8
ve Katilimec1 13°lin “Cevredeki canlilara ve hayvanlara saygili olmak gerekir” ifadeleri 6rnek gos-
terilebilir. Bunun yaninda ¢evreye saygi duymanin gerektigini belirten ifadeler de vardir. Katilimci
14 “Cevreni temiz tutmaya 6zen gostermelisin” ifadesinde ve Katilimci 21’in “Dogaya ve ¢evreye
saygt olmak kendine saygili olmaktir” ifadeleri gevreye saygiya drnek gosterilebilir. Katilimct 5’in
“Hayatin boyunca kendine nasil davranilmasini istiyorsan sende herkese 6yle davran” ifadesi insan
iligkilerinde belirledigi saygi Glgiitiine 6rnek gosterilebilir. Biiyiiklere karsi duyulan saygiya 6rnek
olarak katilimcilardan alinan su ifadeler Katilimc1 24 “Kiiciiklerini sev, biiyiiklerini say”, Katilimer 1
“Kiictiklerini de biiyiiklerini de bilir. Ona gore davranir” ve Katilimei 2 “Biiyiiklerime saygi goster-
meliyim” ifadeleri biiyliklerine kars1 duyduklari saygiya 6rnek gosterilebilir.

III. Uygulama sonunda katilimcilara dogruluk ve diiriistliik kuklast verilerek dogruluk ve
diirtistliikle ilgili kuklalara ne sdylemek isterdiniz, sorusu yoneltilmistir. Katilimcilarin sorulara ver-
dikleri cevaplarin analizi sonunda “dogruluk, diiriistliik, paylasim, farkindalik” degerleriyle iliski
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kurduklar1 goriilmiistiir. Katilimcilardan gelen cevaplar asagida verilmistir. Katilimeilarin dogruluk
degerine yonelik ifadeleri asagida verilmistir:

Babam beni aradiginda ona disarda oldugumu, arkadaglarimla gezdigimi séyliiyo-
rum. Aslinda evde ders ¢alisiyorum ona dogruyu soylemiyorum ¢iinkii KPSSye ¢a-
hstigimu diigiiniip kazanacagimi sanip iimit baglamasin. Kazanamazsam iiziilmesin
diye dogruyu soylemiyorum. (Katilimer 22).

Katilimcilarin diiriistliik degerine yonelik ifadeleri asagida verilmistir:

Arkadaglarim beni telefonla artyor ama onlara uyudugum igin telefonu agmadigimi
soyliiyorum. Aslinda uyumuyorum konusmak istemedigim icin telefonlarint agmiyo-
rum. (Katilimc1 9)

Katilimcilarin farkindalik degerine yonelik ifadeleri asagida verilmistir:

Sarki soylemeyi ¢cok seviyorum. Arkadaslarim ben séyledikten sonra sesin ¢ok giizel
diyorlar. Ben miitevazilik yapip ya oylemi diyorum. Aslinda ben de sesimin ¢ok giizel
oldugunu biliyorum. Ama karsimdakilere soylemiyorum. (Katilimcet 4)

Katilimcilari paylasim degerine yonelik ifadeleri agsagida verilmistir:

Turnuvamiz olacakti arkadaslart kazamrsak size baklava alacagim diye ikna ettim.
Magta elimizden geleni yaptik ama kazanamadik. Baklava da almadim, arkadas-
larim zaten almayacaktin diyorlardi ama aslinda kazansaydik baklava alacaktim
(Katilimer 8)

Uygulamanin bir sonraki asamasida katilimcilara gerekli malzemeler dagitilarak bir tane
dogruluk ve diriistliik kuklas1 yapmalar1 ve bu kuklalari yaparken onu nasil dogru ve diiriist olabi-
lecegini anlatan bir canlandirma yapmalar1 istenmistir. Katilimcilarin yaptiklari kuklalari kullanarak
sinif i¢i canlandirmalarinda “dogruluk, diiriistliik, paylasim, farkindalik” degerleriyle iliski kurduk-
lar1 gorilmiistiir.

Katilimcilarin dogruluk degerine yonelik canlandirmalar sonundaki ifadeleri asagida veril-
mistir:

Uciincii grup: Ali adinda is goriismesine giden bir gencin basindan gecen bir du-

rum canlandirildi. Is gériismesi sirasinda Ingilizce bildigini séyleyip ic sesinden
bilmedigini gecirdigi siirekli yalanlar soyleyerek durumu kurtarmaya ¢alisan Ali’nin
yalanlarmmin ortaya ¢itkmasiyla kaldigr zor durum canlandwrildr. Bu olaydan sonra

bir daha yalan séylememeye ve boyle bir durumda kalmayacagi hakkinda kendine

soz vererek canlandiriima sonlandirildi.

Katilimcilarin diirtistliik degerine yonelik canlandirmalari sonundaki ifadeleri asagida veril-
mistir:
Ikinci grup: Iki kiz ve iki erkek kardes olan Riiya ’nin basindan gegen olay canland-
rildi. Anneleri Riiya ve kardeslerine yemek yaparken kardeslerinden ayri tek basina
oyun oynayan Riiya evdeki vazoyu yanlislikla kirryor. Annesinin yanina giderek va-
zoyu kardesi Melih’in kirdigini soyliiyor. Kardesleri annelerine Riiya’nmin yalan séy-
ledigini Melih’in onlarla birlikte oyun oynadigini vazoyu kirmadigini soyliiyor. Riiya
aglama basliyor, annesi ve kardesi Melih den iftira attigi icin oziir diliyor. Annesinin

145



Canan Tung Sahin & Hande Nur Dogan - Yaratict Drama Dergisi 2023, 18(2), 135-156

ona kizacagin diisiindiigii icin yalan séyledigini soyliiyor. Kardesleri ve annesi ne
hata yaparsan yap ama yalan séyleme her zaman diiriist ol diyerek kardesleri Rii-
ya 'yt uyararak canlandirma sonlandirildi.

Besinci grup: Arkadaslar: tarafindan her zaman dogru ve diiriist oldugu icin sevil-
meyen, arkadaslarvmin yaptiklart kétiiliiklere sessiz kalmaywp yanhs yaptiklarin ve
boyle davranmamalar: gerektigini séyleyen Oya’nin basindan gecen bir olay can-
landwrildi. Suifta her giin kitap okuyan Oya, teneffiise ¢tkmadi ve o giinde sinifta
kitap okurken baska bir siniftan birinin gelip arkadasi Selin’in ¢antasindan bir sey
alimdigini gordii. Ama Selin’in arkadast olabilecegini diisiindiigii i¢in bir sey demedi.
Zil ¢aldi ve derse girildi. Selin’in on sirasinda oturan Ipek kalem kutusundan bu ka-
lemin aymisini ¢ikardi. Kalemi ¢antasinda olmayan Selin, Ipek’in kalemini géstere-
rek bu benim kalemim sen benim kalemimi ¢aldin diye sinifta bagirdi. Oya disinda ki
herkes hirsiz Ipek hirsiz Ipek diye bagirdi. Ipek ne yaptiysa da kendini ifade edemedi
konusmasina bile izin vermediler. Oya arkadaslarina sessiz olmalarini séyleyerek,
yaptiklarinin yanlhys oldugunu gérmediginiz bir sey icin iftira atmamalarini séyledi.
Kalemi ¢antadan teneffiiste baska siniftan birinin aldigini séyledi. Gidip baktilar
gercekten de kalem o kisinin kalem kutusunda ¢ikti. Ipek Oya’ya cok tesekkiir etti
onu bu iftiradan kurtardigi icin. Oya da dogru olani yaptim. Sana yapilan yanlis ve
iftira karsisinda susamazdim. Sende béyle olmalisin zor durumda kalmamalisin her
zaman dogru ve diiriist insanlar olmaliyiz dedi. Selin de Ipek ‘ten oziir diledi iftira at-
ug icin. Hep birlikte aglayarak birbirlerine sarildilar ve canlandirma sonlandirild.

Altincr grup: Japonya giizellik yarismasina katilan ve bu yarismayr aslinda torpille
kazandigi ortaya ¢ikan Yasemishiko nun basindan gegen bir olay canlandirildi. Jii-
rinin yarismayt kazanmasi igin ondan para aldigi ortaya ¢ikti. Zor durumda kalan
kizin bunu neden yaptigini ve yaptigimin yanhs oldugunun farkina varmasiyla can-
landirma sonlandirdl.

Katilimcilarin farkindalik degerine yonelik canlandirmalar1 sonundaki ifadeleri asagida ve-
rilmigtir:

Birinci grup: Marjinal oldugu icin arkadagslar: tarafindan dislanan Mavi’nin bagin-

dan gegen bir olay canlandirildi. Arkadaslar: zor duruma diistiiklerinde onlara yar-

dim ederek onu dis goriisle degil kisiligiyle tanimalarini, yargilamamalar: gerektigi-

ni belirtti. Onlarinda bu durumdan ders ¢ikararak yanhs yaptiklarini anlayp ondan

oziir dileyip farkli goriinmenin kotii degil insanlarin diigiincelerinin kétii oldugunu

ifade ederek canlandirmalarini sonlandwrdilar.

