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Article Information Abstract
@ CrossMark The aim of this study is to examine the views of primary school 4th grade students
about the years of the National Struggle and Mustafa Kemal Atatiirk. The research was
DOI: 10.29299/kefad.1218196 carried out using a basic qualitative research design. The study group consisted of 24

primary school 4th grade students, and the data were collected after face-to-face
interviews. The obtained data were analyzed by the descriptive analysis method. As a
result of the research, the students explained the years of the National Struggle
through feelings such as cooperation, fear, courage, and Mustafa Kemal Atatiirk being
forward-thinking, hardworking and intelligent, patriotic, respectful and patient, loving
Keywords: children, having blond hair and blue eyes, and being a hero. It has been determined
that they are defined by their individual characteristics, such as being If the students
had the opportunity to talk to Mustafa Kemal Atatiirk, they would say: They expressed
Mustafa Kemal Atatiirk, their gratitude to him, saying that they loved him, advising him to protect the children,
and asking how he won the war and how he was so farsighted and hardworking. They
used the symbols of war, Mustafa Kemal Atatiirk's personal characteristics, reforms,
Mustafa Kemal Atatiirk's childhood, the Turkish flag, Amitkabir, and children's
symbols in the pictures that come to mind when Mustafa Kemal Atatiirk is mentioned.
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Primary School Student

Ilkokul 4. Stnif Ogrencilerinin Bakis A¢ilarindan Milli Miicadele Yillart
ve Mustafa Kemal Atatiirk

Makale Bilgileri Oz

@ CrossMark Bu ¢aligmanin amaci ilkokul 4. sif 6grencilerinin Milll Miicadele yillar1 ve Mustafa Kemal
Atatiirk'e yonelik goriislerinin incelenmesidir. Arastirma temel nitel arastirma deseninde

DOI: 10.29299/kefad. 1218196 ylriitiilmiistiir. Calisma grubu ilkokul 4. Sinifa devam eden 24 6grenciden olusmus, veriler

Yiikleme:  12.12.2022 yliz ylize goriismeler sonrasinda toplanmustir. Elde edilen veriler betimsel analiz
Diizeltme:  10.07.2023 yontemiyle ¢dziimlenmistir. Arastirma sonucunda ogrencilerin Milll Miicadele yillarim
Kabul: 26.09.2023 yardimlagma, korku, cesaret gibi duygular {izerinden agikladiklari, Mustafa Kemal
Anahtar Kelimeler: Atatiirk’ti ileri goriislii, caligkan ve zeki olmasi, vatansever, saygili ve sabirli olmasi,
gocuklart sevmesi, sart sagli ve mavi gozlii olmasi ve kahraman olmasi gibi bireysel

Milli Miicadele ozellikleri iizerinden tanimladiklari tespit edilmistir. Ogrenciler Mustafa Kemal Atatiirk ile
’ konusma imkanlar1 olsa sdyleyeceklerini; O'na tesekkiir edip O'nu sevdiklerini sdylemek,

Mustafa Kemal Atatiirk, ¢ocuklart korumasin tavsiye etmek, savas: nasil kazandigini, nasil bu kadar ileri goriisli ve
flkokul Ogrencisi caliskan oldugu sormak vurgusuyla ifade etmislerdir. Mustafa Kemal Atatiirk denilince

katihmailarin zihinlerinde canlanan goriintiilere ait resimlerde savas, Mustafa Kemal
Atatiirk'tin  kisisel 0zellikleri, inkilaplar, Mustafa Kemal Atatiirk'iin ¢ocuklugu, Tirk
bayragi, Anitkabir ve ¢ocuk simgelerini kullanmiglardir.
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Giris

Tarih derslerinin kiigiik yaslardan itibaren ogrenciler tarafindan sevilmesi dnemlidir. Icinde
¢oziilmeyi bekleyen bir gizemi barindirdig: icin tarih kisilerde, ozellikle de ¢ocuklarda merak:
tetiklemektedir. Cocuklar merak sayesinde iginde yasadiklari toplumun kiiltiiriini 6grenir, tarihi
eserler sayesinde tarihsel diisiinme becerileri kazanarak zaman ve mekan algis1 kazanabilirler (Aktin,
2017). Tarih 6gretimi; kiiltlirel mirasin 6nemli bir pargasi olmasi, 6grencilerin bilmesi gereken temel
kavramlar: icermesi, zengin bir literatiiriiniin olmasi, diinya vatandashig1 agisindan 6nemi bulunmas,
okul hayatina katkisinin olmasi, Ogrencilerin yasama uyum saglamasina yardimct olmasi,
ogrencilerde duygudaslik becerilerini gelistirmesi ve toplumu birlestirici giicii olmasi gibi 6zellikleri

barindirmasi agisindan 6nemli ve gereklidir (Deveci ve Oztiirk, 2011).

Glintimiizde tarih Ogretiminde Ogrencilerin tarihi bilgileri ezberlemeleri yerine tarihsel
diisiinme becerilerini gelistirmeleri 6nemsenmektedir (Giingor Akinci ve Goniil, 2016). Safran’a (2002)
gore giiniimiizde tarih Ogretiminde, problem ¢6zme, yaratict diisiinme ve empati yapabilme
becerilerine 6nem verilmektedir. Bu noktada tarih, ezberlenmesi gereken bir bilim dali olmak yerine
arastirma ve sorusturma yontemi olarak sunulmaktadir. Tobin, Tippins ve Gallard’a (1994, akt.
Ulusoy, 2009) gore, tarih dersinin ezber degil, diisiince dersi olarak algilanmasi ve tarihi olaylarla ilgili
ogrencilerin yorum ve fikirlerinin alinmasi gerekmektedir. Dilek (2000) 6grencilerde tarih
diisiincesinin gelismesinde, sorgulamaya dayali 6gretim tekniklerinin olumlu etkisinin bulundugunu,
ogrencilerin fikirlerini ifade etme ve yorumlamalarinin dil ve kavram gelisimiyle ilgili oldugunu

tespit etmistir.

Tarih Ogretiminde en sik bagvurulan yollardan birisi de tarihsel kahramanlarin
kullanilmasidir. Tarihi kahramanlar hem kisilikleri hem de yasadiklari doneme katkilariyla insanlik
tarihinde 6nemli yer edinmis sahsiyetlerdir. Bilim insanlari, politikacilar, toplum liderleri ve sanatgilar
onemli tarihi kahramanlardir (Faiz ve Karasu Avci, 2019). Tarihte yer almis kahramanlarin yasantilari,
miicadeleleri, énem verdikleri seyler gibi olgular kahramanlarin tarih &gretiminde kullanilmasin
elverigli kilmistir. Bu baglamda tarih 6gretiminde kullanilan kahramanlar ogrencilerin bilissel ve
duyussal gelisimleri icin Onemlidir. Ayrica tarihsel kahramanlar kullanilarak yapilacak tarih
ogretiminde kahramanlarin icinde bulunduklar kurgusal olaylar 6grencilerin dikkatini ¢ekerek tarihe
ilgilerini arttiracaktir (Demircioglu ve Tokdemir, 2008). Milli kimligin duyussal bir kazanim olarak
kazandirilmasinda tarih ders kitaplar1 milli kahraman 6gelerini siklikla kullanmaktadir (Stathis, 1998
akt. Elban, 2018). Kahramanlar milli kimlik ve milliyetcilik duygusu ile beraber vatanseverlik ve

vatandaslik duygularinin gelisiminde de kullanilmaktadir (Elban, 2018).

Kisilerin i¢inde yasadig1 cevre, kiiltiir ve aile yapisindan etkilenen tarihin, toplumdan ayr1
diisiiniilmesi miimkiin degildir. Tarih ve toplum arasindaki iliski kisilere kiigiik yaslarda tarih bilinci

kazandirilmasinin ve tarih Ogretiminin 6nemini ortaya cikartmaktadir (Sezginsoy ve Akkoyunluy,
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2011). Tarih Ogretiminin ¢ocuklarin bilissel ve duyussal gelisimlerinde ©nemli bir etkisi
bulunmaktadir. Cocuklarda analiz, yaraticilik, soru sorma ve iletisim gibi becerilerin ve biiyiiklere
saygl gosterme gibi degerlerin gelistirilmesine katkisinin olmasi, tarihin vazgegilmez bir 6gretim
programi haline gelmesine zemin hazirlamistir (Aslan, 2006). Cocuklarin toplum iginde yasamay1
Ogrenmesi, olgunlasmasi, sosyal, kiiltiirel ve duygusal agidan gelismesi icin tarih Ogretimi temel

egitim icin gerekli bir nitelik kazanmistir (Cooper, 2015).

Tiirkiye’de tarih egitiminin kurumsallasmas1 ve ders olarak okullarda okutulmaya baslamasi
1869 tarihli Maarif-i Umumiye Nizamnamesi ile gerceklesmistir (Vurgun, 2021). Nizamname ile
ilkokul seviyesinde Sibyan Mekteplerinde Muhtasar Tarih-i Osmani dersi okutulmaya baslamistir. II.
Mesrutiyet donemine kadar saray ve hanedan odakli tarih 0gretimi benimsenmis, II. Mesrutiyet
sonrasinda inkilap ve iyi vatandas yetistirme odakl tarih 6gretimi esas alinmistir (Simsek ve Yazicy,
2013). Cumbhuriyet’in ilanindan sonra Tevhid-i Tedrisat Kanunu ile tarih dersi ilkokul, ortaokul, lise
ve yiiksekogretimde okutulan bir ders haline gelmistir. Tiirk tarih Tezi'nin de etkisiyle tarih dersleri
milli tarihe odaklanmistir (Durmaz ve Yildiz, 2016). Tarih dersi 6gretim programlarina girdigi giinden
giintimiize kadar yap1 ve igerik olarak bircok degisiklige ugramistir (Ozalp ve Demirbas, 2019).
Guniimiizde ilkokul seviyesinde tarih 6gretimi, ilkokul 1, 2. ve 3. siiflarda Hayat Bilgisi dersi iginde
Mustafa Kemal Atatiirk’iin hayat1 ve 6grencilerin yakin gevresindeki tarihi yerleri 6grenmesi seklinde
gerceklestirilmektedir. Tlkokul 4. sinufta ise tarih konulari Sosyal Bilgiler dersi ile &gretilmektedir
(Demir, 2017).

Tirk egitim sistemi amaglar1 igerisinde bulunan “kiiltiirel degerlerine duyarli nesiller
yetistirme” hedefine ulasmada tarih dersinin énemi yadsinmaz bir gercektir. Kiiltiirel mirasa duyarl
Ogrenciler yetistirebilmek i¢in Hayat Bilgisi ve Sosyal Bilgiler derslerinin igeriginde bulunan tarih
konular giin gectikce daha da dnem kazanmaktadir (Demircioglu ve Tokdemir, 2008). Hayat Bilgisi
Dersi Ogretim Programinda (2018) etkili tarih gretimiyle dgrencilere kazandirilmasi amaglanan;
topluma katiim saglama, zaman, siireklilik ve degisimin farkinda olma, milli degerlerin tasiyicisi
olma, vatanini milletini sevme, {ilkesinde kiiltiirel zenginligi koruma gibi 6zel amaglar bulunmaktadir
(MEB, 2018a). Ilkokulda Hayat Bilgisi dersi gibi tarih 6gretimi acisindan énemli olan Sosyal Bilgiler
dersi de ilkokul 4. smiftan itibaren 6grencilere gegmis, bugiin ve gelecek arasinda koprii kurmay ve
diin ve bugiin arasinda empati yapabilme becerisi kazandirmay1 hedeflemektedir (Diindar, 2017).
Ogrencilerin kiiltiiriinii korumasin, iilkesini kalkindiracak ve gelistirecek faaliyetlerde bulunmasin
ve milli biling kazanmasini amaglayan tarih 6gretimi, Hayat Bilgisi dersinde “Ulkemizde Hayat”
iinitesi icinde, Sosyal Bilgiler dersinde ise “Kiiltiir ve Miras” 6grenme alani iginde bulunmaktadir

(MEB, 2018a; MEB, 2018b).

Sosyal Bilgiler Dersi Ogretim Programi’'nda (2018) 4. smif seviyesinde “Kiiltiir ve Miras”

Ogrenme alaninda “SB.4.2.4. Milli miicadele kahramanlarnin hayatlarindan hareketle Milli

96



KEFAD Cilt 25, Say1 1, Nisan, 2024

Miicadelenin 6nemini kavrar.” kazanimi bulunmaktadir. Bu 6grenme alani kapsaminda baglantili
olarak kiiltiirel mirasa duyarlilik ve vatanseverlik degerlerinin; kanit kullanma, zaman ve kronolojiyi
algilama ile degisim ve siirekliligi algilama becerilerinin ogrenciler tarafindan edinilmesi
hedeflenmektedir. (MEB, 2018b; 14). 4. smif Sosyal Bilgiler Ders Kitabinda “Kiiltiir ve Miras” 6grenme
alanmna ait “Geg¢misimi Ogreniyorum” unitesinde “Milli Miicadele Kahramanlart” ve “Milli
Miicadelenin Onemi” konulari yer almaktadir. “Bir Kahramanlik Destani: Milli Miicadele” konu
bashig1 altinda Milll Miicadele hareketini baglatan Mustafa Kemal Atatiirk’iin hayatina kisaca
deginilip Milli Miicadele hareketinin baglamasi ve Mustafa Kemal Atatiirk’iin bagimsizlik
miicadelesindeki 6nemi ile Dogu, Giiney ve Bati cephelerindeki savas ve kahramanlar harita ve

gorseller yardimiyla anlatilmaktadir (Tiiysiiz, 2021).

Turk tarihindeki Onemli kirilma noktalarindan biri olan Milli Miicadele, ilkokul
ogrencilerinde milll tarih bilinci olusturulmasinda onemlidir. Bu diisiincenin temelinde; kiigiik
yaglardan itibaren ¢ocuklarin, milli bilin¢ olusturmalarina yardima olacak konu igeriklerine zihinsel
olarak asinaliklarinin ilerleyen yaslarda 6grenecekleri tarih konularina bilissel ve duyussal alt yap:
olusturmasi1 6n kabulii bulunmaktadir (Simsek ve Cakmakgi, 2019). Tiirk milletinin kendi bagimsizlik
miicadelesi olan Milli Miicadele hareketinin ¢ikis noktas: milli ve evrensel degerlerdir. Bu nedenle
Milli Miicadelenin 6gretimi bu degerlerin benimsetilmesinde 6énemli bir yere sahiptir. Milli Miicadele
ruhunu, savagin kazanilmasinda birlik ve beraberligin 6nemini ve bagimsizlik icin yapilan
fedakarliklar1 6grenen 6grenciler devlete ve millete kars: sorumluluklarini 6greneceklerdir (Bayburt
ve Duman, 2020). Baltacioglu (1995) vatanseverlik degerinin kazandirilmasinda Tiirk biiytiklerinin
onemini vurgulamistir. Ceran (2015) arastirmasinda c¢ocuklara vatan sevgisi, Ozglirlik, azim ve
kararhilik, birlik-beraberlik ve dayanisma, inang, {imit, cesaret, giiven-giivenilirlik, sorumluluk, sabir
gibi karakter o6zelliklerini kazandirmak icin Milli Miicadele kahramanlarinin rol model olabilecegi
sonucuna ulagmigtir. Milli Miicadelenin en 6nemli kahramani olan Mustafa Kemal Atatiirk hem Tiirk
milleti hem de diinya igin 6énemli bir kisidir. Inan’a (1998) gore; diinyanin diger uluslarinin kendi
kurucularmi arastirip degerlendirerek kendilerinden sonraki kusaga 6rnek kisi olarak aktarabilmek
icin ¢aba gosterdikleri gibi Tiirklerin de Cumhuriyet'in kurucusu Mustafa Kemal Atatiirk’ii

arastirarak kendilerinden sonraki kusaga aktarmalar1 gerekmektedir.

