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Abstract
Metacognition is defined as individuals having knowledge and control over 
their own cognitive systems. Self-efficacy for teacher candidates is defined 
as a teacher's belief in the capacity or ability of his students to create the 
desired learning outcomes. Self-regulatory learning, on the other hand, 
is defined as thoughts, feelings and actions that are planned and applied 
cyclically to achieve an individual goal. In this study, it was aimed to examine 
the relationship between self-efficacy, self-regulation and metacognitive 
awareness scores and academic performance. In other studies, in the 
relevant literature, the relationship between academic performance 
and three variables, whose relationship with academic performance 
is examined separately, will be examined as a whole. At the same time, 
it will be checked whether there is a significant difference between the 
groups in three variable scores according to various variables. Since the 
aim of the research is to examine the relationship between the factors 
affecting the self-efficacy, self-regulation and metacognitive awareness 
scores of teacher candidates and the variables in question and academic 
performance, the relational screening model suitable for these purposes 
was used. The population of the research consists of teacher candidates 
studying in the 2022-2023 academic year at the faculty of education at a 
state university in the Aegean Region. The appropriate sampling method 
was used for data collection. Teacher Self-Efficacy Scale adapted to 
Turkish by Çapa, Çakıroğlu and Sarıkaya (2005), Self-regulatory Learning 
Skills Scale developed by Turan (2009), and Metacognitive Awareness 
Scale developed by Fırat Durdukoca and Arıbaş (2019) were used as 
data collection tools. As a result of the research, no significant difference 
was found in the variables of gender, department, quality of the family 
residence. It was determined that there was no significant relationship 
between family and student income variables and scale scores. In the 
class variable, it was found that there was a significant difference in favor 
of upper classes according to the three scale scores. In addition, it was 
determined that the three scale scores explained 47% of the total variance 
in academic performance..
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Introduction

The concept of self-efficacy is defined as a person's personal belief in 
the ability to plan and carry out the actions necessary in the process of 
achieving the determined goals (Bandura, 1997). In other words, it can be 
defined as one's belief in individual competencies and potential (Sakız, 
2013). 	 Self-efficacy belief is the most important predictor of individual 
behaviors. In cases where individuals have the belief that they have the 
ability and control to perform a task, they are more willing to choose this 
task, express their determination in this regard, and exhibit the necessary 
behaviors (Sharp, 2002). Determining the self-efficacy beliefs of individuals 
can help explain and understand their behaviors. Based on the self-
efficacy beliefs of teachers as an individual, it is possible to understand 
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and explain their behaviors (Korkut and Babaoğlan, 2012). It 
can be said that teachers with high self-efficacy successfully 
carry out the basic subjects in the teaching process and 
are different from other teachers in this regard (Kiremit, 
2006). Teachers with high self-efficacy beliefs believe that 
they can control and at least influence student success 
and motivation (Tschannen-Moran, Woolfolk-Hoy, and Hoy, 
1998). It can also be said that thanks to self-efficacy belief, 
teachers tend to struggle when faced with difficulties and to 
address the problem until they reach a solution (Gibson and 
Dembo, 1984; Ashton and Webb, 1986; Ross, 1992). When 
the results of the research are evaluated, it is seen that self-
efficacy perception is an important factor within the scope of 
success in the field of education. 
Self-regulation emerges as a concept related to the degree 
to which students actively participate in their own learning 
processes in terms of metacognition, motivation, and 
behavior (Zimmerman, 1989). According to Kauffman (2004), 
self-regulation is "the learner's effort to control and manage 
complex learning activities". Pintrich (2000) defines self-
regulatory learning as an effective and positive process that 
involves students setting their own learning goals, controlling 
their cognitive, behavioral, and psychomotor characteristics, 
and being willing to make changes and adjustments 
when necessary, and being guided by their goals and 
environmental characteristics. Individuals who grow up in 
an environment where self-regulation skills are supported 
and developed will start their lives one step ahead. Self-
regulated learning has become increasingly important in our 
age of rapidly increasing knowledge. It is very important for 
individuals to develop their own knowledge and skills day 
by day and to acquire information that will carry them further 
(Yılmaz, 2016). In this respect, it is quite a job for the teachers 
who regulate the teaching-learning environment. Teachers 
need to organize the teaching-learning environment in a 
way that improves students' self-regulation skills (Aybek 
and Aslan, 2017). This situation reveals the importance of 
determining the self-regulation levels of teachers while 
they are studying at the undergraduate level and informing 
teacher candidates about self-regulation skills. It is thought 
that the fact that teacher candidates have self-regulation 
skills will make it easier for students to gain this skill in their 
professional lives.
Flavell (1976) defined metacognition as an individual's 
knowledge of their own cognitive processes. Metacognition 
can also be defined as the processes in which individuals 
have knowledge about their own cognitive activities and 
cognitive strategies (Boekaerts, 1997). It is the individual's 
consciously monitoring and supervising the cognitive 
processes by running the prediction and planning stages 
(Brown, 1980). Breed, Mentz, and Westhuizen (2014) define 
metacognitive awareness as being aware of how the 
individual will learn, how to plan his/her own learning process, 
and the processes of organizing, structuring, and producing 
information. In line with this view, Schraw (2002) states that 
students with metacognitive awareness can plan their own 
learning, use more strategies and techniques in the learning 
process, and therefore students are more successful. It is 
seen that strategies consisting of three main dimensions are 
put to work in the development of metacognitive awareness. 
These are the creation of activities related to metacognition, 
the execution of the metacognitive process by teachers and 
the basis of an approach that spreads not only to the result 
but also to the process. In this respect, it is thought that 
teachers should have awareness of metacognition (Aydın, 
2022). As a matter of fact, the teacher should organize the 
process for this situation by creating metacognitive-based 
learning environments in order to organize the learning 
process more quality. In this respect, it can be stated that it 
is important for teacher candidates to develop these skills 
and to have metacognitive awareness in order to increase 

learning efficiency and activity (Kalemkuş, 2021). For this 
reason, it can be said that it is necessary to determine the 
metacognitive awareness of teachers and thus teacher 
candidates in order to improve the metacognitive skills of 
students in educational environments.
When the literature is examined, it is seen that there are 
relationships between self-efficacy and metacognition 
(Nosratinia, Saveiy and Zaker, 2014; Tunca and Alkın-Sahin, 
2014), between self-efficacy and self-regulation (Dağyar and 
Şahin, 2020), between metacognition and self-regulation 
(Kaya, 2019). It is also possible to see the findings in the 
literature showing the relationship between self-efficacy 
(Britner and Pajares, 2001; Coutinho and Neuman, 2008; 
Dağyar and Şahin, 2020), self-regulation (Bozpolat, 2016; 
DiBenedetto and Zimmerman, 2010; Lindner and Harris, 1993) 
and metacognition (Al Huseini, 2015; Coutinho and Neuman, 
2008; Çikrıkci and Odacı, 2013) variables and academic 
performance. The effect of these three variables, which are 
related both to each other and to academic performance, 
on academic performance needs to be investigated as a 
whole. It is thought that this research will make an original 
contribution to the literature by determining how much the 
three variables together predict academic performance. 
In this context, in this study, based on these relationships, 
it was tried to determine the extent to which these three 
variables predicted academic performance together. In this 
context, this study aims to examine the relationship between 
self-efficacy, self-regulation and metacognitive awareness 
scores and academic performance. At the same time, it was 
checked whether there was a significant difference between 
the groups in three variable scores according to various 
variables. For these purposes, the problems of the research 
are as follows:

1.	Do the self-efficacy, self-regulatory learning and 
metacognitive awareness scores of the teacher 
candidates differ according to the variables of gender, 
department, class, and quality of family residence?

2.	Is there a significant relationship between teacher 
candidates' self-efficacy, self-regulatory learning 
and metacognitive awareness scores and family and 
student income?

3.	To what extent do self-efficacy, self-regulatory 
learning and metacognitive awareness scores 
explain teacher candidates' academic grade points 
averages?