Dordiincii grup: Arkadaslarimin ¢irkin diyerek kii¢iimsedigi, yanlarinda olmasim
istemedikleri Ayse adli bir kizin basindan gegen olay canlandirildi. Ayse ogretmenin
yanmina giderek bu durumdan dolayr ¢ok iiziildiigiinii arkadaglarinin onu disladigin
onu sevmediklerini soyledi. Ogretmenleri simifa gelerek onlara bir hikdye anlatti.
Hikdyede 6nemli olanin dis giizellik degil i¢ giizellik oldugu yorumu yapildi. Ogret-
men Ayse’nin ne kadar akilli ve giizel oldugunu soyledi. Siniftakilerin yanls yap-
tiklarimi anlamalarv sagladi. Arkadagslart Ayse’ye ¢ok iyi davranmaya basladilar.
Birlikte oyun oynayarak canlandirma sonlandirdi.
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IV. Uygulama sonunda gerekli malzemeler verilerek katilimcilardan bugiine kadar yaptiklar
veya bundan sonra yapmay1 planladiklart herkese ve her seye karsi sorumluluklarinin neler ola-
bilecegine yonelik bir resim ¢izmeleri istenmistir. Katilimcilarin ¢izdikleri resimleri “sorumluluk
ve disiplin” degerleriyle iligkilendirdikleri goriilmiistiir. Katilimeilarin sorumluluk degeriyle iliskin
cizdikleri resimlerde aile, okul, yurt, arkadas, ¢evre, doga, vatan kavramlariyla betimledikleri go-
riilmiistiir. Uciincii ve dérdiincii grubun ¢izdigi resimlerde okulu 6n planda cizdikleri, aile, yurt ve
arkadas gibi kavramlar1 betimledikleri goriilmiistiir. (Resim 1,2)

Resim 1. Dérdiincii Grubun Cizimi Resim 2. Uciincii Grubun Cizimi

Ikinci ve besinci grubun ¢izdigi resimlerde isteki, okuldaki sorumluluklarimiz ve gorevle-
rimizi 6n planda ¢izdikleri, meslek, kariyer, is, disiplin gibi kavramlar1 betimledikleri goriilmiistiir.
(Resim 3, 4). Birinci grubun ¢izdigi resimde ise vatana olan sorumluluklarimiz ve gérevlerimizi 6n
planda ¢izdikleri, vatan, bayrak, asker, aile, cocuk, birey gibi kavramlar1 betimledikleri gériilmiistiir
(Resim 5).

Resim 3: Besinci Grubun Resim 4: Ikinci Grubun Cizimi Resim 5: Birinci Grubun
Cizimi Cizimi

Tartisma, Sonuc ve Oneriler

Bu boliimde arastirmanin alt problemleri dogrultusunda verilerin analizinden elde edilen
bulgularla literatiirde yer alan diger ¢aligmalarin bulgulan karsilastirilmis ve tartisilarak bulgulara
dayali ¢esitli onerilerde bulunulmustur.
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Arastirmanin ilk Alt Problemine iliskin Tartisma

Arastirmanin ilk alt problemini sosyal bilgiler 6gretmen adaylarinin Bireysel Deger Envan-
teri’nden aldiklar1 6n test son test puanlarinda arasinda anlamli bir fark var midir?” sorusu olustur-
maktadir.

Yapilan ¢aligmanin sonucunda drama etkinliklerinin sosyal bilgiler 6gretmen adaylarinin de-
gerlere iligskin farkindaliklarinda anlamli farklilik meydana getirdigini ortaya koymaktadir. Diger bir
ifadeyle drama etkinlikleri, sosyal bilgiler 6gretmen adaylarinin degerleri 6grenme ve igsellestirme
konusunda etkili olmustur. Literatiire bakildiginda drama etkinliklerinin egitim-6gretim faaliyetle-
rinde olduk¢a genis bir alanda kullanildigi ve 6grencilerin ¢ok gesitli biligsel, sosyal ve duyussal
ozelliklerini gelistirdigi gorilmektedir (Adigiizel, 2006; Akhan, Mert ve Acar, 2020; Altuntas ve
Altinova, 2015; Calp, 2020; Cayir ve Gokbulut, 2015; Celik, 2020; Dereli,2018; Ulubey ve Tora-
man, 2015). Drama etkinlikleri, 6grencilerin aktif ve siirekli bicimde 6grenme siirecinin iginde yer
almalarini saglamasi ve 6grencilerin yaparak-yasayarak dgrenmelerine olanak vermesi agisindan pek
cok Ogretim teknigine gore avantaj saglamaktadir. Yaratict drama yaratict diisiinmeyi desteklemek-
tedir (Adigiizel, 2018; San,1990; Ustiindag, 1994) ve bdylece katilimcilarin diisiinme potansiyelleri,
ortaya yeni iiriinler ve ¢iktilar koyabilme becerileri de 6nemli 6l¢iide iyilesmektedir. Bu becerilerin
gelismesi diger alanlar1 da olumlu etkilemektedir. Ornegin Dereli’nin (2018) bulgular1 yaratic1 drama
uygulamalarinin 6gretmen adaylarinin iletisim becerilerini gliglendirdigini ve sosyal problem ¢6zme
becerilerine katki sagladigini ortaya koymaktadir. Bayrak ve Akkaynak’in (2020) ortaya koydugu
bulgular, 6grencilerin yaratic1 drama etkinlikleri sayesinde duygu diizenleme becerilerinde ve prob-
lem ¢dzmede avantaj elde ettiklerini gostermektedir. Altuntas ve Altinova (2015), yiiksekogretim
ogrencileriyle gergeklestirdikleri ¢alismada yaratict dramanin sosyal sorunlarin ¢oziimiinde 6nemli
bir ara¢ oldugunu belirtmektedir.

Arastirmanin bulgularini destekler nitelikte literatlirde farkli ¢aligsmalara rastlamak miimkiin-
diir. S6z gelimi; Oguz-Namdar, Aykac ve Col (2021), sinif 6gretmeni adaylarina yonelik yaptiklari
yaratict drama ile deger 6gretimi ¢alismalarinda yaratict drama etkinliklerinin 6gretmen adaylarinin
kisisel gelisimlerine katki sundugu ve degerleri igsellestirdigi bulgusuna ulasmiglardir. Yaratici dra-
ma etkinliklerinin teorik olmaktan ¢ok uygulamali olmasi, katilim gerektirmesi, rol ve sorumluklarin
Ogrenciler arasinda dagitilmasi ve her katilimeinin iizerine diisen gorevi i¢sellestirerek gercekles-
tirmesi ¢esitli kazanimlarin daha giiclii sekilde elde edilmesine yardimci oldugu ileri siirtilebilir.
Yaratict dramanin 6gretmen adaylarinin bir sahne olarak sinif ortaminda sergilemesi muhtemel dav-
raniglar giiclendirdigi ve bunun da 6gretmenlik meslegine katki sundugu da soylenebilir. Uygulama
oncesinde baz1 degerlere iliskin ifade becerisinde ya da farkindaligindaki zayifliklarin uygulama
sonrast gliglenmesi drama etkinliklerinin degerlerin 6gretimine iliskin pratikteki katkisini gdster-
mektedir. Yaratici drama etkinliklerinde iyi tasarlanmis uygulamalar, uygun materyal se¢imi, uygun
fiziksel mekan ve iyi tasarlanmis bir i¢erik olduk¢a 6nemli katki saglamaktadir.

Drama etkinlikleri, Sosyal Bilgiler dersinde diger kazanimlarin verilmesinde de oldukca et-
kili bir yontem olarak kullanilmaktadir. Oguz ve Beldag (2015), yiiksekdgretim 6grencileri ile yaptigt
deneysel calismada sosyal bilgiler dersinde yaratic1 drama kullanmanin 6zgiiven, sorgulama, hayal
giicli gelistirme, sosyallesme, grup sorumlulugu, empati, psikomotor beceriler gibi pek ¢ok beceri
temelli kazanimlar1 sagladigini dile getirmektedir. Bununla birlikte Akdemir’in (2020) bulgularindan
hareketle yaratici dramanin 6gretmenlik meslegine iligkin tutumlarina olumlu etki olusturdugu ve
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O0gretmen adaylarinin mesleki benliklerini yiikselttigi de dile getirilmektedir. Farkli anlatimla yaratici
drama etkinlikleri degerlerin dgretiminin yani sira 6gretmen adaylart i¢in diger pek ¢ok kazanimi da
saglayan bir potansiyel tasimaktadir. Jafari ve Demirel’in (2019) bulgular1 6gretmenlerin degerleri
ogretirken pek cok 6gretim tekniginden yararlandiklarimi ancak kalici 6grenme sagladigini diisiin-
diikleri yontemler ve teknikler igerisinde en ¢ok drama, oyun merkezli etkinlikler, hikaye anlatimi
gibi katilim1 yiiksek olanlar tercih ettiklerini gostermektedir. Drama, oyun ve canlandirma gibi so-
mut katilim gerektiren ve belirli bir efor harcatan uygulamalar igerigin pek ¢ok uyarici ile birlikte ve
ayn1 anda pek cok duyussal 6zelligin etkin kullanimi sayesinde verilmek istenilen kazanimlar daha
kalict verilebilmektedir. Degerler gibi soyut kavramlarin ne ifade ettigi ve nasil yasanmasi gerektigi
drama gibi etkinliklerle 6zellikle kiigiik yas gruplarindaki bireyler i¢in daha kalict ve igsellestirilen
bir 6grenme saglayabilmektedir. Kaptan ve Namdar’in (2021) siif 6gretmenleri ile ilgili yaptiklari
calismada da yaratic1 drama uygulamasi sonrasi degerlere iliskin daha fazla metafor tiretebilecek
sekilde yaraticilik diizeylerinde gelisme oldugu bulgular arasinda yer almaktadir.

Yaraticit drama ile 6gretmen adaylarinin beden dili kullanimlari, topluluk 6niinde kendini ifa-
de edebilmeleri ya da topluluk dniinde bir performans sergileme becerileri, spontan hareket edebilme
becerileri, duygu yonetimi, kendine giiven diizeyi, isbirligi ve dayanisma becerileri artmaktadir. Bu
tir becerilerle mesleki donanimi giiclii bir 6gretmenin gerek akademik konularin 6gretilmesinde
gerekse diger kazanimlarin verilmesinde daha yetkin olacag: diisiiniilmektedir (Cayir ve Gokbulut,
2015). Ozyiirek (2020), sosyal bilgiler 6gretmen adaylariyla gergeklestirdigi calismasinda dgretmen
adaylarinin derslerde drama kullaniminin mutluluk, 6zgiiven, haz alma gibi olumlu duygu durumla-
rint artirdigini dile getirmektedir. Dolayisiyla Sosyal Bilgiler dersinde yaratici drama etkinliklerini
degerlerin 6gretiminde kullanirken ¢ocuklarin daha eglenerek 6grenmeleri, dersten mutlu olmalari,
Ozgiivenlerinin artmasi, iletisim becerilerinin giiclenmesi, igbirligi ve takim dayanigsmasi sergileye-
bilmeleri de miimkiin gériinmektedir. Ogrencinin aktif katildig1, icerigini olusturdugu ya da yapilan-
dirdig1, sorumluluk istlendigi dersler ve sonucunda ortaya ¢ikan kazanimlar geleneksel metotlara
gore ¢ok daha kalici yarar saglamaktadir.