Literatiirde yer alan c¢alismalar incelendiginde arastirmalarin genellikle (iiniversite
Ogrencilerinin Atatiirk algisina yonelik oldugu tespit edilmistir (Duman, Kocaer ve Korkmaz; 2020;
Gokeen ve Bektas, 2020; Gokgen ve Bektas Oztag.km, 2017; Uyar, 2020; Vurgun, 2021). Diger yandan
okul 6ncesi donemdeki ¢ocuklar (Yazici, Mercan Uzun ve Caglayan, 2022) ve ortaokul 6grencilerinin
(Elmas, 2007) Atatiirk algis1 ve Kuzey Makedonyali Tiirk asilli 5. sinif 6grencilerinin (Karaman, 2019)
Tiirkiye ve Atatiirk algisina yonelik olarak da ii¢ ¢alisma bulunmaktadir. Yazic1 ve digerlerinin (2022)
okul oOncesi donemi cocuklarnin Atatiirk’e yonelik algilarmi belirlemek amaciyla yaptiklar

calismada; 30 cocuk ve 30 ebeveyn ile goriisiilmiis, ¢ocuklarin ve ebeveynlerinin ¢ogunlukla
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Atatlirk’tin askeri yonii {izerinde durduklar: belirlenmistir. Cocuklarin oncelikli olarak Atatiirk’iin
kurtarict kimligini vurguladiklari, Atatiirk olmasaydi Tiirkiye'nin bagimsiz olmayacagini ve siirekli
savas olacagmi diisiindiikleri tespit edilmistir. Elmas (2007) ortaokul 6grencilerinin Atatiirk algisin
belirlemek tizere yaptig1 calismada ¢ocuklarin Atatiirk’si yurdu i¢ ve dis diismanlardan kurtaran bir
kurtaric, akilly, zeki, yurda dogan giines, ileri goriislii, yeri doldurulamaz lider ve artik yasamasa da
onlar izleyen gii¢ olarak tanimladiklari: sonucuna ulasmistir. Karaman (2019), Kuzey Makedonya’da
yasayan Tirk asilli ilkokul 6grencileriyle yiiriittiigii arastirma sonucunda; 6grencilerin ¢ogunun
Tiirkiye ve Atatiirk hakkinda olumsuz goriise sahip olmadiklari, Tiirk¢e disinda dil kullanan diger
cocuklarla iletisimlerinde Tiirkiye ve Atatiirk hakkinda konustuklarini tespit etmistir. Ancak
literatiirde ilkokul ogrencilerinin bakis acilarindan Milli Miicadele ve Mustafa Kemal Atatiirk’{in
incelendigi bir ¢alismaya rastlanmamuistir. Bu tespitten hareketle bu ¢alismanin amacy; ilkokul 4. siuf
ogrencilerinin Milli Miicadele yillar1 ve Mustafa Kemal Atatiirk’e yonelik gortislerinin belirlenmesidir.

Bu amaca ulasabilmek i¢in su sorulara yant aranmstir:

1. Ilkokul 4. smuf dgrencilerinin Milli Miicadele yillar1 ile kurduklari tarihsel empati

deneyimlerine yonelik goriisleri nelerdir?

2. Ilkokul 4. siuf 6grencilerinin Mustafa Kemal Atatiirk’iin Milli Miicadele hareketine

katkilarina yonelik goriisleri nelerdir?

3. Ilkokul 4. siif dgrencilerinin Mustafa Kemal Atatiirk’iin bireysel ozelliklerine ydnelik

goriisleri nelerdir?

4. Tlkokul 4. smf 6grencilerinin Mustafa Kemal Atatiirk ile konusma imkanlari olsa

soyleyeceklerine yonelik goriisleri nelerdir?

5. Tlkokul 4. smif &grencilerinin Mustafa Kemal Atatiirk denilince zihinlerinde canlanan

goriintiilere yonelik ¢izimleri nasildir?
Yontem
Arastirma Deseni

[lkokul 4. siuf dgrencilerinin Milli Miicadele yillar1 ve Mustafa Kemal Atatiirk’e iligkin
goriislerini belirlemeyi amaglayan bu arastirma nitel arastirma yonteminde tasarlanmistir. Yildirim ve
Simsek’e (2018) gore nitel arastirmalar algi ve olaylarin dogal ortamda, gergekgi ve biitiinciil sekilde
belirlenmesine yonelik calismalardir. Arastirma nitel arastirma yaklasimlarindan biri olan temel nitel
arastirma deseninde yiiriitiilmiistiir. Bu desende ¢alisma grubunun arastirma konusunu nasil
yorumladigi ve olusturduklar: iizerinde durulur (Merriam, 2018). Bu aragtirmada ilkokul 4. sinif
ogrencilerinin Milli Miicadele yillar1 ve Mustafa Kemal Atatiirk’e iliskin goriislerine odaklarldig igin

temel nitel arastirma deseni tercih edilmistir.
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Calisma Grubu

Tablo 1. Calisma grubuna ait ozellikler

f %
Cinsiyet Kadin 12 50
Erkek 12 50
Tkokul
Anne Egitim Durumu Ortaokul 2 8
Lise 7 29
Universite 15 63
Tlkokul -
Baba Egitim Durumu Ortaokul 1 4
Lise 6 25
Universite 17 71
Ogretmen 9 38
Ev Hanimi 8 34
Anne Meslegi Teknisyen 2 8
Akademisyen 1 4
Bankaci 1 4
Avukat 1 4
Laborant 1 4
Okul Miidiir Yardimcisi 1 4
Ogretmen 6 25
Akademisyen 4 18
Okul Miidiirii 3 13
Esnaf 2 8
Baba Meslegi Miihendis 2 8
Tekniker 2 8
Isletme Miuidiirii 1 4
Mali Miisavir 1 4
Miiteahhit 1 4
Kasiyer 1 4
Terzi 1 4

Arastirmanin ¢alisma grubu 2021-2022 egitim 6gretim yil1 ikinci yartyilinda Afyonkarahisar il
merkezinde bulunan bir ilkokulun 4. smifinda iki farkli subede 6grenim gérmekte olan 24 6grenciden
olusmaktadir. Calisma grubuna dahil olacak &grencilerin se¢iminde smif 6gretmenlerinden yardim
almarak her bir subeden diisiik, orta ve yiiksek basari grubunda 2 kadin, 2 erkek 6grenci olmak iizere
toplamda 24 Ogrenci belirlenmistir. Calisma grubunun belirlenmesinde amagli &rnekleme
yontemlerinden Olgiit Ornekleme kullanilmistir. Maxwell’'e (2018) gore amacgli Orneklemde
derinlemesine arastirma yapabilmeye uygun bilgi zengini durumlar segilmektedir. Bilgi agisindan
zengin durumlarda arastirmact miimkiin oldugunca fazla bilgiye ulasabilmektedir (Patton, 2018).
Olgiit 6rneklem onceden belirlenmis bir dizi olgiitii karsilayan biitiin durumlarin ¢alisilmasidir
(Yildirim ve Simsek, 2018). Bu arastirmada calisma grubunu olusturan 6grencilerin belirlenmesindeki
ol¢iit; diisiik, orta ve yiiksek basari grubunda olmaktir. Tablo 1'de ¢alisma grubuna ait Ozellikler

belirtilmektedir.
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Veri Toplama Araci

Arastirmada veri toplama aract olarak yar1 yapilandirilmis goriisme formu kullanilmistir.
Yildirnm ve Simsek’e (2018) gore goriisme formlar: arastirma problemiyle ilgili hazirlanan biitiin
sorularmn kullanilmasini giivence altina almaktadir. Bu yontemde goriismeci hem 6nceden hazirladig:
sorular1 hem de bu sorulara yonelik cevaplar: detaylandirabilmek amaciyla ek sorular sorabilmektedir
(Yildirim ve Simsek, 2018). Merriam’a (2018) gore yari yapilandirilmis goriismeler, konusmanin
akisinda degisik sorularla konunun detaylandirilmasina ve konu hakkinda yeni fikirlere ulasilmasina
imkan tanimaktadir. Goriismeler, iletisimin en yaygin bi¢imi olan konugmay1 temel almasi ve kisilerin
goriis, deneyim ve duygularmi belirleme yoniinden oldukca giliclii olmasi sebebiyle nitel

aragtirmalarda diger veri toplama araglaria kiyasla 6ne ¢ikmaktadir (Yildirim ve Simsek, 2018).

Goriisme formunun olusturulmasinda ilk adim olarak arastirmanin amaci dogrultusunda
literatiir taramasi yapilmis ve acik uglu goriisme sorulari olusturulmustur. Olusturulan goriisme
sorularinin kapsam, anlasilabilirlik ve agiklik bakimindan degerlendirmek {izere uzman goriisiine
bagvurulmustur. Alan uzmanindan gelen doniitlere gore sorular ifade edilis tarzi bakimindan
diizeltilerek goriisme formuna son sekli verilmistir. Goriisme formunun ilk boliimiinde 6grencileri
tanimlamak {izere cinsiyet, anne-baba egitim durumu ve meslegine yonelik sorular bulunmaktadir.
Ikinci boliimde ise 6grencilerin Milli Miicadele yillar1 ve Mustafa Kemal Atatiirk’e yonelik goriislerini
belirlemeye yonelik sorular yer almaktadir. Tkinci boliimde; katiimcilarm, Milli Miicadele yillarma
yonelik kurduklari tarihsel empati deneyimleri, Mustafa Kemal Atatiirk’iin Milli Miicadele hareketine
katkilari, Mustafa Kemal Atatiirk’{in bireysel 6zelliklerine yonelik goriisleri, Mustafa Kemal Atatiirk
ile konusma imkanlar1 olsa sOyleyecekleri ve Mustafa Kemal Atatiirk denilince 6grencilerin

zihinlerinde canlanan goriintiileri belirlemeye yonelik sorular yer almaktadir.
Verilerin Toplanmasi ve Analizi

Arastirma verileri 2021-2022 egitim 6gretim yili bahar donemi icinde, 14/03/2022-18/03/2022
tarihleri arasinda, simif Ogretmenlerinin uygun gordiigii zaman dilimleri igerisinde, Ogretmenler
odasinda her bir Ogrenciyle yapilan yiiz yiize goriismeler sonrasinda toplanmistir. Goriismeler
sirasinda yonlendirici ifadeler kullanmaktan kaginilmis, 6grencilerin diisiincelerini rahatca ifade
edebilecekleri bir ortam olusturulmaya 6zen gosterilmistir. Goriismeye baslamadan once 6grencilere
calismanin amaci anlatilmis, etik hassasiyetler konusunda bilgi verilmistir. Arastirmada 6grencilerin
degerlendirilmesinin amaglanmadigi, toplanan verilerin yalnizca arastirma icin kullanilacag:

agiklanmis ve boylelikle 6grencilerden samimi cevaplar alinmasi saglanmustir.

Veri kaybini 6nlemek amaciyla goériisme sirasinda ses kaydi yapilabilmesi igin 6grencilerden
izin almmustir. Ogrencilerin konuyla ilgili goriislerini detaylandirabilmek amactyla griisme sirasinda
sonda sorular kullanilmistir. Sonda sorular verilen cevabi derinlestirmek, cevaplarin zenginlik ve

derinligini arttirmak igin kullanilmaktadir (Patton, 2018). Goériismeler her bir 6grenciyle yaklasik 10-15
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dakika kadar siirmiis, her goriisme sonunda 6grencilere eklemek istedikleri bir sey olup olmadig:
sorulmus ve goriisme sonlandirilmistir. Ayrica ¢alisma grubunu olusturan 6grencilerin bulundugu
smiflarda, smif Ogretmenleri tarafindan gorsel sanatlar dersinde Ogrencilerden Mustafa Kemal
Atatiirk denilince zihinlerinde canlanan goriintiilere yonelik resim ¢izmeleri istenmis, 6grencilerin
cizecekleri resimler icin higbir yonlendirme yapilmamis ve 6grencilerin hayal giiglerini kullanmalar:
istenmistir. Ders sonunda ¢alisma grubunu olusturan 6grencilerin ¢izmis olduklar1 resimler smnif

O0gretmenlerinden teslim alinmstir.

Arastirma kapsaminda gerceklestirilen yar1 yapilandirilmis goriismelerin ¢oziimlemeleri
Microsoft Office Word programina kaydedilerek metne donistiiriilmiistiir. Goriismelerde
katiimailarin verdikleri cevaplar arastirma sorulari dikkate alinarak kodlanmustir. Ogrencilerin gizmisg
olduklar1 resimler tek tek incelenmis, resimlerde yer alan kavramlar tespit edilerek kategorize
edilmistir. Tespit edilen kavramlarin frekanslar1 hesaplanarak tablo haline getirilmistir. Ogrenci
cizimlerinde tespit edilen Ogeleri en iyi yansitan resimlere yer verilerek yorumlanmistir.
Goriismelerden elde edilen veriler betimsel analiz yontemiyle ¢dziimlenmis, olusturulan kodlarin
ortak yonleri belirlenerek siniflandirilmis ve her bir arastirma problemine yonelik kategoriler
olusturulmustur. Betimsel analizde veriler Onceden belirlenen bagliklar temalar altinda
yorumlanmaktadir. Betimsel analizde katilimc goriislerinden alintilar yapmak calismanin giivenirligi
ve goriiglerin yansitilmasimi saglamaktadir. Ayrica carpicr goriislerin yansitilmasina da imkan
tanimaktadir (Altunistk ve digerleri, 2005). Veri analizinin son asamasinda verilere anlam
kazandirmak icin bulgular kategoriler ve kodlar cercevesinde tablolarla sunulmus ve dogrudan
alintilarla desteklenerek yorumlanmistir. Calisma grubunu olusturan 6grencilerin kimlik bilgilerini
gizli tutmak amaciyla gergek isimleri yerine O1, O2...024 seklinde kod ve numaralar kullamlmustir.

Arastirmada betimsel analiz kullanild1g1 i¢in dogrudan alintilara siklikla yer verilmistir.
Gegerlik ve Giivenirlik Onlemleri

Nitel arastirmalarda niteligi arttirabilmek igin belli stratejiler bulunmaktadir (Yildirim ve
Simsek, 2018). Arastirmanin gecerlik ve giivenirligini saglamak icin inandiricilik, transfer edilebilirlik

ve teyit edilebilirlik i¢in gerceklestirilen islemler detayli olarak agiklanmistir.

inandirnialik: Nitel arastirmalarda arastirma siireci ve sonuclarin acik, tutarli, bagka arastirmacilar
tarafindan teyit edilebilir ve acik olmasidir. Bu nedenle arastirmacimin ulastigi bulgularin
gergekligine, sonuglarin benzer ortamlarda gecgerligine, arastirma siirecinin tutarli olmasina, verilerin
nesnel bir yaklasimla toplandigi ve analiz edildigine yonelik kanitlar sunmasi gerekmektedir.
Inandiriciligy saglamak iizere uzun siireli etkilegim, derin odakli veri toplama, veri gesitlemesi, uzman
gorlisii ve katilimar teyidi gibi stratejiler gerceklestirilmektedir (Yildirim ve Simsek, 2018). Bu
aragtirmanin inandiriciligini saglamak tizere katiimcilarla yapilan goriismelerde derinlemesine

sorular kullanilmis ve goriismelerin kisa siirmemesine 6zen gosterilmistir. Katilimcilarla uzun siireli



Utkugiin, C., Y1ldirum, R., & Yazict Dogan, F.

iletisim kurmak ve derinlemesine veri toplamak hedeflenmistir. Ayrica veri analiz siireci uzman
goriisiine sunularak arastirmacilar ve alan uzmanimin kodlamalar: karsilastirilmis, uyusum yiizdesi
([Gortis birligi / (Gortis birligi + Goriis ayriligr) x 100]). 90 olarak hesaplanmistir. Miles ve Huberman'a
(1994) gore giivenirlik hesaplarmin. 70'in tizerinde olmasi aragtirmanin giivenilir kabul edilebilecegini
gostermektedir. Arastirmacilar ve alan uzmani arasinda goriis ayriliklarinin bulundugu kisimlar

tekrar degerlendirilerek goriis birligi saglanmustir.

Transfer edilebilirlik (aktarilabilirlik): Nitel arastirmalarda arastirmanin yapilis asamasint zengin
sekilde tanimlamak, orneklem se¢iminde azami cesitlilik saglanmasi, etik ilkelere dikkat edilerek
ortam ve katilimcilarin tanimlanmasi, katilimci goriislerinden yapilan alintilarla bulgularin
desteklenmesi ve kanitlanmasidir (Merriam, 2018; Yildirim ve Simsek, 2018). Nitel arastirmalarda elde
edilen verilerin detayl bir sekilde rapor edilmesi ve arastirmacinin sonuglara ulasim seklini ayrntili
olarak agiklamasi nitel arastirmalarda gecerligin 6nemli Ol¢iitleri arasindadir (Creswell, 2013; Glesne,
2016). Bu arastirmada yontem boliimiinde; arastirma deseni, calisma grubu, veri toplama araci,
verilerin toplanmas: ve analizi siireci ayrintili olarak agiklanmistir. Ayrica calisma grubunun
kimlikleri gizli tutularak bilgi verilmis, ol¢litler belirlenerek iki farkli simiftan diisiik, orta ve yiiksek
basar1 grubunda bulunan o6grenciler tercih edilerek katihmci zenginligi saglanmis, bulgular
boliimiinde temalar 6grenci goriislerinden dogrudan alintilarla agiklanmis ve ayrintili betimleme
yapilmasi hedeflenmistir. Bu sekilde arastirmanin yaymlanmasi sonrasinda olasi okuyucu kitleye

verilerin elde edilmesi ve analiz siireci konusunda detayl bilgi sunulmustur.

Teyit edilebilirlik: Nitel arastirmalarda sonuglarin toplanan verilerle teyit edilmesi ve bu gercevede
anlamli agiklamalarin okuyucuya sunulmasidir. Bilimsel arastirma sonuglarnin gergegi yansitmasi,
aragtirmacinin  6znel yargi ve varsayimlarindan uzak olmasit beklenir. Bu baglamda nitel
arastirmacilarin ulastig1 sonuclar: topladig verilerle teyit etmesi ve bu ¢ercevede okuyuculara anlamh
acgiklamalar sunmast beklenmektedir (Yildirrm ve Simsek, 2018). Bu arastirmada teyit edilebilirligi
saglamak icin aragtirmanin ham verileri saklanarak, arastirma siireci detayli olarak aciklanarak,
sonuglar arastirma verileriyle acgik bir sekilde iliskilendirilerek teyit edilebilirligin saglanmasi

hedeflenmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Afyon Kocatepe Universitesi

Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik degerlendirme kararinin tarihi=11/03/2022
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Etik degerlendirme belgesi say1 numarasi= 2022/80
Bulgular

Elde edilen veriler; arastirmanin bu béliimde arastirma bulgular1 arastirma sorular1 temel

alinarak analiz edilmistir.

