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ABSTRACT

This research aimed to examine the relationship between fluent reading and fluent
writing. Correlation research model, one of the quantitative research methods, was
used. 206 primary school 2nd, 3rd and 4th grade students participated in the research.
Students’ fluency reading skills were measured with texts appropriate to their levels;
Then, the same students were given certain periods of time and their fluent writing
and copying skills were measured and the relationship between these 3 skills was
examined. According to the results of the research, a positive and significant
relationship was found between the reading speeds of 2nd, 3rd and 4th grade students
and their fluent writing and copying skills at each grade level. The level of
relationship between reading speed and fluent writing and copying skills of 2nd grade
students was found to be higher than the level of relationship between these skills of
3rd and 4th grade students. Accordingly, while copying in writing is more closely
related to reading speed in lower grades, this relationship partially decreases as the
grade level increases. In addition, as students’ grade level increases, their reading
speed, fluent writing and copying skills also increase.

Keywords: Reading, fluent writing, reading speed, copying skills.

primary goals of education programs and teachers. Starting

from the first years, students are expected to acquire reading
and writing skills and perform them fluently. Fluency in reading and
writing emphasizes automaticity and more smoothness. Regarding
this, it is seen that the common point of the definitions of fluent
reading is that fluent reading draws attention to revealing the
meaning in the text by reading the text correctly and automatically.
In addition, the dimension of prosodic reading of the text has been
added to this definition in fluent oral reading. Fluent reading is
briefly defined as students reading the text correctly, at the
appropriate speed and prosodicly (Bastug, 2012). The basis of fluent
reading lies in the mental processing during reading of the text,
rather than word recognition, revealing the embedded meaning in
the text (Rasinski, 2004). Especially in the first years of primary
school, students are expected to acquire fluent reading and succeed
in transforming reading into meaning.

I : ffective acquisition of reading and writing skills is among the

Just like fluent reading, students need to reach a certain level
of fluency in writing. Students’ fluent writing skills are defined as
“not including any elements that would cause any hesitation in the
narrative and writing in a way that is easy to read” (Atasoy, 2015,
p-29). Bilge (2019) defined fluent writing as the author’s ability to
put words on paper fluently and pay attention to associating ideas.
Based on this, individuals who write fluently are expected to be able
to present their ideas clearly and effectively, without getting stuck in
their writings. If individuals hesitate while writing and have
difficulty establishing relationships between the ideas they present, it
may not be possible to expect those individuals to write fluently.



Although there are many studies in the literature on fluent reading, it seems that studies on fluent writing are limited.

Fundamentally two different approaches have developed regarding fluent writing. These are “automaticity” and
“rate/duration”. Automaticity can be defined as the writer's ability to write easily without wasting time, hesitating or
getting stuck. Rate/duration refers to the syllables, words, sentences and grammatical structures written by the author in
a certain period of time (Atasoy, 2015). Chenoweth & Hayes (2001) adopted rate/time in fluent writing and considered
fluent writing as the number of words written per minute in their study. On the other hand, these two approaches are
related to each other in fluent writing. Because the basis of both is time and quantity. Therefore, it is useful to consider
automaticity and rate/duration approaches together in fluent writing.

Many studies have been conducted in the literature on fluent reading. Especially after the National Reading Panel
(2000), it has been remarkable in terms of the importance of gaining fluency in students. After the panel, many studies
have been conducted on the development and evaluation of fluent reading and its relationships with other variables.
Fluent writing, on the other hand, has not received as much attention as fluent reading. Although the importance of
writing fluently is known, sufficient research has not been done on it. Apart from this, although studies have pointed out
the importance of the connection between fluent reading and fluent writing, information about the level and direction of
the relationship between these two skills has been revealed in limited studies. These studies have revealed that the
relationship between mechanical, dictation and expression dimensions of writing and fluent reading, taking into account
variables such as primary school grade level, needs to be investigated in detail. For this reason, this study aimed to
determine the relationship between fluent reading and fluent writing levels of primary school 2nd, 3rd and 4th grade
students. Depending on this purpose, the problem statement of the study was “What is the relationship between the
fluent reading and fluent writing levels of primary school 2nd, 3rd and 4th grade students?” It constitutes the question.
Regarding the research problem, answers were sought to the following sub-problems:

1. What is the relationship between second grade students’ fluent reading, fluent writing and copying skills?
2. What is the relationship between third grade students’ fluent reading, fluent writing and copying skills?
3. What is the relationship between fourth grade students’ fluent reading, fluent writing and copying skills?
4. Do students’ reading speeds differ depending on the grade level variable?

5. Do students’ fluent writing skills differ depending on the grade level variable?

6. Do students’ copying skills differ depending on the grade level variable?

Method
Model

This study aimed to reveal the relationship between fluent reading and fluent writing levels of 2nd, 3rd and 4th grade
primary school students. In this regard, correlation research model, one of the quantitative research methods, was used.
In this study, fluent reading skills of 2nd, 3rd and 4th grade primary school students were measured with texts appropriate
to their levels; Then, the same students were given certain periods of time and their fluent writing and copying skills
were measured and the relationship between these three skills was examined. In addition, as the grade level increased,
the relationship between these two skills was evaluated.

Participants

This study was conducted with 2nd, 3rd and 4th grade students in a primary school in Bah¢esehir district of Istanbul in the
2020-2021 academic year. Purposive sampling method was used in sample selection, which “allows for in-depth research
by selecting information-rich situations depending on the purpose of the research” (Biiytikoztiirk et al., 2019, p.92).
Since the research was completed with students in two stages: fluent reading and fluent writing, data loss occurred
during this process due to the impact of the pandemic. Although a total of 317 students were studied, the work of 111
students could not be completed because some students could not participate in the reading and some could not
participate in the writing activities. When incomplete students were excluded, the study was conducted with a total of
206 students, 100 girls and 106 boys.

Tools and Process
Tools and Process for Reading Fluency

In this study, which aims to determine the relationship between fluent reading and fluent writing levels of primary
school 2nd, 3rd and 4th grade students, texts suitable for each grade level were used to collect data on fluent reading skills.
These texts are of the narrative text type that deal with issues that students encounter in daily life. The texts used are
narrative texts used in similar studies. The words included in the text and the length of the words vary depending on the
grade level. These texts used in the data collection process were provided by an academician who is an expert in this
field. The aim of the study was to measure reading errors and the total number of words read per minute by reading
aloud a reading text that the student had never encountered before. Applications were made individually with each
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student. The application started with the instructions of the researcher. The researcher said to the student, “I want you to
read this text out loud and starting from here (pointing to the first word of the text). This is not an exam and there will
be no scoring. When I say ‘Start’ I want you to start, and when I say ‘Stop’ I want you to stop. If there is a word you have
difficulty reading or do not know, you do not need to worry, I am here and I will help you” The reading process was
started. When the student starts reading, a one-minute period begins. At the end of one minute, the last word read by the
student was marked on the text followed by the researcher. In addition, the words that the student misread during
reading were determined and marked by the researcher.

Program-based measurement was used to determine the students’ reading speed and correct reading percentage
and the following formulas were used (Keskin & Bastug, 2013).

Correct Reading Percentage = It is calculated by dividing the number of words read correctly by the total number
of words and multiplying the result by 100.

Reading Speed = The number of words the student reads correctly in 1 minute.

Tools and Process for Writing Fluency

When fluent writing studies are examined, it is seen that there are two approaches to measuring fluent writing skills, one
focusing on the product and one focusing on the process. In collecting data on fluent writing skills, two different fluent
writing studies were conducted, aiming to evaluate both the product and the process.

In the first study, students were given an introductory sentence and asked to continue. Care was taken to ensure that the
introductory sentence served as an introduction to the story. The application was completed in an average of 10 minutes,
together with the second study in class, during class time. Necessary instructions were given to the students before
starting the application. The researcher said to the student, “I want you to write a story that starts with the introductory
sentence here. This is not an exam and there will be no scoring. When I say ‘Start’ I want you to start, and when I say
‘Stop’ I want you to put down the pen. You will have a total of 4 minutes to write your story and I will ask those who
finish early to continue. While writing, I want you to pay attention to punctuation marks, spelling rules, story elements,
and word choice. If you write wrongly, instead of using an eraser to avoid wasting time, you can cross out the word you
wrote wrong and continue where you left off” The writing process was started. A 4-minute period started when the
students started writing, and a quiet environment was maintained in the classroom during this period. At the end of 4
minutes, the researcher asked the students to put down the pen.

