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Arastirma Makalesi

Bu arastirmanin amact COVID-19 siirecinde ¢evrimi¢i drama dersi yiiriiten drama
ogretmenlerinin karsilastiklary sorunlart ve bu sorunlari nasil ¢ozdiiklerini belirlemek,
cevrimi¢i drama ¢alismalarina yonelik uygulama onerilerini ortaya koymaktir:
Aragtirmada bir sorunu, bir olguyu katilimcilarin bakis agilarini, diinya goriislerini,
onceki yasantilarint anlamaya, anlamlandirmaya ve kesfetmeye ¢calisan yorumlayic
nitel arastrma kullamilmisti:. Herhangi bir kurumda gorev yapan ve g¢evrimici
ortamda drama dersi yiiriiten drama ogretmenlerinin goriiglerini belirlemek amaciyla
arastirmacilar tarafindan hazirlanan Cevrimigi Drama Egitimlerini Degerlendirme
Formu 58 drama ogretmeni tarafindan yamitlanmistir. Arastirmada elde edilen
nitel veriler betimsel analiz ile ¢oziimlenmis, ¢evrimigi ortamda gergeklestirilen
drama derslerinde karsilasilan giicliikler belirlenen temalara ve kategorilere uygun
olarak simiflanmig, sorunlara yonelik ortaya ¢ikan ¢oziim onerileri ayrintily bi¢imde
sunulmugtur. Arastirma sonuglarina gére ¢evrimi¢i drama derslerinde dijital ortamin
fasithliklarina, katilimcilara ve teknik olanaklara yonelik sorunlar yasayan drama
ogretmenleri bu sorunlart drama ¢alismalarimin siiresinde ve dersin iglenisinde
degisiklik yaparak, dijital platformun kullanimina ve Internet baglantisina yonelik
¢oziimler bularak ¢ézmeye c¢alismislardir. Arastirma sonuglarina gére drama
derslerinin ¢evrimi¢i ortama uyarlanmasini ve drama dgretmenlerinin deneyimlerini
konu alan aragtirmalar yapilabilir. Bu arastirmalar farkl yas gruplarina ve bu gruplar
arasimdaki uyarlama farklhiliklarina odaklanabilir. Drama 6gretmenlerinin ¢evrimici
drama derslerinde drama tekniklerini nasil uyarladiklarin, bu teknikler disinda
canlandirma odakli hangi stratejileri kullandiklarini ortaya koyan arastirmalar
yvaptilabilir.
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Giris

Derslerini yiiz ylize gerceklestiren drama ogretmenleri* COVID-19 pandemisi siirecinde
drama derslerini izole bir odada ve ¢evrimi¢i yapmak zorunda kalmislar, katilimcilar1 yalmizca
bir ekran araciligiyla gorebilmislerdir (Cziboly ve Bethlenfalvy, 2020). Cevrimigi ortamda drama
caligmasi1 yapmak konusunda ciddi zorluklarla karsilasan drama 6gretmenleri, bu zorluklar1 agmak
amaciyla gesitli yontemler gelistirmisler, dersleri yiiriitmek amaciyla Zoom, Teams gibi dijital
platformlar kullanmislar, yliz yiize drama ¢aligmalarin1 dramanin dogasina ve dzelliklerine uygun
bigimde dijital ortama uyarlamaya ¢alismislardir (Po-Chi Tam, 2020). Drama 6gretmenleri dijital
platformlar1 ve bu platformlardaki birtakim 6zellikleri kullanarak dersin amaglarina ya da dramatik
kurguya uygun bicimde arka plani degistirmisler, kamera ve mikrofonu etkin kullanmislar, dijital
platformun ana ekraninda ya da ara odalarda gesitli grup ¢alismalar1 yapmisglardir. Cevrimigi drama
derslerinde ¢esitli 6n metinler, drama dersi ile iliskili filmler, hikayeler ve gorseller kazanimlara
hizmet edecek bi¢imde kullanilmigtir (Bestock, 2020; Farmer, 2020; Cziboly ve Bethlenfalvy, 2020;
Karaosmanoglu, Metinnam, Ozen ve Adigiizel, 2022). Drama derslerinin devam etmesi, etkinliklerin
dramanin dogasina uygun bi¢imde dijital platforma uyarlanmasi konusunda cesitli ¢aligsmalar
yapilmistir. Cevrimigi ortamda gerceklestirilen drama derslerinde karsilasilan sorunlara ve bu
sorunlar karsisinda uygulanan ¢ézlimlere iliskin drama dgretmenlerinin diigiincelerini belirlemenin
yaratici dramanin Tirkiye’deki ve diinyadaki gelisimi agisindan énemli oldugu diisiiniilmektedir.

Cevrimici ortamda drama, tiyatro gibi performansa dayali ¢aligmalar yapmanin egitmenler ve
katilimeilar agisindan pek aliskin olunmayan bir durum oldugu séylenebilir. COVID-19, performansi
temel alan sozii edilen formlar1 anlamak amaciyla kullanilan “uzaktan performans, sosyal mesafe
ve dijital katilim” gibi yerlesik sdzciiklerin mevcut durumu anlamak ve tartismak agisindan yetersiz
hale geldigini gostermistir (Mosse, Janke, Konig, Stein, & Tecklenburg, 2022). COVID-19 siirecine
kadar tlizerinde kapsamli diistiniilmeyen ve dijital pedagoji konusunda farkli beklentiler iceren bu
yeni durum drama O6gretmenlerini farkli alternatifler bulma konusunda diisiinmeye zorlamistir. Bu
noktada Anderson ve arkadaslarimin (2009) “Teknolojinin pedagojiyi zorlamasi yerine, pedagojinin
teknolojiyi nasil zorlayabilecegi tizerine derinlemesine diistiniilmesi gerekmektedir.” s6zleri sorunu
farkli agilardan degerlendirmek agisindan dnemlidir. Arastirmacilara gére toplumsal sinirlar i¢inde
gergeklesen kiiltiirel bir siire¢ olan drama egitimi teknolojiyi, dijital ortamlar1 etkin bigimde
kullanarak toplumsal bir degisime dogrudan katki saglayabilir. Belirgin kisitliliklara, kaygilara neden
olmasina ragmen COVID-19 benzeri durumlar s6zii edilen degisim konusunda drama uzmanlarini
farkli alternatifler bulmaya zorlayabilir.

COVID-19 6ncesinde pek ¢cok drama uzmani ve drama dgretmeni i¢in daha ¢ok yiiz yiize
yapilan bu egitimlerde gerceklestirilen etkilesimli ¢alismalarin dijital ortamlarda yapilamayacagi
goriisiihakimdir (Cziboly ve Bethlenfalvy, 2020; Karaosmanogluvd.,2022). Busiirecte ger¢eklestirilen
drama caligmalar1 bu goriislerin gozden gegirilmesine, ¢evrimici ortamdaki kosullarin irdelenmesine
ve drama calismalarinin ¢evrimici ortamda yapilabilmesi konusunda bir tartigma ortami olugmasina
katki saglamistir. S6z konusu katkinin yaninda ayni zamanda bu siirecte ¢evrimigi olarak verilen
yaratict drama derslerini ylriiten drama 6gretmenleri 6nemli sorunlar yasamistir. Bu sorunlar dersin

4 Tiirkiye’de drama derslerini yiiriiten, drama egitimi veren kisileri tanimlamak amaciyla drama egitmeni, drama lideri ya da drama
ogretmeni ifadeleri kullanilmaktadir. Herhangi bir iiniversitede 6gretmenlik lisans programi bulunmayan drama konusunda
tiniversitelerde segmeli dersler, yiiksek lisans programlari ya da 320 saatlik drama egitmenligi/liderligi programi bulunmaktadir. Bu
calismada drama dersi veren, drama ¢aligmalar yiiriiten kigilerden “drama 6gretmeni” olarak soz edilmistir.
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yapildig1 dijital platformun 6zelliklerinden, drama yontem ve tekniklerinin, oyunlarin ya da fiziksel
etkinliklerin ¢evrimigi ortama uyarlanmasindaki kisitliliklardan, katilimeilarin dijital becerilerinden
ya da internet baglantisinin niteliginden kaynaklanmaktadir.

Fiziksel alana ve kisilerarasi baglantiya erisimin zorunlu olarak kisitlandig1, yeninormal olarak
tanimlanan bu yeni belirsizlik durumu pratik etkilerinden ¢ok daha fazlasina sahip bulunmaktadir.
COVID-19, drama uzmanlarini ve egitimcileri sanat, karsilikli bagimlilik, yiiz yiize egitim yapma
olanaklarmin kisitlanmasi, 6grenme ve Ogretme siireclerine erisim gibi oldukg¢a insani konular
iizerinde diistinmeye davet etmistir (Gallagher vd., 2020; Davis ve Phillips, 2020). Bu dénemde farkli
kurumlardaki drama 6gretmenleri derslerin devam etmesi konusunda farkli sorunlarla kargilagmustir.
Drama calismalarimin ¢evrimig¢i ortamda yapilip yapilamayacagi konusundaki tartigmalar devam
etmekle birlikte bu tartigmalar, baz1 drama 6gretmenlerinin bu sorunlara ¢dziimler aramasina da
katki saglamistir. Bdylece ¢evrimici ortamin kullanimina yonelik teknik ve pratik denemeler ile
canlandirma etkinlerinin nasil gerceklestirilecegi, oyunlarin ve fiziksel etkinliklerin dijital platforma
nasil uyarlanacagi ilizerine gesitli ¢oziimler iiretilmistir.

Glintimiizde bir¢cok 6gretmen yillarca siiren pratiklerin ardindan denenmis ve onaylanmis
stratejileri dijital ortama doniistiirmekle miicadele etmektedir (Pease, 2020). Davis ve Phillips’e
(2020) gore bu miicadelenin temelinde 6gretmenlerin yeni normale uyum saglama konusundaki
kaygilart ve bu kaygilarin sonucu olarak cevrimig¢i ortamda farkli sunum tekniklerine, dijital
platformlarm kullanim bilgisine ve igeriklerin dijital ortama nasil aktarilacagi konusundaki bilgi
ihtiyaci bulunmaktadir. Bu miicadelenin ne kadar basarili oldugu, 6gretmenlerin “yiiz yiize drama
calismalarimi dijital pedagojiye uygun bigcimde dijital platformlara nasil doniistiirdiikleri” tizerinde
diisiiniilmesi gereken konularin basinda gelmektedir. COVID-19 siireci ¢evrimici ortamlarda
performansa dayali yontemlerin uygulanmasina her zamankinden daha fazla gereksinim duyuldugunu
gostermigtir (Goksel, 2021). Bu donemde pek ¢ok drama Ogretmeninin dijital platformlar
bilgisayarlarma yiikleyerek tiyatro ve drama c¢aligmalarina yonelik cesitli denemeler yaptiklart
goriilmiistiir (Donohoe ve Bale, 2020). Ayn1 zamanda sanata yonelik stratejiler dahil olmak tizere yeni
ve beklenmedik olasiliklara, esnek metodolojilere uyum saglamak amaciyla yeni normalin sunmus
oldugu yenilikler benimsenmeye caligilmistir. Drama 6gretmenleri okuma tiyatrosu, 6§retmenin role
girmesi, donuk imge, pantomim, hikdye anlatma gibi stratejileri etkin kullanarak dijital platformda
karsilagtiklar1 sorunlara ¢oziimler bulmaya calismislardir (Bestock, 2020; Cziboly ve Bethlenfalvy,
2020; Farmer, 2020; Karaosmanoglu vd., 2022). Bu aragtirmada COVID-19 siirecinde drama dersi
yliriten drama 6gretmenlerinin ¢evrimi¢i ortamda drama etkinliklerinin uygulanmasia yonelik
karsilastiklart sorunlari ve bu sorunlari nasil ¢ozdiiklerini belirlemek, ¢cevrimigi drama ¢alismalarina
yonelik uygulama onerilerini ortaya koymak amaclanmaktadir. Arastirmanin amaci dogrultusunda
asagidaki sorulara yanit aranmistir:

*  Drama 6gretmenleri ¢evrimici drama derslerinde hangi sorunlarla kargilagmaktadir?

*  Drama 6gretmenleri ¢evrimigi drama dersleri sirasinda karsilagtiklart sorunlart nasil
¢ozmektedir?
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Yontem

Arastirma Modeli

Bu arastirmada bir sorunu, bir olguyu katilimcilarin bakis agilarini, diinya goriislerini,
onceki yasantilarini anlamaya, anlamlandirmaya ve kesfetmeye c¢alisan yorumlayici nitel arastirma
kullanilmistir (Merriam, 2009; Merriam ve Grenier, 2019). Arastirmaya katilan drama 6gretmenleri
cevrimici drama derslerinde karsilastiklart sorunlari, bu sorunlari ¢ozme bigimlerini 6nceki yasantilar
ile iligkilendirerek ifade etmiglerdir. Katilimcilarin bu deneyimleri ¢evrimigi drama ¢aligsmalarinin
nasil ilerledigini, yiiz yiize yapilan ¢alismalardan ne gibi noktalarda ayristigini ve bu durumun drama
anlayisinda ne gibi degisikliklere neden oldugunu ortaya koymustur. Anlamin, katilimcilar tarafindan
etkilesim icinde ve sosyal olarak insa edildigi arastirmada ¢evrimigi ortamda gerceklesen drama
egitiminin kigiden kisiye degistigi, katmanli bir yapisinin oldugu goriilmiistiir. Arastirmada ayni
zamanda katilimecilarin karsilastiklart sorunlarin farkli bigimlerde yorumlandigi, ¢oziim onerilerinin
farklilastigi ortaya konmustur. Bu baglamda arastirma siiresince drama dgretmenlerinin igeriklerin
aktarimi siiresince ¢evrimici drama derslerinde hangi sorunlari yasadiklari belirlenmeye ¢aligilmis,
kargilagtiklart sorunlari nasil ¢ozdiiklerine iligkin deneyimleri bulgulara yansitilmigtir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu ¢evrimic¢i ortamda drama egitimi veren drama 0gretmenleri
olusturmaktadir. Amach Ornekleme tiirlerinden Olgiit Orneklemenin kullanildig1r arastirmada
¢evrimi¢i drama dersi veren 58 drama Ogretmenine ulasilmisti. Amaghi 6rneklemeye uygun
bi¢cimde, arastirmanin amagclar1 géz onlinde bulundurularak evrenin belirlenen soruna en uygun
kesimi arastirma kapsamina alinmistir. Aragtirmaya katilan drama &gretmenleri 23 ile 55 yaslari
arasindadir. Tiirkiye’nin farkli illerinde drama egitimi veren katilimcilarin biiyiik bir ¢cogunlugu
Istanbul (26), Izmir (7) ve Ankara (6) gibi biiyiiksehirlerde yasamaktadir. Katilimcilarin biiyiik
bir boliimiiniin lisans (39), yiiksek lisans (11) ve doktora (1) gibi bir yiiksekogretim kurumundan
mezun olduklari goriilmektedir. 7 katilimci 6n lisans, 2 katilimer ise lise mezunudur. Katilimeilarin
genellikle okuloncesi, ilkokul ve ortaokul gruplariyla calistiklar1 goriilmektedir. 32 katilime1 320
saatlik drama egitmenligi/liderligi programmi tamamlamis, 13 katilimci tiyatro egitimi almus,
11 katilimcr tiniversite egitiminde drama egitimi almistir. Bazi katilimcilar drama 6gretmenligi
egitimlerine devam etmekte, bazilari ise devlet kurumlar tarafindan yiiriitiilen drama egitimlerine
katilmaktadirlar. Arastirmaya katilan drama Ogretmenlerinin goriisleri arastirmacilar tarafindan
tasarlanan Cevrimi¢i Drama Egitimi Degerlendirme Formu araciligi ile toplanmistir. Aragtirmanin
amaci dogrultusunda hazirlanan formun baglanti adresi drama 6gretmenleri ile iletisim gruplarinda
ve sosyal medya kanallarinda paylagilmistir. Cevrimi¢i doldurulan formda kisilerin kimliklerini
ortaya ¢ikaracak herhangi bir soruya yer verilmemistir.

Veri Toplama Araclari ve Verilerin Toplanmasi

Aragtirma dncesinde ¢evrimigi drama dersi veren drama dgretmenlerinin yasadiklari sorunlar
konusunda alanyazin ¢alismasi yapilmigtir. Es zamanl olarak drama 6gretmenlerinden yasadiklari
sorunlarla ilgili geri bildirim alinmigtir. Daha sonra arastirma grubu tarafindan aragtirmanin amaci
g6z oniinde bulundurularak ¢evrimici drama derslerinde yasanan sorunlari, sorunlara yonelik ¢6ziim
Onerilerini ve drama 6gretmenlerinin bu konudaki goriislerini yansitan taslak sorular olusturulmus
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ve Cevrimi¢ci Drama Egitimlerini Degerlendirme Formu tasarlanmistir. Degerlendirme formuna
yonelik 6lgme ve degerlendirme ve drama alanlarinda uzman kisilerden geri bildirim alinmis, bu geri
bildirimlere uygun bi¢gimde sorulara son hali verilmistir. Form, katilimcilarla paylasiimadan dnce
cevrimici ortamda drama egitimi veren kisilere gonderilmis, formda anlasilmayan ifadelere yonelik
alman geri bildirimler dogrultusunda formdaki ifadeler anlagilir hale getirilmistir. Arastirmaya
katilacak kisilerin drama &gretmeni olmanin yani sira ¢evrimici drama dersi yiiriitmiis olmalari
beklenmigtir. S6z konusu formda drama 6gretmenlerinin yriittiikleri drama derslerinde yasadiklari
sorunlar1 ve bu sorunlari nasil ¢ozdiiklerini ifade etmeleri beklenmistir. Bu dogrultuda katilimeilarin
arastirmaya goniillii katildiklarii gdsteren bir onam formu olusturulmus ve ¢evrimicgi ortamlarda
(Cevrimigi iletisim gruplari, eposta, vd. ¢cevrimigi ortamlar) degerlendirme formu ile paylasilmistir.