Pala ve Gogebakan-Y1ldiz’in (2019) arastirma bulgular 6gretmen adaylarinin 6zellikle etik
degerlerin 6gretilmesinde aktif 6grenme, yaratict drama, 6rnek olay incelemesi ve grup tartismalari-
nin daha fazla tercih edildigini gostermektedir. Yaratict dramanin imkanlar degerlerin 6gretilmesin-
de kiiciik yas gruplarinin katilimer olmalarini ve eglenerek 6grenmelerini saglayabilmektedir. Dola-
yistyla sinifta ¢ekingen, i¢ine kapanik, derslere katilim konusunda geri planda duran 6grencilerin de
aktif hale gelmesine olanak sunabilmektedir.

Arastirmanin fkinci Alt Problemine Iliskin Tartisma

Arastirmanin ikinci alt problemini “Sosyal bilgiler 6gretmen adaylarinin Bireysel Deger En-
vanteri’nin alt boyutlarindan aldiklar1 6n test ve son test puanlar1 arasinda anlaml bir fark var mi-
dir?” sorusu olusturmaktadir. Arastirmanin bulgular1 “Paylasim ve Sayg1” alt boyutunda Sosyal Bil-
giler 6gretmen adaylariin anlamli farklilik yasadigini, diger alt boyutlarda anlamli farklilik olmasa
bile son test puanlariin daha yiliksek oldugunu ortaya koymaktadir. Drama etkinliklerinin is birligi,
paylasim, karsilikli saygi ve empati gibi degerleri igermesi bu alt boyutta anlamli farkliligin ortaya
¢tkmasini saglamis olabilir. Bunun yaninda etkinliklerde her ne kadar anlamli farklilik ¢ikmasa da
disiplin, sorumluluk iistlenme, paylasim, takim arkadasina giiven gibi bazi olumlu deger ve hasletle-
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rin de uygulama sonucunda yiiksek ¢ikmasi olduk¢a 6nemli bir bulgudur. Literatiire goz atildiginda
benzer yonde bulgulara rastlamak miimkiindiir.

Yiicekaya’nin (2021), yiiksekdgretim dgrencilerine drama ile deger 6gretimi arastirmalarin-
da sayg1 ve beraberlik degerinin anlamli sekilde daha kalict 6grenildigi ortaya konulmustur. Bakan
(2018) da benzer sekilde uygulamali olarak yaptig1 arastirmasinda okul dncesi yas gruplarinda en
cok saygi, paylasim, diirtistliik ve arkadaglik degerlerinin 6ne ¢ikartildigini dile getirmektedir. Bir
arada yasamanin gerektirdigi en 6nemli degerler i¢inde paylagim ve sayginin olmasi yapilan etkinlik-
lerde en ¢ok bu degerlerin 6ne ¢ikartilmasinda etkili olabilir. Tlirkoglu’nun (2019) yaptig1 kapsamli
caligmada da 6zellikle erken ¢ocukluk doneminden itibaren 6gretilmesi gereken temel degerler ice-
risinde saygl, sevgi, yardimseverlik ve empati ilk sirada yer almaktadir. Parlar ve Cansoy’un (2016)
caligmalarinda da 6gretmen adaylariin bireysel degerleri igerisinde en ¢ok paylasim ve saygi degeri
ilk sirada ortaya ¢ikmis, daha sonra ise sirasiyla diiriistliik ve paylasim, disiplin ve sorumluluk, saygi
ve dogruluk, giiven bagislama gelmektedir.

Toplumsal hayatin ve bir arada, 6rgiitlii yasamanin modern zamanlarin bir geregi oldugu goz
oniinde tutuldugunda hem bir kurumun c¢atis1 altindaki insan iligkilerinde hem de disaridaki sosyal
hayatta en ¢ok saygi, sevgi ve empatiye ihtiya¢c duyulmasi ka¢iilmazdir. Bu degerlerin yasatildigi
bir ortamda daha az toplumsal sorun olmasi ve daha az sug sayilan davraniglarin ortaya ¢ikmasi bek-
lenmektedir. Uzun’un (2015) bulgularina gore degerler toplumsal uyum diizeyini artirmakta, birey-
lerin topluma kars1 kendilerini daha ¢ok sorumlu hissetmelerine yardimei olmaktadir. Kiyak, Seki ve
Dilmag (2021), degerlerin 6zellikle ergenlerde suca bulagmayi azalttigini, sug sayilacak davraniglarla
basa ¢ikmada onemli bir faktdr oldugunu ortaya koymaktadir.

Aragtirma bulgular1 6gretmen adaylarinin disiplin ve sorumluluk degerlerinde yapilan uygu-
lama sonucunda bir giiclenme oldugunu ortaya koymaktadir. Ozdisiplinin yan1 sira bir 6gretmenin
ayni zamanda kendine, baskalarina, 6grencilerine ve topluma karsi sorumluluk bilincinde olmasi
daha nitelikli bir toplumun insasinda olmazsa olmaz bir durumdur. Calisma disiplini, 6grenme ve
ogretme disiplini, liretme disiplini bir 6gretmenin mesleki degerleri igerisinde olmak durumundadir.

Tomul ve Celik’e (2014) gore bireysel degerler ayn1 zamanda bir 6zdisiplin duygusu gelis-
tirmek icin vardir. Aragtirma bulgularindan farkli olarak Altunsoy ve Namli’nin (2017) ¢aligma bul-
gular1 6gretmenlerin géziinden kazandirilmasi gereken degerler hiyerarsisi i¢inde 6zdisiplini daha alt
siralarda konumlandirmaktadir. Altunsoy ve Namli’nin (2017) bulgulari, 6ncelikli olarak kazandiril-
masi1 gereken degerler i¢inde diiriistliik, sayg1 ve sorumluluk gibi daha ¢ok baskalariyla olan iligkileri
ilgilendiren degerleri siralamaktadir.

Giliven ve bagislama degerlerinin puanlarinda da etkinlik sonrasinda anlamli olmasa bile
bir artis oldugu bulgular icerisinde yer almaktadir. Giiven ve bagiglama karsilikl: iliskilerde uzlasi
icinde olmay1 ve karsidaki kisiyle iyi bir iletisim igerisinde olmay1 gerektirmektedir. Ancak ilging
bicimde, Parlar ve Cansoy’un (2016) bulgularinda 6gretmen adaylarinin giiven ve bagislama degeri
ortalamalarinin en son sirada puanlandigi yer almaktadir. Giiven ve bagigslama 6gretmenlerin sinifta
iyi bir 6grenme iklimi olusturmasi agisindan da gerekli degerlerdir. Ogretmen-ogrenci iliskisinde ve
ogrencilerin kendi aralarindaki iligkilerinde birbirine giivenmeyi ve yeri geldiginde bagislayabilme-
yi 6grenmeleri sosyal birlikteliklerin giiclenmesine de destek olmaktadir. Bununla birlikte sayg1 ve
dogruluk degerinin de puanlarinda meydana gelen artis dikkate degerdir. Ogretmen adaylarinin hem
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bireysel yasantilarinda hem de meslek hayatlarinda bu degerleri 6ncelemeleri ve hayatlarina yansit-
malar1 olduk¢a 6nemlidir.

Arastirmanin Uciincii Alt Problemine iliskin Tartisma

Arastirmanin {iglincii alt problemini “Sosyal bilgiler 6gretmen adaylarinin drama uygulama-
lar1 boyunca bireysel degerler ile ilgili degerlendirmeleri nasildir?” sorusu olugturmaktadir. Arastir-
ma bulgulart sevgi degerine 6gretmen adaylarinin bakislarinda baska kavramlarin da devreye gir-
digini gostermektedir. Ogretmen adaylar1 sevgi denildiginde biiyiik dl¢iide bir aileye mensup olma,
karsiliksiz duygu besleme, dostluk ve saygi gibi baska deger ve durumlari birlikte anmaktadir. In-
sanin en temel ihtiyaglarindan birisi olan sevgiyi erken ¢ocukluk doneminden itibaren sosyalleserek
ailede kazanan ve goren kigilerin mutlu ve istendik bir aile ortaminda biiyiimesi sevgi ile aileyi esde-
ger gormelerini sagliyor olabilir. Aileden baslayarak bir arada yasamanin en temel unsurlarin1 Sag-
lam ve Ozdemir’in (2017) bulgular1 dogrultusunda sevgi ve saygimin yani sira sadakat, sorumluluk
ve hosgorii gibi degerler de olusturdugu ileri siiriilebilir. Degerlerin 6gretilmesinde ailenin olduk¢a
onemli gorev ve sorumlulugunun oldugu diistiniildiigiinde (Erogul, 2012) aragtirmadan elde edilen
bu bulgunun, toplumsal gerc¢ekligi yansittig1 sdylenebilir.

Sevgi degeri ayn1 zamanda 6gretmen adaylarinin kendi yakin ¢evrelerindeki kisilere yonelik
besledigi yogun duygulari ifade etmekte ve diger canlilari da bu duygunun bir pargasi yaptiklar: go-
rilmektedir. Sevgiyi, icinde bulunduklar1 yasin bir geregi olarak karsi cinse yonelik hislerin etrafinda
betimleyen katilimcilarin sayisi bir hayli fazladir. Sevgi anlayisinda kiiltiirel, ¢evresel ve fizyolojik
sartlarin etkisi oldukga kagimilmazdir. Kisi her yas doneminde farkli bir sevgi algisi, anlayisi ve ihti-
yact iginde olabilmektedir. Ozen ve Giilagt’ya (2010) gore sevginin temel belirleyicileri yakinlik, ki-
sisel ozellikler (ictenlik, cana yakinlik, ¢ekicilik vb.), asinalik, benzerlik vb. olabilmektedir. Sevgiye
iliskin farkli kuramsal tartismalar da s6z konusudur. Ornegin, Walster’in Romantik Ask Kurami’na
gore insanlar duygularim yorumlarken fiziksel ve sosyal ¢evre kosullarindan faydalanmak-
tadir. Rubin’e gore ise sevgi oncelikle aldirma-6nem verme ile baslar ve baglanma ile devam
etmektedir (Ozen ve Giilagti, 2010, s. 28). Ogretmen adaylarmin sevgiye iliskin tanimlarinda yine
yogun olarak yakin arkadaslik ve dostluk gibi kavramlarin da nitel bulgular igerisinde yer almaktadir.
Genglik doneminde giivenilebilecek ve dostluk kurulabilecek kisilere duyulan ihtiyac beraberinde bu
kisilere kars1 bir sevgi ve saygiy1 getirmektedir.

