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Oz
Giris: Ozel gereksinimli 6grencilerin bireysel farkliliklarindan kaynakli &gretim programi dgelerinde
diizenlemelere gidilmektedir. Ozel egitim smiflarinda uygulanan programlarin 6gretmenler tarafindan nasil
uyarlandiginin program islevselligi i¢in belirlenmesi gerekmektedir. Bu c¢alismanin amact &zel egitim

O0gretmenlerinin uygulama sirasinda dgretim programlarinda nasil ve ne sekilde uyarlama gergeklestirdiklerine
yonelik oriintiilerini belirlemektir.

Yontem: Ozel egitim dgretmenlerinin dgretim programini uyarlama durumlarmi ve bu uyarlamaya neden olan
faktorleri belirlemek amactyla yapilan bu arastirmada nitel arastirma yaklasimindan durum g¢aligmasi1 modeli
kullanilmistir. Bu arastirmanin ¢aligma grubunu, devlet okulunun ortaokul kademesinde gorev yapan iki, 6zel
egitim ve rehabilitasyon merkezinde gérev yapan iki olmak iizere dort 6zel egitim dgretmeni olusturmustur. Bu
aragtirmada veri ¢esitlemesine gidilerek birden fazla veri toplama araci kullanilmigtir. Bunlar; gézlem, goriisme
ve Ozel egitim 6gretim programlaridir. Verilerin ayrintili incelenerek ¢oziimlenmesi gerektiginden igerik analizi
kullanilmastir.

Bulgular: Yapilan gozlem, goriisme ve dokiiman incelemeleri sonucunda devlet okullari ile 6zel kurumlardaki
ozel egitim siniflarinda gorev yapan Ogretmenlerin atlama, genisletme ve yeniden diizenleme program
uyarlamalar1 ger¢eklestirdikleri goriilmektedir. Uyarlama oriintiilerinin ortaya ¢ikmasinda 6gretmen yeterlilikleri,
ogrenci ozellikleri, okul iklimi, program 6zellikleri ile aile beklentileri etkili olmustur.

Tartisma: Sonuglara bakildiginda 6zel egitim dgretmenlerinin yazili(resmi) programi okul ve siniflarinda aynen
uygulamadiklar1 goériilmiistiir. Farkliligin en 6nemli nedeninin ise Ogrenci yetersizlik alani ve derecesinden
kaynaklandig1 belirlenmistir. Devlet okullarinda ve 6zel kurumlarda 6zel gereksinime sahip Ogrencilerin,
yetersizlik alan ve derecelerinin birbirinden farkli olmasi genisletme ve yeniden diizenleme uyarlamalarini
sekillendirmektedir.

Anahtar sozciikler: Egitim programi, 6zel egitim, 6zel egitim sinifi, 6zel egitim ve rehabilitasyon merkezi, program
uyarlamalari.
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Giris

Egitim programlari, egitim 6gretim siirecinde izlenilen yol ya da yon belirleyen arag niteligindedir. Saylor

ve digerleri (1981) egitim programini, bireylere kalict 6grenme davranislart kazandirma plani olarak
tanimlamaktadir. Bireyin egitimden verim alabilmesi i¢in planli hazirlanmis egitim programinin olmasi, bu
programin etkili 6gretim faaliyetleri ile sunulmasi ve siire¢ boyunca uygulamalarin izlenerek siirekli gelistirilmesi
gerekmektedir (Ozgelik, 2010). Program gelistirme, icinde birgok seyi barindiran déngiisel bir ifadedir (Yiiksel,
2019). Milli Egitim Bakanligi’nin (MEB) belirledigi genel hedefler ve okullarin 6zel hedeflerini gergeklestirmek,

uygun arag, gereg, yontem ve tekniklerle egitim faaliyetlerinin yiiriitiilmesi i¢in organize edilen koordinasyon
¢aligmalarinin tiimii program gelistirmenin kapsamina girmektedir (Varig, 1988).

Ogretim uygulamalar1 sirasinda yasanan farkliliklar, program tiirlerini meydana getirmektedir. Yazili olan
programin amaglari ile 6gretmen uygulamalar1 ve 6grenci algilamalar1 ¢cogu zaman oOrtiismemektedir. Bu durum
egitim programinin dgeleri arasinda farkliliklara neden olmakta ve beklenen egitim ¢iktilarimi degistirmektedir.
Farklilasma hedeflere ulasmay1 engelleyecegi gibi olumlu sonuglar da dogurmaktadir (Aslan & Giirlen, 2019).
Bagarili bir programdan beklenti ise planlanan ve uygulanan arasindaki farki en aza indirgemektir. Bu da
Ogretmenin resmi programa baglilig1 olarak ifade edilmektedir (Biimen & Yazicilar, 2020).

Ogretim programinin uygulanmasinda, dgretim programima baglilik ve dgretim programini uyarlama
olmak tizere iki yaklasim belirlenmistir (Biimen vd., 2014). Programa baglilik, program gelistirme otoriteleri
tarafindan hazirlanan programin smif iginde degistirilmeden aynen uygulanmasidir. Bu yaklagim gergevesinde
programin islevsel olabilmesi i¢in 6gretmenin tam olarak program okuryazarligina sahip olmasi ve kendini mesleki
anlamda gelistirmesi gerekmektedir (Biimen vd., 2014). Egitim programimin basarisi, o programi uygulayan
ogretmenin yetenek ve becerisine de baglidir (Ari, 2010). Egitim programi uygulayicilart olan 6gretmenlerin,
program gelistirme ve degerlendirme siirecinde 6nemli sorumluluklar1 bulunmaktadir. Ozellikle ihtiyag analizleri
sirasinda konu secimi ve siralamasmin yapilmasinda O6gretmen goriislerine bagvurmanin 6nemi siklikla
vurgulanmaktadir (Ar1, 2010). Ogretmenler siirekli 6grenci gozleminde bulunduklar igin degisen bireysel ve
toplumsal ihtiyaglarin neler oldugunu, nasil ¢éziimler {iretilmesi gerektigini bilmektedir (Armagan-Erbil & Dogan,
2019). Resmi programin okunup anlasilmasi, amaca ve degiskenlere gore planlanip uygulanmasi dgretmenin
program okuryazarligina baghdir. Bir 6gretmenin program okuryazar seviyesinin yiiksek olmasi, belirlenen
ihtiyaglara yanit vermeyi ve degiskenlere hazirlikli olmay1 beraberinde getirmektedir (Ariav, 1991).

2000’1 yillarda program uyarlama kavrammin O6ne ¢iktig1 goriilmektedir. Program bagliligimin
ogretmenlere ket vurdugu, yaraticiliklarini engellediklerini savunan yazarlar (Pinar vd., 2004) o6gretim
programlarinin yerel ve okul 6zelliklerine gore uyarlanmasi gerektigini savunmaktadir. Uyarlama kavrami, yeni
tasarlanan Ogretim programlarinin, kurum ve Ogrenci Ozelliklerine gore yeniden diizenlenmesi olarak
tanimlanmaktadir (Marsh & Willis, 2007). Uyarlama aslinda program hazirlayicilari ile uygulayicilari arasinda
etkilesimi saglamaktadir. Programin etkililiginin baglilik ve uyarlama arasindaki denge ile saglanacagi
belirtilmektedir (Biimen & Yazicilar, 2019). Biimen ve Yazicilar da (2020) uyarlama oriintiileri kapsaminda {i¢
program uyarlama oriintiisiinii belirlemiglerdir. Atlama; planlamasi yapilan konu alaninin islenmeden devam
edilmesidir. Genigletme; ayn1 konuya dgretmenin ek materyal ve etkinlikler koyarak konu alanini genigletmesidir.
Yenisiyle Degistirme; kazanimlarin farkli yontem ve teknikler ile 6grenciye aktarilmasidir.

Toplumda meydana gelen degisimler, egitimi ve tiim ogelerini etkilemektedir (Ozkan, 2016). Bu
degisimlere egitim aracilif1 ile adaptasyon saglanacagindan egitim programlar1 da siirekli kendini yenileyip
gelisime uyum saglamakta ve ihtiyaglara yamit vermektedir (Aslan & Giirlen, 2019). Egitim programlarinda; hedef,
icerik, siire¢ ve degerlendirme alanlarinda uzmanlik gerektiren bir alan da 6zel egitim olarak kabul edilmektedir.
Ozel egitimde egitim programlarinin hedefleri, kisinin yetersizlik tiirii ve derecesine gére bireysel temelli, gercekgi
hazirlanmaktadir. Amaglar1 gergeklestirmeye yonelik tasarlanan igerikler, sarmal programlama yaklagim
kullanilarak gelisim alanlarina gore bilgiler kademeli genisletilerek verilmektedir. Ayni1 zamanda dzel egitime
ihtiyact olan bireylere yonelik olarak program amaglarina ulasabilmek igin uygun yontem ve tekniklerden
yararlanmilmaktadir. Ozellikle 6lgme ve degerlendirme asamasinda 6grencinin yetersizlik alanina uygun siirekli ve
¢oklu degerlendirilmelerin yapilmasi 6zel egitim programlarinin hazirlanmasi ile uygulanmasinda uzmanlig
gerekli kilmaktadir. Ozel egitim, bireysel farkliliklar1 dikkate alarak aile destegi ve dgretmen tecriibesiyle istenilen
hedefe ulagsmak icin profesyonelce planli ¢aligmay1 gerekli kilmaktadir. Bu noktada rehber niteligi tagiyan egitim
programina ihtiya¢c duyulmaktadir. Ozel egitim programlarinin genel amaci, 6zel gereksinime sahip olan
cocuklarin beceri ve yeterliliklerini geligtirmektir (Birkan, 2002). Farkli kademe ve yetersizlik alanlarma gore
hazirlanmis egitim programlari; 6grencinin sosyal, zihinsel gelisimini artirmakta ve davranis problemlerini aza
indirgemektedir. Resmi olarak hazirlanan 6zel egitim programlari, aile goriisii alinarak 6gretmenler tarafindan
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bireysel ihtiyaglara gore yeniden planlanip uygulamaya hazir hale getirilmektedir. Ozel egitim kendi iginde cok
fazla dinamige sahip bir alan oldugu i¢in program uygulamalari sirasinda farkliliklar elbette ki goriilmektedir. Ozel
egitim programlarinda; 6gretmenlerin program okuryazarliga sahip olmamalari, uygulama esnasinda 6gretmenin
kisisel tutum ve disiincelerinin programa yansimasi, mesleki yetersizlikler, kurum kiiltiirii ve 6grencinin bireysel
farkliliklarindan kaynaklanan degisimler, farkli program tiirlerinin meydana gelmesine zemin hazirlamaktadir
(Oztiirk-Akar, 2005).

Egitim yonetimindeki merkeziyet¢i anlayis nedeniyle 6gretim programlarinin Tiirkiye’de tek tip olarak
uygulanmasi beklenmektedir (Biimen vd., 2014). Bu durum toplumun, bdlgenin, okullarin ve 6grencilerin
beklentilerini tam karsilamamaktadir. Ogretmenler ise mesleki becerilerine gore programlari diizenlemektedir.
Planlamasi yapilan 6gretim programlarinin tek tip oldugu diigiiniiliirse her kurum ve sinifta ayni1 kazanimlara yer
verilmektedir. Ozel gereksinime sahip olan 6grencilerin dgretim sonunda ayni kazanimlar1 aym sekilde gdstermesi
miimkiin degildir. Hazirlanan egitim programlarinin esneklik 6zelliginden bahsedilse de bunun uygulanmadig:
cogu kez tecriibe edilmistir (Eskicumali & isman, 2001). Ozellikle 6grenci dzelliklerinin farklilastig 6zel egitimde
program uygulamalari daha fazla 6nem tasimaktadir.

Diger yandan Tiirkiye’de bulunan okul tiirleri incelendiginde devlet okullar1 ve 6zel kurumlarin 6gretim
programlarint uygulamalarinda farklilik gosterdikleri bilinmektedir (Berberoglu & Kalender, 2005). Bu durum
egitim ¢iktilar1 arasinda farki beraberinde getirmektedir (Egitim Arastirma ve Gelistirme Daire Bagkanligi, 2004).
Oztiirk (2003) tarafindan yiiriitiilen bir ¢aligmada 6zel ve devlet okullarinda uygulanan égretim programlarinin
farklilasmasini, fiziki kosullara, kalabalik siniflara, 6grenci farkliliklarina, materyal eksikliklerine ve personel
yetersizligine baglamistir. Bu noktada 6grenme farkliliklarinin yaratmis oldugu dezavantajlarin 6gretim
programinin uygulanmasinda yapilacak iyilestirmelerle giderilebilecegi ortaya konmustur (Biimen vd., 2004).
Ayn1 zamanda program uyarlama oriintli nedenlerinin ortaya ¢ikarilmasi egitim politika planlarini hazirlayanlara
151k tutarak gerekli program revizyonlarmin ve Ogretmen yetistirme programlarinin diizenlenmesine katki
saglayacaktir. Alanyazinda ogretmenlerin 6gretim programlarini uygulamalarina yonelik pek c¢ok arastirma
mevcuttur (Atila, 2012; Biimen vd., 2012; Collopy, 2023; Celik & Sahin-Tagkin, 2010; Doganay & Sar1, 2008;
Doénmez, 2010; Giines & Baki, 2011, 2012; Karacaoglu & Acar, 2010; Kaya vd., 2012; Kenan & Ozmen, 2010;
Onen vd., 2011; Oztiirk, 2012; Oztiirk-Akar, 2005, 2014; Remillard, 1999; Tekbiyik & Akdeniz, 2008; Yasar,
2012). Bazi ¢aligmalar gostermektedir ki resmi program yeterince uygulanamamaktadir (Burkhauser & Lesaux,
2015; Celik, 2012; Karacaoglu & Acar, 2010; Sherin & Drake, 2004).

Alanyazin tarandiginda MEB’e bagli devlet okullarindaki 6zel egitim smiflar1 ile ayr1 (irem, 2018;
Konakoglu, 2021; Ozdamar, 2016; Tirpan, 2018), Ozel Egitim ve Rehabilitasyon Merkezlerindeki (OERM)
smiflarinda uygulanan programlar (Akdemir-Okda, 2008; Akcamete & Koner, 1999; Aile ve Sosyal Politikalar
Bakanlig1 Engelli ve Yaslh Hizmetleri Genel Midiirliigli, 2013; Baykog, 2010) hakkinda ayri arastirmalar
mevcuttur. Ancak iilkemizde 6zel egitim siniflarinda uygulanan egitim programlarmin program uyarlama
oriintiileri baglaminda incelenmesine rastlanilmamustir.

Ozel egitim siniflarinda uygulanan programlarin 6gretmenler tarafindan nasil uyarlandigmin program
islevselligi icin belirlenmesi gerekmektedir. Bu islevselligin belirlenmesi i¢in sahada gérev yapan dzel egitim
ogretmenlerinin  goriislerinin alinmas1 gerekmektedir. Alanyazinda ozel egitim Ogretmenlerinin egitim
programlarini nasil uyarladiklari, bu uyarlamalarin hangi faktorlerden etkilendigine dair yiiriitiilmiis bir caligmaya
rastlanilmamigtir. Konunun alanyazina katki saglayacagi disiiniilerek devlet okullar1 ve 6zel kurumlarda gorev
yapan 0zel egitim 6gretmenlerininin gézlemlenmesi ve gorlislerinin alinmasina karar verilmistir. Bu arastirmanin
amaci, devlet okullar1 ve 6zel kurumlarda gorev yapan 6zel egitim 6gretmenlerinin d6gretim programi uyarlama
durumlarin1 ve bu uyarlamaya neden olan faktorleri tespit etmektir. Bu amag¢ dogrultusunda asagidaki sorulara
yanit aranmistir. Ozel egitim dgretmenlerinin:

1. Devlet okullarindaki 6gretim programi uyarlama durumlarinin hangileri ile karsilasiimaktadir?
2. Ozel kurumlardaki 6gretim programi uyarlama durumlarinin hangileri ile karsilagiimaktadir?

3. Devlet okullarindaki 6gretim programi uyarlama tiirlerini meydana getiren durumlar nelerdir?
4

Ozel kurumlardaki 6gretim programi uyarlama tiirlerini meydana getiren durumlar nelerdir?
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Yontem
Arastirma Deseni

Devlet okullarinda ve 6zel kurumlarda gérev yapan 6zel egitim Ogretmenlerinin 6gretim programini
uyarlama durumlarini ve bu uyarlamaya neden olan faktorleri belirlemek amaciyla yapilan bu arastirmada nitel
aragtirma yaklagimindan durum ¢alismast modeli kullanilmistir (Yildirrm & Simsek, 2016). Nitel arastirmalar,
psikolojik dl¢limler yapmaktan ya da sayisal veriler vermekten ziyade, arastirtlan durumu derinlemesine inceleyip
analiz etmektedir (Biiylikoztirk vd., 2009). Calismada, 6zel egitim Ogretmenlerinin egitim programi
uygulamalarindaki alan yeterliliklerini, uygulama farkliliklarinin 6grenme siirecine, 6grenci kazanimlarina ve
programin verimliligine etkisi derinlemesine incelendigi i¢in durum c¢alismasi deseni kullanilmigtir. Durum
calismasi karsilagilan bir olguyu etkenleri ile beraber ele alarak sorgulama siirecidir (Yin, 2009). Yani ortami,
etnik ve sosyal gruplari, programlari, topluluklari ve sistemleri inceleyip, ¢oziimleyerek yorumlamaktadir
(McMillan, 2004). Durum ¢alismalart; biitiinciil tek durum deseni, i¢ i¢e gegmis tek durum deseni, biitiinciil coklu
durum deseni ve i¢ ice ge¢mis ¢coklu durum deseni seklinde dort tiire ayrilmaktadir (Yildirim & Simsek, 2021).
Calismada bu durum calismasi desenlerinden “biitiinciil tek durum deseni” kullanilmigtir. Biitiinciil tek durum
deseni, belirli ama¢ dogrultusunda bir durum, olay ya da olguyu ayrintilica incelemektedir (Yin, 2017). Bu
arastirmadaki durum, 6zel egitim siniflarinda uygulanan &gretim programinin uyarlanmasidir.

