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Research Article

The purpose of this study is to investigate the relationship between classroom teachers'
commitment to their profession and professional attitudes, as well as the mediating role
that self-efficacy belief plays in this relationship. The relational screening model was
chosen as the method in the research. The study group of the research consists of a total
of 235 classroom teachers, 188 of whom are female and 47 male, working in various
primary schools in Turkey. In the research, attitude towards the teaching profession,
dedication to the teaching profession, and teacher self-efficacy belief scales were used
as data collection tools. Data were analyzed by correlation and structural equation
model analysis. The analyzes show that there are positive and moderately significant
relationships between teacher self-efficacy belief and attitude towards the teaching
profession, and between commitment to the teaching profession and teacher self-
efficacy belief. In addition, the results reveal that there is a highly significant positive
relationship between commitment to the teaching profession and attitude towards the
teaching profession. On the other hand, the Z value calculated according to the Sobel
test equation was found to be 4.64 and it was concluded that self-efficacy belief partially
mediated the relationship between professional attitude and commitment to the
profession. In order to increase the validity of the significance levels of direct and
indirect effects, bootstrapping was performed and the mediating role of self-efficacy
belief was supported in the relationship between professional attitude and commitment
to the profession.
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Bu calisgmanin amaci, sinif 6gretmenlerinin mesleki tutumlari ile meslege baghliklari
arasindaki iliskiyi ve bu iliskide 6zyeterlik inancinin aracilik etkisini incelemektir.
Arastirmada yontem olarak iliskisel tarama modeli tercih edilmistir. Arastirmanin
galisma grubu, Turkiye’deki gesitli ilkokullarda gérev yapan 188 kadin ve 47 erkek olmak
Uzere toplam 235 sinif 6gretmeninden olusmaktadir. Arastirmada 6gretmenlik
meslegine yonelik tutum, 6gretmenlik meslegine adanmishk ve 6gretmen 6zyeterlik
inanci Olgekleri veri toplama araci olarak kullaniimistir. Veriler korelasyon ve yapisal
esitlik modeli (YEM) analizi ile ¢6ziimlenmistir. Yapilan analizler, 6gretmen 6zyeterlik
inanci ile 6gretmenlik meslegine yonelik tutum ve 6gretmenlik meslegine baghlik ile
O0gretmen Ozyeterlik inanci arasinda pozitif yonde orta dizeyde anlamli iliskilerin
bulundugunu gostermektedir. Ayrica sonuglar, 6gretmenlik meslegine baglilik ile
6gretmenlik meslegine yonelik tutum arasinda pozitif yonde yiksek dizeyde anlaml bir
iliskinin oldugunu ortaya koymaktadir. Diger taraftan Sobel testi esitligine gore
hesaplanan Z degeri 4.64 olarak bulunmus ve 6zyeterlik inancinin, mesleki tutum ile
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meslege baglilik iliskisine kismi aracilik ettigi sonucuna ulasiimistir. Dogrudan ve dolayli

Arastirma Makalesi etkilerin anlamli olma duzeylerine yonelik gegerligi artirmak igin bootstrapping islemi
gergeklestirilmis ve mesleki tutum ile meslege baghhk arasindaki iliskide 6zyeterlik
inancinin aracilik rolt desteklenmistir.

Introduction

Today, it is necessary to develop life skills like communication, critical thinking, and problem-solving
as well as information skills like scientific literacy (ispir & Yildiz, 2021). In addition to these skills, raising
individuals who are beneficial for their environment, who can think scientifically, and who are productive
are provided through education. Education is a formal or informal activity that helps people increase their
potential in terms of their knowledge, beliefs, behaviors, and abilities (Chakraborty & Mondal, 2014). In
this context, it can be said that educational institutions and therefore teachers should take more
responsibility for shaping the abilities of students. Because teachers help students' social and emotional
development as well as reveal their hidden characteristics (Blazar, 2018; Parvez & Shakir, 2013). In this
context, Curtis (2017) argues that a teacher's beliefs and attitudes towards teaching can potentially affect
students' success. Similarly, Trivedi (2012); states that teachers' attitudes, beliefs, and opinions affect
students' behaviors. This situation highlights not only increasing the knowledge of teachers but also their
professional roles such as healthy and positive attitudes. Therefore, it is considered as necessary for
prospective teachers to acquire attitudes and values related to the profession as much as knowledge
(Celikbz & Cetin, 2004; Kiralp & Bolkan, 2016).

Although there is no standard definition, attitude generally includes an individual's positive or negative
evaluation of any person, object, concept, or situation (Dar, 2021; Sarmah & Puri, 2014). On the other
hand, attitude is defined as a complex mental state that includes individual behaviors (Atas-Akdemir,
2018). Knowing the individual's attitude towards a stimulus can help predict the behavior of the same
individual towards the relevant stimulus. When teacher actions are analyzed, it can be argued that one of
the key aspects defining these behaviors is the quality of the attitude toward the profession (Ustiiner,
2017). In line with this information, the attitude towards the teaching profession can be explained as the
person's thoughts about teaching, her or his feelings towards it, and her performance while teaching
(Camadan & Duysak, 2010). It should be highlighted how the attitude has changed over time and how it
is related to other variables because there is a direct correlation between the attitude towards the
teaching profession and teaching activities (Dursun, 2019).

Attitudes of teachers toward the profession it is often about the liking of the profession or the
recognition that it is socially necessary and important. In addition, teachers' loyalty to the profession or
their sense of belonging is related to their attitudes towards the profession (Ayik & Atas-Akdemir, 2014;
Temizkan, 2008). Similarly, in the study of Yurtseven and Dulay (2022), commitment was shown as one of
the personal factors affecting attitudes towards the teaching profession. Therefore, having a good
attitude towards teaching might help one develop professionally and be more commitment.

The expression of professional commitment was the first used by Greenhaus in 1971. However, the
first use of the concept in today's sense is based on the five-factor commitment model developed by
Morrow in 1983 (Tak & Ciftgioglu, 2009). Professional commitment under this model is stated as making
an effort for the profession, wanting to stay in the profession, showing interest in professional goals and
values (Aranya & Ferris, 1984). In addition, professional commitment can be defined as the attitude or
behavior of a person towards his profession (Blau, 1985). Professional commitment has been described
here as a psychological relationship based on an individual's emotional response to his or her profession
(Lee et al., 2000). Also, it has been explained that professional commitment is a reaction consisting of
three factors: general attitude towards work, degree of professional planning, and relative importance of
the job (Greenhaus, 1971). From this point of view, commitment to the teaching profession can be
expressed as attitudes that affect teachers' professional development and progress. Thus, the positive
attitude towards the profession of teachers or students who choose the teaching profession are
associated with their willingness and commitment to the profession (Malik & Rani, 2013; Ozgenel & Deniz,
2020). However, it can be said that there may be some personal factors that determine the effect of the
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attitude towards the profession on the professional commitment levels of teachers. In particular, self-
efficacy, which accelerates the formation of success by influencing teaching, can be considered among
these factors. The fact that self-efficacy is related to both professional attitude (Demirtas et al., 2011) and
professional commitment (Coladarci, 1992; Tschannen-Moran & Woolfolk-Hoy, 2001) supports this idea.

Conceptually, the foundations of self-efficacy are based on Bandura's (1977) Social Cognitive Learning
Theory. In this context, self-efficacy is expressed as a person's confidence in his or her ability to carry out
the actions necessary to achieve particular results. On the other hand, teacher self-efficacy is defined as
a variable that takes into account individual differences in teaching activity (Gibson & Dembo, 1984). In
addition, teachers' sense of efficacy includes beliefs about their capacity to influence students'
performance (Ashton, 1984). Therefore, teachers' having a high level of self-efficacy can increase the
quality of education and training activities and enable the profession to be carried out more successfully.
Because teachers' feeling of professional efficacy is seen as one of the main factors affecting the learning-
teaching process (Akkus, 2013; Woolfolk et al., 1990). As a matter of fact, teachers' self-efficacy emerges
as an important internal factor affecting professional knowledge, skills, and equipment (Blimen &
Ozaydin, 2013).

It can be said that professional attitude, commitment, and self-efficacy are internal motivations that
affect one's teaching practice. In addition, positive or negative attitudes toward the teaching profession
can shape an individual's self-efficacy towards the profession. Moreover, positive self-efficacy can
increase the respect for the teaching profession and thus the professional commitment of teachers.
Considering the strong relationships between them, self-efficacy belief may have a mediating role in the
relationship between attitude and commitment. When the relevant literature is examined, there are
studies that examine teachers' attitudes towards the profession and their professional commitment
separately (Alkhateeb, 2013; Kursunoglu et al., 2010; Tezci & Terzi, 2010). Despite the limited number of
studies examining the relationship between professional attitude and commitment (Malik & Rani, 2013),
some data (Ayik & Atas-Akdemir, 2014; Kaleli, 2020; Ozcan & Nakip, 2016; Palmer, 2006; Temizkan, 2008)
suggest that there may be a linear relationship between variables and self-efficacy may play a mediating
role in this relationship. It is predicted that this study will contribute to filling the gap in the literature.
Thus, it will be possible to better understand the impact on educational institutions and students and
teaching skills of variables of professional attitude and self-efficacy, which are thought to have a positive
effect on the commitment to the teaching profession. In this context, the aim of the study is to examine
the relationship between classroom teachers' professional attitudes and their commitment to the
profession and the mediating effect of self-efficacy belief in this relationship. In accordance with the
theoretical and conceptual framework set forth in the literature, the independent variable of the study is
the attitude towards the teaching profession, the dependent variable is the commitment to the teaching
profession, and the mediating variable is the teacher's self-efficacy belief. With this study, it is aimed to
reveal the factor that can mediate the relationship between attitude and commitment and to develop a
new perspective by performing the application on classroom teachers. The hypothetical model created to
question the relationships between variables is given in Figure 1.

Teacher's Self-
Efficacy Belief

Attitude towards Commitment to
the Teaching the Teaching
Profession i Profession

Figure 1. A Hypothetical Model Created for the Purpose of the Research
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In the analysis model created, cishows the direct effect of the attitude towards the teaching profession
on a commitment to the teaching profession; ai shows the direct effect of the attitude towards the
teaching profession on teacher self-efficacy belief; bi shows the direct effect of teacher self-efficacy belief
on a commitment to the teaching profession; aibi shows the indirect effect of the attitude towards the
teaching profession on the commitment to the teaching profession through the belief of teacher self-
efficacy. In this context, the hypotheses of the research are as follows:

H1: The attitude toward the teaching profession and dedication to the teaching profession are
significantly correlated.

H2: Belief in teacher self-efficacy and attitude toward the teaching profession are significantly
correlated.

H3: Commitment to the teaching profession and teacher self-efficacy beliefs are significantly
correlated.

H4: Teacher self-efficacy belief has a mediating effect on the relationship between the attitude
towards the teaching profession and commitment to the teaching profession.

Method
Model of the Research

The mediating role of primary school teachers' self-efficacy beliefs between professional attitude and
commitment to the profession was evaluated according to the relational screening model. The screening
model is a research approach that aims to introduce an event, situation, object, or individual that is the
subject of the research as it is, without any influence. On the other hand, the relational screening model
is a research method used to ascertain whether there is a relationship between two or more variables
and, if so, the strength of that relationship (Karasar, 2005).