Ogretmen adaylar1 saygi degerine iliskin goriisleri belirtirken en ¢ok “farkliliklara saygi,
diger canlilara saygi, biiyiiklere saygi1” gibi ifadeleri 6ne ¢ikarmistir. Toplumun farkli kesimlerden
olusmasi, cesitli 6zellikleri ile birbirinden ayrilan insanlarin bir arada olmasi saygiy1 kac¢inilmaz
kilmaktadir. Farkliliklara tahammiil ve sayg1 gosterme, insanlar1 oldugu gibi kabul edebilme ve fark-
liliklarla birlikte yagamayi bir erdem ve zenginlik olarak gorebilmek bariscil bir toplum olusturma-
nin sartlar1 arasindadir. Bu durum aym1 zamanda daha demokratik ve ¢agdas bir toplum olmanin
da geregidir. Topcubas1 ve Polat’in (2017) arastirma bulgular farkliliklara saygi egitimi alan ve
bunu hayatinda uygulayan 6grencilerin farkliliklara saygi davranisinda olumlu etkisi oldugunu or-
taya koymaktadir. Kirmizi ve Tarhan’in (2020) sosyal bilgiler 6gretmenleri {izerine yapmis oldugu
calismanin bulgular da farkliliklara sayginin demokrasinin olmazsa olmazi seklinde tanimlandigini
gostermektedir. Yasar, Kasa ve Bayir ‘in (2019) calismasinda da 6gretmen adaylarinin diinya gortis-
lerine gore farkliliklara saygi diizeylerinin degisebildigini gérmek mimkiindiir. Farkliliklara say-
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ginin olmadig1 yerde ¢atisma, marjinallesme ve diglama davranist daha sik gdzlemlenebilmektedir
(Berkman ve Kumas, 2021).

Aragtirma bulgulari, 6gretmen adaylarmin dogruluk ve diiriistliilk degerlerini paylasim ve
farkindalik ile genelde birlikte ele aldiklarini gostermektedir. Bununla birlikte sorumluluk ve disiplin
denilince de genellikle aile, yurt ve arkadas gibi kavramlarla betimleme yaptiklart goriilmektedir.
Dogruluk ve diiriistliik cogunlukla i¢ ice ge¢mis iki kavram ve degerdir. Ogretmen adaylarmin ve
Ogretmenlerin birbirlerine, meslektaslarina, 6grencilerine, ailelerine ve topluma kars1 diiriist olmalari
daha istendik bir toplumun ortaya ¢ikartilmasinda gereklidir. Dogruluk, diiriistliik ve sorumluluk gibi
degerler ahlaki degerler kategorisinde yer almaktadir (Lickona, 1992; akt. Celik, 2016, s.35). Dola-
yistyla da 6gretmenlerin ahlaki eylemler ve yasantilar iginde olmas1 gerektiginden bu degerleri 6n-
celemeleri olduk¢a 6nemli kabul edilmelidir. Thompson’un (2018) bulgular1 saygi degerinin hakim
oldugu bir sinif ortaminda iyi bir 6grenme ¢evresinin de meydana geldigini ve bunun da 6gretim ka-
litesini artirdigini1 gostermektedir. Banks ve Smyth’in (2021) arastirmasinda da benzer sekilde saygi
temelli bir 6gretmen-6grenci iligkisinin 6grencilerin bagliliklarini artirdigina ve iyi olus diizeylerini
yiikselttigine iligskin deliller yer almaktadir.

Sonuc¢

Sosyal Bilgiler 6gretmen adaylariin cesitli bireysel degerlere iliskin farkindalik diizeyle-
rinde yapilan drama etkinlikleri sonucunda anlamli artislar gozlenmistir. Dramanin imkan ve kolay-
liklar1 degerlerin 6gretilmesinde 6gretmen adaylarina oldukca 6nemli firsat sunmaktadir. Dramanin
aktif katilim ve paylasim gerektiren yonii, bu siirecte her 6gretmen adayini aktif hale getirmis ve
kazandirilmak istenen yetkinliklerin daha kolay verilmesi saglanmistir. Bununla birlikte 6gretmen
adaylarinin diiriistliik, sevgi, paylasim, saygi, dogruluk, sorumluluk gibi degerleri 6nceledikleri ve
bu degerlere iliskin farkindaliklariin da uygulama sonunda gii¢lendigi goriilmiistiir. Degerlerin 6g-
retiminde uygun yontem ve teknikleri bilmek ve kullanmak, rol-model olmak, kendini siirekli gelis-
tirmek onemli ve olumlu sonuglar vermektedir. Sonug olarak drama etkinliklerinin 6gretmen aday-
larinin degerleri 6grenmesinde ve meslek hayatlarinda 6gretmesinde onemli bir 6gretim yontemi
olarak kullanilabilir nitelikte oldugu sdylenebilir.

Arastirma bulgularindan hareketle uygulamacilar ve aragtirmacilar icin ¢esitli oneriler sunu-
labilir. Sosyal bilgiler 6gretmen adaylarina degerlerin 6gretilmesine yonelik derslere yer verilebilir.
Sosyal bilgiler 6gretmen adaylarinin degerlerin 6gretilmesine iliskin farkindaliklarini ve yetkinlikle-
rini artirmak adina 6zellikle igerigi uygun derslerde daha fazla rol ve sorumluluk iistlenmeleri sagla-
nabilir. Degerlerin 6gretilmesi konusunda yaptiklar1 ¢aligmalarla 6rnek olan 6gretmenlerle 6gretmen
adaylan bir araya getirilerek etkilesim kurmalar1 saglanabilir. Degerlerin 6gretilmesi konusunda na-
sil bir ekosistem kurulacaginin ve 6grenme iklimi olusturulacaginin becerisi 6gretmen adaylarina
kazandirlabilir. Arastirma bulgularina bagli olarak arastirmacilar icin de &neriler sunulabilir. Or-
negin, farkli arastirmalarda farkli branslardaki 6gretmen adaylariin degerlere iliskin bilgi, 6gretim
becerisi, tutum ve farkindalik diizeylerini karsilastiran ¢aligsmalara yer verilebilir. Ayni sekilde farkl
aragtirmalarda farkli 6gretim yontem ve tekniklerinin degerlerin 6gretimindeki etkililik diizeyleri
arastirilabilir. Bunlara ek olarak, son smiftaki 6gretmen adaylarmin 6gretmenlik uygulamasi dersle-
ri esnasinda degerleri dgretebilme becerisine iligkin ¢aligmalar tasarlanabilir. Okullarda degerlerin
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ogretilmesinde sosyal bilgiler 6gretmenlerinin eksik-giiclii yanlarini ortaya g¢ikartmayi amaglayan
arastirmalar tasarlanabilir.
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Introduction

Studies on values education, especially in education in recent years, draw attention. While
preparing the Curriculums, they are prepared not only for cognitive competencies, but also by
considering skills, attitudes and values. . At the beginning of the curriculum of each course, there
are explanations and a series of values under the title of “Values Education in the Curriculum”
(MEB, 2018). The individual, who has to be a member of society in order to develop their own
existence, cannot be an active member of society without acquiring values. The social studies course
is effective in making the individual useful and compatible with society by assimilating the values
in order to be effective (Akbas, 2008, p.341). For this reason, social studies curricula are structured
to provide individuals with fundamental values (MEB, 2018). All courses in social studies curricula
are associated with values. The fact that the Social Studies course is based on values ensures that
the social studies course has an important role in raising active citizens (Yasar & Cengelci, 2012,
p-2). The aim of raising effective citizens requires the social studies curriculum to focus on moral
and character education, so values and education of them are included in the Social Studies Program
(Giindiiz, 2018, p.170).

The root values in the Social Studies curriculum are “justice, friendship, honesty, self-control,
patience, respect, love, responsibility, patriotism, helpfulness”. In addition to these values, the values
of “giving importance to family unity, solidarity, sensitivity, aesthetics, freedom, savings, equality,
sensitivity, being scientific, peace, independence” are also included in the Social Studies Curriculum
(MEB, 2018, p.9). The fact that there are so many values in the social studies course, on the one hand,
shows the richness of the course content and the importance given to the course, on the other hand,
it makes it difficult to gain these values in the education process. Ideas on how to apply these values
in the teaching and learning process are important. One of the effective factors in providing learning
about values education is teachers (Akbag, 2008). The teacher is one who plans and implements
value education. The success of value education is directly related to the knowledge and skills of the
teacher who implements this value education (A¢ikgdz, 2003). For this reason, teachers to provide
values education should have knowledge and skills about values (Erdem, 2003). It is important for
teachers to consider appropriate methods and techniques while planning value education and to be
prepared in this regard for effective value education. (Bilen, 1999). Therefore, when the teacher
chooses the method to be applied, it should be of a quality that will contribute to the students’ active
learning experiences (Doganay, 2009). When students are taught values in an active way, it will
become a more enjoyable and remarkable dimension.