Verilerin Analizi

Aragtirmada toplanan veriler nitel analiz siirecinde siklikla kullanilan Maxqda programina
aktarilmis ve betimsel analiz ile ¢dzlimlenmistir. Elde edilen bulgular temalara, kategorilere
ve arastirmanin amacina gore aciklanmig, katilimeci goriislerinden elde edilen kodlar belirlenen
temalara ve kodlar arasindaki iligkilere gore kategorilere ayrilmis, olusturulan kategoriler temalar
altinda ayrintili bir bigimde agiklanmistir (Miles ve Huberman, 1994). Bulgularin temel alinmasiyla
olusturulan kategoriler gesitli tablolarla ve sekillerle anlasilir kilinmaya calisilmis, temalar ve
kategoriler katilimcilarin duygu ve diisiincelerini ifade eden dogrudan alintilarla desteklenmistir.

Etik Kurul Onay1

Aragtirma Oncesinde Ankara Universitesi Etik Kurulu’ndan gerekli izinler alinmistir.
Katilimcilara aragtirmanin amaci anlatilmis, katilimin goniilliiliik esasmna dayali oldugu ve
katilimeilarin arastirmanin herhangi bir agsamasinda arastirmadan ¢ekilme hakkina sahip olduklari
konusunda bilgi ve glivence verilmistir. Katilimcilara, verdikleri bilgilerin korunacag1 ve yalnizca
arastirma kapsaminda kullanilacagi sdylenmistir. Arastirma siireci, Ankara Universitesi Etik
Kurulu’nun 24/05/2021 tarih ve 85434274-050.04.04/130045 sayili etik kurul karar1 ¢ergevesinde
yiirttilmistiir.

Bulgular

Cevrimici drama derslerinde drama Ogretmenleri farkli sorunlarla karsilasmislardir.
Drama 6gretmenlerinin ¢evrimi¢i drama dersine yonelik yanitlarint Dijital ortanmin kisithiliklarina
yonelik sorunlar, Katilimcilara yonelik sorunlar, Teknik olanaklara yonelik sorunlar olmak lizere
ii¢ kategoride incelemek miimkiindiir. Tablo 1°de ortaya ¢ikan {i¢ kategori ve kategorilere yonelik
kodlar goriilebilir.
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Tablo 1. Cevrimici Drama Derslerinde Karsilasilan Sorunlar

Kategoriler Kodlar

Etkilesim ve iletisim eksikligi
Yiiz ylize drama gibi etkili olmamasi
Hareket alaninda sinirlilik

Dijital ortamin kisitliliklarina yonelik sorunlar
Grup ¢aligmalari i¢in uygun olmamast
Rabhat hissedilemeyen bir alan olmasi

Her etkinligin uyarlanamamasi
Etkinliklere katilimda isteksizlik

Dijital araclarin etkili kullanilamamasi
Ayn1 anda konusma

Katilimcilara yonelik sorunlar Kamera ya da mikrofon agilmamasi
Ev ortaminin asir1 rahatligi
Gerekli arag-gereclerin bulunamamasi

Mikrofonun agik birakilmasi

Telefondan baglanma
Baglantinin zayif olmast
Teknik olanaklara yonelik sorunlar Senkron olmama
Seste, goriintiide donma ya da gecikme

Oturumun siiresinin kisa olmasi

Dijital Ortamin Kisithliklarina Yonelik Sorunlar

Drama 6gretmenlerinin COVID-19 6ncesinde farkli gruplarla fiziksel bir mekanda yiiz yiize
drama caligma deneyimleri bulunmaktadir. Bu nedenle, katilimcilar yiiz ylize ve ¢evrimi¢i drama
derslerini siklikla karsilastirmislar, yiiz yiize gergeklestirilen drama ¢aligmalarinin ¢evrimigi ortama
uygunlugu konusunda yorumlar yapmiglardir. Katilimcilar karsilastiklart sorunlar biiyiik bir
boliimiiniin iletisime, etkilesime dayali oldugunu, 6grencilerin fiziksel olarak temas edememelerinin,
bir arada olamamalarinin drama derslerini olumsuz yonde etkiledigini ifade etmislerdir. Bu agidan
diistintildiigiinde etkilesimin, drama &gretmenleri icin yiiz ylize olmayi, temas etmeyi, ¢ember
olmay, iletisim kurmayi, oyun oynamayi, fiziksel olarak yan yana gelmeyi ifade ettigi soylenebilir.
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Hareket alf};lzﬂarl

alaninda 9 . 3

sinurlilik e uygun
olmamasi

Yiiz ylize drama Rahat
gibi etkili hissedilemeyen
olmamast bir alan olmas1

Etkilesim ve
iletisim
eksikligi Yonelik Sorunlar

Her etkinligin
uyarlanamamasi

Sekil 1. Dijital ortamin kisitlhiliklarina yonelik sorunlar

Bazi drama 6gretmenleri ¢cevrimi¢i drama derslerinde dijital ortamin 6zellikleri géz oniinde
bulunduruldugunda bazi sorunlarin ¢éziilemeyecegini diisiinmektedir. Drama ¢alismalarinda fiziksel
etkilesime gereksinim duyuldugu, katilimcilarin ya da drama 6gretmenlerinin fiziksel olarak ayni
mekanda olmasi gerektigi belirtilmistir. Cevrimi¢i ortamda gergeklestirilen drama derslerinde
etkilesim olmadigi, katilimcilarin yan yana gelemedikleri, gember kuramadiklari ifade edilmistir.
Bazi1 drama 6gretmenleri ne olursa olsun bu durumu kabul edip ayni istekle derslerine devam ettigini,
bazilar1 ise s6z konusu durumun motivasyonlarinin ve derslerdeki verimlerinin diismesine neden
oldugunu ifade etmistir. Cevrimici ortamda verimli olamadigim diisiinen K7, “Internetten kaynaki
teknik sorunlar yasiyoruz. Mesela dogaclama yaparken kendinizi ¢ok rahat hissedemiyorsunuz.
Cember olamiyorsunuz. Online’a gore yorumluyorsunuz ve iginiz bir kat daha zorlagiyor. Online’da
verimli olamadigimi diistintiyorum ne yazik ki,” sozleriyle yliz ylize c¢aligmalara gore drama
Ogretmenlerinin iglerinin daha zor oldugunu ifade etmistir. Katilimcilara gdre ¢evrimici ortamin
kisithiliklarindan kaynaklanan nedenlerle drama derslerinde aktif olmayan katilimeilarin siiregcten
koptugunu vurgulamiglardir. K15, “Bir siire sonra iletisim anlatici-dinleyici formuna déniiyor,”
sozleriyle sinifta karsilikli iletisim kurmanin oldukga gii¢ oldugunun altini ¢izmis, K23 “Cevrimici
drama uygulamalarinda yeterli etkilesim ve iletisimin kurulamayacagini diigiiniiyorum, ” sozleriyle
K15’1 destekler nitelikte konusmustur. “Dogac¢lama yaparken rolii bitenler dersten ayrilabiliyor.
Arkada oyun oynayabiliyor. Suiftaki canliligi yakalamak zor olabiliyor,” ifadelerini kullanan
K18, yasadig1 sorunlarin arka planinda dijital platformun, dramanin dogasina uygun olmamasini
gostermistir.

Cevrimici ortamda iletisimin ve etkilesimin olmadigini, derinlemesine 6grenmenin zor
oldugunu, 6grencilerin kalici 6grenemedigini diisiinen bazi drama 6gretmenleri bu sorunlarin baglanti
sorunlarindan ya da dijital ortamin dogasindan kaynaklandigini ifade etmislerdir. Cevrimigi ortamda
gerceklestirilen canlandirma etkinliklerinin giicliniin zayifladigini ifade eden K22, “Her ne kadar
odalarda gruplar canlandirma yapsa da camdan cama olunca canlandirmanin giicii zayiflyyor,”
sozleriyle dijital ortamin dramanin dogasina uygun olmadigini ifade etmistir. Cevrimigi ortamda
yasanan onemli sorunlardan biri de hareket alaninin sinirli olmasidir. Drama ¢alismalarinda hareketi,

devinimi, beden dilini, jest ve mimikleri etkin kullanmak olduk¢a 6nemlidir. Hareket alaninin siirl
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olmasi katilimeilarin ve drama 6gretmeninin kendini farkli bigimlerde ifade etmesi, iletisim kurmasi
ya da sanatsal formlar olusturmasi agisindan sorun teskil etmektedir. Drama 6gretmenlerine gore
dijital platformda katilimcilarin beden yoluyla kendilerini ifade etmeleri olanakli degildir. Cevrimigi
ortamda kisinin kendini bedeniyle ifade etmesi kameranin agisina, bilgisayar ekraninin genigligine,
internet baglantisina ve baglant1 kurulan fiziksel mekanin yapisina bagli olarak degismektedir.

K53, “Dans ileilgili bir ¢alisma i¢in hareketi gostermem gerekiyordu. Cift kamera kullanarak
ogrencilerin hareketinet gormelerini saglayacak bir agidan daha baglanti gergeklestirdim, ” sozleriyle
karsilastig1 sorunu ikinci kamerayi kullanarak ¢6zdiigiinii soylemistir. Drama 6gretmenlerinin drama
derslerine cep telefonundan, tabletten ya da farkli bir bilgisayardan baglanarak ikinci bir cihaz ya da
iki farkli ekran kullandiklar1 goriilmektedir. K53 gibi iki farkli kamera kullanmanin, bedenin daha
goriiniir olmasina, 6grencilerin etkinligi daha iyi anlamasina katki sagladigi goriilmektedir.

Katihmcilarin Hazirbulunusluguna iliskin Sorunlar

Arastirma bulgulart drama 6gretmenlerinin katilimcilarm hazir bulunuslugu konusunda
yasadig1 sorunlarin yas gruplarina gore degistigini gostermektedir. S6z gelimi temel egitim olarak
ifade edilebilecek ilkokul ve ortaokul 6grencileriyle galisan drama egitmenleri ayni anda konusma,
mikrofonu agik unutma, mikrofonu ya da kamerayr acip kapatarak diger ogrencilerin dikkatini
dagitma, arka plan resmini degistirerek ilgi ¢ekmeye ¢alisma gibi sorunlar yagamaktadirlar.

Kamera ya da
mikrofon

acilmamast

Ev ortaminin

Ayn1 anda a
konusma s o
rahathigi
Dijital Gerekli arag-
araglarin etkili gereclerin
\ / bulunamamas1
Etkinliklere Katihmceilara Mikrofonun

katihmda Yonelik acik
isteksizlik Sorunlar: birakilmasi

Sekil 2. Katilimcilara yonelik sorunlar

Cevrimigi drama derslerinde katilimcilar konusunda en sik yasanan sorun derse katilimda
isteksiz olmadir. Derste isteksiz olma beraberinde farkli sorunlar1 da getirmektedir. Ogrencilerin ders
esnasinda kamera, mikrofon, arka plan gibi dijital platformun 6zelliklerini kullanmas1 bu sorunlardan
biri olarak sayilabilir. S6z gelimi K49, “Baglanti, katilmama istegi durumunda o6grencilerin
ses ve gortintiilerini kapatmasi, siirekli ses a¢ip kapatmalari, sanal arka planlar yaparak diger
arkadaslarmmin dikkatlerini dagitmalar, ailelerin gizli dinleyici olmasi gibi sorunlarla karsilastim,”
sozleriyle 6grencilerin derse uyum saglama konusunda yasadigi sorunlart vurgulamigtir. K22 ise
“Spontan hareket ediyorum. Ciinkii her seferinde farkli sorunlar ortaya ¢ikabiliyor. Bazen altyapu,
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bazen de katilimct kaynakly sorunlar oluyor. Katilimcilar simdi ve burada olmuyor ya da kamera
agmuyor vb. gibi,” sdzleriyle isteksiz olmanin ve odaklanma sorununun altini ¢izmistir.

Yetigkinlerle yapilan drama calismalarinda derse katilma konusunda isteksizlik, dijital
araglart kullanma konusunda bilgi eksikligi, telefondan baglanma, ev ortaminin verdigi rahatlik gibi
sorunlar ortaya ¢ikmaktadir. Cevrimici drama derslerinde katilimda isteksizlik kadar derse adapte
olmada ve dikkati toplamada sorunlar yasandig1 goriilmektedir. Katilimcilardan kaynaklanan bir diger
sorun ise dijital platformu ya da Web 2.0 araglarin1 kullanma konusunda bilgi eksikligidir. Drama
Ogretmenleri ses agma ya da kapatma, kameray1 kapatma, dijital platformu kullanma konusundaki
bilgi eksikligini katilimcilara bu konuda bilgi vererek agsmaya ¢alismiglardir. Boyle anlarda ¢evrimici
drama dersinin siiresinin nitelikli kullanilamadig1, 6grenme siiresine ayrilacak zamanin bu tiir teknik
islemlere ayrildigi sdylenebilir. Bu durumun istesinden gelmek amaciyla drama 6gretmenlerinin
farkli ¢6ziim yollar1 uyguladiklar1 gorilmiistir. S6z gelimi K17, “Zoom uygulamasinda bosluk
(space) tusuna basili tutarak mikrofonu agiyoruz. Mikrofonlari konusmadigimiz anlar disinda kapali
tutuyoruz,” sozleriyle drama dersinde yazili olmayan bir sdzlesmenin oldugunu ve katilimeilarin
bu sézlesmeye uygun hareket ettigini ifade etmistir. Boyle bir durumda mikrofonu agik olan kisi
konugmasini bitirdiginde bir baska katilimci konugmaya dahil olabilmektedir.

Teknik Olanaklara Yonelik Sorunlar

Covid-19 stiresince gerceklestirilen ¢evrimigi derslerde en sik kullanilan climlenin “Beni
duyabiliyor musunuz?”” oldugu soylenebilir. Sesin, goriintiiniin ya da diger ifade unsurlarinin karsi
tarafa ulagsmasi hem drama 6gretmenleri hem de katilimcilar i¢in olduk¢a 6nemlidir.

Senkron

olmama
Ev ortaminin

agir
rahatlig1

Baglantinin
zay1f olmasi

Teknik
Telefondan Olanaklara
baglanma Yonelik
Sorunlar

Mikrofonun
acik
birakilmasi

Sekil 3. Teknik olanaklara yonelik sorunlar

Arastirma bulgularia gére Internet baglantisinin zayif olmast ya da kopmast, derse yeniden
baglanmaya ¢alisma yasanilan teknik sorunlarin basinda gelmektedir. S6z konusu sorun bazen
drama Ogretmenlerinden bazen de katilimcilardan kaynaklanmaktadir. Baglantinin zayif olmasi,
sesin ya da goriintliiniin aktarimindaki gecikmeler dersin siiresinin kisalmasina, derse karsi ilginin
kaybolmasina, 6grencilerin kendilerini ifade edememesine ya da yeniden ifade etmeye g¢aligarak
zaman kaybina neden olmaktadir. Senkron olmamak da benzer bigimde siirenin niteliksiz kullanimina
yol agmaktadir. K13, “Internet baglantisinin zayiflamasi, ses ve goriintiide donmalar yasanmasi gibi
sorunlar olabiliyor ancak uzun sureli ya da ¢oziimsiiz sorunlar degiller, ” sozleriyle bu durumu biiyiik
bir sorun olarak gormezken K54, “Senkron problemi ¢éziilmesi imkdnsiz gibi goriiniiyor. Odalara
katilamayan katilimcilar igin bir oda fazla agip sonra odalarda gezdirip ardindan olmasi gereken
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odaya yolluyorum, katilimcilardan kaynaklanan telefon ve tablet ile girmeleri problemi ise katilim
sarti olarak belirlenirse ¢oziilebilir,” sdzleriyle senkron konusunda ¢dztimiin olmadigina inandigini
soylemistir. Kameradaki goriintiiniin kalitesiz olmasindan sikdyet eden K4 ise, “Internet baglantis
sorunlart en basta, cam’deki goriintiiniin kalitesi, siire yetersizliginden dolayr herkese soz hakki
verememe,” sozleriyle Internet baglantisindan kaynaklanan sorunlara drnekler vermistir.

