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ABSTRACT

It is known that children with hearing loss may experience delays in language
development and other developmental areas compared to their peers, depending on their
disabilities. Early diagnosis, benefiting from hearing technologies, and participation in
early education environments with their families are very important in minimizing these
delays that children with hearing loss may experience. The purpose of this research is,
therefore, to examine the information presented to families in early education practices
with children with hearing loss and their families. The data of this case study, one of the
qualitative research methods, was collected through observations, semi-structured
interviews, documents, and products. The data was analyzed inductively. The findings
showed that the information presented to the families is transmitted in a way that is
based on continuous interaction, includes open and responsive interactions, encourages
the family, and that feeds and expands cyclically from the previous information. It was
also found that the educator received information about the history of the child and
family, device use, daily routines, and that the families needed information about their
children's development, coping with behavioral problems and future expectations.
Additionally, that the educators ensured that the families received information on the
use of hearing aids, language support and communication skills, enrichment of daily
routines, and additional deficiencies were revealed. In early education implementations,
materials such as toys, picture cards, story books, song texts were used and forms for
informing families were used for registration as a product of the information presented.
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What Kind of Information Is Provided to Families of Children with Hearing Loss in Early Education Practices?

Introduction

Although hearing-impaired children follow similar developmental stages as their hearing peers,
there may be some delays in the development of language and communication skills. These delays
vary depending on various factors related to hearing loss (e.g., loss type, degree, time of occurrence)
(Barker et al., 2009; Niparko et al., 2010). The problems in language skills experienced by children
with hearing loss can also cause problems in various developmental areas (Antia et al., 2009;
Dammeyer, 2010; Hintermair, 2006). It is observed that early education practices that support
language development at an early age are especially emphasized in the intervention in the
limitations of hearing loss in the developmental areas of children, especially language development
(Centers for Disease Control and Prevention, 2015; Joint Committee on Infant Hearing [JCIH], 2007;
Moeller et al., 2013).

Besides diagnosing hearing loss and using appropriate hearing technologies in the early period,
informing families and supporting family-child interaction are crucial for early development
(Marschark et al., 2002).

Suggested practices in the early education process also include providing unbiased information to
families so that they can make informed decisions which are in line with their values and goals (DEC,
2014; JCIH, 2007). The information for the families of children with hearing loss contains information
on the forms and continuity of communication (JCIH, 2007; Yoshinaga-Itano, 2014). At this point, it
is necessary to provide comprehensive, accurate and flawless information to families by experts and
their preferences should be supported by experts as well (JCIH, 2007). The theoretical framework
outlined here necessitates that the information to be presented to families should include both
quantitative (e.g., the number of turns, the number of words used) and qualitative (e.g., making
extensions, asking open-ended questions) components. These components should be about how
families will support their children's language and communication skills (DesJardin & Eisenberg,
2007).

Although there are several studies in the literature focusing on the experience and needs of families
of children with hearing loss (DesGeorges, 2003; Eleweke et al., 2008; Fitzpatrick et al., 2008;
Fitzpatrick et al., 2007; Lutherman & Kurtzer-White, 1999), research on informing families is limited.
Research has shown that families have comprehensive needs based on knowledge and skills.
Likewise, it is important for them to communicate with an open and positive attitude and to have
information about their children's education (Eleweke et al., 2008; Fitzpatrick et al., 2007). However,
few studies focus on how families can support their children's language development and what kind
of information they need in this process (Fitzpatrick et al., 2008; Munoz et al., 2015; Sjoblad, et al.,
2001). Researchers emphasize that families need information about the development of the child
with hearing loss, skills to support communicative skills (Fitzpatrick et al., 2008), and information
about the use of hearing aids (Munoz et al., 2015; Sjoblad et al., 2001).

In current studies focusing on the needs of families of children with hearing loss in Turkey, it is
emphasized that families need more information and support with interaction skills (Bekar et al.,
2021; Kihg, 2020; Kiipeli, 2020). Bekar, Uzuner ve Colaklioglu (2021) state that families need
psychosocial support and meeting with other families, in addition to their needs such as device fees,
education, and surgery expenses. Kili¢ (2020), as a result of his research, reports that families need
information about device use and skills to support their children's language and communication
skills in the early stages. He also emphasizes the necessity of early education practices and expert

459



Hilal Atlar-Yildirim ® Cigdem Uysal ® Tezcan Cavusoglu ® Hiilya Ceren Tutuk ® Hasan Giirgiir

support to increase the participation of families. Kiipeli (2020) shares his findings that families are
worried after cochlear implantation and the information presented to families in early education
practices may differ according to experts. Experts who conduct practice-based research, on the other
hand, receive information about daily lives of the family at the beginning of the session, during the
interaction and at the end of their studies. During these sessions, they support mother-child
interaction in each of the practice sessions, and they share information about the interaction (Ertiirk
Mustul et al., 2016; Turan et al., 2019).

Studies show that research on the families of children with hearing loss and early-period
applications in Turkey is quite limited. Planning, implementation, evaluation and re-planning
processes have been carried out for many years in these studies, where the systematic early period
practices at the Education Research and Application Center for Hearing Impaired Children (ICEM)
at Anadolu University are discussed. ICEM stands out as the only institution in Turkey and one of
the few international institutions serving children with hearing loss between the ages 0-15. In these
early practices offered by ICEM, families are also considered as an important stakeholder, and they
are strengthened through systematic information. Considering the limited number of research on
informing families, there is clearly a need for studies to be conducted at ICEM with a holistic
perspective. Based on this need, the research questions were as follows; “How are families informed in
the education practices carried out with children with hearing loss and their families in the early period?”. A
study answering this question could guide institutions and experts who provide services to children
with hearing loss throughout Turkey about how to inform families in the process. Also, this study
could contribute to the literature at the international dimension as well as the Turkish dimension
and improve the quality of family participation and strengthening practices. Based on these
considerations, this article aims to examine the information presented to the families in the education
practices carried out with children with hearing loss and their families in the early period. To achieve
this, answers to the following questions were sought throughout the process:

1. How is the interaction established to provide information to the families of children with
hearing loss who receive service at ICEM in the early period?

2. What kind of information content is provided to the families of children with hearing loss
who receive service at ICEM in the early period?

3. What kind of materials are used when presenting information content to the families of
children with hearing loss who receive service at ICEM in the early period?

Method

Research Design

This qualitative research was conducted through a case study design to examine the information
provided by experts to families in early education practices for children with hearing loss (Bogdan
& Biklen, 2007; Merriam, 2009). Case studies have been classified in different ways in the literature.
The current study is an observation-based, descriptive, and holistic single case study. A holistic
single case study is defined as a careful examination of a particular situation in its context. In this
study, the informing process of families in early education practices is handled as a holistic situation
in the context of an institution that maintains these practices and with the participation of
experienced educators (Bogdan & Biklen, 2007; Yin, 2009). Data was collected through observations
and was triangulated with semi-structured interviews, documents, and products.
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Participants

Participants of the research were three teachers of the hearing impaired who conduct early-term
practices with hearing-impaired students and their families. The participants of the study were
chosen by criterion sampling, one of the purposive sampling methods (Patton, 2005). While choosing
the participants, one criterion was that the teachers worked with children with hearing loss at the
pre-school level. Another criterion was that the teachers took an active role in family education and
provided families with information. A total of six teachers who provide pre-school education work
at ICEM. Three of these teachers conducted early education practices with their students’ families.
Among teachers working at ICEM, these three educators who carried out early education practices
participated in the research.

Teacher Ayse had undergraduate and graduate degrees in the field of education of children with
hearing loss. She worked with children with hearing loss and their families for 20 years at ICEM.
Similarly, she specialized in working with families (informing families and parent coaching) in early
education practices for three years during her graduate education, receiving one-to-one supervision.
She continues to work with families and children with hearing loss in early education practices.
Teacher Sibel had a bachelor's degree in education of children with hearing loss. She worked with
children with hearing loss and their families for 21 years at ICEM. She specialized in early education
practices for two years with one-on-one supervision in working with families. Teacher Nermin,
likewise, had a bachelor's degree in the field of education of children with hearing loss and had 13
years of experience at ICEM. She also specialized in working with families in early education
practices for two years with one-on-one supervision.

Data Collection Tools

In this research, to achieve data triangulation, observation, semi-structured interview, document
review and study products methods were used. During the research process, observations were
collected by video recording to examine how the families were informed and what types of
information were provided by the educators (Christensen et al., 2015). The observation calendar was
determined by considering the days when the families attended the education. During the
observations, in addition to being in the environment to make natural observations, the researchers
avoided the kinds of communications that could disrupt the nature of the interaction. The data was
also video recorded. A total of twenty-two sessions attended by three different educators were
recorded. Session durations varied between 45 minutes and 67 minutes. Information about the
observations is shown in Table 1.

Semi-structured interviews were conducted with three educators simultaneously with the
observations to triangulate the data on informing families with the opinions of the educators. While
preparing the interview questions, research studies conducted with children with hearing loss and
their families were examined. In line with the research purpose and questions, the questions that
would facilitate learning the views of the educators about the informing process of the families were
prepared by the researchers. For example, to understand the process of family informing in general
terms, questions such as “How does the process of family informing progress in general?”, to get
opinions on family participation, “Why do you think family participation is important?” were asked.
In order to ensure the validity of the interview questions, opinions were taken from two experts in
the field of education of children with hearing loss who use qualitative research methods. Following
the feedback by the experts, the interview questions were revised, and necessary changes were
made. Thus, 16 interview questions were designed for the educators. Additional questions were also
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asked to the educators in accordance with the nature of the semi-structured interviews. Due to the
limited number of educators who participated in the process of family informing and met the criteria
in the study, no pilot study was conducted. Interviews took 65 minutes 48 seconds with Teacher
Ayse, 35 minutes 19 seconds with Teacher Sibel, and 30 minutes 47 seconds with Teacher Nermin.
Interview times varied according to the experiences and how much information the educators
shared.

Table 1
Observation Details
Place of Observation Observation Date Duration of Observations
Teacher Sibel’s Class 11.07.2022 45 mn.15 sc.
12.07.2022 58 mn.
14.07.2022 45 mn. 30 sc.
21.07.2022 45 mn. 21 sc.
03.08.2022 50 mn.
09.08.2022 54 mn. 18 sc.
15.08.2022 48 mn. 34 sc.
Teacher Nermin’s Class 06.07.2022 53 mn. 58 sc.
13.07.2022 50 mn. 54 sc.
14.07.2022 49 mn. 02 sc.
20.07.2022 45 mn.
21.07.2022 60 mn. 03 sc.
22.07.2022 56 mn. 44 sc.
25.07.2022 52 mn. 37 sc.
05.08.2022 58 mn. 44 sc.
11.08.2022 54 mn. 32 sc.
Teacher Ayse’s Class 01.08.2022 49 mn. 31 sc.
02.08.2022 66 mn. 55 sc.
03.08.2022 50 mn. 46 sc.
08.08.2022 53 mn. 50 sc.
09.08.2022 50 mn. 28 sc.
12.08.2022 58 mn.