Participants

The population of the research consists of classroom teachers who were actively working during the
first semester of the 2021-2022 academic year. It is difficult to reach all classroom teachers working in
Turkey in terms of labor, time, and opportunity. In order to obtain varied data and determine the sample
that will best represent the research population, Statistical Regional Units Classification (NUTS) has been
used. For this reason, it is aimed to include the classroom teachers working in each geographical and
statistical region in the study group by listing all the provinces where the data set will be applied. During
the scale implementation studies, 237 classroom teachers were reached. After the applications were
completed, the scales were checked and 2 data sets determined to be incomplete or incorrectly filled
were not evaluated. Thus, a total of 235 scale sets were used in the study. According to NUTS, 51 provinces
selected from 12 regions and 26 sub-regions and used in the research are shown in Figure 2.
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Figure 2. Provinces where Data was Collected for the Study
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Classroom teachers, except for the regions and provinces where they work, are examined in terms of
gender, age, professional seniority, taught grade level, education level, task type, school type, job
satisfaction, and activities participated in. The distribution of primary school teachers by demographic
characteristics is shown in Table 1.

Table 1.
Demographic Characteristics of Classroom Teachers Participating in the Study
Demographic Features Sub-Criteria Frequency Percentage (%)

Female 188 80

Gender Male 47 20
21-25 age 87 37
26-30 age 99 421
Age 31-35 age 25 10.6
36-40 age 17 7.2

41-45 age 5 2.1

51+ age 2 0.9

1-5 years 165 70.2

5-10 years 35 14.9

Professional Seniority 11-15 years 24 10.2
16-20 years 8 3.4

21+ years 3 1.3

1. grade 59 25.1
2. grade 54 23.0

Taught Grade Level 3. grade 38 16.2
4. grade 44 18.7

Multi-level grade 40 17.0

Bachelor's degree 222 94.5

Education Level Master degree 12 5.1
PhD degree 1 0.4

Permanent 90 38.3

Task Type Contractual 109 46.4
Paid 36 15.3

School Type SFate school 223 94.9
Private school 12 5.1

Low 38 16.2

Professional Satisfaction Level Medium 139 59.1
High 58 24.7

Seminar 215 70.0

Type of Activity Attended by Workshop 15 4.9
Classroom Teachers Conference 74 24.1
Congress 3 1.0

When the gender distribution of the classroom teachers participating in the research is examined, it is
seen that 80% (n=188) are female and 20% (n=47) are male. According to the results of the analysis, most
of the teachers are in the age group of 21-25 (37%, n= 87) and the age group of 26-30 (42.1%, n= 99).
Additionally, a small part of the classroom teachers are in the 41-45 age group (2.1%, n=5) and 51 + (0.9%,
n= 2). According to Table 1, it can be said that the majority of teachers have 1-5 years of professional
seniority (70.2%, n= 165). Respectively, proportion of teachers teaching first, second, third and fourth
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grades, is 25.1% (n=59), 23.0% (n= 54), 16.2% (n= 38), and 18.7% (n= 44). In addition, it is understood
that 40 participants (17.0%) worked as multigrade classroom teachers.

The fact that 94.4% (n= 222) of primary school teachers have undergraduate degrees, 5.1% (n=12)
graduate degrees, and 0.4% (n= 1) doctorate degrees reveals that their education levels do not differ
greatly. When Table 1 is examined, it can be stated that contracted (46.4%, n= 109) and permanent
(38.3%, n=90) teachers participated more in the study in contrast to those who are paid (15.3%, n= 36)
teachers. While the majority of these teachers (94.9%, n=223) work in public schools, only 12 (5.1%)
continue their profession in private education institutions. It is noteworthy that teachers have a medium
level of professional satisfaction with 59.1% (n= 139), a high level with 24.7% (n= 58), and low level with
16.2% (n= 38). In addition, it is seen that teachers frequently attend seminars (70%, n= 215) and
conferences (24.1%, n=74), but they prefer scientific congresses (1.0%, n= 3) and workshops (4.9%, n=15)
less.

Data Collection Tools
Attitude Scale Towards Teaching Profession

Within the scope of the research, the scale developed by Demirel and Unisen (2018) was used to
determine the professional attitude levels of classroom teachers. The scale consists of 16 positive and 12
negative items and a single section. Scale includes four dimensions: valuing (items 1, 2, 4, 5, 6, 7, 10, 12,
14, 17, 22, 28), professional burnout (items 21, 23, 24, 25, 26, 27), indifference (items 3, 8, 9, 11, 13, 15),
and openness to professional development (items 16, 18, 19, 20). In addition, the participants evaluated
the scale items on a five-point Likert-type rating scale (1= Strongly disagree; 2= Partially disagree; 3=
Undecided; 4= Partially agree; 5= Strongly agree). The highest score that the participants can get from the
scale is 140, and the lowest score is 28. The scores obtained were used as a criterion in determining the
professional attitudes of the classroom teachers.

Cronbach Alpha internal consistency coefficient of the scale of attitude towards the teaching
profession was calculated as .93 for the first factor, .80 for the second factor, .81 for the third factor, .66
for the fourth factor, and .94 for the total scale. Within the scope of this research, the internal consistency
coefficient of the scale is .94 for the first factor, .82 for the second factor, .75 for the third factor, .65 for
the fourth factor, and .94 for the total scale. In addition, as a result of the reliability analysis carried out
on the gender variable, the reliability coefficient for female teachers was determined as .94 and for male
teachers as .95. Moreover, it can be said that the Spearman-Brown correlation result (r= .91) and the
Guttman Split Half Coefficient result (r= .91) contain appropriate values as a result of the two half
reliability analyzes performed for the final form of the scale, which consists of 28 items (Seger, 2015). It
can be stated that the reliability coefficients for the two halves (1st part= .91; 2nd part= .88) are at the
desired levels.

Confirmatory factor analysis (CFA) was conducted to determine the construct validity of the attitude
scale towards the teaching profession for classroom teachers. It was noted that the latent factors
explaining the observed variables for scale had t-values that were significant at the.01 level. In addition,
the values of the fit indices (x*/sd= 2,06; NFI=.95; NNFI=.97; CFl=.97; RFI=.95; IFI=.97; RMR=.053; SRMR=
.055; RMSEA= .067) show that the scale may be valid for the sample of this study. Values related to the
goodness of fit indices were evaluated according to the criteria generally accepted in the literature and
determined as excellent, acceptable, or poor. Accordingly, it can be said that x2/sd, NFI, CFl, RFI, NNFI,
and IFl are perfect, and RMR, SRMR, and RMSEA have acceptable fit values.

The Scale of Dedication to the Teaching Profession

Within the scope of the research, the scale developed by Kozikoglu (2016) was used to determine the
level of commitment to the profession of classroom teachers. The scale consists of 20 positive items and
a single section. The scale includes three dimensions: commitment to the profession (items 1-8),
dedication to students (items 13-20), and selfless work (items 9-12). In addition, the participants
evaluated the scale items with a five-point Likert-type rating scale (1= Strongly disagree; 2= Disagree; 3=
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Undecided; 4= Agree; 5= Strongly agree). The highest score that the participants can get from the scale is
100, and the lowest score is 20. The scores obtained were used as a criterion in determining the level of
commitment of classroom teachers.

Cronbach Alpha internal consistency coefficient of the scale of dedication to the teaching profession
is .92 for the first factor, .86 for the second factor, .70 for the third factor, and .90 for the total scale.
Within the scope of this research, the internal consistency coefficient of the scale is .94 for the first factor,
.88 for the second factor, .83 for the third factor, and .94 for the total scale. In addition, as a result of the
reliability analysis performed on the gender variable, the reliability coefficient for female teachers was
determined as .92, and for male teachers as .96. These values showed that the scale is a reliable scale.
Moreover, it can be said that the Spearman-Brown correlation result (r = .82) and the Guttman Split Half
Coefficient result (r= .81) contain appropriate values as a result of the two half reliability analyses
performed for the final form of the scale, which consists of 28 items. It can be stated that the reliability
coefficients for the two halves (1st part =.93; 2nd part = .88) are at the desired levels.

CFA was conducted to determine the construct validity of the scale of commitment to the teaching
profession for classroom teachers. It was noted that the latent factors explaining the observed variables
for scale had t-values that were significant at the.01 level. In addition, the values of the fit indices (x?/sd=
2,47; NFI= .96; NNFI= .97; CFl= .98; RFI=.95; IFI= .98; GFI= .85; RMR= .026; SRMR= .053; RMSEA= .079)
show that the scale may be valid for the sample of this study. Values related to the goodness of fit indices
were evaluated according to the criteria generally accepted in the literature and determined as excellent,
acceptable, or poor. Accordingly, it can be said that x?/sd, NFI, CFl, RFl, RMR, SRMR, NNFI, and IFl are
perfect, and GFl and RMSEA have acceptable fit values.

Teacher Self-Efficacy Belief Scale

Within the scope of the research, the scale developed by Colak et al. (2017) was used to determine
the self-efficacy belief levels of classroom teachers. The scale consists of 27 items and a single section.
Academic self-efficacy (items 1-5), professional self-efficacy (items 6—12), social self-efficacy (items 13—
20), and intellectual self-efficacy (items 21-27) are the four components of the scale. In addition, the
participants evaluated the scale items with a five-point Likert-type rating scale (1= Disagree; 2= Partially
disagree; 3= Undecided; 4= Partially agree; 5= Agree). The highest score that the participants can get from
the scale is 135, and the lowest score is 27. The scores obtained were used as a criterion in determining
the self-efficacy beliefs of classroom teachers.

Cronbach Alpha internal consistency coefficient of teacher self-efficacy belief scale was calculated as
.75 for the first factor, .86 for the second factor, .88 for the third factor, .87 for the fourth factor, and .93
for the total scale. Within the scope of this research, the internal consistency coefficient of the scale is .85
for the first factor, .90 for the second factor, .90 for the third factor, .91 for the fourth factor, and .95 for
the total scale. In addition, as a result of the reliability analysis carried out on the gender variable, the
reliability coefficient for female teachers was determined as .94 and for male teachers as .95. These values
showed that the scale is a reliable scale. Moreover, it can be said that the Spearman-Brown correlation
result (r=.84) and the Guttman Split Half Coefficient result (r=.84) contain appropriate values as a result
of the two half reliability analyses performed for the final form of the scale, which consists of 28 items. It
can be stated that the reliability coefficients for the two halves (1st part =.91; 2nd part = .92) are at the
desired levels.

CFA was conducted to determine the construct validity of the teacher self-efficacy belief scale for
classroom teachers. It was noted that the latent factors explaining the observed variables for scale had t-
values that were significant at the .01 level. In addition, the values of the fit indices (x2/sd= 2.12; NFl= .95;
NNFI=.97; CFl=.97; RFI=.95; IFI= .97; RMR=.033; SRMR=.062; RMSEA=.069) show that the scale may be
valid for the sample of this study. Values related to the goodness of fit indices were evaluated according
to the criteria generally accepted in the literature and determined as excellent, acceptable, or poor.
Accordingly, it can be said that x?/sd, NFI, CFl, RFIl, RMR, NNFI, and IF| are perfect, and SRMR and RMSEA
have acceptable fit values.
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Analysis of Data

Data were analyzed by correlation and structural equation model (SEM) analysis. Confirmatory factor
analysis and normality analysis were used in the preliminary analysis. Analyzes were made using LISREL
8.80 and SPSS 26.00 package programs. Before the analysis, the skewness and kurtosis values were
examined and the conformity of the data to the normal distribution was tested. The distribution of the
scores obtained from the scales of attitude towards the teaching profession, commitment to the teaching
profession, and teacher self-efficacy beliefs was evaluated in terms of skewness and kurtosis values for all
sub-dimensions. It is stated that skewness and kurtosis values are expected to be between +1 and -1, but
coefficients between +2 and -2 are also acceptable (Karaatl, 2006). Mahalanobis distance method was
used to detect outliers as a result of normality analysis.