In the study, the student's writing was evaluated with the Fluent Writing Evaluation Rubric. Before using the rubric, the
measurement tools in other studies on this subject in the literature (Atasoy, 2015; Bastug, 2012; Kaya et al. 2020) were
examined and it was decided that the rubric used in the study by Kaya et al. (2020) was suitable for this study and after
obtaining the necessary permissions. It was then used for evaluation. This rubric includes a total of 5 dimensions:
amount of writing, accuracy of language and expression, word choice, syntax, organization of thoughts. In this rubric,
which is suitable for analytical scoring, there are three different scores for each item: 1, 3 and 5. In total, students can get
a maximum score of 25 and a minimum score of 5 from this rubric. The study tried to determine each student's fluent
writing score with the Fluency Writing Evaluation Rubric.

In the second study, a text suitable for each grade level was used, aiming to measure the students writing ability. These
texts were provided by an expert academic in the field. Students were asked to correctly copy the text they saw on the
worksheet onto the lines below within the given time. The application was completed in an average of 10 minutes in the
classroom, including the first study, during class time. Before starting the application, the necessary instructions were
explained to the students. The researcher said to the student, “I want you to write the text here correctly on the lines
below. This is not an exam and there will be no scoring. When I say ‘Start’ I want you to start, and when I say ‘Stop’ I
want you to put down the pen. You have 3 minutes in total and during this time you must write the above text below as
quickly as possible. If you write wrongly, instead of using an eraser to avoid wasting time, you can cross out the word you
wrote wrong and continue where you left off” Thus, the writing process was started. A 3-minute period started when the
students started writing, and a quiet environment was maintained in the classroom during this period. At the end of 3
minutes, the researcher asked the students to put down the pen.

A formula was used to determine the writing amount of the researcher student. This formula was developed by Ellis and
Yuan (2004, p.71) and calculated as the “number of syllables written per minute”. Although the amount of words written
per minute is also used in the studies conducted, it has been suggested that calculating syllables instead of words is more
accurate and reliable because the length of each word is different (Atasoy, 2015). In this study, the number of syllables
written per minute formula was used to determine the amount of writing.

Data Analysis

Before analyzing the data, it was determined whether there were errors in it. It was also checked whether the data was
within the drawn boundaries. SPSS program was used during the analysis of the data obtained within the scales used.
Normality test results were examined to determine whether the data obtained from the participants were normally
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distributed. It was observed that reading speed and copying skill data showed normal distribution. It was observed that
the skewness and kurtosis values of the fluent writing skill data were between -1 and +1. In this regard, these data were
accepted within normal limits (Biiytikoztiirk et al., 2011). Pearson correlation coefficient analyzes were conducted to
determine the relationship between reading speed, fluent writing and copying skills of primary school 2nd, 3rd and 4th
grade students. A one-way ANOVA test was conducted to determine whether students’ reading speeds, writing fluency
and copying skills differed according to grade level. After it was determined that the difference of each of these skills
according to grade level was statistically significant at the 95% confidence level, LSD test was performed as a result of
homogeneity of variances from post hoc tests to determine which grade levels resulted from the significant difference.
The results obtained are tabulated and interpreted in the findings section.

Ethical Statement

While conducting this study, all the rules required by research ethics were taken into consideration. In all collected data
and information, due importance has been given to reference. For the research, Ethics Committee Permission was
obtained with the decision number of 2021/183 from the Social Sciences and Humanities Fthics Committee of Istanbul
University-Cerrahpasa on 01.06.2021.

Findings

Findings Regarding Normality Test

Kolmogorov-Smirnova analysis was performed for the normality distribution of students’ reading speed, copying and
fluent writing skill data. Accordingly, it was determined that the data on reading speed and copying skills were normally
distributed (p>.05), while the data on fluent writing skills were not normally distributed (p<.05). The fact that the
skewness and kurtosis values of the fluent writing skill data are between -1 and +1 values shows that these data are
accepted within normal limits (Biiyiikoztiirk et al., 2011). According to the results of the normality distribution of the
data, it was deemed appropriate to use parametric tests in the analyzes.

Findings on Second Grade Students’ Reading Speed, Fluent Writing and Copying Skills

A positive, moderate and statistically significant relationship was found between the reading speed and fluent writing
skills of 2nd grade primary school students (r=.351, p<.01). A positive, moderate and statistically significant relationship
was found between the reading speed and copying skills of 20d grade primary school students (r=.455, p<.01).

Findings on Third Grade Students’ Reading Speed, Fluent Writing and Copying Skills

A positive, moderate and statistically significant relationship was found between the reading speed and writing fluency
of 3rd grade primary school students (r=.458, p<.01). In addition, a positive, moderate and statistically significant
relationship was found between 314 grade primary school students’ reading speed and copying skills (r=.458, p<.01).

Findings on Fourth Grade Students’ Reading Speed, Fluent Writing and Copying Skills

A positive, moderate and statistically significant relationship was found between the reading speed and writing fluency
of 4th grade primary school students (r=.354, p<.05). A positive, low-level and statistically significant relationship was
found between the reading speed and copying skills of 4 grade primary school students (r=.296, p<.05).

Findings Regarding the Differentiation of Students’ Reading Speed, Fluent Writing and Copying Skills According
to Grade Level

A one-way ANOVA test was conducted to determine whether there was a difference in students’ reading speeds
according to grade level. Accordingly, the difference in students’ reading speeds according to grade level was determined
to be statistically significant at the 95% confidence level (F= 74.107, p<.05). A one-way ANOVA test was conducted to
determine whether there was a difference in students' fluent writing skills according to grade level. Accordingly, the
difference in students” fluent writing skills according to grade level was determined to be statistically significant at the
95% confidence level (F= 28.041, p<.05). A one-way ANOVA test was conducted to determine whether there was a
difference in students’ copying skills according to grade level. Accordingly, the difference in students’ copying skills
according to grade level was determined to be statistically significant at the 95% confidence level (F= 74.054, p<.05).

82 Okuma Yazma Egitimi Arastirmalari, 11(2), 79-94 / Research in Reading & Writing Instruction, 11(2), 79-94



Conclusion and Discussion

In this study, which examined the relationship between reading speeds and fluent writing and copying skills of 2nd, 3rd
and 4th grade primary school students, significant relationships were obtained between the mentioned skills at each
grade level. It has been observed that as students' reading speed increases, their success in fluent writing and copying
skills also increases. Writing skill is a skill based on knowledge and experience. The way to access this information is
through reading (Aric1 & Tagkin, 2019). Therefore, it is expected that success in one of these skills will support the other
skill. It is also possible to encounter these findings in studies (Bilge, 2019; Palmer, 2010; Saydam, 2020).

The level of the relationship between second grade students' reading speed and copying skills was found to be
higher than the level of the relationship between these skills of 3rd and 4t grade students. Accordingly, while copying
skill in writing is more closely related to reading speed in lower grades, this relationship partially decreases as the grade
level increases. Particularly in the first grades, studies to improve reading speed and copying skills should be carried out
intensively. Because, according to Koenig et al. (2016), when students acquire writing skills, they first acquire basic
copying. Once students develop their copying skills sufficiently, they can have fluent writing skills (Koenig et al, 2016).
In this regard, the fact that the reading speed of 2nd grade students has a higher relationship with their copying skills and
the difference in the relationship between them and their fluent writing skills compared to other grade levels can be
attributed to the fact that fluent writing requires beginner-level copying skills.

Significant relationships were obtained between reading speeds and fluent writing and copying skills at all grade
levels. These findings obtained from the study are similar to the results in the relevant literature. In his study, Bilge
(2019) examined the relationship between fluency in reading, writing and speaking, and reading comprehension and
vocabulary. This study revealed that there was a moderate positive significant relationship between minute accuracy in
fluent writing and accuracy in fluent reading. In his study examining the relationship between fluent reading, fluent
writing and reading comprehension, Palmer (2010) found a strong positive relationship between fluent writing and
fluent reading posttest scores. Sonmez et al. (2017) investigated the effect of phonological awareness and vocabulary
knowledge, which enable word coding accurately and quickly during writing, on writing skills, and they found that
phonological awareness and vocabulary level significantly predicted success in writing qualified sentences. Again,
Saydam (2020) research revealed that there is a positive and significant relationship between the reading speed and
writing success of first grade students.

According to the findings regarding the differentiation of students' reading speeds according to grade level, it is
seen that reading speed increases as the grade level increases. The increase in students' reading speeds as their grade
levels increase can be explained by their reading experiences. The reading skill, which we actively use throughout the
education process, is expected to increase every year with the students' reading experiences. These findings obtained
from the study are similar to the results in the relevant literature. In his study, Bastug (2012) found a significant
difference in the reading speed of 2nd, 314, 4th and 5th grade grade students according to their grade level. The findings of
his study coincide with the findings of this study and revealed that the reading speeds of fourth grade and fifth grade
students are higher than the reading speeds of second grade and third grade students. This means that students gain new
reading experiences with each grade level. It can be considered as an expected situation that students will improve their
reading skills and their reading speed will increase with increasing reading experience.