A voice recorder was used to record the semi-structured interviews. The documents and study
products were the visuals and the family information forms. A total of 21 documents and 5 products
were collected during the research process. After the interviews with the educators, the forms were
collected by asking for samples from the classroom environment. The products consisted of forms,
which were the outputs of the observed process of informing families. Information on research data
is shown in Table 2.
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Table 2
Information on Research Data
Research Data Number Content
Video observations 22 All sessions
Semi-structured interviews 3 Interview with Ayse Teacher
(Total: 131 mn. 54 sc.) Interview with Teacher Sibel
Interview with Teacher Nermin
Documents 21 Utilized materials
Products 5 Family information forms

Data Analysis

This research was conducted qualitatively following the principles of the inductive analysis
approach (Bogdan & Biklen, 2007). All the data collected through various data collection techniques
were examined and analyzed independently by the researchers. Later, the coding lists were brought
together, and meaningfully integrated themes were reached, which were agreed on by the
researchers (Bogdan & Biklen, 2007; Seggie Bayyurt, 2015). In the analysis of the video observation
data, coding and inductive analysis were conducted. More specifically, five video observations were
selected, which could set an example for the patterns to form the themes of the process of informing
families and to cover the features of all sessions. Follow-up interviews for confirmation regarding
the identified observations were conducted and approvals were obtained regarding the themes. The

five video observations with sample interactions presented in the research report are shown in Table
3.

Table 3
Details on the Video Observation Samples
Video Observation Samples Duration

Observation 1 45 min. 15 sec.
Observation 2 66 min. 55 sec..
Observation 3 50 min. 46. sec.
Observation 4 50 min. 28 sec.
Observation 5 53 min. 50 sec.

All the semi-structured interviews were transcribed and analyzed, and they contributed to the
themes. Documents and products were examined, and relevant findings were verified, and
examples were presented. Consensus in all data analyzed independently by the researchers was
determined by calculating the reliability coefficient between coders. Based on this, the value
determined by using the consensus / (agreement + disagreement) formula is 94%. This result is at
the level of reliability (at least 80%), which is acceptable (Miles & Huberman, 1994).

Credibility (Validity-Reliability) and Ethics

To ensure credibility in qualitative research, taking and implementing a series of measures to meet
the accuracy, transferability, reliability, and confirmability characteristics is recommended. In this
study, for the accuracy of the research, the data were triangulated through various data collection
techniques, and long-term interactions were established where the process could be observed. Ethics
committee permission and participant permissions were also obtained. The digital version of the
research data was shared with all researchers simultaneously. For the transferability of the research,
detailed descriptions were made to set an example for educational environments in different
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contexts, "without worrying about generalization". In order to ensure the reliability of the research,
consistency of the data collected through various data collection techniques was observed and
consent of the participants was obtained. Researchers shared their reflections on the research during
the process with unstructured interviews in line with the confirmability of the research. They agreed
on the credibility and reliability of all data (94%). In addition, the appropriateness of the research
was evaluated by Anadolu University Scientific Research and Publication Ethics Committee in line
with research ethics (Ethics Committee Decision No. 330284/24062022). The consent of the
participants was obtained by informing them verbally and through written forms and the
confidentiality of the participants was observed by assigning them pseudonyms. All the researchers
played an equal role in planning the research, collecting and analyzing the data, and reporting the
research (Glesne, 2014; Guba, 1981; Guba & Lincoln, 1982).

Findings

As a result of the data analysis, three main themes were reached: the nature and functioning of the
interactions established while informing the families, the types of information in the process of
informing the families, and the materials used while informing the families.

The Nature and Functioning of Interactions Established while Informing the Families

When the nature and functioning of the interactions established while informing the families were
examined, it was found that the process had some features. These were as follows: the interaction
was based on continuous interaction, educators were open and responsive, families were
encouraging, the information process progressed cyclically, and the knowledge expanded
gradually.

In the sessions with the family, it was found that informing the families was conducted as focused
at the beginning and the end of the session, but the interactions during the session were continuous.
In these sessions, it was observed that the educator included the family in the activities and did not
interrupt the interaction with the family (Observation 1; Observation 2; Observation 3; Observation
4; Observation 5). For example, in one of the representative tape observations, during a duck
washing game with the child, the educator asked, “How did the duck smell?”, and after smelling the
duck with the child by asking the question, the educator gave the father a turn and extended the
duck and asked the question again. The educator included the father in the verbal and non-verbal
interaction, giving the father the opportunity to share the answer with the child.

In another observation, the educator shared the words “hot” and “cold” with the child while pouring
hot and cold water into a bowl. After mixing the water herself/himself, the educator included the
mother in the game with the statement "Come on, you can mix this together, then you can wash the
duck together". Thus, while the educators became a model for the families in the play interactions
they established with the children, they continued the interaction to ensure the active participation
of the families (Interview with Teacher Ayse; Observation 1; Observation 2; Interview with Teacher
Sibel).

Besides the information received by the educators from the families in the sessions, it was seen that
they both provided explanatory information to the families about the interactions they had and were
responding to the questions asked by the families about the development of their children and the
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behaviors they exhibited at home (Interview with Ayse Teacher; Observation 1; Observation 2,
Observation 3, Observation 4). Teacher Ayse conveyed the explanations she made throughout the
sessions with the following example:

“We are playing with the child while the family is observing us. For example, if there are techniques
we use, we specify listening techniques and techniques that will support language skills. It's like
you can do these while playing. While we are doing this, we explain things there, of course, without
disturbing the flow of the game” (Teacher Ayse).

Educators also endorsed the families to encourage a continued interaction. Thus, the family played
an encouraging role in sharing information by both following the development in themselves and
explaining the development of the child that the family did not notice (Observation 2; Observation
3; Observation 4; Interview with Sibel Teacher). In one of the representative videotape interaction
examples, while talking about the toys that the family brought from home, the educator asked how
they played with these toys. While the mother was showing the game they were playing at home to
the educator, she shared the language with the child with the sentences "Car whistle", "The car has
come", "The car is going". The educator reinforced the mother by saying that the mother's practice
was appropriate and explained that this interaction was important for language development
(Observation 2). Teacher Sibel, on the other hand, explained how they encouraged families while
informing them as follows:

«We observe and give feedback to the family. Here we say two or three things that are positive
about the game, or what the family does well. Otherwise, we look at the value of communication,
even if there is not much communication. We say that there was a positive communication. Your
interaction with the child was very nice. We point out the positive aspects, then we also tell you
another aspect that needs to be developed and that the family needs to improve itself. » (Teacher
Sibel)

As the sessions in the early practices progressed, the information presented to the families was
maintained based on previous experiences in a cyclical fashion. In addition, the information given
with a focus of the development of the child and the family expanded (Interview with Teacher Ayse;
Observation 4; Observation 5). For example, in one of the representative videotape interactions, the
educator repeated the information he had given to the family in the previous sessions and then
received information about the new situations with the questions. The educator said, “We talked in
the last training, he was responding to sounds, sneezing, the sound of saucer falling, balloon
popping. Have there been any new sounds?” When asked the question, the mother replied, "She
reacted to the ringtone, she does not like the sound of “hush’, she's crying".

Types of Information in the Process of Informing Families

Types of information available to families include the information received by the educator, the
needs of the families, and the information provided by the educator. Information received by
educators from families cover the hearing technology used, the history and developmental
characteristics of the child, hearing and language skills, the characteristics of the home environment
and the life at home. Educators asked the families whether the hearing aid was used continuously
during the sessions and whether the controls were made regularly. Teacher Ayse, while explaining
the importance of this information, said, “Our key point regarding the device is whether they are using it
correctly. Do they use it all the time? Do they wear it as soon as you get up in the morning? Because families
skip it.,” which supported the observations. They asked for examples from the experiences in the
home environment and asked questions about how a day was spent at home, the games played
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together, and the language and communication skills of the child. For example, in response to the
family's statement, “When I say bring me the remote, he gives it”, the educator says, “Do you do this (by
showing it by hand)?” to learn whether the family used signs in interactions or not.

In addition, during the session, the educators received information based on observations about
mother and father behaviors and recorded this information in a form. For example, during the
observation in a session, the educator evaluated the mother's communication behaviors as “She pays
attention to the child’s communication behavior”, "She provides common interest” and ”She interprets the
child’s contributions correctly” as positive and marked the expression “Generally”. The researcher
evaluated the behaviors of "S/he reacts appropriately to the child’s contributions” and "S/he expands the
child’s contributions with other sentences” with the expression “Infrequent". Thus, the researcher
decided that related behaviors should be supported and developed in the family and the next
planning should be made accordingly (Teacher Ayse Interview; Observation 1, Observation 2;
Observation 3; Observation 4; Observation 5; Interview with Teacher Nermin; Interview with
Teacher Sibel; Product 1; Product 2 ). Examples of the forms are shown in Figure 1.

Figure 1
Sample Pages from the Family Information Form
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As seen in Figure 1, the educators recorded the information they received from the families in the
family information form. In the form, in addition to the sounds the child made in the home
environment, the sounds observed during the session were also recorded. Simultaneously,
information about the child's play behaviors, communicative skills, attention, and participation was
also included. Communication behaviors of families in the sessions were also evaluated with a short
checklist (Product 1; Product 2).

It was also found that one of the types of information presented to families is the information
requested by the families. It was observed that families had needs in terms of the child's
development, problems that the child might encounter in the future, device use and coping with
behavioral problems (Interview with Teacher Ayse; Observation 1; Observation 2; Observation 4;
Interview with Teacher Nermin; Interview with Teacher Sibel; Product 1; Product 2). Teacher Ayse
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conveyed the prominent ones among these needs with the following statements:

«...they need to treat their children more carefully and this can cause behavioral problems in
children. They want us to guide them or ask questions about how they can cope with their
behavioral problems and about discipline. This does not happen especially in the first months, but
around the age of two, more questions and information requests come from families. When I say
things like nothing should happen, he hits his head on the walls, what should I do? My child is
plucking his/her hair, what should I do? What should I do when my child hits us? They want
information on such things like behavior and discipline (Teacher Ayse)...»

Teacher Ayse also stated that one of the information needs of families was, albeit rarely, about
whether the hearing loss was completely healed or not. She stated that, “There are families who still
have hope, and there are families who think they can hear without a device.” Teacher Nermin, on the other
hand, stated that the families wanted to get information from educators about their expectations
about the future as their children grew up. This information need is displayed in the questions,
“What happens to the children who graduate from here? How do graduates progress? Will my child really be
able to speak when he is talking outside? How much will he talk?”” (Interview with Nermin Teacher).

The information provided by the trainers in the sessions also included information about the use of
hearing aids, the development of the child, listening and language skills, interaction strategies,
improvement of home life, and additional disability. Educators made statements about the necessity
of continuous use of hearing aids. They shared information on all developmental areas of the child,
primarily language and communication skills. Similarly, suggestions for diversifying the daily
routines in the home environment were among the information provided by the educators. Finally,
the educators recorded the information they provided to the families in the family information form
(Interview with Teacher Ayse; Observation 1, Observation 2; Observation 3; Observation 4;
Observation 5; Interview with Teacher Nermin; Interview with Teacher Sibel; Product 1; Product 2;
Product 3). In Figure 2, the example of the form in which the educator recorded the suggestions for
the family is shown.

Figure 2

Form to Record Suggestions to the Families
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In Figure 2, the educator recorded the information s/he received from the family on the form, as well
as the suggestions s/he gave to the family about arranging the physical environment and supporting
language development. S/he added written suggestions to turn off sound sources that could create
background noise such as television, to provide meaningful language input while dressing and
changing diapers, not to use an exaggerated tone, to use not too fast or slow tone of voice, not to
shout, and to allow enough time to support the participation of the child (Item 3). One of the
prominent pieces of information provided by educators was information about additional
limitations. Teacher Sibel explained this situation with the following sentences:

«Here, we can have students with additional disabilities besides hearing impairment. After telling
them what we can do about hearing loss here, we refer them to friends in other institutions. That
way, we can have students with autism or different disability groups.” (Teacher Sibel)

Materials Used in while Informing the Families

While informing the families, educators used various materials to be a model for families in their
interaction with children and to provide information by ensuring their participation. The first of
these materials were toys and real objects accompanying games. While toy animals, babies, cars and
real objects such as spoons, plastic plates, and combs in daily routines mediated the interaction of
the educator to support verbal language in the games played with the child, they also mediated the
information provided to the family in the family information process (Interview with Teacher Ayse;
Observation 1; Observation 2; Observation 3; Interview with Teacher Sibel).