1. Ogrencilerin Milli Miicadele Yillar1 ile Kurduklar1 Tarihsel Empati Deneyimlerine

Yonelik Goriisleri

Ogrencilerin “Milli Miicadele yillarinda yasadigini diisiin. O yillara ait 6grendiklerini ve
donemin kosullarini da dikkate alarak cevaplaman istiyorum. Sen Milli Miicadeleye ne tiir katkilar
saglardin?” sorusuna verdikleri yanitlarin analizi sonucunda elde edilen kategoriler, kodlar ve

frekanslar Tablo 2’de gosterilmistir.

Tablo 2. Ogrencilerin Milli Miicadele yillart ile kurduklar: tarihsel empati deneyimlerine yonelik goriisleri

Kategoriler Kodlar f
Mermi/silah tagimak 16
Yiyecek/icecek tagimak 14
Esya/kiyafet yardimi yapmak 12
Cepheye yonelik yardimlar1 Savasa katilmak 11
Yardim etmek 10
Tibbi malzeme tagimak 4
Mustafa Kemal Atatiirk’e yardim etmek 3
Insanlar1 gorevlendirmek 2
Cadir kurmak 1
Halki bilgilendirmek 25
Herkesin savasmasini saglamak 11
Halki cesaretlendirmek 5
Mustafa Kemal Atatiirk’e giivenmelerini 3
Milli bilin¢ uyandirmaya yonelik soylemek
yardimlari Tavsiyelerde bulunmak 2
Kongreler yapmak 2
Afig hazirlamak 2
Slogan hazirlamak 2
Gazete ¢ikartmak 1
Milli Miicadele siirecine yonelik Korkmak 1
duyussal tepkiler Cesur olmak 1
Mustafa Kemal Atatiirk’{i 6rnek almak 1

Tablo 2’de goriildiigii tizere 6grencilerin Milli Miicadele yillar1 ile kurduklar: tarihsel empati
deneyimlerine yoOnelik goriisleri; cepheye yonelik yardimlari, milli biling uyandirmaya yonelik
yardimlar1 ve Milli Miicadele siirecine yonelik duyussal tepkiler kategorileri {izerinden

degerlendirilmistir.

C)grencilerin Milli Miicadele doneminde yasamalar1 halinde yapacaklari en 6nemli yardimin
cepheye yonelik yardimlar oldugu goriilmektedir. Cepheye yonelik yardimlar kategorisinde 6ne gikan

yardimlarin mermi/silah tasimak (f=16), yiyecek/icecek yardimi (f=14), esya/kiyafet yardimi (f=12)
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oldugu dikkat cekmektedir. Ogrencilerin milli miicadele yillar1 ile kurduklari tarihsel empatilerinde o
donemin kosullarini degerlendirebildikleri, Milli Miicadele déneminde en ciddi ihtiyaglardan olan
askeri malzeme ve iase giderlerini tarihsel baglam bilgisini ise kosarak ifade edebildikleri
goriilmektedir. Savas alanindaki askerlere mermi/silah, yiyecek/icecek, esya/kiyafet, tibbi malzeme

ulastirarak yardim edebilecegini ifade eden bazi 6grencilerin goriisleri su sekildedir:

O1 “Askerlerimize yiyecek, icecek tagirdim. Kisisel ihtiyaglari, giyinme ve barmmalari icin ise
odun ve carsaf getirip ¢adir kurardim...”

O3 “...Askerlere yardim ederdim, mesela kendi giyeceklerimden verirdim...”
05 “...Evden askerlere yiyecek gotiirebilirdim. Mermi tagirdim...”

Q9 “...Askerlerimize yemek yapardim. Yaralandiklarinda iyilesmeleri icin tibbi malzemeler
gotiirtiirdiim.

O7 “...Hastalara yardim ederdim, hastalar ne istiyorlarsa getirirdim...”

O21 “...Yaral askerleri tedavi edip iyilestiren hemsire veya doktor olmak isterdim...”
Cepheye yonelik yardimlarini; askerlere ve Mustafa Kemal Atatiirk’e yardim etmek ve savasa

katilmak olarak agiklayan bazi 6grencilerin goriisleri su sekildedir:

O2 “Mustafa Kemal Atatiirk’iin planlarinin gerceklesmesi i¢in ona yardim ederdim. Savas
alanindaki arkadaslarima da yardim ederdim...”

O4 “...Askerlere yardim ederdim. Cocuk olmasaydim ben de savasmak icin cepheye gider,
savasirdim...”

010 “...Yurdumuzu geri almak i¢in ugragirdim...”

016 “...Tiirk halki icin canimu bile feda ederdim. Askerlere destek olurdum...”

Milli biling uyandirmaya yonelik yardimlar kategorisinde one c¢ikan yardimlarm halk:
bilgilendirmek (f=25), herkesin savagmasini saglamak (f=11), halk: cesaretlendirmek (f=5) ve Mustafa
Kemal Atatiirk’e giivenmelerini sdylemek (f=3) oldugu goriilmektedir. Ogrencilerin milli miicadele
yillar1 ile kurduklari tarihsel empatilerinde o donemin kosullarini degerlendirebildikleri, Milli
Miicadele hareketine katilan insanlarin neler diisinmiis ve nasil hareket etmis olabileceklerine dair
gorislerini tarihsel perspektif alma bilgisini ise kosarak milli biling vurgusuyla ifade edebildikleri
dikkati ¢cekmektedir. Milli bilin¢ uyandirmaya yonelik yardimlara yonelik baz1 6grencilerin goriisleri
su sekildedir:

O1 “..Insanlar1 bir alana toplaylp yurdumuzun nasil isgal altinda oldugunu
anlatabilirdim...”

03 “...Insanlara “Mustafa Kemal'e gilivenin, biz yapacagiz, basaracagiz’ derdim...”

O4 “...Siitgii Imam gibi tek tek kdyleri gezerdim. Tiirk halkin bilinglendirirdim...”

O5 “...Insanlarla goriisiip herkesin savagmasini saglayabilirdim...”

09 “...Insanlar1 savas1 kazanmalari icin cesaretlendirirdim....’Bu vatan bizim, bizde kalacak’
derdim.”

021 “...Cepheleri gezerek askerlere ‘Savagm, dayamn!” derdim. Halka tavsiyelerde
bulunurdum. “Savas igin hazirlikli olun, tiim yarali askerleri tedavi edin. Her zaman
birbirinize destek olun. Savas i¢in hazirlikli olmak i¢in ne gerekiyorsa yapin” derdim.

Bazi1 6grenciler milli biling uyandirmaya yonelik yardimlarini; kongreler yapmak, afis/slogan

hazirlamak, gazete gikartmak olarak su sekilde agiklamislardir:
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O4 ... Atatiirk gibi kongreler yapardim...”

020 “...Gazeteler cikartir, haber yapardim. Haberde savasi ve Mustafa Kemal'i yazar,
insanlara ‘Savasa katilin” derdim.”

023 “...’Ulkenizi koruyun’ yazan afigler hazirlar, insanlarin gorebilecegi yerlere asardim.”

024 “..’Savasa girecegiz, yardim edin’ yazan afigler hazirlardim...”

Milli Miicadele siirecine yonelik duyussal tepkiler kategorisinde dgrenciler empati yaptiklar
tarihsel donemde yasayan insanlarin duyussal tepkilerini ve i¢inde bulunduklar1 durumu; korkmak
(f=1), cesur olmak (f=1) ve Mustafa Kemal Atatiirk’'i 6rnek almak (f=1) seklinde tarihsel empatinin
duyussal baglanti boyutunda degerlendirmislerdir. Bu konuda 6grencilerin goriisii su sekildedir:

02 “...Cephede cesurca davranarak diismanlarin devletimize girmesini engellerdim...”

017 “.. Biraz korkardim ama Atatiirk’iin tarafinda olur ve onu desteklerdim...”

022 “... Atatiirk’ii 6rnek alarak diismanlari engelleyecek seyler yapardim...”
2. Ogrencilerin Mustafa Kemal Atatiirk’in Milli Miicadele Hareketine Katkilarina

Yonelik Goriisleri

Ogrencilerin “Mustafa Kemal Atatiirk’iin faaliyetlerinin Milli Miicadeleye katkilar1 hakkinda
neler disiinliyorsun?” sorusuna verdikleri yanitlarin analizi sonucunda elde edilen kategoriler,

kodlar ve frekanslar Tablo 3'te gosterilmistir.

Tablo 3. Ogrencilerin Mustafa Kemal Atatiirk’iin milli miicadele hareketine katkilarina yonelik goriisleri

Kategoriler Kodlar f
Savasmasi 15

Yurdu isgalden kurtarmasi
Savasa yonelik katkilar Savaslarin planlarini hazirlamasi

Askerlere iyi davranmasi
Askerlerine savas planlari 6gretmesi
TBMM'yi agmasi

— N W o O

Halki bilinglendirmesi
Milli bilin¢ uyandirmaya yonelik Kongreler diizenlemesi
katkilar Genelgeler yayinlamast

Halkin yaninda olmast

_= = W \O

Tablo 3’te goriildiigli lizere ogrencilerin Mustafa Kemal Atatiirk’iin Milli Miicadele
Hareketine katkilarina yonelik goriisleri; savasa yonelik katkilar ve milli biling uyandirmaya yonelik

katkilar kategorileri tizerinden degerlendirilmistir.

Mustafa Kemal Atatiirk’tin Milli Miicadele Hareketinde savasa yonelik katkilar kategorisinde;
savasmasl (f=15), yurdu isgalden kurtarmasi (f=9), savaslarin planlarini hazirlamas: (f=8) kodlarmin
one c¢iktig1 goriilmektedir. Burada 6grencilerin Mustafa Kemal Atatiirk’{in baskomutanligina vurguda

bulunduklar dikkat cekmektedir. Bu konuda bazi1 6grencilerin goriisii su sekildedir:

O2 “...Mustafa Kemal o savaslarin hepsinin planlarini hazirlad...”

06 “Milli miicadeledeki en énemli komutan tabi ki de Mustafa Kemal, onun sayesinde milli
miicadeleyi kazandik. Bu nedenle o milli miicadelenin en 6nemli kisisi”

O7 “...Yurdumuzu isgallerden kurtarmistir, savasmaistir.”
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015 “...Komutan olup bizi korumus, milli miicadeleyi kazanmamaizi o saglamis”

O21 “.. 1leri goriisii ve zekasi sayesinde bizi kurtardi.”
Bazi Ogrenciler ise Mustafa Kemal Atatiirk’iin savasa yOnelik katkilarini; askerlere iyi
davranmas1 (f=3=), askerlerine savas planlari 6gretmesi (f=2) ve TBMM'yi a¢mas: (f=1) olarak su

sekilde agiklamiglardir:

O1 “...Cephedeki askerlere saygili olmus, bagirmamus...”

O5 “...Savasmis ve planlama yapmus, askerlerine plan 6gretmis, askerin destekgisi olmustur.”
Mustafa Kemal Atatiirk’iin Milll Miicadele Hareketinde milli bilin¢ uyandirmaya yonelik
katkilar kategorisinde; halk:i bilinglendirmesi (f=9) ve kongreler diizenlemesi (f=3) kodlarinin &ne

ciktig1 goriilmektedir. Bu konuda bazi 6grencilerin goriisii su sekildedir:

O3 “...halki bilin¢lendirmis, kongreler diizenlemis, halki desteklemis, hep onlarin yaninda
olmus.”

O11 “...halki birlik ve beraberlige cagirmistir...”

O21 “... Halka duyurular yapmak igin toplantilar yapti. O toplantilarda “Savasta ¢ok dikkatli
olmamiz hakkinda tavsiyeler, isbirligi ile savasi kazanmak ve birlik olmak” hakkinda
duyurular yapt1.”

3. Ogrencilerin Mustafa Kemal Atatiirk’e Yonelik Goriisleri

Ogrencilerin “Mustafa Kemal Atatiirk deyince aklina neler geliyor?” sorusuna verdikleri

yanitlarin analizi sonucunda elde edilen kategoriler, kodlar ve frekanslar Tablo 4’te gosterilmistir.
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Tablo 4. Ogrencilerin Mustafa Kemal Atatiirk’iin bireysel ozelliklerine yonelik goriisleri

-

Kategoriler Kodlar
Tleri goriislii olmast
Caliskan olmasi
Azimli olmasi

—
N

Zeki olmasi
Zihinsel 6zellikleri Bilgili olmas1
Basarili olmasit
Planli olmasi
Diizenli olmast

—= = = =) NN WS

Egitime 6nem vermesi

Vatansever olmasi
Saygili olmast
Sabirli olmasi
Cocuklar1 sevmesi
Kendine giivenmesi
Yardimsever olmasi
Iyimser olmasi
Duygusal 6zellikleri Cesur olmast
Diirtist olmasi
Comert olmasi
Adaletli olmast
Arkadas sever olmasi
Fedakar olmasi
Halkini sevmesi

_ o = = = = = NN NDNDN W RS RO

Merhametli olmasi

N

Fiziksel 6zellikleri Mavi gozlii olmasi
Sar1 sac¢h olmasi

—_

Vatani kurtarmasi 3

Kahraman olmasi 2

. . . Cumbhuriyeti ilan etmesi 1
Mesleki ozellikleri o
Biiyiik bir komutan olmasi 1

Onder olmasi 1

1

Insanlari bilinclendirmesi

Tablo 4'te goriildiigi lizere Ogrenciler Mustafa Kemal Atatiirk’ii bireysel 6zellikleri
bakimindan; zihinsel Ozellikleri, duygusal oOzellikleri, fiziksel ozellikleri ve mesleki Ozellikleri
kategorileri tizerinden degerlendirmislerdir. Ogrencilerin zihinlerindeki Mustafa Kemal Atatirk
tanimlamalarinda zihinsel 6zellikler ve duygusal 6zellikler vurgusunun 6ne ¢ikti1 goriilmektedir. Bu

vurgularin 6grencilerdeki Mustafa Kemal Atatiirk sevgisini gosterdigi soylenilebilir.

Zihinsel oOzellikleri kategorisinde; Mustafa Kemal Atatiirk’iin ileri goriisli (f=17), caliskan
(f=6), azimli (f=3), zeki (f=2) olmasinin 6ne ¢iktig1 goriilmektedir. Baz1 6grenciler ise Mustafa Kemal
Atattirk’tin bilgili (f=1), basarili (f=1), planh (f=1), diizenli (f=1) oldugunu ve egitime énem verdigini
(f=1) ifade etmislerdir. Baz1 6grencilerin Mustafa Kemal Atatiirk’iin zihinsel 6zelliklerini su sekilde

belirtmislerdir:

O1 “Mustafa Kemal Atatiirk ileri goriislii ve basarili bir insandir...”
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O14 “..
O16 ..
019 ..
O21 ..

.caliskan ve azimli yani pes etmeyen bir insandir...”
.Mustafa Kemal zeki ve ¢aligkan bir insandir...”
.Caligskan bir cocukmus...”

.Cok zeki olmas1 aklima geliyor...”

Ogrenciler duygusal 6zellikleri kategorisinde; Mustafa Kemal Atatiirk’iin vatansever (f=9),

saygili (f=4), sabirl1 (f=4), cocuklar1 seven (f=3), kendine giivenen (f=2), yardimsever (f=2), iyimser (f=2),

cesur (f=2), diiriist (f=1), comert (f=1), adaletli (f=1), arkadas sever (f=1), fedakar (f=1), halkin1 seven

(f=1) ve merhametli (f=1) oldugunu ifade etmislerdir. Bu konuda baz1 o6grencilerin goriisii su

sekildedir:

02 ~..
O3 ..
O6 ..
o7 “..

08 “...
018 “.
022 “.

.Mustafa Kemal Atatiirk cesurdur...”
.Cok adaletlidir...”
.Mustafa Kemal halkin1 seven, vataninin seven biridir...”

.Mustafa Kemal merhametli bir insandir...”

Mustafa Kemal ¢ocuklari ¢ok severmis...”

..Ozgiivenli bir insan oldugu aklima geliyor...”

..Fedakar bir insandir...”

Ogrenciler fiziksel zellikleri kategorisinde; Mustafa Kemal Atatiirk’iin mavi gozlii (f=2) ve

sarisin olmasini (f=1) su sekilde ifade etmislerdir:

021 “.
024 “.

..mavi gozlii, sar1 sagli olmasi...”

..Mavi gozleri var. Gozleri ¢ok giizel...”

Ogrenciler mesleki ozellikler kategorisinde; Mustafa Kemal Atatiirk’iin vatani kurtarmasi

(f=3), kahraman olmas: (f=2), Cumhuriyeti ilan etmesi (f=1), biiyiik bir komutan olmas: (f=1), onder

olmasi (f=1) ve
su sekildedir:

2.
O5“..
O7“..
09 “..
O12“.

insanlari bilinglendirmesini (f=1) ifade etmislerdir. Bu konuda baz1 6grencilerin goriisii

.Vatani1 diismandan kurtarmistir...”