Method

Study Pattern

This research was conducted according to the correlational 
research design, which is one of the quantitative research 
methods. The relational research model is a research 
model that serves to determine the existence of the 
relationship between more than one variable or the power 
of the relationship (Karasar, 1999). In this study, two types of 
relational research, which can be classified as predictive and 
exploratory (Fraenkel and Wallen, 2006), were used within the 
scope of this research since both inter-variable relationships 
and predictive levels of variables were investigated.

Population and Sampling

The population of the research consists of teacher candidates 
(Classroom, Preschool, Turkish and Social Studies Teaching) 
studying in the fall semester of the 2022-2023 academic 
year at a state university in the Aegean Region. The sampling 
method consists of the appropriate sampling method. A total 
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of 342 teacher candidates were included in the sample after 
removing the forms with outliers and filled in incompletely. 
Demographic data on teacher candidates are presented in 
Table 1.

Table 1. Demographic Variables

Demographic Features Groups f %

Grade Points Averages*

2-2.5 46 13.5

2.51 – 3.5 267 78.1

3.51 - 4 29 8.5

Total 342 100.0

Gender

Female 251 73.4

Male 91 26.6

Total 342 100.0

Department

Preschool 129 37.7

Classroom Education 66 19.3

Social Studies 68 19.9.

Turkish Education 79 23.1

Total 342 100.0

Class

2nd Grade 108 31.6

3rd Grade 113 33.

4th Grade 121 35.4

Total 342 100.0

Family Income*

Up to 5500 89 26.

5501 and above 233 68.1

Total 322 94.2

Student Revenue*

850 114 33.3

851 and above 195 57

Total 309 90.4

Quality of Family Resi-
dence

Village 42 12.3

District 62 18.1

Province 100 29.2

Metropolitans 137 40.1

Total 341 99.7

*Relevant variables were not grouped during the analysis, 
but they are shown in this table as a group in order to give an 
idea about the data.

Data Collection Tools

In the selection of the scale, attention was paid to the fact 
that the scales were developed with the participation of a 
similar sample (teacher candidates and university students), 
and that the internal reliability coefficients were 70% and 
above. Teacher Self-Efficacy Scale (Cronbach's Alphas .93 
for original scale) adapted to Turkish by Çapa, Çakıroğlu 
and Sarıkaya (2005), Self-regulatory Learning Skills Scale 
(Cronbach's Alphas .91 for original scale) developed by Turan 
(2009), and Metacognitive Awareness Scale (Cronbach's 
Alphas .75 for original scale) developed by Fırat Durdukoca 
and Arıbaş (2019) were used as data collection tools. The 
general grade point averages of the teacher candidates were 
collected from the teacher candidates through forms. The 
Teacher Self-Efficacy Scale consists of 24 items. The lowest 

24 points and the highest 120 points can be obtained from 
the scale. The Self-regulatory Learning Skills Scale consists 
of 41 items. The lowest score of 41 and the highest score 
of 205 can be obtained from the scale. The Metacognitive 
Awareness Scale consists of 18 items. The lowest score can 
be obtained from the scale and the highest score can be 
obtained from 90 points.

Data Analysis

As a result of the data being close to normal distribution, 
parametric statistical techniques were used in the analysis 
of the data. Data on the normality assumption are presented 
in Table 2. For the assumption of normality, kurtosis and 
skewness values were also checked (Table 3). Accordingly, 
independent groups t-test was used for the gender, one-
way analysis of variance (ANOVA) was used for the variables 
of the quality of the family residence, department, and class, 
Pearson correlation coefficient was used for the variables 
of family and student income, and artificial neural network 
analysis was used for the estimation of the general grade 
average according to the scale scores. In addition, Scheffe 
test was used to interpret ANOVA results because the 
number of samples was not equal, and it made it possible 
to compare all possible combinations that could be created 
between the groups (Gündoğdu, 2014; Kayri, 2009).

Table 2. Values Obtained for Normality Assumption

The scales
Kolmogorov-Smirnov Shapiro-Wilk

Statistical 
Value df p Statistical 

Value df p

Self-efficacy .060 342 .005 .994 342 .225

Self-Regulatory 
Learning .050 342 .039 .995 342 .335

Metacognitive 
Awareness .048 342 .054 .995 342 .290

According to Table 2, the data showed normal distribution 
according to the Shapiro-Wilk test, while the data obtained 
from the self-efficacy and self-regulation scale did not show 
normal distribution according to the Kolmogorov-Smirnov 
test.

Table 3. Kurtosis and Skewness Values

The Scales
For the 
Whole 
Sample

Statistical 
Value S.E. Calculated 

Value

Self-efficacy
Skewness -.118 .132 .893

Kurtosis .071 .263 .269

Self-Regulatory 
Learning

Skewness -.046 .132 -.348

Kurtosis .004 .263 .015

Metacognitive 
Awareness

Skewness -.084 .132 636

Kurtosis .123 .263 .467

When Table 3 is examined, it is seen that the values 
calculated by dividing the statistical value by the standard 
error are in the range of ± 1.96 and are close to the normal 
distribution. The artificial neural network, which is another 
analysis used in the study, was established with feed-
forward back propagation, single hidden layer, 27 hidden 
cells, momentum weights slope drop adaptation learning 
and Levenberg-Marquardt learning algorithm.
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Validity and Reliability

The reliability of the data obtained was examined by 
calculating the internal consistency coefficient (Cronbach's 
Alphas for self-efficacy .90, for self-regulatory learning .91 
for metacognitive awareness .80). The internal consistency 
coefficient of 70 and above indicates that the data are 
sufficient for reliability in general (Büyüköztürk, 2016). In 
addition, it was paid attention that the measurement tools 
used in the research were developed with the contributions 
of a similar sample (teacher candidates, university students). 
Since the volunteering of the participants is also a variable 
that can affect reliability and validity (Yıldırım and Şimşek, 
2008), data were collected only from volunteer teacher 
candidates. Forms showing extreme value quality, which 
is another situation that may affect the results, were not 
included in the study.

Findings

In the findings section, descriptive statistics of teacher 
candidates' self-efficacy, self-regulatory learning and 
metacognitive awareness are presented. Then, the results 
of the analysis of demographic variables are given. Finally, 
findings related to the artificial neural network are presented. 

The general distribution of the scores obtained by the teacher 
candidates from self-efficacy, self-regulatory learning and 
metacognitive awareness scales is presented in Table 4.

According to the level ranges obtained by dividing the 
difference between the lowest score that can be obtained 
and the highest score that can be obtained by 5 (very low, low, 
medium, high, very high) and starting from the lowest score 
that can be obtained, it can be said that teacher candidates’ 
self-efficacy, self-regulatory learning and metacognitive 
awareness are at a high level. Table 5 presents the t-test 
results for the independent samples made to look at the 
significant difference between the groups for the gender 
variable.

When Table 5 is examined, it is seen that there is no significant 
difference between the groups according to the scores of 
the scales for the gender variable. The results of the one-way 
analysis of variance conducted to examine the significant 
difference between the groups for the department variable 
are presented in Table 6.