Through correlation analysis, the relationships between attitude towards the teaching profession,
commitment to the teaching profession, and teacher self-efficacy beliefs were revealed. In this context,
0.00-0.29 was evaluated as very low, 0.30-0.49 as low, 0.50-0.69 as moderate, 0.70-0.89 as high, and 0.90-
1.00 as very high correlation (Asuero et al., 2006). The mediating role of teacher self-efficacy belief in the
relationship between attitude towards the teaching profession and commitment to the teaching
profession was examined with the structural equation model. The mediating role was examined in line
with the conditions set by Baron and Kenny (1986). Conditions expressed are as follows: (1) The
independent and dependent variables—professional attitude and professional commitment—must be
meaningfully related. (2) The mediating variable—self-efficacy belief—must be related to the
independent and dependent variables. (3) When the mediator variable is controlled, there should be a
decrease in the relationship rate between the independent variable and the dependent variable.
However, a decrease in the relationship between the dependent variable and the independent variable
does not always indicate that there is a mediating effect. Therefore, the significance level of the decrease
in beta values was evaluated using the Sobel test. In the study, bootstrapp analysis was also performed
to understand whether the mediation relationship was significant in 5000 samples. The significance level
of .05 was taken as the basis in the study.

Ethical Procedures

Ethical principles and rules were followed during the planning of the research, data collection, analysis,
and reporting. This research was deemed ethically appropriate with decision numbered 9 taken at the
meeting dated 07.10.2022 and numbered 11 of Atatlirk University Social and Human Sciences Ethics
Committee.

Findings
Descriptive Statistics and Normality Values for Variables

Before analyzing the problems of the research, skewness, and kurtosis values were calculated for the
normality distribution of the data. Descriptive statistics of variables and results of the normality analysis
regarding the calculation are given in Table 2.

The fact that the kurtosis and skewness coefficients of classroom teachers regarding their professional
attitude, commitment to the profession and self-efficacy beliefs are between +2 and -2 indicates that the
assumption of normality is provided (George & Mallery, 2010). However, according to Table 2, it is seen
that the "indifference" factor in the scale of attitude towards the teaching profession is not between +2
and -2 kurtosis values. Therefore, the data were reviewed in terms of outliers, and probability values were
found according to the chi-square. According to the Mahalanobis distance method, 2 observations (276
and 171) with outliers were removed from the data set and analyzes were carried out with 233 data. Table
3 has shown the findings of the normality analysis for the final computation as well as the descriptive
statistics of the variables.
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Table 2.

Descriptive Statistics and Normality Values Regarding the Variables of the Study in the First Case
Scales Variables N X SD Skewness  Kurtosis
Attitude Scal Valuation 235 49.3 9.0 -.81 -.01
Tovlv:rde; T;aee Professional burnout 235 25.1 4.5 -1.26 1.76
Teaching Indifference 235 27.1 3.6 -1.60 2.94
Profession Openness to professional 535 18.0 23 91 03

development

The.Sca!e of Comml'Fment to the 935 35.7 53 110 97
Dedication to profession
The Teaching Dedication to students 235 37.0 3.7 -1.26 1.08
Profession Selfless work 235 171 2.8 -.79 .01

Academic self-efficacy 235 20.4 3.2 -.25 -.45

Teacher Self- . .

Efficacy Belief Professional self-efficacy 235 31.3 3.5 -.57 -.40

Scale ¥ Social self-efficacy 235 28.4 4.8 -.29 -27

Intellectual self-efficacy 235 28.4 4.8 -.29 -27

Table 3.

Descriptive Statistics and Normality Values Regarding the Variables of the Study in the Final State
Scales Variables N X SD Skewness  Kurtosis
Attitude Scal Valuation 233 49,5 8.8 -.82 .06
TO\;/:r d‘: T‘;]aee Professional burnout 233 25.2 4.4 -1.28 2.00

. Indifference 233 27.2 33 -1.25 .72

Teaching o ; fessional

Profession penness to protessiona 233 18.0 23 -93 .04
development

The §ca!e of Comml‘Fment to the 233 358 53 112 36

Dedication to profession

The Teaching Dedication to students 233 37.0 3.7 -1.27 1.11

Profession Selfless work 233 17.1 2.8 -.80 .05
Academic self-efficacy 233 20.4 3.2 -.25 -.45

Teacher Self- . )

Efficacy Belief Professional self-efficacy 233 31.3 3.5 -.58 -.39

Scale ¥ Social self-efficacy 233 28.4 4.8 -.29 -.29
Intellectual self-efficacy 233 28.4 4.8 -.29 -.29

When Table 3 is reviewed, it can be seen that the variables' skewness and kurtosis values range from
+2 to -2. That is, the normality condition is satisfied. The data sets obtained as a result of the normality
analysis were evaluated under two headings where the indirect and direct relationships between the
variables were tested.

Analysis of Direct Relationships Between Variables

After discussing the variables in terms of descriptive criteria and normality, correlation analyzes were
conducted for attitude towards the teaching profession, commitment to the teaching profession, and
teacher self-efficacy belief. The correlation analysis used to examine the direction and size of the relations
between variables takes values between +1 and -1. The value of the correlation coefficient gets larger as
it approaches 1 and decreases as it approaches 0. In addition, to be a (-) of the coefficient between the
variables indica tes a negative relationship, and a (+) indicates a positive relationship (Yavuz & Saglam,
2018). Pearson correlation analysis was used to test the direct relationships between the variables.
Descriptive results of variables and correlation results are presented in Table 4.
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Table 4.
Correlation Coefficients between Variables

Variables X D Professional  Self-Efficacy  Professional

Attitude Belief Commitment
Professional Attitude 120.1 16.9 1
Self-Efficacy Belief 116.0 13.0 34" 1
Professional Commitment 89.9 10.1 77" 57" 1

** Relationship Between Variables

Table 4 shows that there are positive and moderately significant relationships between teacher self-
efficacy belief and attitude towards the teaching profession (r= .34, p<.01), and between commitment to
the teaching profession and teacher self-efficacy belief (r=.57, p<.01). In addition, the results reveal that
there is a highly significant positive relationship between commitment to the teaching profession and
attitude towards the teaching profession (r= .77, p<.01). Thus, hypotheses H1, H2 and H3, which predict
direct relationships between concepts, have been proven to be correct.

Analysis of Indirect Relationships Between Variables

Regression analysis was conducted to test the hypothesis (H4) regarding the indirect relationships
between the professional attitude, commitment to the profession, and self-efficacy beliefs of primary
school teachers. The obtained findings allow the evaluation of the predicted mediation effect by revealing
that the relationship between the variables is significant. Because the determination of the mediation
relationship is carried out by multiple regression analysis (Baron & Kenny, 1986).

According to the research model, teacher self-efficacy belief will play a mediating role in the indirect
relationship between commitment to the teaching profession and attitude toward it. Table 5 presents the
findings of the regression analysis that was carried out to ascertain the mediation relationship.

Table 5.
Multiple Regression Results for Variables
Dependent Independent Standard 2
Variable Variable B Error B T P R
Teacher Self- Attitude T.owards
Efficacy Belief the Tea'chlng
Profession
Constant 83.18 6.02 - 13.83 .000 -
Attitude Towards the Teaching Profession 273 .050 .340 5.50 .000 12
Commitment to Attitude Towards
the Teaching the Teaching
Profession Profession
Constant 31.51 3.14 - 10.04 .000 -
Attitude Towards the Teaching Profession .486 .026 777  18.78 .000 .60
Teacher Self-
Commitment to Efficacy Belief;
the Teaching Attitude Towards
Profession the Teaching
Profession
Constant 9.44 3.66 - 2.58 .011 -
Attitude Towards the Teaching Profession 414 .024 661 17.41 .000 -
Teacher Self-Efficacy Belief .265 .030 .340 8.96 .000 .10

Below is the regression equation that was determined based on the findings of the regression analysis:

1. Teacher Self-Efficacy Belief= 83.18 + .273 * Attitude Towards Teaching Profession
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2. Commitment to Teaching Profession=31.51 + .486 * Attitude Towards Teaching Profession

3. Commitment to Teaching Profession= 9.44 + .414 * Attitude Towards Teaching Profession + .265 *
Teacher Self-Efficacy Belief

The effect of the attitude towards the teaching profession, determined in the second regression
model, on a commitment to the teaching profession decreased with the introduction of teacher self-
efficacy belief into the regression model. In other words, while the effect of professional attitude on
commitment to the profession was observed to be .777 in the 2nd regression model, this effect decreased
to .661 with the addition of the mediator variable to the model. The decrease in the last case indicates
that there may be a partial mediation effect. So, self-efficacy belief partially mediates the relationship
between professional attitude and commitment to the profession. However, in order to conclude that
professional attitude affects professional commitment through self-efficacy belief, the Z value calculated
with the Sobel test should be considered. With the Sobel test, the significance level of the mediation effect
can be determined depending on the non-standardized beta value and the standard error coefficient
(Preacher & Hayes, 2004). Sobel test equation and explanations for this equation are shown below (Baron
& Kenny, 1986; Howard, n.d.).

Sobel test equation= a*b / V(b?*S.2 + a®*Ss?)

In the equation, a stands for the non-standardized regression coefficient for the association between
the independent variable and the mediating variable, whereas Sa denotes the standard error for a. On
the other hand, b represents the non-standardized regression coefficient for the relationship between the
mediator variable and the dependent variable, and Sp represents the standard error coefficient for b.

The Z value calculated according to the Sobel test equation was found to be 4.64. Z value greater than
1.96 during the interpretation of the Sobel test results indicates the presence of a mediating effect (Frazier
etal., 2004). Therefore, it can be said that the Z value is significant and the H4 hypothesis can be accepted.
In addition, it can be stated that there is an indirect relationship between professional attitude and
commitment to the profession through self-efficacy belief. Additionally, the p-value was found to be .000
by the online Sobel test calculator” and the significance of the Z value was confirmed.

Bootstrapping Process

In order to increase the validity of the level of significance of the indirect and direct effects of the
research model bootstrapping process was performed by 5,000 resamplings. The coefficients for the
direct and indirect effects resulting from this process and the confidence intervals for these coefficients
are shown in Table 6.

Table 6.
Bootstrapping Process for the Mediating Model
Estimated Impact %95
Effects on Variables Value Lower Limit  Upper Limit p
Value (LLCI) Value (ULCI)
Direct Effect
Attitude - Commitment 486 .435 .537 .000
Attitude - Self-efficacy .273 .175 .370 .000
Self-efficacy - Commitment .265 .207 .323 .000
Indirect Effect
Attitude (Self-efficacy) > 072 045 106 i

Commitment

The bootstrapping process was carried out to determine whether the indirect effect of the
professional attitudes of the classroom teachers on the commitment to the profession through self-

* The Sobel test calculator was accessed from http://quantpsy.org/sobel/sobel.htm
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efficacy belief is significant. It was determined that the indirect path coefficient confidence intervals
obtained as a result of this process did not cover zero (bootstrap=.072, 95% Cl= .045 - .106). In other
words, it was observed that the bootstrap confidence interval values were not above or below zero. For
this reason, it has been concluded that the indirect effect of professional attitude on professional
commitment through self-efficacy belief is significant. As a result of these analyzes, it can be said that
teacher self-efficacy belief has a mediating role in the relationship between the attitude towards the
teaching profession and commitment to the teaching profession.