.Mustafa Kemal Kurtulus Savasinda kahramanliklar yapmustir...”
.Yurdumuzu isgalden kurtarmistir...”

.Mustafa Kemal bir kahramandir...”

.. Atatiirk herkesi bilinglendirmeye ¢alisan, herkese yol gosteren iyi bir insandur...”

021 “Mustafa Kemal Atatiirk denilince benim aklima, bagimsizligimizi kazandiran, vatani

kurtaran ve Cumhuriyeti ilan eden biiyiik bir komutan geliyor...”

4. Ogrenciler Mustafa Kemal Atatiirk ile Konusma imkanlari Olsa Soyleyeceklerine

Yoénelik Goriisleri

Ogrencilerin “Su an Mustafa Kemal Atatiirk ile konusma imkanin olsaydi ona neler

sOylerdin?” sorusuna verdikleri yanitlarin analizi sonucunda elde edilen kategoriler, kodlar ve

frekanslar Tablo 5 "te gosterilmistir.
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Kategoriler

Kodlar

Duyussal ifadeler

Meslek hayatina yonelik
ifadeler

Basarilarina yonelik sorular

Sizi ¢ok seviyorum demek

Sen olmasan biz buralarda olamazdik demek
Cok giizel isler basardigini séylemek
Basarilarinin devam etmesini dilemek

Ben de senin gibi olmak isterim demek
Herkes sizin igin iyi seyler sdyliiyor demek
Iyi ki varsin demek

Sizi ¢cok 6zledim demek

Tesekkiir etmek

Goziin arkada kalmasin ¢ocuklar vatana iyi bakiyor demek
Cocuklara hediyeler almasini tavsiye etmek
Cocuklar1 ¢cok sevmesini tavsiye etmek
Heyecandan bir sey sdyleyememek

Cocuklar1 korumasini istemek

Diismani hemen yenmek i¢in silah/asker sayisini
arttirmasini tavsiye etmek

Daha hizli baris saglayabilecegini sdylemek

Askerlere sevgi/saygi ile davranmasini tavsiye etmek
Diisman ¢ocuklarin 6ldiirmeyin demek

Baska savas yapmamayi/kimsenin 6lmemesini istemek
Cok 6nemli bir komutan oldugunu sdylemek

Herkesi milli miicadeleye ¢agirmasini soylemek

Birlik olursak basaramayacagimiz sey yok demek
Tekrar cumhurbagkani olmasini istemek

Halka inanmasin1 tavsiye etmek

Cephelerde hendek a¢gmak yerine kum torbalar:
kullanmasini tavsiye etmek

Insanlar1 dinleyip isteklerini gerceklestirmesini istemek
Askerlerin tedavisi i¢in Kizilay ¢adirlar1 kurmasini istemek
Cok caliskan ve zeki oldugunu sdylemek

Haritada kurtarilmasi gereken yerleri gostermek

Silah fabrikalar1 agmasini tavsiye etmek

Yardimci olarak yaninda bulunmayi istemek

Savasi nasil kazandigini sormak

Savasta neler yasadigini sormak

Nasil bu kadar ¢aliskan oldugunu sormak
Nasil bu kadar ileri goriislii oldugunu sormak
Nasil bu kadar sabirh oldugunu sormak

Nasil bu kadar iradeli oldugunu sormak
Savasta yaninda olan kisileri sormak

e e e e e TR O C BN S I N N

W W

g gy — e S O )

=== NN WO

Tablo 5’te goriildiigii lizere dgrencilerin Mustafa Kemal Atatiirk ile konusma imkanlar1 olsa

soyleyeceklerine yonelik goriisleri; duyussal ifadeler, meslek hayatina yonelik ifadeler ve basarilarina

yonelik sorular kategorileri tizerinden degerlendirilmistir.

Duyussal ifadeler kategorisinde; sizi ¢ok seviyorum demek (f=4), sen olmasan biz buralarda

olmazdik demek (f=3) ve ¢ok giizel isler basardigini sOylemek (f=3) kodlarmin one ¢iktig:
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goriilmektedir. Ayrica 6grenciler; basarilarinin devam etmesini dilemek (f=1), ben de senin gibi olmak
isterim demek (f=1), herkes sizin i¢in iyi seyler soyliiyor demek (f=1), iyi ki varsin demek (f=1), sizi ¢ok
0zledim demek (f=1), tesekkiir etmek (f=1), goziin arkada kalmasin ¢ocuklar vatana iyi bakiyor demek
(f=1), cocuklara hediye almasmi istemek (f=1), cocuklari ¢ok sevmesini istemek (f=1) ve heyecandan bir
sey soyleyememek (f=1) ifadelerini kullanmislardir. Bu ifadelerde 6grencilerin Mustafa Kemal Atatiirk
sevgisi ve hayranlig1 one ¢ikmaktadir. Ogrencilerin kullandig1 goziin arkada kalmasin, seviyorum,
Ozledim gibi kelimeler de sevgi ve hayranliklarini gostermektedir. Bu konuda bazi 6grencilerin
goriisii su sekildedir:

O1 “...Cocuklara minik hediyeler almasini tavsiye ederdim.”

O2 “...Tesekkiir ederdim. ‘Bu devlet senin sayende boyle’ derdim...”

O4 “...Heyecandan bir sey séyleyemezdim...”
O5 “Cok giizel isler bagardigin sdyler, tesekkiir ederdim...”

O8 “..Atam seni ¢ok seviyorum sen olmasan biz buralarda olamazdik, ben de senin gibi
olmak isterdim” derdim...”

09 “.../Goziin arkada kalmasin vatana iyi bakiyoruz ¢ocuklar olarak’ derdim...”

O12 “...Bu vatan bize verdigi icin, bu bayragi, bayramlari, 6zel giinleri verdigi igin tesekkiir
ederdim. Ciinkii bayramlar ¢ok giizel...”

017 “...elini alirdim dedelerimize yaptigimiz gibi elini Oper ‘Atatiirk’im iyi ki varsm’
derdim...”

Meslek hayatina yonelik ifadeler kategorisinde ¢ocuklar: korumasini istemek (f=3), diismamu
hemen yenmek icin silah/asker sayisini arttirmasmni tavsiye etmek (f=3), daha hizh baris
saglayabilecegini sdylemek (f=2) ve askerlere sevgi/saygi ile davranmasini tavsiye etmek (f=2)
kodlarmin éne ¢iktig1 goriilmektedir. Ayrica 6grenciler; diisman ¢ocuklarmi éldiirmeyin demek (f=1),
baska savas yapmamayi/kimsenin Slmemesini istemek (f=1), ¢ok Onemli bir komutan oldugunu
soylemek (f=1), herkesi milli miicadeleye c¢agirmasinmi soylemek (f=1), birlik olursak
basaramayacagimiz sey yok demek (f=1), tekrar cumhurbaskani olmasini istemek (f=1), halka
inanmasini tavsiye etmek (f=1), cephelerde hendek agmak yerine kum torbalar1 kullanmasin tavsiye
etmek (f=1), insanlar1 dinleyip isteklerini gerceklestirmesini istemek (f=1), askerlerin tedavisi i¢in
Kizilay cadirlar1 kurmasin istemek (f=1), ¢ok caliskan ve zeki oldugunu soylemek (f=1), haritada
kurtarilmasi gereken yerleri gostermek (f=1), silah fabrikalar1 agmasini tavsiye etmek (f=1) ve yardimci
olarak yaninda bulunmay: istemek (f=1) ifadelerini kullanmislardir. C)grencilerin Mustafa Kemal
Atatiirk’iin meslek hayatina yonelik ifadeleri incelendiginde; ¢ok 6nemli bir komutan oldugu, tekrar
cumhurbagkan: olmasi ile ¢ok caliskan ve zeki olmasi gibi ovgii ifadelerinin yani sira ¢ocuklar:
korumasi, askerlere sevgi ve saygiyla davranmasi, halka inanmasi, insanlarin isteklerini

gerceklestirmesi gibi istekleri dikkat ¢ekmektedir. Bu konuda bazi1 6grencilerin goriisii su sekildedir:

06 ”...Milli miicadelede ¢ok 6nemli bir komutan oldugu icin tesekkiir etmek isterdim...”

O3 “...Silahlarin giiclenmesi icin fabrikalar acmasini 6nerirdim...”

O5 “...Tekrar cumhurbagkan: olmasini tavsiye ederdim. Ciinkii bir siirii kotii olay olmaya
basladi.”
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013 “...Diismani hemen yenebilmek i¢in silahlarimizi daha ¢ok arttirmasini isterdim...”
014 “...Savasta cocuklar1 korumasin tavsiye ederdim...”

O17 “...beni yanina almasimi sdylerdim ¢iinkii ben onun gibi hareket ederdim, ona yardim
ederdim o zaman...”

O21 “...bagka savag yapmayn kimse dlmesin derdim.”

Basarilarina yonelik sorular kategorisinde; savasi nasil kazandigini sormak (f=9), savasta neler
yasadigini sormak (f=3), nasil bu kadar ¢aliskan oldugunu sormak (f=2) ve nasil bu kadar ileri goriislii
oldugunu sormak (f=2) kodlarinin 6ne ¢iktig1 goriilmektedir. Ayrica 6grenciler nasil bu kadar sabirh
oldugunu (f=1), nasil bu kadar iradeli oldugunu (f=1) ve savasta yaninda olan kisileri (f=1)
soracaklarini ifade etmislerdir. Bu konuda bazi 6grencilerin goriisii su sekildedir:

O1 “Mustafa Kemal Atatiirk ile konusma sansim olsaydi, nasil bu kadar sabirli ve caliskan

oldugunu, nasil ileri goriislii ve iradeli oldugunu sorardim. Milll miicadele hakkinda nasil
direndigini sorardim.”

O7 “...Mustafa Kemal Atatiirk ile konusabilseydim Milli Miicadelede nasil savastiiz diye
sorardim...”

013 “...Nasil kurtardin vatani, giinlerin nasil gecti diye sorardim...”

5. Ogrencilerin Mustafa Kemal Atatiirk Denilince Zihinlerinde Canlanan Gériintiiler

Ogrencilerin “Mustafa Kemal Atatiirk denilince zihninizde canlanan gériintiiyii gizebilir
misin?” sorusuna verdikleri yanitlarin analizi sonucunda elde edilen kategoriler, kodlar ve frekanslar

Tablo 6’da gosterilmistir.

Tablo 6. Ogrencilerinin Mustafa Kemal Atatiirk denilince zihinlerinde canlanan gériintiilere yonelik cizimleri

Kategoriler Kodlar f

Milli semboller Tiirk bayrag: 11

Anitkabir 6

Cocuk 5

Insan Atatiirk Mustafa Kemal Atatiirk’{in kisisel 6zellikleri 3

Mustafa Kemal Atatiirk’{in ¢cocuklugu 1

Mustafa Kemal Atatiirk’lin fiziksel 6zellikleri 1

Mustafa Kemal Atatiirk’iin manevi kizi 1

Asker Atatiirk Savas 7
Lider Atatiirk Inkilaplar

Tiirkiye Biiyiik Millet Meclisi 1

Tablo 6’da goriildiigii {izere Ogrencilerin Mustafa Kemal Atatiirk denilince zihinlerinde
canlanan goriintiilere yonelik ¢izimleri; milli semboller, insan Atatiirk, asker Atatiirk ve lider Atatiirk
kategorileri iizerinden analiz edilmistir. Ogrenciler cizimlerinde Mustafa Kemal Atatiirk’ii bayrak ve

¢ocuk unsurlariyla imgelemislerdir.

Milli semboller kategorisinde Tiirk bayrag: (f=11) ve Anitkabir imgelemeleri yer almaktadir.

(Resim 1ve 2)
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Resim 1. Ogrencilerin bayrak igeren resimleri
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Resim 2. Ogrencilerin Anitkabir’e dair resimleri
Insan Atatiirk kategorisinde ¢ocuk (f=5), Mustafa Kemal Atatiirk’iin kigisel ozellikleri (f=3),
Mustafa Kemal Atatiirk’iin ¢ocuklugu (f=1), Mustafa Kemal Atatiirk’iin fiziksel 6zellikleri (f=1) ve

Mustafa Kemal Atatiirk’{in manevi kiz1 (f=1) imgelemeleri yer almaktadir. (Resim 3 ve 4)
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Resim 3. Ogrencilerin ¢ocuk unsurlu resimleri

BN

S =

S

DSBS &

>

Resim 4. Ogrencilerin Mustafa Kemal'in gocuklugu, fiziksel 6zellikleri ve manevi kiz1 Ulkii’'ye dair

Asker Atatiirk kategorisinde savas (f=7) imgelemesi yer almaktadir. Resimlerinde Bandirma

Vapuru, savas meydani, Kocatepe, savasan asker ve bayrak vurgusu yer almaktadir. (Resim 5 ve 6)
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Resim 6. Ogrencilerin savasa dair resimleri

Lider Atatiirk kategorisinde inkilaplar (f=2) ve Tiirkiye Biiyiitk Millet Meclisi (f=1) yer

almaktadir. (Resim 7)
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Resim 7. Ogrencilerin inkilaplar ve Tiirkiye Biiyiik Millet Meclisine dair resimleri

Tartisma, Sonug ve Oneriler

Bu arastirmada ilkokul 4. siuf &grencilerinin Milli Miicadele yillar1 ve Mustafa Kemal
Atatiirk’e yoOnelik goriisleri incelenmistir. Ogrenciler Milli Miicadele yillar1 ile kurduklar: tarihsel
empati deneyimleri sonucunda cepheye yonelik yardimlar, milli biling uyandirmaya yonelik
yardimlar yapabileceklerini belirtmisler ve Milli Miicadele yillarimi hissettikleri duygular {izerinden
tanumlamislardir. Ogrencilerin milli miicadele yillari ile kurduklari tarihsel empatilerinde o dénemin
kosullarini degerlendirebildikleri, Milli Miicadele doneminde en ciddi ihtiyacglardan olan askeri
malzeme ve iase giderlerini tarihsel baglam bilgisini ise kosarak ifade edebildikleri tespit edilmistir.
Ogrenciler, Milli Miicadele hareketine katilan insanlarin neler diisiinmiis ve nasil hareket etmis
olabileceklerine dair goriislerini tarihsel empatinin perspektif alma boyutunda milli biling vurgusuyla
ifade etmigler, insanlarin duyussal tepkilerini ve iginde bulunduklari durumu tarihsel empatinin
duyussal baglant1 boyutunda degerlendirmislerdir. Lee’ye (1984) gore tarihi anlamanin bir 6l¢iitii de
kanitlara dayanan tarihsel hayal giiciidiir. Yeager ve Foster (2001) ortaokul O&grencileriyle
gerceklestirdikleri tarihsel empati g¢alismasini; tarihsel diisiinme, karar verme, agiklama gibi
becerilerle tamisma firsati sunan bir deneyim olarak degerlendirmislerdir. Downey (1994) 5. simf
ogrencilerinin Amerikan Kizilderilileri ve Ispanyol kolonistlerine yonelik tarihsel empatileri iizerine
yaptig1 arastirmasinda, Ogrencilerin belirli oranda ge¢mise yonelik bakis agis1 yakalayabildikleri
sonucuna ulasmistir. Tarih konular1 ve tarihi kisiler 6gretilirken Ogrencilerin aktif sekilde egitim
Ogretime katilimlar1 saglanmali, Ggrencilerin ge¢miste yasiyormus gibi tarihi olay ve Kkisilerle
duygudashik kurmalar1 6gretmenleri tarafindan desteklenmelidir (Avcu ve Cakar Celik, 2021). Tarih,

bircok Ogrenci tarafindan olay, tarih ve isimlerin ezberletildigi dersler olarak algilandigi icin
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Ogrenciler yasamlariyla ilgili olmayan ve sikici bir ders olarak gormektedir (Yilmaz, 2011). Yasadiklar
zaman diliminden ¢ok once gergeklesmis olaylarin 6grencilere soyut bir sekilde anlatilmasi tarih
dersine karsi istenen ilginin gosterilmemesine neden olmaktadir. Tarih dersleri sadece bilgi
aktarimima dayali dersler degildir ve tarih derslerinde degerlendirme, sentez, analiz ve yorumlama
gibi iist diizey diisiinme becerilerinin dgrencilere kazandirilmasi hedeflenmektedir (Oztas ve Turan,
2009; Yilmaz, 2011). Giiniimiizde sosyal bilgiler ve tarih derslerinde 6grencilerin tarih konularim
ezberlemeleri yerine tarihsel diisiinme becerilerini gelistirmeleri 6nemsenmektedir (Giingdr Akinci ve
Goniil, 2016). Safran’a (2002) gore cagdas tilkelerde problem ¢6zme becerisinin gelistirilmesi, yaratici
diisiinme ve empati gibi kavramlarla anilan tarih Ogretimi, ezberlenecek bir ders olmaktan ¢ok
aragtirma ve sorusturma tarzi olarak kabul edilmektedir. Ogrencilere tarih 6gretimiyle duyugsal
niteliklerin kazandirilmasinin yani sira sosyal beceriler, ge¢misle bugiinii kiyaslama, degisim ve
siirekliligi algilama, kanitlar1 degerlendirme, elestirel ve analitik diisiinme gibi giiniimiiz insaninin
ihtiya¢ duydugu 6nemli nitelik ve becerilerin kazandirilmasi miimkiindiir. Bu sebeple sosyal bilgiler
ve tarih konularinin hedeflerine ulasabilmesi ve 6grenciler tarafindan sevilmesi i¢in ge¢misin bugiine
tasinarak tarih derslerinin ilging ve anlasilir sekilde yapilmasina imkan taniyacak Ogretim

ortamlarmin diizenlenmesi gerekmektedir (Demircioglu, 2007).