When Table 6 is examined, it is seen that there is no 
significant difference between the groups according to the 
scores of the scales for the department variable. The results 

Table 4. General Distribution of Scores

The scales Lowest Score Maximum score Average Standard Error Standard Deviation

Self-Efficacy (SQ) 24 120 92.9035 .56320 10.41539

Self-Regulatory Learning (SR) 41 205 157.4123 .99250 18.35451

Metacognitive Awareness (MA) 18 90 66.5819 .52749 9.75495

Table 5. Analysis Results for Gender Variable

Score Group N M Sd S.E.M
t-test

t df p

SQ
Female 251 92.5936 10.35230 .65343

-.914 340 .362
Male 91 93.7582 10.59805 1.11098

SR
Female 251 158.3347 18.54140 1.17032

1.547 340 .123
Male 91 154.8681 17.67937 1.85330

MA
Female 251 66.4582 9.49870 .59955

-.389 340 .698
Female 91 66.9231 10.47667 1.09825

Table 6. Analysis Results for Department Variable

Values ANOVA Results

P. Group N M Sd Sum of Squares df Mean 
Square F p

SQ

Pre-school 129 91.2713 10.458 Between 699.481 3 233.160

2.171 .091
Classroom 66 93.424 11.884 Inside 36292.335 338 107.374

Social 68 95.102 9.132 Total 36991.816 341

Turkish 79 93.240 9.821

SR

Pre-school 129 155.007 19.371 Between 1592.820 3 530.940

1.584 .193
Classroom 66 160.727 17.129 Inside 113286.048 338 335.166

Social 68 158.750 15.347 Total 114878.868 341

Turkish 79 157.417 19.741

MA

Pre-school 129 65.279 9.436 Between 463.090 3 154.363

1.631 .182
Classroom 66 67.636 9.704 Inside 31986.118 338 94.633

Social 68 68.161 9.453 Total 32449.208 341

Turkish 79 66.4684 10.426
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of the one-way analysis of variance conducted to examine 
the significant difference between the groups for the class 
variable are presented in Table 7.

When Table 7 is examined, it is seen that there is a significant 
difference between the groups according to the scores of the 
scales for the class variable. Scheffe test results performed 
to determine which groups differ according to the grade 
variable are presented in Table 8.

When Table 8 is examined, it is seen that there is a significant 
difference in self-efficacy scores between 3rd grades and 
2nd grades in favor of 3rd graders. It is seen that there is 
a significant difference in self-regulatory learning scores 

between 4th grades and 2nd grades in favor of 4th grades. 
In metacognitive awareness scores, it is seen that there is 
a significant difference between 3rd and 4th grades and 
2nd grades in favor of 3rd and 4th grades. The results of 
the one-way analysis of variance conducted to examine the 
significant difference between the groups for the quality of 
the place where the family lives are presented in Table 9.

When Table 9 is examined, it is seen that there is no significant 
difference between the groups according to the scores of 
the scales for the quality of the place where the family lives. 
The Pearson correlation coefficient results to examine the 
relationship between the family income variable and the 
scores of the scales are presented in Table 10.

Table 7. Analysis Results for the Class Variable

Values ANOVA Results

P. Group N M Sd Sum of 
Squares df Mean 

Square F p η2

SQ

2 108 91.129 11.229 Between 853.482 2 426.741

4.003 .019 .0233 113 95.000 10.618 Inside 36138.334 339 106.603

4 121 92.528 9.136 Total 36991.816 341

SR

2 108 153.351 19.976 Between 2633.124 2 1316.562

3.976 .020 .0233 113 158.911 18.066 Inside 112245.745 339 331.108

4 121 159.636 16.580 Total 114878.868 341

MA

2 108 63.342 10.084 Between 1680.089 2 840.044

9.255 .000 .0513 113 68.407 9.040 Inside 30769.119 339 90.764

4 121 67.768 9.457 Total 32449.208 341

Table 8. Scheffe Test Results

Score Groups (i) Groups (j) Mi- Mj S.E.M p

SQ 3rd Grade 2nd Grade 3.87037 1.38941 .022

SR 4th Grade 2nd Grade 6.28451 2.40879 .034

MA
3rd Grade 2nd Grade 5.06449 1.28204 .000

4th Grade 2nd Grade 4.42600 1.26116 .002

Table 9. Analysis Results for the Variable of the Quality of Family Residence

Values ANOVA Results

P. Group N M Sd Sum of Squares df Mean 
Square F p

SQ

Village 42 91.785 8.469 Between 467.522 3 155.841

1.445 .230
District 62 93.354 11.003 Inside 36357.305 337 107.885

Province 100 91.520 11.124 Total 36824.827 340

Metropolitans 137 94.146 10.065

SR

Village 42 157.785 16.503 Between 228.129 3 76.043

.225 .879
District 62 158.983 19.054 Inside 114003.062 337 338.288

Province 100 156.570 18.945 Total 114231.191 340

Metropolitans 137 157.386 18.221

MA

Village 42 65.928 7.930 Between 41.898 3 13.966

.145 .933
District 62 66.161 10.915 Inside 32404.800 337 96.157

Province 100 66.780 10.029 Total 32446.698 340

Metropolitans 137 66.839 9.624
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Table 10. Analysis Results for Family Income Variable

Score Statistics Family Income

SQ Pearson Correlation Coefficient .026*

SR Pearson Correlation Coefficient -.033*

MA Pearson Correlation Coefficient -.049*

p>.05, N=322

When Table 10 is examined, it is seen that there is no 
significant relationship between the family income variable 
and the scores of the scales. The results of the Pearson 
correlation coefficient to examine the relationship between 
the student income variable and the scores of the scales are 
presented in Table 11.

Table 10. Analysis Results for Student Income Variable

Score Statistics Student Income

SQ Pearson Correlation Coefficient .101*

SR Pearson Correlation Coefficient .003*

MA Pearson Correlation Coefficient -.029*

p>.05, N=309

When Table 11 is examined, it is seen that there is no 
significant relationship between the student income variable 
and the scores of the scales. The artificial neural network 
model used in the research is shown in Figure 1.

Figure 1. Artificial Neural Network Model

When Figure 1 is examined, it is seen that the artificial neural 
network model established with the Levenberg-Marquardt 
learning algorithm has a structure with feed-forward back 
propagation, single hidden layer, 27 hidden cells, 3 inputs 
and one output. The performance graph showing the best 
mean square error (MSE) value obtained for the artificial 
neural network created is shown in Figure 2.

Figure 2. Performance Values of Artificial Neural Network

.

When Figure 2 is examined, it can be seen that the best 
verification performance is the one reached in the 7th epoch 
.073962. The learning status graph of the created network is 
presented in Figure 3 and the distribution of error values is 
presented in Figure 4.

Figure 3. Learning Status Chart

Figure 4. Distribution of Errors

When Figure 3 is examined, it is understood that the slope 
line continuously decreases, but the error in the verification 
control starts to increase after the 7th epoch, so the best 
performance is achieved at this point. When Figure 4 is 
examined, it is seen that the majority of the error values 
consisting of the difference between the actual data and 
the estimation data 03044. The estimated values of the 
established artificial neural network are shown in Figure 5.

Figure 5. Artificial Neural Network Correlation Chart

.
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When Figure 5 is examined, it is seen that the single hidden 
layer, 27 hidden cell artificial neural network model for 
education .71, for verification .66, for the test .64 for the whole 
model .69 correlation value. When the correlation values of 
the validation and test data and the proximity of the total 
correlation value are examined, it can be said that the model 
created is a balanced model. MSE values of the model were 
found to be .075, for verification .074, for testing .12 and for 
the whole model .082. According to the model, self-efficacy, 
self-regulatory learning, and metacognitive awareness 
scores explain approximately 47% of the total variance of 
academic performance.