According to the findings regarding the differentiation of students' fluent writing skills according to grade level, it
is seen that fluent writing skills increase as the grade level increases. Considering that students' reading and writing
experiences increase as their grade levels increase, it is expected that their fluent writing skills will also increase. These
findings obtained from the study are similar to the results in the relevant literature. Tok & Erdogan (2017) revealed in
their study that there was a significant difference between students' written expression skills and grade levels. It includes
many skills such as fluent writing skills, language and expression accuracy, vocabulary diversity and punctuation marks.
As the grade level increases, students use these skills more frequently and variously. Thus, writing fluency can improve
depending on the grade level.

According to the findings regarding the differentiation of students' copying skills according to grade level, it is seen
that copying skills increase as the grade level increases. These findings obtained from the study differ from the results in
the relevant literature. In their study, Tok and Erdogan (2017) revealed that there was no significant difference between
students’ grade levels in their writing legibility and ability to write by looking at the text. In his study with 1st, 2nd, 3rd and
4th grade students, Hobek (2017) found that as the grade level increased, the number of letters students wrote by looking
at each minute increased. Copying skill is defined in this study as the student’s ability to write by looking at the existing
text. The speed of the student in reading the existing word and writing this word can be explained by the word
recognition speed. While students who are just starting to read encounter a limited number of words a limited time, as
their grade level increases, the number of times they encounter these words and the types of words they encounter will
increase. Accordingly, it is expected that he will be able to read and write the word in a shorter time.
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Bu aragtirmada akici okuma ile akici yazma arasindaki iligkisinin incelenmesi
amaglanmustir. Nicel arastirma yontemlerinden korelasyon arastirma modeli
kullanilmigtir.  Aragtirmaya 206 ilkokul 2, 3 ve 4. smuf Ogrencisi katilmigtir.
Ogrencilerin seviyelerine uygun metinlerle akici okuma becerileri &l¢iilmiis;
ardindan ayn1 6grencilerin belirli siireler verilip akici yazma ve kopyalama becerileri
olgiilerek bu 3 beceri arasindaki iligki incelenmistir. Arastirmanin sonuglarina gore 2,
3 ve 4. simf 6grencilerinin okuma hizlari ile akici yazma ve kopyalama becerileri
arasinda her sinif diizeyinde de pozitif yonde anlamli bir iliski bulunmugstur. 2. simif
ogrencilerinin okuma hizi ile akici yazma ve kopyalama becerileri arasindaki iliskinin
diizeyi, 3 ve 4. siif 6grencilerinin bu beceriler arasindaki iligkinin diizeyine gore
daha yiiksek bulunmustur. Buna gore alt siniflarda yazmada kopyalama okuma
hiziyla daha yakindan iliskili iken bu iliski smif diizey arttik¢a kismi olarak
diigmektedir. Ayrica 6grencilerin sinif seviyesi arttik¢a okuma hizlari, akici yazma ve
kopyalama becerileri de artmaktadur.

Anahtar kelimeler: Akici okuma, akici yazma, okuma hizi, kopyalama becerisi.

kuma ve yazma becerisinin etkin olarak kazandirilmasi,

egitim programlarinin ve 6gretmenlerin 6ncelikli hedefleri

arasindadir. ik yillardan itibaren &grencilerin okuma ve
yazma becerisini kazanmasi ve akici bir sekilde gerceklestirmesi
beklenir. Okuma ve yazmadaki akicilik otomatiklige ve daha ¢ok
puriizstizliige vurgu yapmaktadir. Bununla ilgili olarak yapilan akici
okuma tanimlarinin ortak noktasinda akici okumanin, metnin
dogru ve otomatik olarak okunarak metindeki anlamin ortaya
¢ikarilmasina dikkat gekildigi goriilmektedir. Bunun yaninda sesli
akic1 okumada bu tanima metnin prozodik olarak okunmasi boyutu
da eklenmistir. Akici okuma kisaca Ogrencilerin metni dogru,
uygun hizda ve prozodik olarak okunmas: olarak tanimlanmaktadir
(Bastug, 2012). Akict okumanin temelinde metnin okunmasi
sirasinda zihinsel islemlemenin kelime tanimadan ziyade metindeki
gomili anlami ortaya ¢ikarma yatmaktadir (Rasinski, 2004).
Ozellikle ilkokulun ilk yillarinda 6grencilerin akict okumay:
kazanmasi ve okumay anlama dontistiirmeyi basarmasi beklenir.

Akic1 okuma gibi yazmada da 6grencilerin belirli bir akiciliga
ulasmas1 gerekmektedir. Ogrencilerin akici yazma becerileri
“anlatimda herhangi bir duraksamaya yol agacak hicbir unsura yer
vermeme, yaziyl rahat okunacak sekilde yazma” olarak tanimlan-
maktadir (Atasoy, 2015, 5.29). Bilge (2019) ise akic1 yazmay1 yazarin
akici bir sekilde kelimeleri kagida dokmesi, fikirleri iligskilendirme
iizerine dikkat etmesi olarak tanimlamigtir. Buradan hareketle akici
yazan bireylerden yazilarini takilmadan, fikirlerini agik ve etkili bir
sekilde sunabilmesi beklenmektedir. Eger bireyler yazma esnasinda
duraksiyor, sundugu fikirler arasinda iligki kurmakta zorlaniyorsa o
bireylerin akici yazmasimni beklemek pek miimkiin olmayabilir.
Akici okuma konusunda alan yazinda ¢ok sayida aragtirma

*Bu ¢aligma birinci yazarin ikinci yazar danismanlhiginda hazirladig yiiksek lisans tezinin verilerinden tiretilmistir.



olmasina ragmen akici yazma konusundaki ¢alismalarin sinirh oldugu goriilmektedir.

Akicr yazma ile ilgili temelde iki farkli yaklasim gelismistir. Bunlar ofomatiklik ve oran/stiredir. Otomatiklik,
yazarin vakit kaybetmeden, duraksamadan, takilmadan kolaylikla yazabilme becerisi olarak tanimlanabilir. Oran/stire
ise yazarin belirli zaman diliminde yazdigi hece, kelime, ciimle ve gramer yapilarini ifade eder (Atasoy, 2015).
Chenoweth ve Hayes (2001), akict yazma konusunda oran/siireyi benimseyerek ¢aligmasinda akici yazmay: dakikada
yazilan kelime sayisi olarak ele almistir. Diger taraftan akic1 yazmada da bu iki yaklagim birbiriyle iliskilidir. Clinkii her
ikisinin temelinde zaman ve miktar vardir. Bundan dolay1 akic1 yazmada otomatiklik ve oran/siire yaklagimlarini birlikte
ele almakta fayda vardir.

Dil becerileri olarak okumadaki akicilik ile yazmadaki akicilik birbirinden bagimsiz gelisen beceriler olarak
diistiniilebilir. Oysa okuma ve yazma birbirinden ayr1 gelisen beceriler olarak degerlendirilmemelidir. Ciinkii gegmisten
giiniimiize okunanin yazilmasi; yazilanin okunmasi, okuma yazma Ogretim siirecinde temel prensip olarak goriiliir.
Bunun nedeni okumanin yazmayi; yazmanin okumayr destekledigine iliskin tartigilmaz gercektir. Ogrencilerin
okumasindaki gelisim 6grencilerin yazma becerilerinin gelisimine katki saglamaktadir (Hinkson, 1998; Johnson, 2017).
Okuma ve yazmanin gelisiminin birbirini desteklemesi ikisinin de ge¢mis deneyimleri ve benzer diisiince kaliplarini
icermesidir (Rosenblatt, 2004, akt. Palmer, 2010). Cok fazla kelime ile kargilasmis, deneyimlemis bireyler bu kelimelerle
karsilagtiklarinda akici okuyabilir; yazmak i¢in de yine bu kelimeleri tercih edebilir. Glines (2019), benzer goriisii
benimseyerek okuma becerisinin gelismesinin yazma becerilerinin gelisimiyle iligkili oldugunu ve bu iki becerinin
birbirini destekledigini ifade eder. ~Okuma miktar1 arttikga karsilasilan kelimeler artmaktadir. Bununla okuma
miktarinin artmasiyla birlikte kelime dagarcigi hem gesitlilik hem de miktar bakimindan gelismektedir. Sonug olarak ¢ok
say1da ve cesitli kelimeyi bilmenin hem okumaya hem de yazmaya otomatiklik kazandiracag: distintilmektedir.