Ogrenciler Milli Miicadele yillar1 ile kurduklar: tarihsel empati deneyimleri sonucunda Milli
Miicadele hareketinde; cepheye yardim olarak; askerlere mermi/silah, yiyecek/icecek tasima,
esya/kiyafet yardimi yapma, savasa katilma, askerlere ve Mustafa Kemal Atatiirk'e yardim etme,
askerlere tibbi malzeme tasima, yarali askerlere yardim etme ve askerler i¢in ¢cadir kurma vurgusunda
bulunmuslardir. C)grenciler milli biling uyandirmaya yonelik; insanlari bilgilendirmek, herkesin
savasmasini saglamak, cesaret vermek, Mustafa Kemal Atatiirk'e giivenmelerini sdylemek, askerlere
yardim igin insanlar1 gorevlendirmek, tavsiyelerde bulunmak, kongreler yapmak, afis/slogan
hazirlamak ve gazete ¢ikartmak Onerileri yapmislardir. Ogrencilerin milli biling uyandirmaya yonelik
halki savasa davet edeceklerini ve kongreler diizenleyeceklerini soylemeleri Mustafa Kemal Atatiirk’ii
ornek aldiklarini gostermektedir. Milli Miicadele yillarm hissettikleri duygular iizerinden tanimlayan
ogrenciler; korkmak, cesur olmak, ileri goriislii olmak ve Mustafa Kemal Atatiirk'ii 6rnek almak
vurgusunda bulunmuslardir. Ozcel ve Celebi Oncii (2021) ilkokul 3. ve 4. siuf dgrencilerinin
vatanseverlik degerine iliskin goriislerini inceledikleri arastirma sonucunda; 6grencilerin Istiklal
Marsi'mi duyduklarinda duygulandiklari, savas zamanlarini ve sehit olan kisileri hatirladiklari, Tiirk
bayragmin her zaman goklerde dalgalanmasi gerektigini diisiindiikleri sonucuna ulagmislardir. Ozcel
ve Celebi Oncii'ye (2021) gore cocuklar vatana ydnelik degerlere ait giiglii duygular beslemektedirler

ve cevrelerinde model olarak kabul ettikleri kisilerde gordiikleri 6rnekleri yansitmaktadirlar.

Ogrenciler Mustafa Kemal Atatiirk'iin Milli Miicadele hareketine katkilarma yonelik
gorlislerini savasa yoOnelik katkilar ve milll biling uyandirmaya yonelik katkilar iizerinden

acgiklamislardir. Mustafa Kemal Atatiirk'iin savasa yonelik katkilarini; savasmasi, yurdu isgalden
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kurtarmasi, askerlere iyi davranmasi, askerlerine savas planlar1 6gretmesi ve TBMM'yi agmasi olarak
aciklamislardir. Mustafa Kemal Atatiirk'iin milli biling uyandirmaya yonelik katkilarini; halk
bilinglendirmesi, kongreler diizenlemesi, genelgeler yayinlamas: ve halkin yaninda olmasi olarak
agiklamigladir. Akca Berk (2012) ortadgretim 11. siif Tiirkiye Cumhuriyeti Inkilap Tarihi ve
Atatiirkgiiliik dersinde tarihsel canlandirma uygulamasinda dgrencilerden ‘Mustafa Kemal’'in Milli
Miicadele doneminde Ankara’ya geldigi giinii yasayan biri olarak giiniimiize gonderilmek tizere, o
glin orada gordiiklerinizi ve yasadiklarimizi ifade eden bir mektup’ yazmalarim istemistir.
Ogrencilerin yazmis olduklari mektuplarda yer alan ‘Mustafa Kemal Atatiirk’iin halka moral verip
onlar1 Orgiitlemesi”, “Halk icin bir umut olmasi” gibi ifadeler bu arastirmanin bulgulariyla
benzesmektedir. Lavery ve Coffey (2020) Avustralya’da ortaokul 6grencilerinin liderlige yonelik
goriislerini inceledikleri arastirmalarinda 6grenciler iyi bir liderde olmas1 gereken 6zelliklerin; halka
onder olarak onlar1 aydinlatabilmesi, herkese yardim edebilmesi, insanlar1 yonlendirebilme kabiliyeti,
herkesin menfaati i¢in ¢alismasi ve halkin menfaatini kendi menfaatinin 6niine koyabilmesi oldugunu

ifade etmiglerdir.

Ogrenciler Mustafa Kemal Atatiirk'iin bireysel ozelliklerine y&nelik goriislerini; zihinsel
ozellikler, duygusal Ozellikler, fiziksel Ozellikler ve mesleki o6zellikler {izerinden agiklamislardir.
Mustafa Kemal Atatiirk'ii zihinsel 6zellikleri {izerinden tarumlayan 6grenciler; ileri goriislii olmasi,
caliskan olmasi, azimli ve zeki olmasi vurgusunda bulunmuslardir. Ogrenciler Mustafa Kemal
Atatiirk'ti duygusal 6zellikleri {izerinden ise; vatansever, saygili ve sabirli olmasi, ¢ocuklar1 sevmesi,
kendine giivenmesi, yardimsever, iyimser ve cesur olmasi seklinde tanimlamislardir. Mustafa Kemal
Atatiirk'ti fiziksel Ozellikleri tizerinden tamimlayan Ogrenciler mavi gozlii ve sar1 sagh olmasini,
mesleki Ozellikleri {izerinden tamimlayan Ogrenciler vatami kurtarmas: ve kahraman olmasin
vurgulamiglardir. Yazic1 ve digerleri (2022) okul 6ncesi dénem ¢ocuklarmin Atatiirk’e iliskin algilarini
inceledikleri c¢alismada c¢ocuklarin Atatiirk’iin askeri yoOnii {izerinde durduklar1 sonucuna
ulagsmuslardir. Atatiirk’{in kurtaric1 kimligine odaklanan ¢ocuklarin Atatiirk olmasaydi bagimsizligin
kazanilamayacag1 ve savasin siirekli devam edecegi diisiincesinde olduklar1 tespit edilmistir.
Karaman (2019), Kuzey Makedonyali ve Tiirk asill1 5. siuf 6grencilerinin Tiirkiye ve Atatiirk algisin
incelemeye yonelik arastirmasinda; 6grencilere Mustafa Kemal Atatiirk denilince akillarina gelen 3
kelimeyi sormustur. Ogrenciler verdikleri cevaplarda Mustafa Kemal Atatiirk’iin insani ve askeri
yoniinii, yardimseverlik, ¢ocuklar1 sevmek, saygili olmak, zafer, savas, baris, Canakkale ve Kurtulus
Savasi kavramlar: tizerinden agiklamiglardir. Elmas (2007) ortaokul &grencilerinin Atatiirk algisini
inceledigi arastirmasinda; g¢ocuklar “Atatiirk sizce nasil biridir?” sorusuna borglu olunan Kkisi,
kurtaricy, lider, zeki, ileri goriislii ve kahraman yanitlarini vermislerdir. Elmas (2007) calisma grubunu
olusturan ogrencilerden birinin simiflarinda bulunan Atatiirk portresiyle ilgili olarak; ‘Odev
yapmadiginda ya da yaramazlik yaptiginda Atatiirk’iin ona sanki kizgin baktigini, 6devini yapip

dersi dinlediginde ise sanki giiliimsedigini’ soyledigini ifade etmektedir. Tarihi sahsiyetlerin hayati ve
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bireysel ozellikleri 6grencilerin bilissel ve duyussal gelisimlerinde 6nemli bir yere sahiptir. Bu
baglamda 6grenciler tarihsel empati uygulamasi ile o zamana ve mekana giderek tarihi sahsiyetlerin
yasam kosullari, kisiligi, diisiince ve davranislarini goriir ve Ogrenirler. Ogrendikleri bu yasam
kosullar, diistince ve davranislar deger igerdigi igin tarihi sahsiyetler 6grencilere rol model olabilir
(Demircioglu ve Tokdemir, 2008). Toplumca kabul edilen ahlaki degerlerin 6gretimi, vatandaslik
bilincinin gelistirilmesi ve demokratik ilkelerin benimsetilmesi ve kiiltiirel mirasin aktariminda tarihi
kisilerin kullaniminin 6nemi bulunmaktadir. Sadece somut nesnelerden, ge¢misten giiniimiize gelen
gelenekler, eylemler ve tarihi yapilardan ibaret olmayan kiiltiirel miras tarihi sahsiyetler ile de
yakindan ilgilidir. Bu noktada Metehan’dan Yavuz Sultan Selim’e, Mustafa Kemal Atatiirk’ten Aziz
Sancar’a yasadiklar: tecriibelerle toplumu yonlendirmis ve gelecekte isimleri unutulmayacak kisiler
tizerinden degerler egitimi verilebilir (Avcu ve Cakar Celik, 2021). Gibbon (2002) tiim toplumlarda
devlet kurucularinin kahraman olarak kabul edildigini, bu yiizden en fazla rol model gosterilen
kahramanlar arasinda oldugunu belirtir. Elban’a (2018) gore kahramanlarin ve devlet biiytiklerinin
gecmisten gilintimiize degismeyen rolii bulunmaktadir ve degerler egitiminde kullanilmas:
gerekmektedir. Topluma cesitli alanlarda hizmet etmis biiyiik ve 6nemli kisilerin hayat hikayelerinin
Ogretim araci olarak kullanilmasi hem dersin igerik olarak zenginlesmesini hem de 6grencilerin bu
kisilere saygi duymalarimi ve o kisilerin hayatlarindan 6rnek almalarmi saglayacaktir (Er ve Sahin,
2012). Orug¢ ve Erdem (2010) calismalarinda sosyal bilgiler derslerinde biyografi kullaniminin
ogrencilerin derse yonelik tutumlarini olumlu yonde etkiledigi sonucuna ulagsmislardir. Simsek ve
Cakmake1 (2019) 2018 tarihli 4. siruf Sosyal Bilgiler Ders Kitab1'nin biyografi ve hikayelere yer vermesi
nedeniyle ¢ocuklarin ilgisini ¢ektigini ifade etmektedir. Simsek ve Kolbasar (2020) 4. smif Sosyal
Bilgiler Ders Kitabi'min Milll Miicadele donemini biyografi temelli ele almasmin Ogretmenler
tarafindan faydali ve gerekli bulunmazken 6grenciler tarafindan faydali ve etkili oldugu sonucuna

ulagsmuglardir.

Ogrenciler Mustafa Kemal Atatiirk ile konusma imkanlari olsa sdyleyeceklerini; duyussal
ifadeler, meslek hayatina yonelik ifadeler ve basarilarina yonelik sorular tizerinden aciklamislardir.
Mustafa Kemal Atatiirk ile konusmalarini duyussal ifadeler iizerinden aciklayan 6grenciler; tesekkiir
etmek, "Sizi ¢ok seviyorum" demek, ¢ok giizel isler basardigini sdylemek, "Sen olmasan biz buralarda
olmazdik" demek, daha hizli baris saglayabilecegini sdylemek vurgusunda bulunmuslardir. Elmas’in
(2007) galismasinda bu arastirmanin sonucuna benzer sekilde 6grencilerin Mustafa Kemal Atatiirk’e
‘Sana borgluyuz’ ifadesini kullandiklari goriilmektedir. Mustafa Kemal Atatiirk ile konusmalarini
meslek hayatina yonelik ifadeler {izerinden agiklayan Ogrenciler; ¢ocuklari korumasini, diismarn
hemen yenmek icin silah ve asker sayisini arttirmasmi ve askerlere sevgi/sayg: ile davranmasimni
tavsiye etmislerdir. Mustafa Kemal Atatiirk ile konusmalarini basarilarina yonelik sorular iizerinden
aciklayan 6grenciler; savasi nasil kazandigini, savasta neler yasadigini, nasil bu kadar ¢aliskan ve ileri

goriislit oldugunu sormak vurgusunda bulunmuslardir. Arastirma bulgulariyla benzer bir sonug
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Ozcel ve Celebi'nin (2021) arastirmasinda bulunmaktadir. Ozcel ve Celebi Oncii (2021)
arastirmalarinda ilkokul 3. ve 4. smif 6grencilerine Atatiirk’e neler sdylemek istediklerini sormuslar;
ogrenciler heyecanlanacaklarini, cok sayida sorulariin oldugunu, hayat ile ilgili bilmedikleri bilgileri
o0grenmek istediklerini ifade etmislerdir. Ayrica 6grenciler Atatiirk’ii ¢ok sevdiklerini ve iilkemiz igin
yaptiklarindan dolay: ona minnettar olduklarini belirtmislerdir. Ogrencilerin Mustafa Kemal Atatiirk
ile konugsma imkanlar1 olsa sdyleyecekleri degerlendirildiginde cocuklarin Atatiirk’e olan sevgisi
goriilmektedir. Atatiirk’tin gelecegin 1siklar1 olarak gordiigii cocuklara olan sevgisi de bilinmektedir.
Karal’a (1980) gore Atatiirk’iin dilinde ¢ocuk sevgi demekti, hangi yasta olduklar1 fark etmeksizin
sevdiklerine ¢ocuk diye seslenmekteydi. Atatiirk’iin Tiirkiye Biiyiik Millet Meclisi'nin agilig giintinii
Cocuk Bayramu ilan etmesi, manevi evlatlar edinerek egitimlerini desteklemesi ve yurt gezilerinde
cocuklarla ilgilenmesi ve ¢ocuklarin okumasi i¢in maddi destek vermesi ¢ocuklara verdigi onemi

gostermektedir (Celebi, 2021).

Ogrenciler Mustafa Kemal Atatiirk denilince zihinlerinde canlanan goriintiileri milli
semboller, insan Atatiirk, asker Atatiirk ve lider Atatiirk seklinde imgelemiglerdir. Ogrenciler
cizimlerinde Mustafa Kemal Atatiirk’ii milli semboller kategorisinde Tiirk bayragi ve Anitkabir
seklinde imgelemiglerdir. Insan Atatiirk kategorisinde; ¢ocuk, Mustafa Kemal Atatiirk’iin ¢ocuklugu,
fiziksel 6zellikleri ve manevi kizi seklinde imgelemislerdir. Asker Atatiirk kategorisinde savas, lider
Atatiirk kategorisinde ise inkilaplar ve Tiirkiye Biiyiik Millet Meclisi seklinde imgelemislerdir. Milli
Egitim Bakanligi'min tarih 6gretiminde tarihsel diistinme becerilerini gelistirmeye 6nem vermesi ve bu
becerileri gelistirmek iizere 6gretim asamasinda resim calismalarina yer ayirmasi yasa uygun tarih
ogretimi konusunda 6nemli bir adimdir (Kaplan, 2005). Yeni 6gretim programiyla Sosyal Bilgiler ders
kitaplarma eklenen gorsel unsurlar Ogrencilerin severek ve eglenerek Ogrenecegi bir ortamin
amaclandigini, ayn1 zamanda sosyal bilgiler derslerinin gorsel 6gelerle desteklenmesi gerekliligini
ortaya koymaktadir (Giingdr Akinci ve Goniil, 2016). Egitim alaninda bir resmin binlerce kelimeden
degerli oldugu ileri siiriilse de soyut bir alan olmasindan hareketle tarih 6gretiminde kullanilan gorsel
kaynaklar kisith kalmaktadir (Ata, 2002). Ilkokul seviyesinde 6grencilerin derslerde 6grendikleri
konulara yonelik ¢izmis olduklari resimlerin egitsel 6nemi bulunmaktadir. Gorsel unsurlar soyut ve
somut diisiinme asamalarinda &grencilerin diisiinme ve anlatma yeteneklerini desteklemektedir. Bu
baglamda resim yapma yonteminin bir arag olarak derslerde kullanilmas1 6grencilerin derse ilgisini ve

O0grenmelerini arttirmaktadir (Giingdr Akinci ve Goniil, 2016).
Arastirma bulgularindan hareketle su oneriler getirilebilir:

. Ogrenciler yasadiklar1 iilkenin tarihi ve kahramanlarinin hayatlarina dair arastirma
yapmalar1 ve bilgi edinmeleri konusunda yonlendirilebilir. Yagadiklari {ilkenin
kahramanlarmin bireysel Ozellikleri degerler egitimi kapsaminda rol model olarak

kullanilabilir.
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Tarihsel aktorlerin ve tarih konularinin 6gretiminde resim ¢izimleriyle tarihsel imgeleme
becerilerinin ise kosulmasi amaciyla Sosyal bilgiler derslerinde resim yapma uygulamalar:
kullanilabilir. Ogrencilerin dgrenirken iiretmelerini desteklemek amaciyla tarihsel

imgelemeye yonelik resim yarigsmalar: diizenlenebilir.