Cahisma Grubu

Bu arastirmanin ¢alisma grubunu, 2021-2022 egitim 6gretim yilinda Gaziantep Sahinbey ve Sehitkamil
ilgelerinde devlet okulunun ortaokul kademesinde gérev yapan iki, 6zel egitim ve rehabilitasyon merkezinde gorev
yapan iki olmak tlizere dort 6zel egitim 6gretmeni olusturmustur. Arastirmada katilimecilar amagh 6rnekleme
yonteminden Sl¢iit drnekleme yontemine gore belirlenmistir. Amag¢ dogrultusunda tiim ayrintilara dikkat ederek
derinlemesine arastirma yapabilmek icin amacli drnekleme ydntemi tercih edilmektedir (Patton, 2014). Olgiit
ornekleme yonteminin amaci ise arastirma i¢in belirlenen hedeflerin gergeklestirilmesi icin hedefe uygun olgiitleri
karsilayan veri kaynaklarindan bilgi elde etmektir (Yildirim & Simsek, 2016). Bu aragtirmada katilimcilarin, 6zel
egitim smiflar ile 6zel egitim ve rehabilitasyon merkezlerinde zihinsel yetersizlige sahip dgrencilere 6zel egitim
vermeleri dl¢iit olarak belirlenmistir. Etik kurallara uygun bir ¢caligma yiiriitmek amaciyla katilimci 6gretmenlerin
adlar1 gizli tutularak kodlama yapilmistir. Buna gore 6zel egitim smiflarinda gorev yapan 6gretmenler S1 ve S2,
Ozel egitim ve rehabilitasyon merkezlerinde gérev yapan o6gretmenler K1 ve K2 seklinde kodlanmistir. Calisma
grubunda yer alan 6gretmenlerin demografik 6zellikleri Tablo 1’°de yer almaktadir.

Tablo 1
Katilimer Ogretmenlerin Demografik Ozellikleri

Kod Cinsiyet Yas Kidem Egitim durumu Kurum
S1 Kadin 21-25 1-5yil Lisans Devlet
S2 Erkek 31-36 11-15y1l Yiiksek lisans Devlet
K1 Kadin 26-30 6-10 y1l Lisans Ozel
K2 Erkek 26-30 1-5 yil Lisans Ozel

Tablo 1 incelendiginde katilimcilarin cinsiyet dagilimi verilmistir. 21-25 ve 31-36 yas araliginda birer
dgretmen var iken, 26-30 yas araliginda iki 6gretmen bulunmaktadir. Ogretmenlerin kidemleri incelendiginde
ikisinin 1-5 yi1l, birinin 6-10 yil ve bir kiginin 11-15 y1l kideme sahip oldugu gézlenmistir. Egitim durumlarina
bakildig1 zaman ¢alisma grubundaki kisilerin {i¢ii lisans, biri ise yiiksek lisans mezunu seklindedir. Ogretmenlerin
ikisi devlet okulunda, ikisi ise 6zel egitim ve rehabilitasyon merkezinde ¢aligtiklarini belirtmislerdir.

Verilerin Toplamasi ve Veri Toplama Araglar:

Durum ¢alismalarinda, ¢esitli veri toplama araglarmin kullanilmasina 6zen gosterilmektedir. Cilinkii
birden fazla veri toplama araci ile elde edilen veriler karsilastirilarak dogru bulgular elde edilmeye ¢alisilmaktadir
(Le Compte & Schelsul, 2010). Ozel egitim siniflar1 ve dzel egitim ve rehabilitasyon merkezlerinde uygulanan
egitim programlarinin derinlemesine incelendigi bu arastirmada veri ¢esitlemesine gidilerek birden fazla veri
toplama araci kullanilmistir. Bunlar; gézlem, goriisme, dokiimanlardir ve 6grenci defterleridir.

Nitel arastirma yontemlerinde en sik kullanilan veri toplama araci olan gdzlem, verileri dogrudan elde
etmemize olanak saglamaktadir. Ciinkii gdzlem sirasinda meydana gelen her durum bire bir kaydedilip
yorumlanmaktadir (Biiyiikoztiirk vd., 2018). Bu teknigin en 6nemli yonii ise dogal ortamlarinda meydana gelen
davraniglarin  direkt izlenmesidir (Karasar, 2007). Arastirmada kullanilan gézlem formu 35 maddeden
olugmaktadir. Maddeler alanyazin incelenerek program uyarlamasi 6gelerine gore olusturulmustur. Calisma grubu
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olarak belirlenen dort 6zel egitim dgretmeni ayri ayri kendi sinif ortamlarinda her biri 40 dakika olan 20 ders saati
boyunca gozlenmis program uygulamalar1 not edilmistir. Arastirmanin yapildigi ortamlar normal egitim veren
devlet okulunun 6zel egitimli 6grencileri igin tahsis edilen smiflarda gergeklesmistir. Sinif ortami normal
ogrencilerin egitim aldigi smif ortammin aymisidir. Gozlemler, 6zel egitim smifi ve iki 6zel egitim ve
rehabilitasyon merkezinde yer alan smiflarda, 2021-2022 6gretim yili Kasim ayindan subat aymna kadar olan
donemde yapilmistir. Gézlem maddeleri 6zel egitim ders programinda yer alan kazanimlar1 gergeklestiriyorsa ne
sekilde, gergeklestirmiyorsa nedeni nedir seklinde katilimci tarafindan not alinarak ger¢eklesmistir.

Goriisme, Ozellikle katilimcilarin konu ile ilgili bilgilerinin, tecriibelerinin, algilarinin, tutum ve
diistincelerinin anlasilmasi noktasinda etkili bir veri toplama aracidir (Merriam, 2018; Patton, 2018; Yildirm &
Simgek, 2018). Arastirmada yar1 yapilandirilmis goriisme teknigi kullanilmigtir. Goriigme formu arastirmaci
tarafindan olusturulan 12 sorudan olugsmaktadir. Sorular alanyazin taramasi sonrasinda egitim fakiiltesinde gérev
yapan egitim programi ve Ogretim alaninda iki uzman Ogretim {iyesinin goriisleri alinarak hazirlanmistir.
Gortigmeler tiim katilimcilarin izni alinarak Tablo 2°de belirtilen tarih, saat ve ortamlarda ger¢eklestirilmistir.

Tablo 2

Katilimer Ogretmenlerle Gergeklestirilen Goriisme Bilgileri

Katilimcilar Goriisme tarihi Goriisme ortami Gorlisme saati
S1 13 Mart 2022 Rehberlik servisi 10.00(40 dk.)
S2 14 Mart 2022 Rehberlik servisi 10.00(40 dk.)
K1 13 Mart 2022 Ogretmenler odasi 14.00(40 dk.)
K2 14 Mart 2022 Ogretmenler odasi 14.00(40 dk.)

Nitel arastirmalarda ¢aligmanin gegerlilik ve giivenirliligini artirmak i¢in konu ile ilgili yazili ve gorsel
dokiimanlarin incelenmesi gerekmektedir (Glesne, 2012). Calismada dokiiman olarak 21.04.2021 tarihinde MEB
tarafindan onaylanan destek egitim programi (zihinsel yetersizligi olan bireyler i¢in) ile 2018 tarihinde 652 yazilt
MEB’in Teskilat ve Gorevleri Hakkinda Kanun Hiikmiinde Kararnamesi ¢ergevesinde olusturulan kurulun
karariyla giincellemesi yapilan 19.01.2018 tarihli ortaokul 6gretim programi incelenmistir. Ayrica &grenci
defterleri, yapilan etkinlikler ve planlar1 ve katilimci 6gretmen notlart dokiiman olarak kullanilmistir. Aymi
zamanda gozlem siireci boyunca 6grenci defterleri ayr1 ayri incelenerek konu ile ilgili boliimler incelenerek atlanan
ya da eklenen bolimler incelenmistir.

Verilerin Analizi

Uzerinde calisilan konu hakkinda elde edilen verileri anlamak ve neyi ifade ettiklerini belirlemek igin
nitel veri analizi gerceklestirilmektedir. Yiritilen c¢alismada, verilerin ayrtili incelenerek ¢dziimlenmesi
gerektiginden igerik analizi kullanilmigtir. Elde edilen veriler, gézlem ve goriisme notlart paralel olarak
incelenerek benzer durumlar kodlanip temalar altinda toplanmistir. Analizi yapilan goriisme notlar1 40 sayfa ve
gbzlem notlart 50 sayfadan olusmaktadir. Ayn1 zamanda O6grenci defterleri ve dgretmen planlarinda yer alan
etkinlik planlarinin ders isleyisine yansimalar1 goézlenerek Ogretmenlerin planda yer alan kazanim ya da
uygulamalar1 nasil uyarladiklar1 belirlenip bulgulara yansitilmistir. Veri temalar1 devamli olarak yapilip program
gelistirme uzmanlarini goriisii analiz boyunca dikkate alinmistir. Tiim diizeltme, ekleme ve ¢ikarmalar yapildiktan
sonra verilerin son hali bulgularda yer alan tablolar ile sunumu gergeklestirilmistir.

Gegerlilik ve Giivenirlik

Lincoln ve Guba (1985), nitel ¢alismalarda gegerlilik ve giivenirliligin; aktarabilirlik, inandiricilik,
tutarlilik ve teyit edilebilirlik ile saglanacagini ifade etmektedir. Nitel calismalarda elde edilen sonuglarin, farkl
calismalara aynen genellemesi yapilamadigindan (Merriam, 2013; Patton, 2014), aktarabilirlik arastirma
bulgularmin farkli aragtirmaya hangi boyutta, ne kadar uygulayacagini arastirmay1 yapan kisiye birakmaktadir
(Merriam, 2013). Bu nedenden dolay: aktarabilirligi artirmak i¢in arastirmacinin kapsamli betimleme yapmasi
gerekmektedir (Erlandson vd., 1993). Betimleme adina bu ¢alismada; agik ve sade bir dil kullanilmis, yéntem
kismi ayrintili agiklanmis, bulgular tablo ve semalar ile somutlagtirilmis, katilimer goriisleri aynen aktarilmastir.
Katilimeilar ile yapilan goriismelerde elde edilen verilerin, katilimcilardan tekrar tekrar dogrulatma siirecine,
katilimc1 teyidi denilmektedir (Merriam, 2013). Bu calismada elde edilen veriler katilimcilara okutularak
dogrulugu teyit edilmis, gerekli diizeltme ve eklemeler yapilarak sunuma onay izni alinmistir. Arastirmada
katilimcilarin demografik bilgilerinin verilmesi, amag, yontem ve farkli calismalar ile desteklenmesi inandiriciligi
artirmaktadir. Ayn1 zamanda aragtirmada goriisme, gozlem, dokiiman incelemesi kullanilarak yontem ve veri
cesitlemesi saglanmistir. Ozel egitim simiflarinda 40 ders saati, 6zel egitim merkezlerinde ise ayr1 40 ders saati
gozlem yapilmistir. Gozlem siireleri 6gretim programiim uyarlanmasmim belirlenmesi ve verilerin toplanmasi
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acisindan yeterli goriilmektedir. Tutarlilifi artirmak i¢in yontem, orneklem, veri toplama araglarinin secimi,
verilerin toplanmasi ve analiz sekilleri ile sonuclarin nasil elde edildigi acik ve detayli bir anlatimla okuyucuya
sunulmustur. Giivenilirligi saglamlagtirmak i¢in nitel arastirmalarda birden fazla aragtirmacinin verileri kodlayarak
karsilastirip veri setlerinin tutarhliginin saglanmasi gerektigi vurgulanmaktadir (Creswell, 2016). Arastirmada
arastirmaci program gelistirme uzmani ile beraber iki kere veri setlerini kodlamis, aradaki uyum ise Miles ve
Huberman’in (1994, s. 64) formiilii (Glivenirlik = [Goris birligi / Goriis birligi + Goris ayriligi] x100) kullanilarak
hesaplanmustir. Aradaki uyum .80 olarak belirlenmistir. iki kodlayici arasindaki uyumun .70’ten fazla olmasi
yapilan kodlamalarin giivenirliliginin tutarlilik acisindan yeterli oldugu kanisma varilmistir (Akay & Ultanir,
2010).

Nitel ¢caligmalarda inandiriciligt artirmak i¢in katilimei teyidi, uzman goriisii, derinlemesine veri toplama,
iicgenleme gibi stratejiler kullanilmaktadir (Lincoln & Guba, 1985). Katilimeilar ile yapilan goriigmelerde elde
edilen verilerin, katilimcilardan tekrar tekrar dogrulatma siirecine, katilimer teyidi denilmektedir (Merriam, 2013).
Bu calismada elde edilen veriler katilimcilara okutularak dogrulugu teyit edilmis, gerekli diizeltme ve eklemeler
yapilarak sunuma onay izni alinmistir. Caligmanin planlanmasi, siireci ve sonlandirilmasi program gelistirme
uzmani olan tez danigmani ile fikir aligverisinde bulunulmus, her adim ile ilgili bilgilendirme yapilmistir.
Uzmandan alman geri doniitler ile calisma {izerinde gerekli diizeltmelere gidilmistir. Inandiricilig1 saglamak igin
nitel ¢alismalarda ¢aligma siireci ve drneklem hakkinda ayrintil bilgi verilmesi gerekmektedir (Cetin & Unsal,
2019). Arastirmada katilimcilarin demografik bilgilerinin verilmesi, amag, yontem ve farkli ¢aligmalar ile
desteklenmesi inandiriciligr artirmaktadir.

Yiriitiilen ¢aligmada ulasilan sonuglarin, siire¢ boyunca elde edilen veriler ile uyumlu olmasi gerektigi
teyit edilebilirlik agisindan dnem tagimaktadir (Creswell, 2018). Arastirmada veri toplama araglari, elde edilen
gbzlem ve goriisme kayitlari, aragtirmaci notlari, veri analiz taslaklari teyit i¢in diizenli ve kronolojik sekilde
dosyalanmustir. Veri kaybini 6nlemek adina elde edilen ham verilerin tamamu bilgisayar ortamina aktarilmistir.

Etik ilkeler

Nitel aragtirmalarinda etik kurallara uygun ilerlenmesi, ¢alismanin gegerlilik ve giivenirliligi agisindan
onem arz etmektedir (Merriam, 2018). Arastirma Kahramanmaras Siitcii imam Universitesi Sosyal ve Beseri
Bilimler Etik Kurulundan 18.08.2021 tarihli ve 6418 sayili etik izni alinarak gergeklestirilmistir. Etik kurallar
cergevesinde i1 Milli Egitim Miidiirliigiinden gerekli izinler alinarak géniillii katilimci 6gretmeneler belirlenmistir
(Creswell, 2018). Arastirmanin amaci hakkinda bilgi verilerek katilimer haklarini ifade eden bilgi onam formu
onaylatilmistir. Katilimer isimlerinin gizli tutularak her bir katilimer adina kod verilecegi teyit edilmistir (Berg &
Lune, 2015).

Arastirmacinin Rolii

Nitel arastirma desenleri kullanilarak yiiriitiilen ¢aligmalarda katilimcinin rolii, bizzat veri toplama
stirecinde yer almasidir (Miles vd., 2018). Nitel arastirmacilar, alana bizzat hakim, ¢alisma grubu ile yiiz yiize
goriigen, tecriibe sahibi ve elde ettigi verileri deneyimlerini kullanarak analiz eden kisidir (Yildirim, 1999). Bu
dogrultuda arastirmact, ders gozlemi, yar1 yapilandirilmis gériisme siireci ve verilerin analizine kadar aragtirmanin
her alaninda yer almistir. Ayrica arastirmaci 6zel gereksinimli 6grencilerle ¢aligan, egitim programi ve 6gretiminde
yiiksek lisansin1 tamamlamis uzman psikolojik danismandir.

Bulgular

Devlet okullarinda gorev yapan 6zel egitim 6gretmenlerinin biinyelerinde bulunduklari ortaokul 6gretim
programini dzel egitim siniflarina uyarlarken kullandiklar oriintiilere dair bulgulara Tablo 3’te yer verilmistir.

Kog 2024, 25(4)



OZEL EGITIM OGRETMENLERININ PROGRAM UYARLAMALARI 319

Tablo 3

Devlet Okullarinda Gorev Yapan Ozel Egitim Ogretmenlerinin Program Uyarlama Oriintiileri

Uyarlama

Katilime1 e Hedef Uyarlama siireci/nedeni
Orintisi
5’ten 100’e beser ritmik sayar. Biligsel becerilerdeki yetersizlik
F;rrl:rlrl] |t;lrridie|§lig iel?g(l)crtilllgrlkl;ilrllljtt; I;sonra bilgi Metin ayirt etme becerilerinin yeterli olmamasi
Diinya tizerinde gesitli tilkeleri tanir. Sinifta haritanin bulunmamasi
Okul igindeki sosyal kuliipleri bilir. Okulda sosyal kuliiplerin islevsel olmamasi
Miizik aleti galar. El kas koordinasyonunun zay1f olmasi
Atlama  Ulkemizdeki teknolojik gelismeleri Tleri diizey 6grenme stratejilerini kullanamamalari
kargilastirir.
Bilgisayar sistemini bilir. Okulda bilisim sinifinin olmamasi
Dua okur ve ezberler. Bilissel diizeye uygun degil
Abdest ve namazin farzini bilir. Ogretmenin politik diisiincesi
Guaj ve akrilik boyalari tanir. Ailelerin ekonomik diizeylerinin diisiik olmasi
Gezegen maketlerini yapar. Biligsel diizeylerine uygun olmamasi
Paray1 tanir. Aligveris yaptirilmasi
El becerilerini gelistirir. Kagit kesme, boyama yapma etkinlikleri
S1 lé}éﬁ;ll?eﬁllrer;?)l;aillr:rc.lokunmalara kars1 yapilmasi Kisa film izletilmesi
Yemek masasini hazirlar, toplar. Okul bahgesinde piknik yapilmasi
Atatirk’i tanir, milli miicadele bilincini . ..
. Kazanir. Miize gezisi
Genisletme Trafik kurallarin bilir. Emniyet ile igbirliginin yapilmasi
Yiyecekleri tanir. Gorsel anlatim yerine yerli mali etkinliginin yapilmasi
Yardimlagmanin 6nemini bilir. Kardes okul projesi
Rakamlari tanir. Gorsel eslestirme etkinligi
Bes duyu organini tanir. Miizik esliginde 6gretmenin model olmast
Gorsel aletleri tanir. Gorsel eslestirme etkinligi
Tletisim aletlerini tanir, kullanr. Ek olarak 6rnek olaylarin izletilmesi
Bilgisayar aglarim bilir. Ogretmenin konuya hakim olmamasi
Yeniden  Ciimleleri dogru okur. Ders saatinin artirilmasi
diizenleme Ciimle olusturur. Ders saatinin artirilmasi
Dogal afetlerden kendini korur. EBA’dan kisa videolarin izletilmesi
ZZIZ:T)IOJ ik diritnlerin neden gelistigini fark Ust diizey becerilerin gelismemis olmasi
Basit miizik aletlerini tasarlar. Biligsel diizeye uygun olmamasi
Basit tekerlemeleri soyler. Ifade edici dilin istenen diizeyde olmamast
Tasarim planlamasi yapar. Ust diizey biligsel becerilerin gelismemis olmast
Problem ¢6zme kgyramlarml ve Biligsel diizeye uygun olmamasi
Atlama yaklagimlarini bilir.
Hac ibadetini bilir. Giinliik hayata aktarimimnin olmamast
Kurban ibadetini bilir. Ogretmenin tutum ve diisiinceleri
Belirlenmis figiirleri makasla keser. Ince motor becerilerin gelismemis olmasi
Mikroskopla canlilart siniflar. Arag gereg eksikligi
Elektrik devrelerini ve elemanlarini tanir. Tehlikeli olmasi
S2 Ornek sporculari tanir. Ogretmenin hedefi gerekli gérmemesi
Kitap ve yazar isimlerini bilir. Kardes Okul projesi
Ulasim sistemlerini bilir. Gezi
Afet egitimi konusunda bilgilidir. itfaiye gezisi
Genisletme Fiziksel egzersizlferi yapgr. Gostererek }./aptlrma
Toplam-gikarma iglemini yapar. Anlatim yerine somutlastirma kullanilmasi
Resimdeki nesnelerin isimlerini yazar. Gorsel anlatimla desteklenmesi
Toren ve kutlamalari bilir. Sozel anlatim yerine kisa film izletilmesi
Sekilleri tanir. Camur yerine kagit ile sekillerin yaptiriimasi
. Spor dallarina 6zgii taktikleri bilir. Biligsel diizeylerine uygun olmamasi
dz;:;?e?le Grupla agsamali oyunlar oynar. Ders saatinin artirilmasi
Az ¢ok olma durumunu bilir. Somutlagtiracak oyuncak Legolarm kullanimi
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Tablo 3 incelendiginde devlet okullarinda gérev yapan 6zel egitim 6gretmenlerinin programi kullanirken
belirlenen ti¢ farkli uyarlama bi¢imini kullandiklar1 belirlenmistir. Gézlem ve goriismelerden elde edilen verilere
bagli olarak uyarlama oriintiilerine dair bulgular su sekildedir:

Atlama

Devlet okullarinda goérev yapan 6zel egitim Sgretmenlerinin hazirladiklar: yillik planlar incelenerek
program dgelerinde atladiklar1 noktalar belirlenmistir. Ogretmenlerin resmi programda yer alan kazanimlar1 ders
defterlerine haftalik olarak igledikleri fakat uygulama sirasinda farkli nedenlerden kaynakli olarak hedef veya
icerik atlamasi yaptiklar1 gozlem ve goriismeler ile tespit edilmistir. Ogrenci dzellikleri (bilissel diizeyin yeterli
olmamasi, diisiik sosyoekonomik diizey, motor becerilerindeki gerilik) ve 6gretmen &zellikleri (politik goriis,
tutumlar, mesleki yetersizlik) hedeflerin atlanmasina neden olmaktadir. Atlama yapilan igerik ve hedefler ile ilgili
katilimc1 goriisleri su sekildedir:

“Genel egitim siniflarinda uygulanan programin aynisi 6zel egitim siniflarinda da uygulamamiz bazi
icerik ve hedefleri ihmal etmemize neden olmaktadir. Zihinsel beceriler olarak akranlarinda geri olan
Ogrencilere bazi hedefler agir gelmektedir. Daha basit kazanimlart gergeklestirmeden digerlerine
geememiz ¢ocuklarin 6grenmeye karsi 6n yargili olmalarina ve okula karsi mesafeli olmasina neden
oluyor. Bazen de okuldan kaynakli materyal eksikliginden ders isleyemiyoruz. Ozel egitim de
somutlagtirma ¢ok dnemli. Teorik anlatimlar havada kaliyor ve dgrenci dziimsemiyor. Kafa karisikligt
yasatmamak adina bu kazanimlari athiyoruz.” (S1)

“Ozel egitime uymayan tamamen mevcut politikay1 yansitan igerikler ve kazanimlarimi smifimda
uygulamiyorum. Daha &éncelikli ihtiyaglarimiz var ¢iinkii. Oz bakim becerilerini ya da kendini koruma
giidiisii tam gelismemis ¢ocuklar var. Onlari giinliik yasamda tehlikeye sokabilecek, yanlis anlayarak
hayatlarina yanlis yansitacaklarini diisiindiigiim kazanimlar1 6gretmemeye ¢aligtyorum.” (S2)

Genisletme

Ogrenci ozellikleri, dgretmen yeterlilikleri, kurum iklimi gibi nedenlerden kaynakli olarak igerik ve
hedeflerde Ogretmenler tarafindan eklemeler, kendi gelistirdikleri farkli yontem ve teknikler ile kazanimlari
gercgeklestirmeye ¢alismistir. Genisletme Oriintiisil ile ilgili katilimer goriislerine asagida yer verilmistir.

“Resmi egitim programii aynen uygulamam miimkiin degil. Ogrenci seviyelerinin farkli olmasi, okul
diizeni, benim 6gretim tarzim, aile yapilart sayamadigim baska bir¢ok etken uygulama siirecini etkiliyor.
Bazen ayni hedefi farkli teknikleri ile farkli 6grencilere kazandirmaya calisiyoruz. Bazi dgrencilerim
gorerek Ogrenirken bazi dgrencilerim deneyimleyerek, deneyler yaparak 6grenmeyi seviyor. Aslinda
kazanimlar tam gerceklesmeden digerine gegmedigim icin zaman problemi yasiyoruz. Ozellikle resmi
programin igerik ve kazanim olarak yogun olmasi bunu etkiliyor.” (S1)

“Biinyesinde bulundugumuz okulun gretim programini kullaniyoruz. En fazla 10 6grencimiz bulunuyor.
Her bir ders icin sene baginda kaba degerlendirme formlarimiz var. Ogrencinin hangi seviyede oldugunu
belirlemeye yartyor. Kaba degerlendirmeleri yaptiktan sonra 6grenciye 6zel bireysellestirilmis egitim
programlar1 hazirliyoruz. Ogrenme secenekleri farkli oldugu igin resmiyetteki kazanimlar1 aynen alarak
uygulama sekillerimiz farklilasiyor. Genelde gelisim seviyeleri diisiik oldugu i¢in 6grencilerin; dikkat
cekici, motivasyon artiric1 faaliyetler ile hedeflere ulasmaya galistyorum. Ben programi uygularken
ogrenci ozelliklerini dikkate aliyorum, hepsinde ayni yontemi ve degerlendirmeyi kullanmiyorum.” (S2)

Yeniden Diizenleme

Yeniden diizenleme program Oriintiistinde 6zel egitim oOgretmelerin uygulama sirasinda kazanim
siralamasinda, kullanilan materyallerde ve konulara ayrilan siirede yaptiklari diizenlemeleri igermektedir. Ilk
olarak 6gretmenlerin yillik plana sadik kalip kalmadiklari incelenmistir. Konu siralamasi olarak planin takip
edildigi fakat konulara ayrilan siirenin 6grencilerin 6zel gereksinimlerinden kaynakli olarak artirildigr tespit
edilmistir. Bireysel farkliliklara bagli olarak kazanimlarin farkli materyaller tercih edilerek somut bir sekilde
aktarilmaya calisildig1 gozlemler sonucu elde edilmistir. Yeniden diizenlemeye iliskin 6gretmenlerden elde edilen
goriisler su sekildedir:

“Sene basinda MEB’in yaymladigi belirli glin ve haftalar listesi ile uyumlu olacak sekilde ekstra
faaliyetler ekliyorum. O tarihlerde &grencilerin hoslarina gidebilecek ve onlar i¢in faydali olabilecek
etkinlikler planliyorum. 10 Kasim haftasi, somut olarak 6grenmeyi gerceklestirme ve milli duygularini
artirmak icin miize gezisi yaptim. Velimizin biri itfaiye personeli onun destegi ile afet egitimi konusunu
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itfaiye merkezinde isledik. Emniyeti ile ortaklasa projede 6zel egitim sinifinin da yer almasini isteyerek
cocuklarn toplumsal konularda bilingli olmasini planladim.” (S1)

“Ekstra yapilan programlarin 6grencileri olumlu etkiledigini diisiinmekteyim. Beslenme aligkanliklarinin
diizensiz ve zararli oldugunu fark etigim zaman yerli mali haftasi ile hem eglendik hem 6grendik.
Okulumuzun kardes okul olarak belirledigi okula, smnif olarak kitap yardiminda bulunmamiz
ogrencilerimi ¢ok mutlu etti ve iletisimleri kuvvetlendirdi. Ozellikle 6zel egitim degismez parcasi olan
aileler ile siirekli etkilesimde olmak benim galisma prensibim. Ogrenci ve aile ihtiyaglarma yonelik grup
grup her hafta olan aile katitliml etkinliklerim oluyor. Bu etkinliklerin farkli geligim alanlarina, aile igi
uyuma, velilerin 6zel egitime olan olumsuz bakis agilarinin degismesine mitkemmel katkisi oluyor.” (S2)

Ozel egitim ve rehabilitasyon merkezlerinde gérev yapan dzel egitim dgretmenlerinin destek egitim dzel
egitim siniflarina uyarlarken kullandiklar 6riintiilere dair bulgular Tablo 4°te yer verilmistir.

Tablo 4
Ozel Kurumlarda Gérev Yapan Ozel Egitim Ogretmenlerinin Program Uyarlama Oriintiileri
Katilimct ‘fY‘?‘”?m.f"‘ Hedef Uyarlama siireci/nedeni
Oruntusi
El goz koordinasyon becerilerini gerceklestirir. Iki farkli beceriyi ayni anda kullanamamalari
Uzun yonergeleri yerine getirir. Ogrencinin dikkat problemi yasamasi
Kuralli ciimleler kurar. Ogretmenin 6nemsememesi
Atlama Sozciiklerin ses birim 6zelliklerini ayirt eder.  Biligsel diizeylere uygun olmamasi
Dogal sayilarin basamak degerlerini yazar. Biligsel diizeye uygun olmamasi
Dogal sayilar1 ondalik sayilara yuvarlar. Biligsel diizeye uygun olmamasi
G0k cisimlerini ayirt eder. Gelisim alanlarina uygun goriilmemesi
Yemek ve icecek hazirlar. Gerekli goriilmemesi
Nesneleri gruplar. So6zel anlatim yerine somutlagtirma kullanilmasi
Resimler aras1 farkliliklari igaretler. Kartlar ile oyun oynatilir
Hastaliklara kars1 yapilmasi gerekenleri bilir. ~ Sozel anlatim yerine rol model olma
Dogal afetleri tanur. Ornek olaylar izletilmesi
. Atatiirk’{i tanir. Anlatim yerine kisa film izletilmesi
Genigletme ~ _ N .
Ag1z ve dis sagligina dikkat eder. Model olarak anlatim
K1l Farkli kiiltiirleri tanur. Farkl1 yorelerin halk oyunlarini 6gretilmesi
Teknolojik araglar1 tanur. Film izletilirken ses siteminin tanitilmasi
Hayvanlar1 korur. Hayvanat bahgesi gezisi
Enerji tasarrufuna dikkat eder. Tiyatro oyunu
El becerilerine iliskin ¢alisma yapar. Ince motor becerilerin gelismemesi
]Ds(zsl;l;:fugu nesnelerin adin ve ozelliklerini Gelisim geriliginden kaynakli siire artirimi yapilmasi
Aile bireylerini tanir. Siire artirmmi
. [letisim araclarini ayirt eder. Siire artirimi
Yeniden S . .
diizenleme Sorulara yantt verir. Sorlllarm renkli kagitlara yazilarak dikkat cekmesi
saglanmistir
Viicudumuzun béliimlerini ve organlarini tanir. Maket kullanimi
Meslekleri ayirt eder. Meslek kartlarinin kullanimi
Cocuk haklar1 konusunda bilinglidir. EBA’dan kisa film izletilmesi
El g6z koordinasyonunu saglar. Taki tasarimi
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Katilimel L.J.y.(jirk.i.m.a Hedef Uyarlama siireci/nedeni
Oruntusu
Sembolik oyun oynar. Yaratici diisiinme becerilerinin gelismemis olmasi
Dil bilgisi kurallarini bilir. Biligsel diizeye uygun olmamasi
En ¢ok iki veri grubuna sahip basit tablolar1 Gerekli goriilmemesi
olusturur.
Atlama Kesirleri tanir. Bilissel alana uygun olmamasi
Alan hesaplamasi yapar. Bilissel alana uygun olmamasi
Beyaz egyalari kullanir. Gerekli goriilmemesi
Ev aletlerini kullanir. Gerekli goriilmemesi
Diinya ve gezegenler hakkinda bilgi sahibidir. Gezegen evi gezisi
Para kullanimini bilir. Kermes
Aligveris yapar. Kantinden aligveris yaptirilmasi
Ev ici temizlige yardim eder. Sinifta sira temizliginin yapilmast
K2 Genisletme Yemek n.lasasgn ha.121r1ar. Okul bah(;esind_e piknik yapilmasi
Geometrik sekilleri ayirt eder. Farkl1 olan sekli bul oyunu oynatilmasi
Iletisime uygun jest kullanilr. S6zel anlatim yerine drnek olay izletilmesi
Selamlasir ve kendini tanitir. Drama ¢aligmasi yapilmasi
Ulusal ve dini bayramlari bilir. Gorsel anlatimdan yararlanilmasi
Giinliik yagamini planlar. S6zel anlatim yerine giinliik tutulmasinin istenmesi
Kisisel temizligine dikkat eder. Kavramadaki yavasliktan kaynakl siire artirrminin
yapilmast
- Tek basina giyinebilir. Kavramadaki yavasliktan kaynakli siire artiriminin
Yeniden yapilmasi
dizenleme Farkl yorelerin kiiltiirlerini bilir. Drama galigmast

Giin, ay ve mevsimleri bilir. Kodlama ve tekrar yonteminin kullanilmasi
Kartondan saat dilimlerini gdsteren tasarimin

Saat kullanmayz bilir.
yapilmast

Tablo 4 incelendiginde 6zel kurumlarinda gorev yapan 6zel egitim 6gretmenlerinin programi kullanirken
belirlenen ti¢ farkli uyarlama bi¢imini kullandiklari tespit edilmistir. Gozlem ve goriismelerden elde edilen verilere
bagli olarak uyarlama oriintiilerine dair bulgular su sekildedir:

Atlama

Ozel egitim ve rehabilitasyon merkezlerinde gérev yapan 6zel egitim ogretmenlerinin destek egitim
programini uyarlarken atlama Sriintiisii yaptiklar tespit edilmistir. Igerige yillik plan dahilinde bagh kaldiklar
fakat kazanim agisindan 6grenci Ozellikleri, mesleki donanim eksikligi, kurum kiiltiirii ve aile yapilarindan
kaynakli kazanimlarda atlama yaptiklari gézlemler sonucu belirlenmistir. Tespit edilen igeriklerden nedenleri
belirtilerek hangi kazanimlarin atlandigt belirtilmistir. Atlama yapilan hedeflerin nedenleri incelendiginde,
¢ogunlukla ogrencilerin biligsel diizeylerinin akranlarina gore geri olmasinda kaynakli ihmalin oldugu
gozlenmistir. Onun diginda 6gretmenin tutum ve diisiince yapisindan bazi kazanimlarda atlama yapildig: tespit
edilmistir. Atlama yapilan igerik ve hedefler ile ilgili olarak katilimer goriisleri asagida belirtilmistir.

“Destek egitim programinin igerik, hedef ve beklenen hedef davranislar ¢ok yogun. Bize gelen dgrenciler
zihinsel yetersizlige sahip. Zihinsel olarak ileri 6grenme stratejilerini kullanamiyorlar. Her derste
dgretmek istedigimiz seyleri ¢ok dikkatli kontrol etmemiz gerekiyor. Ogrenci icin oncelikli olan
o0grenmeleri tespit edip onlara yogunlasarak basit diizeyde anlatim yapiyoruz. Zaman yetistirebilmemiz
icinde Ogrencinin kavramakta zorlanacagi, Ogrenmeyi yasantisina aktaramayacadi kazanimlar
islemiyoruz.” (K1)

“Ogrencilerimiz zihinsel gelisim acisinda ¢ok geri geliyorlar. Destek egitim programinda yer alan
derslerin bazilar1 6drnegin matematik onlar i¢in agir olabiliyor. Basit kazanimlar1 bile aylarca 6gretmen
i¢in ¢abalryoruz ve siirekli tekrar ediyoruz. Ki 6grencilerimiz i¢in dnemli olan toplumda tek baslarina
yasayabilmeleri ve 6z bakim becerilerini yerine getirebilmeleridir. Ben kendi smifim igin giinliik
hayatlarini kolaylastiric1 kazanimlar1 6nemsiyor ve onlari 6gretmeye ¢aligtyorum.” (K2)
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Genisletme

Ogrenci ozellikleri, dgretmen yeterlilikleri ve kurum iklimi gibi faktdrler 6gretmenlerin program
Ogelerinde eklemeler yapmalarina neden olmustur. Kendi gelistirdikleri yontem ve teknikler ile ders kazanimlarini
gercgeklestirmeye caligtiklari tespit edilmistir. Gézlem siiresi boyunca resmi programda yer alan igerik, hedef ve
degerlendirme araglarinin ayni kaldigi fakat 6grenme-6gretme siireglerinde farkli etkinliklerin kullanildig
gozlenmistir. Egitim durumlarinin uygulanma sirasinda hedeflere gore farklilasmasi konusunda katilimci goriisleri
su sekildedir:

“Biz zihinsel yetersizligi olan Ogrenciler ile calisiyoruz. Resmi destek egitim programlarim
bireysellestirerek her 6grencinin ihtiyacini karsilayacak sekilde ayr1 ayr1 program olusturuyoruz. Tabi ki
de her Ogrenci i¢in hazirladi§imiz programlarin birbiri ile uyum icinde ve takibi seklinde olmasi
gerekmektedir. igerik ve hedeflerde degisiklige gitmiyorum ben kendi adima. Sadece kazanimlar igin
belirledigim etkinlik, faaliyet ve yontemler degisebiliyor. Bazen bir etkinlikle birden fazla kazanima
hizmet etmis oluyorum. Ornegin, rol oynama ve drama etkinliklerini nemsiyorum. Ogrenci hem bes
duyu organmi aktif kullaniyor hem de iletisim becerilerini gelistiriyor. Daha fazlasi da var. Dikkati
toparlamada, isbirligi i¢inde davranig sirasini izleme gibi kazanimlari da elde etmis oluyorum.” (K1)

“Belli kalip haline gelmis faaliyet ve etkinlikleri kullanmay1 dogru bulmuyorum. Ozel egitim birgok
etmenden etkilenebiliyor. Her Ogrencinin 6grenmeye agik oldugu zaman ve alan degiskenlik
gosterebiliyor. Once dgrencilerimi yakindan tanidiktan sonra, kazanimlara uygun faaliyetleri ayr1 ayri
secip resmi program iizerinde yeniden diizenliyorum. Derslerin sonunda vermek istedigimi ¢ocuklarin
aldigin1 gordiikten sonra, farkli uygulamalarin ise yaradigint goriiyorum. Mesleki anlamda da herkesin
yaptig1, degisiklige kapali uygulamalar bana sikici ve bunaltici geliyor.” (K2)

Yeniden Diizenleme

Somut dgretimin 6zel egitimde siklikla kullanildig: tabloda yer alan yeniden diizenleme Oriintiisii ile
anlagilmaktadir. Diizenlenen geziler, kermes, yerli mali etkinlikleri buna 6rnek verilmektedir. Resmi program ile
uyumlu olan hedefler bedensel, zihinsel, sosyal gelisim alanlarina hizmet etmektedir. Taki yapimi, halk oyunlari,
miizikli dig fircalama etkinligi farkli gelisim alanlarina hizmet etmektedir. Yeniden diizenleme uyarlama
oriintiisiine iligskin 6gretmen goriislerine asagida yer verilmistir.