Cevrimi¢i Drama Derslerinde Sorunlara Yoénelik Coziimler

Cevrimici drama derslerinde dramanin bi¢imine ve igerigine, katilimcilarin hazir
bulunusluguna ya da teknik olanaklara yonelik sorunlara drama &gretmenlerinin farkli ¢oziimler
bulduklar1 goriilmektedir. Arastirmada, ¢oziimler konusunda belirli kategoriler ortaya cikmuis,
¢Oziimlerin sorunlara yonelik olduklari, drama &gretmenlerinin karsilastiklart sorunlara ¢oziimler
bulduklar1 goriilmiistiir®. Tablo 2’de ¢6ziimler konusunda ortaya c¢ikan kategorileri gdrmek
miimkiindir:

Tablo 2. Cevrimic¢i drama derslerinde yasanan sorunlara yonelik ¢oziim onerileri

Kategoriler Kodlar
Teknik sorunlara gére B plani olusturma
Daha az etkinlik yapma
Drama dersinin siiresine Siireye gore etkinlik belirleme
yonelik ¢ozliimler Katilimeilardan hazirlik yapmalarini talep etme

Degerlendirmeyi atdlye sonrasina birakma
Dramanin bazi agamalarin1 uygulamama

Bireysel ya da kiigiik grup etkinlikleri kullanma
Oyunlar1 ¢evrimici ortama uyarlama

Hikayelestirmeyi, konugmaya dayali etkinlikleri tercih etme
Drama dersinin iglenisine

T Bedenin ve hareketin 6ne ¢iktig1 pantomim vb. etkinlikleri tercih etme
yonelik ¢oziimler

Hayali nesneler (top vb.) kullanma
Ogretmenin role girmesi teknigini kullanma

Not alarak 6grencilerin esit katilimini saglama

Katilimcilara numara verme

Dijital platformun Bekleme odasini kullanma
kullanimina yonelik Emojiler ve farkli gekiller kullanma
¢oziimler Gorsel, video ya da slayt kullanma

Uygun Web 2.0 araglarini kullanma

Anlik ¢6ziimler uygulama
Sohbet (Chat) boliimiinii kullanma
internet baglantisina Uzmanlardan, Internet servis saglayicidan destek alma
yonelik ¢oztimler Cep telefonu ile baglanma
Sorun yasayan kisiyi etkinlige dahil etmeme
Katilimeilari sorunlar hakkinda bilgilendirme

5 Drama 6gretmenlerinin lisans, yiiksek lisans ve doktora diizeyinde egitim aldiklar1, drama 6gretmeni olarak gorev yaptiklari siirenin
ortalama 10 yilin lizerinde oldugu goriilmistir. Drama 6gretmenligi konusundaki deneyimin drama etkinliklerinin gevrimici
ortama uyarlanmasinda, ¢evrimi¢i ortamda drama calismalarmim yiiritilmesinde, karsilagilan sorunlara karsi farkli stratejilerin
kullanilmasinda etkili oldugu sdylenebilir. Drama 6gretmenlerinin veri toplama aracindaki sorular1 yanitlama ve drama ¢alismalar:
hakkinda kapsamli degerlendirme yapma, geri bildirim verme konusunda yetkin olduklart séylenebilir.

62



Covid-19 Siirecinde Cevrimici Drama Derslerinde Karsilasilan Sorunlar ve Coziim Onerileri

Drama Dersinin Siiresine Yonelik Coziimler

Cevrimigi ortam giinlilk yasamdaki uyaranlarin bir boliimiiniin kullanildig: bir simiilasyon
alanidir. Bir mekan olarak katilimcilara farkli bir deneyim olanagi sunan ¢evrimigi ortam hissedilen
zaman agisindan yiiz yiize drama deneyiminden farkli bir anlama sahiptir. Drama 6gretmenlerinin
en biiyiik sikayetlerinden biri ¢evrimic¢i ortamda gergeklesen drama dersinin siiresinin yeterli
olmadig1 yoniindedir. Kullanilan dijital platformda bir oturumun siiresinin 40 dakika olmasina
ragmen (Bazi drama Ogretmenleri ¢evrimici derslerin 30 dk. slirdligiinii ifade etmisglerdir.) ders
stiresince katilimeilarin derse baglanamamasi, baglantinin yeterli olmamasi ya da dijital platformun
Ozelliklerini kullanamamalar1 gibi teknik aksakliklar aktif olarak islenen ders siiresinin azalmasina
neden olmaktadir. Bu soruna ¢éziim bulmaya calisan bazi drama 6gretmenleri dersi ¢evrimici
ortamin dogasina gore uyarlamislar, bazilari drama etkinliklerinin tiimiinii uygulamadiklarini ifade
etmislerdir. Bu durumu “Oncelikle baglanti sorunlari oluyor kullanicilarin alt yapilarindan kaynakl.
Ders siiresinin 30 dakika olmast dersin tiim asamalarinin yetismemesine ya da ‘zamanla yarisma’
kaygisindan yeteri kadar derinlikli ¢alisilamamasina neden olabiliyor zaman zaman,” sozleriyle
aciklayan K19’a gore siirenin kisitl olmasi drama konusunda derinlemesine 6grenmeyi de olumsuz
etkilemektedir.

Siireve are Katilimcilardan
4 y g hazirlik
etkinlik apmalarini
belirleme yap

talep etme

Daha az Degerlendirmey
etkinlik atolye sonrasina|
yapma birakma

eknik sorunlara Dramanin bazi
gore B plant tiresi oneli asamalarini
olusturma Coziimler uygulamama

Sekil 4. Drama dersinin siiresine yonelik ¢oziimler

Cevrimigi ortam dogasi geregi her an siirprizlere agik bir mecra olarak 6ne ¢ikmaktadir. Bu
ortamda ders yapan drama 6gretmenleri her an baglantinin kesilmesi ya da zayiflamasi, elektrigin
kesilmesi, Ogrencilerden kaynakli teknik bir problemin ortaya ¢ikmasi, oturum siliresinin sona
ermesi gibi sorunlarla kars1 karsiya kalmaktadir. Drama 6gretmenleri s6zii edilen sorunlarin ¢ozimii
icin B plani hazirladiklarini, anlik ¢oziimler uyguladiklarint ya da spontan davrandiklarim ifade
etmislerdir. Bu tiir sorunlarla karsilastiginda spontan davrandigini sdyleyen K22, “Spontan hareket
ediyorum ¢tinkii her seferinde farkli sorunlar ortaya ¢ikabiliyor. Bazen altyapt bazen de katilimci
kaynakli sorunlar oluyor. Sozgelimi katilimct simdi ve burada olmuyor ya da kamera a¢muyor,”
sOzleriyle soruna gore hareket ettigini ifade etmistir. K41 de “Dogac¢lama hareket ediyorum. Bu
sekilde deneyim kazaniyorum. Aileler de bu tiir konularda ¢ok yardimci oluyor,” sozleriyle benzer
bicimde hareket ettigini, ailelerin kendisine destek oldugunu sdylemistir. Bu davranis bigcimi her
deneyim sonrasinda daha da gelisen bir beceriye doniismektedir. Drama egitmenleri herhangi bir
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sorunla karsilastiklarinda spontan bir ¢6ziim uyguladiklarini, uygulanan bir ¢6ziimiin basarili olmasi
durumunda sonraki zamanlarda da kullanmaya devam ettiklerini ifade etmislerdir.

Cevrimici drama dersleri dogasi geregi drama 6gretmenlerini alternatifler aramaya, her an
karsilarina ¢ikacak bir sorunu ¢6zme konusunda hazirlikli olmaya zorlamaktadir. Bu durumu B plan:
olusturmak olarak ifade eden katilimcilara gore her drama dgretmeninin bir B plani olmali, herhangi
bir sorunla karsilastigi anda bu plani devreye sokmalidir. Arastirmada dersin siiresinin kisitli olmasina
yonelik onerilen ¢oziimleri asagidaki bigimde ifade etmek miimkiindiir:

»  Teknik sorunlara gore B plani olusturma

*  Dabha az etkinlik yapma

*  Siireye gore etkinlik belirleme

»  Katilimcilardan drama dersi 6ncesinde hazirlik yapmalarini isteme
*  Degerlendirmeyi ders sonrasina birakma

*  Dramanin bazi agamalarini uygulamama

Drama 6gretmenlerinin buldugu ¢6ziimler ders siiresinin® daha etkili gegmesini saglayacak
yonde adim attiklarim1 gostermektedir. Coziimler goézden gegcirildiginde drama o6gretmenleri
dersin daha etkili olmasi amaciyla daha az sayida etkinlik yapmuislar, dersin siiresine gore etkinlik
belirlemisler, bazi durumlarda degerlendirme etkinligi yapmamiglar ya da etkinligi ders sonrasina
birakmislar, dramanin bazi asamalarini uygulamamislardir. Bu noktada ¢6ziimlerin s6z konusu
sorunu ortadan kaldirmadigi ya da ¢6zmedigi, yalnizca i¢inde bulunulan durumun olumsuz etkilerini
azaltmaya yonelik oldugu sdylenebilir.

Drama Dersinin islenisine Yonelik Coziimler

Aragtirma bulgular1 gézden gegirildiginde cevrimigi drama derslerinde yapilan degisikliklerin
baglantinin zayif olmasi, senkron olmama, seste, goriintiide donma ya da gecikme gibi sorunlarin
cozlimiine yonelik oldugu goriilmektedir. S6z konusu degisiklikler oyunlarda, fiziksel etkinliklerde
ya da canlandirmalarda bireysel ya da kii¢iik grup etkinliklerini kullanma yoniindedir. Drama
ogretmenlerinden K26, “Daha bireysel ¢alismalara yonleniyoruz. Grup c¢alismalar: daha zor.
Bireysel oyun ve egzersizlerde dgrencilerden (kamera alam ¢ergevesinde) oyun alani belirlemesini

’

istiyorum,” sozleriyle c¢evrimici ortamda etkinlikleri biiyiik gruplarla gerceklestirmek yerine
bireysel ya da kiigiik grup etkinlikleri tercih ettigini ifade etmektedir. Bu tercihin temelinde ses,
s0z, konusma, jest ya da mimik gibi ifade olanaklarinin ¢evrimici ortamda karsi tarafa ulasmasinda
Internet baglantisinin niteligine gére belirli gecikmelerin ortaya ¢ikmasi bulunmaktadir. Drama
Ogretmenleri ¢cevrimici ortamda grup ¢aligmalarinin kolay olmadigini, bireysel ya da kiigiik gruplarla
yapilan c¢alismalarin daha uygulanabilir oldugunu ifade etmislerdir. Bu ¢aligmalarin kameralarin

gorebilecegi, 6grencilerin yorumda bulunabilecegi bi¢cimde gergeklestigi sdylenebilir.

6 Yiiz yiize gergeklestirilen drama dersleri genellikle 40 dakika siirmekte, Covid-19 siirecinde ise ¢evrimici ortamda 30 dakika olarak
gergeklestirilmistir. Bu siirenin bir bolimi 6grencilerin derse baglanmaya calismasiyla gegmis, baglantinin zayif olmasi ya da
kopmast planlanan nitelikli ders isleme siiresini daha da kisaltmistir.
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Pantomim vb.
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esit katilimin
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(top vb.)
kullanma

Bireysel ya da
kiiclik grup

Drama Dersinin
Islenisine Yonelik

tkinlikleri -
etkinlikleri Coziimler
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Sekil 5. Drama dersinin islenisine yonelik ¢oziimler

Cevrimi¢i drama derslerinin giigliiklerinden biri de Ogrencilere dogrudan ulasim
olanaklarinin kisith olmasidir. Yiiz yiize gerceklestirilen drama derslerinde 6grencilerle ayni fiziksel
mekanda bulunan drama 6gretmenleri 0grencileri motive etme, derse istekli olmalarini saglama
ya da onlar1 derste tutma konusunda daha hizli hareket etme, sorunlara aninda miidahale etme
olanagi bulabilmektedir. Yiiz yiize ¢aligmalara oranla simif yonetimi agisindan daha belirsiz bir
mekan olan ¢evrimi¢i ortamda 6grencilere dogrudan ulasmak, etkili bir sinif yonetimi saglamak
gii¢ olabilmektedir. Bu nedenle 6grencilerin derse katilmasi ya da ¢evrimici ortamda onlart derste
tutmak drama Ogretmenleri agisindan bir sorun haline gelebilmektedir. Drama &gretmenleri bu
gibi durumlarda &grencileri derste tutacak, rahatlamalarini saglayacak, enerjilerini diizenleyecek
etkinlikler kullandiklarin1 sdylemislerdir. Drama 6gretmenleri bu etkinlikleri belirlerken asagidaki
amaclar1 g6z 6nlinde bulundurmuslardir:

*  Derse enerjik baglama

«  Katilimecilarin kendilerini rahat hissetmelerini saglama

*  Ders siiresince katilimcilarin dikkatlerini ¢ekecek etkinlikler kullanma
»  Katilmecilar eglendirecek etkinlikler kullanma

*  Katilimcilarin dinamizmine gore degisiklik yapma

Drama 6gretmenleri ¢cevrimi¢i drama derslerine etkili bir baslangic yapmak, dersin herhangi
bir aninda &grencilerin dikkatini toplamak ya da dersin sonunda degerlendirme yapmak amaciyla
cesitli etkinlikler kullandiklarini, katilimeilarin dikkatlerine, motivasyonlara katkida bulunmak,
O6grenme hedeflerine ulasmak amaciyla hareket ettiklerini ifade etmislerdir. Bu agidan kullanilacak
etkinliklerin yalnizca tek bir amaca degil birden fazla amaca hizmet etmesi gerektigi sdylenebilir.

Drama 6gretmenlerinin ¢evrimici drama dersinde karsilastiklari sorunlari ¢ozmek amaciyla
hikdyelestirme, pantomim ya da role girme gibi canlandirma temelli ¢oziimleri kullandiklar
gorilmiistiir. Yazinsal bir metin olan hikayelerin ve dramatik i¢erigin canlandirmaya uygun bigimde
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ise kosuldugu hikayelestirmenin ¢evrimici drama calismalarinda siklikla kullanildigi, drama dersi
stiresince once hikayenin anlatildig1, sonrasinda hikayenin nasil canlandirilacagi iizerine konusuldugu
ve son olarak performansin (dogaglamalarin) gergeklestirildigi soylenebilir. Drama 6gretmenleri
ozellikle temas gereken durumlarda bu tiir etkinlikleri kullandiklarini, konugmanin ya da sozlii
yonerge vermenin islerini kolaylastirdigini ifade etmiglerdir. Kiiglik gruplarla calismalar yapilan bu
siireglerde 6grencilere gesitli dogaglama konular1 ve roller verilmis, ara odalarda (breakout rooms)
canlandirma i¢in gerekli hazirliklar yapilmis, son olarak dijital platformun ana ekraninda diger gruplara
s0z konusu durumlar canlandirilmistir. Hikayelerin kullanimima &rnek veren K35, “Hikdye anlatip
hikdye olusturup canlandirma yapiyoruz. Kisitlh durumlarda hikayeleri konuya gore diizenliyoruz,”
sozleriyle oncelikle hikayenin okundugunu, sonrasinda iizerinde degisiklik yapildigimni ifade etmistir.
Bu ornekte hikaye olusturma asamasinda canlandirmanin (dogaglamanin) igeriginin belirlendigi
goriilmektedir. K35’in kullandigi teknik Adigiizel’in (2019, s.376) “sahneye koyma, oyunlastirma
veya bir durumu gercekte oldugundan daha heyecan verici ya da kétii gosterme” olarak tanimladigi
dramatizasyondur. Bu ¢aligsmalarda yazili bir metne bagli kalinarak bir konu, dykii, masal ya da farkl
bir yazinsal metin canlandirilmaya c¢alisilmaktadir (Metinnam ve Karaosmanoglu, 2021).

Drama dersinin islenisi aynm zamanda dersin siiresiyle de iliskilidir. Ogretmenlerin drama
dersinin islenisine yonelik bulduklari ¢éziimler farkli teknikleri kullanma, grup g¢alismalarinda
degisiklikler yapma ya da etkinlikleri ¢evrimici ortamda farkli bigcimlerde kullanma ydniindedir.
Uygulanan ¢oziimlerin ayn1 zamanda dersin siiresiyle iliskili oldugu, dersin siiresini etkili kullanmaya
katki sagladig1 sdylenebilir. Ogretmenlerin B plani olarak tanimladiklar1 ¢dziimlerin dersin siiresine,
islenisine gore belirlendigi, cevrimigi ortama uygun ¢éziimler bulundugu goriilmektedir.

Ogretmenlerin, ¢evrimigi drama derslerinde farkli amaglarla role girdikleri, dogaglamalara
dahil olduklar1 ve dramatik kurgu iginde yer aldiklar1 gériilmiistiir. Ogretmenin role girmesi olarak
tanimlanabilecek teknik ile drama 6gretmeni 6grencilerle birlikte bir kurgu olusturabilir, dramatik
kurgunun dersin amaglarima uygun big¢imde ilerleyip ilerlemedigini rol iginde kontrol edebilir
(Metinnam ve Karaosmanoglu, 2021). Ogretmen bilgi toplamak ya da vermek, arabulucu olmak,
katilimcilarin role odaklanmalarini ve rol iginde caligmalarimi saglamak amaciyla role girebilir
(Baldwin, 2019). Bu noktada K19’un soyledikleri 6gretmenin role girmesi teknigi agisindan etkili
bir 6rnek olabilir:

Dogaglamalarda bir degisiklige gitmiyorum ancak &grencilerin kendi oyunumuza ya da
hikayemize geri dénmesi igin canlandirmaya dahil oluyorum kimi zaman. Ornegin anne-
baba trafikte canlandirmasi yapan iki dgrenciden biri trafikteki durumun ¢ok digina ¢ikacak
bir diyalog ya da mekéan degisimine girerse, ben trafikteki bir karakter, polis, levha, 151k
roliinde karakterle diyaloga girerek oyuna tekrar adaptasyonu saglamaya c¢alistyorum.

K19, ¢evrimici drama derslerinde 6grenciler dramatik kurgudan ¢iktiklarinda role girdigini
ve dramatik kurguya miidahale ettigini, 6grencileri tekrar canlandirmanin odagina ¢ektigini ifade
etmektedir. Ogretmenin yalnizca {ist statiiden bir role girmedigi (trafik polisi), trafik levhas1 ya da
trafik 1s1klar1 gibi 6grencilerin yorumda bulunacaklari, 6n bilgilerini kullanacaklari rollere de girdigini
belirtmistir. K19, dramatik kurguyu bozmadan yonergeler vererek dogaclamayr yonlendirmistir
(Adigiizel, 2019). Drama 6gretmeni role girerek 6grencilerin dogaglamay1 amacina uygun bigimde
gergeklestirmelerine, dramatik kurgunun bilesenlerinden “odaga” hizmet edecek bir canlandirma
yapmalarina katki saglamustir.