[lkokul seviyesinde tarih gretiminde 6grencilerin somut islemler déneminde bulunmalar
nedeniyle Ogrencilerin ilgisini cekmek ve kalict 0grenme saglamak {izere belgesel

animasyon, egitsel hikaye, dijital poster gibi dijital materyaller kullanilabilir.

Bu arastirma bir ilkokulda 4. smifta okumakta olan 24 6grenci ile gerceklestirilmistir.
Konuyla ilgili farkli smif seviyelerinde yeni arastirmalar yapilarak arastirma sonuglari

karsilastirilabilir.
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Introduction

It is important that history lessons are enjoyed by students from an early age. History triggers
curiosity in people, especially children, as it contains a mystery waiting to be solved. Through
curiosity, children learn about the culture of the society they live in, gain historical thinking skills
through historical artifacts, and gain a sense of time and space (Aktin, 2017). History teaching is
important and necessary because it is an important part of cultural heritage, contains basic concepts
that students should know, has a rich literature, is important in terms of world citizenship, contributes
to school life, helps students adapt to life, develops students' empathy skills, and has the power to

unite society (Deveci and Oztiirk, 2011).

Today, in history teaching, it is important for students to develop historical thinking skills
rather than memorizing historical information (Glingér Akinci and Gondil, 2016). According to Safran
(2002), in history teaching today, importance is given to problem solving, creative thinking, and
empathy skills. At this point, history is presented as a method of research and investigation rather
than a branch of science that needs to be memorized. According to Tobin, Tippins, and Gallard (1994,
cited in Ulusoy, 2009), history lessons should be perceived as a lesson of thought, not memorization,
and students' comments and ideas about historical events should be taken. Dilek (2000) found that
inquiry-based teaching techniques have a positive effect on the development of historical thinking in
students and that students' expression and interpretation of their ideas are related to language and

concept development.

One of the most frequently used ways of teaching history is through the use of historical
heroes. Historical heroes are individuals who have an important place in human history because of
their personalities and contributions to the period they lived in. Scientists, politicians, community
leaders, and artists are important historical heroes (Faiz and Karasu Avci, 2019). Phenomena such as
the lives of heroes in history, their struggles, and the things they care about have made it convenient
to use heroes in history teaching. In this context, heroes used in history teaching are important for
students' cognitive and affective development. In addition, in history teaching using historical heroes,

the fictional events in which the heroes are involved will attract students' attention and increase their
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interest in history (Demircioglu and Tokdemir, 2008). History textbooks frequently use national hero
elements in the acquisition of national identity as an affective acquisition (Stathis, 1998, cited in Elban,
2018). Heroes are also used in the development of patriotism and citizenship feelings, along with

national identity and nationalism (Elban, 2018).

History, which is influenced by the environment, culture, and family structure in which
people live, cannot be considered separately from society. The relationship between history and
society reveals the importance of history awareness and history teaching at an early age (Sezginsoy
and Akkoyunlu, 2011). History teaching has a significant impact on children's cognitive and affective
development. The fact that it contributes to the development of skills such as analysis, creativity,
questioning, and communication and values such as respect for elders has paved the way for history
to become an indispensable curriculum (Aslan, 2006). History teaching has become a necessary part of
basic education for children to learn to live in society, to mature, and to develop socially, culturally,

and emotionally (Cooper, 2015).

The institutionalization of history education in Turkey and its introduction as a course in
schools were realized with the Maarif-i Umumiye Nizamnamesi of 1869 (Vurgun, 2021). With the
Regulation, the Muhtasar Tarih-i Osmani course started to be taught in Sibyan Schools at the primary
school level. Until the Second Constitutional Monarchy period, history teaching focused on the palace
and dynasty, and after the Second Constitutional Monarchy, history teaching focused on revolution
and raising good citizens (Simsek and Yazici, 2013). After the proclamation of the Republic, with the
Law on Unified Education, history became a course taught in primary, secondary, high school, and
higher education. With the influence of the Turkish History Thesis, history courses focused on
national history (Durmaz and Yildiz, 2016). History courses have undergone many changes in terms
of structure and content since the day they entered the curriculum (Ozalp and Demirbas, 2019).
Today, history teaching at the primary school level is carried out in the 1st, 2nd, and 3rd grades of
primary school in the form of Mustafa Kemal Atatiirk's life and students learning about historical
places in their immediate surroundings within the Life Science course. In the 4th grade, history is

taught in the Social Studies course (Demir, 2017).

The importance of the history course in achieving the goal of "raising generations sensitive to
cultural values" among the objectives of the Turkish education system is an undeniable fact. In order
to raise students who are sensitive to cultural heritage, history topics in the content of Life Sciences
and Social Studies courses are becoming more and more important day by day (Demircioglu and
Tokdemir, 2008). In the Life Science Course Curriculum (2018), there are specific objectives such as
participation in society, being aware of time, continuity, and change, being a carrier of national values,
loving one's homeland and nation, and protecting the cultural richness of one's country, which are

aimed to be gained by students through effective history teaching (MEB, 2018a). The Social Studies
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course, which is as important in terms of history teaching as the Life Science course in primary school,
aims to build bridges between the past, present, and future and to provide students with the ability to
empathize between the past and present (Diindar, 2017). History teaching, which aims to enable
students to protect their culture, engage in activities that will develop and improve their country, and
gain national consciousness, is included in the "Life in Our Country" unit in the Life Sciences course

and in the "Culture and Heritage" learning area in the Social Studies course (MEB, 2018a; MEB, 2018b).

In the Social Studies Curriculum (2018), there is the acquisition "SB.4.2.4. Understands the
importance of the National Struggle based on the lives of the heroes of the National Struggle" in the
"Culture and Heritage" learning area at the 4th grade level. Within the scope of this learning area, it is
aimed at helping students acquire the values of sensitivity to cultural heritage and patriotism, the
skills of using evidence, perceiving time and chronology, and perceiving change and continuity.
(MEB, 2018b; 14). In the 4th grade Social Studies Textbook, the unit "Learning My Past" in the "Culture
and Heritage" learning area includes the topics "Heroes of the National Struggle" and "The Importance
of the National Struggle". "An Epic of Heroism: National Struggle", the life of Mustafa Kemal Atatiirk,
who started the National Struggle movement, is briefly mentioned, and the beginning of the National
Struggle movement, the importance of Mustafa Kemal Atatiirk in the struggle for independence, and
the wars and heroes on the Eastern, Southern, and Western fronts are explained with the help of maps

and visuals (Tiiystiz, 2021).

The National Struggle, which is one of the important breaking points in Turkish history, is
important in creating national historical consciousness in primary school students. On the basis of this
idea, there is a presupposition that children's mental familiarity with the subject contents that will
help them create national consciousness from an early age will create a cognitive and affective
infrastructure for the history subjects they will learn at later ages (Simsek and Cakmakgi, 2019). The
starting point of the National Struggle movement, which is the Turkish nation's own struggle for
independence, is national and universal values. For this reason, the teaching of the National Struggle
has an important place in the adoption of these values. Students who learn the spirit of the national
struggle, the importance of unity and solidarity in winning the war, and the sacrifices made for
independence will learn their responsibilities towards the state and the nation (Bayburt and Duman,
2020). Baltacioglu (1995) emphasized the importance of Turkish elders in the acquisition of patriotism.
Ceran (2015) concluded in his research that the heroes of the National Struggle can be role models for
children to gain character traits such as love for homeland, freedom, perseverance and determination,
unity-cooperation and solidarity, faith, hope, courage, trust-reliability, responsibility, and patience.
Mustafa Kemal Atatiirk, the most important hero of the National Struggle, is an important person for
both the Turkish nation and the world. According to Inan (1998), just as other nations in the world

make efforts to research and evaluate their founders and pass them on to the next generation as
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exemplary figures, Turks should research Mustafa Kemal Atatiirk, the founder of the Republic, and

pass him on to the next generation.

When the studies in the literature were examined, it was determined that the studies were
generally aimed at university students' perceptions of Atatiirk (Duman, Kocaer, and Korkmaz, 2020;
Gokeen and Bektas, 2020; Gokcen and Bektas Oztaskin, 2017; Uyar, 2020; Vurgun, 2021). On the other
hand, there are three studies on the perception of Atatiirk by preschool children (Yazici, Mercan Uzun
and Caglayan, 2022) and middle school students (Elmas, 2007) and on the perception of Turkey and
Atatiirk by 5th grade students of Turkish origin from North Macedonia (Karaman, 2019). In the study
conducted by Yazici et al. (2022) to determine preschool children's perceptions of Atatiirk, 30 children
and 30 parents were interviewed, and it was determined that children and their parents mostly
emphasized Atatiirk's military aspect. It was determined that children primarily emphasized
Atatiirk's identity as a savior and thought that Turkey would not have been independent and there
would have been constant war without Atatiirk. In a study conducted by Elmas (2007) to determine
the perception of Atatiirk by middle school students, it was concluded that children defined Atatiirk
as a savior who saved the country from internal and external enemies, intelligent, clever, the sun
rising in the country, farsighted, an irreplaceable leader, and the power that follows them even though

he is no longer alive.

Karaman (2019) conducted a study with primary school students of Turkish origin living in
North Macedonia and found that most of the students did not have negative views about Turkey and
Atatiirk and that they talked about Turkey and Atatiirk in their communication with other children
using languages other than Turkish. However, there is no study in the literature that examines the
National Struggle and Mustafa Kemal Atatiirk from the perspectives of primary school students.
Based on this finding, the aim of this study is to determine the views of 4th grade primary school
students on the years of the National Struggle and Mustafa Kemal Atatiirk. In order to achieve this

aim, answers to the following questions were sought:

1. What are the views of 4th grade primary school students on their historical empathy

experiences with the years of the National Struggle?

2. What are the views of 4th grade primary school students on Mustafa Kemal Atatiirk's

contributions to the National Struggle movement?

3. What are the views of 4th grade primary school students on Mustafa Kemal Atatiirk's

individual characteristics?

4. What are the views of 4th grade primary school students about what they would say if they

had the opportunity to talk to Mustafa Kemal Atatiirk?
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5. What are the drawings of 4th grade primary school students about the images that come to

their minds when Mustafa Kemal Atatiirk is mentioned?
Method
Research Design

This research, which aims to determine the views of 4th grade primary school students on the
years of the National Struggle and Mustafa Kemal Atatiirk, was designed using a qualitative research
method. According to Yildirnm and Simsek (2018), qualitative studies are studies aimed at
determining perceptions and events in a realistic and holistic way in a natural environment. The
research was conducted using the basic qualitative research design, which is one of the qualitative
research approaches. This design focuses on how the study group interprets and constructs the
research topic (Merriam, 2018). In this study, the basic qualitative research design was preferred
because it focused on the views of 4th grade primary school students on the years of the National

Struggle and Mustafa Kemal Atatiirk.
Study Group

The study group for the research consists of 24 students studying in two different branches in
the 4th grade of a primary school in the city center of Afyonkarahisar in the second semester of the
2021-2022 academic year. In the selection of the students to be included in the study group, a total of
24 students, including 2 female and 2 male students in the low, medium, and high achievement
groups, were determined from each branch with the help of classroom teachers. Criterion sampling,
one of the purposeful sampling methods, was used to determine the study group. According to
Maxwell (2018), in purposive sampling, information-rich situations suitable for in-depth research are
selected. In information-rich situations, the researcher can access as much information as possible
(Patton, 2018). Criterion sampling is the study of all situations that meet a predetermined set of criteria
(Yildirim and Simsek, 2018). The criterion for determining the students who make up the study group
in this study is to be in the low, medium, and high achievement groups. Table 1 shows the

characteristics of the study group.
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Data Collection Tool

Table 1. Characteristics of the study group Tablo 1.

f %
Gender Female 12 50
Male 12 50

Primary School - -

Mother's Education Status =~ Middle School 2 8
High School 7 29

University 15 63

Primary School - -

Father's Education Status Middle School 1 4
High School 6 25

University 17 71

Teacher 9 38

Housewife 8 34

Mother Occupation Technician 2 8
Academician 1 4

Banker 1 4

Lawyer 1 4

Laborant 1 4

Assistant School Principal 1 4

Teacher 6 25

Academician 4 18

School Principal 3 13

Tradesmen 2 8

Father Occupation Engineer 2 8
Technician 2 8

Business Manager 1 4

Financial Advisor 1 4

Contractor 1 4

Cashier 1 4

Tailor 1 4

A semi-structured interview form was used as a data collection tool in the study. According to
Yildirim and Simsek (2018), interview forms ensure that all the questions prepared about the research
problem are used. In this method, the interviewer can ask additional questions in order to elaborate
on both the questions prepared in advance and the answers to these questions (Yildirim and Simsek,
2018). According to Merriam (2018), semi-structured interviews allow the subject to be elaborated
with different questions in the flow of the conversation and to reach new ideas about the subject.
Interviews stand out in qualitative research compared to other data collection tools because they are
based on speech, which is the most common form of communication, and are very powerful in terms

of determining people's opinions, experiences, and feelings (Yildirim and Simsek, 2018).

As a first step in the development of the interview form, a literature review was conducted in
line with the purpose of the study, and open-ended interview questions were developed. Expert
opinion was sought to evaluate the interview questions in terms of scope, comprehensibility, and

clarity. According to the feedback from the field expert, the questions were corrected in terms of the
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way they were expressed, and the interview form was finalized. In the first part of the interview form,
there are questions about gender, parents' education level, and occupation to identify the students. In
the second part, there are questions to determine the students' views on the years of the National
Struggle and Mustafa Kemal Atatiirk. In the second part, there are questions to determine the
participants' historical empathy experiences towards the years of the National Struggle, Mustafa
Kemal Atatiirk's contributions to the National Struggle movement, their views on Mustafa Kemal
Atatiirk's individual characteristics, what they would say if they had the opportunity to talk to
Mustafa Kemal Atatiirk, and the images that come to mind when Mustafa Kemal Atatiirk is

mentioned.
Data Collection and Analysis

The research data were collected during the spring semester of the 2021-2022 academic year,
between March 14 and March 18, 2022, after face-to-face interviews with each student in the teachers'
room within the time periods deemed appropriate by the classroom teachers. During the interviews,
directive statements were avoided, and care was taken to create an environment where students could
express their thoughts comfortably. Before starting the interview, the purpose of the study was
explained to the students, and they were informed about ethical sensitivities. It was explained that the
study did not aim to evaluate the students and that the data collected would only be used for the

research, and thus, sincere answers were obtained from the students.

In order to prevent data loss, permission was obtained from the students for audio recording
during the interview. Probe questions were used during the interview to elaborate on the students'
views on the subject. Probe questions are used to deepen the answer given and to increase the richness
and depth of the answers (Patton, 2018). The interviews lasted approximately 10-15 minutes with each
student, and at the end of each interview, the students were asked if they had anything to add, and
the interview was ended. In addition, in the classrooms where the students in the study group were
present, the class teachers asked the students to draw pictures of the images that came to their minds
when Mustafa Kemal Atatiirk was mentioned in the visual arts lesson. No guidance was given for the
pictures to be drawn by the students, and the students were asked to use their imagination. At the end
of the lesson, the pictures drawn by the students in the study group were received from the classroom

teachers.

The analyses of the semi-structured interviews conducted within the scope of the research
were recorded in the Microsoft Office Word program and converted into text. The answers given by
the participants in the interviews were coded according to the research questions. The pictures drawn
by the students were examined one by one, and the concepts in the pictures were identified and
categorized. The frequencies of the identified concepts were calculated and tabulated. The pictures

that best reflected the elements identified in the students' drawings were included and interpreted.
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The data obtained from the interviews were analyzed by the descriptive analysis method; the common
aspects of the codes created were determined and classified, and categories were created for each
research problem. In descriptive analysis, data are interpreted under predetermined headings and
themes. In descriptive analysis, quotations from participant views ensure the reliability of the study
and the reflection of the views. It also allows the reflection of striking views (Altunisik et al., 2005). In
the last stage of data analysis, in order to give meaning to the data, the findings were presented in
tables within the framework of categories and codes and interpreted by supporting direct quotations.
In order to keep the identity information of the students forming the study group confidential, codes
and numbers such as 51, 52, and 524 were used instead of their real names. Since descriptive analysis

was used in the study, direct quotations were frequently used.
Validity and Reliability Measures

There are certain strategies to increase the quality of qualitative research (Yildirim and
Simsek, 2018). In order to ensure the validity and reliability of the research, the procedures for

credibility, transferability, and confirmability are explained in detail.

Credibility: In qualitative research, the research process and results should be clear, consistent,
verifiable by other researchers, and open. For this reason, the researcher should provide evidence for
the authenticity of the findings, the validity of the results in similar settings, the consistency of the
research process, and the fact that the data were collected and analyzed with an objective approach. In
order to ensure credibility, strategies such as long-term interaction, deep-oriented data collection, data
triangulation, expert opinion, and participant confirmation are carried out (Yildirirm and Simsek,
2018). In order to ensure the credibility of this research, in-depth questions were used in the
interviews with the participants, and care was taken to ensure that the interviews were not short. It
was aimed at establishing long-term communication with the participants and collecting in-depth
data. In addition, the data analysis process was presented to the expert opinion, and the coding of the
researchers and the field expert was compared, and the percentage of agreement was calculated as
([Agreement / (Agreement + Disagreement) x 100]). It was calculated at 90%. According to Miles and
Huberman (1994), reliability calculations (70 indicate that the research can be considered reliable. The
parts where there were disagreements between the researchers and the field experts were re-

evaluated, and a consensus was reached.