Conclusion and Discussion

As a result of the research, it was concluded that the 
self-efficacy, self-regulatory learning, and metacognitive 
awareness scores of the teacher candidates did not change 
statistically significantly according to the gender variable. 
When the literature is examined in the context of the gender 
variable, it is seen that there are studies supporting the finding 
obtained in this study within the scope of metacognitive 
awareness (Al Huseini, 2015; Bakioğlu, Alkış Küçükaydın, 
Karamustafaoğlu, Uluçınar Sağır, Akman, Ersanlı and Çakır, 
2015; Çikrıkci and Odacı, 2013;  Deniz, Küçük, Cansız, Akgün 
and İşleyen, 2014; Ekici and Uslu, 2020; Hashempour, 
Ghonsooly and Ghanizadeh, 2015; Özsoy and Günindi, 2011; 
Öztürk and Açıl, 2020; Jaleel and Premachandran, 2016; 
Rahman, Jumani, Chaudry, Chisti and Abbasi, 2010; Sezgin 
Memnun and Akkaya, 2009; Vianty, 2007; Zakaria, Yazid 
and Ahmad, 2009; Zulkiply, 2006), within the scope of self-
regulation (Gömleksiz and Demiralp, 2012; Hashempour, 
Ghonsooly and Ghanizadeh, 2015; Karaoğlu and Pepe, 2020; 
Saracaloğlu, Karademir, Dursun, Altın and Üstündağ, 2017), 
and within the scope of self-efficacy (Dagar and Gill, 2019; 
Hampton and Mason, 2003; Kumar and Lal, 2006). However, 
contrary to this study, there are also studies showing that 
gender is effective within the scope of metacognitive 
awareness (Belet and Güven, 2011; Bidjerano, 2005; Bulut, 
2018; Öztürk and Serin, 2020; Tunca and Alkın-Şahin, 2014), 
self-regulatory learning (Bidjerano, 2005; Bozpolat, 2016; 
Güler, 2015; Zimmerman and Martinez-Pons, 1990), and 
self-efficacy (Demirtaş Cömert and Özer, 2011; Huang, 2013; 
Saracaloğlu, Karademir, Dursun, Altın and Üstündağ, 2017; 
Tømte and Hatlevik, 2011). Observing different results in the 
gender variable in the context of dependent variables may 
be due to the fact that the sociocultural structure (Huffman, 
Whetten and Huffman, 2013; Jain, Tiwari and Awasthi, 2018; 
Vatandaş, 2007), in which the sample in which the research 
was conducted has a different personal and characteristics 
(Pintrich, 2004) or the cultural prejudices (Pajares, 2002) of 
women and men on the gender basis. In addition, as Huang 
points out (2013) in the example of self-efficacy, it should be 
taken into consideration that differences occur according to 
gender depending on different life periods.

When the literature is examined in the context of the 
department variable, it is seen that there are studies 
supporting the finding obtained in this study within the 
scope of metacognitive awareness and its sub-dimensions 
(Bakioğlu, Alkış Küçükaydın, Karamustafaoğlu, Uluçınar 
Sağır, Akman, Ersanlı and Çakır, 2015; Bedir, 2017; Özturan 
Sağırlı, Baş and Bekdemir, 2020), within the scope of self-
regulation and its sub-dimensions (Aybek and Aslan, 2017) 
and within the scope of self-efficacy (Çakır, Kan and Sünbül, 
2006). However, contrary to this study, there are also studies 
showing that the department variable is effective within the 
scope of metacognitive awareness and its sub-dimensions 
(Bedir, 2017), within the scope of self-regulation and its sub-
dimensions (Aybek and Aslan, 2017; Gömleksiz and Demiralp, 

2012), and within the scope of self-efficacy (Çakır, Kan and 
Sünbül, 2006; Demirtaş Cömert and Özer, 2011; Gürbüztürk 
and Şad, 2009; Ilıman, Arslan and Aslan, 2019). As a result 
of this research, it was concluded that self-efficacy, self-
regulatory learning, and metacognitive awareness scores of 
teacher candidates did not change statistically significantly 
according to the department variable.

As a result of the research, it was concluded that the 
self-efficacy, self-regulatory learning, and metacognitive 
awareness scores of the teacher candidates did not change 
statistically significantly according to the quality of family 
residence. When the literature is examined in the context 
of the place variable experienced with the family, it is seen 
that there are studies supporting the finding obtained in 
this study within the scope of metacognitive awareness 
(Balasubramanıam, 2017; Jagadeeswari and Chandrasekaran, 
2014; Jaleel and Premachandran, 2016), within the scope of 
self-regulatory learning (Chen and Wu, 2021) and within the 
scope of self-efficacy (Turan, Karaoğlu, Kaynak and Pepe, 
2016). However, contrary to this study, there are also studies 
showing that the settlement variable is effective within the 
scope of metacognitive awareness (Bakkaloglu, 2020), 
within the scope of self-regulatory learning (Güler, 2015), and 
within the scope of self-efficacy (Arslan, 2019; Ilıman, Arslan 
and Aslan, 2019; Korkut and Babaoğlan, 2012; Sezer, İşgör, 
Özpolat and Sezer, 2006).

It was determined that there was no significant relationship 
between family and student income variables and self-
efficacy, self-regulatory learning, and metacognitive 
awareness scores. When the literature is examined in the 
context of income variable, it is seen that there are studies 
supporting the finding obtained in this study within the 
scope of metacognitive awareness (Jagadeeswari and 
Chandrasekaran, 2014; Sarpkaya, Arık and Kaplan, 2011), 
within the scope of self-regulatory learning (Güler, 2015; 
Ülker, 2019) and within the scope of self-efficacy (Arslan, 2019; 
Dönmez and Uslu, 2014). However, contrary to this study, 
there are also studies showing that the income variable 
is effective within the scope of metacognitive awareness 
(Karaduman and Erbaş, 2017; Saban, 2008), self-regulatory 
learning (Ülker, 2019), and self-efficacy (Ilıman, Arslan and 
Aslan, 2019).

Within the scope of this research, it was observed that 
self-efficacy, self-regulatory learning, and metacognitive 
awareness scores changed significantly in favor of 
upper classes only in the class variable. Considering that 
metacognitive awareness makes the learning process 
better in strategic decisions and planning for students 
(Victor, 2004), and that academic performance increases 
with the development of metacognitive skills (Al Huseini, 
2015; Çikrıkci and Odacı, 2013), it can be interpreted that 
students make more strategic decisions and plan better as 
the grade level increases. When the literature is examined 
in the context of the class variable, it is seen that there are 
studies similar to the findings obtained in this study within 
the scope of metacognitive awareness (Belet and Güven, 
2011; Ekici and Uslu, 2020; Kurtuluş and Öztürk, 2017; Mert 
and Baş, 2019; Özsoy and Günindi, 2011; Özturan Sağırlı, 
Baş and Bekdemir, 2020; Sezgin Memnun and Akkaya, 
2009), self-regulatory learning (Aybek and Aslan, 2017; Çelik 
Ercoşkun and Gündoğdu, 2020; Güler, 2015; Özturan Sağırlı, 
Çiltaş, Azapağası and Zehir, 2010; Taşkapı, 2015) and self-
efficacy (Çelik Ercoşkun and Gündoğdu, 2020; Saracaloğlu, 
Karademir, Dursun, Altın and Üstündağ, 2017). In addition, 
when the findings are examined in detail, it is observed 
that in some of the mentioned studies (Çelik Ercoşkun and 
Gündoğdu, 2020; Taşkapı, 2015) the scores differ significantly 
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in favor of lower classes. However, contrary to this study, 
there are also studies showing that the class variable is 
not effective within the scope of metacognitive awareness 
(Çikrıkci and Odacı, 2013; Deniz, Küçük, Cansız, Akgün and 
İşleyen, 2014; Öztürk and Açıl, 2020; Saban, 2008), self-
regulatory learning (Karaoğlu and Pepe, 2020; Saracaloğlu, 
Karademir, Dursun, Altın and Üstündağ, 2017), and self-
efficacy (Palavan and Açar, 2015). The differences in the 
literature with the findings obtained in this study may be due 
to the possible mediating or regulatory role of variables such 
as age (Huang, 2013), academic climate (Abd-Elmotaleb and 
Saha, 2013), effort regulation, deep processing strategies 
and goal orientation (Honicke and Broadbent, 2016).