Picture cards with sequential events were another material used in the sessions. Daily routines,
picture cards with three or four sequences of events that could interest the child enabled the educator
to be a model for families by asking questions to the child, supporting the production of sound, and
sharing the language (Document 4; Observation 2; Observation 3; Observation 5; Interview with
Teacher Nermin). An example of a card describing a sequential event is shown in Figure 3.

Figure 3
Example of Picture Card with Sequential Events
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Educators also used storybooks to be a model for families, to support their participation, and to give
examples so that they could present similar materials to their children in the home environment.
The story books with animal characters or daily routines were chosen. Also, the colors and drawings
attracting the attention of the child were taken into account (Interview with Teacher Ayse,
Observation 1; Observation 2; Document 2). Examples from story books are shown in Figure 4.

Figure 4

Samples from the Story Books

It was observed that when the educators encountered the child's own products within the
information they received from the families, they also included these products in the sessions. For
example, a picture and doodles drawn by the child at home were used as a picture card in the
session, and information about how to talk about their children's products was shared with the
family (Observation 4). In some of the sessions, songs were also shared following the suggestions
for the families. In the songs they shared with the child and the family, the educators used tables
with the written forms of the songs and the visuals of the concepts in the song (Interview with
Teacher Ayse; Document 6). The forms for informing the families, in which the educators recorded
the sessions by writing, are one of the materials used while informing the families and shared with
the family (Product 1; Product 2; Product 3).

Discussion and Conclusion

In this part of the article, discussions, conclusions, and inferences are given by comparing the
research findings and the literature, which aims to examine the information presented to the families
in the education practices carried out with children with hearing loss and their families in the early
period. Accordingly, it was seen that the information provided to the family in the early education
practices carried out primarily at ICEM was presented with an intense content at the beginning and
end of the sessions and continued with interactions during the education. Research emphasizes that
time should be allocated to inform the family in a planned manner at the beginning and end of the
family education sessions. Also, the findings state that it is important to provide practical
information to the family as a role model and guide the interaction strategies during the interactions
in education (Ertiirk Mustul et al., 2016; Turan et al., 2019). That the findings of the study overlap
with the related studies might indicate that early education practices at ICEM are conducted
systematically and planned with expert educators in the field of family education. On the other
hand, that the information continues simultaneously with the interactions during the education can
potentially contribute to the internalization of the given information by the families. It can be
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emphasized that families are almost bombarded with information at the beginning and end of the
education, and this information is handled in parts during the education, thus contributing to the
full understanding of the families.

In the study, the families were informed about the importance of continuous use of the hearing aid,
and how they could interact with their children in the home environment. Thus, suggestions were
given, and family involvement was supported during the sessions. The results of current studies on
the needs of families of children with hearing loss in Turkey reveal that families need support in
various areas such as the cochlear implant process, the use of hearing aids, and the skills used in
interaction with the child (Bekar et al., 2021; Kilig, 2020; Kiipeli, 2020). According to the findings of
the research, the information presented to families in early education practices that are systematic
and interactive meet these needs. Based on the findings, it can be concluded that there is an effort to
gain intervention skills as well as transferring information by being a model for families and
ensuring their participation when necessary.

According to the research findings, while informing families, educators support not only the
development of the child, but also the interactions of parents with their children by showing and
implementing strategies that support language and communication skills. Additionally, they are
responding to the child's development and the family's information requests. Current trends in early
education practices highlight family-centered approaches in theory. The family-centered approach
shapes the support provided to families with the perspective of strengthening the family with the
importance of parent-child interaction rather than supporting the child's development directly
(Brown & Nott, 2005; Dunst, 2000). In this context, as a result of the research, it was concluded that
a process suitable for family-centered approaches was carried out in informing families at ICEM. At
this point, the efforts to internalize the given information and turn it into practice, rather than merely
transferring information, come to the fore. This result highlights that the informing process at ICEM
has the feature of supporting families as much as necessary (scaffolding) and ensuring that families
support the development of their children within the area of proximal development.

Auditory verbal approaches used in the education of children with hearing loss include elements
such as arranging the listening and speaking environment that families will present to their children
in the home environment and being a model for the family in the use of appropriate strategies and
ensuring their participation. In addition, it is stated that observing, evaluating, and giving feedback
during the interaction of families is an important part of the cooperation in the process (Clark, 2007;
Estabrooks, 1994; Estabrooks, 2006). In this respect, in the practices conducted at K;EM, the
interaction of the family with the child is maintained by shaping it with auditory-verbal approaches.
It can be stated that observation-based evaluations together with the information provided to the
families, recording these evaluations by writing and sharing them verbally with the family, and
offering suggestions to the families make the process qualified.

In early education practices, materials such as toys, picture cards with sequential events and story
books are used to promote children's communicative and language skills. Within the framework of
these materials, besides providing an environment that will support the development of the child,
families are guided (Brown & Remine, 2004; Clark, 2007; Duncan, 2017). It has been observed that
support is received from similar materials to initiate and maintain the interaction with the child, to
be a model for the family, to ensure and observe the participation of the family in the interaction,
and to offer suggestions to the families in the process. In this context, it is important for educators
working with families to use such materials that allow interaction in early education practices, and

470



What Kind of Information Is Provided to Families of Children with Hearing Loss in Early Education Practices?

to give families suggestions about materials and real objects that they can use at home.

It is stated that learning for adults should be a structure built around their interests and needs
(Lindeman, 1926; cited in Merriam & Bierema, 2013). In addition, the theoretical foundations of adult
education emphasize that the source of adult learning is individuals' own experiences and social
roles affect readiness to learn (Knowles, 1984; Knowles et al., 2005). In this research, the interactions
established while presenting information to the families are maintained dynamically according to
the interests and needs of the families. During the process, the experiences and the social roles of the
parents are used functionally by obtaining information about the child's story, developmental
characteristics, and daily routines in the home environment, and by offering suggestions to support
this structure. In short, it can be concluded that at ICEM families are provided with realistic, needs-
oriented, and functional information that supports the development of their children.

When we look at the results of the research in general, information is provided to the families
intensively at the beginning and end of the session in the early education practices, and
simultaneously during the trainings. It can be stated that while the educators inform the families,
they are responsive to the information requests of the families and that the families are open to the
transfer of stories. In other words, families are cared for and listened to. Furthermore, educators
consider giving positive feedback to encourage families and ensure their participation in
interactions, sometimes they expect the participation of the family, and sometimes they directly
demand the participation of the family. It can be emphasized that this result is an indication that
factors such as the individual learning rate of the family and adult learning principles are taken into
account at ICEM. Based on the results, families generally need information about the child's
development, behavioral problems, the appropriateness of their own behavior in the home
environment, future expectations of their children, and additional inadequacies. Additionally, the
use of hearing aids, strategies, and activities to support language and communication skills, which
the family is less aware of, but determined by the expert, are among the information provided to the
families. Based on the results of the research, the steps that can be a roadmap for informing families
in early education practices are shown in Figure 5.

Figure 5
A Road Map to Inform the Families
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In Figure 5, a roadmap that emerged based on the results to seek an answer to the question “What
kind of information is given to families of children with hearing loss in early education practices?”
is displayed. This roadmap should be accepted as a result of experience and knowledge accumulated
over many years. The milestones of the roadmap are getting to know the family and getting
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information, informing at the beginning of the session, informing during the session and informing
at the end of the session. The main feature that stands out in the ongoing process in the form of
intensive information can be summarized as providing families simultaneously with the skills to
support their children with hearing loss in daily life. The indicators of how effective this family-
focused process, also called as supporting the child through the family, can be seen in the academic
and social development of the children who receive education at ICEM in their advanced ages. Of
course, the roadmap needs to be updated and developed. For example, as one result of the research,
there is no finding related to meeting the needs of families in the context of legal processes and
rights. However, the research results in the literature report the information needs of families
regarding legal processes (Bekar et al., 2021; Kilig, 2020; Kiipeli, 2020). At this point, the next question
for which researchers will seek to answer may be as follows; “How can the process of informing the
families be improved at [CEM?”. As a result, service-oriented ICEM also has a focus on producing
scientific knowledge and developing applications based on this knowledge. This situation can be
explained as the reason why ICEM has developed and been accepted as a model at national and
international level.

Future Directions

It is the development of in-service training programs to increase the quality of special education
specialists in cooperation with the Ministry of National Education in the dissemination of planned
and systematic early education practices. At this point, it should not be forgotten that the MoNE
urgently needs to accept the studies conducted at ICEM as a model and initiate studies to
disseminate the implementations throughout Turkey. Suggestions to legislators include a more
detailed legal explanation of the implementation and evaluation processes of a systematic structure
for the needs of families in early education practices. In addition, it should be emphasized that
resources should be allocated for the training and employment of special education specialists who
will work with families and for the development, evaluation and re-development of the programs
implemented.

For future research, conclusions and inferences of the research indicate that applied research on the
dissemination of planned and systematic early education practices should continue in different
contexts and with different participants. Also, it is the design of research that will contribute to the
strengthening of the process of informing families by deeply addressing the needs of families
regarding legal processes and rights. It is necessary to underline the potential of ICEM as a model
for many countries at the international level, where these studies should also be managed at an
international level.
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MAKALE BILGISi

Isitme kayiph gocuklarin yetersizliklerine bagli olarak dil gelisimi ve diger gelisim
alanlarinda akranlarina oranla gecikmeler yasayabilecekleri bilinmektedir. Isitme
kayipli ¢ocuklarin yasayabilecekleri bu gecikmeleri en aza indirmede erken tani,
isitme teknolojilerinden faydalanma ve erken egitim ortamlarina aileleriyle birlikte
katilim saglamalar1 olduk¢a 6nemlidir. Bu arastirmanin amaci; erken donemde isitme
kayipli ¢ocuklar ve aileleri ile siirdiiriilen erken egitim uygulamalarinda ailelere
sunulan bilgilerin incelenmesidir. Nitel arastirma yontemlerinden durum ¢alismasi
ile gerceklestirilen arastirmanin verileri; gézlemler, yar1 yapilandirilmis goériismeler
belgeler ve iirtinler ile toplanmistir. Arastirmanin verileri tiimevarimsal olarak analiz
edilmistir. Arastirmanin sonucunda; ailelere sunulan bilgilerin siirekli etkilesime
dayals, acik ve yanitlayic etkilesimler iceren, aileyi cesaretlendiren, dongiisel olarak
bir 6nceki bilgilendirmeden beslenen ve genisleyen sekilde aktarildig1 goriilmiistiir.
Egitimcinin ¢ocugun ve ailenin Oykiisii, cihaz kullanimi, giinliik rutinler ile ilgili
bilgiler aldig;, ailelerin ¢ocuklarinin gelisimi, davranis problemleri ile basa ¢ikma ve
gelecek beklentileri ile ilgili bilgi gereksinimlerinin oldugu bulgularina erisilmistir.
Ayrica egitimcilerin ailelere; isitme cihazinin kullanimi, dil ve iletisim becerilerini
destekleme, giinliik rutinlerin zenginlestirilmesi ve ek yetersizliklere iliskin bilgiler
sagladig: belirlenmistir. Erken egitim uygulamalarinda; oyuncaklar, resimli kartlar,
hikaye kitaplari, sarki metinleri gibi materyallerin kullamldig1 ve sunulan bilgilerin
iiriinii olarak aile bilgi formlarinin kayit i¢in kullanildig1 bulgularina erisilmistir.
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Giris

Isitme kayipli gocuklar, isiten akranlari ile benzer gelisim agamalarini izleseler de dil ve iletisim
becerilerinin gelisiminde baz1 gecikmeler yasanabilmektedir. Bu gecikmeler, isitme kaybina iligkin
cesitli faktorlere (kayip tiirii, derecesi, olus zamani gibi) bagh olarak degisiklik gostermektedir
(Barker ve digerleri, 2009; Niparko ve digerleri, 2010). Isitme kayb1 olan ¢ocuklarin dil becerilerinde
yasadiklar1 sorunlar gesitli gelisim alanlarda da sorunlar yasanmasina neden olabilmektedir (Antia
ve digerleri, 2009; Dammeyer, 2010; Hintermair, 2006). Isitme kaybinin cocuklarm basta dil gelisimi
olmak {izere gelisim alanlarinda yasadiklar1 simirliliklara miidahalede 6zellikle erken yaslarda dil
gelisimini destekleyici erken egitim uygulamalarma yogun sekilde vurgu yapildig:1 goriilmektedir
(Centers for Disease Control and Prevention, 2015; Joint Committee on Infant Hearing [JCIH], 2007;
Moeller ve digerleri, 2013). Isitme kaybinin tamlanmasi ve erken dénemde uygun isitme
teknolojilerinden yararlanilmasmin yani sira; ailelerin bilgilendirilmesi ve aile-gocuk etkilesiminin
desteklenmesi erken donem gelisimi i¢in oldukg¢a 6nemlidir (Marschark ve digerleri, 2002).