“Programa eklemelerde bulunuyoruz. Bu eklemeler bana gére programa tat katiyor. Ogrencinin
beklemedigi ve monotonluktan uzak etkinlikler; &grencinin eglenerek, dokunarak, deneyimleyerek
dgrenmesine olanak sagliyor. Ozellikle egitsel gezilere ok dnem veriyorum. Cocuga hayvan sevgisini
asilamaya calisiyoruz ama hayvanlar ile yan yana gelmeden bu miimkiin degil. Saglikli yagsam konusunda
cok titiziz. Aligkanliklar kazandirmak i¢in eglenceli ortamlar olusturuyoruz. Dis firgalamay1 unutan
ogrenciler i¢in miizikli dis fircalama etkinlikleri sabirsizlikla bekledikleri etkinlikler oluyor.” (K1)

“Ben dokunarak, deneyimleyerek dgrenmelerin gergeklesmesi taraftariyim. Zihinsel yetersizligi olan
bireylerin bu sekilde daha rahat ve hizli 6grendiklerini gozlemledim. Cocuklarin motor becerilerinin
gelismesi icin taki tasarim etkinligimiz oluyor. Kas kuvvetlenmesine, dikkati toplamada ve bir seyler
iiretmenin verdigi his ile grenciler 6grenmeye daha agik hale geliyor. Urettikleri bu takilar1 kermes
aracilig1 ile satmalari, paray1 kullanmay1 ve giinlilk hayatta topluma uyum saglamay1 destekliyor.” (K2)

Devlet okullarinda gorev yapan 6zel egitim 6gretmenlerinin program uyarlama durumlarini etkileyen
faktorler Tablo 5’te yer almaktadir.
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Tablo 5
Ozel Egitim Ogretmenlerinin Devlet Okullarindaki Ogretim Programi Uyarlama Durumlarim Etkileyen Faktorler
Temalar Kodlar Katilimeilar
< . S1,S2
Program okuryazarligina sahip olmama S1
Kiiltiirel dzelliklerin farkli olmast
PR I S1, 82
" Birlestirilmis simif uygulamasinda tecriibeli olmama
Ogretmenden kaynakl . . e S1
Egitim politikas1 goriisiiniin farkli olmast
nedenler - S2
On yarg1 ve tutum
- >, . S1,S2
Ozel egitim alaninda yetersizlik yasamasi
A - S1
Mesleki tiikkenmislik S2
Ogrenciden kaynaklr B1rLe1$tLr.1.lln.1.1s ls1n.1ﬂarda 1farkh gelhslm seviyelerinde olmalari 181 ,
nedenler Farkl1 kiiltiirel aile yapilarinin olmasi S1,S
Okula ve 6gretmenlere karsi tutumlari S1,S82
Ozel egitime 6nem verilmemesi S1
Okul ikliminden kaynakl Farkli 6grenme siireglerine destek verme/vermeme S1,S2
nedenler Okul ihtiyag analizlerini kapsamli yapmama S1,S2
Farkli kiiltiirel yapilara kars1 6n yargi S1
Egitim programindan Genel egitim siniflarinda uygulanan resmi programin 6zel egitim S1,S82
kavnakli nedenler smiflarinda uygulanmast
Y Ogretmene ayrintili rehberlik etmemesi S1

Tablo 5 incelendiginde devlet okullarinda gorev yapan 6zel egitim dgretmenlerinin program uyarlama
durumlarim etkileyen faktorler; 6gretmenden, dgrenciden, okul ikliminden ve egitim programindan kaynakli
temalar altinda verilmistir. Ogretmenden kaynakli nedenlerden; program okuryazarliga sahip olmama,
birlestirilmis sinif uygulamasina yonelik tecriibeli olmama ve 6n yargi ile tutum her iki smifta ortak neden olarak
tespit edilmistir. S1; “Egitim verdigim 6zel egitim sinifinda 5, 6, 7 ve 8. sinif diizeyinden ogrenciler bulunmakta.
Ayni ders saati iginde farkli kademedeki ogrencilere ogretim verebilmemiz biraz zor. Dolayist ile bazen
isleyemedigimiz konular olabiliyor, zamani kullanmada sorun yasayabiliyoruz.” seklinde goriiste bulunmugtur. S2
ise; “Ozel egitimde daha ¢ok miizikli ve sosyal aktivitelerin oldugu icerikleri tercih ediyorum. Gelisim alanlarina
bu sekilde katkida bulunmay: kisisel olarak tercih ediyorum. Bundan dolayt ézellikle matematik, fen ve sosyal
bilgiler ders iceriklerinden eglenceli hale getiremediklerimi atlyyorum, islemiyorum.” diyerek goriislerini
bildirmistir. Ogrenciden kaynakli nedenler ile ilgili goriisler su sekildedir:

“Farkli bolgelerden gog alan bir mahalledeyiz. Suriyeli 6grencim bulunmakta. Ozel egitim sinifina
yonlendirilmisler fakat ne aile ne de ¢ocuk aldiklar1 egitimin farkinda degil. Ogrenciyi tanimak ve ona
gore bireysellestirilmis egitim programi hazirlamak gerekiyor fakat kiiltiirel farkliliklari tam olarak
anlayamadigimiz ve smifta c¢ogunluk Tirk Ogrenci oldugu igin bazi toplumsal kazanimlar
aktaramayabiliyoruz. Ya da onlara yonelik, onlarin aile ve toplumsal yapilarina uygun etkinlikler
ekleyebiliyoruz.” (S1)

“Ozel gereksinimli ¢ocuklar daha fazla ilgiye ve hassas yaklasima ihtiya¢ duyuyorlar. Eger sert tavir ya
da onlar rahatsiz edecek ortam, durum olursa okula ve &gretmene karsi 6n yargili olabiliyorlar.
Kendilerini kapatip sessiz olmalaria veya hir¢inlagsmalarma sebep oluyor. Okulu, dersi ve 6gretmeni
sevdirmek, uyum siirecini hizlandirmak i¢in resmi planlarimizda yer almayan etkinlikler koyabiliyoruz.
Anlik 6grencinin gostermis oldugu tepkileri azaltmak i¢in farkli bir igerige gecebiliyoruz.” (S2)

Okul ikliminden kaynakli nedenler, 6zel egitime 6nem verilmeme, ihtiyag analizlerini kapsamli yapmama
ve farkli kiiltiirlere 6n yargili davranma seklinde belirlenmistir. Farkli 6grenme siireglerine yer verme/vermeme
her iki sinif i¢in ortak neden olarak gozlenmistir. Okul ikliminden kaynaklanan nedenlere iliskin goriisler su
sekildedir:

“Okul yonetimi 6zel egitime yeteri kadar dnem vermiyor. Normal siniflardaki 6grenci sayisinin fazla
olmas1 agikgasi bizi geri plana atiyor. Ders disi etkinlikler, gezi veya sosyal faaliyetler i¢in okul
yonetiminden ve diger dgretmen arkadaslardan destek alamiyoruz. Boyle olunca elimizdeki resmi
programa bagli kaliyoruz hatta resmiyetteki bazi etkinlikleri bile yerine getiremiyoruz, destek
alamadigimiz i¢in.” (S1)

Ayrica S2; “Okulumuzda iki tane ozel egitim sinifi var. Velilerimizin de bilingli olmasi ve
ogretmenlerimizin tecriibeleri 1siginda sosyal aktivitelerin, sporun, miizigi ve hayata yénelik etkinliklerin ézel
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egitimde etkili oldugunu diigiiniiyoruz. Hemen hemen her hafta ekstra faaliyetler ile ¢cocuklarin gelisimlerini
destekliyoruz.” seklinde okul iklimine yonelik goriiglerini bildirmistir.

Egitim programindan kaynakli en Onemli neden, genel egitim smiflarinda uygulanan egitim
programlarinin aynisinin 6zel egitim siniflarinda uygulaniyor olmasi olarak gézlenmistir. Buna bagli olarak genel
kazanimlarin yer almasi, bireysellestirilmis egitim programlarina temel olusturacak ayrintili anlatimlarin
bulunmamasi, egitim programinin 6zel egitim dgretmelerine rehberlik edemedigi tespit edilmistir.

Tablo 6

Ozel Egitim Ogretmenlerinin Ozel Kurumlardaki Ogretim Program Uyarlama Durumlarint Etkileyen Faktérler

Temalar Kodlar Katilimeilar
) Destek egitim programlar1 hakkinda bilgi sahibi olmama K1
Ogretmenden kaynakli Lisans egitimini 6zel egitim alaninda tamamlamama K2
nedenler On yarg1 ve tutum K1, K2
Farkl1 yetersizlik alanlar1 yonelik yeterlilige sahip olmama K1, K2
Yetersizlik derecelerinin farkli olmasi K1, K2
" . Ek yetersizlik alanlarina sahip olmalar1 K1, K2
Ogrenciden kaynaklt nedenler Farkli aile yapilarina sahip olmalari K1, K2
Kuruma ve 6gretmene kars1 tutumlart K1
Ozel egitime 6nem verilmemesi K1
Kurum ikliminden kaynakli Farkli 6grenme siireglerine destek verme/vermeme K1, K2
nedenler Kurum ihtiyag analizlerini kapsamli yapmama K1, K2
Alana hakim personel ¢alistirmama K1
Egitim programindan kaynakli  Destek egitim programinin fazla icerige sahip olmasi K1, K2
nedenler Farkl1 yetersizlik alanlarin1 tamam olarak karsilayamamasi K1, K2

Tablo 6 incelendiginde 6zel egitim ve rehabilitasyon merkezlerinde farkli 6gretim programi uyarlama
oriintiilerinin meydana gelme nedenleri; 6gretmenden, 6grenciden, kurum ikliminden ve egitim programindan
kaynakli temalar altinda toplanmigtir. Ogretmenden kaynakl nedenler; destek egitim programina hakim olmama,
lisans egitiminin 6zel egitim alaninda tamamlamama, 6nyargi ve tutum ile farkli yetersizlik alanlarina yonelik
yetersizlige sahip olma her iki kurum igin de ortak neden olarak tespit edilmistir. Nedenlerle ilgili olarak K1; “Su
andaki uygulanan egitim politikasinin 6zel egitime yeteri kadar 6nem vermedigini diistiniiyorum. Hedeflere yonelik
hazirlanmis icerik ve materyallerin bir kismini uygulamayip, ogrenci ve kurum sartlarina gére yeniden ele
alyyorum.”, K2; “Ben uzun zamandw zihinsel yetersizlige sahip ogrenciler ile ¢alistim. Fakat bazen ¢oklu
yetersizlikle karsilagabiliriz. Her bir alanin gelisimi icin bireysellestirilmis program hazirlasak da her yetersizlik
alaninda uzman olmadigimiz igin bazi etkinlikleri atlayabiliyoruz.” seklinde ifadede bulunmaktadir.

Ogrenciden kaynakli nedenler; kuruma ve dgretmene karsi tutumlar, yetersizlik derecelerinin farkli
olmasi, d6grencilerin ek yetersizlik alanlarina sahip olmalar1 ve farkl aile yapilarina sahip olmalart her iki kurum
icin ortak neden olarak gozlenmistir. Durumla alakalt K1; “Ayn: sinif icerisinde bulunan farkly engeli olan ya da
engel derecesi farkli olan 6grencilerimiz var. Kazanimlarimizi olustururken bunlara dikkat ediyoruz. Resmiyette
elimizde olan programi bireysellestirerek uyguladigimiz icin eklenen ve ¢ikarilan icerikleri mevcut.”, K2; “Farkl
mahallelerden, aile yapilarindan gele ¢ocuklar var kurumumuza. Ozellikle benim simifimda Suriveli ogrencilerin
bulunmast dil, iletisim ve kendini ifade etme becerilerine daha fazla yogunlasiyor.” seklinde goriiglerini ifade
etmislerdir.

Kurum iklimden kaynakli nedenler; 6zel egitime 6nem vermeme, alana hakim personel ¢alistirmama,
kurum ihtiya¢ analizlerini yeteri kadar yapmama ve farkli 6grenme etkinliklerine yer verme/vermeme seklindedir.
K1 kurumunda yapilan sinif i¢i gdzlemlerde, 6zel egitim 6gretmeninin aslinda lisans sinif 6gretmenligi mezunu
oldugu, bundan dolay1 6zel egitim konusunda yetersizlik yasamasi ve destek egitim programini anlayip
uygulamada sorun yasadigi gézlenmistir.

Egitim programindan kaynakli nedenler; destek egitim programinin fazla igerige sahip olmasi ve goklu
yetersizlik alanlarina uygun hazirlanmamasi olarak tespit edilmistir. Nedenle iliskili 6gretmen goriisii su
sekildedir:

“MEB’in yaymladig destek egitim programlari igerisinde farkli yetersizlik alanlarini uygun ayri ayr
hazirlanmis programlar var. Fakat baz1 6grenciler birden fazla yetersizlik gosterebiliyorlar. Ornegin, bir
o0grencimde hem zihinsel yetersizlik hem de fiziksel yetersizlik mevcut. 2 farkli yetersizlik alanina
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hazirlanmis destek programi uygulamamiz G6grenciye fazla yiiklenmemize neden olmaktadir. Aym
zamanda biz bu farkli destek egitim programlarini analiz edip ortak igerikler hazirlamaz isek zaman olarak
sikint1 yastyoruz. Igerigin yogun olmasi nedeniyle programdan bazi faaliyetleri ¢ikarip ortak kazanim
saglayacagimiz faaliyetler ekliyoruz.” (K1)

Tartisma

Aragtirmada, 6zel egitim dgretmenlerinin 6gretim programini nasil uyarladiklari, uyarlama oriintiileri ve
nedenleri ortaya ¢ikarilmaya calisilmistir. Sonuglara bakildiginda 6zel egitim &gretmenlerinin yazili (resmi)
programi okul ve siniflarinda aynen uygulamadiklar1 goriilmistiir. Farkliligin en 6nemli nedeni ise &grenci
yetersizlik alan1 ve derecesinden kaynaklandig1 belirlenmistir. Ogrenci ihtiyaglari, gelisim seviyeleri ve dzel
egitimin gereklilikleri nedeniyle 6gretmenler sorumluluk alarak 6gretim programlarini uyarlamaktadir. Egitim
yonetimimizden kaynakli olarak Ogretmenlerin mevzuatla belirlenen smirlarin disimna ¢ikarak programlarda
uyarlamaya gitmelerinin zor oldugu belirlenmistir. Her ne kadar 6gretmenler yazili programa bagl kaliyor gibi
goriinseler de uygulama sirasinda meydana gelen farkli durum ve olgulardan kaynakli 6gretim programlarinda
uyarlamaya gitmektedirler. Yurt disinda yapilan ¢alismalarda Ggretim programi uyarlama bigimleri, atlama,
yaratma ve yeniden degistirme olarak siniflandirilmaktadir (Drake & Sherin, 2006). Yiriitiilen bagka ¢aligmalarda
bu ii¢ uyarlamanin diginda 6gretmenlerin sinif i¢inde kendi gelistirdikleri uyarlama bigimleri de belirlenmistir
(Blimen & Yazicilar, 2019). Bu uyarlamalar, siirede degisiklik yapma, farkli materyalleri kullanma ve ylizeysel
isleme seklindedir.

Ogrenci ozelliklerinin gesitlilik gosterdigi simiflarda farkli program uyarlama oriintiilerine rastlamak
miimkiindiir. Karacaoglu (2011), 6gretim programlarinin esneklik 6zelligi nedeniyle program 6gelerinde 6grenci
ihtiyag ve ilgilerine gore degisiklik yapilabileceginin olasi oldugunu ileri siirmektedir. Ozellikle okul veya
kurumlarin 6zel egitime vermis olduklar1 destek derecesi farkli program uyarlamalarin olusmasinda etkili
olmaktadir. Unal ve digerlerinin (2016) yiiriitmiis oldugu calismada sinif ortaminda farkli program uyarlamalarinin
olugmasini, 6gretmenin gorev yaptigi kurumlarin, okul ikliminin ve mesleki yeterlilik ile donaniminin farkli olmast
ile bagdastirilmustir.

Ozel egitim siniflar1, devlet okullarinda birlestirilmis sinif uygulamast ile olusturulmustur ve biinyesinde
bulunduklari okullarin resmi egitim programlarini kullanmaktadir. Resmi programda yer alan ders ve hedefleri
takip etmekte, sinif defterlerine resmi programda yer alan kazanimlar yazilmaktadir. Ozel egitim siniflarmin
biinyesinde bulunduklari okullarin egitim programlarini kullanmalar1 6zellikle ihmal edilen programin olusmasini
saglamaktadir. Palavon ve Gogen (2017) ¢alismasinda bu durumu, birlestirilmis 6zel egitim siniflarinda birden
fazla programm kullanilmasinin, programin yetismeyecegi ve tek kademeli simiflarda uygulanan o6gretim
programinin 6zel egitim siniflarinda uygulanmasinin dogru olmayacagi sonuglart ile desteklemektedir.