There are many approaches to how values education should be applied. These; the value
indoctrination approach, value explanation approach, value analysis approach and moral reasoning
approach (Akbas, 2008, p.11). These approaches include affective, cognitive and psychomotor
learning. Each approach has different characteristics. In order for students to distinguish these qualities
and gain behavior, diversity in value education is required. For this reason, teachers need to have
knowledge and skills about methods in order to carry out value education in a quality and efficient
way (Halstead and Taylor, 2000, p.180; Ziimriitkal and Arslantas, 2021, p.247). Because in values
education, the methods applied have an important effect on gaining the values we aim for the students.
Examples of these methods are the story method, invention method, question-answer method, drama
method, scenario teaching method, simulation method and discussion method. Therefore, when
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choosing a method, it is recommended that teachers choose methods that will contribute to students’
active learning experiences (Akytirek, 2004, p.100; Aktepe, 2019, p.308). One of the methods used
in teaching values is drama. The drama method is an easy, effective, permanent and natural way of
learning in teaching the traditions and moral rules of society (Adigiizel, 2006; San, 1990; Ustiindag,
2003). Therefore, the use of drama as a method of adopting the values of society is an issue that
should be given importance in terms of education (Adigiizel, 2018; Akbas, 2008; Topbasi, 2006,
p.124). There are various studies in the literature regarding the effectiveness of the drama method in
gaining values (Akhan, Mert & Acar, 2020, p.1; Atmaca, 2021, p.228; Kaya, Glinay, & Aydin, 2016,
p.23; Memduhoglu & Yiice, 2018, p.116). Studies on teaching values with drama method, students’
academic success (Ulubey & Toraman, 2015, p.195), free-thinking and self-confidence (Calp, 2020;
p. 1026), positive attitude development (Arikan, 2012, p.148), social competence and social skills
(Onalan, 2006, p.1), honesty (Akbayrak, 2020, p.174), friendship (Celik, 2020, p.154), patience
(Stikut, 2020, p.214), helpfulness ( Altun, 2020, p.350), the ability to express oneself (Ankay, 2018),
and permanent learning (Bertiz, Bahar, & Yegin, 2010, p.484).

When the studies on teaching values through drama method are examined in the literature,
it is possible to come across studies that show that the desired values can be permanently gained
through drama. For example, in the experimental study of Kaya and Antepli (2018) on teaching
values education to preschool children through drama, significant results were achieved and it was
revealed that drama is effective in adding value to younger age groups. Similarly, in the studies
of Kaya, Giinay and Aydin (2016) on the effect of drama in teaching values to preschool children,
it is possible to see the findings that family values can be gained through drama. In the study of
Memduhoglu and Yiice (2020), it was emphasized that preschool teachers often prefer and use drama
for children in the younger age group to gain value, and this method’s remarkable, participation-
enhancing and permanent learning aspect is highlighted. In the comprehensive study conducted by
Akhan, Mert, and Acar (2020) with pre-service teachers in the social studies branch, practices were
carried out with drama workshops, and it was stated that there was a significant increase in pre-
service teachers’ awareness of values as a result of these practices.

It is necessary for teacher candidates to learn value teaching methods during their teaching
education process. In addition, it is very important that teachers and prospective teachers who will
become teachers in the future have their own value judgments, adopt values and gain awareness
in order to gain values. This is directly related to the fact that teachers receive values education
effectively. The process of gaining awareness of teachers about the values education takes place
with the knowledge and skills to be gained by teacher candidates in education faculties. In this
direction, the aim of the study is to examine the effect of teaching values through the drama method
on individual values judgments of social studies teacher candidates. In the study, answers were
sought to the following sub-problems:

1. Is there a significant difference between the pre-test and post-test scores of social
studies teacher candidates from the Individual Value Inventory?

2. Isthere a significant difference between the pre-test and post-test scores of social stu-
dies teacher candidates from the sub-dimensions of the Individual Value Inventory?

3. How do social studies teacher candidates evaluate individual values during drama
practices?
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Method

Research Design

The research was modeled using the mixed method, in which qualitative and quantitative
research methods were applied together. The mixed method researcher is used in the field of health,
social and behavioral sciences, where the researcher collects both quantitative (closed-ended) and
qualitative data (open-ended) and integrates two datasets to understand the research problems, and
then draws conclusions by using the advantages of integrating these two datasets. It is expressed as a
research approach (Creswell, 2017, p.2). Explanatory Sequential Design in Mixed Method was used
in the research, since firstly quantitative data and then qualitative data were obtained. The visual of
the pattern used in the research is given in Figure 1.

Quantitative - Quantitative
Data Picking Fallow Data Picking
and Analysis up and Analysis

Expilication

Figure 1: Pattern Used in Research

According to Creswell and Clark (2015, p. 79), it tries to find an answer to the exploratory
sequential design research question primarily by collecting and analyzing quantitative data. After
the completion of the first stage, the stage of collecting and analyzing qualitative data comes. The
findings obtained from the qualitative research and the findings obtained from the quantitative
research are interpreted and it is revealed how the qualitative findings support the quantitative
findings. According to Creswell (2017, p. 39), this design draws its power from the two phases of
the research that are built on each other, easily understood and distinguished from each other. In this
study, the explanatory sequential design (explanatory sequential design) was preferred, since it was
planned to conduct an experimental study first and then to conduct interviews to obtain qualitative
data. In the research, firstly, quantitative data were collected and analyzed; In the second stage,
qualitative data were collected and analyzed to support the data obtained in the quantitative research
process (Cresswell, 2017). In the quantitative method of the research, a single-group experimental
design was used. In this design, the effect of the experimental procedure is tested with a study on a
single group, and the measurements of the dependent variable of the subjects are obtained by using
the same subjects and the same measurement tools as a pre-test and post-test after the application
(Biiytkoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel, 2010). ). In the qualitative method of
the research, the basic qualitative research method was used in terms of explanatory quantitative
data.

Participants

This study consists of students studying at Zonguldak Biilent Ecevit University, Eregli
Faculty of Education, Department of Social Studies Education in the spring semester of the 2019-
2020 academic year. While collecting the quantitative and qualitative data of the research, criterion
sampling, which is included in the purposeful sampling technique, was used. With the criterion
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sampling technique, data is obtained from a group of people with a certain criterion or criteria
(Biiytikoztiirk et al., 2012, p. 91).

The basic understanding of criterion sampling is to include people who meet a predetermined
set of criteria in the study. The criteria mentioned in the study are created by the researchers according
to the type and content of the study (Yildirim & Simsek, 2013, p. 140). As a criterion, the conditions
of being registered in the Social Studies Teaching Department and being a senior student were
determined. While creating the sample in the research, first of all, the purpose and content of the
study were mentioned and the research was carried out with prospective teachers who were willing to
participate in the study. 24 social studies teacher candidates participated in the research. The names
of the participants were kept confidential and codes (Participant 1, Participant 2, ...) were given to
the participants.

Implementation Process

The implementation process took place in the Drama class of the 4th-year Social Studies
Teacher Education Program at a state university. The implementation process began with the initial
stage of designing drama activities for values education. Four different lessons were planned, each
focusing on the values of love, respect, truthfulness and honesty, and responsibility. Drama methods
and techniques suitable for each value were incorporated into the activities. The implementation
process was conducted over a total of 16 hours, with four hours of classes per week for four
weeks. Implementation plans were prepared based on the opinions and suggestions of experts. The
participants of the study completed the Individual Values Inventory as a pre-test, and at the end of
the implementation process, the same inventory was administered as a post-test. The implementation
process is provided below:

Week 1 - Theme: Love

First, warm-up movements accompanied by music were performed to increase the students’
willingness to participate, strengthen group bonds, and provide relaxation. Then, the students
were divided into different groups, and they performed improvisations on sibling love, animal
love, friendship love, and love for nature. Each group portrayed the emotions and thoughts of the
characters through dramatization. Finally, all students individually evaluated their work and wrote
their thoughts on sticky notes in response to the question “What does love mean to you?”

Week 2 - Theme: Respect

Various commands were given to the students, and they were asked to follow these commands.
They were then asked how they felt when they did the opposite of the given commands. Next, the
students were divided into four groups. Negative cards were distributed to each group, and they
demonstrated how to transform disrespect into respect through dramatization. Subsequently, positive
cards were given, and they completed their performances. Finally, the students were provided with
cards featuring child figures. They were told that the child did not know the concept of respect, and
they were asked to write down how to be respectful to this child and what actions should be taken to
demonstrate respect.
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Week 3 - Theme: Truthfulness

The students were divided into two groups. Sentences containing true and false situations
were read, and their behaviors were determined based on whether the sentences were true or false.
Then, the students were divided into three groups, and they performed improvisations based on the
given sentences. They also acted out how truthfulness and honesty puppets would behave in those
situations. Finally, the students were grouped again. They created truthfulness and honesty puppets
and performed a dramatization explaining truthful and honest behaviors.

Week 4 - Theme: Responsibility

The students had visuals attached to their backs, and they were instructed to move around
accompanied by music. They moved while feeling the emotions and movements of the visuals. When
the music stopped, they changed the visuals and formed groups with those who had the same visuals.
Then, they were given time to discuss their responsibilities within the groups. Next, the students
were given different scenarios and asked to perform dramatizations based on those scenarios. They
discussed their responsibilities and the problems they would encounter if they failed to fulfill their
responsibilities, using visuals related to school, home, and the environment. Finally, the students
were asked to draw a picture representing their own responsibilities. They presented their drawings
in class and performed dramatizations based on their drawings.

Data Collecting Tools

Quantitative Data Collecting Tools

In the study, the “Personal Values Inventory” scale developed by Roy (2003) and adapted
into Turkish by Asan, Eksi, Dogan and Eksi (2008) was used to determine the individual values of the
participants. With this scale, the levels of teacher candidates in the study group towards individual
values were determined. At the end of the applications, individual values inventory pre-test and post-
test results were used to see the development and change in teacher candidates. Necessary permissions
were obtained from the scale owners at the beginning of the research for the measurement tool to be
used in this study.

Individual Values Inventory: In the inventory consisting of 47 items, a 5-point rating scale
was used, which ranges from “(1) Does not define me at all” to “(5) Always defines me”. As a result of
the factor analysis conducted by Asan, Eksi, Dogan and Eksi (2008) for the scale, a five-dimensional
structure emerged. The total variance explained by the five factors is 41.24%. The dimension of
discipline and responsibility consists of 16 items, the dimension of trust and forgiveness consists
of 12 items, the dimension of honesty and sharing consists of 9 items, the dimension of respect and
honesty consists of 6 items, the dimension of sharing and respect consists of 4 items and the scale
consists of five sub-dimensions. The value of Cronbach’s Alpha coefficient used in calculating the
reliability value of each sub-dimension varies between .60 and .71. In the study, Cronbach alpha
internal consistency reliability coefficients were also calculated on the basis of factors. As a result of
the analysis, Cronbach’s Alpha values were found to be.82 for discipline and responsibility, .87 for
trust and forgiveness, .81 for honesty and sharing, .87 for sharing and respect dimensions, and .91 for
respect and honesty, respectively. As a result, the Individual Values Inventory has been accepted as a
valid and reliable measurement tool.