Transferability: In qualitative research, it is to richly describe the stage of the research, to
provide maximum diversity in sample selection, to define the environment and participants by paying
attention to ethical principles, and to support and prove the findings with quotations from participant
opinions (Merriam, 2018; Yildirirm and $imsek, 2018). Reporting the data obtained in qualitative
research in detail and explaining the way the researcher reached the results in detail are among the

important criteria of validity in qualitative research (Creswell, 2013; Glesne, 2016). In the method
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section of this study, the research design, study group, data collection tool, data collection, and
analysis process were explained in detail. In addition, information was provided by keeping the
identities of the study group confidential, criteria were determined, and the richness of the
participants was ensured by choosing students from two different classes in the low, medium, and
high achievement groups. In the findings section, the themes were explained with direct quotations
from student opinions and detailed descriptions were aimed at. In this way, after the publication of
the research, detailed information about the data collection and analysis process was provided to the

potential audience.

Confirmability: In qualitative research, the results are confirmed by the data collected, and
meaningful explanations are presented to the reader within this framework. The results of scientific
research are expected to reflect the truth and be free from the subjective judgments and assumptions
of the researcher. In this context, qualitative researchers are expected to confirm their results with the
data they collect and provide meaningful explanations to readers within this framework (Yildirim and
Simsek, 2018). In order to ensure confirmability in this study, it was aimed to ensure confirmability by
keeping the raw data of the research, explaining the research process in detail, and clearly associating

the results with the research data.
Ethical Permissions for the Research

In this study, all the rules specified in the "Directive on Scientific Research and Publication
Ethics of Higher Education Institutions” were followed. None of the actions specified under the
second section of the Directive, "Actions Contrary to Scientific Research and Publication Ethics", were

carried out.

Ethics committee permission information: The name of the ethics review board is the Afyon

Kocatepe University Scientific Research and Publication Ethics Committee.
Date of ethical assessment decision: March 11, 2022
Ethical assessment certificate number: 2022/80

Findings

In this section of the study, the research findings were analyzed based on the research

questions.

1. Students' Views on Their Historical Empathy Experiences with the Years of the

National Struggle

"Imagine that you lived during the years of the National Struggle. I want you to answer by

taking into account what you learned about those years and the conditions of the period. What kind of
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contributions would you make to the National Struggle?" The categories, codes, and frequencies

obtained as a result of the analysis of their answers to the question are shown in Table 2.

Table 2. Students’ views on their historical empathy experiences with the years of the National Struggle

Categories Codes f
Carrying ammunition/weapons 16

Carrying food/beverage 14

Providing furniture and clothing 12

Aid to the frontline Participating in the war 11
Helping 10

Transporting medical supplies 4
Helping Mustafa Kemal Atatiirk 3
Commissioning people 2
Setting up a tent 1

Informing the public 25
Getting everyone to fight 11
Encouraging the public 5
Telling them to trust Mustafa Kemal Atatiirk 3
Aids to raise national consciousness Making recommendations 2
Holding congresses 2
Preparing a poster 2
Preparing a slogan 2
Newspaper publishing 1

Affective reactions to the process of Fear
National Struggle Being brave

—_

Taking Mustafa Kemal Atatiirk as an example 1

As seen in Table 2, students' views on their historical empathy experiences with the years of
the War of Independence were evaluated through the categories of their help for the front, their help
for raising national consciousness, and their affective reactions to the process of the War of

Independence.

It is seen that the most important aid that the students would provide if they lived during the
period of the War of Independence was front-oriented aid. It is noteworthy that the prominent aids in
the category of front-oriented aids are carrying bullets or weapons (f = 16), food or beverage aids (f =
14), and goods or clothing aids (f = 12). It is seen that the students were able to evaluate the conditions
of that period in their historical empathy with the years of the National Struggle and that they were
able to express the military supplies and food expenses, which were among the most serious needs
during the period of the National Struggle, by utilizing historical context information. The opinions of
some students who stated that they could help the soldiers on the battlefield by delivering bullets,
weapons, food, drink, goods, clothing, and medical supplies are as follows:

S1: "I used to carry food and drink to our soldiers, and I used to bring wood and sheets and
set up tents for their personal needs, clothing, and shelter."

S3: "I would help the soldiers; for example, I would give them my own clothes."

S5: "I could take food from home to the soldiers; I could carry bullets."
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S9: "I used to cook for our soldiers. When they were wounded, I used to bring medical
supplies for their recovery.”

S7: "l would help the patients; I would bring whatever they wanted."

521: "I would like to be a nurse or a doctor who treats and heals wounded soldiers."
The opinions of some students who explained their help for the front as helping the soldiers,
Mustafa Kemal Atatiirk, and participating in the war are as follows:

52: "I would help Mustafa Kemal Atatiirk realize his plans. I would also help my friends on
the battlefield."

54: "I would help the soldiers. If I wasn't a child, I would go to the front to fight and fight."
510: "I would try to take back our homeland."

S16: "I would even sacrifice my life for the Turkish people. I would support the soldiers."

It is seen that the most prominent aids in the category of aids to raise national consciousness
are informing the public (f = 25), getting everyone to fight (f = 11), encouraging the public (f = 5), and
telling them to trust Mustafa Kemal Atatiirk (f = 3). It is noteworthy that the students were able to
evaluate the conditions of that period in their historical empathy with the years of the National
Struggle, and they were able to express their views on what the people who participated in the
National Struggle movement might have thought and how they might have acted with an emphasis
on national consciousness by putting their knowledge of historical perspective into practice. The

opinions of some students regarding the aid to raise national consciousness are as follows:

S1: "I could gather people in an area and explain how our country was under occupation.”
S3: "I used to tell people, 'trust in Mustafa Kemal, we will do it, we will succeed'..."

S4: "T would visit villages one by one, like Siitcii Imam. I would raise awareness among the
Turkish people."

S5: "I could talk to people and make everyone fight."
59: "I would encourage people to win the war. “This homeland is ours; it will stay with us'."

521: "I would visit the fronts and tell the soldiers, 'Fight, hold on!' I would give advice to the
people. "Be prepared for war; treat all wounded soldiers. Always support each other. Do
whatever it takes to be prepared for war."

Some students explained their assistance in raising national consciousness as follows:

organizing congresses, preparing posters or slogans, and publishing newspapers:

S4: "I would hold congresses like Atatiirk."

520: "I would publish newspapers and make news. I would write about the war and Mustafa

(1)

Kemal in the news and tell people, 'Join the war'".

523: "I would prepare posters saying 'Protect your country' and hang them where people
could see them."

524: "I would prepare posters saying, 'We will go to war; help us'..."
In the category of affective reactions towards the National Struggle process, students
evaluated the affective reactions of the people living in the historical period they empathized with and

the situation they were in: being afraid (f = 1), being brave (f = 1), and taking Mustafa Kemal Atatiirk
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as an example (f = 1) in the affective connection dimension of historical empathy. The opinions of the
students on this subject are as follows:
52: "I would act bravely at the front and prevent enemies from entering our state."

517: "I would be a little scared, but I would be on Atatiirk's side and support him."

522: "I would do things to prevent enemies by taking Atatiirk as an example."
2. Students' Views on Mustafa Kemal Atatiirk's Contributions to the National Struggle

Movement

The categories, codes, and frequencies obtained as a result of the analysis of the students'
responses to the question "What do you think about the contributions of Mustafa Kemal Atatiirk's

activities to the National Struggle?" are shown in Table 3.

Table 3. Students’ views on Mustafa Kemal Atatiirk’s contributions to the National Struggle Movement

Categories Codes f
Fighting 15
Liberating the country from occupation

Contributions to the war Preparing plans for wars

Treating soldiers well
Teaching battle plans to his soldiers

— N W o O

Opening of the Grand National Assembly

Raising public awareness
Contributions to raising national Organizing congresses
consciousness Issuing circulars

—= = W O

Being on the side of the people

As seen in Table 3, students' views on Mustafa Kemal Atatiirk's contributions to the National
Struggle Movement were evaluated through the categories of contributions to the war and

contributions to raising national consciousness.

In the category of Mustafa Kemal Atatiirk's contributions to the war in the National Struggle
Movement, it is seen that the codes of fighting (f = 15), saving the country from occupation (f = 9), and

preparing the plans for the war (f = 8) stand out.

It is noteworthy that the students emphasized Mustafa Kemal Atatiirk's commander-in-chief

status. The opinions of some students on this subject are as follows:

52: "Mustafa Kemal prepared the plans for all those wars."

S6: "The most important commander in the national struggle is, of course, Mustafa Kemal; we
won the national struggle thanks to him. Therefore, he is the most important person in the
national struggle."

S7: "He saved our country from occupation; he fought."
515: "He became a commander and protected us; he helped us win the national struggle.”

521: "He saved us thanks to his foresight and intelligence."
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Some students explained Mustafa Kemal Atatiirk's contributions to the war as follows: he
treated the soldiers well (f = 3), he taught the soldiers war plans (f = 2), and he opened the Grand
National Assembly of Turkey (f = 1):

S1: "He respected the soldiers at the front; he did not shout."
S5: "He fought and planned, taught planning to his soldiers, and supported the soldiers."

In the category of Mustafa Kemal Atatiirk's contributions to raising national consciousness in
the National Struggle Movement, it is seen that the codes of raising public awareness (f = 9) and
organizing congresses (f = 3) stand out. The opinions of some students on this issue are as follows:

S3: "...raised public awareness, organized congresses, supported the people, and always stood
by them."

S11: "He called the people to unity and solidarity."

521: "He held meetings to make public announcements. In those meetings, he made
announcements about "advice about being very careful in the war, winning the war with
cooperation and unity."

3. Students' Views on Mustafa Kemal Atatiirk

The categories, codes, and frequencies obtained as a result of the analysis of the students'
responses to the question "What comes to mind when Mustafa Kemal Atatiirk is mentioned?" are

shown in Table 4.

Table 4. Students’ views on Mustafa Kemal Atatiirk’s individual characteristics

-~

Categories Codes

—_
N

Forward thinking

Hardworking

Perseverance

Being smart

Mental characteristics Knowledgeable

Successful

Planned

Regularity

Giving importance to education

Being patriotic

Being respectful

Patience

Love for children

Self-confidence

Helpfulness

Being optimistic
Emotional characteristics Being brave

Being honest

Being generous

Fairness

Friendliness

Being altruistic

Love for his people

Being compassionate

Physical properties Blue eyes

N m) R R R =R P R NNDNDNMNDNNDN O RO, R R R RN O
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Blond hair

Saving the homeland

Being a hero

) L. Declaration of the Republic

Professional characteristics .
Being a great commander
Being a leader

Raising people's awareness

1
3
2
1
1
1
1

As seen in Table 4, students evaluated Mustafa Kemal Atatiirk in terms of his individual

characteristics through the categories of mental characteristics, emotional characteristics, physical

characteristics, and professional characteristics. It is seen that the emphasis on mental characteristics

and emotional characteristics stands out in the students' definitions of Mustafa Kemal Atattirk in their

minds. It can be said that these emphases show students' love for Mustafa Kemal Atatiirk.

In the category of mental characteristics, Mustafa Kemal Atatiirk's being farsighted (f = 17),

hardworking (f = 6), determined (f = 3), and intelligent (f = 2) stand out. Some students stated that

Mustafa Kemal Atatiirk was knowledgeable (f = 1), successful (f = 1), planned (f = 1), organized (f = 1),

and gave importance to education (f = 1). Some students stated the mental characteristics of Mustafa

Kemal Atatiirk as follows:

S1: "Mustafa Kemal Atatiirk is a farsighted and successful person.”
514:"..hardworking and determined, that is, a person who does not give up."
516: "Mustafa Kemal is an intelligent and hardworking person."

519: "He was a hardworking child."

521: "I think of him as being very intelligent."

In the category of emotional characteristics, Mustafa Kemal Atatiirk was patriotic (f=9),

respectful (f=4), patient (f=4), loving children (f=3), self-confident (f=2), helpful (f=2), optimistic (f=2),

brave (f=2), honest (f=1), generous (f=1), just (f=1), friend-loving (f=1), altruistic (f=1), people-loving

(f=1), and compassionate (f=1). The opinions of some students on this issue are as follows:

52: "Mustafa Kemal Atatiirk is brave."

S3: "He is very fair."

S6: "Mustafa Kemal is a person who loves his people, loves his homeland."
S7: "Mustafa Kemal is a compassionate person."

S8: "Mustafa Kemal loved children very much."

518: "I think of a self-confident person.”

522: "He is a self-sacrificing person."

In the category of physical characteristics, students expressed Mustafa Kemal Atatiirk's blue

eyes (f =2) and blond hair (f = 1) as follows:

521: "having blue eyes and blond hair."
524 "She has blue eyes. Her eyes are very beautiful."

In the category of professional characteristics, students stated that Mustafa Kemal Atatiirk

saved the homeland (f = 3), was a hero (f = 2), proclaimed the Republic (f = 1), was a great commander
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(f=1), was a leader (f = 1), and raised awareness (f = 1). The opinions of some students on this subject

are as follows:

52: "He saved the homeland from the enemy."

S5: "Mustafa Kemal made heroic deeds in the War of Independence."”

S7: "He saved our country from occupation.”

59: "Mustafa Kemal is a hero."

512: "Atatiirk is a good person who tries to raise awareness and guide everyone."

521: "When I think of Mustafa Kemal Atatiirk, I think of a great commander who won our
independence, saved the homeland, and declared the Republic."

4. Students' opinions on what they would say if they had the opportunity to talk to

Mustafa Kemal Atatiirk

The categories, codes, and frequencies obtained as a result of the analysis of the students' responses to
the question "What would you say to Mustafa Kemal Atatiirk if you had the opportunity to talk to

him right now?" are shown in Table 5.

Table 5. Students’ views on what they would say if they had the opportunity to talk to Mustafa Kemal Atatiirk

-~

Categories Codes

It means I love you very much.
It means we wouldn't be here without you.
To say that you have achieved great things
Wishing them continued success
So I'd like to be like you, huh?
Affective expressions So everyone is saying good things about you
I'm glad you're here
I'miss you so much.
Thank you
Don't look back; the children are taking good care of the homeland
Adpvising children to buy gifts
Adpvising him to love children very much
Not being able to say anything because of excitement

Asking him to protect children

W W[, R R R R R R R R REmE W W

Adpvising the enemy to increase the number of weapons and
soldiers in order to defeat them immediately
Saying that you can make peace faster
Adpvising soldiers to treat soldiers with love and respect
Do not kill the children of the enemy
Wanting no more wars or no one to die
To say that he was a very important commander
Calling everyone to the national struggle
Statements about professional life  y; o, there is nothing we cannot achieve if we are united
Wanting him to be president again
Adpvising the public to believe
Adpvising the use of sandbags instead of trenches on the fronts
Listening to people and asking them to realize their wishes

el e T e T T = T =N N N N )

Asking the Red Crescent to set up tents for the treatment of
soldiers

Saying that you are very hardworking and intelligent
Show places on the map that need to be rescued

Adpvising him to open arms factories

Wanting to be there as a helper

O [F= = = =

Asking how he won the war
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Asking what you went through in the war
To ask how you are so hardworking
Questions about their To ask how he was so farsighted
achievements

To ask how you are so patient
To ask how you are so strong-willed

_om = NN W

Asking about the people who were with you in the war

As seen in Table 5, students' opinions on what they would say if they had the opportunity to
talk to Mustafa Kemal Atatiirk were evaluated through the categories of affective expressions,

statements about his professional life, and questions about his achievements.

In the category of affective expressions, the codes of saying I love you very much (f = 4),
saying we would not be here without you (f = 3), and saying that you have accomplished great things
(f = 3) stand out. In addition, students wishing for continued success (f = 1), saying that I would like to
be like you (f = 1), saying that everyone says good things about you (f = 1), saying that I am glad you
exist (f = 1), saying that I miss you very much (f = 1), saying thank you (f = 1), saying that children take
good care of the homeland (f = 1), asking him to buy gifts for children (f = 1), asking him to love
children very much (f = 1), and not being able to say anything because of excitement (f = In these
expressions, students' love and admiration for Mustafa Kemal Atatiirk stand out. The words used by
the students, such as "don't leave him behind", "I love him" and "I miss him," also show their love and

admiration. The views of some students on this subject are as follows:

S1: "I would advise him to buy small gifts for the children."

52: "I would thank them. I would say, 'This state is like this because of you'."
S4: "I couldn't say anything out of excitement."

S5: "l would say that you have achieved great things and thank you."

S8: "...'Atam, I love you very much; we wouldn't be here without you; I would like to be like
you'..."

59:"...'"Don't leave your eyes behind; we are taking good care of the homeland as children'..."

512: "I would thank him for giving us this homeland, this flag, holidays, and special days
because holidays are very beautiful."

517: "T would take his hand, kiss his hand like we did with our grandparents, and say, T'm
glad you existed, Atatiirk'."