Ozel egitim smiflarinda &gretmenlerin, gretim programinda yer alan tim dersleri sinif ortamina
tasidiklar1 fakat derslerin tiim kazanimlarimi gergeklestiremedikleri belirlenmistir. Derslerde basit diizey
kazanimlarin gerceklestirilecegi bir program uygulanmaktadir. Ozellikle hedefleri gerceklestirmek igin
somutlagtirmanin oldugu, basamak basamak ilerlenen, dgrencinin yasayarak ogrenebilecegi 0grenme-6gretme
siirecleri uygulanmistir. Bu durum &grencilerin daha hizli ve kalic1 6grenmelerini saglamistir. Ozel egitim ve
rehabilitasyon merkezleri ise MEB tarafindan hazirlanan destek egitim programi (zihin yetersizligi olan bireyler
icin) kullanmaktadir. Destek egitim programinin daha ¢ok 6z bakim ve sosyal becerilere agirlik veren bir program
oldugu anlasiimaktadir. Ogretmenlerin resmi ders takip defterlerinde, resmi destek egitim programina bagl
kaldiklar1 goriilmektedir.

Uygulanan programin siniflarda farklilik gostermesi 6gretmen 6zelliklerinden ¢ok etkilenmistir. Ayrica
anlik olarak uygulanan programda biitlinsellik goriilmemistir. Bortan (1992), calismasinda 6gretmenlerin 6zel
egitim ve program uygulamalari konusunda yeterli donanima sahip olmadiklari, destek hizmet i¢i egitimlere
ihtiya¢ duyduklarim ileri siirmiistiir. Benzer bir arastirmayr ise Artan ve Uyanik-Batal (2003) yapmustir.
Arastirmada 6zel egitime ve uygulamalarina yonelik 6gretmenlerin kendilerini yetersiz hissederek egitime ihtiyag
duyduklar belirtilmistir. Uygulanan programin, 6gretmen elinde sekil almas1 6zgiin, dinamik, dikkat ¢ekici ve
giidiileyici bir programi beraberinde getirebilmektedir. Bu sekilde program doniitlerinin elde edilmesi, 6gretmenin
mesleki dinamikligini ateslemektedir (Karacaoglu, 2011). Okul ve kurumlarda, sene basinda 6grenci ihtiyaglari,
ogretmen yeterlilikleri ve kurum kiiltiiriine gore resmi programla uyumlu uygulanacak program hazirlanmak
istense de ileri diizey bilissel becerilerin aktif kullanilacag igerik ve hedeflerin yerine, basit diizey becerilerin aktif
hale gelecegi bir program hazirlanmistir. Oz bakim ve sosyal becerilerin 6zel egitimde daha gerekli oldugunun
diisiiniilmesi, uygulanacak destek egitim programlarinin bu temelde olusturulmasina sebep olmustur. Erden (1998)
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ise 0grencilerin 6z bakim becerilerini ne kadar iyi kullanabiliyorsa 6zel egitimin o kadar etkili oldugu sonucuna
varmistir.

Ozel egitim siniflarinda ve OERM’leri gdzleminde meydana gelen &rtiik program dgelerine ve ortiik
ogrenmelere rastlamlmistir. Ortiik 6grenmelerin genellikle ekstra faaliyetler sirasinda gelistigi gozlenmistir.
Yiiksel (2004) yiriittiigii ¢alismada Ortiikk programin, g¢evre ile kurulan iligkiler sonucunda yiiriitiilen
organizasyonlar ile sekillendigi bulgusu, arastirma sonucunu desteklemektedir. Ogrencinin siirekli olarak maruz
kaldiklar1 seylerin, farkina varmadan gizil 6grenmeye donistiigli, bunun olumlu sonuglarinin yani sira olumsuz
sonuglar da dogurdugu Ggretmenler tarafindan ortak goriis olarak belirtilmistir. Ahola (2000) calismasinda,
uygulanan egitim siireci boyunca meydana gelen ortiikk program sayesinde 6grencide istendik ve istenmedik
davranislarin meydana geldigi sonucuna varmistir. Farkina varmadan meydana gelen 6grenmelerin 6grenci 6z
giiveninin artirmasina ve 6grenmeye karsit motive olmasina olanak saglamistir.

Devlet okullarinda ve 06zel kurumlarda 6zel gereksinime sahip Ogrencilerin, yetersizlik alan ve
derecelerinin birbirinden farkli olmasi genisletme ve yeniden diizenleme uyarlamalarini sekillendirmektedir. Ozel
egitim smniflarinda genisletme uyarlamasinda yer alan hedeflerin belirli giin ve haftalar cizelgesine gore
sekillendigi tespit edilmistir. Farkli kurumlar ve aile isbirligi ile yiiriitiilen genisletmelerin, 6grencilerin kiiltiirel
ve sosyal anlamda gelismelerine, topluma uyum saglamalarina etkili olmaktadir. Alismalarinda, ders dist
etkinliklerin 6grencilerin birebir deneyim kazanmalarina ve sosyalleserek eglenmelerine firsat sundugu sonucuna
ulagsmislardir (Balkan-Kiyict & Ataberk, 2010). Fakat gozlem boyunca ekstra programda yer alan faaliyetlerin
planlanmasi, okula maliyet olarak yiik oldugu ve okul idaresinin desteginin alinamadigi goriilmiistiir. Bu durum
ekstra uygulamalarin devamlilik gdstermesini engellemektedir.

OERM’lerin devlet okullarina gére yeniden diizenlemelere daha fazla énem verdikleri tespit edilmistir.
Geziler, sanat faaliyetleri, halk oyunlar1 gibi 6grencilerin {iretken olarak sosyallesebilecekleri etkinlikler yeniden
diizenlenmektedir. Bedensel, zihinsel, sosyal ve psikolojik gelisim alanlarina hizmet etmesi planlanan programin,
ogrencilerden alman olumlu geri doniitler ile kurum ve 6gretmenler tarafindan gelistirilerek devamliliginin
saglanacag ifade edilmistir. Pektas (2016) calismasinda 6zel egitim programlarinin 6grencideki davranis
problemlerini azalttig1, sosyal beceri ve iletisim yetilerinin kuvvetlendigi kanisina varmigtir. Argon ve Kiyict
(2012) tarafindan yiiriitilen bir arastirmada ise 6grencilerin okul etkinliklerine katilmamasinin ailevi nedenlerinin
olabilecegini ileri siirmiistiir. Bu nedenler arasinda diisiik ekonomik diizey ve ilgisizlik siralanmistir. Ama 6zel
kurumlarin bu tarz faaliyetler ile 6grenci gelisimlerine katki sunmalari, ailelerin kurum talebini artirmaktadir.

Ozel egitim smiflar1 ile OERM’lerinde atlanan program ogelerine rastlanmistir. Atlanan hedef ve
iceriklerin kasitli olarak gérmezden gelinmesinin nedenleri belirlenmistir. Siklikla 6grenci gelisim alanlarindaki
eksiklikler atlama uyarlamasinin olusmasina yol acnustir. Ust diizey bilissel becerilerden yoksun dgrenciler,
bilginin analiz ve sentez asamalarini gerceklestirmekte zorlanmaktadir. Ogretmenler ise bu sebepten otiirii
seviyelerinden yukarida yer alan igerik ve hedeflerini programdan ¢ikartmigtir. Ayn1 zamanda okuldaki materyal
ve donanim eksiklikleri, ekonomik nedenler ve dgretmen goriisleri ihmal edilen programin nedenleri arasinda
tespit edilmigtir. Kaya ve Ok (2016) caligmalarinda bu sonucu, okullardaki teknolojik alt yapr eksikliginden
kaynakli olarak 6gretim programlarinin planlandig: sekilde uygulanmadigini desteklemektedir.

Atlanan program Oriintiisii ile 6zel egitimde zaman kaybinin Oniine ge¢ildigi, 6grencinin ise kendini
yetersiz hissetmedigi elde edilen sonuglar arasindadir. Ayni zamanda atlama oOriintiisiiniin nedenlerinin ortaya
konmasi, kurum ve 6gretmen eksikliklerinin ortaya konmasi acisindan etkili olmaktadir. Bunun disinda 6grencinin
gelisim alanlarinin geri kalmasi, 6gretmen diislincelerinin egitime yansimasi ihmal edilen programin olumsuz
tarafina dikkat cekmektedir.

Ogretmenlerin  dgretim programu uygulamalar1 programdan, okuldan, g¢evreden ve &grenciden
etkilenmektedir. Bu calismada elde edilen verilere dayali kalinarak 6gretim programi uyarlama siirecini, 6gretmen,
ogrenci, okul iklimi ve egitim programlari etkilemektedir.

Ozel egitim smiflarinda uygulanan egitim programlarinin dzel egitim ruhuna uygun olmamasi nedeniyle
Ogretmenler programi uyarlama yoluna gitmektedir. Yapilan gorlismelerde katilimer 6gretmenler, mevzuatin
yetersiz olmasi, igeriklerin fazlaligi, hedeflerin belirsizligi gibi nedenlerden dolayr 6gretim programlarinda
atlamaya ya da yeniden diizenlemeye gittiklerini ifade etmislerdir. Aslan ve Giiven (2019), 6zel egitimde yasanan
sorunlarin temelinde Ogretim programlarinin amaca uygun olarak hazirlanmadigimi  ¢alismalarinda
vurgulamaktadirlar. Korucu (2005), dgretim programlarindaki yetersizlik, 6zel egitim uygulamalarinda gozle
goriiniir diizeyde olumsuzluklar1 beraberinde getirdigini ifade etmistir. Ayrica Ozbey ve Diken de (2010) yaptiklari
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calismada 6zel egitimin i¢inde farkli yetersizlik alanlarini barindirmasindan dolay: her alana 6zel ayr1 hazirlanmis
programlara gereksinim duyuldugu ortaya koymustur.

Farkli kademe ve farkli yetersizlik alanina sahip dgrenciler i¢in ayni programin kullanilmasi program
uyarlamalarini gerekli kilmaktadir. Ayn1 gelisim diizeyinde olmayan 6grencilere ayni hedefi ayni sekilde vermek
miimkiin degildir. Bu noktada 6gretmenler icerikte sadelesmeye ya da atlama yapmaya girmektedir. Ozbey ve
Diken (2010), hazirlanan 6zel egitim programlarinin uygun ortamlarda 6grenci bireysel farkliliklarina gore
diizenlenmesinin 6nemini ifade etmektedir.

Okullarin 6zel egitime vermis olduklari 6nem &gretim programi uygulanis bigimlerini etkilemektedir.
Yoneticilerin gerekli materyal, donanim destegi vermemesi, 6gretmenlerin 6zel egitim konusunda mesleki
gelisimlerini desteklememeleri igerik ve hedeflerde degisiklige gidilmesine neden olmaktadir. Giileg-Aslan ve
digerleri (2009), oOgretmenlerin fiziki ve ara¢ gere¢c eksikliginden kaynakli olarak hedefleri
gerceklestiremediklerini vurgulamstir. Ozellikle okul ve kurumlarda 6zel egitime hakim olmayan 6gretmenlerin
calismasi dgretim programimin uygulanmasinda hatalara sebebiyet vermektedir. Ogretim programlarinda yer alan
kazanimlarin &grenci diizeyine uygun olmamasi, ifadelerin net agiklanmamasi1 6gretmenlerin farkli uyarlama
oriintiilerini kullanmalarin1 beraberinde getirmektedir. Bayko¢ (2010), {iniversitelerde 6gretmen yetistiren tim
béliimlere 6zel egitim derslerinin yerlestirilmesi gerektigini savunmaktadir. Ozyiirek (2008) yiiriitmiis oldugu
calismada MEB’in 6zel egitim &gretmenleri i¢in program okuryazarligi, ihtiya¢ belirleme ve dgrenciyi tanima
anlaminda tecriibe kazandiracak hizmet i¢i egitimler planlanmasi gerektigini ortaya koymustur.

Ozel egitim smiflar1 ile OERM’leri karsilastirldigi zaman OERM’lerin ayr1 destek egitim programi
kullanmalari, daha fazla 6zel egitim ruhuna ve hedeflerine hizmet ettikleri gozlenmistir. Ayni zamanda her 6grenci
icin olusturulan Bireysellestirilmis Egitim Plan1 (BEP)’'nin OERM’inde uygulanmasi, akademik hedeflerin yani
sira 9z bakim ve sosyal beceri hedeflerine yogunlasmasi egitim programlarinin iglevselligini artirmaktadir. Benzer
bir sonug Oztiirk ve Eratay (2010) calismasinda, OERM’lerindeki 6gretmenlerin BEP’in gerekliligine inandiklar
seklinde ileri siiriilmiistiir. Ozel egitim smiflarinda ihmal edilen ve ekstra programm okul ile &gretmen
ozelliklerinden etkilendigi goriilirken OERM’lerde ogrenci ihtiyaclar1 tespit edilerek program tiirleri
sekillenmektedir. Bu durumun OERM’lerin stk denetimden gectigi ve kurum talebini artirma isteginden kaynakli
oldugu gorisiine varilmistir.

Ozel egitim smiflarinda ve OERM’inde farkli dgretim programi uyarlama oriintiilerinin ortaya ¢ikmasi
Ogretmenlerin program okuryazarligina sahip olmamalari, birlestirilmis siniflara yonelik tecriibesiz olmalari ve 6n
yargl ile tutumlarinin etkili oldugu goriilmektedir. Oziidogru (2016), dgretmenlerin egitim programlarma dair
inceleme, anlama ve uygulama yetilerinden uzak oldugu, 6gretim programlarinin degerlendirilmesine yonelik
yaptig1 ¢alisma sonuglari ile desteklemektedir. Birlestirilmis sinif uygulamasinda 6gretmenlerin karsilastiklari
sorunlari belirlemeye yonelik durum ¢aligmasinda da benzer sonuglara ulasilmistir. Calismada 6gretmenlerin farkl
smif kademesinde yer alan 6grencilerin ayni sinifta olmasini, amaglarin gergeklestirilmesini ya da zamanin etkili
kullanilmasini engelledigi ileri siiriilmektedir (Coskun & Aydin, 2015).

Oneriler

Bu arastirma; 6zel egitim programlarinin 6ncelikli olarak 6zel gereksinime sahip dgrencilere gore nasil
diizenlenmesi gerektigi, var olan planlamalarin hangi noktada yetersiz kaldig1, bu yetersizlikleri gidermek i¢in 6zel
egitim Ogretmenlerinin hangi baglamda uyarlamalar yaptigimi belirlemek icin yiirlitiilmiigtiir. Sonuglara bagh
kalinarak program uygulayicilara yonelik dneriler su sekildedir:

1. Yazih programin uygulama sirasinda yetersiz kaldig1 gozlenmistir. Ogretmenlerin program planlama
stirecine etkin katilmalar1 gerekmektedir. Son yillarda iilkemizde program gelistirme ilkelerine verilen
onem artmistir. Ogrenci bireysel dzelliklerine yogunlasilarak esneklik cergevesinde ihtiyac, beklenti ve
hazirbulunusluk diizeyine gore program uygulamalarini gergeklestirilmesi amaglanmaktadir. Bu ilkeler
teoride kalmadan pratikte uygulamaya gegirilmelidir. Ozel egitimin genel ilkesi igerisinde yer alan
somutlagtirmanin program uyarlamalari sirasinda dikkate alinmasi gerekmektedir.

2. Ozel egitim program gelistirme calismalarinin okul tiirleri, grenci yetersizlik alanlar1 ve derece farki
dikkate alinarak hazirlanmasi program uygulamasinin islevselligini artiracaktr.

3. Kurum ve 6gretmen denetimlerinin kapsami artirilarak resmi program denetimi disina ¢ikilmalidir.
Denetimin islevsel olabilmesi igin O0gretim siireclerinin izlenmesi ve paydaglara gerekli uygulama
doniitlerinin verilmesi gerekmektedir.
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Kurum yoéneticileri ve 6gretmenlerin program okuryazarliklarini gelistirmek i¢in program gelistirme
uzmanlarindan destek alinarak hizmet ici egitimler planlanabilir.

Ozel egitim smiflarindaki birlestirilmis smif uygulamalar1 kaldirilarak 11 Milli Egitim Miidiirliikleri
tarafindan ayni sinif seviyesinde yer alan 6zel gereksinimli ¢ocuklar yetersizlik tiir ve derecesine gore,
okullarin biinyesinde bulunan 6zel egitim siniflarina yonlendirilebilir.

MERB tarafindan, yetersizlik tiir ve derecesine bagl olarak 6zel egitim siiflara ayri egitim programi
hazirlanabilir.

Resmi destek egitim programlarinin igerik ve hedef bakimindan sadelestirilmesi yapilarak, ¢oklu
yetersizlik gosteren d6grencilere yonelik uygulama alanlari agilabilir.

Uygulanan egitim programlarinin 6grenci ihtiyaclar1 dikkate alinarak ve ilgi g¢ekici olacak sekilde
planlanabilir. Bu nedenden dolay1 6gretmenlerin lisans egitiminde, 6grenci ihtiyaclari ile 6grenme
stireclerini uyumlu hale getirebilecekleri ders igerikleri artirilabilir.

Ozel egitim siniflarinda uygulanan programm akademik hedeflerinin yani sira sosyal becerilerini
artiracak sekilde olusturulmasi, 6grenci gelisim 6zelliklerini olumlu etkileyebilir.

Ihmal edilen program boyutlar1 tespit edilerek, okul, kurum eksiklikleri giderilebilir. Ogretmen
yetersizligi ya da mesleki donanim eksilikleri iist kurumlarin planlamalari ile giderilebilir.

Program uyarlama bigimlerinin 6gretim uygulamalarina yansimasi ve 6zel egitim uygulamalarinda

meydana gelen sorunlara ¢6ziim getirebilmesi i¢in farkli aragtirmalara ihtiyag duyulmaktadir. Aragtirmacilar i¢in
sunulan oéneriler su sekildedir:

1.

Bu calismada, devlet okulu 6zel egitim siiflarinda uygulanan ortaokul dgretim programi ile OERM’lerde
uygulanan zihinsel yetersizligi olan bireyler i¢in destek egitim programi incelenmistir. Sonrasinda
yapilacak calismalarda farkli okul kademeleri ve yetersizlik alanlari i¢in hazirlanmig G6gretim
programlarini uyarlama bigimleri incelenebilir.