Conclusion and Discussion

Considering the findings of the study, it was determined that there was a highly significant positive
correlation between teachers' professional commitment scores and their professional attitude scores. In
other words, it can be said that as a positive attitude towards the profession increases, teachers'
professional commitment increases and there is a linear relationship between attitude and commitment.
In addition, the predictive effect of teachers' attitude tendencies on their commitment to the profession
was examined and it was seen that professional attitude explained 60% of the commitment. These results
are similar to the results of some previous studies examining the relationship between attitude and
commitment (Anyamene et al., n.d.; Malik & Rani, 2013; Tiirk & Korkmaz, 2022). Similarly, in Santiago's
(2019) study, the null hypothesis stating that the teacher's emotional attitude does not have a significant
effect on the level of organizational commitment was rejected. The fact that the teacher who has a
positive attitude towards the profession loves his job more and tries to perform it in the best way may
have caused high professional commitment. On the other hand, it can be stated that attitudes are the
precursors of behaviors by influencing emotions and thoughts, and accordingly, teachers' commitment to
the profession increases.

Considering the findings of the study, it is seen that there is a moderately significant positive
correlation between the professional attitude scores of classroom teachers and their self-efficacy scores.
In short, it can be stated that self-efficacy belief scores increase in parallel with teachers' attitude scores,
and thus attitude is a factor that develops self-efficacy. In addition, the predictive effect of teachers'
attitude tendencies on their self-efficacy was examined and it was seen that professional attitude
explained 12% of self-efficacy. These results are supported by the results of some studies examining the
relationship between attitude and self-efficacy belief (Dadandi et al., 2016; Erawan, 2011; Eroglu & UnlQ,
2015; Sahin & Sahin, 2017). Because it can be thought that a teacher who has a positive attitude towards
the profession has self-confidence and that his professional self-efficacy belief develops with this
motivation. A positive attitude can contribute to classroom teachers' systematic educational planning,
classroom management, effective application of teaching methods, and healthy evaluation. Therefore,
depending on these skills, teachers' self-efficacy beliefs towards the profession may increase. On the other
hand, Arastaman's (2013) study found a moderately significant relationship between the two variables.
Despite this, it was stated in the study that the attitude towards the teaching profession is not an
important predictor of self-efficacy belief. This situation is explained by the limited opportunities of
teachers, their level of acceptance in the profession, and economic conditions.

According to the findings of the study, there is a moderately significant positive correlation between
teacher self-efficacy belief and professional commitment. Thus, it can be stated that as the self-efficacy
scores of the classroom teachers increase, the scores of their commitment to the profession also increase
and self-efficacy is a variable that affects the commitment to the profession. Expressing that teachers with
a high sense of efficacy show more commitment to teaching is in line with this finding (Coladarci, 1992).
In another study on this subject (Evans & Tribble, 1986), a significant correlation was observed between
proficiency and commitment to teaching, although it was low. This may be due to the characteristics of
educational institutions that support teachers. In other words, school characteristics that try to increase
a teacher's self-efficacy can encourage both school and professional commitment. The statement by
McLaughlin et al (1986) that school decisions and working conditions shape teachers' feelings of efficacy
supports this idea.
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The effect of the attitude towards the teaching profession on professional commitment (r= .78)
decreased when teacher self-efficacy beliefs were included in the regression model (r= .66). In other
words, it can be thought that self-efficacy belief partially mediates the relationship between professional
attitude and commitment to the profession. The Z value determined according to the Sobel test equation
was calculated as 4.64. Thus, it can be stated that the Z value is significant and there is an indirect
relationship between professional attitude and commitment to the profession through self-efficacy belief.
In addition, the p-value was found to be .000 in the Sobel test and the significance of the Z value was
confirmed. However, bootstrapping was performed to increase the validity and it was seen that the
confidence intervals for the indirect path coefficient reached did not include zero (bootstrap=.072, 95%
Cl=.045 - .106). Therefore, it has been understood that the attitude towards the teaching profession has
an indirect effect on professional commitment through self-efficacy belief.

Recommendations

The most important limitation of this study is that the available data were collected only from
classroom teachers. Therefore, in order to increase generalizability, it can be suggested that future studies
should be conducted by collecting data from teachers in different branches. Only the mediatory function
of teacher self-efficacy belief in the association between attitude toward the teaching profession and
professional commitment was investigated in the study. In future research, the mediating role of different
factors such as teacher motivation in the relationship between the two variables can be investigated. In
addition, according to the findings of the study, it was revealed that teacher self-efficacy belief,
professional attitude, and professional commitment levels were predictors of each other. Based on this
result, it seems appropriate to develop programs that will increase teachers' self-efficacy, attitudes
towards the profession, and their commitment, and produce healthy and effective solutions.
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Tiirkge Siirimiui

Giris

Glnimuzde bilim okuryazarlig gibi bilgi becerileri ile elestirel disiinme, problem ¢dzme ve iletisim
kurma gibi yasam becerilerinin bireylere kazandiriimasi gerekmektedir (ispir & Yildiz, 2021). Bu becerilerin
yani sira bulundugu cevre igin faydali, bilimsel diisiinebilen ve Uretken bireylerin yetistirilmesi egitim
araciligiyla saglanmaktadir. Egitim; bilgi, deger, davranig kaliplari ve yetenek dahil olmak lizere insanin
potansiyelini artirmayi saglayan resmi veya gayri resmf bir uygulamadir (Chakraborty & Mondal, 2014). Bu
kapsamda egitim kurumlarinin dolayisiyla 6gretmenlerin, 6grencilerin yeteneklerini sekillendirmede daha
fazla sorumluluk almalari gerektigi soylenebilir. Clinkli 6gretmenler, 6grencilerin sosyal ve duygusal
gelisimine yardimci olmanin yani sira onlarin gizli 6zelliklerini ortaya ¢ikarmaktadir (Blazar, 2018; Parvez
& Shakir, 2013). Bu kapsamda Curtis (2017), bir 6gretmenin 6gretime yonelik inang ve tutumlarinin
ogrencilerin basarisini potansiyel olarak etkileyebilecegini 6ne siirmektedir. Benzer sekilde Trivedi (2012);
O0gretmenlerin tutum, inang ve gorislerinin 6grencilerin davranislarini etkiledigini belirtmektedir. Bu
durum, 6gretmenlerin sadece bilgilerini artirmayi degil, saglikh ve olumlu tutum gibi mesleki rollerini 6n
plana ¢ikarmaktadir. Dolayisiyla 6gretmen adaylarinin meslekle alakali tutum ve degerleri edinmeleri en
az bilgi kadar gerekli gorilmektedir (Celikéz & Cetin, 2004; Kiralp & Bolkan, 2016).

Standart bir tanimi bulunmamasina ragmen tutum, genel olarak kisinin herhangi bir bireye, nesneye,
kavrama veya duruma yonelik olumlu ya da olumsuz degerlendirmesini kapsar (Dar, 2021; Sarmah & Puri,
2014). Ote yandan tutum, bireysel davranislari iceren karmasik bir zihinsel durum olarak tanimlanir (Atas-
Akdemir, 2018). Bireyin bir uyariciya karsi tutumunu bilmek, ayni bireyin ilgili uyariciya karsi davranigini
tahmin etmeyi saglayabilir. Ogretmen davranislari incelendiginde bu davranislari belirleyen temel
faktorlerden birinin meslege ydnelik tutumun niteligi oldugu sdylenebilir (Ustiiner, 2017). Bu bilgiler
dogrultusunda 6gretmenlik meslegine iliskin tutum, kisinin 6gretmenlige yonelik hissettikleri, ona karsi
disundukleri ve 6gretmenlikteki bireysel performansi seklinde agiklanabilir (Camadan & Duysak, 2010).
Ogretmenlik meslegine yonelik tutum ile &gretmenlik faaliyetleri arasinda dogrudan bir iliski
bulundugundan, tutumun zaman icinde nasil degistigi ve 6gretmenlik meslegine yonelik tutumun diger
degiskenlerle iliskisi tizerinde durulmahdir (Dursun, 2019).

Ogretmenlerin meslege yénelik tutumlari; genellikle meslegin sevilmesi veya toplumsal olarak gerekli
ve 6nemli oldugunun bilinmesiyle alakaldir. Ayrica 6gretmenlerin meslege sadik olmalari veya aidiyet
duygusunu tasimalari, meslege yonelik tutumlariyla iliskilidir (Ayik & Atas-Akdemir, 2014; Temizkan,
2008). Benzer sekilde Yurtseven ve Dulay’in (2022) calismasinda baglilik, 6gretmenlik meslegine yonelik
tutumlari etkileyen kisisel faktorlerden biri olarak gosterilmistir. Bu ylizden, 6gretmenlige karsi olumlu
tutum kisinin mesleki gelisimini ve baghhgini artirmada etkili olabilir.

Mesleki baghhk ifadesi, ilk olarak Greenhaus (1971) tarafindan ele alinmistir. Ancak kavramin
ginimuzdeki anlamiyla kullanimi, Morrow (1983) tarafindan gelistirilen bes faktorli baghlik modeline
dayanmaktadir (Tak & Ciftcioglu, 2009). Bu model kapsaminda mesleki baghlik; bireyin meslegi icin ¢aba
sarf etmesi, meslekte kalma isteginde bulunmasi, mesleki hedef ve degerlere iliskin ilgi gostermesi olarak
belirtiimektedir (Aranya & Ferris, 1984). Ayrica mesleki baghlk, kisinin meslegine yonelik tutumu veya
davranislari olarak tanimlanabilir (Blau, 1985). Mesleki baglilik burada, bireyin meslegine karsi duygusal
tepkisine dayanan psikolojik bir iliski olarak nitelendirilmistir (Lee vd., 2000). Bununla birlikte mesleki
baghhgin tutum, mesleki planlama derecesi ve isin goreceli 6nemi olmak lzere li¢ faktérden olusan bir
tepki oldugu acgiklanmistir (Greenhaus, 1971). Buradan hareketle 6gretmenlik meslegine baghlik,
o6gretmenlerin mesleki gelisimini ve ilerlemesini etkileyen tutumlar seklinde ifade edilebilir. Boylece
o6gretmenlerin veya 6gretmen adaylarinin meslege yonelik olumlu tutuma sahip olmasi, meslege goniilli
olmalari ve baglilhk géstermeleri ile iliskilendirilmektedir (Malik & Rani, 2013; Ozgenel & Deniz, 2020).
Ancak meslege yonelik tutumun, 6gretmenlerin mesleki baglilk diizeylerine etkisini belirleyen bazi kisisel
faktorlerin olabilecegi soylenebilir. Ozellikle &gretimi etkileyerek basarinin olusumunu hizlandiran
dzyeterlik bu faktérler arasinda disiinilebilir. Ozyeterligin hem meslege yonelik tutum (Demirtas vd.,
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2011) hem de mesleki baglilikla (Coladarci, 1992; Tschannen-Moran & Woolfolk-Hoy, 2001) iliskili olmasi
bu fikri desteklemektedir.

Kavramsal olarak ozyeterligin ilk kullanimlari Bandura’ya (1977) dayanmaktadir. Bu kapsamda
ozyeterlik, kisinin belirli sonuglar Uretmek icin gereken davranislari basarili bir sekilde
gerceklestirebilecegine olan inanci olarak ifade edilmektedir. Diger taraftan 6gretmen ozyeterliligi,
ogretim etkinligindeki bireysel farkhliklari hesaba katan bir degisken olarak tanimlanmaktadir (Gibson &
Dembo, 1984). Ayrica Ogretmenlerin yeterlilik duygusu, 0Ogrencilerin performanslarini etkileme
kapasitelerine iliskin inanglari kapsamaktadir (Ashton, 1984). Bu ylizden 6gretmenlerin yiksek dlizeyde
ozyeterlige sahip olmasi, egitim ve 6gretimin niteligini arttirabilir ve meslegin daha basaril yiritilmesini
saglayabilir. Clinku mesleki agidan 6gretmenlerin kendilerini yeterli gérmeleri, 6§renme-6gretme sirecini
sekillendiren ana etkenlerden biri olarak gorilmektedir (Akkus, 2013; Woolfolk vd., 1990). Nitekim
ogretmenlerin Ozyeterlikleri meslege iliskin bilgi, beceri ile donanimlarini sekillendiren 6nemli etkenler
olarak meydana gelmektedir (Biimen & Ozaydin, 2013).