Palmer (2010), ti¢iinct sinif 6grencileriyle yaptig1 deneysel arastirmada akici okuma, akici yazma ve okudugunu
anlama becerileri arasindaki iligkiyi incelemis ve okudugunu anlama ile akic1 okuma arasinda pozitif yonde giiclii iliski
tespit etmistir. Okudugunu anlama ve akici yazma arasinda da pozitif iliski gozlemleyen Palmer bu ¢alismanin da
konusu olan akic1 yazma ve akici okuma arasinda pozitif yénde giiglii iliski bulmugtur. Shanahan ve Lomax (1986) da
¢aligmasinda okuma ve yazma arasindaki iligkiyi incelemis ve okumaya ve yazmaya ait unsurlarin birbiriyle anlaml bir
iliski icerisinde oldugunu ileri stirmiislerdir. Shanahan ve Lomax (1986), bu ¢alismasinda okuma ve yazma arasindaki
iligkiyi agiklayan ii¢ modeli ele almustir. ilk model olan etkilesimsel modelde okumanin yazma gelisimini yazmanin da
okuma gelisimini etkiledigi; ikinci modelde okumanin yazma gelisimini etkiledigini fakat yazmanin okuma gelisimini
etkilemedigi; son modelde ise yazmanin okuma gelisimini etkiledigi fakat okumanin yazma gelisimini etkilemedigi ileri
stirtilmiistiir. Bu ti¢ modelden etkilesimsel modelin verileri en iyi acikladig1 yani okumanin yazma gelisimini, yazmanin
da okuma gelisimini etkiledigi sonucuna varilmigstir.

Akic1 okumadaki agiklamalar distiniildiigiinde, akici yazmadaki otomatiklik kavrami daha iyi anlagilabilmektedir.
Akic1 okumadaki otomatiklikte kelime tanima ve ayirt etmeye fazla zaman ve emek harcamadan metnin anlamina
odaklanmaktan s6z edilir. Akici yazmada da siirecin akici okuma ile oldukga benzer oldugu goriiliir. Akic1 yazmada da
bireyden seslerin nasil sekillendirecegini, kelimeleri nasil yazacagimi fazla diisinmeden aktarmak istediklerine
odaklanmasi, dikkat etmesi beklenir. Akici okumadaki hiz (otomatiklik) kavrami akici yazmadaki miktar kavramiyla
iligkilendirilebilir. Akici okumanin degerlendirilmesinde okunulan kelime sayis1 6nemliyken yine akici yazmanin
degerlendirilmesinde yazilan kelime sayis1 6nemlidir. Hem akici okuma da hem de akici yazmada okunulan ve yazilan
kelimelerin dogrulugu ise degerlendirilen bir diger dnemli ortak kriterdir. Akici okumanin bir diger unsuru olan ve
okumaya nitelik kazandiran prozodi ise akic1 yazmada isleklik ile benzerlik gostermektedir (Atasoy, 2015).

Okuma ve yazma becerisinin es giidiimli gelisimi sadece bireysel olarak okuma ya da yazma i¢in degil ayn:
zamanda diger derslerdeki basari i¢in de 6nemlidir. Bagtuga (2012) gore 6grencilerin okuma ve yazma becerisindeki
gelisimleri, onlarin diger derslerdeki basarilarini da destekleyecektir. Clinkii 6grencilerin okul i¢inde ve disinda 6grenme
slireclerinde ¢ok sayida icerik okuma ve yazma becerisinin aktif kullanimini gerektirmektedir. Bundan dolay1
ogrencilerin akic1 okuma ve yazma becerilerinin birlikte gelisimi 6grencilerin &grenme siiregleri i¢in de 6nemli bir
anahtar rol tistlenmektedir.

Alan yazinda akici okumaya iliskin ¢ok sayida galigma yapilmigtir. Ozellikle Ulusal Okuma Paneli (National
Reading Panel, 2000) sonras: 6grencilerde akiciligin kazanilmasinin 6nemi agisindan dikkat ¢ekici olmustur. Panelden
sonra akict okumanin gelistirilmesi, degerlendirilmesi ve baska degiskenlerle iliskileri hakkinda ¢ok sayida arastirma
yapilmustir. Akic1 yazma ise akic1 okuma kadar ilgi gérmemistir. Akic1 yazmanin énemi bilinmesine ragmen yeterince
tizerinde arastirma yapilmamistir. Bunun diginda ¢alismalarda akici okuma ve akict yazmanin birbiriyle olan bagimin
onemine dikkat gekilmesine ragmen, bu iki beceri arasindaki iliskinin diizeyi ve yonii hakkindaki bilgiler sinirh
caligmayla ortaya konmustur. Yapilan bu ¢aligmalar yazmanin mekanik, dikte ve ifade boyutlarinin ilkokul sinif diizeyi
gibi degiskenlerin dikkate alinarak akici okumayla iligkisinin ayrintili arastirilmaya ihtiyaci oldugunu ortaya koymustur.
Bu sebeple bu ¢alismayla ilkokul 2, 3, ve 4. sif 6grencilerinin akici okuma ve akici yazma diizeylerinin arasindaki
iliskiyi belirlemek amaglanmistir. Bu amaca bagli olarak galismanin problem ciimlesini “Ilkokul 2, 3, ve 4. simif
ogrencilerinin akici okuma ve akici yazma diizeylerinin arasindaki iligki nedir?” sorusu olusturmaktadir. Arastirma
problemiyle ilgili olarak asagidaki alt problemlere yanit aranmugtir:

1. Ikinci sinif 6grencilerinin akict okuma, akici yazma ve kopyalama becerileri arasindaki iliski ne diizeydedir?
2. Ugiincii simif 6grencilerinin akici okuma, akici yazma ve kopyalama becerileri arasindaki iliski ne diizeydedir?
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3. Dordiincii siif 6grencilerinin akici okuma, akici yazma ve kopyalama becerileri arasindaki iligki ne diizeydedir?
4. Ogrencilerin okuma hizlari sinif diizeyi degiskenine bagli olarak farklilagmakta midir?

5. Ogrencilerin akic1 yazma becerileri sinif diizeyi degiskenine bagli olarak farklilasmakta midir?

6. Ogrencilerin kopyalama becerileri sinif diizeyi degiskenine bagl olarak farklilagmakta midir?

Yontem

Model

Bu ¢alisma ilkokul 2, 3 ve 4. simif 6grencilerinin akici okuma ve akict yazma diizeylerinin arasindaki iligkiyi ortaya
koymay1 amaglamistir. Bu dogrultuda nicel arastirma yontemlerinden korelasyon arastirma modeli kullanilmistir. Nicel
aragtirma modeli, “olay ve olgular1 disaridan bir gozlemci olarak dl¢iimlenmesine dayali yiiriitiilen, gozlem ve deney
teknigine dayali veri toplama teknikleri kullanan arastirma” modelidir (Tutat ve Erdem, 2020, s. 60). Korelasyon
aragtirma modeli, “iki ya da daha fazla degisken arasindaki iliskinin herhangi bir sekilde miidahale edilmeden
incelendigi” modeldir (Fraenkel ve Wallen, 2006, s. 331). Bu model, degiskenler arasindaki iliskinin durumunun ortaya
koyulmasinda, bu iligkinin diizeyinin belirlenmesinde etkili bir modeldir. Ayni zamanda ileri diizey arastirmalar
yapilmasinda ihtiya¢ duyulacak bilgilerin erisilmesi i¢in de kullanilan 6nemli arastirma modellerindendir (Biiytikoztiirk,
vd., 2019, 5.92).

Bu arastirmada ilkokul 2, 3 ve 4. sinif 6grencilerinin seviyelerine uygun metinlerle akici okuma becerileri
ol¢tlmiis; ardindan ayni 6grencilerin belirli siireler verilip akici yazma ve kopyalama becerileri ol¢iilerek bu ii¢ beceri
arasindaki iligki incelenmistir. Bunun yani sira sinif seviyesi arttik¢a bu iki beceri arasindaki iligki degerlendirilmistir.

Calisma Grubu

Bu galigma 2020-2021 egitim-6gretim yilinda Istanbul ili Bahgesehir ilgesinde yer alan bir ilkokulda 2, 3 ve 4. sinif
ogrenciler ile yuriitillmistiir. Orneklem se¢iminde “aragtirmanin amacina bagli olarak bilgi agisindan zengin durumlarin
secilerek derinlemesine aragtirma yapilmasina olanak taniyan” amagsal 6rnekleme yontemi kullanilmigtir (Biiytikoztiirk
vd., 2019, 5.92). Arastirma Ogrencilerle akic1 okuma ve akici yazma olarak iki asamada tamamlandig: i¢in bu siirecte
pandeminin de etkisiyle veri kayb1 yasanmustir. Toplamda 317 &grenci ile ¢aligilmasina ragmen bazi 6grencilerin okuma
bazilarinin ise yazma c¢aligmalarina katilamamasindan dolayr 111 06grencinin ¢aligmasi tamamlanamamustir.
Tamamlanamayan o6grenciler ¢ikarildiginda ¢alisma, 100 kiz ve 106 erkek olmak iizere toplam 206 ogrenci ile
yuritilmustiir.