Arastirmada Ozel egitim 6gretmenleri belirli zaman araliginda gdzlenmistir. Ogretim yili boyunca
ogretmen ve sinif gozlemlerinin yapilmasi, uyarlama oriintiileri ve nedenlerinin tam ortaya ¢ikmast
acisindan faydali olabilir.

Katilimer sayisiin artirilarak farkli kademelerde gorev yapan 6zel egitim 6gretmeleri ile yiiriitiilecek
¢aligmalarda uyarlama bigimleri arasindaki farkliliklar daha net gézlenebilir.

Uyarlama oriintiilerinin 6zel gereksinimli 6grenciler tizerindeki etkisinin ortaya ¢ikarildigi ¢aligmalarin
yapilmasi program tasarlamalarina katki sunabilir.

Yurt i¢inde program uyarlamalart ile ilgili yapilan ¢alismalar az sayida, hatta 6zel egitime yonelik
program uyarlamalar1 ¢alismasina rastlanmamaktadir. Ozel egitim program uyarlamalari kapsaminda
yiriitiilecek caligmalarin sayisinin artirilmasi 6zel egitim alaninda karsilasilan sorulara yonelik ¢6ziim
getirebilir.

Simirhliklar

Aragtirmanin ¢aligma grubunu, devlet okullarinda ve 6zel egitim ve rehabilitasyon merkezinde gorev

yapan dort ozel egitim Ogretmeni olusturmaktadir. Bu kapsamda elde edilen bulgularin diger 6zel egitim
ogretmenlerine yonelik olarak aktarabilirligi sinirhidir. Elde edilen sonuglar 6zel egitim 6gretmenlerinin gézlem
yapildig1 ders saatleri ile sinirhidir.

Tesekkiir

Aragtirmas1 sirasinda veri toplamamda yardimci olan ve destek veren Gaziantep i1 Milli Egitim

Miidiirliigline tesekkiirlerimi sunarim.

Kog¢
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Abstract

Introduction: Arrangements are made in the curriculum elements due to the individual differences of students
with special needs. It is necessary to determine how programs implemented in special education classrooms are
adapted by teachers for program functionality. The purpose of this study is to determine special education teachers'
patterns of how and in what ways they adapt their curriculum during implementation.

Method: This study, which was conducted to determine the curriculum adaptation by special education teachers
and the factors that cause this adaptation, used a case study design from the qualitative research approach. The
sample of this study consisted of four special education teachers: two working at the secondary level of a public
school and two working at a special education and rehabilitation center. In this study, data diversification was used
by employing more than one data collection instrument. These included observations, interviews, and special
education lesson plans. As the data needed to be examined and analyzed in detail, content analysis was used.

Findings: The observations, interviews, and document reviews revealed that teachers working in special education
classrooms in public and private institutions make program adaptations such as omitting, expanding, and
replacing/revising. Teacher qualifications, student characteristics, school climate, program characteristics, and
family expectations played a substantial role in shaping the emergence of adaptation patterns.

Discussion: Based on the results, it was found that special education teachers did not implement the written
(official) program exactly in their schools and classes. It was found that the student's area and level of disability
was the most important reason for the difference. The differences in the areas and degrees of disability of students
with special needs in public schools and private institutions shape adaptations for expansion and revising.
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Introduction

Curricula are tools that determine the path or direction taken in the education process. Saylor et al. (1981)
define the curriculum as a plan for instilling permanent learning behaviors in individuals. In order for individuals
to benefit from education, it is necessary to have a planned curriculum, to present this curriculum with effective
teaching activities, and to continuously improve the practices by monitoring them throughout the process (Ozgelik,
2010). Curriculum development is a cyclical process that includes many aspects (Yiiksel, 2019). All coordination
activities that are organized to achieve the general goals set by the Ministry of National Education and the specific
goals of schools and to carry out educational activities with appropriate tools, equipment, methods, and techniques
are included in the scope of program development (Varis, 1988).

Differences in teaching practices lead to different curriculum types. The goals of the written program
often do not coincide with the practices of the teachers and the perceptions of the students. This leads to differences
between the elements of the curriculum and changes the expected learning outcomes. While differentiation
prevents the achievement of goals, it also produces positive outcomes (Aslan & Giirlen, 2019). The expectation of
a successful implementation of a curriculum is to minimize the difference between what is planned and what is
implemented. This is described as the teacher's commitment to the official program (Biimen & Yazicilar, 2020).

Two approaches to curriculum implementation have been identified: adherence to the curriculum and
adaptation of the curriculum (Biimen et al., 2014). Adherence to the curriculum is the implementation of the
curriculum as prepared by the curriculum development authorities in the classroom without any changes. Within
the framework of this approach, for the curriculum to be functional, teachers should have full curriculum literacy
and professional development (Biimen et al., 2014). The success of the curriculum also depends on the talent and
skill of the teacher who implements the curriculum (Ar1, 2010). Teachers, as curriculum implementers, have
important responsibilities in the curriculum development and evaluation process. The importance of consulting
teachers' opinions in the selection and ranking of subjects, especially in the needs analysis, is often emphasized
(Ar1, 2010). As teachers consistently observe students, they know what the changing individual and social needs
are and what solutions should be created (Armagan-Erbil & Dogan, 2019). The ability to read and understand the
official curriculum, plan, and implement it according to its purpose and variables depends on the program literacy
of the teacher. A teacher's high level of program literacy entails responding to identified needs and being prepared
for change (Ariav, 1991).

It is seen that the concept of adapting the curriculum began to emerge in the 2000's. Authors who argue
that curriculum commitment constrains and hinders teachers' creativity (Pinar et al., 2004) assert that curriculum
should be adapted according to local and school characteristics. The concept of adaptation is defined as revising a
newly designed curriculum according to the characteristics of the institution and the students (Marsh & Willis,
2007). Indeed, adaptation allows curriculum developers and implementers to interact. According to Biimen and
Yazicilar (2019), striking a balance between commitment and adaptability ensures the effectiveness of the
curriculum. Within the framework of adaptation patterns, Biimen and Yazicilar (2020) identified three curriculum
adaptation patterns. Omitting means continuing without covering the planned topic. Extending refers to the teacher
expanding the subject area by adding additional materials and activities to the same subject. Replacing refers to
the transfer of accomplishments to the student using different methods and techniques.

The changes taking place in society affect education and all its elements (Ozkan, 2016). Since adaptation
to these changes is achieved through education, curricula are constantly renewed, adapted to developments, and
respond to needs (Aslan & Giirlen, 2019). Curricula also view special education as an area requiring expertise in
goals, content, process, and evaluation. In special education, the goals of the curricula are prepared on an individual
basis, realistically, according to the type and degree of disability of the person. Content designed to achieve the
goals is provided by gradually expanding the information according to developmental areas using the spiral
curriculum approach. Appropriate methods and techniques for achieving program goals for individuals with
special educational needs are also used. Particularly in the measurement and evaluation phase, ongoing and
multiple assessments appropriate to the student's area of disability require expertise in the preparation and
implementation of special education programs. Special education requires professionally planned work to achieve
the desired goal, taking into account individual differences, family support, and teacher experience. At this point,
there is a need for a training program to be a guide. The general purpose of special education curricula is to improve
the skills and competencies of children with special needs (Birkan, 2002). Curricula prepared according to different
levels and areas of disability increase the social and mental development of the student and minimize behavioral
problems. Officially prepared special education curricula are re-planned and prepared for implementation by
teachers according to individual needs, upon obtaining the opinion of the family. Given that special education is a
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dynamic field in itself, differences are observed when implementing programs. In special education curricula,
teachers' lack of curriculum literacy, the reflection of teachers' personal attitudes and thoughts about the curriculum
during implementation, professional inadequacies, changes due to institutional culture, and students' individual
differences pave the way for the emergence of different types of curricula (Oztiirk-Akar, 2005).

Due to the centralized approach to education administration, the curricula are expected to be implemented
uniformly in Turkey (Biimen et al., 2014). This approach does not fully meet the expectations of society, the
region, the schools, and the students. Teachers design programs in accordance with their professional skills. Since
the planned curriculum is uniform, the same learning outcomes are included for each institution and class. Students
with special needs may not achieve the same end-of-course outcomes in the same way. Although the flexibility
feature of the prepared curricula is mentioned, it has often been experienced that it is not implemented (Eskicumali
& Isman, 2001). Especially in special education, where the characteristics of the students are different, the
implementation of the curriculum is more important.

On the other hand, when it comes to the types of schools in Turkey, it is known that public schools and
private institutions differ in their curriculum implementation (Berberoglu & Kalender, 2005). This situation leads
to a difference in educational outcomes (Department of Educational Research and Development, 2004). In a study
conducted by Oztiirk (2003), the differentiation of curriculum applied in private and public schools was attributed
to physical conditions, overcrowded classes, student differences, material deficiencies, and personnel shortages. It
has been shown that the disadvantages caused by learning differences can be eliminated by improving the
implementation of the curriculum (Biimen et al., 2004). At the same time, uncovering the reasons for patterns of
curriculum adaptation will shed light on those who prepare educational policy plans and help organize necessary
program revisions and teacher training programs. There are many studies in the literature on teachers'
implementation of curriculum (Atila, 2012; Biimen et al., 2012; Collopy, 2023; Celik & Sahin-Taskin, 2010;
Doganay & Sar1, 2008; Donmez, 2010; Giines & Baki, 2011, 2012; Karacaoglu & Acar, 2010; Kaya et al., 2012;
Kenan & Ozmen, 2010; Onen et al., 2011; Oztiirk, 2012; Oztiirk-Akar, 2005, 2014; Remillard, 1999; Tekbiyik &
Akdeniz, 2008; Yasar, 2012). Several studies have shown that official programs are not adequately implemented
(Burkhauser & Lesaux, 2015; Celik, 2012; Karacaoglu & Acar, 2010; Sherin & Drake, 2004).

A review of the literature reveals that the programs are implemented separately in special education
classes of public schools affiliated with the Ministry of Education (irem, 2018; Konakoglu, 2021; Ozdamar, 2016;
Tirpan, 2018) and in classes of Special Education and Rehabilitation Centers (SERC) (Akdemir-Okda, 2008;
Akgamete & Koner, 1999; Baykog, 2010; Ministry of Family and Social Policies General Directorate of Disability
and Elderly Services, 2013). However, in Turkey, the curricula implemented in special education classes have not
been studied in the context of curriculum adaptation patterns.

It is necessary to ascertain how the teachers adapt the programs used in the special education classes for
the curriculum’s functionality. In order to determine this functionality, the opinions of special education teachers
who work in the field of special education should be sought. To the best of our knowledge, there is no study in the
literature on how special education teachers adapt their curricula and what factors influence these adaptations.
Considering that the topic would contribute to the literature, it was decided to observe and explore the opinions of
special education teachers working in public schools and private institutions. The purpose of this study is to
determine the curriculum adaptation practices of special education teachers working in public schools and private
institutions and the factors that lead to this adaptation. Accordingly, answers were sought for the following research
questions:

1. What kinds of situations do special education teachers encounter in the area of curriculum adaptation in
public schools?

2. What kinds of situations do special education teachers encounter in the area of curriculum adaptation in
private institutions?

3. What are the situations that lead to curriculum adaptations in public schools?
4. What are the situations that lead to curriculum adaptations in private institutions?
Method
Design of the Study

A case study model from the qualitative research approach was used in this study, which was conducted
to determine the curriculum adaptation of special education teachers working in public schools and private
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institutions and the factors that cause this adaptation (Yildirnm & Simsek, 2016). In qualitative research, the
situation under study is examined and analyzed in depth, rather than making psychological measurements or
providing numerical data (Biiyiikoztirk et al., 2009). The study used a case study design to examine in depth
special education teachers' expertise in curriculum implementation and the impact of implementation differences
on the learning process, student achievement, and program effectiveness. A case study is the process of
investigating a phenomenon that is encountered along with its contributing factors (Yin, 2009). In other words, it
examines, analyzes, and interprets the environment, ethnic and social groups, programs, communities, and systems
(McMillan, 2004). There are four types of case studies: holistic single-case design, nested single case design,
holistic multiple case design, and nested multiple case design (Yildirim & Simsek, 2021). This study used a holistic
single-case design. The holistic single-case design is an in-depth study of a situation, event, or phenomenon for a
specific purpose (Yin, 2017). The case in this study is the adaptation of the curriculum implemented in special
education classrooms.

Study Group

The study group for this research consisted of four special education teachers, two working at the
secondary level of a public school and two working at the Special Education and Rehabilitation Center in
Gaziantep Sahinbey and Sehitkamil districts, in the 2021-2022 academic year. Criterion sampling rather than
purposive sampling was used to identify study participants. The purposive sampling method is preferred to conduct
an in-depth study by paying attention to all the details in accordance with the purpose (Patton, 2014). The purpose
of the criterion sampling method is to obtain information from data sources that meet the criteria appropriate to
the target in order to achieve the objectives determined for the study (Yildirnm & Simsek, 2016). The criterion for
participants set for this study was teaching students with intellectual disabilities in special education classrooms
and special education and rehabilitation centers. In order to conduct an ethical study, coding was performed by
keeping the names of the participating teachers confidential. Accordingly, teachers working in special education
classes were coded as S1 and S2, and teachers working in special education and rehabilitation centers were coded
as K1 and K2. The demographic characteristics of the teachers who participated in the study group are listed in
Table 1.

Table 1
Demographic Characteristics of Participating Teachers
Code Sex Age Seniority Educational status Institution
S1 Female 21-25 1-5 years Undergraduate Public
S2 Male 31-36 11-15 years Master's Public
K1 Female 26-30 6-10 years Undergraduate Private
K2 Male 26-30 1-5 years Undergraduate Private

Table 1 presents the gender distribution of participants. While there is one teacher in the 21-25 and 31-
36 age groups, there are two teachers in the 26-30 age group. When the seniority of the teachers was examined, it
was found that two of them had 1-5 years of seniority, one had 6-10 years of seniority, and one had 11-15 years of
seniority. In terms of educational level, three of the participants in the study group have a bachelor's degree, and
one has a master's degree. Two of the teachers stated that they worked in a public school and two in a private
education and rehabilitation center.

Data Collection and Tools

In case studies, a variety of data collection instruments are used. This is because efforts are made to obtain
accurate findings by comparing data obtained from more than one data collection tool (Le Compte & Schelsul,
2010). This study, which examined in depth the curricula implemented in special education classrooms and in
special education and rehabilitation centers, diversified the data and used more than one data collection tool. These
tools included observations, interviews, documents, and student journals.

Observation, the most commonly used data collection tool in qualitative research methods, allows us to
obtain data directly. This is because every situation that occurs during the observation is accurately recorded and
interpreted (Biiyiikoztiirk et al., 2018). The most important aspect of this technique is the direct observation of
behaviors that occur in natural environments (Karasar, 2007). The observation form used in the study consists of
35 items. The items were developed through a review of the literature and based on elements of curriculum
adaptation. Four special education teachers, designated as the study group, were observed separately in their own
classrooms for 20 lessons of 40 minutes each, and their curriculum practices were noted. The environment in which
the study was carried out took place in the classes that were allocated for special education students in a public
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school that provides regular education. The classroom environment is the same as in regular student classrooms.
Observations were performed in the special education classrooms and in classes at two special education and
rehabilitation centers between November and February of the 2021-2022 academic year. Observations were made
by the participant.

The interview is an effective data collection tool, particularly in understanding the participants'
knowledge, experiences, perceptions, attitudes, and thoughts on the topic (Merriam, 2018; Patton, 2018; Yildirim
& Simgek, 2018). A semi-structured interview method was used in the study. The interview guide consisted of 12
questions developed by the researcher. The questions were developed after a review of the literature and with the
input of two faculty members with expertise in curriculum and instruction from the school of education. The
interviews were conducted at the date, time, and setting indicated in Table 2, with the permission of all participants.

Table 2
Interview Information Conducted with Participating Teachers

Participants Interview date Interview setting Interview time
S1 March 13, 2022 Counseling service 10.00(40 min.)
S2 March 14, 2022 Counseling service 10.00(40 min.)
K1 March 13, 2022 Teachers' lounge 14.00(40 min.)
K2 March 14, 2022 Teachers' lounge 14.00(40 min.)

In qualitative research, analyzing written and visual materials associated with the topic enhances the
study’s validity and reliability (Glesne, 2012). Two documents were analyzed in the study: the curriculum for
remedial education (for people with mental disabilities), approved by the Ministry of National Education on April
21, 2021, and the curriculum for secondary education, dated January 19, 2018, updated by the decision of the
Board established within the framework of the Decree Law on the Organization and Duties of the Ministry of
Education, numbered 652 and dated 2018. Additionally, documents used included student notebooks, activities
and plans, and teacher notes from participating educators. During the observation process, the student's notebooks
were examined separately to see if the right parts of the subjects were emphasized or not.

Data Analysis

Qualitative data analysis is performed to understand the data obtained about the subject under study and
to determine what it means. Content analysis was used in the study to thoroughly examine and analyze the data.
Obtained data and observation and interview notes were examined in parallel; similar situations were coded and
grouped under themes. The analyzed interview notes consist of 40 pages, and the observation notes consist of 50
pages. At the same time, the reflections of the activity plans in the students' notebooks and the teachers' plans on
the course process were observed, and how the teachers adapted the achievements or practices in the plan was
determined and included in the findings. Data themes were consistently developed, and the perspectives of experts
in program development were considered throughout the analysis. After making all necessary changes, the
finalized data was displayed in the tables presented in the findings section.

Validity and Reliability

Lincoln and Guba (1985) assert that validity and reliability in qualitative studies are achieved through
transferability, credibility, consistency, and confirmability. Since qualitative study findings cannot be generalized
to other studies (Merriam, 2013; Patton, 2014), it is up to the researcher to determine the extent to which research
findings are applicable to other studies (Merriam, 2013). Therefore, the researcher should provide comprehensive
descriptions to increase transferability (Erlandson et al., 1993). For the purposes of description, clear and simple
language was used in this study; the method section was explained in detail; the results were presented in tables
and diagrams; and the opinions of the participants were reported verbatim. The process of verifying data obtained
during interviews with participants is defined as member checking (Merriam, 2013). The data's accuracy was
verified in this study by having participants read it, making necessary corrections and additions, and obtaining
permission for its presentation. Providing demographic information about the research participants and supporting
it with purposes, methods, and different studies enhances credibility. Method and data diversification were
achieved in the study through the use of interviews, observations, and document reviews. 40 class hours were
observed in special education classrooms, and an additional 40 class hours were observed in special education
centers. Observation periods are deemed sufficient to determine the adaptation of the curriculum and to collect
data. To ensure consistency, the method, sample, selection of data collection instruments, data collection and
analysis methods, and how the results were obtained are presented to the reader with a clear and detailed
explanation. To increase the reliability of qualitative research, it is emphasized that more than one researcher
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should code and compare the data and ensure the consistency of the datasets (Creswell, 2016). In the study, the
researcher coded the data sets twice with the curriculum development expert, and the agreement was calculated
using Miles and Huberman's (1994, p. 64) formula (Reliability = [Consensus / Agreement + Disagreement] x 100).
The agreement was determined to be .80. It was concluded that the reliability of the coding was sufficient in terms
of consistency if the agreement between the two coders was greater than .70 (Akay & Ultanir, 2010).