66



Covid-19 Siirecinde Cevrimici Drama Derslerinde Karsilasilan Sorunlar ve Coziim Onerileri

Internet baglantis1 ¢evrimigi drama dersini etkileyen en &nemli bilesenlerden biridir.
Baglantida yasanan sorunlarin drama ogretmenlerini farkli ¢dziim yollar1 bulmaya zorladigi
gorilmektedir. Drama 6gretmenlerinin hikayelestirme disinda bedenin 6n planda oldugu pantomim
egzersizlerini kullandiklart da goriilmektedir. Herhangi bir olayin, diisiincenin beden diliyle, jest
ya da mimiklerle anlatildig1 pantomim gibi bedene dayali etkinlikler drama 6gretmenlerinin sesin,
soziin karsi tarafa aktarilmasinda sorun yasadiklari anda kullanilmaktadir. S6zii edilen aktarim
siirecinde hem o6gretmenin hem de 6grencilerin duygu ve diisiincelerini sanatsal bir formla ifade
etmeleri miimkiin olabilmektedir. Bu noktada internet baglantisinin zayif olmasi gibi ¢6ziimi zor
olan temel bir sorun sesin kullanilmasi yerine beden dilinin, jest ve mimiklerin ise kosulmasiyla
¢oOziilmiistiir. Ayrica bu siiregte dijital platformdaki sohbet boliimii pantomim etkinlikleri konusunda
yorum yapmak, duygu ve diisiinceleri aktarmak ya da yazili iletisim kurmak amaciyla etkin bigimde
kullanilmastir.

Pantomim konusunda K52 nin sdyledikleri K35’in hikayelestirmeye yonelik soylediklerine
benzer niteliktedir. “Sese ihtiya¢ duymayacak, anlatilan hikdyeye uygun jest-mimik gelistirme
egzersizleri yapryoruz. Pantomim ¢alismalariyla jest ve mimiklere odaklantyoruz. Cocuklarla birlikte
pantomim gosterisi diizenliyoruz,” sozleriyle ¢evrimici drama dersinde jest ve mimiklerin, beden
dilinin ve pantomimin 6nemini vurgulayan K52, dgrencilerin anlatilan hikayeye uygun bigimde
hareket ettiklerini ifade etmistir. Hikayelestirmenin’, pantomimin ¢evrimi¢i drama derslerinde
kullanilmasina yonelik K35’in ve K52 nin sdyledikleri sozii edilen yontemlerin baglanti sorunlart
karsisinda kullanilabilecek etkili araglar oldugunu gdstermektedir. S6z konusu yontemler beden
dilinin, jest ve mimiklerin, gerektigi yerde sesin etkili kullanilarak canlandirma etkinliklerinin
cevrimici ortamda gergeklestirilebilecegini kanitlar niteliktedir. Bu bakimdan c¢evrimigi drama
derslerinde baglanti sorunlariyla karsilasilan durumlarda soziin yerine beden dilinin, jest ve
mimiklerin kullanildig1 sdylenebilir.

Dijital bir platformda drama dersi yapmak drama dgretmenlerini yaratict olmak konusunda
tesvik etmektedir. Dijital mekanin etkinlikleri kisitlamasi farkli alternatifleri diisiinme konusunda
hem drama 6gretmenlerini hem de katilimcilar cesaretlendirmektedir. S6z gelimi K13’iin belirtmis
oldugu etkinlikte yliz yiize bir ortamda ve ¢cember bigiminde katilimcilar birbirine top atmaktadir.
Ancak dijital bir platformda s6zii edilen etkinligin uygulanma olasilig1 bulunmamaktadir. Buldugu
¢Oziiml “Topu birbirimize atarak oynadigimiz oyunlarda yine top kullandik fakat, hayali top. Ya
da birbirimize sirtimizi donecegimiz oyunlarda ekrana sirtimizi dondiik. Cember olmamiz gereken
zamanlarda isimlerimize numaralar verdik. Rol kartlarint sohbetten isme ozel gonderdik, ” sdzleriyle
aciklayan K13, yasadigi1 soruna oldukga yaratict ve islevsel bir ¢éziim bulmustur. Yasanan sorun
dijital platformdan kaynaklansa da 6gretmen bu durumu hayali top kullanarak, ekrana sirtin1 donerek,
isim yerine say1 kullanarak ya da sohbet boliimiinii etkin kullanarak asmaya galismistir. Oneriler
dijital platformda yapilan drama dersi i¢in oldukca etkili ve islevseldir. S6zii edilen Onerilerin
siklikla vurgulanan ¢evrimici ortamda etkilesimin olmamasi sorununun ¢dziimiine katki saglayacagi
soylenebilir.

7 Drama egitmenlerinin ifade ettikleri hikayelestirme dramada kullanilan dramatizasyon sozciigli ile benzerlik i¢ermektedir. Bu
kavram ile bir hikdayenin basini, ortasin1 ya da sonunu rol oynamaya, dogaglamaya uygun bi¢imde canlandirma siireci anlasilabilir.
Drama 6gretmenleri bu siirecte gergeklestirilen dogaglama ¢alismalarinin s6zii daha az igerdigini, bedene dayali bir canlandirma
stirecinin gergeklestigini ifade etmektedirler.
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Dijital Platformun Kullanimina Yonelik Co6ziimler
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Sekil 6. Dijital platformun kullanimina yonelik ¢oziimler

Yiiz ylize drama c¢alismalarinda dersin amaglarina uygun bi¢cimde oyunlar ve fiziksel
etkinlikler kullanilmaktadir. Bazi oyunlarda ya da etkinliklerde fiziksel temas gerekebilir. Katilimcilar
don-1sin oyunundaki gibi arkadaglarini ebelemeye, ev sahibi-kiraci oyunundaki gibi kendilerine
bir ev bulmaya, yuvani bul oyunundaki gibi kol kola girerek kagan kisiye yuva olmaya calisirlar.
Dogas1 geregi katilimcilarin dokunma duyusunu kullanamadiklari bir uzam olan ¢evrimigi ortamin
en Onemli kisitlarindan biri fiziksel temas alanlarinin kullanimi konusundadir. Bu uzamda sozii
edilen ya da farkli etkinliklerin gerceklestirilmesi i¢in fiziksel temas yerine farkli bir ¢6ziim yolu
gerekmektedir. Katilimcilarin bir ekran yardimiyla dahil olduklari ¢gevrimigi drama dersleri, gormeye
ve isitmeye dayali etkinliklerle gerceklesmektedir. Drama ¢aligsmalarinin yapildigt uzam ii¢ boyutlu
temas alanlarini kapsayan bir alandan iki boyutlu ve kisitli bir alana tagimmuistir. Bu noktada drama
etkinliklerininnitelikli ger¢ceklesmesibirtakim degisikliklerle ve dokunuslarlamiimkiin olabilmektedir.
Buldugu ¢oziimii, “Temas gerektiren oyunlar: sozel ifade ile bi¢cimlendirdik,” sozleriyle agiklayan
K37’ye benzer bigcimde K45 “Birbirine dokunarak yapilan bazi oyunlart dokunmak yerine ismini
soyleyerek yapryoruz artik, ” sdzleriyle bazi oyunlart dokunmak yerine isimleri sdyleterek oynattigini
ifade etmistir. Tki 6gretmenin de yiiz yiize gerceklestirilen etkinliklerde dokunma duyusu kullanilan
durumlar yerine ¢evrimic¢i ortamda isimleri ya da oyunun amacima uygun sozciikleri kullandiklar
gorilmektedir. Normal sartlarda drama dersinin hazirlik-isinma asamasinda hareketli etkinlikleri
tercih eden K53 ise “Hazurlik Isinma ¢alismalarinda yiiz yiize siireg icin hareketli etkinlikler tercih
ederdim. Simdi daha ¢ok konusma ve konuya odaklama iizerine etkinlikleri tercih ediyorum,”
sozleriyle hareketli etkinliklerin yerini konusmaya dayali etkinliklerle doldurdugunu ifade etmistir.
Drama 6gretmenlerinin drama dersini daha nitelikli hale getirmek amaciyla dijital platformlarin
bazi 6zelliklerinden yararlandiklari, planlamay1 bu 6zellikleri géz o6nlinde bulundurarak yaptiklar
gortilmektedir. S6z konusu 6zellikleri asagidaki gibi ifade etmek miimkiindiir:

*  Canlandirmalar esnasinda kameralar1 kapatma

*  Bekleme odasini (breakout rooms) kullanma

»  Katilmcilara numara verme

*  Emojiler ya da farkl: sekiller kullanma

»  Dersin islenisine uygun Web 2.0 araglarini kullanma

*  Qorsel, video, slayt ya da hayali nesneler kullanma

68



Covid-19 Siirecinde Cevrimici Drama Derslerinde Karsilasilan Sorunlar ve Coziim Onerileri

Yukarida, maddeler halinde siralanmig 6zelliklerin dersin islenisine katki sagladigi, drama
Ogretmenlerinin isini kolaylastirdigi, 6grencileri daha etkin kildig1 ve ¢evrimici drama dersini daha
nitelikli hale getirdigi sdylenebilir. Drama 6gretmenlerinin siklikla dile getirdigi ¢evrimici ortamdaki
etkilesim eksikligi, iletisim kurmanin gii¢ olmasi gibi sorunlarm bu yollarla asilmaya ¢alisildig1 ifade
edilebilir. Coziimlerden canlandirmalar esnasinda kameralar: kapatmanin dogaglamalari daha izlenir
kildig1, katilimeilarin performanst gergeklestiren gruba odaklanmalarini ve konsantre olmalarini
sagladigi soylenebilir.® Cevrimigi drama derslerinde dogaglama yapilirken estetik alan ya da sahne adi
verilen ekranda yalnizca dogaglama yapacak kisilerin, gruplarin gériinmesi gerekmektedir. I¢ izleyici
olarak hareket eden diger katilimcilar, dogaclamalar1 goézlemlemeye tesvik edilir. K22, “Bekleme
odasina aliyoruz. Biiyiik grupta canlandirma yaparken digerleri kameralarint kapatiyor,” sdzleriyle
biiyiik grupta/ana ekranda yapilan canlandirmada role girmeyen kisilerin kameralarini kapattiklarinin
altim1 ¢izmistir. Buldugu ¢oziimii “Bazen uygulama ozelliklerini denedikce her oturumda farkh
bir sey goriip bunu deneyebiliyorum. Ornegin ekrana sadece kamerasi acik olan kisileri almay:
deneyerek yapmaya bagladim canlandirmalari, ” bigiminde agiklayan K54 canlandirmaya yalnizca
kamerasi acik olan kisileri dahil ettigini sdylemistir.

Cevrimici ortam teknolojik agidan sonsuz bir kullanim alani sunarken sahip oldugu
ozelliklerle katilimcilarin kendilerini ifade etmelerini kisitlamaktadir. Cevrimigi drama derslerinde
katilimeilara (katilim konusunda isteksizlik, farkli iglerle ugrasmak, kamerayr ya da mikrofonu
kapatmak, ders esnasinda gevrimigi oyun oynamak vb.) ya da teknik aksakliklara (baglantinin zayif
olmasi, kamerada ya da mikrofondaki teknik sorunlar, bilgisayar ya da tablete ulasamama vb.)
bagli sorunlar yasanmaktadir. Drama &gretmenleri bu sorunlara bazi ¢oziimler gelistirmiglerdir.
Bu ¢oziimler arasinda dijital platformdaki sohbet (chat) boliimiiniin kullanilmasi, numara sirasina
gore konusulmasi ya da ders siiresince kameranin agik tutulmasi 6rnek verilebilir. Buldugu ¢ozimii
“Ses veya goriintiide problem yasayinca chat iizerinden iletisim kuruyoruz. Her ders kimlerin soz
ve rol aldigint detayl olarak not edip bir sonraki hafta rol almayan ogrencilere dncelik taniyarak
herkesin esit paylasimda bulunmasini sagliyorum.” biciminde aciklayan K4, sesteki ve goriintiideki
donmanin bir sorun oldugunu ancak dijital platformun 6zelliklerini 6grencilerin kendilerini esit ifade
etmeleri amaciyla kullandigini ifade etmistir. Bulunan ¢oziimler arasinda ¢evrimici drama derslerinde
baz1 konu basliklarinda bi¢cim ve igerik agisindan degisiklik yapilmasi da bulunmaktadir. Drama
Ogretmenleri dans, ritim, miizik gibi devinime, beden dilini kullanmaya ve es zamanl etkinlikler
yapmaya dayali basliklar1 gevrimigi ortama uyarlamaya calismistir. S6z konusu degisiklikler ya da
uyarlamalar drama 6gretmenlerinin ve katilimcilarin ¢evrimici ortamda karsilagtiklar: baglanti ve es
zamanl (senkron) hareket edememe sorunlarini agmalarina katki saglamustir.

Cevrimi¢i drama derslerinde karsilagilan sorunlardan biri de derse hazirliktir. Drama
Ogretmenleri ve katilimecilar ¢evrimici drama dersine kendileri igin 6zel bir alan olan evlerinden
baglanmaktadir. Kamusal bir alan olan okulda gerceklestirilen 6rgiin egitimin aksine ¢evrimigi ortam
katilimcilarin kendilerine ait odalarindan, mutfaktan, salondan ya da Internet baglantisinin iyi oldugu
bir mekandan derse girmelerini gerektirmektedir. Katilimcilar baz1 durumlarda baglantinin daha

8 Bu durum, dogaglama igin hazirlik yapan ve drama 6gretmeninin “Hazir oldugunuzda baslayabilirsiniz,” yonergesini bekleyen
gruplarin siirecine benzetilebilir. Dogaglama yapacak gruplarin sahne olarak belirlenen ve estetik alan olarak ifade edilen yeri
dogaglamaya uygun hale getirmeleri gerekmektedir. Yapilan hazirlik, dogaglamanin amacina hizmet etmeyecek nesnelerin, esyalarin
estetik alandan kaldirilmasini gerektirmektedir. Cevrimigi ortamda dogaglama yapan gruplar performansin goriiniir olmasini ve
kendilerine odaklanmalarini saglamak amaciyla diger katilimcilardan kameralarimi ve mikrofonlarini kapatmalarmi, dogaglama
bitmeden agmamalarini talep edebilir.
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iyi oldugu bir odaya gecebilmekte, baglantinin kesilmemesi i¢in kamerasini1 kapatabilmekte ya da
gecici olarak derse erisim saglayamamaktadir. Cevrimici drama dersine hazirlik konusunda yeterli
Ozeni gostermeyen katilimcilarin farkli davraniglar dersin islenisi agisindan bazi sorunlarin ortaya
cikmasina neden olmaktadir. Katilimcilarm ev ortaminda rahat davranmalari, uygun olmadiklarini
belirterek kameray1 ya da mikrofonu agmamalari, diger 6grencilerin ilgilerini dagitacak davranislar
sergilemeleri dersin islenisini olumsuz etkileyebilmektedir. Karsilastig1 sorunu “Ogrencilerin ev
ortamindaki rahatligi disinda bir problemle karsilasmiyorum. Bu tiir durumlarda direkt ogrenciyi
uyarryorum,” sozleriyle agiklayan K32, fazla rahat davranan kisileri uyardigini, K49 ise 6grenciyi
uyardigini ve sinif 6gretmenini bu konuda bilgilendirdigini ifade etmistir. Drama 6gretmenleri bu
tir durumlarda daha sakin ve sabirli olduklarini, sorunun devam etmesi durumunda katilimcilar
uyardiklarint ya da mikrofonlarini kapattiklarini sdylemislerdir.

Internet Baglantisina Yonelik Coziimler

Drama ogretmenleri cevrimici drama derslerinde teknik altyapi, Internet baglantisi ya
da dijital platformdan kaynaklanan sorunlar yasadiklarinda farkli ¢dziim yollart bulmuslardir.
Dijital platformun kullanilmasi sirasinda baglantidan kaynaklanan bir sorunla karsilagildiginda
bulunan ¢oziimler genellikle anlik olmaktadir. Katilimecilar bu ¢oziimleri baslangicta deneme-
yanilma yontemiyle bulmuslar, zamanla ¢ozlimleri daha hizli uygulamaya baslamislardir. Drama
ogretmenlerinin uyguladigi ¢oziimlerden biri Internet baglantisiin zayif oldugu anlarda farkl
yollarla iletigim kurmaktir. Boyle durumlarda, dijital platformdaki mesaj gonderme ya da sohbet
(chat) bolimi kullanilmistir. Chat boliimil, Ogrencilerin ¢esitli sorular sorduklari, yorumlar
yaptiklar1 ya da dgretmenin sorularina yanitlar verdikleri bir pencere goriiniimiindedir. Ogrenciler
ayn1 zamanda arkadaslarina bu pencereyi kullanarak mesaj gonderebilmektedir. Cevrimi¢i drama
derslerinde kullanilan mesaj boliimii yardimiyla yapilabilecekler asagidaki gibi 6zetlenebilir:

*  Soru sorma ya da sorulan soruyu yanitlama

*  Gergeklestirilen performanslar hakkinda yorum yapma (dogaclama, donuk imge gibi
canlandirma etkinlikleri)

*  Bir oyunun ya da etkinligin yonergesini katilimcilarla paylagsma
*  Oynanan bir oyuna yonelik yorumlar yapma

»  Bir dgrenciye 6zel mesaj (yalnizca bir kigiye gonderilen mesaj) 6zelligi kullanarak
ebe oldugunu sdyleme ya da digerlerinin bilmemesi gereken bir gorev verme

*  Dramatik kurguya iliskin bilgileri 6zel mesaj yoluyla gonderme

*  Dramatik durumlar1 ya da rol kartlarin1 aktarma
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Sekil 7. Internet baglantisina yonelik ¢oziimler

Katilimcilarin yasadiklari sorunlar1 ¢6zme bigimleri ile sorunlar benzesmektedir. Baglantinin
zay1f olmastyla ilgili sorun yasayan drama egitmenleri bireysel ya da kii¢lik gruplarla ¢aligmalara
yogunlasmislar, uygulamanin sohbet (chat) boliimiinden iletisim kurmaya calismislardir. Drama
egitmenleri bu ¢oziimlerin yaninda teknik sorunlarla karsilastiklari anlarda calistiklari kurumda
gorevli olan teknik uzmanlardan destek aldiklarini, bilgisayarlarinda bir sorun oldugunda cep
telefonu ile baglandiklarini ya da ikinci bir kameraya gereksinim duyduklarinda cep telefonlarini
kullandiklarini, sorun yasayan katilimcinin bir siire etkinlige dahil edilmedigini, katilimcilar1 olasi
sorunlar konusunda bilgilendirdiklerini ifade etmislerdir. Drama egitmenleri teknik sorun yagayan
ogrencilerin ebeveynleriyle, okul idaresiyle ya da diger 6gretmenlerle sorunlarin ¢6ztimii konusunda
goriistiiklerini sdylemislerdir. Bu bakimdan, iletisim kurma sorunlarin ¢éziimii anlaminda drama
ogretmenlerinin siklikla kullandiklar1 bir yontem olarak 6ne ¢ikmaktadir. Teknik sorunlarin ¢ézimii
konusunda modemi kapatip acma, Internet servis saglayici ile goriisme de uygulanan yontemler
arasinda gosterilebilir.