Veri Toplama Araglar1
Akici Okumaya Ait Veri Toplama Araglar

[lkokul 2, 3 ve 4. siif 8grencilerinin akici okuma ve akici yazma diizeylerinin arasindaki iligkiyi tespit etmeyi amaglayan
bu ¢alismada, akici okuma becerilerine ait verilerin toplanmasinda her smnif seviyesine uygun metinler kullanilmigtir. Bu
metinler 6grencilerin giinlilk hayatta karsilastig1 konular1 ele alan 6ykiileyici metin tiiriindedir. Kullanilan metinler
benzer ¢alismalarda kullanilmis 6ykiileyici metinlerdendir. Metinde yer verilen sozciikler ve sozciiklerin uzunlugu ise
sinif seviyesine gore farklilagmaktadir. Verilerin toplanmasi stirecinde kullanilan bu metinler bu alanda uzman bir
akademisyen tarafindan saglanmigtir.

Akici Yazmaya Ait Veri Toplama Araglar

Akic1 yazma galismalari incelendiginde akici yazma becerisinin 6lgiilmesinde iiriine odaklanan ve siirece odaklanan iki
yaklasim oldugu goriilmektedir. Akici yazma becerilerine ait verilerin toplanmasinda hem {riinii hem siireci
degerlendirmeyi amaglayan iki farkli akict yazma ¢alismasi yapilmigtir.

Ik galigmada 6grencilere bir giris ciimlesi verilmis ve devamini getirmeleri istenmistir. Giris ciimlesinin hikayeye
giris niteliginde olmasina dikkat edilmistir.

Aragtirmada 6grencinin yazmasi Akict Yazma Degerlendirme Rubrigi ile degerlendirilmistir. Rubrigin
kullanilmasindan 6nce literatiirdeki bu konuyla ilgili diger ¢aliymalarda (Atasoy, 2015; Bastug, 2012; Kaya vd., 2020) yer
alan 6l¢me araglari incelenmis ve Kaya vd.(2020) tarafindan yapilan ¢aliymada kullanilan rubrigin bu ¢aliyma icin uygun
olduguna karar verilmis ve gerekli izinler alindiktan sonra degerlendirme i¢in kullanilmistir. Bu rubrikte toplam 5 boyut
yer almaktadir: yazma miktar, dil ve anlatim dogrulugu, kelime se¢imi, s6z dizimi, diisiincelerin diizenlenisi. Analitik
puanlamaya uygun olan bu rubrikte her bir madde i¢in 1,3 ve 5 olmak iizere ii¢ farkli puan bulunmaktadir. Toplamda ise
6grenciler bu rubrikten en yiiksek 25, en diisiik 5 puan alabilmektedirler. Akici Yazma Degerlendirme Rubrigi ile
aragtirmada her 6grencinin akici yazma puanini tespit etmeye ¢aligmistur.
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Ikinci alismada ise 6grencinin yazma miktarinin 6lgiilmesi hedeflenerek her sinif seviyesine uygun birer metin
kullanilmigtir. Bu metinler alanda uzman bir akademisyen tarafindan saglanmugtir. Ogrencilerden verilen siire icerisinde
calisma kagidinda gordiikleri metni alttaki satirlara dogru bir sekilde kopyalamalari istenmistir.

Verilerin Toplanmasi

Calismada, akici okuma verilerinin toplanmasi sirasinda 6grencinin daha 6nce hi¢ karsilasmadig: bir okuma metnini
sesli okuyarak okuma hatalarinin ve dakikada okudugu toplam kelime sayisinin 6lgiilmesi amaglanmigtir. Uygulamalar
her bir 6grenciyle tek tek yapilmistir. Uygulama, arastirmacinin yonergesi ile baglamistir. Arastirmacinin, 6grenciye “Bu
metni sesli olarak ve buradan baglayarak (metnin ilk s6zciigiinii gostererek) okumani istiyorum. Bu bir siav degildir ve
puanlama yapilmayacaktir. Ben “Bagla” dedigimde baslamani, “Dur” dedigimde ise durman istiyorum. Eger okumakta
zorlandigin veya bilmedigin bir sozciik olursa endiselenmene gerek yok, ben buradayim ve sana yardimci olacagim”
demesiyle okuma siireci baglatilmistir. Ogrenci okumaya bagladiginda bir dakikalik siire baglamus olur. Bir dakikanin
sonunda 6grencinin en son okudugu sozciik aragtirmacinin takip ettigi metnin {izerinde isaretlenmistir. Ayrica okuma
esnasinda 6grencinin yanlis okudugu sozciikler de aragtirmaci tarafindan belirlenmis ve isaretlenmigtir.

Ogrencilerin, okuma hizi ve dogru okuma yiizdesinin belirlenmesi igin program tabanl 6lgmeden faydalanilmas ve
asagidaki formiiller kullanilmigtir (Keskin ve Bastug, 2013).

Dogru Okuma Yiizdesi = Dogru okunan kelime sayisinin, toplam kelime sayisina béliintip ¢ikan sonucun 100 ile
carpilmasiyla bulunur.

Okuma Hiz1 = Ogrencinin 1 dakikada dogru okudugu kelime sayisidir.

Ogrencilerin metni sesli okurken duraksama-takilma, atlama, ekleme, tekrar ve ters ¢evirme olmak tizere bes hata
tiirit g6z 6niinde bulundurulmustur (Bagtug, 2021). Ogrencilerin metin okumalarinin tamamlanmasinin ardindan her
bir 6grencinin bir dakikada okudugu toplam kelime sayisi tespit edilmigtir. On dakika i¢erisinde okunan toplam kelime
sayisindan, bir dakika igerisinde yapilan okuma hatalarinin (duraksama-takilma, atlama, ekleme, tekrar ve ters ¢evirme)
say1si ¢ikarilarak her 6grencinin okuma hizi belirlenmistir. Ayrica dogru okuma formiilii kullanilarak her bir 6grencinin
dogru okuma yiizdesi hesaplanmustir.

Akic1 yazma becerilerine ait verilerin toplanmasinda hem tiriinii hem siireci degerlendirmeyi amaglayan iki farkh
akic1 yazma ¢aligmasi yapilmigtir.

Ik yazma ¢aligmasinin uygulamasi ders saati igerisinde sinifta toplu olarak ikinci galigmayla birlikte ortalama 10
dakika igerisinde tamamlanmistir. Uygulamaya baglamadan 6nce 6grencilere gerekli yonergeler verilmistir. Devaminda
ogrencilere “Buradaki giris ciimlesiyle baslayan bir hikdye yazmanizi istiyorum. Bu bir sinav degildir ve puanlama
yapilmayacaktir. Ben “Bagla” dedigimde baslamanizi, “Dur” dedigimde ise kalemi birakmanizi istiyorum. Hikayenizi
yazmaniz i¢in toplam 4 dakikaniz olacak ve erken bitirenlerin devam etmesini isteyecegim. Yazarken noktalama
isaretlerine, yazim kurallarina, hikaye unsurlarina, sozciik seciminize dikkat ederek yazmanizi istiyorum. Eger yanlis
yazarsaniz vakit kaybetmemek igin silgi kullanmak yerine yanlis yazdigin sozcligiin lizerini ¢izip kaldiginiz yerden
devam edebilirsiniz” denmis ve yazma siireci baslatilmistir. Ogrencilerin yazmaya baslamasiyla 4 dakikalik siire
baglatilmistir ve bu siirecte sinifta sessizlik ortami saglanmistir. 4 dakikanin sonunda ise aragtirmaci 6grencilerden
kalemi birakmalarini istemistir.

Ikinci yazma caligmasinin uygulanmasinda 6grencilerden verilen siire igerisinde galisma kagidinda goérdiikleri
metni alttaki satirlara dogru bir sekilde kopyalamalar: istenmigtir. Uygulama ders saati icerisinde ilk ¢alismayla birlikte
sinifta toplu olarak ortalama 10 dakika igerisinde tamamlanmistir. Uygulamaya baglamadan 6nce 6grencilere gerekli
yonergeler agiklanmigtir. Ardindan 6grencilere “Buradaki metni agagidaki satirlara dogru bir sekilde yazmanizi
istiyorum. Bu bir smav degildir ve puanlama yapilmayacaktir. Ben “Bagla” dedigimde baslamanizi, “Dur” dedigimde ise
kalemi birakmanizi istiyorum. Toplam 3 dakikaniz var ve bu siire igerisinde yukaridaki metni olabildigince hizli bir
sekilde dogru olarak asagiya yazmaniz gerekmektedir. Eger yanlis yazarsaniz vakit kaybetmemek i¢in silgi kullanmak
yerine yanliy yazdigini sozcliglin {izerini ¢izip kaldiginiz yerden devam edebilirsiniz” denmis ve yazma siireci
baslatilmigtir. Ogrencilerin yazmaya baslamasiyla 3 dakikalik siire baglatilmistir ve bu siirecte sinifta sessizlik ortami
saglanmistir. 3 dakikanin sonunda ise arastirmaci 6grencilerden kalemi birakmalarini istemistir.