Erken egitim siirecinde Onerilen uygulamalar ailelere degerleri ve hedefleri dogrultusunda bilingli
kararlar vermeleri i¢in tarafsiz bilgiler saglamay1 da igermektedir (DEC, 2014; JCIH, 2007). Sozii
edilen bu bilgilendirme ise isitme kayb1 olan ¢ocuklarin aileleri i¢in; olasi iletisim bigimlerine ve
iletisimin siirekliligine iliskin bilgileri barindirmaktadir (JCIH, 2007; Yoshinaga-Itano, 2014). Bu
noktada ailelere uzmanlar tarafindan kapsamli, dogru ve yanligsiz bilgi sunulmasi ve tercihlerinin
uzmanlar tarafindan desteklenmesi gereklidir (JCIH, 2007). Teorik g¢ergevede sunulan anlayis
uyarinca ailelere sunulmasi gereken bilgi ise ailelerin ¢ocuklarinin dil ve iletisim becerilerini nasil
destekleyecekleri hakkinda hem niceliksel (sira alma sayisi, kullanilan kelime sayis1 gibi) hem de
niteliksel (genisletmeler yapma, agik uglu sorular sorma gibi) bilesenleri igermelidir (DesJardin ve
Eisenberg, 2007).

Alanyazinda isitme kayb1 olan ¢ocuk ailelerinin deneyim ve gereksinimlerine odaklanan bir dizi
calisma olsa da (DesGeorges, 2003; Eleweke ve digerleri, 2008; Fitzpatrick ve digerleri, 2008;
Fitzpatrick ve digerleri, 2007; Luterman ve Kurtzer-White, 1999), aile bilgilendirmesine iligkin
arastirmalarin smirl oldugu soylenebilir. Arastirmacilar; ailelerin bilgi ve becerilere dayali kapsaml
gereksinimlerinin oldugunu ve kendilerini destekleyecek uzmanlardan beklentilerinin agik ve
olumlu bir tutumla iletisim kurmalari ile gocuklarinin egitimi konusunda bilgi vermelerinin 6nemli
oldugunu ortaya koymaktadir (Eleweke ve digerleri, 2008; Fitzpatrick ve digerleri, 2007). Ancak
oldukga az sayida ¢alisma, cocuklarmin dil gelisimini nasil destekleyecekleri gibi ailelerin bu stiregte
ihtiya¢ duyduklar bilgilere odaklanmaktadir (Fitzpatrick ve digerleri, 2008; Munoz ve digerleri,
2015; Sjoblad, ve digerleri, 2001). Arastirmacilar ailelerin; isitme kayipli ¢ocugun gelisimi ile ilgili
bilgi gereksinimleri oldugunu ve iletisimsel becerilerin desteklenmesine yonelik becerilere ihtiyag
duyduklarmi (Fitzpatrick ve digerleri, 2008), isitme cihazinin kullanimma iliskin bilgi
gereksinimlerinin bulundugunu (Munoz ve digerleri, 2015, Sjoblad ve digerleri, 2001)
vurgulamaktadirlar.

Tiirkiye’de isitme kay1pli cocuklarin ailelerinin gereksinimlerine odaklanan giincel ¢alismalarda ise,
ailelerin gesitli bilgilere ve etkilesim becerilerine iliskin desteklenmeye ihtiya¢ duyduklari
vurgulanmaktadir (Bekar ve digerleri, 2021; Kilig, 2020; Kiipeli, 2020). Bekar ve digerleri (2021)
ailelerin cihaz ticretleri, egitim ve ameliyat giderleri gibi ihtiyaglarinin yan sira, diger ailelerle bir
araya gelme ve psikososyal desteklere olan ihtiyaglar1 oldugunu belirtmektedir. Kili¢ (2020) ise
arastirmasinin sonucunda; ailelerin cihaz kullamimu ile ilgili bilgi gereksinimlerinin oldugu, erken
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donemde ¢ocuklarmin dil ve iletisim becerilerini desteklemede bilgi ve beceri gereksinimlerinin
bulundugu bulgularini aktarmaktadir. Ayrica ailelerin katimini artiracak tiirde erken egitim
uygulamalarinin ve uzman desteginin gerekliligini vurgulamaktadir. Kiipeli (2020), ailelerin
koklear implant sonrasinda kaygi duyduklarmi, erken egitim uygulamalarinda ailelere sunulan
bilgilerin uzmanlara gore farklilasabildigi yoniindeki bulgularmi paylasmaktadir. Uygulamaya
dayal1 aragtirma yiiriiten uzmanlar ise, uygulama seanslarmin her birinde anne-gocuk etkilesimini
destekledikleri calismalarinda hem seans basinda hem de etkilesim igerisinde ve sonunda aileden
giinliik yasantilar ile ilgili bilgiler almaktadirlar ve etkilesime iliskin bilgiler paylasmaktadirlar
(Ertiirk Mustul ve digerleri, 2016; Turan ve digerleri, 2019).

Tiirkiye’de isitme kayipli cocuklarin aileleri ile erken donem uygulamalarmin yer aldig:
aragtirmalarin oldukga smirli oldugu géoriilebilir. Anadolu Universitesi biinyesinde Isitme Engelli
Cocuklar Egitim Arastirma ve Uygulama Merkezi'nde (ICEM) yiiriitiilen sistematik erken dénem
uygulamalariin ele alindigr bu c¢alismalar planlama, uygulama, degerlendirme ve yeniden
planlama siiregleri uzun yillardir yiiriitiilmektedir. ICEM 0-15 yas isitme kayipli ocuklara hizmet
veren Tiirkiye’de tek, uluslararasi boyutta sayili kurumlardan birisi olarak 6ne ¢tkmaktadir. ICEM
bilinyesinde sunulan erken déonemdeki bu uygulamalarda aileler de 6nemli bir paydas olarak ele
alinmakta ve sistematik bilgilendirmeler yoluyla giliclendirilmektedirler.  Ailelerin
bilgilendirilmelerine odaklanan arastirmalarin sinirli sayida oldugu da diisiiniildiigiinde ICEM
blinyesinde gerceklestirilen calismalara biitiinciil bir bakis acisi ile odaklanmis arastirmalara
gereksinim oldugu agik olarak goriilebilir. Bu gereksinimden yola ¢ikarak makalenin yazarlariin
kendilerine sorduklar1 soru su sekilde olmustur; “erken donemde isitme kayipli cocuklar ve aileleri ile
siirdiiriilen egitim uygulamalarinda aileler nasil bilgilendirilmektedirler?”. Soruya yanit vermek amaciyla
gerceklestirilecek bir arastirma yoluyla Tiirkiye genelinde erken donemde isitme kayipli cocuklara
hizmet sunan kurumlar ve uzmanlarin siirecte aileleri nasil bilgilendirebileceklerine iliskin yol
gosterici sonuglarin ortaya konulabilecegi sdylenebilir. Tiirkiye boyutu ile uluslararasi boyutta da
alanyazma katki saglanabilecegi gibi aile katiliminin ve giiclendirilmesi uygulamalarmin niteligine
katki saglanabilecegi diisiiniilmektedir. Bu diisiincelerden hareket ile bu makalede erken donemde
isitme kayipli ¢ocuklar ve aileleri ile stirdiiriilen egitim uygulamalarinda ailelere sunulan bilgilerin
incelenmesi amaglanmistir. Arastirmanin amacma ulasmak igin ise siire¢ boyunca asagidaki
sorulara yanit aranmistir:

1. ICEM'’de erken dénemde hizmet alan isitme kayipli ¢ocuklarin ailelerine bilgi sunmak i¢in
kurulan etkilesim ne sekilde gerceklesmektedir?

2. ICEM’de erken dénemde hizmet alan isitme kayiph gocuklarm ailelerine ne tiir bilgi
icerikleri sunulmaktadir?

3. ICEM’de erken dénemde hizmet alan isitme kayipli cocuklarin ailelerine bilgi igerigi
sunulurken ne tiir materyallerden yararlanilmaktadir?

Yontem

Arastirma Deseni

Aragtirma, isitme kayipli ¢ocuklara yonelik erken egitim uygulamalarinda uzmanlarin ailelere
sunduklar1 bilgileri inceleme amaciyla nitel arastirma yontemi ile durum calismasi (vaka
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calismasi/case study) deseninde gercgeklestirilmistir (Bogdan ve Biklen, 2007; Merriam, 2009).
Durum ¢alismalari, alanyazinda farkh sekillerde siniflandirilmistir. Durum ¢alismasi tiirlerine gore
arastirma; gozleme dayali, betimleyici biitiinciil tek durum ¢alismasidir. Biitlinciil tek durum
¢alismasi, belirli bir durumun bir biitiin olarak baglaminda 6zenli bir sekilde incelenmesi olarak
ifade edilmektedir. Bu arastirmada ailelerin erken egitim uygulamalarindaki bilgilendirme siireci,
bu uygulamalar: siirdiiren bir kurumun baglaminda ve bu konuda deneyimli egitimcilerin
katilimiyla gergeklestirilen biitiinciil bir durum olarak ele alinmistir (Bogdan ve Biklen, 2007; Yin,
2009). Arastirmanin verileri gozlemlerle toplanmustir ve yari-yapilandirilmis goriisme, belgeler ve
tirlinler ile gesitlendirilmistir.

Katilimcilar

Aragtirmanin katiimailary; isitme kayipli 6grenciler ve aileleri ile erken donem uygulamalar:
ylriiten {i¢ isitme engelliler Ogretmenidir. Arastirmanmn katilimcilari amacgh Ornekleme
yontemlerinden 0Olgiit ornekleme ile belirlenmistir (Patton, 2005). Katilimcilarin belirlenmesinde;
ogretmenin okul 6ncesi diizeyindeki isitme kayipl ¢ocuklarla ¢alistyor olmas: ve aile egitimlerinde
aktif gorev alarak aile bilgilendirme gerceklestirmesi dlgiit olarak almmistir. ICEM’de okul 6ncesi
donem egitimi veren toplam alt1 6gretmen gorev almaktadir. Bu 6gretmenlerden ti¢ tanesi erken
dénem egitim uygulamalarini ailelerle birlikte yiiriitmektedirler. Arastirmaya ICEM’de gorev alan
ogretmenler arasindan, erken donem egitim uygulamalar: yiiriiten bu ii¢ egitimci katilmistir.