Mesleki tutumun, baghhgin ve 6zyeterligin, kisinin 6gretim uygulamasini etkileyen i¢gsel motivasyonlar
oldugu soylenebilir. Ayrica 6gretmenlik meslegine yénelik olumlu veya olumsuz tutum, bireyin meslege
kargi 6zyeterligini sekillendirebilir. Bununla birlikte olumlu 6zyeterlik, 6§retmenlik meslegine duyulan
sayglyl ve boylece 6gretmenlerin mesleki baghhgini artirabilir. Aralarindaki giglu iliskiler dikkate
alindiginda dzyeterlik inanci, tutum ve baghhk arasindaki iliskide araci role sahip olabilir. ilgili alanyazin
incelendiginde, 6gretmenlerin meslege yonelik tutumlari ile mesleki bagliliklarini ayri ayri inceleyen
calismalar bulunmaktadir (Alkhateeb, 2013; Kursunoglu vd., 2010; Tezci & Terzi, 2010). Mesleki tutum ile
baghhk arasindaki iliskiyi inceleyen sinirli sayida arastirma (Malik & Rani, 2013) olmasina karsin bazi veriler
(Ayik & Atas-Akdemir, 2014; Kaleli, 2020; Ozcan & Nakip, 2016; Palmer, 2006; Temizkan, 2008) degiskenler
arasi dogrusal bir iliski olabilecegini ve bu iliskide &zyeterligin araci rol oynayabilecegini
dusindirmektedir. Bu g¢alismanin alanyazindaki boslugun doldurulmasinda katki saglayacagi
ongoriulmektedir. Boylece 6gretmenlik meslegine yonelik baglilik Gzerinde olumlu etkisi oldugu distinilen
mesleki tutum ve 6zyeterlik degiskenlerinin, 6zelde 6gretmen becerilerinde, genelde ise egitim kurumlari
ve 6grencilerde yarattig etkiyi daha iyi anlamak s6z konusu olabilecektir. Buradan hareketle ¢alismanin
amacl, sinif 6gretmenlerinin mesleki tutumlari ile meslege bagliliklari arasindaki iliskiyi ve bu iliskide
Ozyeterlik inancinin aracilik etkisini incelemektir. Alanyazin boéliminde ortaya konan kuramsal ve
kavramsal gergeveye uygun sekilde ¢alismanin bagimsiz degiskeni 6gretmenlik meslegine yonelik tutum,
bagimli degiskeni 6gretmenlik meslegine baghlik ve araci degiskeni 6gretmen Ozyeterlik inanci olarak
belirlenmistir. Bu ¢alismayla, tutum ile baghlk iliskisine aracilik edebilecek faktoriin ortaya konmasi ve
uygulamanin sinif 6gretmenleri (zerinde gercgeklestiriimesiyle yeni bir bakis acisi gelistirilmesi
hedeflenmistir. Degiskenler arasi iliskilerin sorgulanabilmesine yénelik olusturulan hipotetik model Sekil
1’de verilmistir.

Qgretmen
Ogyeterlik
Inanci

6aretmen|ik éaretmenlik

I e I e
Yénelik Tutum : Bagliik

Sekil 1. Arastirmanin Amacina Yénelik Olusturulan Hipotetik Model
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Olusturulan analiz modelinde ci, 6gretmenlik meslegine yonelik tutumun 6gretmenlik meslegine
baglilik Gzerindeki dogrudan etkisini; ai, 6gretmenlik meslegine yonelik tutumun 6gretmen 6zyeterlik
inanci Uzerindeki dogrudan etkisini; bi, 68retmen Ozyeterlik inancinin 6gretmenlik meslegine baglihk
Uzerindeki dogrudan etkisini; aibiise 6gretmen 6zyeterlik inanci araciligiyla 6gretmenlik meslegine yonelik
tutumun o6gretmenlik meslegine baghlik Uzerindeki dolayli etkisini gostermektedir. Bu kapsamda
arastirmanin hipotezleri asagidaki gibidir:

H1: Ogretmenlik meslegine yoénelik tutum ile 6gretmenlik meslegine baglilik arasinda anlamli bir iligki
vardir.

H2: Ogretmenlik meslegine yonelik tutum ile 6gretmen 6zyeterlik inanci arasinda anlamli bir iligki
vardir.

H3: Ogretmen 6zyeterlik inanci ile 6gretmenlik meslegine baglilik arasinda anlamli bir iliski vardir.

H4: Ogretmen ozyeterlik inancinin dgretmenlik meslegine yonelik tutum ile 6gretmenlik meslegine
baghhk arasindaki iliskide aracilik etkisi vardir.

Yontem
Arastirmanin Modeli

Sinif 86gretmenlerinin 6zyeterlik inanglarinin mesleki tutum ile meslege baglilik arasindaki aracilik rold,
iliskisel tarama modeline gore degerlendirilmistir. Tarama modeli, arastirmaya konu olan bir olayi,
durumu, nesneyi veya bireyi etkilemeden oldugu gibi aktarmayi amaclayan arastirma yaklasimidir. Ote
yandan iliskisel tarama modeli, iki ya da daha fazla degisken arasinda bir iliski varsa bu iliskinin derecesini
belirlemek amaciyla gerceklestirilen arastirma desenidir (Karasar, 2005).

Calisma Grubu

Calismanin evrenini, 2021-2022 egitim 6gretim yili birinci dénemi itibariyle aktif olarak goérev yapan
sinif 6gretmenleri olusturmaktadir. Tlrkiye’de gorev yapan bitin sinif 6gretmenlerine ulasmak emek,
zaman ve imkan bakimindan zordur. Dolayisiyla zengin veri elde etmek ve arastirma evrenini temsil edecek
drneklemi belirlemek amaciyla istatistiki Bélge Birimleri Siniflamasi (iBBS) dikkate alinmistir. Bu nedenle
veri setinin uygulanacagi tim iller listelenerek her bir cografi ve istatistiki bolgede goérev yapan sinif
dgretmenlerinin ¢alisma grubuna dahil edilmesi amaclanmistir. Olcek uygulama calismalari sirasinda 237
sinif 6gretmenine ulasiimistir. Uygulamalar tamamlandiktan sonra, dlgekler kontrol edilerek eksik veya
hatali dolduruldugu belirlenen 2 veri seti degerlendiriimeye alinmamistir. Boylece toplam 235 6dlgek seti,
arastirmada kullanilmistir. IBBS’ye gore 12 bolge ile 26 alt bélgeden segilen ve arastirmada kullanilan 51 il
Sekil 2'de gosterilmistir.
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Gorev yapilan bolge ve iller disinda sinif 6gretmenleri; cinsiyet, yas, mesleki kidem, okutulan sinif
diizeyi, egitim dlzeyi, gorev tird, okul turd, is doyumu ve katilimda bulunulan etkinlikler agisindan ele
alinmistir. Sinif 6gretmenlerinin demografik 6zelliklere gore dagilimi Tablo 1'de gosterilmistir.

Tablo 1.
Calismaya Katilan Sinif O§retmenlerinin Demografik Ozellikleri
Demografik Ozellikler Alt Olgiitler Frekans Yiizde (%)

Cinsiyet Kadin 188 80
Erkek 47 20

21-25yas 87 37
26-30vyas 99 42.1
Yas 31-35vyas 25 10.6
36-40 yas 17 7.2

41-45 yas 5 2.1

51+ yas 2 0.9
1-5yil 165 70.2
5-10yil 35 14.9
Mesleki Kidem 11-15 yil 24 10.2
16-20 yil 8 3.4

21+ il 3 1.3

1. sinif 59 25.1
2. sinif 54 23.0

Okutulan Sinif Duizeyi 3. sinif 38 16.2
4. sinif 44 18.7
Birlestirilmis sinif 40 17.0

Lisans 222 94.5

Egitim Dilizeyi Yiiksek lisans 12 5.1
Doktora 1 0.4

Kadrolu 90 38.3

Gorev Tirl Sozlesmeli 109 46.4
Ucretli 36 15.3

. - Devlet okulu 223 94.9
Gorev Yapilan Okul Tiri Szel okul 12 51
Dusuk 38 16.2

Mesleki Doyum Duzeyi Orta 139 59.1
Yiksek 58 24.7

Seminer 215 70.0

Sinif Ogretmenlerin Katildiklar Calstay 15 49
Etkinlik Tr{ Konferans 74 24.1
Kongre 3 1.0

Arastirmaya katilan sinif 6gretmenlerinin cinsiyet dagilimi incelendiginde, %80’inin (n= 188) kadin,
%20’sinin (n= 47) erkek oldugu goériilmektedir. Analiz sonuglarina gore, 6gretmenlerin biyik bir bélimu
21-25 yas (%37, n= 87) ve 26-30 yas (%42.1, n= 99) grubu icerisinde yer almaktadir. Bununla birlikte sinif
ogretmenlerinin kiiclik bir kismi 41-45 yas (%2.1, n= 5), 51 ve lzeri yas (%0.9, n= 2) grubunda
bulunmaktadir. Tablo 1’e gore, 6gretmenlerin gcogunlugunun 1-5 yil mesleki kideme (%70.2, n= 165) sahip
olduklari soylenebilir. Birinci, ikinci, Gglnct ve dordiincl siniflari okutan katilimci 6gretmenlerin orani
siraslyla %25.1 (n=59), %23.0 (n=54), %16.2 (n= 38) ve % 18.7’dir (n= 44). Ayrica 40 katiimcinin (%17.0)
birlestirilmis sinif 6gretmeni olarak gorev yaptigi anlasiimaktadir.

Katilimci sinif 6gretmenlerinin %94.4 (n= 222) oraninda lisans, %5.1 (n= 12) oraninda yiiksek lisans ve
%0.4 (n= 1) oraninda doktora mezunu olmalari onlarin egitim duzeylerinin buyuk bir farklilik
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gostermedigini ortaya koymaktadir. Tablo 1 incelendiginde, lcretli 6gretmenlik yapanlarin (%15.3, n= 36)
aksine arastirmaya daha ¢ok s6zlesmeli (%46.4, n= 109) ve kadrolu (%38.3, n= 90) 6gretmenlerin katildigi
belirtilebilir. Bu ogretmenlerin biyik bir ¢ogunlugu devlet okullarinda (%94.9, n= 223) gorev
yapmaktayken sadece 12'si (%5.1) Ozel egitim kurumlarinda mesleklerini devam ettirmektedir.
Ogretmenlerin %59.1 oranla (n= 139) orta diizeyde; %24.7 oranla (n= 58) yiiksek diizeyde ve %16.2 oranla
(n=38) dislik diizeyde mesleki doyuma sahip olmalar dikkat cekmektedir. Ayrica, 6gretmenlerin, cogu
kez seminer (%70, n= 215) ve konferanslara (%24.1, n= 74) katildigi ancak bilimsel kongre (%1.0, n= 3) ve
calistaylari (%4.9, n= 15) daha az tercih ettikleri gorilmektedir.