Strategies such as participant confirmation, expert opinion, in-depth data collection, and triangulation are
used to increase credibility in qualitative studies (Lincoln & Guba, 1985). The process of verifying data obtained
during interviews with participants is defined as member checking (Merriam, 2013). The data's accuracy was
verified in this study by having participants read it, making necessary corrections and additions, and obtaining
permission for its presentation. The planning, process, and completion of the study were discussed with the thesis
advisor, who is a curriculum development expert, and information was provided about each step. Necessary
corrections were made to the study based on input from the expert. To establish credibility, detailed information
about the study process and sample should be provided in qualitative studies (Cetin & Unsal, 2019). Providing
demographic information about the research participants and supporting it with purposes, methods, and different
studies enhances credibility.

It is important for confirmability that the results obtained in the study should be compatible with the data
obtained throughout the process (Creswell, 2018). During the study, data collection instruments, observation and
interview protocols, researcher notes, and data analysis drafts were filed regularly and chronologically for
confirmation. To prevent losing data, all raw data obtained was transferred to the computer environment.

Ethical Principles

Following ethical rules in qualitative research is crucial for ensuring the reliability and validity of the
study (Merriam, 2018). The study was conducted after receiving ethical approval from the Social and Human
Sciences Ethics Committee at Kahramanmaras Siit¢ii Imam University, dated 18.08.2021, and numbered 6418.
Voluntary participant teachers were selected after obtaining the required permissions from the Provincial
Directorate of National Education in accordance with ethical guidelines (Creswell, 2018). Information was
provided regarding the purpose of the study, and the informed consent form, which outlines participants' rights,
was obtained from participants. It was confirmed that participant names will be kept confidential and that each
participant will be assigned a code (Berg & Lune, 2015).

Researcher Positionality

In qualitative research studies, participants' role is to personally participate in the data collection process
(Miles et al., 2018). Qualitative researchers are individuals who are knowledgeable in their field, directly interact
with the study participants, have prior experience, and analyze their data based on their knowledge (Yildirim,
1999). In this regard, the researcher took part in every aspect of the research, from lesson observation to the semi-
structured interview process and data analysis. Additionally, the researcher is a psychological counselor who
specializes in working with students who have unique requirements and has earned a master's degree in curriculum
and instruction.

Results

Findings on how special education teachers working in public schools adapt their secondary school
curriculum for special education classes are presented in Table 3.
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Curriculum Adaptation Patterns of Special Education Teachers Working in Public Schools

Adaptation

Participant pattern Goal Adaptation process/cause
Counts rhythmically by fives from 5 to 100. Deficiency in cognitive skills
Answers guestions about information units after Not having sufficient text differentiation skills
reading different types of texts.
Recognizes different countries across the world. ~ Not having a map in the classroom
Knows the social clubs in the school. Not having functional social clubs in school
Plays a musical instrument. Poor hand muscle coordination
Omitting C:omuﬁ?rr;s the technological developments in our Inability to use advanced learning strategies
Knows the computer system. Lack of informatics education at school
Recites and memorizes prayers. Not appropriate for the cognitive level
Knows the fard duties of ablution and prayer. Political view of the teacher
Recognizes gouache and acrylic paints. Low economic levels of families
Makes planet models. Not suitable for their cognitive level
Recognizes money. Practicing shopping
Improves hand skills. Paper cutting and painting activities
S1 Knows how to respond to inappropriate touching. Watching short films
Prepares and clears the dinner table. Having a picnic in the school garden
Knoyvs Atatiirk and gains awareness of the Museum trip
national struggle.
. Knows the traffic rules. Cooperating with the police
Extending - - . .
Recognizes food., Instead of visual expression, holding a domestic
products event
Knows the importance of cooperation. Sister school project
Recognizes numbers. Visual matching activity
Recognizes five sense organs. The teacher models while accompanied by music
Recognizes visual instruments. Visual matching activity
Recognizes and uses communication devices. Additionally, watching example cases
Knows computer networks. The teacher's lack of mastery of the subject
Replacing Reads the sentences correctly. Increasing lesson hours
Irevising  Forms sentences. Increasing lesson hours
Protects herself/himself from natural disasters. Showing short videos from EBA
Recognizes why technological products develop.  Higher-level skills are underdeveloped
Designs simple musical instruments. Not suitable for cognitive level
. . Expressive language skills are not at the desired
Sings simple nursery rhymes. level
Makes design planning. Underdeveloped high-level cognitive skills
Omitting Knows prob.lem solving' concepts and approaches. Not suitable for cogni.tive_level
Knows the ritual of Hajj. Lack of transfer to daily life
Knows the worship of sacrifice. Teacher's attitudes and thoughts
Cuts the specified shapes with scissors. Underdeveloped fine motor skills
Classifies living things using a microscope. Lack of equipment
Recognizes electrical circuits and elements. Being dangerous
S2 Recognizes exemplary athletes. Teacher not finding the objective essential
Knows the names of books and authors. Sister school project
Knows transportation systems. Field trip
Knowledgeable about disaster training. Field trip to the fire department
. Does physical exercises. Doing by showing
Extending -, . . s .
Does addition-subtraction. Using concretization instead of narrative
Writes the names of the objects in the picture. Supporting with visual explanation
Knows ceremonies and celebrations. Showing short films instead of verbal narration
Recognizes shapes. Making shapes with paper instead of clay
. Knows the tactics specific to sports branches. Not suitable for their cognitive level
R:ae;:/I?scilnr;g/ Plays progressive games with the group. Increasing lesson hours
Knows the state of being more or less. Use of toy Legos to embody
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It was found that special education teachers in public schools use three different adaptation styles when
using the curriculum, as shown in Table 3. Findings regarding adaptation patterns based on data obtained from
observations and interviews are as follows.

Omitting

The annual plans prepared by special education teachers working in public schools were examined, and
the items that they omitted were identified. Through observations and interviews, it was found that teachers
recorded the official program outcomes in their course books on a weekly basis, but during implementation they
omitted goals or content for various reasons. Student characteristics (insufficient cognitive level, low socio-
economic level, retardation in motor skills) and teacher characteristics (political views, attitudes, professional
inadequacy) contribute to omitting goals. Participant opinions regarding the skipped content and targets are as
follows:

“Implementing the same curriculum used in general education classrooms in special education classrooms
causes us to neglect some content and objectives. Some goals are difficult for students who are behind
their peers regarding mental abilities. Children become prejudiced against learning and disengaged from
school when we move on to other, easier achievements without realizing it. Sometimes we cannot study
due to a lack of materials at school. Concretization is very important in special education. Theoretical
explanations hang in the air, which prevents students from internalizing the content. We omit those
outcomes to avoid confusion.” (S1)

“l do not implement content and outcomes that reflect the current policy and do not comply with special
education in my classroom. Because we have needs of a higher priority. There are children whose self-
care skills or self-protection instincts are not fully developed. I try not to teach them outcomes that I think
will put them in danger in their daily lives and that they will misunderstand and misrepresent in their
lives.” (S2)

Extending

For reasons such as student characteristics, teacher qualifications, and institutional climate, teachers tried
to achieve the outcomes by adding to the content and objectives and by using different methods and techniques
they developed. Participant opinions regarding the expansion pattern are given below.

“It is not possible for me to follow the official curriculum exactly. Different student levels, school order,
my teaching style, family structures, and many other factors that | cannot list affect the implementation
process. Sometimes we try to help different students achieve the same goal with different techniques.
While some of my students learn by seeing, others like to learn by experiencing and experimenting. In
fact, we have a time problem because | do not move on to the next one until the outcomes are fully
realized. In particular, the fact that the official curriculum is very intense in terms of content and
performance has an impact on this.” (S1)

“We use the curriculum of our school. We have a maximum of 10 students. We have basic evaluation
forms for each course to be used at the beginning of the year. They help determine the student's level.
After conducting basic assessments, we prepare an individualized curriculum for the student. Because the
learning opportunities are different, the way we apply them, taking the formal gains as they are, is
different. Since the level of development of the students is generally low, | try to achieve the goals with
eye-catching, motivational activities. | take student characteristics into account when implementing the
curriculum, and | do not use the same method and assessment for all students.” (S2)

Revising

Revising includes the arrangements made by special education teachers in the program pattern, in the
order of outcomes, in the materials used, and in the time allocated to the subjects during implementation. First, the
teachers' adherence to the annual plan was examined. It was found that the plan was followed in terms of subject
order, but the time allocated to the subjects was increased due to the special needs of the students. Based on the
observations, it was determined that efforts were made to convey outcomes in a concrete way by choosing different
materials depending on individual differences. Opinions obtained from teachers regarding the reorganization are
as follows:

“l add extra activities that align with the list of specific days and weeks published by the Ministry of
Education at the beginning of the year. On those dates, | plan activities that students may enjoy and that
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will be useful for them. During the week of November 10, | took them on a field trip to a museum for the
purpose of concrete learning and strengthening national feelings. One of our parents is a firefighter, and
with his support, we conducted the lesson on fire training at the fire station. In the collaborative project
with the police department, | planned to include a special education class so that children would be
conscious of social issues.” (S1)

“| think that the additional programs have a positive impact on the students. When 1 realized that their
eating habits were irregular and not healthy, | organized a domestic products week in which we all had
fun and learned together. As a class, we donated books to our designated sister school, which made my
students very happy and strengthened their communication. My working principle is to be in constant
contact with families, who are an indispensable part of special education. | have weekly group events
with family participation to meet the needs of the students and their families. These activities perfectly
contribute to different areas of development, harmony within the family, and changing the negative
perspective of parents towards special education.” (S2)

The results of the patterns used by special education teachers working in special education and

rehabilitation centers when adapting remedial education to special education classes are presented in Table 4.

Table 4
Curriculum Adaptation Patterns of Special Education Teachers Working in Private Institutions
Participant Adaptation Goal Adaptation process/cause
pattern
Performs hand eye coordination skills. Irt]iargiemy to use two different skills at the same
Follows long instructions. Attention problems of the student
Forms regular sentences. Lack of teacher care
Omitting Distinguishes the phonemic features of words. Not suitable for cognitive levels
Writes the place values of natural numbers. Not suitable for cognitive levels
Rounds natural numbers to decimal numbers. Not suitable for cognitive levels
Distinguishes celestial objects. Not deemed suitable for areas of development
Prepares meals and beverages. Not deemed necessary
. Using concretization instead of verbal
Groups objects. .
expression
Marks differences between images. Card games played
Knows what to do about illnesses Being a rqle model instead of verbal
explanation
Recognizes natural disasters. Showing example events
Extending Knows Ataturk. Showing short films instead of talks
K1 Takes care of oral and dental health. Explanation as a model
Recognizes different cultures. Teaching folk dances of different regions
Recognizes technological tools. Introd_ucing the sound system while watching
movies
Protects animals. Field trip to the zoo
Pay attention to energy conservation. Theater play
Works on hand skills. Underdevelopment of fine motor skills
Tells the names and properties of the objects s/he Increased duration due to developmental delay
touches.
Knows family members. Increasing Duration
., Differentiates communication tools. Increasing Duration
Replacing/

revising

Answers questions

Knows body parts and organs.
Differentiates professions.
Conscious about children's rights.
Provides hand eye coordination.

Writing of questions on colored paper for
attention-grabbing purposes.

Model use

Use of profession cards

Showing short films on EBA

Jewelery design
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Adaptation

Participant pattern Goal Adaptation process/cause

Plays a symbolic game. Underdeveloped creative thinking skills
Knows the grammatical rules. Not suitable for cognitive levels
Creates simple tables with up to two data sets. Not deemed necessary

Omitting Recognizes fractions. Not suitable for cognitive domain
Performs area calculations. Not suitable for cognitive domain
Uses white goods Not deemed necessary
Uses home appliances. Not deemed necessary
Knowledgeable about the earth and the planets. Planet house trip
Knows how to use money. Kermis
Shops. Shopping at the cafeteria.
Helps with domestic cleaning. Cleaning desks in the classroom

K2 Sets the dinner table. Having a picnic in the school garden

Extending Distinguishes geometric shapes. Playing the 'find the diffe_rent shape' game

A gesture appropriate for communication is used. Watchlng_example cases instead of verbal
explanations
Greeting and introducing self. Drama work
Knows national and religious holidays. Using visual representation
A Asking to keep a journal instead of verbal
Plan their daily lives. explagnation paJ
Maintains personal hygiene Increased time due to slower comprehension
. Can get dressed on their own. Increased time due to slower comprehension
Replacing/ . .
revising Knows the cultures of different regions. Drama work

Knows the days, months and seasons.
Knows how to use a watch.

The use of the coding and repetition methods
Creation of a time zone design out of cardboard

Examining Table 4, it was found that special education teachers working in private institutions used three
different styles of adaptation while implementing the program. Findings regarding adaptation patterns based on
data obtained from observations and interviews are as follows.

Omitting

It was found that special education teachers working in special education and rehabilitation centers use
an omitting pattern while adapting the remedial education program. Based on the observations, it was determined
that they adhered to the content within the annual plan but omitted the outcomes due to student characteristics, a
lack of professional equipment, institutional culture, and family structures. The omitted outcomes were described
by identifying the content and the underlying reasons. When the reasons for omitting objectives were examined,
it was found that the omissions were mostly due to the fact that the students' cognitive level was lower than that
of their peers. Furthermore, it was found that certain outcomes were omitted due to the teacher's attitude and
mindset. Participant opinions regarding the skipped content and targets are stated below.

“The content, goals, and expected target behaviors of the remedial education program are very intense.
Our students have cognitive disabilities. They are intellectually incapable of using advanced learning
strategies. We need to consider very carefully what we want to teach in each lesson. We provide simple
explanations by identifying and focusing on the learning that is a priority for the student. In order to be
efficient with time, we do not cover learning outcomes that the student will have difficulty understanding
and will not be able to transfer learning to his/her life.” (K1)

“Our students are far behind in their intellectual development. Some of the courses in the remedial
program, such as math, may be difficult for them. We strive to teach even simple outcomes for months
and repeat them constantly. Being able to live independently in society and fulfilling their self-care skills
is important for our students. | care about the gains that make everyday life easier for my class, and I try
to teach them.” (K2)

Extending
Factors such as student characteristics, teacher qualifications, and institutional climate have led teachers
to add to curricular elements. It was determined that they tried to achieve the course outcomes with the methods
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and techniques they developed themselves. During the observation period, it was seen that the content, objectives,
and evaluation tools in the official curriculum remained the same, but different activities were used in the learning
and teaching processes. Participant opinions regarding the differentiation of training situations according to goals
during implementation are as follows:

“We work with students with intellectual disabilities. We individualize the formal educational programs
and create customized programs to meet the needs of each student. Of course, the curricula we prepare
for each student must be in alignment and follow each other. Personally, | make no changes in content or
goals. Only the events, activities, and methods that | have determined for outcomes can change.
Sometimes | achieve more than one goal with one activity. For example, | value role-playing and drama
activities. Students actively use their five senses and improve their communication skills. There is more.
I also achieve outcomes such as paying attention and following the sequence of behaviors in cooperation.”
(K1)

“I do not find it appropriate to use ready-made activities. Special education can be affected by many
factors. The time and area each student is open to learning vary. After getting to know my students, |
select activities that are appropriate to the outcomes and revise them in the official curriculum. After
seeing that the children have received what | wanted to convey at the end of the lessons, | realize that
different approaches are effective. In a professional sense, the practices that everyone does that are closed
to change seem boring and overwhelming to me.” (K2)

Replacing/Revising

The replacing/revising pattern in the table indicates that concrete instruction is often used in special
education. Organized trips, kermis, and domestic goods events are examples of this. Goals compatible with the
official curriculum serve the areas of physical, mental, and social development. Jewelry making, folk dances, and
musical tooth brushing activities are used in various areas of development. Teacher opinions regarding the
rearrangement-adaptation pattern are given below.