Ayse Ogretmen, isitme kayiph gocuklarmn egitimi alaninda lisans ve yiiksek lisans derecelerine
sahiptir. ICEM’de 20 y1l siireyle isitme kayipl cocuklar ve aileleriyle galigmistir. Ayni zamanda
lisanstistii egitim siirecinde ii¢ yil siireyle erken egitim uygulamalarinda ailelerle g¢alisma
konusunda (aile bilgilendirme ve ebeveyn koclugu) bire bir siipervizyon alarak uzmanlasmustir.
Halen erken egitim uygulamalarinda ailelerle ve isitme kayipli ¢ocuklarla c¢alismaya devam
etmektedir. Sibel Ogretmen, isitme kayipli cocuklarin egitimi alaninda lisans derecesine sahiptir.
ICEM’de 21 yil siireyle isitme kayipli cocuklar ve aileleriyle cahsmistir. Iki y1l siireyle erken egitim
uygulamalarinda ailelerle ¢alisma konusunda bire bir siipervizyon alarak uzmanlagmistir. Nermin
Ogretmen ise, isitme kayipl gocuklarm egitimi alaninda lisans derecesine sahiptir ve ICEM’de 13
yil deneyimi bulunmaktadir. Ayn1 zamanda iki yil siireyle erken egitim uygulamalarinda ailelerle
calisma konusunda bire bir stipervizyon alarak uzmanlagmistir.

Veri Toplama Aracglarn

Bu arastirmada veri gesitlemesi bakis agisiyla; gozlem, yar1 yapilandirilmis gériisme, belge inceleme
ve c¢alisma {irlinleri veri toplama tekniklerinden yararlanilmistir. Arastirma siirecinde gozlemler
ailelerin nasil bilgilendirildigi, egitimcilerin sagladiklar1 bilgi tiirlerinin derinlemesine
incelenebilmesi amaciyla video kaydmna almarak toplanmistir (Christensen ve digerleri, 2015).
Gozlem takvimi, ailelerin egitime geldikleri giinler dikkate alinarak belirlenmistir. Gozlemler;
arastirmacilar dogal gozlem yapmak igin ortamda bulunmalarinin yani sira, etkilesimin dogasini
bozabilecek tiirdeki iletisimlerden kagindiklar1 bir sekilde gergeklestirilmistir. Veriler ayni zamanda
video kaydimna alinmistir. Ug farkh egitimcinin katildig1 toplam 22 oturum kaydedilmistir. Oturum
stireleri 45 dakika-67 dakika arasinda degisiklik gostermektedir. Gozlemlere iliskin bilgiler Tablo
1’de gosterilmistir.

Ailelerin  bilgilendirilmesine  iliskin  incelenen verilerin, egitimcilerin  goriisleri ile
cesitlendirilebilmesi amaciyla yari-yapilandirilmis goriismeler, gozlemlerle es zamanh olarak tig
egitimciyle gerceklestirilmistir. Goriisme sorulari hazirlanirken isitme kayipl ¢ocuklar ve aileleri ile
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gerceklestirilen arastirmalar incelenmistir. Arastirma amaci ve sorular1 dogrultusunda ailelerin
bilgilendirme stireci ile ilgili egitimci goriislerini 6grenmeyi saglayacak sorular arastirmacilar
tarafindan hazirlanmistir. Ornegin; aile bilgilendirme siirecini genel hatlariyla anlayabilmek igin,
“Aile bilgilendirme siireci genel olarak nasil ilerliyor?”, aile katilimu ile ilgili gortisleri almak igin “Aile
katilimi sizce neden onemlidir?” gibi sorular sorulmustur. Goriisme sorularmin gegerliginin
saglanmasinda, nitel arastirma yontemlerini kullanan ve isitme kay1pli ¢ocuklarin egitimi alaninda
iki uzmandan goriisleri alinmigtir. Uzmanlarin geri bildirimleri dogrultusunda goriisme sorular:
son halini almistir. Boylece goriismelerde egitimcilere 16 soru sorulmasi planlanmigtir. Yar
yapilandirilmis goriismelerin dogasina uygun olarak egitimcilere ek sorular da yoneltilmistir.
Aragtirmada aile bilgilendirme siirecine katilan ve oOlgiitleri karsilayan egitimci sayisinin sinurh
olmasi nedeniyle pilot calisma yapilmamistir. Goriismeler; Ayse Ogretmen ile 65 dakika 48 saniye,
Sibel Ogretmen ile 35 dakika 19 saniye ve Nermin Ogretmen ile 30 dakika 47 saniye siirmiigtiir.
Goriigme stireleri egitimcilerin deneyimleri ve paylasimlarina gore degisiklik gostermistir.

Tablo 1

Gozlem Bilgileri

Gozlem Yeri

Gozlem Tarihi

Gozlem Stiresi

Sibel Ogretmen’in Sinifi 11.07.2022 45 dk.15 sn.
12.07.2022 58 dk.
14.07.2022 45 dk. 30 sn.
21.07.2022 45 dk. 21 sn.
03.08.2022 50 dk.
09.08.2022 54 dk. 18 sn.
15.08.2022 48 dk. 34 sn.
Nermin Ogretmen’in Sinifi 06.07.2022 53 dk. 58 sn.
13.07.2022 50 dk. 54 sn.
14.07.2022 49 dk. 02 sn.
20.07.2022 45 dk.
21.07.2022 60 dk. 03 sn.
22.07.2022 56 dk. 44 sn.
25.07.2022 52 dk. 37 sn.
05.08.2022 58 dk. 44 sn.
11.08.2022 54 dk. 32 sn.
Ayse Ogretmen’in Sinift 01.08.2022 49 dk. 31 sn.
02.08.2022 66 dk. 55 sn.
03.08.2022 50 dk. 46 sn.
08.08.2022 53 dk. 50 sn.
09.08.2022 50 dk. 28 sn.
12.08.2022 58 dk.

Yar1 yapilandirilmis goriismeler ses kayit cihazi ile kayit altina alinmigtir. Aragtirma siirecinde
toplanan belgeler ve calisma {iriinleri, kullanilan materyallere iliskin gorseller ile aile bilgi
formlaridir. Arastirma siireci boyunca toplam 21 belge ve 5 tiriin toplanmustir. Belgeler egitimcilerle
goriismelerden sonra simif ortamindan 6rnekler istenerek toplanmistir. Uriinler ise gozlenen aile
bilgilendirme siirecinin ¢iktilar1 olan formlardan olusmaktadir. Arastirma verilerine iliskin bilgiler
Tablo 2’de gosterilmistir.
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Tablo 2
Arastirma Verilerine Iliskin Bilgiler
Arastirma Verileri Miktar Icerik
Video gozlemler 22 adet Tim oturumlar
Yar1 yapilandirilmis goriismeler 3 adet Ayse 6gretmenle goriisme
(Toplam 131 dk. 54 sn.) Sibel 6gretmenle goriisme
Nermin 6gretmenle goriisme
Belgeler 21 adet Kullanilan materyaller
Uriinler 5 adet Aile bilgi formlar1

Verilerin Analizi

Arastirma, siireci betimlemeyi amaglayan ve tiimevarimsal analiz yaklasimu ile gerceklestirilen nitel
bir arastirmadir. Arastirmanin verileri tiimevarim yaklasimi ile analiz edilmistir (Bogdan ve Biklen,
2007). Cesitli veri toplama tekniklerinden yararlanilarak toplanan tiim veriler incelenmistir ve
aragtirmacilar tarafindan bagimsiz olarak analiz edilmistir. Daha sonra kodlamalar bir araya
getirilerek bir anlam biitiinliigli saglayacak sekilde temalara ulasilmis ve bu temalarda goriis
birligine varilmistir (Bogdan ve Biklen, 2007; Seggie Bayyurt, 2015). Arastirmada video gozlem
yoluyla toplanan verilerin analizinde; tiim gozlemlerin kodlanmasi ve tiimevarimsal olarak analiz
edilmesinin yan sira; ailelerin bilgilendirme siirecine iliskin temalar1 olusturan oriintiilere 6rnek
teskil edecek ve tiim oturumlardaki 6zellikleri kapsayan bes video gozlem segilmistir. Belirlenen
gozlemlere iliskin dogrulama goriismeleri gerceklestirilmistir ve temalara iliskin onaylar alinmistir.
Arastirma raporunda 6rnek etkilesimler sunulan bes video gozlem Tablo 3’te gosterilmistir.

Tablo 3
Video Gozlem Orneklerine Iliskin Bilgiler
Video G6zlem Ornekleri Stire

Gozlem 1 45 dk. 15 sn.
Gozlem 2 66 dk. 55 sn.
Gozlem 3 50 dk. 46. sn
Gozlem 4 50 dk. 28 sn.
Gozlem 5 53 dk. 50 sn

Yar yapilandirilmig goriismelerin tamami yaziya aktarilarak analiz edilmistir ve temalara katki
saglamistir. Belgeler ve iiriinler incelenerek ilgili bulgular dogrulanmistir ve 6rnekler sunulmustur.
Arastirmacilar tarafindan bagimsiz olarak analizi yapilan tiim verilerde goriis birligi, kodlayicilar
arasi glivenirlik katsayis1 hesaplanarak belirlenmistir. Buna gore, goriis birligi / (goriis birligi + goriis
ayrilig1) formiilii kullanilarak belirlenen deger %94 tiir. Elde edilen bu sonug, uygun bulunan (en az
%80) giivenirlik diizeyindedir (Miles ve Huberman, 1994).

inandinclik (Gegerlik-Giivenirlik) ve Etik

Nitel arastirmalarda inandiricii§in saglanmasinda; dogruluk, transfer edilebilirlik, giivenilebilirlik
ve onaylanabilirlik 6zelliklerinin karsilanabilmesi i¢in bir dizi énlem alinmasi ve uygulanmasi
onerilmektedir. Bu calismada; aragtirmanin dogrulugu icin cesitli veri toplama teknikleri ile veriler
cesitlendirilmistir ve siirecin gozlenebilecegi uzun siireli etkilesimler kurulmustur. Ayni zamanda
etik kurul izni ve katilimci izinleri alinmigtir. Arastirma verilerinin dijital hali tiim arastirmacilarla
es zamanl olarak paylasilmistir. Arastirmanin transfer edilebilirligi icin “genelleme ile ilgili bir
kayg1 tasimadan” farkli baglamlardaki egitim ortamlar i¢in 6rnek teskil edebilecek sekilde detayli
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betimlemeler yapmaya 6zen gosterilmistir. Arastirmanin giivenilebilirliginin saglanmas: igin gesitli
veri toplama teknikleri ile toplanan verilerin tutarlilifl gozetilmistir ve katilimci onaylar: alinmustir.
Aragtirmacilar aragtirmanin onaylanabilirligi dogrultusunda yapilandirilmamis goriismeler ile
arastirmaya iliskin yansitmalarin siire¢ boyunca paylasmislardir. Tiim verilerin inandiriciligr ve
guvenirligi ile ilgili goriis birligine varmuslardir (%94). Buna ek olarak arastirma etigi dogrultusunda
Anadolu Universitesi Bilimsel Aragtirma ve Yayn Etigi Kurulu'nca aragtirmanin uygunlugu
degerlendirilmistir (330284/24062022 Nolu Etik Kurul Karar1). Katihmcilarin sozlii ve yazili olarak
bilgilendirilerek onaylar1 alinmistir ve isimleri degistirilerek katilimcilarin gizliligi gozetilmistir.
Arastirmacilarin tamami; arastirmanin planlanmasinda, verilerin toplanmasinda ve analizinde,
arastirmanin raporlastirilmasinda esit rol almislardir (Glesne, 2014; Guba, 1981; Guba ve Lincoln,
1982).