Veri Toplama Araglar
Ogretmenlik Meslegine Yénelik Tutum Olgegi

Arastirma kapsaminda sinif 6gretmenlerinin mesleki tutum dizeylerini belirlemek icin Demirel ve
Unisen’in (2018) gelistirdigi 6lgek kullaniimistir. Olgek; 16 olumlu, 12 olumsuz maddeden ve tek béliimden
olusmaktadir. Olgek; deger verme (1, 2, 4, 5, 6, 7, 10, 12, 14, 17, 22, 28. maddeler), mesleki tiikenmislik
(21, 23, 24, 25, 26, 27. maddeler), ilgisizlik (3, 8, 9, 11, 13, 15. maddeler) ve mesleki gelisime agikhk (16,
18, 19, 20. maddeler) olmak Uzere dort boyut altinda siniflandiriimaktadir. Ayrica katihmcilar, 6lgek
maddelerini begli Likert tipi bir derecelendirme 0lgegiyle degerlendirmislerdir. Katilimcilarin dlgekten
alabilecegi en yiiksek puan 140, en diusik puan 28'dir. Elde edilen puanlar, sinif 6gretmenlerinin mesleki
tutumlarinin belirlenmesinde 6l¢iit olarak kullaniimistir.

Ogretmenlik meslegine yénelik tutum &lgeginin Cronbach Alfa i¢ tutarlik katsayisi; birinci faktor icin
.93, ikinci faktor icin .80, l¢lnci faktor icin .81, dordlinci faktor icin .66, toplam olgek icin ise .94 olarak
hesaplanmistir. Bu arastirma kapsaminda o6lgegin ic tutarlik katsayisi; birinci faktor icin .94, ikinci faktor
icin .82, Uglncl faktor icin .75, dérdiinci faktor icin .65, toplam dlgek icin ise .94 olarak saptanmustir.
Ayrica cinsiyet degiskeni Uzerinden gergeklestirilen glvenirlik analizi sonucunda kadin 6gretmenler igin
givenirlik katsayisi .94, erkek 6gretmenler igin glivenirlik katsayisi .95 olarak belirlenmistir. Bu degerler
olcegin glvenilir oldugunu gostermektedir. Bununla birlikte 28 maddeden olusan 6lcegin son sekline
yonelik gerceklestirilen iki yari glivenirlik analizi sonucunda, Spearman-Brown korelasyon sonucu (r=.91)
ile Guttman Split Half Coefficient sonucunun (r= .91) uygun degerleri icerdigi (Secer, 2015) ve iki yariya
iliskin glivenirlik katsayilarinin (1. kisim=.91; 2. kisim= .88) istenilen diizeylerde oldugu séylenebilir.

Ogretmenlik meslegine yénelik tutum &lgeginin sinif dgretmenleri icin yapi gegerliligini belirleme
amaciyla dogrulayic faktér analizi (DFA) yapilmistir. Olgek igin gizil degiskenlerin gézlenen degiskenleri
actklama durumuna yonelik olarak t degerlerinin .01 diizeyinde anlamli oldugu gézlenmistir. Ayrica uyum
indekslerine ait degerler (x?/sd= 2.06; NFl=.95; NNFI=.97; CFI= .97; RFI=.95; IFI=.97; RMR=.053; SRMR=
.055; RMSEA= .067) o6lgegin bu arastirmanin érneklemi icin gecerli olabilecegini géstermektedir. Uyum
iyiligi indekslerine iliskin degerler; alanyazinda genel olarak kabul géren ve mikemmel, kabul edilebilir
veya zayif seklinde belirlenen élgiitlere gére degerlendirilmistir. Buna gére x%/sd, NFI, CFl, RFI, NNFI ve
IF'nin mikemmel; RMR, SRMR ve RMSEA’nin kabul edilebilir uyum degerlerine sahip oldugu soylenebilir.

Ogretmenlik Meslegine Adanmishk Olgegi

Arastirma kapsaminda sinif 6gretmenlerinin meslege baglilik diizeylerini belirlemek igin Kozikoglu’'nun
(2016) gelistirdigi 6lgek kullaniimistir. Olgek, 20 olumlu maddeden ve tek bélimden olusmaktadir. Olgek;
meslege baghlik (1-8. maddeler), 6grencilere adanma (13-20. maddeler) ve o6zverili calisma (9-12.
maddeler) olmak tzere ¢ boyut altinda siniflandirilmaktadir. Ayrica sinif 6gretmenleri, 6lcek maddelerini
besli Likert tipi bir derecelendirme olgegiyle degerlendirmislerdir. Katilimcilarin dlgekten alabilecegi en
ylksek puan 100, en distk puan 20’dir. Elde edilen puanlar, sinif 6gretmenlerinin meslege baghlik
diizeylerinin belirlenmesinde 6lgit olarak kullaniimigtir.

Ogretmenlik meslegine adanmislik dlgeginin Cronbach Alpha (o) i¢ tutarlik katsayisi; birinci faktor igin
.92, ikinci faktor icin .86, lglnci faktor icin .70, toplam o6lgek icin ise .90 olarak hesaplanmistir. Bu
arastirma kapsaminda oOlgegin ig tutarlik katsayisi; birinci faktor igin .94, ikinci faktor icin .88, Gglincu faktor
icin .83, toplam olcek icin ise .94 olarak saptanmistir. Ayrica cinsiyet degiskeni Gizerinden gergeklestirilen
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guvenirlik analizi sonucunda kadin 6gretmenler igin glivenirlik katsayisi .92, erkek 6gretmenler igin
guvenirlik katsayisi .96 olarak belirlenmistir. Bu degerler 6lgegin glvenilir oldugunu gostermektedir.
Bununla birlikte 20 maddeden olusan 6lgegin son sekline yonelik gerceklestirilen iki yari glivenirlik analizi
sonucunda, Spearman-Brown korelasyon sonucu (r=.82) ile Guttman Split Half Coefficient sonucunun (r=
.81) uygun degerleri icerdigi ve iki yariya iliskin glivenirlik katsayilarinin (1. kisim= .93; 2. kisim= .88)
istenilen dlzeylerde oldugu séylenebilir.

Ogretmenlik meslegine adanmishk 6lgeginin sinif égretmenleri icin yapi gegerliligini belirlemek igin
DFA yapilmistir. Olgek icin gizil degiskenlerin gdzlenen degiskenleri agiklama durumuna yénelik olarak t
degerlerinin .01 diizeyinde anlamli oldugu gdzlenmistir. Ayrica uyum indekslerine ait degerler (x?/sd=
2.47; NFl= .96; NNFI=.97; CFl= .98; RFI=.95; IFI= .98; GFl= .85; RMR= .026; SRMR=.053; RMSEA= .079)
olgegin bu arastirmanin orneklemi icin gecerli olabilecegini gostermektedir. Uyum iyiligi indekslerine
iliskin degerler; alanyazinda genel olarak kabul géren ve mikemmel, kabul edilebilir veya zayif seklinde
belirlenen élciitlere gére degerlendirilmistir. Buna gére x%/sd, NFI, CFl, RFl, RMR, SRMR, NNFI ve IFI'nin
uyum degerlerinin mikemmel; GFI ve RMSEA'nin uyum degerlerinin kabul edilebilir diizeyde oldugu
soylenebilir.

Ogretmen Ozyeterlik inanci Olgegi

Arastirma kapsaminda sinif 6gretmenlerinin 6zyeterlik inang diizeylerini belirlemek icin Colak vd’nin
(2017) gelistirdigi 6lcek kullaniimistir. Olgek, 27 maddeden ve tek béliimden olusmaktadir. Olgek;
akademik o6zyeterlik (1-5. maddeler), mesleki 6zyeterlik (6-12. maddeler), sosyal 6zyeterlik (13-20.
maddeler) ve entelektiel Ozyeterlik (21-27. maddeler) olmak Gzere dort boyut altinda
siniflandiriimaktadir. Ayrica katihmcilar, 6lcek maddelerini besli Likert tipi bir derecelendirme 6lgegiyle
degerlendirmislerdir. Katilimcilarin 6lgekten alabilecegi en yiksek puan 135, en dusiuk puan 27’dir. Elde
edilen puanlar, sinif 6gretmenlerinin dzyeterlik inanglarinin belirlenmesinde 6lgiit olarak kullanilmigtir.

Ogretmen 6zyeterlik inanci 8lceginin Cronbach Alpha (o) i¢ tutarlik katsayisi; birinci faktér icin .75,
ikinci faktor icin .86, lglincu faktor icin .88, dordincu faktor icin .87, toplam olgek igin ise .93 olarak
hesaplanmistir. Bu galismada 6lgegin i¢ tutarlik katsayisi; birinci faktor igin .85, ikinci faktor icin .90, lGg¢lincl
faktor igin .90, dordiincl faktor icin .91, toplam 0&lgek icin ise .95 olarak saptanmistir. Ayrica cinsiyet
degiskeni Uzerinden gercgeklestirilen givenirlik analizi sonucunda kadin 6gretmenler icin glvenirlik
katsayisi .94, erkek 6gretmenler icin glvenirlik katsayisi .95 olarak belirlenmistir. Bu degerler 6lgegin
givenilir oldugunu gostermektedir. Bununla birlikte 27 maddeden olusan 6lgegin son sekline yonelik
gergeklestirilen iki yari glivenirlik analizi sonucunda, Spearman-Brown korelasyon sonucu (r= .84) ile
Guttman Split Half Coefficient sonucunun (r= .84) uygun degerleri igerdigi ve iki yariya iliskin glvenirlik
katsayilarinin (1. kisim=.91; 2. kisim=.92) istenilen diizeylerde oldugu séylenebilir.

Ogretmen 6zyeterlik inanci 6lgeginin sinif dgretmenleri icin yapi gecerliligini belirlemek icin DFA
vapiimistir. Olcek icin gizil degiskenlerin gdzlenen degiskenleri agiklama durumuna yénelik olarak t
degerlerinin .01 diizeyinde anlamli oldugu gdzlenmistir. Ayrica uyum indekslerine ait degerler (x?/sd=
2,12; NFI=.95; NNFI=.97; CFl= .97; RFI= .95; IFI= .97; RMR= .033; SRMR= .062; RMSEA= .069) Glcegin bu
arastirmanin érneklemi icin gecerli olabilecegini géstermektedir. Uyum iyiligi indekslerine iliskin degerler;
alanyazinda genel olarak kabul géren ve mikemmel, kabul edilebilir veya zayif seklinde belirlenen
dlcutlere gdre degerlendirilmistir. Buna gére x2/sd, NFI, CFl, RFI, RMR, NNFI ve IFI’nin uyum degerlerinin
miikemmel; SRMR ve RMSEA’nin uyum degerlerinin kabul edilebilir diizeyde oldugu sdylenebilir.

Verilerin Analizi

Veriler korelasyon ve yapisal esitlik modeli (YEM) analizi ile ¢6ziimlenmistir. On analizlerde DFA ve
normallik analizi kullanilmistir. Analizler SPSS 26 ve LISREL 8.8 paket programlari kullanilarak
gerceklestirilmistir. Analizlerden 6nce carpiklik ve basiklik degerlerine bakilarak 6lgeklerdeki tim alt
boyutlarin normal dagihma uygunlugu degerlendirilmistir. Carpiklik ve basiklik degerlerinin +1 ile -1
arasinda olmasinin beklendigi, fakat +2 ile -2 arasindaki katsayilarin da kabul edilebilir oldugu ifade
edilmektedir (Karaatli, 2006). Normallik analizi sonucunda aykiri degerleri tespit etmek icin Mahalanobis
uzaklik yontemi kullanilmistir.