Tartisma ve Sonug¢

COVID-19 siirecinde drama o6gretmenleri dijital ortamda drama derslerini yiiriitmiisler,
drama ¢aligmalarini ¢evrimigi ortama uygun hale getirmeye ¢aligmislar, ders siiresince iletigimi ve
etkilesimi saglamaya, oyunlar1 ve fiziksel etkinlikleri dersin amaglarina uygun bicimde yliriitmeye
caligmislardir. Bu siirecte birtakim sorunlarla karsilasan drama 6gretmenleri bu sorunlara ¢éziimler
bulmaya ¢alismislardir. Bu sorunlar dijital ortamin kisithiliklarina, katilimcilara ve teknik olanaklara
yonelik sorunlar olmak flizere ii¢ baslik altinda toplanmistir. Dramanin bi¢imine ve igerigine,
katilimcilarin hazir bulunusluguna, Internet baglantisina ve teknik olanaklara iliskin yasanan bu
sorunlarin ¢evrimi¢i drama dersini olumsuz etkiledigi goriilmektedir. Cevrimici drama derslerinde
karsilagilan bu sorunlarla bas etmek amaciyla bulunan ¢éziimlerin drama dersinin siiresine, islenisine,
dijital platformun kullamimina ve Internet baglantisina yénelik oldugu sdylenebilir. Uygulanan
coziimlerin genellikle anlik oldugu, sorunla karsilasildigi durumda o andaki en pratik ve dersin
niteligini artiracak ¢oziimiin uygulandig: goriilmektedir.
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Dijital ortamin kisithiliklarina yonelik sorunlar gdozden gegirildiginde genellikle yiiz yiize
drama ¢aligmalariyla dijital platformdaki drama caligmalariin karsilastirildigi, ¢evrimigi ortamin
olumsuz yonleri one ¢ikmaktadir. Auslander’a gore (2012), bu olumsuz yonlerin arka planinda
performansi temel alan mevcut ¢evrimi¢i uygulamalarin dijital canlilik, katilimciyla kurulan
etkilesim ve katilim konusunda yiiz yiize ¢aligmalar kadar etkili olmamasi goriilebilir. Arastirmacinin
“diger insanlarla baglanti kurmak” bigiminde tanimladigi etkili katilimin ¢evrimigi ortamda yeterli
etkiyi olugturmadig1 sdylenebilir. Davis ve Phillips’e gore ise (2020) bu karsilastirmanin temelinde
COVID-19 siirecinde goriinmez hale gelen “Ogrencilerin ve smifin sahip oldugu o&zelliklerin”
dogrudan ¢evrimici ortama transfer edilememesi diigiincesi yatmaktadir. Aragtirmacilara gore yiiz
yiize ¢aligmalarda yapilan etkinliklerin cogaltilmasi ve dijital platforma tasinmasi kolay degildir.
Dijital platformda drama dersi yapan o6gretmenler benzer bigimde etkilesim kurulamamasini,
katilimcilarin yan yana olmamasini, rahat hissedememelerini olumsuz bir durum olarak gérmiisler
ve bu nedenle yiiz ylize yapilan drama ¢aligmalar1 gibi etkili olmadigini ifade etmislerdir. Benzer
bicimde Donohoe ve Bale (2020) da dijital platformlardaki en biiyiik sorunlardan birinin etkilesim
oldugunu diisiinmektedir. Gerek tiyatro gerekse drama calismalarinda 6gretmen ile katilimer
arasindaki etkin iletigimi saglayacak araglarin olmamasi etkilesimi olumsuz etkilemektedir.
Metinnam ve Karaosmanoglu’nun (2021b) ¢evrimici ortamda yaptiklari arastirmanin sonuglart da
benzer niteliktedir. Dijital ortamda gergeklestirilen drama ¢alismalarinda en sik karsilagilan sorunun
bedenin kisitli kullanimi oldugunu ortaya koyan arastirmacilar katilimcilarin dijital platformda
dogaclama yaparken bedenlerini tam olarak kullanamadiklarini, jest ve mimiklerini karsi tarafa
aktaramadiklarini tespit etmislerdir.

Cevrimici drama derslerinde ortaya c¢ikan sonuglardan biri de ders siiresinin amaglanan
kazanimlara ulagsmak konusunda yetersiz olmasidir. Bu agidan, drama &gretmenlerinin aldiklari
onlemler daha ¢ok, siireye yonelik olmustur. Dijital platformda yapilan drama dersinde hareket
alaninin siirli oldugu, iletisim kurmada sorunlar yagsandigi, grup ¢aligmalarinin zor oldugu ve drama
etkinliklerini dijital platforma uyarlamanin kolay olmadig1 ifade edilmistir. Drama &gretmenlerini
en ¢ok zorlayan alanlardan biri dramanin bigimine ve igerigine yonelik sorunlardir. Bu noktada
oyunlari ve fiziksel etkinlikleri kullanarak grup dinamigi olusturmaya, iletisime ve etkilesime dayali
etkinlikler yapmaya aligkin olan drama 6gretmenleri, katilimcilarin farkli mekanlardan baglandiklar
dijital platformda hedeflerine ulasmanin zor oldugunu diistinmektedir. Yiiz yiize yapilan drama
caligmalarinda gruba, siirece, mekana hakim olan, herhangi bir sorun ¢iktiginda dogrudan miidahale
edebilen drama Ogretmenlerinin dijital platformda s6z konusu hakimiyet alanlar1 kisitlanmistir.
Karsilastiklar1 sorunlari ¢6zme konusunda kendilerini yetersiz hisseden drama &gretmenleri,
ortaya c¢ikan bazi sorunlarin ¢ézlimsiiz oldugunu ve bu sorunlarin ¢evrimi¢i ortamin dogasindan
kaynaklandigini diigiinmiislerdir.

Cevrimi¢i drama dersi yapan ogretmenler dijital platformun ozelliklerini gbz Oniinde
bulundurarak ¢oziimler bulmuslardir. Drama Ogretmenleri, kalabalik gruplarla gerceklestirilen
etkinlikler yerine (Ozellikle grup dogaclamalar1 yerine bireysel ya da ikili dogaglamalar tercih
edilmistir.) daha ¢ok bireysel ya da kii¢lik grup etkinlikleri tercih etmisler, yiiz ylize oynanan oyunlari
ve fiziksel etkinlikleri dijital platforma uyarlamislardir. Drama 6gretmenleri yiiz yilize ¢alismalarda
temas gerektiren (s6z gelimi don-1sin oyununda ebe olan kisinin digerlerine dokunmasi) durumlari
dijital platforma aktarirken s6z ya da s6ze dayali bir ifade kullanmislar, ¢evrimici ortamda ¢ember
olusturmak amaciyla katilimcilara numaralar vermiglerdir. Cevrimi¢i drama derslerinde bekleme
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odas1 (waiting room) ozelliginin etkin bir bi¢imde kullanildig®, yiiz ylize gergeklestirilen drama
caligmalarinda siklikla kullanilan top, ip vb. nesnelerin yerine hayali nesnelerin yer aldigi goriilmiistir.
Drama 6gretmenleri 6grencileri derste tutacak, dikkatlerini, motivasyonlarini ylikseltecek etkinlikleri
tercih etmisler, baz1 durumlarda 6grencilerin gereksinimlerine uygun etkinlikleri kullanmiglardir.

Tipki yiiz yiize drama ¢aligmalarinda oldugu gibi ¢evrimigi drama derslerinde de canlandirma
siireci oldukca dnemlidir. Aragtirma sonuglari, drama 6gretmenlerinin canlandirma siirecinin daha
nitelikli olmas1 ve katilimcilarin spontan bi¢imde kendilerini ifade etmeleri konusunda hareket
ettiklerini, gerekli yerlerde ¢cevrimi¢i araglardan destek aldiklarini gostermektedir. Cevrimigi ortamin
sahip oldugu kisitlar canlandirma siireci i¢in de belirleyici olmus, drama 6gretmenleri s6z konusu
kisitlar1 ortadan kaldirmak ya da etkisini azaltmak amaciyla adimlar atmiglardir. S6z gelimi hareketin,
devinimin ya da sesin kars1 tarafa ulasmasinda yasanilan kisitlilik, pantomim, hikayelestirme ya da
dramatizasyon gibi teknikler kullanilarak asilmaya c¢aligilmigtir. Drama 6gretmenleri buna benzer
durumlarda sesten ya da sdzden ¢ok bedenin, devinimin one ¢iktig1 etkinlikleri tercih etmisler,
dogaglama performanslarinin daha nitelikli izlenebilmesi amaciyla katilimcilardan kameralarin ve
mikrofonlarin kapatilmasini istemisler, dogaglamanin tasarlanmasi siirecinde emojilerin, arka plan
gorsellerinin ya da katilimcilarin evlerinde bulunan aksesuarlarin kullanilabilecegini ifade etmislerdir.
Canlandirma esnasinda katilimcilarin belirlenen konuya uygun bicimde dogaclama yapmalari, konuyu
farkli bir yere tasimak ya da dogaglama icinde bir durumu tartigmalarini saglamak amaciyla drama
ogretmenleri ¢evrimigi drama dersinde 6gretmenin role girmesi teknigini kullanmiglardir. Bunlarin
disinda ayrica iletisimi ve etkilesimi arttirmaya katki saglayan, katilimi olumlu yonde etkileyen Web
2.0 araclar1 farkli amaclarla kullanilmistir. Drama 6gretmenleri ¢evrimigi derslerde gorsel, video
ya da slaytlardan yararlanmislar, bazi durumlarda dogaglama yapmayan, s6z almayan 6grencilerin
kendilerini ifade etmeleri ve katilimcilarin esit katilim saglamasi amaciyla notlar almislar, derse
uygun Web 2.0 araglarini belirleyerek bu araglar1 degerlendirme, 6n bilgileri ya da hazirbulunuslugu
yoklama, yorum yapma, rolleri belirleme amaciyla kullanmislardir (Karaosmanoglu vd., 2022;
Mosse vd., 2022).

Arastirmanin bir diger sonucu ¢evrimi¢i drama derslerinde katilimcilara yonelik sorunlarin
dersi olumsuz yonde etkilemesidir. Katilim konusunda isteksiz olmalari, ev ortaminda rahat
olmalarindan ya da ortamin uygunsuz olmasimndan dolay1 kamera, mikrofon agmamalari, ders i¢in
gerekli arag-gereclerinin olmamasi, aynt anda konugmalari, ¢evrimi¢i drama dersinde kullanilan
dijital araglar konusunda yeterli bilgilerinin olmamasi s6zii edilen sorunlar arasindadir. Bu sorunlarin
bazilar1 dogrudan katilimcilardan kaynaklanmakta, (isteksiz olma, arag-gere¢ olmamasi, kamera
ya da mikrofon agmama vb.), bazilar1 da gerekli dnlemlerin alinmamasindan, katilimeilarin yeteri
kadar bilgilendirilmemesinden (¢evrimig¢i ortamin kullanilmasi ve dijital araglar1 kullanma) ya
da c¢evrimigi ortamda katilimcilarla birlikte kurallarin belirlenmemesinden kaynaklanmaktadir.
Drama 6gretmenleri, katilimcilarin hazir bulunusluguna, tutum ve davranislarina yonelik sorunlarla
karsilastiklarinda daha sabirli ve sakin davrandiklarini, 6ncelikle sorunun ne oldugunu tespit etmeye
caligtiklarini, sonrasinda iletisim kurarak sorunu c¢ozmeye calistiklarini ifade etmislerdir. Bazi

9 Dramada Hareketi kim baslatti? ya da Liderini bul ismiyle bilinen oyunda oncelikle bir ebenin belirlenmesi ve mekanin digina
¢ikmasi gerekmektedir. Sonrasinda katilimeilar, iglerinden bir lider (grubu yonlendirecek kisi) belirler ve liderin yaptig1 hareketlerin
aynisini yapmaya caligirlar. Lider belirli araliklarla yaptigi hareketleri degistirir. Ebenin gorevi ise hareketi kimin baslattigini ya
da degistirdigini bulmaktir. Cevrimigi ortamdaki bekleme odasi 6zelligi ebe olarak belirlenen kisinin mekanin disina ¢ikmasini
(¢evrimici odanin digina ¢ikmast) saglamaktadir. Grup i¢inde lider belirlendikten sonra ebe yeniden gevrimigi odaya (ana ekrana)
dahil edilir.
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drama 6gretmenleri katilimeilar: uyardigini ya da mikrofonlari sessize aldigini sdylemistir. Drama
ogretmenlerinin bulduklart ¢éziimiin ya da sozii edilen sorun ile bas etme bigiminin katilimeilarin
yas grubuyla iligkili oldugu goriilmiistiir. S6z gelimi her tiirlii ¢6ziimii denemesine ragmen bir sonug
alamayan ve 6grencilerin mikrofonunu kapatan drama 6gretmeni ilkokulda gorev yapmaktadir.

Cevrimigi ortam insanlar tarafindan kurgulanan ve belirli gereksinimlere sahip kurgusal
bir mekandir. Drama 6gretmenleri, uzaktan ve c¢evrimici olarak yiiriitilen drama calismalarinda
dijital ortamin kurgusal dogasini ¢ok daha etkili bir sekilde kullanabilir. Yabancilasmanin dogal
olarak goriiniir oldugu bu alanda ¢alismak ve dramatik kurguyu etkili bir sekilde kullanmak, drama
Ogretmenleri ve katilimcilar i¢in ¢ok daha islevsel olabilir. Katilimeilarin farkli rollere girerek
kendilerini ifade etmeleri, belirli durumlari, olaylar rol i¢inde sorgulamalari, irdelemeleri ya da
analiz etmeleri ¢evrimici ortamda ¢ok daha kolay olabilir. Cziboly ve Bethlenfalvy (2020) yaptiklar
caligmada katilimcilarin ¢esitli hikayeler olusturabildiklerini, giinlilk yasamda ya da sosyal medyada
kargilarina ¢ikan dnemli haberleri bir gazeteci, yazar ya da sair roliinde yorumlayabildiklerini ya
da dijital igerikler olusturabildiklerini ifade etmektedir. Arastirmacilara gére c¢evrimigi ortamda
katilimcilar farkli bir role girerek giinlilk yasami yansitan dijital icerikleri yeniden iiretmekte ve
dramatik kurgu icinde evrensel bir {iriine doniismesine katki saglamaktadirlar.

Cevrimigi drama derslerinde karsilasilan bir diger sorun feknik olanaklara yoneliktir. Bir
grup c¢alismast olan drama dersinde katilimcilarin birbirini gérmesi, birlikte ¢aligmalar yapmasi
gerekmektedir. Bu bakimdan ¢evrimigi ortamda yapilan drama dersinde tiim katilimcilarm birbirini
gorecekleri genis bir ekrana gereksinim duyulmaktadir. S6zii edilen genis ekran bir bilgisayar ya da
tablet olabilir. Bazi1 katilimcilarin telefondan baglanmasi diger katilimeilar1 gormelerini engellerken,
bazi oyunlarda, fiziksel etkinliklerde ya da canlandirmalarda grup ¢aligmalarina katilimda sorunlara
neden olabilmektedir. Cevrimi¢i drama derslerinde baglantinin zayif olmasindan dolayr sesin,
gorilintiiniin karsi tarafa gec ulastigi, sirayla konusmanin gii¢ oldugu, donmalarin ya da gecikmelerin
gerceklestigi sonucuna ulagilmistir. Baglantidan, Internet altyapisindan kaynakli bu sorunlar
¢evrimig¢i drama dersinin bazi durumlarda durmasina, drama 6gretmeninin ya da katilimcilarin o
anda seslerinin ya da goriintiilerinin kars1 tarafa ulasip ulasmadigini kontrol etmelerine, baglantisi
zayif olan kisilerin oturumdan ayrilip yeniden baglanti saglamalarina neden olmaktadir. Cevrimigi
drama dersinin siiresinin kisa olmasini bu baglamda iki farkli odakta degerlendirmek daha anlaml
olacaktir. Drama ogretmenleri dersin planlanan siiresinin kisa oldugundan sikayet etmisler ayrica
cevrimici drama dersi siiresince yasadiklar sorunlarin dersin niteligini ve ders anlatim siiresini
olumsuz etkilediginin altin1 ¢izmislerdir. Baska bir deyisle ¢evrimici drama dersi i¢in planlanan
siirenin dersin islenmesi, kazanimlarin aktarilmasi, drama etkinliklerinin gerceklestirilmesi agisindan
fiili olarak harcanan siireden daha uzun oldugu sdylenebilir.