Bulgular

Aragtirma verilerin analizi sonucunda; ailelere bilgi sunarken kurulan etkilesimlerin dogasi ve
isleyisi, ailelere bilgilendirme siirecindeki bilgi tiirleri ve ailelere bilgi sunulurken kullanilan
materyaller olarak ti¢ ana temaya ulasilmisgtir.

Ailelere Bilgi Sunarken Kurulan Etkilesimlerin Dogas1 ve Isleyisi

Ailelere bilgi sunulurken kurulan etkilesimlerin dogas:1 ve igleyisi incelendiginde; stirecin bazi
ozellikler tasidig1 bulgularina erisilmistir. Bunlar; siirekli etkilesime dayali olmasi, egitimcilerin agik
ve yanitlayici, aileleri cesaretlendirici olduklari, bilgilendirme siirecinin dongtisel olarak ilerlemesi
ve giderek bilgilerin genislemesidir.

Aile ile gercgeklestirilen oturumlarda, aile bilgilendirmenin oturumun basinda ve sonunda odakl
sekilde gergeklestigi ancak oturum esnasinda aile bilgilendirme amaciyla gergeklestirilen
etkilesimlerin stirekli oldugu belirlenmistir. Bu oturumlarda egitimcinin aileyi etkinliklere dahil
ettigi ve aile ile etkilesimi kesmedigi gozlenmistir (Gozlem 1; Gozlem 2; Gozlem 3; Gozlem 4;
Gozlem 5). Ornegin temsili teyp gozlemlerinden birinde egitimci cocukla &rdek yikama oyunu
oynarken “Ordek nasil kokmus?” sorusunu yonelterek drdegi cocukla birlikte kokladiktan sonra
babaya sira vererek Ordegi uzatmistir ve soruyu yeniden yoneltmistir. Babanin ¢ocukla cevabi
paylasmasina firsat vererek sozel ve sdzel olmayan etkilesime babay1 da dahil etmistir.

Bir baska gozlemde ise; egitimci sicak ve soguk suyu bir kaba bosaltirken ¢ocukla sicak ve soguk
sOzciiklerini paylagsmigtir. Sular1 kendisi karistirdiktan sonra “Haydi annesi bunu birlikte
karigtirabilirsiniz sonra ordegi birlikte yikayabilirsiniz” ifadesiyle anneyi oyuna dahil etmistir.
Boylece egitimciler ¢ocukla kurduklar1 oyun etkilesimlerinde ailelere model olurken ailelerin aktif
katilimlarmi saglamak igin etkilesimi stirdiirmiislerdir (Ayse C)gretmenle Gortisme; Gozlem 1;
Gozlem 2; Sibel Ogretmenle Goriisme).

Oturumlarda egitimcilerin ailelerden aldiklar1 bilgilerin yani sira; hem gerceklestirdikleri
etkilesimlere iliskin ailelere agiklayici bilgiler verdikleri hem de ailelerin gocuklarinin gelisimleri,
evde sergiledikleri davranislar ile ilgili yonelttigi sorulara yanitlayici olduklar: goriilmiistiir (Ayse
C)gretmenle Goriisme; Gozlem 1; Gozlem 2, Gozlem 3, Gozlem 4). Ayse Ogretmen oturumlarin
genelinde gercgeklestirdikleri agiklamalar1 su 6rnekle aktarmigtir:

“Cocukla oynuyoruz o sirada aile bizi g6zlemliyor. Mesela orada kullandigimiz teknikler varsa
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dinleme teknikleri, dil becerilerini destekleyecek teknikler onlar1 mutlaka belirtiyoruz. Sizde
oynarken bunlar1 yapabilirsiniz gibi. Bunlar1 yaparken orada agikliyoruz tabi ¢ok da oyunun
akigini bozmadan” (Ayse Ogretmen)

Egitimcilerin ayn1 zamanda aileleri cesaretlendirmek ve etkilesimi siirdiirmeye tesvik etmek icin
onayladiklar1 gozlenmistir. Boylece ailenin bilgi paylasimi igin cesaretlendirici ve hem kendisindeki
gelisimi izleyen hem cocukta ailenin fark etmedigi gelisimi agiklayan bir rol tistlendigi belirlenmistir
(Gozlem 2; Gozlem 3; Gozlem 4; Sibel Ogretmenle Goriisme). Temsili videoteyp etkilesim
orneklerinden birinde; egitimci ailenin evden getirdigi oyuncaklar hakkinda konusurlarken, bu
oyuncaklarla nasil oynadiklarin1 sormustur. Anne o sirada evde oynadiklar1 oyunu egitimciye
gosterirken “Araba diit dit”, “Araba geldi”, “Araba gidiyor” ctimleleriyle cocukla dili
paylasmistir. Egitimci annenin uygulamasiin uygun oldugunu sdyleyerek anneyi pekistirmistir ve
bu etkilesimin dil gelisimi agisindan 6énemli olugunu agiklamistir (Gozlem 2). Sibel Ogretmen ise
aileleri bilgilendirirken onlar1 cesaretlendirdiklerini su sekilde anlatmistir:

«Gozlemleyip aileye doniit veriyoruz. Iste diyoruz ki oyunla ilgili olumlu olan iki iig sey
sOyliiyoruz yani ailenin iyi yaptig1. Yoksa da en hani iletisimsel olarak yoksa bile kurdugu
iletisimin degerine bakiyoruz. Diyoruz ki ¢ok pozitif bir iletisim vardi. Cocukla etkilesiminiz ¢ok
giizeldi. Mutlaka olumlu yonlerini belirtiyoruz sonra bir tane de gelistirilmesi gereken, ailenin
kendini gelistirmesi gereken bir yonii de sdyliiyoruz» (Sibel Ogretmen)

Erken donem uygulamalarindaki oturumlari ilerledikge, ailelere sunulan bilgilerin dongiisel sekilde
onceki yasantilara dayali olarak siirdiirildigi gozlenmistir. Ayrica ¢cocugun ve ailenin gelisimi
odaginda verilen bilgilerin genisledigi belirlenmistir (Ayse Ogretmenle Gorlisme; Gozlem 4;
Gozlem 5). Ornegin temsili videoteyp etkilesimlerinden birinde egitimci 6nceki oturumlarda aileye
verdigi bilgileri tekrar etmistir ve daha sonra sorularla yeni durumlara iligkin bilgiler almustir.
Egitimci “Gegen egitimde konusmustuk, seslere tepki veriyordu, hapsirik, ¢ay tabag: diisme sesi,
balon patlatma. Yeni sesler oldu mu?” sorusunu yonelttiginde anne “Zil sesine tepki verdi, ssst
sesini hi¢ sevmiyor, agliyor” seklinde cevap vermistir.

Aile Bilgilendirme Siirecindeki Bilgi Tiirleri

Ailelere sunulan bilgi tiirleri; egitimcinin aldigy bilgiler, ailelerin gereksinimleri ve egitimcinin
sagladig: bilgilerdir. Egitimcilerin ailelerden aldig: bilgilerin; kullanilan isitme teknolojisi, cocugun
oykiisii ve gelisimsel Ozellikleri, isitme ve dil becerileri, ev ortaminin ozellikleri ve evdeki
yasantilara iligkin bilgiler oldugu gortilmistiir. Egitimciler oturumlar esnasinda isitme cihazinin
stirekli olarak kullanip kullanilmadigini ve kontrollerinin diizenli yapilip yapilmadigini ailelere
sormuslardir. Ayse Ogretmen bu bilginin énemini anlatirken “cihaza iliskin kilit noktamiz o, dogru
kullantyorlar m1? Stirekli kullantyorlar m1? Sabah kalkar kalkmaz takiyorlar mi1? Ciinkii aileler bunu
atliyor” ifadeleriyle gozlemleri desteklemistir. Ev ortamindaki yasantilardan ornekler isteyerek
evde bir giiniin nasil gectigi, birlikte oynanan oyunlar ile cocugun dil ve iletisim becerilerine yonelik
sorular yoneltmislerdir. Ornegin ailenin “Bana kumanday1 getir dedigimde veriyor” anlatimina
karsilik olarak egitimci “Peki siz boyle (eliyle ver isareti yapiyor) yapiyor musunuz?” sorusunu
yonelterek ailenin etkilesimlerde isaretleri kullanip kullanmadig1 hakkinda bilgiler almigtr.

Ayrica oturum esnasinda egitimcilerin, anne ve baba davranislari ile ilgili gozleme dayali bilgiler de
aldiklar1 ve bu bilgileri bir forma kaydettikleri goriilmiistiir. Ornegin bir oturumdaki gozlem
esnasinda egitimci annenin iletisim davranislarini degerlendirirken “Cocugun iletisim davranisina
dikkat eder”, “Ortak ilgi saglar” ve “Cocugun katkilarin1 dogru yorumlar” davranislarini olumlu
olarak degerlendirerek “Genelde” ifadesini isaretlemistir. “Cocugun katkilarina uygun tepki verir”
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“Cocugun katkilarin1 baska cilimlelerle genisletir” davranislarini ise “Seyrek” ifadesi ile
degerlendirmistir. Boylece ilgili davraniglarin ailede desteklenmesi ve gelistirilmesi gerektigine
karar vererek bir sonraki planlamasini buna uygun olarak yapmistir (Ayse Ogretmenle Goriigsme;
Gozlem 1, Gozlem 2; Gozlem 3; Gozlem 4; Gozlem 5; Nermin C)gretmenle Goriisme; Sibel
Ogretmenle Gorlisme; Uriin 1; Uriin 2). Formlardan ornekler Sekil 1'de gosterilmistir.

Sekil 1
Aile Bilgi Formundan Ornek Sayfalar
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Sekil 1'de goriildiigii gibi egitimciler, ailelerden aldiklari bilgileri aile bilgi formuna kaydetmislerdir.
Bu forma; ¢ocugun ev ortaminda ¢ikardig: seslere ek olarak oturum esnasinda goézlenen sesler de
kaydedilmistir. Ayni1 zamanda ¢ocugun oyun davrarnislari, iletisimsel becerileri, dikkati ve katilim
ile ilgili bilgiler de eklenmistir. Oturumlarda ailelerin iletisim davranislari da kisa bir kontrol

listesiyle degerlendirilmistir (Uriin 1; Uriin 2).

Ailelere sunulan bilgi tiirlerinden birinin de ailelerin talep ettigi bilgiler oldugu belirlenmistir.
Ailelerin ¢ocugun gelisimi, cocugun ileride karsilasabilecegi sorunlar, cihaz kullanimi ve davranis
sorunlar1 ile bas etme konularinda gereksinimleri oldugu goriilmiistiir (Ayse Ogretmen ile
Gortusme; Gozlem 1, Gozlem 2; Gozlem 4; Nermin Ogretmen ile Gorlisme; Sibel Ogretmen ile
Gorlisme; Uriin 1; Uriin 2;). Ayse Ogretmen bu gereksinimlerden 6ne c¢ikanlari1 su ifadelerle

aktarmistir:

«...cocuklarina daha 6zel davranma gereksinimi duyuyorlar ve bu onlarda ¢ocuklarda davranis
sikintilaria yol acabiliyor. Davrarnis sikintilar ile nasil bas edebileceklerini, disipline iligkin
aslinda onlarda birazcik yol gésterici olmamizi istiyorlar ya da soru soruyorlar. Ozellikle bu ilk
aylarda olmuyor ama iki yas civarinda ailelerden bu konuda daha ¢ok soru ve bilgi istegi geliyor.
Iste ben bir sey olmasin deyince kafasim duvarlara vuruyor ne yapayim? sagmi yoluyor ne
yapayim? bize vuruyor ne yapmaliyim? gibi davrans ve disipline iligskin bilgi almak istiyorlar.»
(Ayse Ogretmen)

Ayse Ogretmen aymi zamanda ailelerin bilgi gereksinimlerinden birinin nadiren de olsa isitme
kaybiin tamamen iyilesip iyilesmemesi ile ilgili oldugunu vurgulamistir. Bu gereksinimi “Hala
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imidi olan aileler var, cihazsiz da duydugunu diisiinen aileler var.” ifadeleriyle aciklamistir.
Nermin Ogretmen ise, ¢ocuklari biiyiidiikge ailelerin gelecekle ilgili beklentilerine yonelik
egitimcilerden bilgi almak istediklerini aktarmistir. Bu bilgi gereksinimini, “Buradan mezun olan
¢ocuklar ne oluyorlar? Buradan mezun olanlar nasil ilerliyor? Benim ¢ocugum disarida konustugu
zaman gergekten konusabilecek mi? ne kadar konusacak? bunu soruyorlar” 6rnekleriyle aktarmistir
(Nermin Ogretmenle Goriisme).