140



Teaching Values With Drama Methods

Qualitative Data Collecting Tools
Qualitative data were collected through student studies.

Student studies: Written documents obtained from student evaluations throughout the
student studies and practices were analyzed. It is important to evaluate student work in order to
see the development and change in teacher candidates throughout the applications. Student studies
include studies on student products such as the writings students wrote during the practices, the
stories they created, and the pictures they drew.

Data Analysis

Quantitative Data Analysis

The quantitative data of the study were analyzed with the SPSS 21.0 statistical program.
In order to decide which techniques will be used in the analysis of the data within the scope of
the research, first of all, the normality test was performed. In order to determine whether the data
showed a normal distribution, skewness and kurtosis values and the results of the Shapiro-Wilk test
were examined. The fact that the skewness and kurtosis coefficients are within the limits of 2 is
considered evidence for the existence of a normal distribution (Cokluk, Sekercioglu & Biiyiikoztiirk,
2016).

Table 2. Normality Analysis of Individual Values Inventory

Aspects Practice Kurtosis Skewness Shapiro Wilk  Result (Decision)

Pre-test -,163 -,056 0,313 Normal
Factor 1

Post-test -.156 -.982 0,323 Normal

Pre-test ,449 -.154 0,090 Normal
Factor 11

Post-test ,878 ,026 0,026 Normal

Pre-test ,084 -1,167 0,042 Normal
Factor 111

Post-test -,339 -,590 0,466 Normal

Pre-test -,411 ,564 0,177 Normal
Factor IV

Post-test ,238 -,216 0,022 Normal

Pre-test -, 119 -1,298 0,008 Normal
Factor V

Post-test -,658 -,576 0,003 Normal

Pre-test ,745 -,103 0,059 Normal
Total

Post-test ,149 -,958 0,341 Normal

As seen in Table 2 as a result of the normal distribution analysis, the skewness and kurtosis
values obtained for all sub-dimensions of the individual values inventory are between -2 and +2.
Accordingly, it can be said that the research data show a normal distribution (George and Mallery
2010). Since the scores obtained from the Individual Values Inventory showed normal distribution,
the dependent group’s test was used to compare the pre-test and post-test scores.

Qualitative Data Analysis

The qualitative data of the study were collected with the written documents obtained from the
student evaluations of the social studies teacher candidates at the end of the practices. The qualitative
data obtained were analyzed by content analysis. In this sense, codes were created before the written
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texts and then the codes were gathered under themes. The purpose of content analysis is to present
the findings to the reader in an organized and interpreted form” (Yildirim & Simsek, 2011). The data
obtained in the research were summarized and interpreted according to the previously determined
themes. In the presentation of the findings, direct quotations were made from the views of the pre-
service teachers.

Findings

In accordance with the sub-objectives of the research, the pre-test and post-test scores that
the pre-service teachers got from the Individual Values Inventory and its sub-dimensions were given
first. Then, in order to support the quantitative findings, the analyzes of the evaluations during the
implementations and the interviews after the implementations were presented.

Findings Regarding the First Sub-Problem of the Study

The first sub-problem of the study was “Is there a significant difference between the pre-test
and post-test scores of the Social Studies teacher candidates from the Individual Value Inventory?”
form the expression. In this direction, the pre-test and post-test scores of the pre-service teachers
from the Individual Values Inventory and its sub-dimensions are compared and the t-test results are
given in Table 3.

Table 3. Dependent Groups t-Test Results of Pre-Test-Post-Test Scores Obtained in Individual
Values Inventory

Practice N Average Standard Deviation t sd P
Pre-test 24 3,71 0,23

-2,474 23 0,021
Post-test 24 3,89 0,30

When the table is examined, it is seen that there is a statistically significant difference between
the pre-test and post-test scores of the participants (t(23)=-2,474, p<.05, p=0.021). Post-test mean
score (= 3.89) is higher than pre-test mean score (= 3.71). As a result of the experimental process, it
can be stated that there is a positive development in the participants’ thoughts about values.

Findings Regarding the Second Sub-Problem of the Study

The second sub-problem of the study was “Is there a significant difference between the
pre-test and post-test scores of the Social Studies teacher candidates from the sub-dimensions of
the Individual Value Inventory?” form the expression. The pre-test and post-test levels obtained
by the social studies teacher candidates from the individual values inventory sub-dimensions were
compared. Table 4 shows the dependent group’s t-test results regarding the pre-test and post-reverse
scores of the individual values inventory sub-dimensions of social studies teacher candidates.
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Table 4. Dependent Groups t-Test Results According to Pretest Posttest Scores of Individual Values
Inventory Sub-Dimensions

Alt Boyut Practice N X SS t sd p
Dicipline and Pre-test 24 4,03 0,39
. -1,972 23 0,06
Responsibility  Post-test 24 4,26 0,43
Trust and Pre-test 24 3,23 0,23
. -1,016 23 0,32
Compassion Post-test 24 3,32 0,41
Truth and Pre-test 24 3,87 0,34
K -1,331 23 0,19
Communion Post-test 24 4,01 0,40
Respect and Pre-test 24 3,22 0,05
-1,000 23 0,32
Trueness Post-test 24 3,30 0,07
Communion Pre-test 24 421 0,42
-2,929 23 0,00
and Respect Post-test 24 4,56 0,42

When Table 4 is examined, there is a statistically significant difference between the pre-test
and post-test mean scores of “Sharing and Respect” (t(23) = -2,929, p <.05), while “Discipline and
responsibility” (t(23) = -1,972, p <.05), “Trust and Forgiveness” (t(23) = -1.016, p>.05), “Honesty
and sharing” (t(23) =-1.331, p>.05), “Respect and integrity ” (t(23) = -1,000; p>.05) There is no
statistically significant difference between pre-test and post-test mean scores. However, post-test
mean scores for all sub-dimensions are higher than pre-test mean scores. Accordingly, as a result of
the applications, the significant difference between the pre-test and post-test scores in the “Sharing
and Respect” sub-dimension shows that the pre-service teachers adopt these values more. In addition,
it can be stated that the averages of “Discipline and Responsibility, Trust and Forgiveness, Honesty
and Sharing, Respect and Integrity” have increased compared to pre-application.

Findings Regarding the Third Sub-Problem of the Study

The third sub-problem of the study was “How are social studies teacher candidates’
evaluations of individual values during drama practices?” A map was created for the evaluations of
social studies teacher candidates about individual values during the practices. This map is given in
Figure 2.
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Figure 2. Social Studies Teacher Candidates’ Map of Individual Values at the End of the
Applications

After the first application, the participants were asked, “What do you think love means?”’ were
asked to write their thoughts on the postits. Participants evaluated love as “being a family, happiness,
unconditional love, main-respect, friendship, wisdom”. Participant 16 “Love starts with family for
me first. [ can say that love is equal to family ”, s/he sees love and family as equal to each other. There
are those who describe love as an unconditional feeling. Participant 18’s statement “Love is the name
of unconditional love that increases as you share” and Participant 3’s statements “Everything I value
in life, I tolerate tirelessly, I can forgive without giving up under any circumstances and I want to
be with me at every moment” can be given as examples of unconditional love. Participant 14, who
expressed love as wisdom/profundity, said, “Loving every creature, both animate and inanimate,
starts with being able to love oneself first. Saying “me first” is not selfish. Because without me, this
world would not exist for me. When I change myself, it must be in the direction and extent I want,
the whole world will change. An example is the expression “One should know how to look from the
right direction”. Participants defined the value of love as “being lovable, love, power, compassion,
sacrifice, effort, success, experience and desire to live”.There are many expressions that define the
value of love as being a lover and love. According to Participant 10, who defines love as love s/he
expressed it as

“Feeling someone’s heart in his heart is living it”. Similarly, Participant 16’s statement,
“Love is an emotion that you can’t forget in the depths of the cabin, and that your eyes will always
search for it in its presence and absence,” can be given as an example. There are participants who
express love with values such as power and success. For example, Participant 17 defined love as a
power with the statement “Love is not a material thing, it is a power that adds value to matter”. On
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the other hand, Participant 21 evaluated it as the basis of success with the statement “Love is the
cornerstone of success”. There are also participants who evaluate love as effort, compassion and
sacrifice. The statements of Participant 25 as “Love is unrequited, requires sacrifice and effort” and
Participant 15 as “Love is compassion” can be shown as prefixes. However, there are participants
who consider love as effort, effort and experience. For example, Participant 13 said, “Love is a labor
in itself, an effort and waiting. In the expression “Love is going to spirituality and cooking in that
spiritual world”, love can be considered as the experiences achieved as a result of the effort given.
“Love is like the sun, it is the source of life, which is considered as the desire to experience love by
participant 17. It is a force that keeps us alive. It is not difficult to know how empty and meaningless
the life of a person without love is. Loving yourself, your relatives, the environment, nature, all
people and our country makes our life meaningful.” The expression is striking.

II. At the end of the application, the participants were told that the child on this card did
not know what respect means, by handing out cards with a child figure on it. Participants were
asked to write down information about “how to be respectful” to this child, and “how to show
respectful behavior by doing”. When the answers written by the participants on the children’s cards
were analyzed, it was seen that they associated the value of respect with the concepts of “respect
for differences, respect for animals, respect for elders, respect in relationships, justice, honesty”.
Participant 15 “If the colors of the rainbow were only one color, there would be no rainbow. Look,
you 're also colorful, so differences are beautiful. Differences require respect.” He emphasized being
respectful to differences. Participant 3’s “Always respect the differences of your friends who are
different from yourself!” The expression can be given as an example of an expression that suggests
respect for differences. Participants stated that respect should be respected not only for humans but
also for animals. For example, the statements of Participant 8 and Participant 13, “It is necessary
to be respectful to the living creatures and animals in the environment” can be given as examples.
In addition to this, there are also statements stating that it is necessary to respect the environment.
Participant 14’s statement “You should take care to keep the environment clean” and Participant
21’s statement “Respecting nature and the environment is self-respect” can be given as examples of
respect for the environment. Participant 5’s statement “Treat everyone the way you want to be treated
your whole life”” can be given as an example of the criterion of respect that s/he determined in human
relations. The following statements are taken from the participants as an example of respect for the
elders. Participant 24 “Love the younger ones, respect the elders”, Participant 1 “He knows both the
little ones and the elders. They act accordingly” and Participant 2 “I must show respect to my elders”
can be given as examples of their respect towards their elders.