Cevrimici drama dersi yapan bazi drama Ogretmenleri karsilastiklar: teknik sorunlari goz
oniinde bulundurarak B plan1 hazirlamis, ders planlarini bu sorunlara gore tasarlamiglardir. Arastirma
bulgularina gore B plani uygulayan 6gretmenler daha az etkinlik yapmis, drama dersinin siiresine gore
etkinlik sayis1 ve etkinlik igerigi belirlemis (uzun siire alan ve karmagik yonergelerden ziyade daha
kisa siire alan, adim adim yonergelere sahip etkinlikler), dramanin bazi asamalarini ya da etkinlikleri
uygulamamuslardir. Drama 6gretmenleri stireyi daha etkili kullanmak amaciyla katilimcilara atdlye
oncesinde hazirlanmalari i¢in baz1 gorevler verdiklerini, baz1 oturumlarda degerlendirme etkinligini
cevrimici ortamda gergeklestirmek amaciyla atolye sonrasina biraktiklarini ifade etmiglerdir. Davis
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ve Phillips’e gore (2020) 6grencilerin ve smiflarin gériinmez hale geldikleri COVID-19 siirecinde
Internet baglantisindan, dijital platformdan kaynakli sorunlar ortaya giktiginda katilimcilarla farkli
yollarla iletisim kurulabilir, ortaya ¢ikabilecek olasi sorunlar hakkinda katilimcilara bilgi verilebilir.
Sonuglara gore drama Ogretmenleri ¢evrimi¢i drama dersinde sohbet (chat) boliimiiniin ya da
kameralarin kullanilamamasi durumunda mikrofon ile iletisim kurmuslar, katilimcilarin yasadigi
teknik sorunun uzamasi halinde bu kisileri kisa bir siireligine etkinlik disinda birakmislar, sorunun
¢oziilmesi durumunda etkinlige dahil etmislerdir. Drama 6gretmenleri Internet baglantisiyla ilgili
sorun yasadiklarinda cep telefonu ile derse katilim saglamuslar, internete baglandiklar1 aygiti kapatip
agmislar ya da Internet hizmeti aldiklar1 kurumun desteginden yararlanmislardir. Bu denemelerden
sonu¢ alamayan 0gretmenler ¢alistiklari kurumdaki uzmanlardan teknik destek talep etmislerdir.

Oneriler

Aragtirma sonuglar1 drama dgretmenlerinin ¢evrimigi ortamda bazi sorunlarla karsilagtigini,
bu sorunlara ¢evrimi¢i ortamin ve dramanin dogasina uygun g¢oziimler bulmaya galistiklarini
gostermektedir. Sonuglar, ¢evrimici drama derslerinin ders Oncesinde yeterli aragtirma ve hazirlik
yapilmasi, donanimin saglanmasi durumunda gergeklestirilebilecegini gdstermektedir. Drama
ogretmenleri agisindan yeni olan “cevrimici ortamda drama dersi yapma” deneyimi ve karsilagilan
sorunlar bulunan alternatif ¢6ziimlerle asilmaya ¢aligilmigtir. Bu tiir durumlarda drama ve uygulama
odakl1 dersler disiplinler aras1 yaklagimla dramanm dogasina uygun bigimde yapilabilir. Drama
Ogretmenlerinin Onerileri ve deneyim paylasimlari goz onilinde bulundurularak ¢evrimigi ortama
uygun programlar gelistirilebilir. Arastirma sonuglari goz 6niinde bulundurularak asagidaki 6nerilerde
bulunulabilir:

* Arastirma sonuglarindan biri drama 6gretmenlerinin ¢evrimi¢i drama derslerinde
hikayelestirme, pantomim, okuma tiyatrosu gibi teknikleri kullanmasina yoneliktir.
Cevrimici drama derslerinde canlandirma siirecinde kullanilabilecek farkli yontem
ve teknikleri, derse etkilerini ve katkilarini ele alan arastirmalar yapilmalidir.

*  Cevrimigi drama derslerinde farkli yas gruplarinda oyunlarin ve fiziksel etkinliklerin
uygulanmasinda karsilagilan giicliiklere ve ¢6ziim onerilerine odaklanan arastirmalar
yapilmalidir.

*  Arastirmanin sonuglarindan biri ¢evrimigi bir alan olan dijital platformun ve teknik
olanaklarin neden oldugu sorunlardir. Mevcut drama derslerinin ¢evrimi¢i ortama
nasil uyarlandigina odaklanan ve drama 6gretmenlerinin deneyimlerini ortaya koya-
cak aragtirmalar tasarlanmalidir. Bu arastirmalar farkli yas gruplarma ve bu gruplar
arasindaki uyarlama farkliliklarina odaklanmalidir.

*  Cevrimic¢i drama derslerinin gergeklestirildigi dijital platformlarin sahip oldugu ola-
naklari, drama ¢aligmalarina etkilerini karsilastiran ¢caligmalar yapilmalidir.
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Introduction

Drama teachers* who conducted their lessons face-to-face had to do their lessons in an
isolated room and online during the COVID-19 pandemic, and they could only see the participants
through a screen (Cziboly & Bethlenfalvy, 2020). Drama teachers, who faced serious difficulties
in teaching drama in digital space, developed various methods to overcome these difficulties, used
digital platforms such as Zoom and Teams to conduct the lessons, and tried to adapt their face-
to-face drama studies to the digital platform in accordance with the nature and characteristics of
drama (Po-Chi Tam, 2020). By using some features of digital platforms, drama teachers changed the
background in accordance with the aims of the lesson or the dramatic fiction, used the camera and
microphone effectively, and made various group studies on the main screen of the digital platform or
in the breakout rooms. Various pre-texts, movies, stories and images related to the drama lesson were
used in online drama lessons to serve the learning outcomes (Bestock, 2020; Farmer, 2020; Cziboly
& Bethlenfalvy, 2020; Karaosmanoglu, Metinnam, Ozen, & Adigiizel, 2022). Various studies have
been carried out on the continuation of drama classes and the adaptation of activities to the digital
platform in accordance with the nature of drama. It is thought that it is important for the development
of creative drama in Turkey and in the world to determine the thoughts of drama teachers about the
problems encountered in online drama lessons and the solutions applied to these problems.

It can be said that doing performance-based works such as drama and theater online is an
unusual situation for teachers and participants. COVID-19 has shown that established words such as
“remote performance, social distancing and digital engagement” used to understand the mentioned
forms based on performance have become insufficient to understand and discuss the current situation
(Mosse, Janke, Konig, Stein, & Tecklenburg, 2022). This new situation, which was not considered
comprehensively until the COVID-19 and had different expectations about digital pedagogy, forced
drama teachers to think about finding different alternatives. At this point, Anderson et al. (2009)
stated that “Instead of technology pushing pedagogy, it is necessary to think deeply about how
pedagogy can force technology,” and their words are important in terms of evaluating the problem
from different perspectives. According to the researchers, drama education, which is a cultural
process that takes place within social boundaries, can contribute directly to a social change by using
technology and digital space effectively. Despite obvious limitations and concerns, situations such as
COVID-19 may force drama experts to find different alternatives for this change.

Before COVID-19, many drama experts and teachers were of the opinion that the interactive
studies carried out in drama field, which were mostly conducted face-to-face, could not be done in
digital space (Cziboly & Bethlenfalvy, 2020; Karaosmanoglu et al., 2022). The drama studies carried
out in this period contributed to the review of these views, to the examination of the conditions in
digital space, and to the creation of a discussion platform on the subject of performing the drama
studies in digital space. In addition to this contribution, the drama teachers, who conducted online
drama classes, had significant problems in this period. These problems arise from the characteristics
of the digital platform where the course is held, the limitations in adapting drama methods and

4 In Turkey, the expressions of drama instructor, drama leader or drama teacher are used to describe the people who
conduct drama lessons and give drama education. There are elective courses, master’s programs or 320 hours of drama
instructor/leadership programs in drama, which do not have a teaching undergraduate program in any university. In
this study, people who teach drama and carry out drama studies are referred to as “drama teachers”.
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strategies, games or physical activities to the digital platform, the digital skills of the participants or
the quality of the internet connection.

This new state of ambiguity, defined as the new normal, in which access to physical
space and interpersonal connection is necessarily restricted, has more than practical implications.
COVID-19 has invited drama experts and educators to reflect on very human issues such as the
arts, interdependence, limited opportunities for face-to-face education, and access to learning and
teaching opportunities (Gallagher et al., 2020; Davis & Phillips, 2020). During this period, the drama
teachers in different institutions faced different problems regarding the continuation of the lessons.
While the debates about whether drama studies can be done online continue, these discussions also
contributed to some drama teachers’ search for solutions to these problems. Thus, technical and
practical experiments on the use of the digital space and various solutions were produced on how to
perform improvisations and how to adapt games and physical activities to the digital platform.

Today, many teachers struggle to digitize tried-and-tested strategies after years of practice
(Pease, 2020). According to Davis and Phillips (2020), the basis of this struggle is the concerns
of teachers about adapting to the new normal, and as a result of these concerns, there is a need
for different presentation techniques in digital space, knowledge of the use of digital platforms
and how to transfer the content to the digital platform. How successful this struggle is and how
teachers transform their face-to-face drama studies into digital platforms in accordance with digital
pedagogy is one of the issues that need to be considered. COVID-19 has shown that the application
of performance-based methods in digital space is more needed than ever (Goksel, 2021). During
this period, it was observed that many drama teachers made various experiments on theater and
drama by downloading digital platforms to their computers (Donohoe & Bale, 2020). At the same
time, innovations offered by the new normal have been tried to be adopted in order to adapt to new
and unexpected possibilities and flexible methodologies, including strategies for art. Drama teachers
have tried to find solutions to the problems they encounter on the digital platform by using strategies
such as reading theater, the teacher in role, still image, pantomime, and storytelling (Bestock, 2020;
Cziboly & Bethlenfalvy, 2020; Farmer, 2020; Karaosmanoglu et al., 2022). In this research, it is
aimed to determine the problems faced by the drama teachers who teach drama during COVID-19
and how they solve these problems, and to present the application suggestions for online drama
studies. In line with the purpose of the research, answers to the following questions were sought:

*  What problems do drama teachers encounter in online drama lessons?

*  How do drama teachers solve the problems they encounter during online drama les-
sons?

Method

Research Model

In this study, interpretive qualitative research was used, which tries to understand, make
sense of and explore a problem, a phenomenon, participants’ perspectives, worldviews, and previous
experiences (Merriam, 2009; Merriam & Grenier, 2019). Drama teachers participating in the research
expressed the problems they encountered in online drama lessons by associating their way of solving
these problems with their previous experiences. These experiences of the participants revealed how

55



Gokhan Karaosmanoglu & fhsan Metinnam & Omer Adigiizel - Yaratict Drama Dergisi 2023, 18(1), 53-76

online drama studies progress, how they differ from face-to-face studies, and what changes this
situation causes in the understanding of drama. In the research, in which the meaning is constructed
interactively and socially by the participants, it has been observed that the online drama education
varies from person to person and has a layered structure. In the research, it was also revealed that
the problems faced by the participants were interpreted in different ways and the solution proposals
differed. In this context, during the research, it was tried to determine what problems the drama
teachers experienced in online drama lessons during the transfer of the content, and their experiences
on how they solved the problems they encountered were reflected in the findings.

Research Group

The study group of the research consists of drama teachers who teach drama online. In the
research, in which criterion sampling, one of the purposive sampling types, was used, 58 drama
teachers who gave online drama lessons were reached. In accordance with the purposive sampling,
considering the aims of the research, the most appropriate part of the universe to the determined
problem was included in the research. The drama teachers participating in the research are between
the ages of 23 and 55. The majority of the participants who teach drama in different provinces of
Turkey live in metropolitan cities such as Istanbul (26), [zmir (7) and Ankara (6). It is seen that most
of the participants graduated from a higher education institution such as undergraduate (39), graduate
(11) and doctorate (1). 7 participants are associate degree graduates and 2 participants are high school
graduates. It is seen that the participants generally work with preschool, primary and secondary school
groups. 32 participants completed 320 hours of drama instructor/leadership program, 13 participants
received theater training, 11 participants received drama training in university education. Some
participants continue their drama teacher training, while others attend drama trainings conducted
by state institutions. The opinions of the drama teachers participating in the research were collected
through the Online Drama Education Evaluation Form designed by the researchers. The link address
of the form prepared in line with the purpose of the research was shared with the drama teachers in
communication groups and social media channels. No questions that would reveal the identities of
the individuals were included in the online form.

Data Collection Tools and Data Collection

Before theresearch, a literature study was conducted about the problems experienced by drama
teachers who teach drama online. Simultaneously, feedback was received from drama teachers about
the problems they experienced. Then, by the research group, considering the purpose of the research,
draft questions reflecting the problems experienced in online drama lessons, solution suggestions
for the problems and the views of drama teachers on this subject were created and an Online Drama
Education Evaluation Form was designed. Feedback on the evaluation form was received from
experts in the fields of assessment and evaluation and drama, and the questions were finalized in
accordance with these feedbacks. Before the form was shared with the participants, it was sent to
the people who teach drama online, and the expressions in the form were made comprehensible in
line with the feedback received for the expressions that were not understood in the form. Participants
in the study were expected to have conducted an online drama course in addition to being a drama
teacher. In this form, drama teachers were expected to express the problems they experienced in the
drama classes they conducted and how they solved these problems. In this direction, a consent form
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was created showing that the participants voluntarily participated in the research, and it was shared
with the evaluation form in online environments (online communication groups, e-mail, etc. online
environments).

Analysis of Data

The data collected in the research were transferred to the Maxqda program, which is
frequently used in the qualitative analysis, and analyzed with descriptive analysis. The findings were
explained according to the themes, categories and the purpose of the research, the codes obtained
from the participants’ opinions were divided into categories according to the determined themes
and the relationships between the codes, and the created categories were explained in detail under
the themes (Miles & Huberman, 1994). The categories created on the basis of the findings were
tried to be made understandable with various tables and figures, and the themes and categories were
supported by direct quotations expressing the feelings and thoughts of the participants.

Ethical Procedures

Before the study, necessary permissions were obtained from the Ankara University Ethics
Committee. The purpose of the research was explained to the participants, information and assurance
were given that the participation was on a voluntary basis and that the participants had the right to
withdraw from the research at any stage of the research. The participants were told that the information
they provided would be protected and would only be used within the scope of the research. The
research process was carried out within the framework of the ethics committee decision of Ankara
University Ethics Committee dated 24/05/2021 and numbered 85434274-050.04.04/130045.

Findings

Drama teachers faced different problems in online drama lessons. It is possible to examine
the responses of drama teachers to the online drama lessons in three categories: Problems related to
the limitations of the digital space, problems with the participants, and problems with the technical
possibilities. These three categories and the codes for these categories can be seen in Table 1.
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Table 1. Problems in Online Drama Classes

Categories

Codes

Problems with digital space

Lack of interaction and communication
Not as effective as face-to-face drama
Limitation in range of motion

Not suitable for group work

Having an uncomfortable space

Not every exercise can be customized

Problems with participants

Reluctance to take part in activities
Ineffective use of digital tools

Talking at the same time

Not turning on camera or microphone
Extreme home comfort

Lack of necessary tools and equipment

Leaving the microphone on

Technological difficulties

Connecting from the phone
Bad connection
Synchronization problems
Sound, picture freeze or lag

Short duration of the sessions

Problems Related to The Limitations of The Digital Space

Drama teachers have had experiences of working face-to-face with different groups in a
physical space prior to COVID-19. For this reason, the participants frequently compared face-to-
face and online drama lessons and commented on the suitability of face-to-face drama studies to the
digital platform. The participants stated that most of the problems they encountered were based on
communication and interaction, and that the students’ inability to physically contact and be together
affects the drama lessons negatively. From this point of view, it can be argued that for drama teachers,
interaction means being face-to-face, contacting, being in a circle, communicating, playing games,

and coming together physically.
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Figure 1. Problems with digital space

Because of the characteristics of digital space, some drama teachers think that some
problems cannot be solved in online drama lessons. It was stated that physical interaction is often
required in drama studies, and that participants and drama teachers should be physically in the same
place. It was emphasized that there was no interaction in online drama lessons; the participants
could not come together and form a circle. Some drama teachers stated that they accepted this
situation and continued their lessons with the same enthusiasm while some others pointed out that
this situation decreased their efficiency and motivation. Thinking that he could not be productive in
online lessons, P7 expressed: “We face technical problems regarding the internet. For example, you
dont feel very comfortable while improvising. You cannot form a circle. You are acting according
to the circumstances of the online space. Your job gets even harder. I believe I am ineffective online,
unfortunately,” and he accepted that drama teachers’ work online was more difficult compared to the
face-to-face drama studies. According to participants, students who were not active were cut off from
the lessons due to the limitations of the digital space. P15 highlighted the difficulty in developing
mutual communication in the classroom with his statement: “After a while, communication turns
into the narrator-audience form.” The testimony of P23 supports P15: “I believe that in online
drama, sufficient interaction and communication cannot be established.” Using expressions such as
“Students who completed their roles can leave the online lesson while improvising. They can play
games in the background. Its difficult to keep students’ attention, ” P18 affirmed that at the root of the
problems lies the unsuitability of the digital platform for the nature of the drama.

Some drama teachers stated that in digital space, there is no dialogue or interaction, learning
in depth is difficult, students cannot learn permanently, and these problems are caused by the internet
connection or the nature of digital space. “Even though the groups improvise in breakout rooms,”
P22 noted, “the power of improvisation weakens when they communicate from screen to screen.”
The digital space, according to P22, is incompatible with the nature of drama. One of the important
problems experienced online is limited working space. It is very important to use movement, body
language, gestures and mimics effectively in drama. The limited range of motion in digital space
makes it difficult for the participants and drama teachers to express themselves in different ways, to
communicate effectively or to create artistic forms. It is not possible for the participants to express
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themselves through their bodies on the digital platform, according to the drama teachers. The angle
of the camera, the width of the computer screen, the internet connection, and the structure of the
actual place to which the connection is made all influence a person’s self-expression in the digital
space. P53 explained a situation where he fixed a problem by using a second camera: “I needed to
show the movement for a dance study, therefore I used two cameras. I made a connection from a
different angle so that students could understand the movement properly.” It is shown that drama
teachers use a second equipment or two different screens while connecting to the drama lessons from
their mobile phones, tablets or another computer. As in the case of P53, using two cameras helped
students understand the activity better by making the body more visible.