In the context of the relationship between self-efficacy, 
self-regulatory learning and metacognitive awareness 
variables and academic grade point average, it is possible 
to see the studies in which metacognitive awareness (Al 
Huseini, 2015; Coutinho and Neuman, 2008; Çikrıkci and 
Odacı, 2013; Kurtuluş and Öztürk, 2017; Maqsud, 1997; Mert 
and Baş, 2019; Özturan Sağırlı, Baş and Bekdemir, 2020; 
Öztürk and Açıl, 2020; Rahman, Jumani, Chaudry, Chisti 
and Abbasi, 2010), self-regulatory learning (Bozpolat, 2016; 
DiBenedetto and Zimmerman, 2010; Lindner and Harris, 
1993; Turan and Demirel, 2010; Ülker, 2019; Üredi and Üredi, 
2005) and self-efficacy (Britner and Pajares, 2001; Coutinho 
and Neuman, 2008; Dağyar and Şahin, 2020; Hampton 
and Mason, 2003; Honicke and Broadbent, 2016; Üredi and 
Üredi, 2005) are determined by academic performance. 
However, it is also possible to see studies in the literature 
showing that metacognitive awareness (Belet and Güven, 
2011; Chisholm, 1999; Ekici and Uslu, 2020), self-regulatory 
learning (Çetin, 2015; Karaoğlu and Pepe, 2020) and self-
efficacy (Ünlü, Kaşkaya and Kızılkaya, 2017) are not related to 
academic performance. In this study, it was determined that 
a balanced artificial neural network model could be created 
as a result of artificial neural network analysis and a model 
was formed in which self-efficacy, self-regulatory learning 
and metacognitive awareness variables explained 47% of 
the total variance in academic performance. As a matter 
of fact, it can be inferred from this result that self-efficacy, 
self-regulatory learning, and metacognitive awareness have 
significant effects on academic performance.

References

Abd-Elmotaleb, M., & Saha, S. K. (2013). The role of 
academic self-efficacy as a mediator variable 
between perceived academic climate and academic 
performance. Journal of Education and Learning, 2(3), 
117-129. https://doi.org/10.5539/jel.v2n3p117.

Al Huseini, H. H. (2015). Metacognition, critical thinking, 
gender as predictors of achievement of 10th graders 
in science, technology, engineering, and mathematic 
school (STEM). Psycho-Educational Research Reviews, 
4(3), 42-48.

Arslan, A. (2019). Sağlık hizmetleri meslek yüksekokulu 
öğrencilerinin sosyal kaygıları ve genel öz-yeterlik 
algılarının çeşitli değişkenler açısından incelenmesi 
[Study of social anxiety and self-sufficiency 
perceptions of health services vocational school 
students from the point of various variables]. 
International e-Journal of Educational Studies, 3(6), 78-
96. https://doi.org/10.31458/iejes.524860.

Ashton, P. T. & Webb, R. B. (1986). Making a difference: 
Teachers' sense of efficacy and student achievement. 
Longman.

Aybek, B., & Aslan, S. (2017). Öğretmen adaylarının öz-
düzenleme düzeylerinin çeşitli değişkenler açısından 
incelenmesi [An analysis of the self-regulation levels 
of prospective teachers in terms of certain variables]. 
Journal of Theory and Practice in Education, 13(3), 455-
470. https://doi.org/10.17244/eku.331938.

Aydın, E. (2022). Türkçe öğretmeni adaylarının üstbilişsel 
farkındalık düzeylerinin i̇ncelenmesi [Examination of 
Turkish teacher candidates' metacognitive awareness 
levels]. Türkiye Education Journal, 7(1), 121-131. https://
doi.org/11..11111/ted.xx.

Bakioğlu, B., Küçükaydın, M. A., Karamustafaoğlu, O., Uluçınar 
Sağır, S., Akman, E., Ersanlı, E., & Çakır, R. (2015). 
Öğretmen adaylarının bilişötesi farkındalık düzeyi, 
problem çözme becerileri ve teknoloji tutumlarının 
incelenmesi [Investigation of prospective teachers’ 
metacognitive awareness levels, problem solving 
skills and attitudes towards technology]. Trakya 
University Journal of Education, 1(1), 22-33.

Bakkaloglu, S. (2020). Analysis of metacognitive awareness 
of primary and secondary school students in terms 
of some variables. Journal of Education and Learning, 
9(1), 156-163. https://doi.org/10.5539/jel.v9n1p156.

Balasubramanıam, M. (2017). Metacognitive ability among 
student teachers. Shanlax International Journal of 
Arts, Science and Humanities, 5(2), 197-202.

Bandura, A. (1997). Self-efficacy: The exercise of control. W.H. 
Freeman and Company.

Bedir, T. (2017). Öğretmen adaylarının sorgulama becerileri 
ile üstbilişsel farkındalık düzeylerinin incelenmesi 
[The investigation of the candidate teachers inquiry 
skills and metacognivite awareness levels] (Master's 
Thesis). Bartın University, Institute of Educational 
Sciences, Bartın.

Belet, S. D., & Guven, M. (2011). Meta-cognitive strategy 
usage and epistemological beliefs of primary school 
teacher trainees. Educational Sciences: Theory and 
Practice, 11(1), 51-57.

Bidjerano, T. (2005). Gender differences in self-regulated 
learning. Online Submission. Paper presented at 
the Annual Meeting of the Northeastern Educational 
Research Association (36th, Kerhonkson, NY, 
Oct 19-21, 2005). Retrieved from: https://eric.
ed.gov/?id=ED490777.

Boekaerts, M. (1997). Self-regulated learning: A new concept 
embraced by researchers, policy makers, educators, 
teachers, and students. Learning And Instruction, 7(2), 
161-186.

Bozpolat, E. (2016). Investigation of the self-regulated 
learning strategies of students from the faculty of 
education using ordinal logistic regression analysis. 
Educational Sciences: Theory & Practice, 16(1), 301-318. 
https://doi.org/10.12738/estp.2016.1.0281.

Britner, S. L., & Pajares, F. (2001). Self-efficacy beliefs, 
motivation, race, and gender in middle school science. 
Journal of Women And Minorities In Science And 
Engineering, 7(4), 271-285. https://doi.org/10.1615/
JWomenMinorScienEng.v7.i4.10.



93

The Relationship of Some Variables with Academic-Performance / Başer & Demir

Brown, A. L. (1980). Metacognitive development and reading. 
In R. J. Spiro, B. Bruce, W. Brewer (Eds.), Theoretical 
issues in reading comprehension. Erlbaum.

Bulut, I. (2018). The levels of classroom and pre-school 
teachers' metacognitive awareness. Universal Journal 
of Educational Research, 6(12), 2697-2706. https://doi.
org/10.13189/ujer.2018.061201.

Büyüköztürk, Ş. (2016). Sosyal bilimler için veri analizi el kitabı 
[Data analysis Handbook for social Sciences]. Pegem 
Akademi.

Chen, M., & Wu, X. (2021). Attributing academic success 
to giftedness and its impact on academic 
achievement: The mediating role of self-regulated 
learning and negative learning emotions. School 
Psychology International, 42(2), 170-186. https://doi.
org/10.1177/01430343209858.

Chisholm, J. M. (1999). The effects of metacognition, critical 
thinking, gender, and gender role identification on 
academic achievement in the middle years (Master 
Thesis), Mount Saint Vincent University. Hailfax, Nova 
Scotia.

Coutinho, S. A., & Neuman, G. (2008). A model of metacognition, 
achievement goal orientation, learning style and self-
efficacy. Learning Environments Research, 11(2), 131-
151. https://doi.org/10.1007/s10984-008-9042-7.

Çakır, Ö., Kan, A., & Sünbül, Ö. (2006). Öğretmenlik meslek 
bilgisi ve tezsiz yüksek lisans programlarının tutum 
ve özyeterlik açısından değerlendirilmesi [The 
evaluation of the teaching certificate program and 
the masters program without thesis with respect to 
students’ attitudes and self-efficacy]. Mersin University 
Journal of the Faculty of Education, 2(1), 36–47.

Çapa, Y., Çakıroğlu, J., & Sarıkaya, H. (2005). Öğretmen 
özyeterlik ölçeği Türkçe uyarlamasının geçerlik ve 
güvenirlik çalışması [The development and validation 
of a Turkish version of the teachers’ sense of efficacy 
scale]. Education and Science, 30(137), 74-81.

Çelik Ercoşkun, N., & Gündoğdu, K. (2020). Matematik 
öğretmen adaylarının öz düzenleme ve öz 
yeterlik algılarının incelenmesi [Investigation of 
self-regulation and self-efficacy perceptions of 
prospective mathematics teachers]. International 
Journal of Science and Education, 3(2), 101-118. https://
doi.org/10.47477/ubed.781499.