III. At the end of the application, the participants were given a puppet of truth and honesty
and the question was what would you like to say to the puppets about truth and honesty. At the
end of the analysis of the answers given by the participants to the questions, it was seen that they
established a relationship with the values of “accuracy, honesty, sharing, awareness”. Responses
from the participants are given below. The statements of the participants regarding the accuracy
value are given below:

When my dad calls me, I tell him I’m out, out with my friends. Actually, I study at
home, I do not tell him the truth because he should not think that I am studying for
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KPSS and hope that [ will win. I’'m not telling the truth so he won’t be upset if I don’t
win. (Participant 22).

The statements of the participants regarding the value of honesty are given below:

My friends call me on the phone, but I tell them that I did not pick up the phone
because I was asleep. Actually, I don't sleep, I don't answer their phones because 1
don t want to talk. (Participant 9)

The statements of the participants regarding the awareness value are given below:

1 love to sing. My friends say your voice is beautiful after I say it. I'm being modest
and saying whether or not. Actually, I also know that my voice is very beautiful. But
I don't tell the people around me. (Participant 4)

The statements of the participants regarding the value of sharing are given below:

We were going to have a tournament, and I convinced my friends that if we win, I'll
buy you baklava. We did our best in the match, but we didn t win. I didn 't buy baklava
either, my friends were saying that you wouldn t buy it anyway, but if we had won, 1
would have bought baklava (Participant 8)

In the next stage of the application, the necessary materials were distributed to the
participants, and they were asked to make a truth and honesty puppet and to make an animation
about how they could be correct and honest while making these puppets. It was observed that the
participants established a relationship with the values of “accuracy, honesty, sharing, awareness” in
their classroom animations using puppets they made.

The expressions of the participants at the end of the animations regarding the truth value are
given below:

The third group: A situation that happened to a young man named Ali who went
to a job interview was reenacted. During the job interview, Ali's difficult situation
was revived when his lies were revealed. After this incident, the reenactment was
terminated by promising himself not to lie again and never to be in such a situation.

The expressions of the participants at the end of the animations on the value of honesty are
given below:

The second group: The incident experienced by Riiya, who is two sisters and two
brothers, was reenacted. While their mother is cooking for Riiya and her siblings,
Riiya, who plays alone from her siblings, accidentally breaks the vase in the house.
He goes to his mother and says that his brother Melih broke the vase. His brothers
say to their mother that Riiya lied, that Melih was playing with them, and that he did
not break the vase. The dream starts to cry, she apologizes to her mother and brother
Melih for slandering her. She says she lied because she thought her mother would
be angry with her. The animation ended by warning her brothers Riiya, saying that
whatever mistakes you make, but don't lie, always be honest with her brothers and
mother.

Fifth group: An incident that happened to Oya, who was not liked by her friends
because she was always right and honest, and who said that her friends did not stay
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silent about their evil deeds and said that they were wrong and that they should not
behave like that, was reenacted. Oya, who reads a book every day in the classroom,
did not go out for recess and while she was reading in the classroom that day, she saw
that someone from another class came and took something from her friend Selin's
bag. But he didn't say anything because he thought he might be Selin's friend. The
bell rang and the class started. Ipek, sitting in the front row of Selin, took the same
pencil out of her pencil case. Selin, whose pen was not in her bag, showed Ipek>s pen
and shouted in the classroom that this is my pen, you stole my pen. Everyone except
Oya shouted thief Ipek, thief Ipek. No matter what Ipek did, she couldn’t express
herself, they didn't even let her speak. Oya told her friends to be quiet and not to
slander something that you do not see that what they did was wrong. He said that
someone from another class took the pen from the bag during recess. They went and
looked, and indeed the pen was found in that person’s pencil box. She thanked Ipek
Oya very much for saving her from this slander. Oh, I did the right thing. I could not
remain silent in the face of wrong and slander against you. He said that you should
be like this, you should not be in a difficult situation, we should always be right and
honest people. Selin also apologized to Ipek for slandering her. They hugged each
other, crying together, and the reenactment ended.

Sixth group: An event that happened to Yasemishiko, who participated in the
Japanese beauty pageant and was revealed to have won this contest by torpedo, was
reenacted. It turned out that the jury took money from him to win the competition.
The drama ended with the girl in distress realizing why she did this and that what
she did was wrong.

The expressions of the participants at the end of the animations on the value of awareness
are given below:

First group: An incident experienced by Mavi, who was ostracized by her friends
because she was marginal, was reenacted. He helped his friends when they were in a
difficult situation and stated that they should get to know him with his personality, not
with his appearance, and not judge him. They learned from this situation, realized
that they had done wrong, apologized to him and stated that it is not bad to look
different, but that people's thoughts are bad.

The fourth group: The incident that happened to a girl named Ayse, whom her friends
despised as ugly and whom they did not want to be with them, was reenacted. Ayse
went to the teacher and said that she was very upset about this situation and that
her friends excluded her and that they did not like her. Their teacher came to the
classroom and told them a story. It was commented that the important thing in the
story is not the outer beauty but the inner beauty. The teacher said how smart and
beautiful Ayse was. It made the class understand what they did wrong. His friends
began to treat Ayse very well. He ended the animation by playing games together.

I'V. At the end of the application, the necessary materials were given and the participants were
asked to draw a picture of what their responsibilities might be towards everyone and everything they
have done or plan to do in the future. It was observed that the participants associated the drawings
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they drew with the values of “responsibility and discipline”. It was seen that the participants depicted
the concepts of family, school, dormitory, friends, environment, nature and homeland in the pictures
they drew regarding the value of responsibility. In the pictures drawn by the third and fourth groups,
it was seen that they drew the school in the foreground and described concepts such as family,
dormitory and friends. (Picture 1,2).

Picture 1: Drawing of the fourth group Picture 2: Drawing of the third group

In the picture drawn by the first group, it was seen that they drew our responsibilities and
duties to the homeland in the foreground, and they depicted concepts such as homeland, flag, soldier,
family, child, and individual (Picture 5).

Picture 3: Drawing of the Picture 4: Drawing of the Picture 5: Drawing of the first
third group fourth group group
Discussion

In this section, the findings obtained from the analysis of the data in line with the sub-problems
of the research and the findings of other studies in the literature were compared and discussed, and
various suggestions were made based on the findings.

Discussion on the First Sub-Problem of the Study

The first sub-problem of the study was “Is there a significant difference between the pre-test
and post-test scores of the Social Studies teacher candidates from the Individual Value Inventory?”
form the expression.
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As a result of the study, it is revealed that drama activities create a significant difference
in the awareness of social studies teacher candidates about values. In other words, drama activities
were effective in learning and internalizing the values of social studies teacher candidates. When
we look at the literature, it is seen that drama activities are used in a wide range of educational
activities and they develop a wide variety of cognitive, social and affective characteristics of students
(Adigiizel, 2006; Akhan, Mert, & Acar, 2020; Altuntas & Altinova, 2015; Calp, 2020; Cayir et al.
Gokbulut, 2015; Celik, 2020; Dereli,2018; Ulubey and Toraman, 2015). Drama activities provide an
advantage over many teaching techniques in terms of enabling students to actively and continuously
take part in the learning process and allowing students to learn by doing and experiencing. Creative
drama supports creative thinking (Adiguzel, 2018; San, 1990; Ustiindag, 1994) and thus, the thinking
potential of the participants and their ability to put forth new products and outputs are significantly
improved. The development of these skills affects other areas positively. For example, Dereli’s
(2018) findings reveal that creative drama practices strengthen teacher candidates’ communication
skills and contribute to their social problem-solving skills. The findings of Bayrak and Akkaynak
(2020) show that students gain an advantage in emotion regulation skills and problem-solving thanks
to creative drama activities. Altuntag and Altinova (2015) state that creative drama is an important
tool in solving social problems in their study with higher education students.

It is possible to come across different studies in the literature that support the findings of the
research. For example; Oguz-Namdar, Aykag, and Col (2021) found that creative drama activities
contribute to the personal development of teacher candidates and internalize values in their creative
drama and value teaching studies for prospective classroom teachers. It can be argued that creative
drama activities are practical rather than theoretical, require participation, distribute roles and
responsibilities among students, and internalize the task of each participant, helping to achieve
various gains more powerfully. It can also be said that creative drama strengthens the behaviors that
teacher candidates are likely to exhibit in the classroom environment as a stage, and this contributes
to the teaching profession. The strengthening of the weaknesses in the expression skills or awareness
of some values before the application and after the application shows the practical contribution of
drama activities to the teaching of values. Well-designed applications, appropriate material selection,
appropriate physical space and well-designed content make a significant contribution to creative
drama activities.

Drama activities are also used as a very effective method in the delivery of other gains in the
Social Studies course. In their experimental study with higher education students, Oguz and Beldag
(2015) state that using creative drama in social studies courses provides many skill-based gains
such as self-confidence, questioning, imagination development, socialization, group responsibility,
empathy, and psychomotor skills. In addition, based on Akdemir’s (2020) findings, it is also stated
that creative drama has a positive effect on attitudes towards the teaching profession and increases the
professional self-esteem of teacher candidates. Creative drama activities with different expressions
have the potential to provide many other gains for teacher candidates as well as teaching values. The
findings of Jafari and Demirel (2019) show that teachers benefit from many teaching techniques while
teaching values, but among the methods and techniques they think to provide permanent learning,
they mostly prefer the ones with high participation such as drama, game-centered activities and
storytelling. Applications such as drama, play, and animation that require concrete participation and
require a certain effort can achieve the desired gains more permanently thanks to the effective use of
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many affective features together with many stimulants of the content at the same time. What abstract
concepts such as values mean and how they should be experienced can provide a more permanent
and internalized learning, especially for individuals in younger age groups, with activities such as
drama. In the study of Kaptan and Namdar (2021) on classroom teachers, it is among the findings that
there is an improvement in creativity levels after the creative drama application, which can produce
more metaphors about values.