Aragtirmada 6grencinin yazma miktarini tespit etmek amaciyla bir formiil kullanilmigtir. Bu formil Ellis ve Yuan
(2004, s.71) tarafindan gelistirilmis ve “dakikada yazilan hece sayis1” olarak hesaplanmustir. Yapilan ¢aligmalarda yazma
miktarinda dakikada yazilan sozcilik miktarinin da kullanilmasina ragmen her sézctigiin uzunlugunun farkl olmasindan
dolay1 sozciik yerine hecelerin hesaplanmasinin daha dogru ve giivenilir oldugu ileri siiriilmiistiir (Atasoy, 2015). Bu
calismada da yazma miktarini tespit etmek amaciyla dakikada yazilan hece sayisi formiilii kullanilmustir.

Verilerin Analizi

Verilerin analizine gecilmeden once, iginde hatalarin olup olmadig: belirlenmistir. Ayrica verilerin ¢izilen sinirlar
icerisinde olup olmadigina da bakilmustir. Kullanilan 6lgekler dihilinde elde edilen verilerin analizi siirecinde SPSS
programindan faydalanilmigtir.
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Katilmcilardan elde edilen verilerin normal dagilip dagilmadigini tespit etmek amaciyla normallik testi
sonuglarina bakilmistir. Okuma hiz1 ve kopyalama becerisi verilerinin normal dagilim gésterdigi gériilmiistiir. Akici
yazma becerisi verilerinin ¢arpiklik ve basiklik degerlerinin -1 ve +1 degerleri arasinda yer aldig1 gériilmiistiir. Bu
bakimdan bu veriler de normal sinirlarda kabul edilmistir (Bityiikdztiirk vd., 2011). ilkokul 2, 3 ve 4. simif 6grencilerinin
okuma hizi, akici yazma ve kopyalama becerileri arasindaki iliskinin tespit edilmesi i¢in Pearson korelasyon kat sayisi
analizleri yapilmustir. Sinif diizeyine gore 6grencilerin okuma hizlarinin, akici yazma ve kopyalama becerilerinin farklilik
gosterip gostermedigini tespit etmek icin ise tek yonlii Anova testi yapilmistir. Bu becerilerin her birinin sinif diizeyine
gore farklilig: istatistiksel olarak %95 giiven diizeyinde anlamli oldugu belirlendikten sonra anlaml farkliligin hangi sinif
diizeylerinden kaynaklandigini tespit etmek igin post hoc testlerinden varyanslarin homojen olmasi sonucu LSD testi
yapilmustir. Elde edilen sonuglar bulgular béliimiinde tablolagtirilmis ve yorumlanmigtr.

Etik Beyan

Bu aragtirmanin yiiriitiilmesinde bilim etigi agisindan herhangi bir sakinca olmadig1 istanbul Universitesi-Cerrahpaga
Sosyal ve Beseri Bilimler Etik Kurulu Bagkanliginin 01.06.2021 tarihinde gerceklestirdigi toplantida 2021/183 karar no
karara baglanmustir.

Bulgular
Normallik Testlerine iliskin Bulgular ve Yorum

Bu béliimde elde edilen verilerin normal dagilim gésterip gostermedigini ortaya koyan normallik testi bulgularina yer
verilmistir.

Tablo 1
Normallik Testi

Kolmogorov-Smirnova

Degisken Istatistik SD p X Ortanca Carpiklik Basiklik
Okuma Hiz1 061 206 .062 83.74 82.50 .180 -.541
Akici Yazma Becerisi .140 206 .000 17.88 19.00 181 -.495
Kopyalama Becerisi .058 206 .090 61.94 62.50 .305 -.141

Ogrencilerin okuma hizi, kopyalama ve akici yazma becerisinin verilerinin normallik dagilimina iliskin
Kolmogorov-Smirnova analizi yapilmistir. Buna gore okuma hizi ve kopyalama becerisi verilerinin normal dagilimdan
geldigi (p>.05); akic1 yazma becerisine ait verilerin ise normal dagilim gostermedigi (p<.05) belirlenmistir. Akic1 yazma
becerisi verilerinin ¢arpiklik ve basiklik degerleri -1 ve +1 degerleri arasinda yer almasi, bu verilerin normal sinirlarda
kabul edildigini gostermektedir (Biiyiikoztirk vd., 2011). Verilerin normallik dagilimi sonuglarina gore analizlerde
parametrik testlerin kullanilmasi uygun gérilmiistiir.

ikinci Sinif Ogrencilerinin Okuma Hizi, Akic1 Yazma ve Kopyalama Becerilerine iliskin Bulgular

Bu bolimde 2. sinif 6grencilerinin okuma hizi, akici yazma ve kopyalama becerilerine iliskin bulgulara yer verilmistir.

Tablo 2

Ikinci Simif Ogrencilerinin Okuma Hizi ile Akict Yazma Becerileri Arasindaki Iliski Analizi Sonuglari

Degisken 1 2
1. Okuma Hiz1 - 351%%
2. Akict Yazma 351

** p<.01

Ilkokul 2. sinif 6grencilerinin okuma hizi ile akici yazma becerileri arasindaki iligkinin tespit edilmesi i¢in Pearson
korelasyon kat sayis1 analizleri yapilmistir. Buna gore okuma hiz ile akici yazma becerileri arasinda pozitif yonlii orta
diizeyde ve istatistiksel olarak anlaml bir iliski bulunmugstur (r=.351, p<.01).
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Tablo 3

Ikinci Sinif Ogrencilerinin Okuma Hizi ile Kopyalama Becerileri Arasindaki Iliski Analizi Sonuglar:

Degisken 1 2
1. Okuma Hiz1 - 455%%
2. Kopyalama Becerisi 455%%

flkokul 2. simif égrencilerinin okuma hiz ile kopyalama becerileri arasindaki iligkinin tespit edilmesi i¢in Pearson
korelasyon kat sayist analizleri yapilmistir. Buna gore okuma hizi ile kopyalama arasinda pozitif yonlii orta diizeyde ve
istatistiksel olarak anlamli bir iligki bulunmustur (r=.455, p<.01).

Ugiincii Siif Ogrencilerinin Okuma Hizi, Akici Yazma ve Kopyalama Becerilerine iliskin Bulgular

Bu boliimde 3. sinif 6grencilerinin okuma hizi, akici yazma ve kopyalama becerilerine iliskin bulgulara yer verilmistir.

Tablo 4

Uciincii Simif Ogrencilerinin Okuma Hizi ile Akict Yazma Becerileri Arasindaki Iliski Analizi Sonuglar:

Degisken 1 2
1. Okuma Hiz1 - 483+
2. Akict Yazma 483

## p< 01

Ilkokul 3. sinif égrencilerinin okuma hizi ile akici yazma becerileri arasindaki iligkinin tespit edilmesi icin Pearson
korelasyon kat sayisi analizleri yapilmistir. Buna gore okuma hizi ile akici yazma becerileri arasinda pozitif yonlii orta
diizeyde ve istatistiksel olarak anlaml bir iliski bulunmustur (r=.483, p<.01).

Tablo 5

Uciincii Simif Ogrencilerinin Okuma Hizi ile Kopyalama Becerileri Arasindaki Iliski Analizi Sonuglar:

Degisken 1 2
1. Okuma Hiz1 - 458**
2. Kopyalama Becerisi A458%%

** p<.01

Ilkokul 3. sinif grencilerinin okuma hizi ile kopyalama becerileri arasindaki iligkinin tespit edilmesi igin Pearson
korelasyon kat sayisi analizleri yapilmistir. Buna gore okuma hiz ile akici yazma becerileri arasinda pozitif yonlii orta
diizeyde ve istatistiksel olarak anlaml bir iliski bulunmugtur (r=.458, p<.01).

Dérdiincii Stmif Ogrencilerinin Okuma Hizi, Akic1 Yazma ve Kopyalama Becerilerine iliskin Bulgular

Bu boliimde 4. sinif 6grencilerinin okuma hizi, akict yazma ve kopyalama becerilerine iliskin bulgulara yer verilmistir.

Tablo 6

Dérdiincii Stmif Ogrencilerinin Okuma Hizi ile Akict Yazma Becerileri Arasindaki Iliski Analizi Sonuglar:

Degisken 1 2
1. Okuma Hiz1 - 354
2. Akict Yazma 354

** p<.01
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[lkokul 4. sinif $grencilerinin okuma hizi ile akici yazma becerileri arasindaki iligkinin tespit edilmesi icin Pearson
korelasyon kat sayisi analizleri yapilmistir. Buna gore okuma hizi ile akici yazma becerileri arasinda pozitif yonlii orta
diizeyde ve istatistiksel olarak anlaml bir iliski bulunmustur (r=.354, p<.05).