Çetin, B. (2015). Academic motivation and self-regulated 
learning in predicting academic achievement in 
college. Journal of International Education Research, 
11(2), 95-106.

Çikrıkci, Ö., & Odacı, H. (2013). Fen lisesi öğrencilerinin 
bilişötesi farkındalıkları ile öz yeterlik algılarının 
bazı kişisel ve akademik değişkenlere göre 
incelenmesi [Investigating science high school 
students’ metacognitive awareness and self-efficacy 
perceptions with respect to the some individual and 
academic variables]. International Journal of Human 
Sciences, 10(2), 246-259.

Dagar, M., & Gill, S. K. (2019). The role of self-efficacy and 
gender difference among the adolescents. Journal of 
Xidian University, 13(3), 11-19.

Dağyar, M., & Şahin, H. (2020). Eğitim fakültesi öğrencilerinin 
öz düzenleme öğrenme stratejilerinin ve akademik 
başarılarının öz yeterlik inançlarını yordama gücü 
[The predictive power of university students’ 
self-regulated learning strategies and academic 
achievements on their self-efficacy beliefs]. Abant 
İzzet Baysal University Journal of the Faculty of 
Education, 20(1), 396-414. https://doi.org/10.17240/
aibuefd.2020.20.52925-596157.

Demirtaş, H., Cömert, M., & Özer, N. (2011). Öğretmen 
adaylarının özyeterlik inançları ve öğretmenlik 
mesleğine ilişkin tutumları [Pre-Service Teachers’ 
Self-Efficacy Beliefs and Attitudes towards Profession]. 
Education and Science, 36(159), 96-111

.
Deniz, D., Küçük, B., Cansız, Ş., Akgün, L., & İşleyen, T. (2014). 

Ortaöğretim matematik öğretmeni adaylarının 
üstbiliş farkındalıklarının bazı değişkenler açısından 
incelenmesi [Examining metacognitive awareness of 
prospective secondary school mathematics teachers 
in terms of some variables]. Kastamonu Education 
Journal, 22(1), 305-320.

DiBenedetto, M. K., & Zimmerman, B. J. (2010). Differences in 
self-regulatory processes among students studying 
science: A microanalytic investigation. International 
Journal of Educational & Psychological Assessment, 
5(1), 2-24.

Dönmez, C., & Uslu, S. (2014). Sosyal bilgiler öğretmen 
adaylarının özel alan yeterliklerine ilişkin öz-yeterlik 
inançlarının çeşitli değişkenler açısından incelenmesi 
[The examination of social studies teacher 
candidates' self-efficacy beliefs related to special 
field competencies in terms of various variables]. 
Abant İzzet Baysal University Journal of the Faculty of 
Education, 14(1), 460-481. https://doi.org/10.17240/
aibuefd.2014.14.1-5000091522.

Ekici, E., & Uslu, Ç. (2020). Fen bilgisi öğretmen adaylarının 
üst-bilişsel farkındalıklarının çeşitli değişkenler 
açısından incelenmesi [Investigation of metacognitive 
awareness levels of preservice science teachers in 
terms of various variables]. Gazi Journal of Education 
Sciences, 6(3), 432-456.

Fırat Durdukoca, Ş., & Arıbaş, S. (2019). Öğretmen adaylarına 
yönelik üstbilişsel farkındalık ölçeğinin geliştirilmesi 
[Development of metacognitive awareness scale 
for teacher candidates]. Electronic Journal of Social 
Sciences, 18(72), 1541-1557. https://doi.org/10.17755/
esosder.474601.

Fraenkel, J. R., & Wallen, N. E. (2006). How to design and 
evaluate research in education (6th Edt.). New York: 
McGraw-Hill International Edition.

Gibson, S. &. Dembo, M. H. (1984). Teacher efficacy: A construct 
validation. Journal of Educational Psychology, 76(4), 
569-582. 

Gömleksiz, M. N., & Demiralp, D. (2012). Öğretmen 
adaylarının öz-düzenleyici öğrenme becerilerine 
ilişkin görüşlerinin çeşitli değişkenler açısından 
değerlendirilmesi [An assessment of prospective 
teachers’ views toward their self-regulated learning 
skills in terms of several variables]. Gaziantep 
University Journal of Social Sciences, 11(3), 777-795.



94

Academy Journal of Educational Sciences, 2022, 6(2), 85-96

Güler, M. (2015). Öğretmen adaylarının öz düzenleme 
becerilerinin; duygusal zekâları, epistemolojik inançları 
ve bazı değişkenler açısından incelenmesi [Investigating 
of teacher candidates self regulated learning in terms 
of emotional intelligence, epistemological beliefs and 
some variables] (Doctoral Thesis). Necmettin Erbakan 
University, Institute of Educational Sciences, Konya.

Gündoğdu, S. (2014). Su ürünlerinde çoğunlukla uygulanan 
çoklu karşılaştırma (post-hoc) testleri [The usage of 
common multiple comparison tests (post-hoc) in 
fisheries sciences]. Journal of Fisheries Sciences, 8(4), 
310-316. https://doi.org/10.3153/jfscom.201437.

Gürbüztürk, O., & Şad, S. N. (2009). Student teachers? Beliefs 
about teaching and their sense of self efficacy: A 
descriptive and comparative analysis. Inonu University 
Journal of the Faculty of Education, 10(3), 201-226.

Hampton, N. Z., & Mason, E. (2003). Learning disabilities, 
gender, sources of efficacy, self-efficacy beliefs, and 
academic achievement in high school students. 
Journal of School Psychology, 41(2), 101-112. https://
doi.org/10.1016/S0022-4405(03)00028-1.

Hashempour, M., Ghonsooly, B., & Ghanizadeh, A. (2015). 
A study of translation students' self-regulation and 
metacognitive awareness in association with their 
gender and educational level. International Journal of 
Comparative Literature and Translation Studies, 3(3), 
60-69. https://doi.org/10.7575/aiac.ijclts.v.3n.3p.60.

Honicke, T., & Broadbent, J. (2016). The influence of academic 
self-efficacy on academic performance: A systematic 
review. Educational Research Review, 17, 63-84. https://
doi.org/10.1016/j.edurev.2015.11.002.

Huang, C. (2013). Gender differences in academic self-efficacy: 
A meta-analysis. European Journal of Psychology of 
Education, 28(1), 1-35. https://doi.org/10.1007/s10212-
011-0097-y.

Huffman, A. H., Whetten, J., & Huffman, W. H. (2013). Using 
technology in higher education: The influence of 
gender roles on technology self-efficacy. Computers 
in Human Behavior, 29(4), 1779-1786. https://doi.
org/10.1016/j.chb.2013.02.012.

Ilıman, E., Arslan, A., & Aslan, R. (2019). Sağlık hizmetleri 
meslek yüksekokulu öğrencilerinin yazma kaygıları 
ve öz-yeterlik algılarının çeşitli değişkenler açısından 
incelenmesi [Examining health services vocational 
school students’ writing anxiety and self-sufficiency 
perceptions with regard to various variables]. Journal 
of Turkish Education Sciences, (12), 108-127.

Jagadeeswari, A. S., & Chandrasekaran, V. (2014). 
Promoting metacognitive awareness among higher 
secondary students. Scholarly Research Journal for 
Interdisciplinary Studies, 2(14), 1888-1896.

Jain, D., Tiwari, G. K., & Awasthi, I. (2018). Average level of 
socioeconomic status is conducive for metacognitive 
awareness and academic success. Madhya Bharti, 74, 
207-221.

Jaleel, S., & Premachandran, P. (2016). A study on the 
metacognitive awareness of secondary school 
students. Universal Journal of Educational 
Research, 4(1), 165-172. https://doi.org/10.13189/
ujer.2016.040121.