Problems With Participants

The findings of the study indicate that the problems experienced by drama teachers regarding
the readiness of the participants vary according to age groups. For example, drama teachers working
with students in primary and secondary school, which can be expressed as basic education, have
problems such as participants’ talking at the same time, leaving the microphone on, distracting other
students by turning the microphone or camera on and off, and trying to attract attention by changing
the background picture.

Not turning
on camera or

) microphone
Talking at the Extreme

same time home comfort

Ineffective
use of digital necessary tools
/ an equipment

Problems Leaving the
With microphone
Participants on

Reluctance to
take part in
activities

Figure 2. Problems with participants

The most common problem about participants in online drama lessons is their reluctance to
participate in the lesson. Participants’ unwillingness to engage in online drama lesson results in a
variety of issues. Using the digital platform’s tools such as the camera, microphone, and backdrop
throughout the session is one of these issues. For example, P49 said: “I encountered problems like
connection, students’ turning off their audio and video in case of non-participation, constantly
turning the sound on and off, distracting other friends by creating virtual backgrounds, and families’
eavesdropping,” and stressed the difficulties he had with the students’ adaptation to the class. P22
underlined the reluctance of the participants and the problem of focusing as follows: “I act in the
heat of the moment. Because various problems may develop at different times. Sometimes there are
problems with the infrastructure, and other times there are issues with the participants. Participants
either aren 't there at the moment or aren t turning on the camera.”
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In drama studies with adults, problems such as reluctance to take part in activities, lack
of knowledge about using digital tools, connecting from the phone, and the comfort of the home
environment arise. It is seen that there are problems in adapting to and concentrating on the lesson as
well as reluctance to participate in online drama lessons. Another problem arising from the participants
is the lack of knowledge about using the digital platform or Web 2.0 tools. Drama teachers tried to
overcome the lack of knowledge about turning the sound on or off, turning off the camera, and using
the digital platform by giving information to the participants about this issue. It can be argued that
at such moments the duration of the online drama course cannot be used properly, and the time to be
allocated for learning is reserved for such technical procedures. In order to overcome this situation,
it was seen that drama teachers applied different solutions. For example, P17 said: “We turn on the
microphone by pressing and holding the space key in the Zoom application. We keep the microphones
off except when we 're not talking. ” By these words he underlined that there was an unwritten contract
in the drama class and that the participants acted in accordance with this contract. In such a case,
when the person whose microphone is open ends his or her speech, another participant can join the
conversation.

Technological Difficulties

It can be argued that the most frequently used phrase in online lessons during Covid-19 is
“Can you hear me?” It is very important for both drama teachers and participants to reach the other
side of the sound, image or other expressional elements.

Synchronization|
problems
Bad Sound, picture
connection freeze or lag

Connecting Technological Short session
from the phone Difficulties duration

Figure 3. Technological difficulties

According to the research findings, weak internet connection or disconnection and trying
to reconnect to the course are among the most prominent technical problems experienced. These
problems sometimes arise from the drama teachers and sometimes from the participants. Weak
connections, delays in sound or picture transmission result in a reduction in the length of the class, a
loss of interest in the lesson, students’ incapacity to express themselves, or a waste of time attempting
to express themselves. Being out of sync also results in a waste of time. P13 explained this situation
as: “Internet connection might be poor. There are sound and visual freezes. But they aren t intractable
or long-term issues,” and hence she does not regard this as a major issue but P54 indicated that he did
not feel there was a remedy for the internet connection issues: “It appears difficult to overcome the
synchronization problem. I'm adding another room for those who can 't get into the others. They go
to other rooms, and then I send them back to their own. The problem of participants’ not being able
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to connect with their phones or tablets can be remedied if it is made a requirement of participation.”
P4, who complained about the poor quality of the view on the screen, gave examples of the problems
arising from the internet connection, stating, “Internet connection difficulties first and foremost, the
quality of the view on the screen, the impossibility to offer everyone a voice owing to a shortage of

il

time.’

Solutions to Problems in Online Drama Lessons

It is seen that drama teachers find different solutions to the problems related to the form and
content of the drama, the readiness of the participants or the technical possibilities in online drama
lessons. In the research study certain categories emerged about the solutions and it was understood
that the solutions were for the problems and that the drama teachers found solutions to the problems
they faced’. In Table 2, it is possible to see the categories of solutions.

Table 2. Suggestions for Problems in Online Drama Lessons

Categories Codes

Creating a plan B based on technical issues

Doing less activity
Solutions for the . .
. Determining events by duration
duration of the Aski icinants ¢
sking participants to prepare
drama course EP P prep

Leaving the evaluation after the workshop

Omitting certain stages of the drama

Using individual or small group activities

Adapting games to the online environment

Solutions for the Preferring storytelling, conversational activities
teaching of the Preferring activities such as pantomime, in which the body and movement stand out
drama course Using imaginary objects (balls, etc.)

Using the teacher in role strategy

Ensuring equal participation of students by taking notes

Numbering participants

Solutions for the Using the waiting room
use of the digital Using emojis and different shapes
platform Using images, videos, or slides

Using appropriate Web 2.0 tools

Implementing instant solutions
Using the Chat section
Solutions for Getting support from experts, internet service provider
internet connection  Connecting with mobile phone
Not including the person experiencing the problem in the activity

Informing participants about problems

5 It has been observed that drama teachers have undergraduate, graduate and doctoral degrees, and the average time they have worked
as drama teachers is over 10 years. It can be said that the experience in teaching drama is effective in adapting drama activities to
the online environment, conducting drama studies in the online environment, and using different strategies against the problems
encountered. It can be argued that drama teachers are competent in answering the questions in the data collection tool, making
comprehensive evaluations about drama studies and giving feedback.
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Solutions About The Duration of Drama Course

The digital space is a simulation area where real-life stimuli are employed and it offers a
different experience to the participants as a space. Digital space has a different meaning from the face-
to-face drama experience in terms of the time felt in this space. One of the biggest concerns among
drama teachers is that the duration of the online drama course is insufficient. Although the duration
of'a session on the digital platform used is 40 minutes (some drama teachers stated that online lessons
take 30 minutes), technical problems such as the inability of the participants to connect to the lesson,
insufficient connection or not being able to use the features of the digital platform during the lesson
cause a decrease in active lesson time. To deal with this problem, some drama teachers adapted the
course to the nature of the digital space, while others stated that they did not use all of the drama
activities. According to P19, who expresses his thoughts with the following words, the limited time
has a negative impact on in-depth learning: “First of all, there are connection issues caused by the
users’ infrastructure. Due to the anxiety of ‘competing with time,’ the fact that the lesson is only 30
minutes long can cause some stages of the lesson to be skipped or studied insufficiently.”

Determine Asking
events by participants
duration to prepare

Leaving the
evaluation
after the
worshop

Do less
activity

Solutions for
The Duration
of The Drama
Lesson

Not
practicing
some stages
of the drama

Creating a
plan B based
on technical

issues

Figure 4. Solutions for the duration of the drama lesson

The digital space, by its very nature, is constantly full of surprises. Disconnection or weakening
of the connection, power outage, emergence of a technical difficulty, and session expiration are all
issues that drama teachers confront when teaching in this setting. Drama teachers indicated that
they devised a backup plan for dealing with the aforementioned issues, used quick fixes, and acted
on the heat of the moment. P22 explained: “I respond impulsively because different challenges may
develop each time. Sometimes there are issues with the infrastructure, and other times there are
issues with the participants. The individual is either not there or does not activate the camera,”
and P41 admitted that he acted in a similar manner: “/ improvise. This is the method by which I get
experience. Families may also be very helpful in these situations.” After each encounter, this type
of conduct develops into a competence. When faced with a challenge, drama teachers indicated that
they developed spontaneous answers and continued to utilize them if the solution was successful.

The nature of online drama courses forces drama teachers to look for alternatives and to
be prepared to solve a problem that may arise at any moment. According to the participants, who
expressed this situation as creating a plan B, every drama teacher should have a plan B, and should
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activate this plan when faced with any problem. It is possible to express the suggested solutions for
the limited duration of the course in the research study as follows:

*  Creating a plan B according to technical problems

*  Doing less activity

*  Determining the activity according to the duration

*  Asking the participants to prepare before the drama lesson
*  Leaving the assessment after the lesson

*  Omitting some stages of drama

The solutions found by the drama teachers show that they have taken steps to make the
lesson duration® more effective. When the solutions are reviewed, it is seen that the drama teachers
did fewer activities in order to make the lesson more effective, they determined the activity according
to the duration of the lesson, in some cases they did not do an evaluation activity or they left the
activity after the lesson and did not apply some stages of the drama. At this point, it can be argued
that the solutions do not eliminate or solve the problem, but only aim to reduce the negative effects
of the current situation.

Solutions About Teaching of The Drama Course

When the research findings are reviewed, it is seen that the changes made in online drama
lessons are aimed at solving problems such as bad connection, out of synchronization, freezing or
delay in sound and video. These changes are towards using individual or small group activities in
games, physical activities or improvisations. P26, one of the drama teachers, said: “We tend towards
more individual studies. Group work is more difficult. In individual games and exercises, I ask
students to determine a playground (within the frame of the camera area).” What he states is that
he prefers individual or small group activities instead of performing activities in large groups in the
digital platform. The basis of this preference is the emergence of certain delays depending on the
nature of the internet connection, in the delivery of the means of expression such as voice, speech,
gesture or facial expressions to the other party in digital platform. Drama teachers stated that group
work in digital space is not easy, and individual or small group work is more applicable. It can be
said that these studies were carried out in such a way that the cameras could see the performance and
the students could comment.

6 Face-to-face drama classes usually last 40 minutes, and during the Covid-19 period, they were held online for 30 minutes. Some of
this time was spent trying to connect to the course, and the weak or disconnected connection further shortened the time for qualified
lectures.
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Figure 5. Solutions for the teaching of the drama course

One of the difficulties of online drama lessons is the limited access to students directly. In
face-to-face drama lessons drama teachers, who are in the same physical space with the students, can
act faster in motivating students, make them willing to the lesson or keep them in the lesson, and find
the opportunity to intervene immediately to the problems. However, in a digital platform which is
a more uncertain place in terms of classroom management compared to face-to-face studies, it can
be difficult to reach students directly and to provide an effective classroom management. For this
reason, it can become a problem for drama teachers to make the students attend the class or keep
them in the online class. Drama teachers stated that they use activities that would keep students
in class, relax them and regulate their energy in such situations. Drama teachers considered the
following objectives while determining these activities:

*  Energetic start to the lesson

»  Making the participants feel comfortable

*  Using activities that will attract the attention of the participants during the lesson
»  Using activities to entertain participants

*  Making changes according to the dynamism of the participants

Drama teachers stated that they use various activities to make an effective start to online
drama lessons, to attract students’ attention at any time of the lesson or to make an assessment at
the end of the lesson and that they act in order to contribute to the attention and motivation of the
participants, and to achieve their learning goals. In this respect, it can be said that the activities to be
used should serve not only one purpose but more than one purpose.

It has been observed that drama teachers use performing-based solutions such as narrative
(storytelling), pantomime or role-playing in order to solve the problems they have in online drama
lessons. Storytelling, in which tales and dramatic material as literary texts are employed in a way
suitable for the performance, is widely utilized in online drama studies. The story is delivered first
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in the drama class, then how the story would be performed is discussed, and finally performances
(improvisations) take place. Drama teachers highlighted that they use such activities especially in
situations where contact is required, and that speaking or giving verbal instructions makes their work
easier. During these processes, where work was carried out with small groups, various improvisation
topics and roles were given to the students, necessary preparations were made for the improvisation
in the breakout rooms, and finally, the situation in question was presented for the other groups on
the main screen of the digital platform. Giving an example of the use of stories, P35 said, “We tell
stories, create stories and improvise them. In limited situations, we organize the stories by topic,”
and he stated that the story was read first, and then revisions were made on it. In this example, it
is seen that the content of the animation (improvisation) is determined during the story creation
phase. The strategy used by P35 is dramatization, which Adigiizel (2019, p.376) defines as “staging,
gamification or making a situation look more interesting or worse than it really is . In these studies,
a subject, a story, a fairy tale or a different literary text is tried to be animated by adhering to a written
text (Metinnam and Karaosmanoglu, 2021).

The teaching of the drama lesson is also related to the duration of the lesson. The solutions
of the drama teachers are using different strategies, making changes in group work or using the
activities in different ways in digital space. It can be said that the solutions applied are also related
to the duration of the lesson and they contribute to the effective use of this time span. It is seen that
the solutions defined as plan B by the teachers are also determined according to the duration of the
lesson, and there are solutions suitable for the digital space.

It has been observed that the teachers take roles for different purposes in online drama lessons,
they were involved in improvisations and took part in dramatic fiction. With the strategy, which can
be defined as teacher in role, the drama teacher can create a fiction together with the students and
control whether the dramatic fiction progresses in accordance with the objectives of the drama lesson
(Metinnam & Karaosmanoglu, 2021). The teacher takes a role to gather or impart information, to act
as a mediator, and to enable the participants to focus on the role and work within the role (Baldwin,
2019). At this point, what P19 said can be a powerful example in terms of the teacher in role strategy:

I don’t make any changes in the improvisations, but sometimes I get involved in the
improvisation to bring the kids back to our dramatic fiction or story. For example, if one
of the two students improvising a mother and a father in the traffic engage in a dialogue or
a change of place that goes far beyond the situation in the traffic, I try to re-adapt it to the
improvisation by engaging into a dialogue with the character in the role of a character in the
traffic, like a policeman, a sign, or a light.

When the dramatic fiction is no longer present, P19 says that he takes the role and interferes
with it, drawing the pupils’ attention to the point of the re-focal improvisation. He stated that
the teacher not only takes a higher-ranking role (police officer), but also in roles where students
make comments and use prior information, such as traffic signs and traffic lights. P19 directed the
improvisation by giving clear instructions that did not detract the dramatic fiction (Adigiizel, 2019).
By performing the part, the drama teacher contributed to the students’ improvisation in line with the
purpose and to an improvisation that would serve the “focus,” one of the elements of dramatic fiction.

Internet connection is one of the most important components affecting the online drama
course. It is seen that the problems experienced in the connection force the drama teachers to find
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different solutions. It is also seen that apart from storytelling, drama teachers use pantomime exercises
in which the body is at the forefront. Body-based activities such as pantomime, in which any event
or thought is described with body language, gestures or mimics, are used when drama teachers have
problems in transferring the voice and the word to the other party. In the mentioned transfer process,
it is possible for both the teacher and the students to express their feelings and thoughts in an artistic
form. At this point, a basic problem that is difficult to solve, such as a weak internet connection,
has been solved by using body language, gestures and facial expressions instead of using voice. In
addition, in this process, the chat section on the digital platform was used effectively to comment on
pantomime activities, to convey feelings and thoughts, or to communicate in writing.

P52’s comments on pantomime are similar to P35’s comments on narrating: “We 're doing
gesture-mimic training exercises that don t require sound and that are in accordance with the story.
We focus on gestures and mimics in pantomime studies. We put on a pantomime performance with the
kids.” With his statements, P52 emphasized the importance of pantomime, noting that the students
performed in accordance with the story presented. The thoughts of P35 and P52 about the use of
storytelling” and pantomime in online drama classes show that the methods mentioned are effective
tools against connection problems. The methods in question prove that performing activities can
be carried out online by using body language, gestures and facial expressions, and voice where
necessary. In this respect, it can be said that body language, gestures and facial expressions are used
instead of words in cases where connection problems are encountered in online drama lessons.

Teaching drama on a digital platform encourages drama teachers to be creative. Drama
teachers and participants are encouraged to explore possible alternatives due to the limitations of
digital space. In the exercise suggested by P13, for example, participants throw balls in a circle at
each other in a face-to-face setting. The digital platform, however, will not be able to accommodate
this event. “In the games we played, we used balls by throwing the ball at each other,” he suggested
as aremedy. “We turned our backs on the screen in games when we turned our backs on each other.
We assigned numbers to our names when our turn in the circle was arranged. We distributed role
cards to names-specific addresses, and so on, all via chat.” P13 has come up with a brilliant and
practical answer to his dilemma. Despite the fact that the difficulty was generated by the digital
platform, the teacher attempted to resolve the situation by imagining a ball, turning his back on the
computer, substituting numbers for names, and efficiently using the chat section. The suggestions
for drama lessons on digital platforms are extremely useful and practical. It may be argued that
the suggestions mentioned contribute to solve the problem of online engagement, which is often
emphasized.