Tablo 7

Dérdiincii Stmif Ogrencilerinin Okuma Hizi ile Kopyalama Becerileri Arasindaki Iliski Analizi Sonuglar:

1 2

1. Okuma Hizi - .296*

2. Kopyalama Becerisi .296*

* p<.05

[lkokul 4. simif grencilerinin okuma hizi ile kopyalama becerileri arasindaki iligkinin tespit edilmesi igin Pearson
korelasyon kat sayis1 analizleri yapilmigtir. Buna gore okuma hiz ile akici yazma becerileri arasinda pozitif yonli distik
diizeyde ve istatistiksel olarak anlaml bir iliski bulunmustur (r=.296, p<.05).

(")grencileril.l Okuma Hizlarinin, Akici Yazma ve Kopyalama Becerilerinin Sinif Diizeyine Gore Farklilasma
Durumuna Iliskin Bulgular ve Yorumlar

Bu boliimde 6grencilerin okuma hizlarinin, akici yazma ve kopyalama becerilerinin sinif diizeyine gore farklilagma
durumuna iligkin bulgulara ve yorumlara yer verilmistir.

Tablo 8

Ogrencilerin Okuma Hizlarimin Sinif Diizeylerine Gére Farklilasma Durumuna Ait Analiz Sonuglar:

Levene Testi

Standart
Simf Diizeyi  n X Sapma istatistik P F p LSD
Okuma Hiz1 2 87 64.10 21.093 1.769 173 74.107 .000* 2-3
3 58 91.78 16.956 2-4
3-4
4 61 104.11 22.770

* p<.05

Sinif diizeyine gére 6grencilerin okuma hizlarinda farklilagma olup olmadigin: tespit etmek igin tek yonli Anova
testi yapilmistir. Buna gére 6grencilerin okuma hizlarinin sinif diizeyine gore farklilig: istatistiksel olarak %95 giiven
diizeyinde anlamli oldugu belirlenmistir (F=74.107, p<.05). Anlamli farkliligin hangi sinif diizeylerinden
kaynaklandigini belirlemek amaciyla post hoc testlerinden varyanslarin homojen olmas: sonucu LSD testi yapilmistir.
Bu test sonucuna gore 6grencilerin okuma hizlarinin 2. sinif ile 3. sinif, 2. sinif ile 4. sinif ve 3. sinif ile 4. sinif arasinda
anlamli farklilik oldugu belirlenmistir. Sinif diizeyi 3.smif (x=91.78) olan 6grencilerin okuma hizlar1 sinif diizeyi 2. sinif
tan (X=64.10) daha yiiksektir. Sinif dizeyi 4.siif (X=104.11) olan 6grencilerin okuma hizlar1 simf diizeyi 2. sinif
(X=64.10) ve 3. siniftan (X=91.78) daha ytiksektir.

Tablo 9

Ogrencilerin Akici Yazma Becerilerinin Sinif Diizeylerine Gore Farklilasma Durumuna Ait Analiz Sonuglar:

Levene Testi

Standart

Sinif Diizeyi n X Sapma Istatistik p F P LSD
Akict Yazma 2 87 15.25 4.878 1.461 234 28.041 .000* 2-3
Becerisi 94

3 58 18.91 4.362 .
3-4

4 61 20.64 3.975
* p<.05
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Smuf diizeyine gore 6grencilerin akici yazma becerilerinde farklilasma olup olmadigini tespit etmek icin tek yonlii
Anova testi yapilmistir. Buna gore 6grencilerin akici yazma becerilerinin sinif diizeyine gore farklilig: istatistiksel olarak
%95 giiven diizeyinde anlamli oldugu belirlenmistir (F=28.041, p<.05). Anlamli farkliligin hangi gruptan
kaynaklandigini belirlemek amaciyla post hoc testlerinden varyanslarin homojen olmasi sonucu LSD testi yapilmistir.
Bu test sonucuna gore 6grencilerin akici yazma becerileri 2. sinif ile 3. sinif, 2. sinif ile 4. sinif ve 3. sinif ile 4. siif
arasinda anlamli farklilik oldugu belirlenmistir. Siif diizeyi 3. sinif (X=18.91) olan 6grencilerin okuma hizlar1 sinif
diizeyi 2. siniftan (X=15.25) daha yiiksektir. Sinif diizeyi 4. sinif (X=20.64) olan 6grencilerin okuma hizlar1 sinif diizeyi 2.
sinif (X=15.25) ve 3. siuftan (X=18.91) daha yiiksektir.

Tablo 10

Ogrencilerin Kopyalama Becerilerinin Sinif Diizeylerine Gére Farkhilasma Durumuna Ait Analiz Sonuglart

Levene Testi

Standart

Sinif Diizeyi n X Sapma istatistik P F P LSD
Kopyalama 2 87 42.61 15.125 6.444 .002 74.054 .000* 2-3
Becerisi 94

3 58 73.14 18.258 B
3-4

4 61 78.87 25.760
* p<.05

Sinif diizeyine gore 6grencilerin kopyalama becerilerinde farklilasma olup olmadigini tespit etmek i¢in tek yonli
Anova testi yapilmistir. Buna gore 6grencilerin kopyalama becerilerinin sinif diizeyine gore farkliligy istatistiksel olarak
%95 giliven diizeyinde anlamli oldugu belirlenmistir (F=74.054, p<.05). Anlaml farkliligin hangi gruptan
kaynaklandigini belirlemek amaciyla post hoc testlerinden varyanslarin homojen olmas: sonucu LSD testi yapilmistir.
Bu test sonucuna gore 6grencilerin akici yazma becerileri 2. sinif ile 3. sinif, 2. sinuf ile 4. sinif ve 3. sinif ile 4. sinif
arasinda anlamli farklilik oldugu belirlenmistir. Sinif diizeyi 3. sinif (¥=73.14) olan 6grencilerin kopyalama becerileri
siuf diizeyi 2. siiftan (X=42.61) daha yiiksektir. Sinif diizeyi 4.sinif (X=78.87) olan 6grencilerin kopyalama becerileri
siuf diizeyi 2. sinuf (X=42.61) ve 3. siuiftan (X=73.14) daha ytiksektir.

Sonug ve Tartigsma

flkokul 2, 3 ve 4. sif dgrencilerinin okuma hizlar1 ile akici yazma ve kopyalama becerileri arasindaki iligkinin
incelendigi bu aragtirmada, ad: gegen beceriler arasinda her sinif diizeyinde anlaml iliskiler elde edilmistir. Ogrencilerin
okuma hizlar arttik¢a akici yazma ve kopyalama becerilerindeki bagarilarinin da arttif1 goriilmistiir. Yazma becerisi
bilgiye ve birikime dayali bir beceridir. Bu bilgiye ulagmanin yolu ise okumaktan gecer (Arict ve Tagkin, 2019).
Dolayisiyla bu becerilerden birisindeki bagarinin diger beceriyi desteklemesi beklenen bir durumdur. Yine yapilan
caligmalarda da bu bulgulara rastlamak miimkiindiir (Bilge, 2019; Palmer, 2010; Saydam, 2020).

Ikinci simf 6grencilerinin okuma hizi ve kopyalama becerileri arasindaki iliskinin diizeyi, 3 ve 4. siif
6grencilerinin bu beceriler arasindaki iliskinin diizeyine goére daha yitksek bulunmustur. Buna gore alt siniflarda
yazmada kopyalama becerisi, okuma hiziyla daha yakindan iligkili iken, bu iligki sinif diizey arttik¢a kismi olarak
diigmektedir. Ozellikle ilk siniflarda okuma hizi ve kopyalama becerilerini gelistirmeye yonelik ¢alismalar yogun olarak
yapilmalidir. Ciinkii Koenig vd. (2016) 6grencilerin yazma becerisini kazanirken 6ncelikle temel diizeyde kopyalamay:
edindiklerini belirtmislerdir. Ogrenciler kopyalama becerilerini yeterince gelistirdikten sonra akici yazma becerilerine
sahip olabilirler (Koenig vd., 2016). Bu bakimdan 2. sinif 6grencilerinin okuma hizlarinin kopyalama becerileri ile
iliskisinin daha yiiksek olmasi ve akic1 yazma becerisi ile arasindaki iligki farkinin diger sinif diizeylerine goére fazla
olmasi, akici yazmanin baglangi¢ diizeyinde kopyalama becerisine ihtiya¢ duymasina baglanabilir.