Kalemkuş, J. (2021). Bilmeyi bilme: Üstbiliş [Knowing 
about knowing: Metacognition]. Journal of Kazım 
Karabekir Education Faculty, 42, 471-495. https://doi.
org/10.33418/ataunikkefd.795640.

Karaduman, G. B., & Erbaş, A. A. (2017). Investigation of 
primary school teacher candidates' metacognitive 
awareness level. Journal for the Education of Gifted 
Young Scientists, 5(4), 31-48. https://doi.org/10.17478/
JEGYS.2017.68.

Karaoğlu, B., & Pepe, O. (2020). Beden eğitimi öğretmen 
adaylarının akademik öz düzenleme becerilerinin 
bazı değişkenlere göre incelenmesi [Examination of 
teacher candidates' academic selfregulation skills 
according to some variables]. Physical Education and 
Sport Sciences Journal, 14(2), 214-224.

Karasar, N. (1999). Bilimsel araştırma yöntemi: Kavramlar, 
ilkeler, teknikler [Scientific research method: Concepts, 
principles, techniques]. Nobel Publications.

Kaya, D. (2019). Yedinci sınıf öğrencilerinin matematik 
başarılarının yordanması: Motivasyon, öz-düzenleyici 
öğrenme stratejileri ve üst bilişsel farkındalığın rolü 
[Predicting seventh grade students’ mathematics 
achievements: the role of metacognitive awareness, 
motivation and, self-regulated learning strategies]. 
Ondokuz Mayis University Journal of Education Faculty, 
38(1), 1-18.

Kayri, M. (2009). Araştırmalarda gruplar arası farkın 
belirlenmesine yönelik çoklu karşılaştırma (post-
hoc) teknikleri [The Multiple Comparison (Post-Hoc) 
Techniques to Determine the Difference Between 
Groups in Researches]. Fırat University Journal of 
Social Science, 19(1), 51-64.

Kiremit, H. (2006). Fen bilgisi öğretmenliği öğrencilerinin 
biyoloji ile ilgili öz- yeterlik inançlarının karşılaştırılması 
[Preservice science teachers’ self-efficacy beliefs 
in teaching biology] (Doctoral Thesis). Dokuz Eylul 
University Institute of Educational Sciences, İzmir.

Korkut, K., & Babaoğlan, E. (2012). Sınıf öğretmenlerinin 
öz yeterlik inançları [Primary school teachers’ self 
efficacy]. Int. Journal of Management Economics and 
Business, 8(16), 269-281. https://dergipark.org.tr/en/
download/article-file/1144050.

Kumar, R., & Lal, R. (2006). The role of self-efficacy and gender 
difference among the adolescents. Journal of the 
Indian Academy of Applied Psychology, 32(3), 345–350.

Kurtuluş, A., & Öztürk, B. (2017). Ortaokul öğrencilerinin 
üstbilişsel farkındalık düzeyi ile matematik öz 
yeterlik algısının matematik başarısına etkisi [The 
analysis of the effect of metacognitive awareness 
and mathematics self-efficacy perceptions on 
mathematics achievement of middle school students]. 
Dicle University Journal of Ziya Gökalp Faculty of 
Education, (31), 762-778. https://doi.org/10.14582/
DUZGEF.1840.

Lindner, R. W., & Harris, B. (1993). Teaching self – regulated 
learning strategies. Proceedings of selected research 
and development presentations at the Convention of 
the association for Educational Communications and 
Technology (pp. 641–654) New Orleans, LA, Ames, IA: 
AECT. 



95

The Relationship of Some Variables with Academic-Performance / Başer & Demir

Maqsud, M. (1997). Effects of metacognitive skills and 
nonverbal ability on academic achievement of high 
school pupils. Educational Psychology, 17(4), 387-397. 
https://doi.org/10.1080/0144341970170402.

Mert, M., & Baş, F. (2019). Ortaokul öğrencilerinin matematiğe 
yönelik kaygı, üstbilişsel farkındalık düzeyleri ve 
ilgili değişkenlerin matematik başarılarındaki etkisi 
[The anxiety and metacognitive awareness levels of 
secondary school students towards mathematics and 
the effect of related variables on their mathematics 
achievements]. Turkish Journal of Computer and 
Mathematics Education, 10(3), 732-756.

Nosratinia, M., Saveiy, M., & Zaker, A. (2014). EFL learners' 
self-efficacy, metacognitive awareness, and use 
of language learning strategies: How are they 
associated. Theory and Practice in Language Studies, 
4(5), 1080-1092.

Özsoy, G., & Günindi, Y. (2011). Okulöncesi öğretmen 
adaylarının üstbilişsel farkındalık düzeyleri 
[Prospective preschool teachers’ metacognitive 
awareness]. Elementary Education Online, 10(2), 430-
440.

Özturan Sağırlı, M., Baş, F., & Bekdemir, M. (2020). Eğitim 
fakültesi öğrencilerinin akademik başarıları, 
bölümleri, sınıf düzeyleri ve üstbilişsel farkındalık 
düzeyleri arasındaki ilişkiler [The relationship between 
teacher candidates’ metacognitive awareness levels 
and achievements]. Journal of Bayburt Education 
Faculty, 15(29), 1-22. https://doi.org/10.35675/
befdergi.464806

Özturan Sağırlı, M., Çiltaş, A., Azapağası, E. ve Zehir, K. 
(2010). Yüksek öğretimin öz-düzenlemeyi öğrenme 
becerilerine etkisi Atatürk üniversitesi örneği [The 
effect of higher education on self-regulation learning 
skills atatürk university example]. Kastamonu 
Education Journal, 18(2), 587-596.

Öztürk, A., & Açıl, F. B. (2020). Sosyal bilgiler öğretmen 
adaylarının üst bilişsel farkındalıklarının bazı 
değişkenlere göre incelenmesi [Investigation of social 
studies teacher candidates’ metacognitive awareness 
according to some variables]. Journal of Innovative 
Research in Social Studies, 3(1), 54-69.

Öztürk, S., & Serin, M. K. (2020). Sınıf öğretmeni adaylarının 
üstbilişsel farkındalıkları ile matematik öğretmeye 
yönelik kaygılarının incelenmesi [Examination of 
pre-service primary school teachers’ metacognitive 
awareness with anxiety towards mathematics 
teaching]. Kastamonu Education Journal, 28(2), 1013-
1025. https://doi.org/10.24106/kefdergi.705074.

Pajares, F. (2002). Gender and perceived self-efficacy in self-
regulated learning. Theory Into Practice, 41(2), 116-125. 
https://doi.org/10.1207/s15430421tip4102_8.

Palavan, Ö., & Açar, D. (2015). Aday sınıf öğretmenlerinin 
akademik öz-yeterliklerinin çeşitli değişkenler 
açısından incelenmesi [Investıgation of academic 
self-efficacy of university students in terms of various 
variables]. Trakya University Journal of Education, 6(1), 
14-27.

Pintrich, P. R. (2000). The role of goal orientation in self-
regulated learning. In M. Boekaerts, M.,Pintrich, 
P.R., Zeidner, M. (Eds.), Handbook of self-regulation, 
Academic, San Diego. 451-502.

Pintrich, P. R. (2004). A conceptual framework for assessing 
motivation and self-regulated learning in college 
students. Educational Psychology Review, 16(4), 385-
407.

Rahman, F. ur, Jumani, N. B., Chaudry, M. A., Chisti, S. ul 
H., & Abbasi, F. (2010). Impact of metacognitive 
awareness on performance of students in chemistry. 
Contemporary Issues in Education Research (CIER), 
3(10), 39–44. https://doi.org/10.19030/cier.v3i10.237.

Ross, J. A. (1992). Teacher efficacy an the effect of coaching on 
student achievement. Canadian Journal of Education, 
17(1), 51-65.

Saban, A. İ. (2008). Sınıf öğretmenliği öğrencilerinin bilişsel 
farkındalıkları ile güdülerinin bazı sosyo demografik 
değişkenlere göre incelenmesi [An investigation of 
elementary school teaching department students’ 
metacognition awareness and motivation in terms of 
some socio-demographic variables]. Ege Journal of 
Education, 9(1), 35-58.