In the category of statements about professional life, the codes of asking him/her to protect
children (f = 3), advising him/her to increase the number of weapons/soldiers in order to defeat the
enemy immediately (f = 3), saying that he/she can make peace faster (f = 2), and advising him/her to
treat soldiers with love and respect (f = 2) stand out. In addition, students saying not to kill enemy
children (f=1), asking not to fight another war/not to let anyone die (f=1), saying that he was a very
important commander (f=1), telling him to call everyone to the national struggle (f=1), saying that
there is nothing we cannot achieve if we are united (f=1), asking him to become president again (f=1),
advising him to believe in the people (f=1), advising him to use sandbags instead of trenches on the
fronts (f=1), listening to people and asking him to realize their wishes (f=1), asking him to set up Red

Crescent tents for the treatment of soldiers (f=1), saying that he was very hardworking and intelligent
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(f=1), showing the places that needed to be saved on the map (f=1), recommending him to open arms
factories (f=1) and asking to be with him as a helper (f=1). When the students' statements about
Mustafa Kemal Atatiirk's professional life are examined, it is noteworthy that in addition to
expressions of praise such as being a very important commander, being president again, and being
very hardworking and intelligent, they also want him to protect children, treat soldiers with love and
respect, believe in the people, and realize people's wishes. The opinions of some students on this

subject are as follows:

S6: "I would like to thank him for being a very important commander in the national struggle."
S3: "l would suggest opening factories to strengthen weapons."

S5: "I would recommend him to be president again, because a lot of bad things started to
happen.”

513: "I would like him to increase our weapons more so that we can defeat the enemy
immediately."

514: "I would advise him to protect children in war."

517: "T would tell him to take me with him because I would act like him; I would help him
then."

521: "I would say no more wars; no one should die."

In the category of questions about their achievements, the codes of asking how they won the
war (f = 9), asking what they experienced in the war (f = 3), asking how they were so hardworking (f =
2), and asking how they were so farsighted (f = 2) stand out. In addition, the students stated that they
would ask how he was so patient (f = 1), how he was so strong-willed (f = 1), and the people who were
with him in the war (f = 1). The opinions of some students on this subject are as follows:

S1: "If T had the chance to talk to Mustafa Kemal Atatiirk, I would ask him how he was so

patient and hardworking, how he was farsighted and strong-willed. I would ask him how he
resisted the national struggle."

S7: "If I could talk to Mustafa Kemal Atatiirk, I would ask him how he fought in the National
Struggle."

513: "I would ask how you saved the homeland; how were your days?"

5. Images that come to students' minds when they think of Mustafa Kemal Atatiirk

The categories, codes, and frequencies obtained as a result of the analysis of the students'
responses to the question "Can you draw the image that comes to mind when Mustafa Kemal Atatiirk

is mentioned?" are shown in Table 6.

Table 6. Students’ drawings of the images that come to their minds when they think of Mustafa Kemal Atatiirk

Categories Codes f

National symbols Turkish flag 11
Anitkabir
Child

Human Atatiirk Personal characteristics of Mustafa Kemal Atatiirk
Mustafa Kemal Atatiirk's childhood
Physical characteristics of Mustafa Kemal Atatiirk
The adopted daughter of Mustafa Kemal Atatiirk

=== WU
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Soldier Ataturk War 7
Leader Ataturk Revolutions
Grand National Assembly of Turkey 1

As seen in Table 6, students’ drawings of the images that come to their minds when they think
of Mustafa Kemal Atatiirk were analyzed through the categories of national symbols: human Atatiirk,
soldier Atatiirk, and leader Atatiirk. In their drawings, students visualized Mustafa Kemal Atatiirk

with the elements of a flag and a child.

In the category of national symbols, there are images of the Turkish flag (f = 11) and Anitkabir

(Figures 1 and 2).
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Figure 1. Students' pictures of flags
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Picture 2. Students' pictures of Anitkabir
In the human Atatiirk category, there are images of children (f = 5), Mustafa Kemal Atatiirk's
personal characteristics (f = 3), Mustafa Kemal Atatiirk's childhood (f = 1), Mustafa Kemal Atatiirk's
physical characteristics (f = 1), and Mustafa Kemal Atatiirk's spiritual daughter (f = 1) (Figures 3 and
4).

Figure 3. Students’ drawings with child elements
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Figure 4. Students' drawings of Mustafa Kemal's childhood, physical characteristics, and his adopted
daughter Ulkii

In the category of Atatiirk the soldier, there is war imagery (f = 7). His paintings emphasize
the Bandirma Ferry, the battlefield, Kocatepe, soldiers fighting, and the flag (Figures 5 and 6).

o

Figure 5. Students' pictures of the war
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Figure 6. Students' pictures of the war

Reforms (f = 2) and the Grand National Assembly of Turkey (f = 1) are included in the leader
Atatiirk category (Figure 7).
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Picture 7. Students' pictures of the revolutions and the Grand National Assembly of Turkey

Discussion, Conclusion and Recommendations
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In this study, the views of 4th grade primary school students on the years of the National
Struggle and Mustafa Kemal Atatiirk were examined. As a result of their historical empathy
experiences with the years of the National Struggle, the students stated that they could provide aid for
the front, aid to raise national consciousness, and defined the years of the National Struggle through
the emotions they felt. It was determined that the students were able to evaluate the conditions of that
period in their historical empathy with the years of the National Struggle and that they were able to
express military supplies and food expenses, which were among the most serious needs during the
period of the National Struggle, by utilizing historical context information. Students expressed their
views on what people who participated in the National Struggle movement might have thought and
how they might have acted with an emphasis on national consciousness in the perspective-taking
dimension of historical empathy and evaluated people's affective reactions and the situation they were
in in the affective connection dimension of historical empathy. According to Lee (1984), one criterion
for understanding history is historical imagination based on evidence. Yeager and Foster (2001)
evaluated the historical empathy study they conducted with middle school students as an experience
that provided an opportunity to meet skills such as historical thinking, decision-making, and
explanation. Downey (1994), in his study on 5th grade students' historical empathy towards American
Indians and Spanish colonists, concluded that students were able to capture a certain amount of
retrospective perspective. While teaching history topics and historical figures, students should be
actively involved in education and training, and teachers should support students to establish
empathy with historical events and people as if they were living in the past (Avcu and Cakar Celik,
2021). Since history is perceived by many students as a course in which events, dates, and names are
memorized, students see it as a boring course that is not relevant to their lives (Yilmaz, 2011). The fact
that the events that took place long before the time period they live in are explained to students in an
abstract way causes them not to show the desired interest in history lessons. History lessons are not
only lessons based on the transfer of knowledge; history lessons aim to provide students with high-
level thinking skills such as evaluation, synthesis, analysis, and interpretation (Ozta§ and Turan, 2009;
Yilmaz, 2011). Today, in social studies and history lessons, it is important for students to develop
historical thinking skills instead of memorizing history topics (Giingér Akinca and Goniil, 2016).
According to Safran (2002), history teaching, which is associated with concepts such as the
development of problem-solving skills, creative thinking, and empathy in contemporary countries, is
accepted as a style of research and investigation rather than a course to be memorized. In addition to
providing students with affective qualities through history teaching, it is possible to provide students
with important qualities and skills that today's people need, such as social skills, comparing the past
and present, perceiving change and continuity, evaluating evidence, and critical and analytical

thinking. For this reason, in order for social studies and history subjects to reach their goals and to be
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loved by students, teaching environments that will allow history lessons to be carried to the present

day in an interesting and understandable way should be organized (Demircioglu, 2007).

As a result of their historical empathy experiences with the years of the National Struggle,
students emphasized the following in the National Struggle movement: helping the soldiers to the
front, carrying bullets and weapons, food and beverages, helping with goods and clothing,
participating in the war, helping the soldiers and Mustafa Kemal Atatiirk, carrying medical supplies
to the soldiers, helping the wounded soldiers, and setting up tents for the soldiers. In order to raise
national consciousness, students suggested informing people, getting everyone to fight, giving
courage, telling people to trust Mustafa Kemal Atatiirk, assigning people to help soldiers, giving
advice, organizing congresses, preparing posters and slogans, and publishing newspapers. The fact
that the students said that they would invite people to the war and organize congresses to raise
national consciousness shows that they take Mustafa Kemal Atatiirk as an example. Defining the years
of the National Struggle through the emotions they felt, students emphasized being afraid, being
brave, being farsighted, and taking Mustafa Kemal Atatiirk as an example. Ozcel and Celebi Oncii
(2021) examined the views of 3rd and 4th grade primary school students on the value of patriotism
and concluded that students were moved when they heard the National Anthem, remembered the
times of war and martyrs, and thought that the Turkish flag should always fly in the sky. According to
Ozcel and Celebi Oncii (2021), children have strong feelings about patriotic values and reflect the

examples they see in the people they accept as models in their environment.

Students explained their views on Mustafa Kemal Atatiirk's contributions to the National
Struggle movement in terms of contributions to the war and contributions to raising national
consciousness. They explained Mustafa Kemal Atatiirk's contributions to the war as fighting, saving
the country from occupation, treating the soldiers well, teaching his soldiers war plans, and opening
the Grand National Assembly of Turkey. They explained Mustafa Kemal Atatiirk's contributions
towards raising national consciousness as raising public awareness, organizing congresses, issuing
circulars, and being on the side of the people. Akca Berk (2012) asked students to write 'a letter
expressing what you saw and experienced there on that day to be sent to the present day as someone
who lived the day Mustafa Kemal came to Ankara during the National Struggle' in the historical
reenactment practice in the 11th grade Turkish Republic History of Revolution and Kemalism course
in secondary education. The expressions in the letters written by the students, such as "Mustafa Kemal
Atatiirk gave morale to the people and organized them" and "Mustafa Kemal Atatiirk was a hope for
the people," are similar to the findings of this study. Lavery and Coffey (2020) examined the views of
secondary school students in Australia on leadership. In their research, students stated that the
characteristics that a good leader should have are: being able to enlighten the people as a leader;
helping everyone; the ability to direct people; working for the benefit of everyone; and putting the

interests of the people ahead of their own interests.
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Students explained their views on Mustafa Kemal Atatiirk's individual characteristics through
mental characteristics, emotional characteristics, physical characteristics, and professional
characteristics. Students who defined Mustafa Kemal Atatiirk through his mental characteristics
emphasized that he was farsighted, hardworking, determined, and intelligent. Students defined
Mustafa Kemal Atatiirk in terms of his emotional characteristics as being patriotic, respectful and
patient, loving children, self-confident, helpful, optimistic, and brave. Students who defined Mustafa
Kemal Atatiirk through his physical characteristics emphasized that he had blue eyes and blond hair,
and students who defined him through his professional characteristics emphasized that he saved the
homeland and was a hero. Yazic1 et al. (2022) examined preschool children's perceptions of Atatiirk
and concluded that children emphasized Atatiirk's military aspect. It was determined that children
who focused on Atatiirk's savior identity thought that independence would not have been won and
the war would have continued continuously without Atatiirk. Karaman (2019), in his study to
examine the perception of Turkey and Atatiirk among 5th grade students of North Macedonian and
Turkish origin, asked the students the 3 words that come to their mind when they think of Mustafa
Kemal Atatiirk. In their answers, the students explained the humanitarian and military aspects of
Mustafa Kemal Atatiirk through the concepts of benevolence, loving children, being respectful,
victory, war, peace, Canakkale, and the War of Independence. Elmas (2007) examined middle school
students' perceptions of Atatiirk and found that children responded to the question "What kind of
person do you think Atatiirk is?" with the following answers: a person to whom we are indebted, a
savior, a leader, intelligent, farsighted, and heroic. Elmas (2007) stated that one of the students in the
study group said about the portrait of Atatiirk in their classroom that 'when he did not do his
homework or misbehaved, Atatiirk looked at him as if he was angry, but when he did his homework
and listened to the lesson, he smiled'. The life and individual characteristics of historical figures have
an important place in students' cognitive and affective development. In this context, students see and
learn about the living conditions, personalities, thoughts, and behaviors of historical figures by going
to that time and place with historical empathy practice. Since these living conditions, thoughts, and
behaviors they learn contain value, historical figures can be role models for students (Demircioglu and
Tokdemir, 2008). The use of historical figures is important in the teaching of moral values accepted by
society, the development of citizenship awareness, the adoption of democratic principles, and the
transfer of cultural heritage. Cultural heritage, which is not only composed of tangible objects,
traditions, actions, and historical buildings from the past to the present, is closely related to historical
figures. At this point, value education can be provided through people from Metehan to Yavuz Sultan
Selim, from Mustafa Kemal Atatiirk to Aziz Sancar, who have guided society with their experiences
and whose names will not be forgotten in the future (Avcu and Cakar Celik, 2021). Gibbon (2002)
states that state founders are accepted as heroes in all societies, and therefore they are among the

heroes who are most often shown as role models. According to Elban (2018), heroes and state elders
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have an unchanging role from the past to the present and should be used in values education. Using
the life stories of great and important people who have served society in various fields as a teaching
tool will both enrich the content of the course and enable students to respect these people and take
examples from their lives (Er and $ahin, 2012). Oru¢ and Erdem (2010) concluded in their study that
the use of biography in social studies lessons positively affects students' attitudes towards the course.
Simsek and Cakmakg¢1 (2019) stated that the 4th grade Social Studies Textbook dated 2018 attracted the
attention of children because it included biographies and stories. Simsek and Kolbasar (2020)
concluded that the 4th grade Social Studies Textbook's biography-based approach to the period of the
National Struggle was not found useful and necessary by teachers, but it was found useful and

effective by students.

Students explained what they would say if they had the opportunity to talk to Mustafa Kemal
Atatiirk through affective statements, statements about his professional life, and questions about his
achievements. The students who explained their conversations with Mustafa Kemal Atatiirk through
affective expressions emphasized saying thank you, saying "I love you very much", saying that he had
achieved great things, saying "We would not be here without you", and saying that he could make
peace faster. In Elmas' (2007) study, similar to the results of this study, students used the expression
'We owe you' to Mustafa Kemal Atatiirk. Students who explained their conversations with Mustafa
Kemal Atatiirk through expressions related to his professional life advised him to protect children, to
increase the number of weapons and soldiers in order to defeat the enemy immediately, and to treat
soldiers with love and respect. Students who explained their conversations with Mustafa Kemal
Atatiirk through questions about his achievements emphasized asking how he won the war, what he
went through in the war, and how he was so hardworking and farsighted. A similar result to the
findings of the research is found in Ozcel and Celebi's (2021) study. In their study, Ozcel and Celebi
Oncii (2021) asked 3rd and 4th grade primary school students what they would like to say to Atatiirk;
the students stated that they would be excited, that they had many questions, and that they wanted to
learn information they did not know about his life. They also stated that they loved Atatiirk very
much and were grateful for what he did for our country. When we evaluate what the students would
say if they had the opportunity to talk to Mustafa Kemal Atatiirk, we can see the love of the children
for Atatiirk. Atatiirk's love for children, whom he saw as the lights of the future, is also known.
According to Karal (1980), children meant love in Atatiirk's language, and he called his loved ones
children regardless of their age. Atatiirk's declaring the opening day of the Grand National Assembly
of Turkey as Children's Day, supporting their education by adopting foster children, taking care of
children during his trips abroad, and providing financial support for children to study show the

importance he attached to children (Celebi, 2021).

Students visualized Mustafa Kemal Atatiirk as national symbols: Atatiirk the man, Atatiirk

the soldier, and Atatiirk the leader. In their drawings, students visualized Mustafa Kemal Atatiirk as
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the Turkish flag and Anitkabir in the category of national symbols. In the category of human Ataturk,
they visualized him as a child, Mustafa Kemal Ataturk's childhood, his physical characteristics, and
his spiritual daughter. In the category of Atatiirk the soldier, they imagined war, and in the category
of Atatiirk the leader, they imagined reforms and the Grand National Assembly of Turkey. The fact
that the Ministry of National Education attaches importance to developing historical thinking skills in
history teaching and allocates space for drawing activities at the teaching stage to develop these skills
is an important step in age-appropriate history teaching (Kaplan, 2005). The visual elements added to
the Social Studies textbooks with the new curriculum reveal the aim of an environment where
students will learn with love and fun, and at the same time, social studies lessons need to be
supported with visual elements (Gilingdér Akinct and Goniil, 2016). Although it is claimed that a
picture is more valuable than thousands of words in the field of education, the visual resources used
in history teaching remain limited due to the fact that it is an abstract field (Ata, 2002). At the primary
school level, the pictures drawn by students for the subjects they learn in lessons have educational
importance. Visual elements support students' thinking and expression skills in the abstract and
concrete thinking stages. In this context, the use of the drawing method as a tool in lessons increases

students' interest and learning (Giingor Akinct and Goniil, 2016).
Based on the research findings, the following suggestions can be made:

- Students can be guided to research and learn about the history of the country they live in
and the lives of its heroes. The individual characteristics of the heroes of the country they live in can

be used as role models within the scope of values education.

- Drawing practices can be used in social studies lessons in order to utilize historical
imagination skills in the teaching of historical actors and history topics. Drawing competitions for

historical imagination can be organized to encourage students to produce while learning.

In history teaching at the primary school level, digital materials such as documentary
animations, educational stories, and digital posters can be used to attract students' attention and

provide permanent learning since students are in the concrete operations period.

This study was conducted with 24 students in the 4th grade of a primary school. Further
research on the subject can be conducted at different grade levels, and the results of the research can

be compared.
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