546



ispir & Yildiz — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 528-555

Korelasyon analizleri araciligiyla tutum, baghhk ve 6zyeterlik inanglari arasindaki iliskiler ortaya
koyulmustur. Bu kapsamda 0.00-0.29 ¢ok diisiik, 0.30-0.49 distk, 0.50-0.69 orta, 0.70-0.89 yiiksek ve
0.90-1.00 gok yuiksek korelasyon olarak degerlendirilmistir (Asuero vd., 2006). Diger taraftan yapisal esitlik
modeli ile 6gretmen 6zyeterlik inancinin 6gretmenlik meslegine yonelik tutum ve 6gretmenlik meslegine
baghhk arasindaki iliskide aracilik roliine bakilmistir. Aracilik rolii Baron ve Kenny’nin (1986) 6ne strdigi
kosullara gére degerlendirilmistir. ifade edilen kosullar sunlardir: (1) Bagimsiz ve bagiml degisken arasinda
-mesleki tutum ve meslege baglilik- anlamli bir iliski bulunmalidir. (2) Araci degisken -6zyeterlik inanci-
bagimsiz ve bagimli degiskenlerle iliskili olmalidir. (3) Araci degisken kontrol edildiginde bagimsiz
degiskenle bagimli degisken arasindaki iliski oraninda bir azalma meydana gelmelidir. Ancak bu durum,
mutlak bir aracilik etkisinin oldugunu gostermemektedir. Bu ylizden Sobel testi kullanilarak beta
degerlerindeki azalma oraninin anlamhlik diizeyi degerlendirilmistir. Arastirmada ayrica aracilik iliskisinin
5000 6rneklem diizeyinde anlamli olup olmadigini belirlemek igin bootstrapp analizi gerceklestirilmistir.
Calismada .05 anlamlilik diizeyi esas alinmistir.

Etik islemler

Arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi asamalarinda etik ilke ve
kurallara uyulmustur. Atatiirk Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'nun 07.10.2022 tarih ve 11
sayili toplantisinda alinan 9 numaral karari ile bu arastirma etik agidan uygun gorilmustar.

Bulgular
Degiskenlere iliskin Betimsel istatistikler ve Normallik Degerleri

Arastirmanin problemlerine yonelik analiz yapilmadan 6nce verilerin normallik dagihmi igin ¢arpiklik
ve basiklik degerleri hesaplanmistir. Hesaplamaya yonelik normallik analizi sonuglari ve degiskenlere ait
betimsel istatistikler Tablo 2’de gosterilmistir.

Tablo 2.

ilk Durumda Arastirmanin Degiskenlerine iliskin Betimsel statistikler ve Normallik Degerleri
Olgekler Degiskenler N X SS Carpikhk  Basikhik
Ogretmenlik Deger verme 235 49.3 9.0 -.81 -.01
Meslegine Mesleki tiikenmislik 235 251 4.5 -1.26 1.76
Yonelik Tutum  lgisizlik 235 27.1 3.6 -1.60 2.94
Olgegi Mesleki gelisime aciklik 235 18.0 2.3 -91 .03
Ogretmenlik Meslege baglilk 235 35.7 5.3 -1.10 .27
Meslegine Ogrencilere adanma 235 37.0 3.7 -1.26 1.08
Adanmishk " .
i . Ozverili calisma 235 17.1 2.8 -.79 .01
Olgegi
Baret Akademik 6zyeterlik 235 20.4 3.2 -.25 -.45
Ofr:tm’; Mesleki ozyeterlik 235 31.3 35 _57 -.40
DZYeter .. Sosyal 6zyeterlik 235 28.4 4.8 -.29 -27
Inanci Olgegi . .

Entelektiel 6zyeterlik 235 28.4 4.8 -.29 -27

Sinif 6gretmenlerinin mesleki tutum, meslege bagllhk ve 6zyeterlik inanglarina yonelik garpiklk ile
basiklik degerlerinin +2 ile -2 arasinda olmasi normallik varsayiminin saglandigi géstermektedir (George &
Mallery, 2010). Ancak Tablo 2’ye bakildiginda, tutum 6lgegindeki “ilgisizlik” faktériiniin +2 ve -2 basikhk
degerleri arasinda yer almadigi gérilmektedir. Bu ylizden veriler, aykiri deger agisindan gézden gegirilmis
ve ki kareye gore olasilik degerleri bulunmustur. Mahalanobis uzaklik yéntemine gore aykiri degerlerin
bulundugu 2 veri (276 ve 171), arastirmadan cikarilmis ve 233 veri ile analizler gerceklestirilmistir. Nihai
hesaplamaya iliskin normallik analizi sonuglari ve degiskenlere ait betimsel istatistikler Tablo 3'te
sunulmustur.
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Tablo 3.

Son Durumda Arastirmanin Dediskenlerine lliskin Betimsel istatistikler ve Normallik Degerleri
Olgekler Degiskenler N X SS Carpikhk  Basiklik
Ogretmenlik Deger verme 233 49.5 8.8 -.82 .06
Meslegine Mesleki tikenmiglik 233 25.2 4.4 -1.28 2.00
Yonelik Tutum  figisizlik 233 27.2 33 -1.25 72
Olgegi Mesleki gelisime aciklik 233 18.0 2.3 -.93 .04
Ogretmenlik Meslege baglilik 233 35.8 5.3 -1.12 .36
Meslegine Ogrencilere adanma 233 37.0 3.7 -1.27 1.11
Adanmishk .. .
. Ozverili galisma 233 17.1 2.8 -.80 .05
Olgegi
Béret Akademik 6zyeterlik 233 204 3.2 -.25 -.45
ofrztre"riﬂ Mesleki 6zyeterlik 233 31.3 35 -58 -39
DLYeter .. Sosyal 6zyeterlik 233 28.4 4.8 -.29 -.29
Inanci Olgegi o .

Entelektliel 6zyeterlik 233 28.4 4.8 -.29 -.29

Tablo 3 incelendiginde, degiskenlere yonelik ¢arpiklik ile basiklik degerlerinin +2 ile -2 arasinda oldugu
gozlenmektedir. Yani normallik sarti saglanmistir. Normallik analizinin sonucunda elde edilen veri setleri,
degiskenler arasindaki dogrudan ve dolayli iliskilerin test edildigi iki baslik altinda degerlendirilmistir.

Degiskenler Arasindaki Dogrudan iliskilerin Analizi

Degiskenler, betimsel oOlcitler ve normallik agisindan ele alindiktan sonra 6gretmenlik meslegine
yonelik tutum, 6gretmenlik meslegine baghlik ve 6gretmen 6zyeterlik inancina yonelik korelasyon
analizleri gergeklestirilmistir. Degiskenler arasindaki iligkilerin yon ve buyuklGginin incelenmesi amaciyla
kullanilan korelasyon analizi +1 ve -1 arasinda degerler almaktadir. Korelasyon katsayisinin degeri, 1'e
yaklastikgca buyur, 0’a yaklastikga kigllur. Ayrica degiskenler arasindaki degerin (+) olmasi pozitif yonlu
iliskiyi, (-) olmasi negatif yonli iliskiyi gostermektedir (Yavuz & Saglam, 2018). Degiskenler arasindaki
dogrudan iliskilerin Olgulebilmesi amaciyla Pearson korelasyon analizi yapilmistir. Degiskenlere ait
betimsel sonuglar ve korelasyon sonuglari Tablo 4’te verilmistir.

Tablo 4.
Degiskenler Arasindaki Korelasyon Katsayilari

Ozyeterlik  Meslege

Degiskenler X SS Mesleki Tutum inanci Baghlik
Mesleki Tutum 120.1 16.9 1

Ozyeterlik inanci 116.0 13.0 34" 1

Meslege Baglilik 89.9 10.1 77 .57 1
**p<.01

Tablo 4, 6gretmen 6zyeterlik inanci ile 6gretmenlik meslegine yonelik tutum (r= .34, p< .01) ve
o0gretmenlik meslegine baglilik ile 6gretmen 6zyeterlik inanci (r= .57, p< .01) arasinda pozitif yonde orta
diizeyde anlamli iliskilerin bulundugunu gostermektedir. Ayrica sonuglar, 6gretmenlik meslegine baghhk
ile 6gretmenlik meslegine yonelik tutum (r=.77, p< .01) arasinda pozitif yonde ylksek diizeyde anlamli bir
iliskinin oldugunu ortaya koymaktadir. Dolayisiyla, dogrudan iliskileri 6ngéren H1, H2 ve H3 hipotezlerinin
dogru olduklari kanitlanmustir.

Degiskenler Arasindaki Dolayl iliskilerin Analizi

Sinif 6gretmenlerinin mesleki tutum, meslege baglilik ve 6zyeterlik inancglari arasindaki dolayl iliskilere
yonelik belirlenen hipotezi (H4) test etmek amaciyla regresyon analizi yapilmistir. Ulasilan bulgular,
degiskenler arasindaki iliskinin anlaml oldugunu ortaya koyarak oOngérilen aracilik etkisinin
degerlendirilmesine imkan vermektedir. Clinkd aracilik iliskisinin belirlenmesi ¢oklu regresyon analizi ile
gerceklestirilmektedir (Baron & Kenny, 1986).
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Arastirma modelinde, 6gretmenlik meslegine yonelik tutum ile 6gretmenlik meslegine bagllik arasinda
O0gretmen Ozyeterlik inancinin aracihigiyla dolayh bir iliskinin oldugu distnulmektedir. Aracilik iligkisinin
belirlenebilmesi igin gergeklestirilen regresyon analizinden elde edilen bulgular Tablo 5’te yer almaktadir.

Tablo 5.
Degiskenlere Yénelik Coklu Regresyon Sonuglari

Bagimli Degisken = Bagimsiz Degisken B St:r:::rt B t p R?
Ogretmen Ogretmenlik Meslegine
Ozyeterlik inanci Yénelik Tutum
Sabit 83.18 6.02 - 13.83  .000 -
Ogretmenlik Meslegine Yénelik Tutum 273 .050 .340 5.50 .000 12
Ogretmenlik Ogretmenlik Meslegine
Meslegine Bagllik  Yonelik Tutum
Sabit 31.51 3.14 - 10.04 .000 -
Ogretmenlik Meslegine Yénelik Tutum .486 .026 777 18.78  .000 .60
Ogretmenlik Qgretm?? ('jzyeterlik
Meslegine Baghlik Inana;ware"c'mer.ﬂlk

Meslegine Yonelik Tutum
Sabit 9.44 3.66 - 2.58 .011 -
Ogretmenlik Meslegine Yonelik Tutum 414 .024 .661 1741  .000 -
Ogretmen Ozyeterlik inanci .265 .030 340 8.96 .000 .10

Regresyon analizinden elde edilen sonugclara gore ulasilan regresyon esitligi asagida verilmistir:

1. Ogretmen Ozyeterlik inanci= 83.18 +.273 * Ogretmenlik Meslegine Yénelik Tutum

2. Ogretmenlik Meslegine Baglilik= 31.51 +.486 * Ogretmenlik Meslegine Yénelik Tutum

3. Ogretmenlik Meslegine Baglilik= 9.44 + .414 * Ogretmenlik Meslegine Yénelik Tutum + .265 *
Ogretmen Ozyeterlik inanci

ikinci regresyon modelinde belirlenen égretmenlik meslegine ydnelik tutumun 6gretmenlik meslegine
baghhk Gzerindeki etkisi, 6gretmen 6zyeterlik inancinin regresyon modeline girmesiyle azalmistir. Diger
bir ifadeyle, ikinci regresyon modelinde mesleki tutumun meslege baglilik Gzerindeki etkisinin .777 oldugu
gozlenirken, araci degiskenin modele eklenmesiyle bu etki .661’e diismiistiir. Son durumdaki azalma, kismi
aracilik etkisinin s6z konusu olabilecegini gostermektedir. Yani 6zyeterlik inanci, mesleki tutum ile meslege
baghlk iliskisine kismi aracilik etmektedir. Ancak, mesleki tutumun 6zyeterlik inanci araciligilyla meslege
baghhg etkiledigi sonucuna ulasabilmek adina, Sobel testi araciligiyla hesaplanan Z degerine bakilmalidir.
Sobel testiyle standartlastiriimamis beta degeri ve standart hata katsayisina bagli olarak aracilik etkisinin
anlamhlik diizeyi belirlenebilmektedir (Preacher & Hayes, 2004). Sobel testi denklemi ve bu denkleme
iliskin agiklamalar asagida gosterilmektedir (Baron & Kenny, 1986; Howard, t.y.).