Oturumlarda egitimcilerin sagladiklar bilgilerin ise; isitme cihazinin kullanimi, gocugun gelisimi,
dinleme ve dil becerileri, etkilesim stratejileri, ev ortamindaki yasantilarin iyilestirilmesi, ek
yetersizlige iliskin bilgiler oldugu gortilmiistiir. Egitimciler isitme cihazinin siirekli kullanimmin
gerekliligi hakkinda agiklamalar yapmiglardir. Dil ve iletisim becerileri oncelikli olmak iizere
gocugun tiim gelisim alanlarina yonelik bilgiler paylasmiglardir. Ayn1 zamanda ev ortamindaki
ginliik rutinlerin gesitlendirilmesi icin verilen Oneriler de egitimcilerin sagladig1 bilgiler
arasindadir. Egitimcilerin ailelere sagladiklar1 bilgilerin de aile bilgi formuna kaydettikleri
goriilmiistiir (Ayse Cgretmen ile Gorlisme; Gozlem 1, Gozlem 2; Gozlem 3; Gozlem 4; Gozlem 5;
Nermin Ogretmen ile Goriisme; Sibel Ogretmen ile Goriisme; Uriin 1; Uriin 2; Uriin 3). Sekil 2’de
egitimcinin aileye verdigi onerileri kaydettigi form 6rnegi gosterilmistir.

Sekil 2
Aileye Verilen Onerilerin Kayit Ornegi
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Sekil 2'de egitimci aileden aldig: bilgilerin yani sira, fiziksel ortamin diizenlenmesi ve dil gelisimini
destekleme ile ilgili aileye verdigi onerileri forma kaydetmistir. Televizyon gibi arka plan giirtiltiisii
olusturabilecek ses kaynaklarinin kapatilmasi, giyinirken ve bez degistirirken anlamli dil girdisi
saglanmasi, abartili, ¢ok hizli veya yavas olmayan ses tonunun kullanilmasi, bagirilmamasi ve
cocugun katilimini destekleyecek kadar siire vermeleri konusundaki 6nerilerini ilgili bashga yazili
olarak eklemistir (Uriin 3). Egitimcilerin sagladig1 6ne ¢ikan bilgilerden bir tanesi de ek yetersizlikle
ilgili bilgilerdir. Sibel Ogretmen bu durumu su ciimlelerle aciklamistir:

«Burada isitme engeli disinda ek engeli olan 6grencilerimiz de olabiliyor. Burada isitme kaybi ile
ilgili neler yapabiliriz onlar1 anlattiktan sonra diger kurumdaki arkadaslara yonlendiriyoruz. O
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sekilde otizm ya da farkli engel gruplarinda 6grencilerimiz olabiliyor.» (Sibel Ogretmen)
Ailelere Bilgi Sunarken Kullanilan Materyaller

Ailelere bilgi sunarken egitimcilerin, ¢ocuklarla kurduklar etkilesimde ailelere model olabilmek ve
onlarin da katimin1 saglayarak bilgi verebilmek amaciyla gesitli materyaller kullandiklar:
goriilmiistiir. Bu materyallerden ilki oyuncaklar ve oyunlara eslik eden gercek nesnelerdir. Oyuncak
hayvanlar, bebekler, arabalar ve giinliik rutinlerde yer alan kasik, plastik tabak, tarak gibi gercek
nesneler egitimcinin ¢ocukla oynadig1 oyunlarda sozlii dili destekleyen etkilesimler kurmasina
aracilik ederken aile bilgilendirme siirecinde de aileye saglanan bilgilere aracilik etmistir (Ayse
C)gretmenle Gorusme; Gozlem 1; Gozlem 2; Gozlem 3; Sibel Ogretmenle GoOriisme).

Sirali olaylarin yer aldig1 resimli kartlar ise oturumlarda kullanilan diger bir materyaldir. Giinliik
rutinler, cocugun ilgisini ¢ekebilecek olaylarin yer aldig1 ii¢ veya dort sirali olay: iceren resimli
kartlar; egitimcinin cocuga sorular yonelterek, ses tiretimini destekleyerek ve dili paylasarak ailelere
model olmasini saglamistir. (Belge 4; Gozlem 2; Gozlem 3; Gozlem 5; Nermin Ogretmenle Goriisme).
Siral1 olay1 anlatan bir kart 6rnegi Sekil 3'te gosterilmistir.

Sekil 3

Sirali Olaylarin Oldugu Resimli Kart Ornegi

Egitimciler ailelere model olmak, katiimlarin1 desteklemek amaciyla ve ev ortaminda da benzer
materyalleri ¢ocuklarma sunabilmeleri i¢in Ornekler vermek amaciyla hikaye kitaplarimi da
kullanmuslardir. Hikaye kitaplarinda genellikle hayvan karakterlerinin yer aldigi, giinliik rutinleri
konu alan kitaplarin secildigi ve ¢ocugun ilgisini ¢ekebilecek renk ve ¢izimlerin gz Oniinde
bulunduruldugu belirlenmistir (Ayse Ogretmenle Goriisme, Gozlem 1; Gézlem 2; Belge 2). Hikaye
kitaplarindan ornekler Sekil 4'te gosterilmistir.
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Sekil 4

Hikaye Kitaplarindan Ornekler

Egitimcilerin ailelerden aldiklar1 bilgiler esnasmnda c¢ocugun kendisine ait {irtinleriyle
karsilastiklarinda, oturumlarda bu iiriinlere de yer verdikleri goriilmiistiir. Ornegin ¢ocugun evde
cizdigi bir resim ve karalamalar1 oturumda resimli bir kart gibi kullanilarak aileye ¢ocuklariin
diriinleri hakkinda nasil konusacaklar ile ilgili bilgiler paylagilmistir (Gézlem 4). Oturumlardan
bazilarinda aileler i¢in sunulan Oneriler dogrultusunda sarkilar da paylasiimistir. Egitimciler
cocukla ve aileyle paylastiklari sarkilarda, sarkilarin yazili formlarinin ve sarkida gegen kavramlarin
gorsellerinin  bulundugu tablolar kullanmiglardir (Ayse Ogretmenle Goriisme; Belge 6).
Egitimcilerin oturumlar1 yazili olarak kaydettikleri aile bilgi formlari ise aile bilgilendirme siirecinde
kullanilan ve aileyle paylasilan materyallerden biridir (Uriin 1; Uriin 2; Uriin 3).

Tartigsma ve Sonug

Makalenin bu kisminda erken dénemde isitme kayipli ¢ocuklar ve aileleri ile siirdiiriilen egitim
uygulamalarinda ailelere sunulan bilgilerin incelenmesinin amaglanmis oldugu arastirmanin
sonunda elde edilen bulgular ile alanyazin karsilagtirilarak tartismalara, sonuglara ve ¢ikarimlara
yer verilmistir. Buna gore dncelikle ICEM’de gergeklestirilen erken egitim uygulamalarinda aileye
saglanan bilgilerin oturumlarin baginda ve sonunda yogun bir igerikle sunuldugu ve egitim
sirasinda ise etkilesimlerle birlikte siirdiiriildiigti goriilmiistiir. Arastirmalar, aile egitimi
oturumlarinin igerisinde oturum basinda ve sonunda planl: bir sekilde aile bilgilendirmeye zaman
ayrilmasi gerektigini vurgulamaktadir. Ayni1 zamanda egitimdeki etkilesimler esnasinda aileye rol
model olarak ve etkilesim stratejilerine rehberlik ederek aileye uygulamaya yonelik bilgiler de
saglanmasinin onemli oldugunu aktarmaktadir (Ertiirk Mustul ve digerleri, 2016; Turan ve digerleri,
2019). Arastirmanin bulgularmin ilgili arastirmalarla ortiismesi, ICEM’de erken egitim
uygulamalarimin sistematik, planl ve aile egitimi alaninda uzman egitimcilerle siirdiirtildiigtiniin
bir gostergesi olarak kabul edilebilir. Diger yandan egitim sirasinda etkilesimlerle birlikte
bilgilendirmenin es zamanli sekilde siiriiyor olmasinin verilen bilgilerin aileler tarafindan
igsellestirilmesine katki saglama potansiyelinin oldugu sonucundan bahsedilebilir. Bir biitiin olarak
ele alindiginda egitim basinda ve sonunda ailelerin adeta bir bilgi bombardimanina tutulmakta
olduklar, egitim devam ederken bu bilgilerin parcalar halinde ele alinarak aileler tarafindan tam
anlagilmasina katki saglandig1 vurgulanabilir.

Arastirmada ailelere isitme cihazinin 6zellikle siirekli kullaniminin 6nemi ile ilgili agiklamalar
yapildigi, ailelerin ¢ocuklariyla ev ortaminda nasil etkilesim kurabileceklerinin aktarildigr ve
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Oneriler verildigi, oturumlar esnasinda ailelere model olundugu ve aile katiliminin desteklendigi
gozlenmistir. Tiirkiye’de isitme kayipli ¢ocuklarin ailelerinin gereksinimlerine odaklanan giincel
calismalarin sonuglari, ailelerin koklear implant siireci, isitme cihazinin kullanimi, ¢ocukla kurulan
etkilesimde kullanilan beceriler gibi gesitli alanlarda desteklenmeye ihtiya¢ duyduklarimi ortaya
koymaktadir (Bekar ve digerleri, 2021; Kilig, 2020; Kiipeli, 2020). Arastirmanin bulgularina gore;
sistematik, planli ve etkilesimli olarak stirdiiriilen erken egitim uygulamalarinda ailelere sunulan
bilgilerin bu gereksinimleri karsiladig: ifade edilebilir. Elde edilen bulgulardan yola ¢ikarak aym
zamanda ailelere model olunmas: ve gerektiginde katilimlarmin saglanarak ise kogmalarmin
saglanmas1 yoluyla bilgi aktarmakla birlikte miidahale becerisinin de kazandirilma g¢abasmin
oldugu sonucuna varilabilir.

Aragtirma bulgularma gore; egitimciler aileleri bilgilendirirken yalnizca ¢ocugun gelisimini degil
anne ve babalarin ¢ocuklariyla kurduklar: etkilesimleri, dil ve iletisim becerilerini destekleyici
stratejiler gostererek ve uygulatarak bir biitiin olarak desteklemektedirler. Ayni zamanda ¢ocugun
gelisimi ve ailenin bilgi talepleri ile ilgili de yamitlayica davranmaktadirlar. Erken egitim
uygulamalarindaki giincel egilimler, kuramsal olarak aile merkezli yaklasimlar: 6ne ¢ikarmaktadir.
Aile merkezli yaklasim, c¢ocugun gelisiminin dogrudan desteklenmesi yerine ebeveyn-cocuk
etkilesiminin 6nemiyle birlikte ailenin giliclendirilmesi bakis agisiyla ailelere saglanan destekleri
sekillendirmektedir (Brown ve Nott, 2005; Dunst, 2000). Bu baglamda arastirmanin sonucunda
ICEM’de ailelerin bilgilendirmelerinde, aile merkezli yaklagimlara uygun bir siireg yiiriitiildiigii
sonucuna varilmistir. Bu noktada yine ¢alismalarin salt bilgi aktarmaktan 6teye verilen bilginin
igsellestirilmesi, uygulamaya doniismesine yonelik cabalarmn 6ne cikiyor oldugu goriilebilir. Bu
sonu¢ ICEM’de bilgilendirme siirecinin ailelere gerektigi kadar destek vererek (scaffolding),
yakinsal gelisim alani igerisinde ailelerin ¢ocuklarinin gelisimlerini desteklemelerinin saglanmasi
ozelliginin oldugunu 6ne ¢ikarmaktadir.