7 The storytelling expressed by the drama teachers is similar to the word dramatization used in drama. With this concept, the process
of performing the beginning, middle or end of a story in accordance with role playing and improvisation can be understood. Drama
teachers state that the improvisation works carried out in this process contain less words and that a body-based performing process
takes place.
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Figure 6. Solutions for the use of the digital platform

In face-to-face drama studies, games and physical activities are used in accordance with the
objectives of the course. Some games or activities may require physical contact. Participants try to
touch their friends like in “the freeze-heat game”, find a house for themselves as in the “landlord-
tenant game”, and try to find a home for the escaped person by arm in arm as in the “find your home”
game. One of the most fundamental limitations in digital space is the usage of physical contact
zones, which is by its very nature a space where participants cannot use their sense of touch. In
order to realize the mentioned or different activities in this space an alternative solution is needed
instead of physical contact. In digital platforms where users are involved with the help of a screen,
activities based on sight and hearing are used. The space in which the drama studies are carried out
has been moved from a three-dimensional contact area to a two-dimensional and limited space. At
this point, drama activities can be implemented with a few modifications and changes. P37 stated:
“We redesigned the games that require physical contact in the form of verbal expression,” and P45
explained a similar solution which he found as “We now play some games in which you have to touch
each other by saying names instead of touching.” In these answers, names or words appropriate for
the game’s objective are utilized instead of the sense of touch. “I would choose active exercises for
the face-to-face stage in the preparation-warm-up studies,” says P53, who favors active exercises
under normal conditions. He explained his digitally appropriate solution as the following: “Now [
prefer oral activities and focusing more on the topic.” It is seen that drama teachers benefit from
some features of digital platforms in order to make the drama course more qualified, and they plan
by taking these features into account. It is possible to express these features as follows:

*  Turning the cameras off during improvisations

*  Using the breakout rooms

*  Numbering the participants

»  Using emojis or different shapes

»  Using Web 2.0 tools suitable for the course

»  Using images, videos, slides or imaginary objects

These features may be stated to assist in the teaching of the lesson, to make drama teachers’
work easier, to make students more effective, and to qualify the drama lesson. Problems such as the
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lack of interaction in the digital space and the difficulty of communicating, which are frequently
mentioned by drama teachers, are tried to be overcome with these methods. It may be argued that
“turning off the cameras in improvisations” makes the improvisations more watchable and allow
the participants to concentrate and focus on improvising groups.® During improvisations in online
drama lessons, just the people or groups who are going to improvise should be visible on the screen,
which is called the aesthetic area or the stage. Other participants, acting as an integrated audience,
are encouraged to observe the improvisations. P22 expressed: “We 're taking him to the waiting room.
The others turn off their cameras while the larger group is improvising,” and underlined that people
who didn’t have a role in improvisation performed in the large group / on the main screen switched
off their cameras. P54 explained his solution as “Sometimes, when I test out the program features,
1 notice something new in each session and try it out. For instance, when I first started generating
animations, 1 tried to include only people whose cameras were visible on the screen,” and he stated
that he only included participants in the improvisation who had their cameras turned on.

While the digital space provides unlimited technology use, its features restrict participants’
capacity to express themselves. Participants’ problems (reluctance to participate, turning off the
camera and microphone etc.) as well as technological issues with online drama lessons (poor
connection, inability to reach a computer or tablet, etc.) are both present. There have been some
breakthroughs in the search for solutions to these problems. These solutions include using the chat,
speaking in numerical order, and keeping the camera on during the session. P4, for example, agreed
that sound and visual problems existed but while mentioning the solutions he developed against these
problems he emphasized how he used the digital platform to allow students to express themselves
equally: “When we have a sound or visual problem, we communicate via chat... I keep track of who
participates in each class and give preference to those who will not participate the next week, as well
as ensuring that everyone shares equitably.” One of the solutions is to make changes to the form
and content of specific subjects. Drama teachers attempted to adapt subjects like dance, rhythm, and
music, which are based on motion, body language, and synchronous movement, to the digital space.
Thanks to these adaptations or alterations, drama teachers and participants were able to overcome the
problem of connecting and the inability to perform simultaneously.

Preparation for drama lessons is one of the challenges that has appeared in the process of
teaching drama in digital platforms. Online drama education is unusual in that it can be done from
the comfort of one’s own home. Participants in the digital space must attend lessons from their own
rooms, kitchens, halls, or any other place with a decent internet connection, as opposed to traditional
education which takes place in a public setting. Participants may move to a room with better internet
connection, turn off their cameras to prevent being disconnected, or be temporarily unable to access
the course. Particular behaviors of the participants, who do not spend enough time to prepare for the
online drama lesson, cause some problems. The fact that the participants act informally at home, do
not turn on the camera or microphone, and engage in distracting behaviors can have a negative impact
on the lesson. For instance, P32 explained this problem as follows: “I don t have any problems other

8 This situation can be compared to the process of groups preparing for improvisation and waiting for the drama teacher’s instruction
“You can start when you are ready”. The groups that will make improvisation should make the place designated as the stage and
expressed as the aesthetic area suitable for improvisation. The preparation requires the removal of objects and items that will not
serve the purpose of improvisation from the aesthetic area. Groups improvising online can ask other participants to turn off their
cameras and microphones and not turn them on before the improvisation is finished, in order to make the performance visible and
focus on themselves.
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than the students’ comfort in their home setting. In such cases, I give a direct warning to the student.”
P49, like P32, who used words to describe the situation, stated that she informed the classroom
teacher about the problem. In such cases, drama teachers state that they stay cal/mer and more patient,
and if the problem persists, they turn off the participants’ microphones.

Solutions for Internet Connection

Drama teachers have found different solutions to the problems arising from technical
infrastructure, internet connection or digital platform in online drama lessons. When a problem
emerges from the connection while using the digital platform, the solutions found are usually
instantaneous. Participants initially found these solutions by trial-and-error method, and over time
they started to implement the solutions faster. One of the solutions that drama teachers use is to
communicate in different ways when the internet connection is weak. In such cases, the message or
chat section on the digital platform is used. The chat section looks like a window where students ask
various questions, make comments or give answers to the teacher’s questions. Students can also send
messages to their friends using this window. The benefits of the message section used in online drama
lessons can be summarized as follows:

*  Asking or answering a question

*  Commenting on the performances (improvisation activities such as still image)
*  Sharing the instructions of a game or activity with the participants

*  Making comments about a game

» Telling a student that he or she is an it using the private message (message to one
person only) feature or giving a task that the others should not know.

* Sending information about dramatic fiction via private message

*  Transferring dramatic situations or role cards

Getting support

from experts, Connect with
Internet service mobile phone
provider

Not including the
Using the [person experiencing
Chat section the problem in
the activity

Implementing Solution for Informing
instant Internet participants
solutions Connection about problems

Figure 7. Solutions for internet connection

The problems experienced by the participants and their ways of solving these are similar. The
drama teachers, who had problems with the weak connection, concentrated on working individually
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or in small groups, and tried to communicate through the chat section of the application. In addition
to these solutions, drama teachers stated that they get support from the technical experts in their
institutions when they encounter technical problems, they connect with their mobile phones when
there is a problem with their computers, or they use their mobile phones when they need a second
camera, the participant who has problems is not included in the event for a while, and they inform
the participants about possible problems. Drama teachers said that they talked to the parents of the
students who had technical problems, the school administration or other teachers about the solution
of the problems. In this respect, communication stands out as a method frequently used by drama
teachers in terms of solving problems. Turning the modem off and on in solving technical problems,
and talking to the internet service provider can be shown among other methods applied.

Discussion and Conclusions

When drama teachers conducted drama lessons in digital space during COVID-19, they tried
to make drama studies suitable for the digital platform, to ensure communication and interaction
during the lesson, and to carry out the games and physical activities in accordance with the objectives
of the lesson. Drama teachers, who encountered some problems in this process, tried to find solutions
to these problems. Problems are grouped under three headings: limitations of the digital space,
participants, and technical possibilities. It is seen that these problems related to the form and content
of the drama, the readiness of the participants, the internet connection and the technical possibilities
negatively affect the online drama course. It can be said that the solutions found to cope with these
problems encountered in online drama lessons are related to the duration of the drama lesson, its
processing, the use of the digital platform and the internet connection. It is understood that the
applied solutions are usually instantaneous, and in case of a problem, the most practical solution that
will increase the quality of the lesson is applied.

When the problems related to the limitations of the digital space are reviewed, after a
comparison of face-to-face and online drama studies, the negative aspects of the digital space come to
the fore. According to Auslander (2012), in the background of these negative aspects, existing online
applications based on performance are not as effective as face-to-face studies on digital vitality,
interaction and participation with the participant. It can be said that effective participation, which
the researcher defines as “connecting with other people”, does not create enough impact in digital
space. Davis and Phillips (2020) argue that the basis of this comparison lies in the idea that “the
characteristics of the students and the class”, which have become invisible during COVID-19, cannot
be transferred directly to the digital space. According to the researchers, it is not easy to replicate
and transfer the activities done in face-to-face studies to the digital platform. Teachers who teach
drama on the digital platform, likewise consider the inability to interact, the fact that the participants
were not side by side, and that they could not feel comfortable as a negative situation, and therefore
they stated that online drama studies were not as effective as face-to-face drama studies. Similarly,
Donohoe and Bale (2020) think that one of the biggest problems in digital platforms is interaction.
The lack of tools to ensure effective communication between the teacher and the participant in
both theater and drama studies affects the interaction negatively. An online research conducted by
Metinnam and Karaosmanoglu (2021b) revealed similar results. The researchers, who demonstrated
that the most common problem in drama studies performed in the digital environment is the limited
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use of the body and that the participants could not fully use their bodies and convey their gestures and
facial expressions to the other party while improvising on the digital platform.

One of the results of online drama lessons is that the duration of the lesson is insufficient
to reach the intended gains. In this respect, the precautions taken by drama teachers were more
time-oriented. It has been stated that in the drama lesson held on the digital platform, the range of
motion is limited, there are problems in communicating, group work is difficult, and it is not easy
to adapt the drama activities to the digital platform. One of the most challenging areas for drama
teachers is the problems regarding the form and content of drama. At this point, drama teachers,
who are accustomed to creating group dynamics using games and physical activities, and doing
activities based on communication and interaction, think that it is difficult to reach their goals on
the digital platform where the participants are connected from different places. In the face-to-face
drama studies, the said dominance areas of the drama teachers, who have a command of the group,
the process, and the place, and who can directly intervene in case of any problem, are limited in
the digital platform. Drama teachers, who felt inadequate to solve the problems they encountered,
thought that some of the problems that emerged were unsolvable and that these problems stemmed
from the nature of the digital space.

Teachers who teach drama online have found solutions by considering the features of the digital
platform. Drama teachers preferred individual or small group activities rather than group activities
(especially individual or double improvisations were preferred rather than group improvisations),
and adapted face-to-face games and physical activities to the digital platform. Drama teachers used
words or verbal expressions when transferring situations that require physical contact (for example,
the person who is selected as the it tags others in the freeze-warm game) to the digital platform, and
gave numbers to the participants in order to form a circle in digital platform. It has been observed
that the waiting room® feature is used effectively in online drama lessons, and imaginary objects such
as balls and ropes, which are frequently used in face-to-face drama studies, are used. Drama teachers
preferred activities that would keep students in class, increase their attention and motivation, and in
some cases, they used activities suitable for students’ needs.

Just like in face-to-face drama studies, the improvisation process is very important in online
drama classes. The results of the research show that the drama teachers acted in order to make the
improvisations more qualified and the participants to express themselves spontaneously, and they
received support from online tools when necessary. The limitations of the digital space were also
determinant for improvisations, and drama teachers took steps to eliminate or reduce the impact of
these limitations. For example, the limitations experienced in transmitting the movement, motion
or sound to the other side has been tried to be overcome by using strategies such as pantomime,
storytelling or dramatization. In similar situations, drama teachers preferred activities in which the
body and movement stand out rather than sound or words and they asked the participants to turn off
the cameras and microphones in order to watch their improvisation performances in a better way.
They stated that emojis, background images or accessories in the houses of the participants could
be used during designing of improvisations. The drama teachers used the teacher in role strategy

9 In the game known as “Who started the movement?” or “Find your leader!”, first of all, the person who is selected as the it goes out
of the place. Afterwards, the participants identify a leader (who will lead the group) among them and try to do the same actions as the
leader. The leader changes his movements after a while. The it’s job is to find out who started or changed the movement. The waiting
room feature in the online environment allows the it to go out of the room (out of the online room). After the leader is identified
within the group, the it is included in the online room (main screen) again.
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in online drama lessons in order to enable the participants to improvise in accordance with the
determined topic, to move the topic to a different place, or to discuss a situation in an improvisational
manner. Apart from these, Web 2.0 tools that contribute to increase the intensity of communication
and interaction and positively affect participation have been used for different purposes. Drama
teachers benefited from visuals, videos or slides in online lessons, took notes in order for the students
who did not improvise and did not take the floor in some cases to express themselves and to ensure
equal participation of the participants, by determining the appropriate Web 2.0 tools for the lesson,
evaluating these tools, checking for prior knowledge or readiness, and commenting. They used them
for the purpose of making and determining roles (Karaosmanoglu et al., 2022; Mosse et al., 2022).

Another result of the research is that the problems with the participants in online drama
lessons affect the lesson negatively. Participants are sometimes reluctant to participate, they are not
comfortable in their home atmosphere, they do not open cameras or microphones due to the unsuitable
environment, they do not have the necessary equipment for the lesson, they talk at the same time, and
they do not have sufficient information about the digital tools used in the online drama lesson. Some
of these problems arise directly from the participants (reluctance, lack of equipment, not opening
a camera or microphone, etc.), some of them are due to not taking the necessary precautions, not
enough information about the participants (using the digital platform and digital tools) or interacting
with the participants in digital platform due to the lack of rules. Drama teachers stated that they
behaved more patiently and calmly when faced with problems regarding the readiness, attitudes and
behaviors of the participants. They first tried to determine what the problem was, and then they tried
to solve the problem by communicating. Some drama teachers said that they warned the participants
or muted the microphones. It was seen that the solution found by the drama teachers or the way of
coping with the mentioned problem was related to the age group of the participants. For example,
the drama teacher, who could not get a result despite trying all kinds of solutions and turned off the
microphone of the students, works in a primary school.

Digital space is a fictional space that is created by people and has certain requirements.
Drama teachers can use the fictional nature of the digital space much more effectively in drama
studies carried out remotely and online. Working in this space where alienation is naturally visible and
using dramatic fiction effectively can be much more functional for drama teachers and participants.
It can be much easier for the participants to express themselves by taking different roles, to question,
scrutinize or analyze certain situations and events in the role. In their study, Cziboly and Bethlenfalvy
(2020) state that participants can create various stories, interpret the important news they encounter
in daily life or social media as a journalist, writer or poet, or create digital content. According to the
researchers, participants take a different role in the digital space and reproduce digital content that
reflects daily life and contribute to its transformation into a universal product in dramatic fiction.

Another problem in online drama lessons is about technical possibilities. In the drama lesson,
which is a group work, the participants are required to see each other and work together. In this
respect, there is a need for a large screen where all participants can see each other in online drama
lessons. This widescreen may be a computer or a tablet. Connecting some participants from the
phone prevents them from seeing other participants, while it may cause problems in participating in
group work in some games, physical activities or improvisations. It has been concluded that due to
the weak connection in online drama lessons, the sound and the image reach the other side late, it is
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difficult to talk in turn, and freezes or delays occur. These problems caused by the connection and
the internet infrastructure cause the online drama lesson to stop in some cases, the drama teacher or
the participants to check whether their voices or images reach the other party at that moment, and the
people with weak connections to leave the session and reconnect. In this context, it would be more
meaningful to evaluate the short duration of the online drama course in two different focuses. Drama
teachers complained that the planned duration of the lesson was short and also underlined that the
problems they experienced during the online drama lesson affected the quality of the lesson and the
duration of the lecture negatively. In other words, it can be argued that the planned time for the online
drama course is longer than the actual time spent in terms of teaching the lesson, transferring the
gains, and performing the drama activities.

Some drama teachers who teach online drama prepared a plan B considering the technical
problems they encountered and designed their lesson plans according to these problems. According
to the research findings, teachers who applied plan B did fewer activities, determined the number
of activities and activity content according to the duration of the drama lesson (activities with step-
by-step instructions rather than long and complex instructions), and did not implement some stages
or activities of the drama study. Drama teachers stated that they gave the participants some tasks to
prepare before the workshop in order to use the time more effectively, and in some sessions, they
left the evaluation activity after the workshop in order to perform it online. According to Davis and
Phillips (2020), in the COVID-19 process, where students and classrooms become invisible, when
problems arise from the internet connection and digital platform, participants can be contacted in
different ways and informed about possible problems that may arise. According to the results, drama
teachers communicated with the microphone in case the chat section or the cameras could not be
used in the online drama lesson. When drama teachers had problems with the internet connection,
they attended the lesson with their mobile phones, turned the device they were connected to the
internet on and off, or benefited from the support of the institution from which they received internet
service. The teachers, who could not get results from these trials, requested technical support from
the experts in the institution where they work.

Recommendations

The results of the research show that drama teachers encounter some problems in digital
platforms and try to find solutions to these problems in accordance with the nature of digital space
and drama. The results demonstrate that online drama courses can be carried out if sufficient research
and preparation is done before the course and the equipment is provided. The experience of “making
drama lessons online”, which is new for drama teachers, and the problems encountered were tried
to be overcome with alternative solutions. In such cases, drama and practice-oriented lessons can be
conducted in accordance with the nature of drama with an interdisciplinary approach. Considering
the suggestions and experience sharing of drama teachers, programs suitable for digital space can be
developed. Taking the results of the research into consideration, the following recommendations can
be made:

*  One of the results of the research is that drama teachers use strategies such as story-
telling, pantomime, and reading theater in online drama lessons. Research should be
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conducted on different methods and strategies that can be used in the improvisation
process in online drama lessons, their effects and contributions to the lesson.

Studies focusing on the difficulties encountered in the implementation of games
and physical activities in different age groups in online drama classes and solutions
should be conducted.

One of the results of the research is the problems caused by the digital platform
and technical possibilities. Research studies focusing on how current drama lessons
are adapted to the digital platform and revealing the experiences of drama teachers
should be designed. These studies should focus on different age groups and adapta-
tion differences between these groups.

Studies should be conducted to compare the possibilities of digital platforms where
online drama lessons are held and their effects on drama studies.
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