Sobel testi denklemi = a*b / V(b?*S.% + a2*Sp?)

Esitlikte a, bagimsiz degisken ile araci degisken arasindaki iliskiye yonelik standardize edilmemis
regresyon katsayisini; Sa, a igin standart hata katsayisini; b, araci degisken ile bagimli degisken arasindaki
iliskiye yonelik standardize edilmemis regresyon katsayisini ve Sp, b icin standart hata katsayisini ifade
etmektedir.

Sobel testi esitligine gore hesaplanan Z degeri 4.64 olarak bulunmustur. Sobel testi sonuglarinin
yorumlanmasi asamasinda Z degerinin 1.96’dan biyik olmasi, araci etkinin varhgini gostermektedir
(Frazier vd., 2004). Bu nedenle Z degerinin anlamh oldugu soylenebilir ve H4 hipotezi kabul edilebilir.
Ayrica mesleki tutum ile meslege baghlik arasinda 6zyeterlik inanci araciligiyla dolayh bir iliski bulundugu
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ifade edilebilir. Bununla birlikte cevrim ici Sobel test hesaplayicisi’ Gizerinden p degeri .000 olarak
bulunmusg ve Z degerinin anlamliligi dogrulanmistir.

Bootstrapping islemi

Arastirma modeline ait dogrudan ve dolayli iliskilerin anlamlilik diizeylerine yonelik gecerligi artirmak
amaciyla 5.000 yeniden 6rnekleme yoluyla bootstrapping islemi yapilmistir. Bu islem sonucu meydana
gelen dolayli ve dogrudan etkilere yonelik katsayilar ile bu katsayilara iliskin giiven araliklari Tablo 6’da
gosterilmistir.

Tablo 6.
Araci Modele iliskin Bootstrapping Islemi
%95
.. _ . Tahmin Edilen Alt Sinir Ust Sinir
Degiskenlere Yonelik Etkiler Etki Degeri Degeri Degeri p
(LLcn) (uLcr)
Dogrusal Etki
Tutum - Baglilik 486 1435 .537 .000
Tutum - Ozyeterlik 273 .175 .370 .000
Ozyeterlik > Baglilk .265 .207 323 .000
Dolayh Etki
Tutum (Ozyeterlik) - Baglhhk .072 .045 .106 -

Sinif 6gretmenlerinin mesleki tutumlarinin 6zyeterlik inanci aracihigiyla meslege baglilik Gzerindeki
dolayli etkisinin anlamli olup olmadiginin tespit edilmesine iliskin bootstrapping islemi yapilmistir. Bu
kapsamda elde edilen dolayli yol katsayisi gliven araliklarinin sifiri kapsamadigi (bootstrap= .072, %95
G.A.= .045 - .106) belirlenmistir. Yani bootstrap giiven araligi degerlerinin sifirin altinda veya Ustiinde
olmadigl gbzlenmistir. Bu nedenle mesleki tutumun o6zyeterlik inanci araciligiyla meslege baghhk
Uzerindeki dolayh etkisinin anlamli oldugu sonucuna ulasilmistir. Bu analizlerin sonucunda, 6gretmen
Ozyeterlik inancinin 6gretmenlik meslegine yonelik tutum ile 6gretmenlik meslegine baglilik arasindaki
iliskide aracilik roliinlin oldugu soylenebilir.

Sonug ve Tartisma

Arastirmanin bulgularina bakildiginda, 6gretmenlerin meslege baglilik puanlari ile mesleki tutum
puanlari arasinda pozitif yonde yiksek diizeyde anlaml bir iliskinin oldugu tespit edilmistir. Yani meslege
yonelik olumlu tutum gelistirdikce 6gretmenlerin mesleki baghliklarinin arttigi ve bdylece tutum ve baglilik
arasinda dogrusal bir iliski oldugu soylenebilir. Ayrica 6gretmenlerin tutum egilimlerinin meslege olan
bagliliklari Gzerindeki yordayici etkisi incelenmis ve mesleki tutumun bagliligin % 60’ini agikladig
gorulmistir. Bu sonuglar, daha dnce tutum ve baghlik arasindaki iliskiyi inceleyen bazi arastirmalarin
sonuglariyla benzerlik géstermektedir (Anyamene vd., t.y.; Malik & Rani, 2013; Turk & Korkmaz, 2022).
Benzer sekilde Santiago'nun (2019) gerceklestirdigi calismada, 6gretmenin duygusal tutumunun orglitsel
baglilik diizeyi Gzerinde anlamli bir etkiye sahip olmadigini belirten sifir hipotezi reddedilmistir. Meslege
yonelik olumlu tutum sergileyen 6gretmenin isini daha ¢ok sevmesi ve en iyi sekilde gerceklestirmeye
calismasi, yiiksek mesleki bagliliga neden olmus olabilir. Ote yandan tutumlarin duygu ve disiinceleri
etkileyerek davranislarin 6n hazirlayicisi oldugu ve buna bagli olarak 6gretmenlerin meslege baghiliklarinin
arttigi ifade edilebilir.

Arastirmanin bulgulari dikkate alindiginda, sinif 6gretmenlerinin mesleki tutum puanlari ile 6zyeterlik
inan¢ puanlar arasinda pozitif yénde orta diizeyde anlamli bir iliski bulundugu séylenebilir. Kisaca
o6gretmenlerin tutum puanlarina paralel olarak 6zyeterlik inan¢ puanlarinin arttig1 ve boylece tutumun
ozyeterlik inancini gelistiren bir faktor oldugu belirtilebilir. Bununla birlikte 6gretmenlerin tutum
egilimlerinin 6zyeterlik inanci Uzerindeki yordayici etkisine bakilmis ve mesleki tutumun 6zyeterlik
inancinin % 12’sini agikladigi goérilmustir. Bu sonuglar, daha 6nce tutum ve 6zyeterlik inanci arasindaki

T Sobel test hesaplayicisina http://quantpsy.org/sobel/sobel.htm adresinden erisilmistir.
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iliskiyi inceleyen bazi arastirmalarin sonuglariyla desteklenmektedir (Dadandi vd., 2016; Erawan, 2011;
Eroglu & Unli, 2015; Sahin & Sahin, 2017). Clinkii meslege karsi olumlu tutuma sahip olan bir 8gretmenin
kendine glivendigi ve bu motivasyonla mesleki 6zyeterlik inancinin gelistigi diistuinilebilir. Olumlu tutum;
sinif 6gretmenlerinin egitimi sistematik olarak planlamalarina, sinif yénetimini saglamalarina, 6gretim
yontemlerini etkin bir sekilde uygulamalarina ve saglikli degerlendirme yapmalarina katkida bulunabilir.
Dolayisiyla bu becerilere bagli olarak 6gretmenlerin meslege yonelik 6zyeterlik inanglari artis gosterebilir.
Diger yandan Arastaman’in (2013) gerceklestirdigi calismada, iki degisken arasinda orta diizeyde anlamh
bir iliski bulunmustur. Buna ragmen arastirmada, 6gretmenlik meslegine yonelik tutumun &zyeterlik
inancinin 6nemli bir yordayicisi olmadigi séylenmistir. Bu durum 6gretmenlerin sinirlh imkanlara sahip
olmasi, meslekte kabul gérme diizeyleri ve ekonomik sartlarla agiklanmistir.

Arastirmanin bulgularina gore, 6gretmen 6zyeterlik inanci ile mesleki baghlik arasinda pozitif yonde
orta diizeyde anlamli bir iliski bulunmaktadir. Béylece sinif 6gretmenlerinin 6zyeterlik puanlar arttikga
meslege bagllk puanlarinin da arttigi ve ozyeterligin meslege baghhg etkileyen bir degisken oldugu
belirtilebilir. Yeterlik duygusu yiiksek olan 6gretmenlerin 6gretmeye daha fazla bagllk gosterdiginin ifade
edilmesi bu bulguyla 6rtiismektedir (Coladarci, 1992). Bu konuyla ilgili yapilan baska bir calismada (Evans
& Tribble, 1986), diusik olmasina ragmen yeterlikle O6gretime baglilik arasinda anlamli bir iligki
gozlenmistir. Bu durum, 6gretmenleri destekleyen egitim kurumlarinin 6zelliklerinden kaynaklaniyor
olabilir. Yani bir 6gretmenin Ozyeterligini artirmaya calisan okul 6zellikleri hem okula hem de meslege
baghhg! tesvik edebilir. MclLaughlin ve digerleri (1986) tarafindan, okuldaki kararlarin ve calisma
kosullarinin 6gretmenlerin yeterlik duygularini sekillendirdiginin ifade edilmesi bu dlstinceyi destekler
niteliktedir.

Ogretmenlik meslegine ydnelik tutumun mesleki baglilik iizerindeki etkisi (r= .78), 6gretmen ézyeterlik
inancinin regresyon modeline girmesiyle azalmistir (r= .66). Yani 6zyeterlik inancinin, mesleki tutum ile
meslege baglilik iliskisine kismi aracilik ettigi distinilebilir. Sobel testi esitligine gore belirlenen Z degeri
4.64 olarak hesaplanmistir. Boylece Z degerinin anlamh oldugu ve mesleki tutum ile meslege baghlik
arasinda Ozyeterlik inanci araciligiyla dolayh bir iliski bulundugu ifade edilebilir. Ayrica Sobel testinde p
degeri .000 olarak bulunmus ve Z degerinin anlamhhgi dogrulanmistir. Bununla birlikte gecerligi artirmak
icin bootstrapping islemi gerceklestirilmis ve ulasilan dolayh yol katsayisi given araliklarinin sifir
kapsamadig (bootstrap=.072, %95 G. A.= .045 - .106) gorilmustiir. Dolayisiyla 6gretmenlik meslegine
yonelik tutumun o6zyeterlik inanci araciliglyla mesleki baglihk Uzerinde dolayli etkisinin oldugu
anlagiimstir.

Oneriler

Bu calismadaki en onemli sinirlilik, mevcut verilerin sadece sinif 6gretmenlerinden toplanmis
olmasidir. Bu nedenle genellenebilirligi artirmak icin gelecek arastirmalarin farkli branslardaki
o6gretmenlerden veri toplanarak yapilmasi 6nerilebilir. Calismada 6gretmenlik meslegine yonelik tutum ile
mesleki baghlik arasindaki iliskide sadece 6gretmen 6zyeterlik inancinin araci roli incelenmistir. Gelecek
arastirmalarda 6gretmen motivasyonu gibi farkl etkenlerin iki degisken arasindaki iliskide araci rolu
arastirilabilir. Ayrica ¢alismanin bulgularina gore, 6gretmen 6zyeterlik inanci, mesleki tutum ve meslege
bagllk diizeylerinin birbirlerinin yordayicisi oldugu ortaya ¢ikmistir. Bu sonugtan hareketle 6gretmenlerin
ozyeterliklerini, meslege yonelik tutumlarini ve bagliliklarini artiracak programlarin gelistirilmesi, saghkli
ve etkili ¢oziimlerin lretilmesi uygun gorilmektedir.

Yazar Katki Beyani
Yazarlar ¢calismaya esit oranda katkida bulunmustur.
Etik Beyannamesi

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”ndeki tim kurallara uyulmus,
yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri islemler”den higbiri
gerceklestiriimemistir.
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