With creative drama, pre-service teachers’ use of body language, their ability to express
themselves in front of a community or their ability to perform in front of a community, their ability to
act spontaneously, their emotion management, self-confidence level, cooperation and solidarity skills
increase. It is thought that a teacher who is professionally equipped with such skills will be more
competent both in teaching academic subjects and in giving other gains (Cayir & Gokbulut, 2015).
Ozyiirek (2020), in his study with social studies teacher candidates, states that teacher candidates’
use of drama in lessons increases their positive emotional states such as happiness, self-confidence,
and pleasure. Therefore, when using creative drama activities in teaching values in Social Studies
class, it seems possible for children to learn more with fun, to be happy in the lesson, to increase
their self-confidence, to strengthen their communication skills, and to exhibit cooperation and team
solidarity. The lessons in which the student actively participates, creates or structures the content,
assumes responsibility, and the resulting achievements provide much more permanent benefits than
traditional methods.

The research findings of Pala and Gogiliebakan-Yildiz (2019) show that pre-service teachers
prefer active learning, creative drama, case study and group discussions, especially in teaching ethical
values. The possibilities of creative drama can enable young age groups to participate in teaching
values and to learn while having fun. Therefore, it can also enable students who are shy, introverted,
and stay in the background to attend classes to become active.

Discussion on the Second Sub-Problem of the Study

The second sub-problem of the study was “Is there a significant difference between the
pre-test and post-test scores of the Social Studies teacher candidates from the sub-dimensions of the
Individual Value Inventory?” form the expression. The findings of the study reveal that social studies
teacher candidates experience a significant difference in the “Sharing and Respect” sub-dimension,
and post-test scores are higher even if there is no significant difference in other sub-dimensions. The
fact that drama activities include values such as cooperation, sharing, mutual respect and empathy
may have led to the emergence of a significant difference in this sub-dimension. In addition, although
there is no significant difference in the activities, it is a very important finding that some positive
values and traits such as discipline, taking responsibility, sharing, and trust in teammates are high as
aresult of the application. When the literature is reviewed, it is possible to encounter similar findings.

In Yiicekaya’s (2021) research on teaching values to higher education students with drama, it
was revealed that the value of respect and togetherness were learned significantly more permanently.
The Minister (2018) similarly states in his applied research that the values of respect, sharing, honesty
and friendship are emphasized the most in preschool age groups. The fact that sharing and respect are
among the most important values required by living together can be most effective in highlighting
these values in the activities. In Tiirkoglu’s (2019) comprehensive study, respect, love, helpfulness
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and empathy take the first place among the basic values that should be taught especially from early
childhood. In the studies of Parlar and Cansoy (2016), the values of sharing and respect emerged the
most among the individual values of teacher candidates, followed by honesty and sharing, discipline
and responsibility, respect and accuracy, trust and forgiveness.

Considering that social life and organized living together are a necessity of modern times,
it is inevitable that the most respect, love and empathy are needed both in human relations under
the roof of an institution and in the social life outside. In an environment where these values are
kept alive, it is expected that there will be fewer social problems and less criminal behavior will
emerge. According to Uzun’s (2015) findings, values increase the level of social cohesion and help
individuals feel more responsible towards society. Kiyak, Seki, and Dilmag (2021) reveal that values
reduce involvement in crime, especially in adolescents, and are an important factor in coping with
delinquent behaviors.

Research findings reveal that there is a strengthening in the discipline and responsibility
values of teacher candidates as a result of the practice. In addition to self-discipline, it is indispensable
for a teacher to be conscious of responsibility towards himself, others, students and society at the
same time in the construction of a more qualified society. Working discipline, learning and teaching
discipline, producing discipline must be within the professional values of a teacher.

According to Tomul and Celik (2014), individual values also exist to develop a sense of self-
discipline. Unlike the research findings, Altunsoy and Namli’s (2017) study findings position self-
discipline at a lower level in the hierarchy of values that should be gained from the eyes of teachers.
The findings of Altunsoy and Namli (2017) list the values that are more relevant to relationships
with others, such as honesty, respect and responsibility, among the values that should be gained as a
priority.

It is among the findings that there is an increase in the scores of trust and forgiveness values,
even if it is not significant after the activity. Trust and forgiveness require being in agreement in
mutual relations and being in good communication with the other person. Interestingly, however,
Parlar and Cansoy’s (2016) findings reveal that the mean values of trust and forgiveness of teacher
candidates are scored in the last place. Trust and forgiveness are also necessary values for teachers
to create a good learning climate in the classroom. Learning to trust each other and to forgive when
appropriate in the teacher-student relationship and in the relationships between students also supports
the strengthening of social cohesion. However, the increase in the scores of respect and accuracy is
remarkable. It is very important for teacher candidates to prioritize these values both in their personal
lives and in their professional lives and reflect them in their lives.

Discussion on the Third Sub-Problem of the Research

The third sub-problem of the study was “How are social studies teacher candidates’ evaluations
of individual values during drama practices?”” form the expression. Research findings show that other
concepts also come into play in the views of pre-service teachers on the value of love. When love is
mentioned, pre-service teachers mostly mention other values and situations such as belonging to a
family, having unrequited feelings, friendship and respect. Growing up in a happy and desired family
environment may enable people to see love and family as equivalent to love, which is one of the most
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basic needs of human beings, from early childhood. In line with the findings of Saglam and Ozdemir
(2017), it can be argued that values such as loyalty, responsibility and tolerance, as well as love and
respect, constitute the most basic elements of living together, starting with the family. Considering
that the family has a very important duty and responsibility in teaching values (Erogul, 2012), it can
be said that this finding obtained from the research reflects the social reality.

The value of love also expresses the intense feelings of pre-service teachers towards the
people in their immediate surroundings, and it is seen that they make other living things a part of
this feeling. The number of participants describing love around feelings for the opposite sex as a
requirement of their age is quite high. The influence of cultural, environmental and physiological
conditions in the understanding of love is quite inevitable. A person may have a different perception,
understanding and need of love in every age period. According to Ozen and Giilagt1 (2010), the main
determinants of love are intimacy, personal characteristics (sincerity, friendliness, attractiveness,
etc.), familiarity, similarity, etc. can happen. There are also different theoretical debates about love.
For example, according to Walster’s Theory of Romantic Love, people benefit from physical and
social environmental conditions while interpreting their feelings. According to Rubin, love starts
with caring and attaching importance and continues with attachment (Ozen & Giilagt1, 2010, p. 28).
In the definitions of pre-service teachers about love, it is stated that it includes the data of concepts
such as close friendship and friendship. It accompanies people who can be trusted and friendships
can be established in the youth period, and carries a love and respect towards these people.

While pre-service teachers expressed their views on the value of respect, they mostly
highlighted expressions such as “respect for differences, respect for other living things, respect for
elders”. The fact that society consists of different segments and that people who differ from each
other with their various characteristics come together makes respect inevitable. Tolerance and respect
for differences, accepting people as they are, and being able to see living together with differences as
a virtue and wealth are among the conditions of creating a peaceful society. This is also a requirement
of being a more democratic and contemporary society. Topcubasi and Polat’s (2017) research findings
reveal that students who receive respect for differences training and apply it in their lives have a
positive effect on respect for differences behavior. The findings of the study conducted by Kirmizi
and Tarhan (2020) on social studies teachers also show that respect for differences is defined as a sine
qua non of democracy. In the study of Yasar, Kasa, and Bayir (2019), it is possible to see that the level
of respect for differences of teacher candidates can vary according to their worldviews. Where there
is no respect for differences, conflict, marginalization and exclusion behavior can be observed more
frequently (Berkman and Fabric, 2021).

Research findings show that pre-service teachers generally deal with honesty and honesty
values together with sharing and awareness. However, when it comes to responsibility and discipline,
it is seen that they usually describe with concepts such as family, dormitory and friends. Integrity
and honesty are two concepts and values that are often intertwined. It is necessary for teacher
candidates and teachers to be honest with each other, colleagues, students, families and society in
order to create a more desirable society. Values such as honesty, honesty and responsibility are in
the category of moral values (Lickona, 1992; cited in Celik, 2016, p.35). Therefore, it should be
considered very important that teachers prioritize these values since they must be in moral actions
and experiences. Thompson’s (2018) findings show that a good learning environment also occurs in
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a classroom environment where the value of respect is dominant, and this increases the quality of
teaching. Similarly, in the study of Banks and Smyth (2021), there is evidence that a teacher-student
relationship based on respect increases students’ commitment and increases their level of well-being.

Result

Significant increases were observed in the awareness levels of social studies teacher candidates
regarding various individual values as a result of drama activities. The possibilities and conveniences
of drama offer very important opportunities to teacher candidates in teaching values. The aspect of
drama that requires active participation and sharing has made every pre-service teacher active in this
process and it has been ensured that the competencies to be gained are given more easily. In addition,
it was observed that the pre-service teachers prioritized values such as honesty, love, sharing, respect,
accuracy and responsibility, and their awareness of these values was strengthened at the end of the
application. Knowing and using appropriate methods and techniques in teaching values, being a
role model, and constantly improving oneself give important and positive results. As a result, it can
be said that drama activities can be used as an important teaching method in learning values and
teaching them in their professional lives.

Based on the research findings, various suggestions can be made for practitioners and
researchers. The inclusion of drama methods and techniques in the higher education process, which
will enable social studies teacher candidates to teach values more strongly, may contribute. In order
to increase the awareness and competencies of social studies teacher candidates on teaching values,
they can be provided with more roles and responsibilities, especially in courses with appropriate
content. Teachers who set an example with their work on teaching values and teacher candidates
can be brought together to interact. The skills of how to establish an ecosystem and create a learning
climate for teaching values can be gained by teacher candidates. Depending on the research findings,
suggestions can also be made for researchers. For example, studies comparing the knowledge,
teaching skills, attitudes and awareness levels of teacher candidates from different branches can be
included in different studies. Likewise, the effectiveness levels of different teaching methods and
techniques in teaching values can be investigated in different studies. In addition to these, studies
can be designed on the ability of pre-service teachers in the last year to teach values during teaching
practice lessons. Research aiming to reveal the weak strengths of social studies teachers in teaching
values in schools can be designed.
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