Isitme kayiph gocuklarin egitimlerinde kullamilan isitsel sdzel yaklagimlar; ailelerin ev ortaminda
cocuklarina sunacaklar1 dinleme ve konusma ortaminin diizenlenmesi ve uygun stratejilerin
kullanilmasinda aileye model olunmasi ile katiiminin saglanmasi gibi unsurlar igermektedir. Buna
ek olarak ailelerin etkilesim sirasinda gozlenmesi, degerlendirilmesi ve geri bildirimler verilmesinin
siiregteki is birliginin onemli bir parcasi oldugu belirtilmektedir (Clark, 2007; Estabrooks, 1994;
Estabrooks, 2006). Bu bakimdan ICEM’de gerceklestirilen uygulamalarda, ailenin ¢ocukla etkilesimi
isitsel sozel yaklasimlarla sekillendirerek siirdiiriilmektedir. Ailelere saglanan bilgilerle birlikte
gozleme dayali degerlendirmelerin, bu degerlendirmelerin yazili olarak kaydedilmesinin ve aile ile
sOzel olarak paylasilmasinin, ailelere oneriler sunulmasinin da siireci nitelikli hale getirdigi ifade
edilebilir.

Erken egitim uygulamalarinda, ¢ocuklarin iletisimsel becerilerini ve dil becerilerini desteklemede
oyuncaklar, sirali olaylarin yer aldig1 resimli kartlar ve hikaye kitaplar1 gibi materyaller
kullanilmaktadir. Bu materyaller c¢ercevesinde cocugun gelisimini destekleyecek ortamin
saglanmasinin yani sira ailelere rehberlik edilmektedir (Brown ve Remine, 2004; Clark, 2007;
Duncan, 2017). Ailelerin bilgilendirilmesinde ¢ocukla etkilesimi baslatmak, siirdiirmek, aileye
model olmak, ailenin etkilesime katilimini saglamak ve gozlemlemek, ailelere oneriler sunmak igin
benzer materyallerden destek alindig1 goriilmiistiir. Bu baglamda ailelerle calisan egitimcilerin
erken egitim uygulamalarinda etkilesime olanak taniyacak bu tiir materyalleri kullanmalarinin,
ailelere evde kullanabilecekleri materyaller ve gercek nesnelerle ilgili 6neriler vermelerinin 6nemli
oldugu sonucuna varilabilir.
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Yetigkinler i¢in 6grenmenin ilgi ve ihtiyaclar1 etrafinda insa edilen bir yap1 olmasi gerektigi
belirtilmektedir (Lindeman, 1926; akt. Merriam ve Bierema, 2013). Buna ek olarak; yetiskin
egitiminin kuramsal temelleri, yetiskin 6grenmesinin kaynagmin bireylerin kendi deneyimleri
oldugunu ve sosyal rollerin 6grenmeye hazir bulunuslugu etkiledigini vurgulamaktadir (Knowles,
1984; Knowles, Holton ve Swanson, 2005). Arastirmada ailelere bilgi sunulurken kurulan
etkilesimlerin; ailelerin ilgi ve ihtiyaglar1 dogrultusunda dinamik sekilde stirdirildigi ifade
edilebilir. Siire¢ boyunca gocugun 6ykiisii, gelisimsel 6zellikleri ve ev ortamindaki giinliik rutinler
hakkinda bilgi alinarak, bu yapiy1 destekleyecek oneriler sunularak deneyimlerin ve ebeveynin
sosyal rollerinin islevsel olarak kullamldig1 belirtilebilir. Kisacast ICEM’de ailelere gocuklarinin
gelisimini destekleyici gercekci, gereksinim odakli ve islevsel bilgi sunuldugu sonucuna varilabilir.

Aragtirmanin sonuglarma genel olarak bakildiginda; erken egitim uygulamalarinda ailelere,
oturumun basinda ve sonunda yogun olarak bilgi sunuldugu ayrica egitimler esnasinda da aileye
es zamanl sekilde bilgi sunumunun strdirildigt gortlmiistiir. Egitimcilerin  aileleri
bilgilendirirken ailelerin bilgi taleplerine yanitlayici bir tutum sergiledikleri ve ailelerin oykii
aktarimlarma acik olduklari ifade edilebilir. Diger bir ifade ile ailelerin nemsendigi ve dinlendigi
acik olarak goriilebilir. Ayn1 zamanda egitimcilerin aileleri cesaretlendirmek ve etkilesimlere
katilimlarmi saglamak igin olumlu geri bildirimler vermeyi goz oniinde bulundurduklari, bazen
ailenin katilimini bekledikleri bazen de dogrudan ailenin katilimin talep ettikleri sdylenebilir.
Ulasilan bu sonu¢ ICEM’de ailenin bireysel 6grenme hiz, yetiskin 6grenme ilkeleri gibi unsurlarin
dikkate alindigmin bir gostergesi oldugu vurgulanabilir. Sonuglardan yola g¢ikarak ailelerin
genellikle cocugun gelisimi, davranis problemleri, ev ortamindaki kendi davranislarmin
uygunlugu, ¢ocuklariyla ilgili gelecek beklentileri ve ek yetersizliklerle ilgili bilgi gereksinimlerinin
oldugu belirtilebilir. Ailenin daha az farkinda oldugu ancak uzmanin belirledigi isitme cihazinin
kullanimi, dil ve iletisim becerilerini destekleyici stratejiler ve etkinliklerin de ailelere saglanan
bilgiler arasinda oldugu vurgulanabilir. Arastirmanin sonucundan yola ¢ikarak erken egitim
uygulamalarinda ailelerin bilgilendirilmesinde bir yol haritas1 olabilecek adimlar Sekil 5’te
gosterilmistir.

Sekil 5.

Ailelerin Bilgilendirilmesinde Bir Yol Haritas
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Sekil 5'te Tiirkiye’de 1979 yilindan beri yogun hizmet veren Anadolu Universitesi [(CEM’de “Erken
egitim uygulamalarinda isitme kayipl cocuk ailelerine siirecte ne tiir bilgiler veriliyor?” sorusuna yanit
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aramak amaciyla ulasilan sonuglara dayali bir yol haritas1 ortaya ¢ikmistir. Bu yol haritas1 uzun
yillardan biriktirilen deneyim ve bilgi birikiminin bir sonucu olarak kabul edilmelidir. Yol
haritasinin kilometre taslar1 aileyi tanima ve bilgi alma, oturum basinda bilgilendirme, oturum
esnasinda bilgilendirme ve oturum sonunda bilgilendirme seklindedir. Yogun bilgilendirme
seklinde devam eden siiregte 6ne ¢ikan temel 6zellik de es zamanl ailelere isitme kay1pl ¢ocuklarini
giinliikk yasamda destekleme becerilerini kazandirmak seklinde ozetlenebilir. Aile gereksinimi
odakli, aile aracilifi ile gocugu desteklemek seklinde de adlandirilabilecek bu siirecin aileyi
giiclendirme boyutunda ne kadar etkili oldugunun gostergeleri ICEM biinyesinde egitim alan
¢ocuklarin ileri yaslardaki akademik ve sosyal gelisimlerinde goriilebilir. Elbette ki yol haritasmin
giincellenmesi ve gelistirilmesi gerektigi de sdylenebilir. Ornegin; aragtirmanin sonucunda ailelerin
yasal stirecler ve haklar baglamindaki gereksinimlerinin karsilanmasi ile ilgili bir bulguya
rastlanmadig belirtilebilir. Halbuki alanyazindaki arastirma sonuglarinda ailelerin yasal stireglere
iliskin bilgi gereksinimlerinden bahsedilmektedir (Bekar ve digerleri, 2021; Kilig, 2020; Kiipeli, 2020).
Bu noktada arastirmacilarin bir sonraki yanit arayacaklari sorunun su sekilde olabilecegi akla
gelmistir; “ICEM'de aile bilgilendirme siireci nasil gelistirilebilir?”. Sonugta hizmet sunma odakl
ICEM’de ayni1 zamanda bilimsel bilgi iiretme ve bu bilgiye dayali olarak uygulamalar1 gelistirme
odag1 da bulunmaktadir. Bu durum ise ICEM’in geliserek ulusal ve uluslararasi boyutta model
olarak kabul edilmesinin nedeni olarak agiklanabilir.

Oneriler

Uygulamalara yoOnelik Oneriler; planli ve sistematik erken egitim uygulamalarinin
yayginlastirilmasinda MEB ile is birligi halinde 6zel egitim alan uzmanlarinin niteliginin
artirllmasina iliskin hizmet ici egitim programlarmin gelistirilmesidir. Bu noktada MEB’in acil
olarak ICEM'’de yiiriitiilen calismalar1 model olarak kabul ederek uygulamalari Tiirkiye genelinde
yaygmlastirmak tizere calismalar1 baglatmasi gerektigi vurgusu unutulmamalidir. Yasa yapicilara
Oneriler ise; 6zel gereksinimli ¢ocuklarin ailelerine yonelik erken egitim uygulamalarinda ailelerin
gereksinimlerine yonelik sistematik bir yapmm uygulama ve degerlendirme siireglerinin yasal
olarak daha detayl sekilde aciklanmasidir. Ayrica ailelerle ¢calisacak 6zel egitim alan uzmanlarinin
yetistirilmesi, istihdam edilmesi ve uygulanan programlarin gelistirilmesi, degerlendirilmesi ve
yeniden gelistirilmesi i¢in kaynak ayrilmasmin gerekliligi vurgulanmalidir.

Arastirmanin sonunda elde edilen bulgular, sonug ve ¢ikarimlar dogrultusunda ileriki aragtirmalar
yonelik Oneriler; planli ve sistematik erken egitim uygulamalarinin yayginlasmasina iliskin
uygulamali arastirmalarin farkli baglamlarda ve farkli katilimcilarla = siirdiiriilmesinin
gerekliliginden bahsedilebilir. Ayrica ailelerin yasal siireglere ve haklara iligkin gereksinimlerinin
derinlemesine ele almarak aile bilgilendirme siirecinin giiglendirilmesine katki saglayacak
arastirmalarin tasarlanmasidir. Bu g¢alismalarin uluslararast boyutta da ele alinmasi gerektigi
ICEM'in uluslararas1 boyutta bircok iilke tarafindan da model alinma potansiyelinden sdze etmek
gerekir.

Etik Kurul Onay1: Anadolu Universitesi Bilimsel Arastirma ve Yaym Etigi Kurulu 53/85 sayili Etik Kurul
Onay1 E-5438210-050.99-336735 numarali karar bildirimi.

Arastirmacilarin Katki Orani: Arastirmanin planlama, veri toplama, verilerin analizi, inandiriciligin
saglanmasi ve raporlama asamalarmnin her birinde arastirmacilar esit oranda katki saglamislardir.

Catisma Beyani: Bu arastirmanin yazarlari olarak potansiyel bir ¢ikar ¢atismasi olmadigini beyan ederiz.
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