Sakız, G. (2013). Başarıda anahtar kelime: Öz-yeterlik [Key 
word in success: Self-efficacy]. Journal of Uludag 
University Faculty of Education, 26(1), 185-210.

Saracaloğlu, A. S., Karademir, Ç. A., Dursun, F., Altın, M., 
& Üstündağ, N. (2017). Sınıf öğretmeni adaylarının 
öz-düzenleyici öğrenme becerilerinin, akademik 
öz-yeterlik, akademik kontrol odağı ve akademik 
başarıları ile ilişkisi [The relationship between self-
regulation learning skills, academic self-efficacy, 
focus of academic control and academic achievement 
of prospective primary school teachers]. Turkish 
Studies, 12(33), 379-402. https://doi.org/10.7827/
TurkishStudies.12705.

Sarpkaya, G., Arık, G., & Kaplan, H. A. (2011). İlköğretim 
matematik öğretmen adaylarının üstbiliş stratejilerini 
kullanma farkındalıkları ile matematiğe karşı tutumları 
arasındaki ilişki [The relationship between elementary 
mathematics teacher candidates' awareness of using 
the metacognitive strategies and their attitudes 
towards mathematics]. The Journal of Social Sciences 
Research, 6(2), 107-122.

Sezer, F., İşgör, İ. Y., Özpolat, A. R., & Sezer, M. (2006). 
Lise öğrencilerinin öz yeterlilik düzeylerinin bazı 
değişkenler açısından incelenmesi [Examination of 
high school students' self-efficacy levels in terms of 
some variables]. Atatürk University Journal of Kazım 
Karabekir Education Faculty, (13), 129-137.

Sezgin Memnun, D., & Akkaya, R. (2009). The levels of 
metacognitive awareness of primary teacher trainees. 
Procedia-Social and Behavioral Sciences, 1(1), 1919-
1923. https://doi.org/0.1016/j.sbspro.2009.01.337.

Sharp, C. (2002). Study support and the development of self-
regulated learner. Educational Research, 44(1), 29-42. 
https://doi.org/10.1080/00131880110107333.



96

Academy Journal of Educational Sciences, 2022, 6(2), 85-96

Taşkapı, C. (2015). Öğretmen adaylarının öğrenme stillerinin 
çeşitli değişkenler açısından incelenmesi ve öz 
düzenleme becerileri ile olan ilişkisi [Examination 
of prospective teachers' learning styles in terms 
of various variables and their relationship with 
self-regulation skills] (Master Thesis). Eastern 
Mediterranean University, Teaching and Research 
Institute, Gazimağusa, Kuzey Kıbrıs.

Tømte, C., & Hatlevik, O. E. (2011). Gender-differences in self-
efficacy ICT related to various ICT-user profiles in 
Finland and Norway. How do self-efficacy, gender and 
ICT-user profiles relate to findings from PISA 2006. 
Computers & Education, 57(1), 1416-1424. https://doi.
org/10.1016/j.compedu.2010.12.011.

Tschannen-Moran, M., Woolfolk-Hoy,A.& . Hoy, W. K. (1998). 
Teacher efficacy: Its meaning and measure. Review of 
Educational Research, 68(2), 202-248.

Tunca, N., & Alkın-Şahin, S. (2014). Öğretmen adaylarının 
biliş ötesi (üst biliş) öğrenme stratejileri ile akademik 
öz yeterlik inançları arasındaki ilişki [The relationship 
between pre-service teachers’ metacognitive 
learning strategies and academic self-efficacy]. 
Anadolu Journal of Educational Sciences International, 
4(1), 47-48. https://doi.org/10.18039/ajesi.89592.

Turan, M. B., Karaoğlu, B., Kaynak, K., & Pepe, O. (2016). Özel 
yetenek sınavlarına giren adayların genel öz yeterlilik 
düzeylerinin bazı değişkenlere göre incelenmesi 
[Examination of the general self-efficacy of candidates 
who took the special ability exam according to some 
variables]. Journal of Sport Sciences Researches, 1(1), 
17-26. https://doi.org/10.25307/jssr.274319.

Turan, S. (2009). Probleme dayalı öğrenmeye ilişkin tutumlar, 
öğrenme becerileri ve başarı arasındaki ilişkiler [The 
relationship between attitudes to problem-based 
learning, learning skills and achievement] (Doktora 
Tezi). Hacettepe University, Institute of Social 
Sciences, Ankara.

Turan, S., & Demirel, Ö. (2010). Öz-düzenleyici öğrenme 
becerilerinin akademik başarı ile ilişkisi: Hacettepe 
üniversitesi tıp fakültesi örneği [The relationship 
between self-regulated learning skills and 
achievement: a case from hacettepe university 
medical school]. Hacettepe University Journal of 
Education, 38(38), 279-291.

Ülker, M. (2019). Öz düzenleme ve yansıtıcı düşünmenin 
matematik başarısına etkisinin incelenmesi 
[Investigation of the effect of self regulation and 
reflective thinking on mathematics achievement] 
(Master Thesis). Balikesir University Institute of 
Science, Balıkesir.

Ünlü, İ., Kaşkaya, A., & Kızılkaya, M. F. (2017). Sosyal bilgiler 
öğretmen adaylarinin öz-yeterlik inançlarinin çeşitli 
değişkenler açisindan incelenmesi [Examining 
the self-efficacy beliefs of social studies teacher 
candidates in terms of some variables]. Ahi Evran 
University Journal of Education Faculty, 18(2), 651-668.

Üredi, İ., & Üredi, L. (2005). İlköğretim 8. sınıf öğrencilerinin öz-
düzenleme stratejileri ve motivasyonel inançlarının 
matematik başarısını yordama gücü [The predictive 
power of self-regulation strategies and motivational 
beliefs on mathematics achievement of primary 
school 8th grade students]. Mersin University Journal 
of the Faculty of Education, 1(2), 250-260.

Vatandaş, C. (2007). Toplumsal cinsiyet ve cinsiyet rollerinin 
algılanışı [Perception of gender and gender roles]. 
İstanbul Journal of Sociological Studies, (35), 29-56.

Victor, A.M. (2004). The effects of metacognitive instruction 
on the planning and academic achievement of first 
and second grade children (Doctoral Dissertation). II 
Graduate College of the Illinois Institute of Technology, 
Chicago.

Yıldırım, A., & Şimşek, H. (2008). Sosyal bilimlerde nitel 
araştırma yöntemleri [Qualitative research methods in 
the social sciences]. Seçkin.

Yılmaz, H. (2016). Okul öncesi öğretmenlerinin öz-düzenleme 
düzeyleri ile kullandıkları öğretim uygulamaları 
düzeyleri arasındaki ilişkinin incelenmesi [Analyzing 
the relationship between preschool teachers' levels of 
self-regulation and levels of teaching practices they 
use] (Master Thesis). Marmara University, Institute of 
Educational Sciences, İstanbul

Zakaria, E., Yazid, Z, & Ahmad, S. (2009). Exploring 
matriculation students’ metacognitive awareness and 
achievement in a mathematics course. International 
Journal of Learning, 16(2), 333-347.

Zimmerman, B. J. (1989). A social cognitive view of self-
regulated academic learning. Journal of educational 
psychology, 81(3), 329-339.

Zimmerman, B. J., & Martinez-Pons, M. (1990). Student 
differences in self-regulated learning: Relating grade, 
sex, and giftedness to self-efficacy and strategy use. 
Journal of Educational Psychology, 82(1), 51. https://
doi.org/10.1037/0022-0663.82.1.51.

Zulkiply, N., Kabit, M., & Ghani, K. (2008). Metacognition: What 
roles does it play in students’ academic performance. 
The International Journal of Learning, 75(11), 97-
105. https://doi.org/10.18848/1447-9494/CGP/
v15i11/45997.

.