“We add to the curriculum. These additions add flavor to the program, in my opinion. Activities that are
unexpected and far from monotonous allow the student to learn by having fun, by touching, and by
experiencing. | put a lot of emphasis on educational travel. We try to instill a love of animals in children,
but this is not possible without interacting with animals. We are very meticulous about healthy living. We
create playful environments to build habits. Musical tooth-brushing events are events to look forward to
for students who forget to brush their teeth.” (K1)

“l am an advocate of learning through touch and experience. | have observed that people with intellectual
disabilities learn faster and easier this way. We hold a jewelry making event to help children develop their
motor skills. Students become more receptive to learning through muscle strengthening, concentration,
and a sense of accomplishment. Selling the jewelry they make at fairs helps them use money and adapt
to society in their daily lives.” (K2)

Factors affecting the program adaptation process of special education teachers working in public schools
are presented in Table 5.
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Table 5
Factors Affecting Special Education Teachers' Curriculum Adaptation Process in Public Schools
Themes Codes Participants
- . S1,S2
Lack of curriculum literacy 31
Different cultural characteristics s1 2
Teacher-related Lack of experience in multigrade classroom implementation S‘l
reasons: Diverse views on education policy pos
Prejudice and attitude
- - . . . S1, 82
Experience of inadequacy in the area of special education s1
Occupational burnout
S2
Being at different developmental levels in multi-grade classrooms S1
S::;jsec?r:;related Different cultural family structures S1, S2
Attitudes toward school and teachers S1, 82
Lack of emphasis on special education S1
School climate- Support/non-support of different learning processes S1,S2
related reasons Lack of comprehensive school needs assessment S1,S2
Prejudice towards different cultural structures S1
. Implementation of the official curriculum used in the general S1,S2
Curriculum- ) . . -
related reasons education cllassroo.m in the special education classroom
Lack of detailed guidance for the teacher S1

In Table 5, the factors influencing the curriculum adjustment state of special education teachers working

in public schools are presented under the themes of teacher, student, school climate, and curriculum. Among the
teacher-related reasons, lack of curriculum knowledge, lack of experience in multigrade classrooms, and prejudice
and attitude were identified as common reasons in both classrooms. S1 shared;

“The special education class | teach consists of 5th, 6th, 7th, and 8th grade students. It is a challenge for
us to teach students at different levels within the same lesson time. Therefore, sometimes there are topics
that we cannot cover, and we may have problems with the use of time.” (S1)

S2, on the other hand, shared:

“In special education, my preference is for content with more music and social activities. Personally, |
prefer to contribute to the areas of development in this way. Therefore, in math, science, and social studies
courses that | cannot make enjoyable, | skip and do not cover the content.” (S2)

Student-related reasons were identified as different developmental levels of students in multi-grade

classes, different cultural family structures, and attitudes toward school and teachers. Regarding student-related

reasons,

S1 stated,

“We are in a neighborhood that receives immigrants from different regions. | have Syrian students. They
have been referred to a special education class, but neither the family nor the child is aware of the
education they are receiving. It is necessary to know the student and prepare an individualized educational
curriculum accordingly, but since we do not fully understand the cultural differences and the majority of
students in the class are Turkish, we may not be able to convey some social learning outcomes. Or we
can add activities that suit their family and social structure.” (S1)

S2's thoughts on this are as follows:

“Children with special needs require more attention and sensitivity. They may become prejudiced against
the school and the teacher if there is a tough attitude or an environment or situation that makes them
uncomfortable. It causes them to withdraw and become quiet or irritable. We can organize activities that
are not included in our official curriculum to make people love the school, the course, and the teacher,
and to speed up the adaptation process. We can switch to another content to reduce spontaneous student
reactions.” (S2)

Reasons related to school climate were identified as lack of emphasis on special education, lack of

comprehensive needs assessment, and prejudice against different cultures. Inclusion/exclusion of different learning
processes was observed as a common reason for both classes. S1 shared:
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“The school administration does not place enough emphasis on special education. Frankly, the large
number of students in the regular classes is holding us back. We do not receive support from the school
administration or other teacher friends for extracurricular activities, trips, or social activities. In such case,
we have to stick to the official program we have and even can't do some activities that are in the official
curriculum because we can't get support.” (S1)

S2 also shared opinions about the school climate:

“There are two special education classrooms in our school. In light of our parents' awareness and our
teachers' experience, we believe that social activities, sports, music, and life-related activities are effective
in special education. We support the development of the children with extra activities on almost a weekly
basis.” (S2)

The most important reason related to the educational curriculum was that the same educational curricula
used in general education classrooms were implemented in special education classrooms. Accordingly, it was
determined that the training program does not include general outcomes, does not provide detailed explanations
that form the basis of individualized education programs, and cannot guide special education teachers.

Table 6

Factors Affecting Special Education Teachers' Curriculum Adaptation in Private Institutions

Themes Codes Participants
Lack of knowledge about remedial education curricula K1
Not having a background in special education K2
Teacher-related reasons Prejudice and attitude K1, K2
Lack of competence in different areas of disability K1, K2
Different degrees of disability K1, K2
Student-related reasons Having additional areas of disabilities K1, K2
Different family structures K1, K2
Attitudes towards the institution and the teacher K1
Lack of emphasis on special education K1
Institutional climate-related Support/non-support of different learning processes K1, K2
reasons Lack of comprehensive institutional needs assessment K1, K2
Lack of personnel with knowledge of the field K1
Curriculum-related reasons Ex_cessive content in the rer_nedial education_ c_urriculum K1, K2
Failure to fully address various areas of deficiency K1, K2

In Table 6, the reasons for the different patterns of curriculum adaptation in special education and
rehabilitation centers are presented under teacher-, student-, institutional climate-, and curriculum-related themes.
Teacher-related themes for both types of institutions were determined to be lack of knowledge about remedial
education curriculum, not having a background in special education, prejudice and attitude, and being inadequate
in different areas of disabilities. In relation to the reasons, K1 shared “In my opinion, the current education policy
does not have enough emphasis on special education. | do not implement some of the content and materials
prepared for the objectives, but revise them according to the conditions of the students and the institution,” while
K2 shared "I have worked with students with intellectual disabilities for a long time. But sometimes we may
encounter multiple disabilities. Although we prepare an individualized program for the development of each area,
we may omit some activities because we are not experts in every area of disability. ”

In terms of student-related reasons, attitudes toward the institution and the teacher, different levels of
disability, students with additional areas of disability, and different family structures were identified as common
reasons for both institutions. K1 stated, "We have students with different disabilities or different degrees of
disability in the same classroom. We pay attention to these when creating our learning outcomes. As we customize
and implement the official curriculum, content is added and removed, while K2 expressed the following: "There
are children from different neighborhoods and family backgrounds in our institution. Especially having Syrian
students in my class focuses more on language, communication and self-expression skills.".

The institutional climate-related reasons include not emphasizing special education, not hiring staff who
are knowledgeable in the field, not conducting enough institutional needs assessments, and inclusion/exclusion of
various learning activities. During classroom observations at the K1 institution, it was found that the special
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education teacher was actually a classroom teacher with a bachelor's degree and therefore had a lack of special
education knowledge and problems in understanding and applying the remedial curriculum.

Curriculum-related reasons were found to be that the remedial curriculum had too much content and was
not prepared in accordance with multiple disability areas. Accordingly, K1 shared;

“Among the remedial education curricula published by the Ministry of Education, there are separately
prepared programs suitable for different areas of disability. However, some students may have more than
one disability. For example, one of my students has both mental and physical disabilities. Our use of a
remedial curriculum prepared for two different areas of disability causes us to overburden the student. At
the same time, if we do not analyze these different curricula and prepare common content, we encounter
time constraints. Due to the extensive content, we omit some activities from the curriculum and add
activities that are mutually beneficial.” (K1)

Discussion

This study sought to identify how special education teachers adapted the curriculum, the patterns of
adaptation, and the reasons for adaptation. Based on the results, it was found that special education teachers did
not apply the written (official) curriculum exactly in their schools and classes. It was found that the most important
reason for the difference was due to the student's area of disability and level. Teachers take on the responsibility
of adapting instructional curricula based on student needs, developmental levels, and special education
requirements. Due to our educational administration, it was found that it is difficult for teachers to adapt the
programs beyond the limits set by the legislation. Although teachers seem to adhere to the written curriculum, they
adapt their teaching curriculum due to different situations and phenomena that occur during implementation.
Studies conducted abroad have classified the styles of curriculum adaptation as omission, creation, and
replacing/revising (Drake & Sherin, 2006). Besides these three adaptations, other studies also identified adaptation
styles that teachers developed themselves in the classroom (Biimen & Yazicilar, 2019). These adaptations include
making changes in duration, using different materials, and superficial learning.

It is possible to find different patterns of curriculum adaptation in classes where student characteristics
vary. Karacaoglu (2011) argues that due to the flexibility of the curriculum, it is possible to change curricular
elements according to the needs and interests of the students. In particular, the level of support that schools or
institutions provide for special education is influential in the development of different curriculum adaptations. In
the study conducted by Unal et al. (2016), the emergence of different curriculum adaptations in the classroom
environment was associated with the differences in the institutions where the teacher works, the school climate,
professional competence, and equipment.

Special education classrooms are created by combining public school classroom practices and using the
official educational curricula of the schools they are affiliated with. The lessons and objectives of the official
curriculum are followed, and the learning outcomes of the official curriculum are written in the class book. The
fact that special education classes use the educational curriculum of the schools in which they are located
contributes to the creation of a particularly neglected program. The study of Palavon and Goégen (2017) supports
this fact with the results that if more than one curriculum is used in multi-grade special education classes, the
curriculum is not enough and it is not correct to implement the curriculum used in single-grade classes in special
education classes.

It was found that special education teachers implement all of the lessons of the curriculum in the
classroom, but they do not realize all of the learning outcomes. A curriculum is implemented in the courses to
achieve basic-level outcomes. In order to achieve these goals, learning-teaching processes that involve
concretization, that proceed step by step, and where the student can learn by experiencing were implemented. This
allowed the students to learn more quickly and in a more permanent way. Special education and rehabilitation
centers use the remedial education curriculum (for persons with intellectual disabilities) prepared by the Ministry
of Education. It is seen that the remedial education curriculum focuses more on self-care and social skills. The
teachers' official course books show that they follow the official curriculum.

The variation of the implemented curriculum in the classrooms was strongly influenced by teacher
characteristics. In addition, there was no uniformity in the curriculum that was instantaneously implemented.
Bortan (1992) asserted in their study that teachers were not adequately equipped for special education and
curriculum implementation and that they needed in-service professional development support. A similar study was
conducted by Artan and Uyanik-Batal (2003). The study revealed that teachers felt inadequate and needed training
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in special education and its practices. The shaping of the implemented curriculum in the hands of the teacher can
result in an original, dynamic, notable, and motivating curriculum. Receiving such feedback on the curriculum
ignites the professional dynamism of the teacher (Karacaoglu, 2011). Although schools and institutions intend to
prepare a curriculum that is compatible with the official curriculum at the beginning of the year, according to the
needs of the students, the qualifications of the teachers, and the institutional culture, a curriculum has been prepared
that activates basic skills instead of content and objectives that actively use advanced cognitive skills. The
perception that self-care and social skills are more essential in special education has led to the creation of remedial
education curricula on this basis. Erden (1998) concluded that the more students can use their self-care skills, the
more effective special education will be.

Hidden program elements and implicit learning were found in the observations of special education
classrooms and special education and rehabilitation centers. It was observed that implicit learning often develops
during additional activities. The finding in the study conducted by Yiiksel (2004) that the implicit program is
shaped by the organizations carried out as a result of the relationships established with the environment supports
this study's finding. It was stated as a common opinion by teachers that the things that students are constantly
exposed to become latent learning without them being aware of it, and that this has both positive and negative
consequences. Ahola (2000) concluded that desired and undesired behaviors occurred in the student as a result of
the implicit curriculum that occurred throughout the educational process. The learning that occurred without the
student being aware of it increased their self-confidence and motivated them to learn.

The differences in the areas and degrees of disability of students with special needs in public schools and
private institutions shape accommodations for extending and replacing/revising. It was determined that the goals
included in the extended adaptations in the special education classroom are shaped according to a specific schedule
of days and weeks. They concluded that the extensions implemented in cooperation with different institutions and
families provide students with the opportunity to develop culturally and socially and adapt to society, and
extracurricular activities provide students with the opportunity to gain personal experience and have fun by
socializing (Balkan-Kiyic1 & Ataberk, 2010). Throughout the observation, however, it was observed that the
planning of the extra-curricular activities was a burden on the school in terms of cost and did not receive the
support of the school administration. This condition prevents the continuation of extra-curricular activities.

It was found that SERC’s activities that allow students to socialize productively, such as field trips, art
activities, and folk dancing, are revised. It was stated that the curriculum, which is designed to serve the physical,
mental, social, and psychological development areas, will be developed and maintained by the institution and
teachers with the positive feedback received from the students. Pektas (2016) reported that special education
curricula reduce students' behavioral problems and strengthen their social skills and communication abilities.
Argon and Kiyict's (2012) study suggests that there may be family reasons why students do not participate in
school activities. Low economic levels and lack of interest are among these reasons. But the fact that private
institutions contribute to the development of students through such activities increases families' demand for
institutions.

There were elements of the curriculum that were omitted in the special education classrooms and in the
SERCs. Reasons for intentionally disregarding the omitted targets and content were identified. Often, deficiencies
in areas of student development have led to omissions. Students who lack high-level cognitive skills have difficulty
with the analysis and synthesis of information. As a result, teachers omitted content and objectives that were above
their level from the curriculum. At the same time, the lack of materials and equipment at the school, economic
reasons, and teachers' opinions were identified as the reasons for the disregarded curriculum. Kaya and Ok (2016)
support this finding in their study that the curriculum is not implemented as planned due to the lack of technological
infrastructure in schools.

Among the results obtained is that the omitted curriculum pattern prevents time loss in special education,
and the student does not feel inadequate. Simultaneously, revealing the reasons for the omission pattern is effective
in identifying the deficiencies of institutions and teachers. Besides, the lagging behind in the development areas
of the students and the reflection of the teachers' thoughts on education draw attention to the negative side of the
disregarded curriculum.

Teachers' curricular practices are influenced by the program, the school, the environment, and the
students. The results of this study indicate that the process of curriculum adaptation is influenced by teachers,
students, school climate, and educational programs.
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Since the educational curricula implemented in special education classrooms do not correspond to the
essence of special education, teachers choose to adapt the curriculum. In the interviews, participating teachers
indicated that they omitted or revised the curriculum for reasons such as inadequate legislation, redundancy of
content, and uncertainty of goals. In their study, Aslan and Giiven (2019) emphasized that the basis of the problems
experienced in special education is that the curriculum is not prepared according to its purpose. Korucu (2005)
stated that curriculum inadequacy brings visible negatives to special education. Moreover, Ozbey and Diken
(2010) revealed in their study that since special education includes different areas of disability, there is a need for
curricula tailored to each area.

Using the same curriculum for students at different levels and with different types of disabilities requires
curriculum adaptations. It is not possible to give the same goal in the same way to students who are not at the same
level of development. That is where teachers begin to simplify or omit content. Ozbey and Diken (2010) stress the
importance of organizing special education curricula in appropriate settings according to students' individual
differences.

The importance that schools place on special education affects the way the curriculum is implemented.
The failure of administrators to provide necessary support for materials and equipment and to support teachers'
professional development in special education leads to changes in content and goals. Giileg-Aslan et al. (2009)
emphasized that the teachers are not able to achieve their goals due to the lack of physical equipment and facilities.
The fact that teachers who do not have a background in special education work in schools and institutions causes
errors in the implementation of the curriculum. The fact that the outcomes in the curriculum are not appropriate to
the level of the students and the concepts are not clearly explained causes teachers to use different patterns of
adaptation. Baykog (2010) argues that special education courses should be included in all departments that train
teachers in universities. Ozyiirek (2008) revealed that Ministry of Education should plan in-service training for
special education teachers to provide them with experience in program literacy, needs assessment, and getting to
know the student.

When comparing special education classes and SERCs, it was found that SERCs use separate remedial
education curricula and serve the spirit and goals of special education more. Concurrently, the implementation of
Individualized training programs created for each student in SERCs, which focus on self-care and social skills
goals as well as academic goals, increases the functionality of educational curricula. A similar result was suggested
by Oztiirk and Eratay's (2010) study, which found that teachers in SERCs believed in the necessity of IEC. While
it is seen that the disregarded and extracurricular programs in special education classes are influenced by the
characteristics of the school and the teacher, in SERCs, the different types of curricula are designed based on the
needs of the students. It was concluded that this is because of the frequent audits of SERCs and the desire to
increase the demand for the institution.

The emergence of different patterns of curriculum adaptation in special education classrooms and SERCs
appears to be due to teachers' lack of program literacy, inexperience with multigrade classrooms, and their
prejudices and attitudes. The findings of a study by Oziidogru (2016) focusing on curriculum evaluation support
the fact that teachers are far from being able to examine, understand, and apply educational curricula. Similar
results were found in the case study designed to identify the problems teachers face in multigrade classrooms. The
study claims that teachers believe that having students from different grade levels in the same class prevents them
from achieving goals or using time effectively (Coskun & Aydin, 2015).

Recommendations

This study was conducted to determine how special education curricula for students with special needs
should be organized, at what point existing curricula are inadequate, and in what context special education teachers
make adaptations to address these inadequacies. The following recommendations are offered for curriculum
implementers based on the results:

1. It was found that the written curriculum was not sufficient during the implementation. Teachers should
be active participants in the curriculum design process. The principles of curriculum development have
become increasingly important in Turkey in recent years. The goal is to implement curricula according to
the needs, expectations, and readiness levels within a framework of flexibility by focusing on the
individual characteristics of the student. Rather than remaining in theory, these principles should be put
into practice. Concretization, which is part of the general principle of special education, should be a
consideration in curriculum adaptation.
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Efforts for special education curriculum development that take into account school types, student
disability areas, and grade level differences will increase the functionality of curriculum implementation.

The scope of inspection of institutions and teachers should be increased and moved beyond official
curriculum control. In order for supervision to be effective, instructional processes must be monitored,
and the necessary implementation feedback must be provided to stakeholders.

In-service training can be planned with the assistance of curriculum development experts to improve the
curriculum literacy of institution administrators and teachers.

The practice of multi-grade classes in special education classes can be eliminated, and children with
special needs in the same grade can be assigned to special education classes within schools by the
Provincial Directorates of National Education according to the type and degree of disability.

A separate curriculum for special education classes may be prepared by the Ministry of Education
depending on the type and degree of disability.

Simplifying the content and goals of formal remedial education programs can open up areas of application
for students with multiple disabilities.

The curricula implemented can be planned in an engaging way, taking into account the needs of the
students. Therefore, course content can be increased in undergraduate education, where teachers can
harmonize student needs and learning processes.

Designing the curriculum implemented in special education classes in a way that enhances social skills
as well as academic goals can positively impact students' developmental characteristics.

By identifying neglected program dimensions, deficiencies in schools and institutions can be eliminated.
The shortage of teachers or the lack of professional equipment can be solved through planning by supreme
boards.

Further research is needed to translate curriculum adaptations into instructional practices and to provide

solutions to problems that arise in special education practice. The following recommendations are offered for
researchers:

1.

This study examined the secondary school curriculum implemented in the special education classes of the
public schools and the remedial education program for people with intellectual disabilities implemented
in the SERCs. In future studies, the adaptation styles of the curriculum prepared for different school levels
and areas of disability can be examined.

2. In the study, special education teachers were observed over a period of time. Conducting teacher and
classroom observations throughout the school year may be useful to fully identify patterns of adaptation
and the underlying reasons.

3. The differences between adaptation styles can be observed more clearly in studies conducted with special
education teachers working at different levels by increasing the number of participants.

4. Conducting studies that reveal the effects of adaptation patterns on students with special needs can help
inform curriculum design.

5. There are few studies on program adaptations in Turkey, and no studies were found focusing on
curriculum adaptations for special education. Increasing the number of studies to be conducted as part of
special education curriculum adaptations can provide solutions to the questions that arise in the field of
special education.

Limitations

The study group for the research consists of four special education teachers who work in public schools

and in centers for special education and rehabilitation. The transferability of the findings obtained in this context
to other teachers in the special education field is limited. The results are limited to the instructional time during
which special education teachers were observed.
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