Okuma hizlar ile akici yazma ve kopyalama becerileri arasinda her simif diizeyinde de anlaml iligkiler elde
edilmistir. Caligmadan elde edilen bu bulgular, ilgili alan yazindaki sonuglarla benzerlik gostermektedir. Bilge (2019)
¢alismasinda okuma, yazma ve konusmadaki akicilik ile okudugunu anlama ve kelime hazinesi arasindaki iligkiyi
incelemistir. Bu ¢aligmada akic1 yazmada dakikadaki dogruluk ile akici okumada dogruluk arasinda orta seviyede
pozitif yonlii anlaml iliskinin oldugunu ortaya koymustur. Palmer (2010) ise akici okuma, akici yazma ve okudugunu
anlama arasindaki iligkiyi inceledigi ¢aligmasinda akici yazma ve akici okuma sontest puanlar1 arasinda pozitif yonde
giiclii iliski bulmustur. Sénmez vd. (2017), yazma esnasinda dogru ve hizli bir sekilde sézcitk kodlamayr miimkiin kilan
fonolojik farkindalik ve sozciik bilgisinin yazma becerisi tizerindeki etkisini arastirmiglar ve fonolojik farkindalik ve
sozciik bilgisi seviyesinin, nitelikli tiimceler yazmadaki basariyr 6nemli oranda yordadigina ulasmiglardir. Yine Saydam
(2020) arastirmasinda, birinci sinif 6grencilerinin okuma hizlari ile yazma bagarilar: arasinda pozitif yonlii ve anlamli bir
iliskinin oldugunu ortaya koymustur.

Ogrencilerin okuma hizlarinin sinif diizeyine gore farklilagma durumuna iligkin bulgulara gére okuma hizinin
sinif diizeyi yiikseldikge arttig1 goriilmektedir. Ogrencilerin sinif diizeyleri arttik¢a okuma hizlarinin da artmasi okuma
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deneyimleriyle agiklanabilir. Egitim 6gretim siireci boyunca aktif olarak kullandigimiz okuma becerisi, 6grencilerin
okuma deneyimleriyle birlikte her yil giderek artmasi beklenen bir durumdur. Caligmadan elde edilen bu bulgular, ilgili
alan yazindaki sonuglarla benzerlik gostermektedir. Bastug (2012) ¢alismasinda 2, 3, 4 ve 5. smuf 6grencilerinin sinif
diizeyine gore okuma hizinda anlamli bir farklilik bulmustur. Caliymasmin bulgulari bu ¢aligmasinin bulgulariyla
ortiiserek dordiincti sinif ve besinci sinif 6grencilerinin okuma hizlarinin, ikinci sinif ve ti¢iincti sinif 6grencilerinin
okuma hizlarina gore daha yiiksek oldugunu ortaya koymustur. Bu durum ise 6grencilerin her sinif diizeyiyle birlikte
yeni okuma deneyimleri kazandig1 soylenebilir. Ogrencilerin artan okuma deneyimleri ile birlikte okuma becerisinde
gelisme gostermesi ve okuma hizlarinin artmasi beklenen bir durum olarak degerlendirilebilir.

Ogrencilerin akic1 yazma becerilerinin sinif diizeyine gore farklilasma durumuna iliskin bulgulara gére akici
yazma becerileri simif diizeyi yiikseldikge arttig1 goriilmektedir. Ogrencilerin sinif diizeyleri arttik¢a okuma ve yazma
deneyimlerinin de arttif1 diistiniildigiinde akict yazma becerisinin de artmasi beklenen bir durumdur. Calismadan elde
edilen bu bulgular, ilgili alan yazindaki sonuglarla benzerlik gostermektedir. Tok ve Erdogan (2017), ¢aligmasinda
ogrencilerin yazili anlatim becerileri ile simif diizeyleri arasinda anlamli bir farkin oldugunu ortaya koymustur. Akici
yazma becerisi, dil ve anlatim dogrulugu, kelime ¢esitliligi, noktalama isaretleri gibi icerisinde bir¢ok beceriyi barindirir.
Sinif seviyesi arttikca Ogrencilerin bu becerileri daha sik ve gesitli kullanmaktadir. Boylelikle yazma akiciligr simif
diizeyine bagl olarak gelisebilmektedir.

Ogrencilerin kopyalama becerilerinin sinif diizeyine gore farklilasma durumuna iligkin bulgulara gore kopyalama
becerilerinin sif diizeyi yiitkseldikge arttigi goriilmektedir. Caliymadan elde edilen bu bulgular, ilgili alan yazindaki
sonuglarla farklilik gostermektedir. Tok ve Erdogan (2017) caligmasinda Ogrencilerin yazi okunakliliginin, metinden
bakarak yazma becerisinin, sinif diizeyleri arasinda anlaml bir farkin olmadigini ortaya koymustur. Hobek (2017) ise 1,
2, 3 ve 4. smuf Ogrencilerle yaptig1 caligmasinda sinif seviyesi arttikca 6grencilerin dakikada bakarak yazma harf
sayilarinin arttigini tespit etmistir. Kopyalama becerisi bu ¢aligmada, 6grencinin var olan metni bakarak yazma becerisi
olarak tanimlanmugtir. Ogrencinin var olan sdzciigii okumadaki ve bu sozciigii yazmadaki hizi kelime tanima hizi ile
aciklanabilir. Okumaya yeni baslayan 6grenciler sinirli sayida kelimeyle sinirlt kez karsilasirken sinif diizeyi arttik¢a bu
kelimelerle kargilasma sayilar1 ve karsilagtiklar kelime cesidi artacaktir. Buna bagli olarak da kelimeyi daha kisa siirede
okuyup yazabilmesi beklenmektedir.

Akic1 okuma becerisi ile akici yazma becerisi arasinda anlamli bir iligki ortaya ¢ikmustir. Yani akict okuma becerisi
yitksek olan ogrencilerin yazma becerileri de yitksek c¢ikmistir. Dolayisiyla bu iki becerinin gelisimi digerini
etkilemektedir. Bu bakimdan her iki becerinin gelistirilmesine yonelik ¢alismalar yapilmalidir. Akici okuma becerisinin
gelistirilmesi icin tekrarli okuma, eko okuma, paylagimli okuma gibi stratejilerden yararlanilabilir.

Ogrencilerin yazma becerilerini arttirmak i¢in ise grencilere farkl: tiirlerde yazili anlatim ¢alismalar yaptirilabilir.
Ogrencilerle bakarak yazma, kompozisyon ve hikaye yazma, hikaye tamamlama gibi ¢aligmalar yapilabilir. Yine
ogrencilerle ginlik tutma, an1 yazma gibi ¢alismalar yapilarak yazi yazmaya karsi olumlu tutum gelistirmeleri
saglanabilir. Ayrica 6grencilere farkli metin tiirlerinde de (siir, hikaye ve bilgilendirici) yazma ¢alismalar1 yaptirilabilir.

Akic1 okuma, akici yazma ve kopyalama becerilerinin sinif diizeyine gore arttigy diisiiniildiigiinde ozellikle ilk
siniflarda bu beceriler iizerinde durulmas: onerilir. Aksi takdirde temel diizeyde akici okuma, akici yazma ya da
kopyalama becerilerinde sorun yasayan 6grenciler ilerleyen sinif diizeylerinde zorlanabilir. Bu bakimdan 6grencilerin bu
¢ becerilerinin takip edilip gereken dnlemlerin alinmas: 6nerilir.

Yapilacak yeni aragtirmalara yonelik ise asagidaki 6neriler sunulabilir:

Akic1 okuma becerisi ile akici yazma becerisi arasinda pozitif yonde anlaml iligki bulunmustur. Bu beceriler
arasindaki iligskiye yonelik daha fazla ve 6zellikle deneysel arastirmalar yapilabilir. Ayrica 2, 3 ve 4. siniftan 206 6grenci
ile yapilan bu ¢alismanin daha fazla 6rneklem ile ¢calisilmasi da 6nerilir.

Akic1 okuma becerisi ile akici yazma becerisi arasinda iligkiyi inceleyen bu ¢alismaya yeni boyutlar getirilerek,
okudugunu anlama, kitap okuma tutkusu, sosyoekonomik diizey ile iligkisi bakimindan da arastirmalar yapilabilir.

Akic1 okuma ile birgok ¢aligma mevcut iken akici yazma ile ilgili, 6zellikle akici yazmanin akici okuma ile iligkisini
inceleyen caligmalara ¢ok az rastlanmaktadir. Bu bakimdan akici yazma ile ve akic1 yazmanin akici okuma ile iligkisini
inceleyen caligmalar yapilabilir. Yapilan ¢alismalar sinif diizeyine gore gesitlendirilip sinif diizeyi ile arasindaki iliski de
ortaya koyulabilir.

Ogretmenlerin, 8grencilerin okuma ve yazma becerisini degerlendirmeleri dgrencilere miidahale edebilmek i¢in
onemlidir. Her sinif diizeyinde 6grencilerin okuma hizlarma ait minimum ve maksimum deger araliklar: belirlenmisken;
yazma becerisinin degerlendirilmesinde bu araliklar yeterince net degildir. Bu alanda da standart normlar
olusturulmasina destek olabilecek ¢alismalar yapilmasi onerilir.
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