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ILKOKUL BIRINCI SINIF OGRENCILERININ YAZMA
BECERILERININ GELISIMININ DESTEKLENMESINDE BIiLISSEL
CIRAKLIK: BIR EYLEM ARASTIRMASI

0z

Dort temel dil becerisinden biri olan yazma becerisi iletisim ve fikir tiretme ko-
nusunda 6nemli goriilmektedir. Akademik basar1 ve giinlitk yasamda iyi bir yazma
becerisi sergileyebilmenin 6nemi agisindan yazma becerisinin gelisiminin destek-
lenmesi gerekmektedir. Ogrencilerin en fazla zorlandig: dil becerisi olan yazma,
ilkokulda ihmal edilen ve arka planda tutulan bir beceri olarak karsimiza ¢ikmak-
tadir. Yazma 6gretiminde daha ¢ok bi¢im 6zellikleri, yazim ve noktalama iizerin-
de durulmakta; diisiinme siiregleri, fikir tiretme ve &grencilerin kendi yazilarini
olusturmalar1 ihmal edilmektedir. Ozellikle ilkokul birinci sinif 6grencilerinin
yazma becerileri, zihinsel becerileri kullanma, diisiinme siiregleri, fikir iiretimi ve
kendi yazilarini olusturmalar agisindan geri plana atilabilmektedir. Bu dogrultuda
aragtirmanin amaci, biligsel ¢iraklik yontemiyle ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisiminin desteklenmesidir. Arastirma nitel arastirma yon-
temlerinden eylem arastirmasi ile yiirtitilmistiir. Calismanin katilimeilari, Gazi-
antep ili Sehitkdmil il¢esinde arastirmaci 6gretmenin gorev yaptigi MEBe bagh
bir ilkokulda yine arastirmaci 6gretmenin kendi sinifinda bulunan 30 ilkokul bi-
rinci sinif 6grencisidir. Kullanilan veri toplama araglar1 aragtirmaci giinligi, ses
kayitlari, fotograflar, arastirmaci gozlemi ve 6grenci iirtinleridir. Elde edilen veriler
tizerinde betimsel analiz yapilmustir. Bulgular biligsel ¢iraklik uygulamas: dncesi,
biligsel ¢iraklik uygulamasi siireci ve biligsel ¢iraklik uygulamasi siirecine iliskin
olmak tizere {i¢ ana baglik altinda sunulmaktadir. Sonuglara gore uygulama 6nce-
sinde 6grenciler kendi metinlerini olusturamamaktadir. ilkokul birinci sinifta ge-
nellikle dikte ve bakarak yazma etkinliklerine yer verilmektedir. Ogrenciler yazma
stirecine katilmamakta ve 6grencilerin fikir iiretimi desteklenmemektedir. Bunun
sonucunda ise 6grenciler kendi metinlerini olusturamayarak yazmanin dogasin-
dan uzak kalmaktadir. Uygulama siirecinde 6grenciler dokuz hafta boyunca bilis-
sel ¢iraklik yontemi araciligiyla yazma becerilerini gelistirmistir. Uygulama siireci
sonunda katilimcilar desteksiz bir sekilde kendi metinlerini olusturabilmektedir.
Ayrica uygulama sonrasinda 6grencilerin yazmaya ilgilisi devam etmistir.

Anahtar Kelimeler: Tlkokul, Birinci Sinif Ogrencileri, Yazma Becerisi, Biligsel
Crraklik, Eylem Arastirmasi.
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COGNITIVE APPRENTICESHIP iN SUPPORTING THE
DEVELOPMENT OF WRITING SKILLS OF FiRST GRADE PRIMARY
SCHOOL STUDENTS: AN ACTION RESEARCH

ABSTRACT

Writing skill, one of the four basic language skills, is considered important in
communication and idea generation. It is necessary to support the development
of writing skills in terms of academic success and the importance of exhibiting
good writing skills in daily life. Writing, which is the language skill that students
have the most difficulty with, appears as a skill that is neglected and kept in the
background in primary school. In teaching writing, more emphasis is placed on
stylistic features, spelling and punctuation; thinking processes, generating ideas
and creating their own writings are neglected. Especially primary school first grade
students’ writing skills can be taken into the background in terms of using mental
skills, thinking processes, generating ideas and creating their own writings. In this
direction, the aim of the research is to support the development of writing skills
of primary school first grade students with the cognitive apprenticeship method.
The research was carried out with action research, one of the qualitative research
methods. The participants of the study are 30 first-year primary school students
in the research teacher’s own class in a primary school affiliated to the Ministry
of National Education, where the researcher teacher works in the Sehitkamil dis-
trict of Gaziantep. The data collection tools used are researcher diary, audio re-
cordings, photographs, researcher observation and student products. Descriptive
analysis was made on the data obtained. The findings are presented under three
main headings: before cognitive apprenticeship practice, cognitive apprenticeship
practice process and cognitive apprenticeship practice process. According to the
results, students cannot create their own texts before the application. In the first
grade of primary school, dictation and writing activities are generally included.
Students do not participate in the writing process and the generation of ideas is not
supported. As a result, students cannot create their own texts and stay away from
the nature of writing. During the implementation process, the students developed
their writing skills through the cognitive apprenticeship method for nine weeks.
At the end of the application process, the participants can create their own texts
without support. In addition, students continued to be interested in writing after
the application.

Keywords: Primary School, First Grade Students, Writing Skill, Cognitive
Apprenticeship, Action Research.
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GIRIS

Yazma, kelimelerin veya ciimlelerin kagit tizerinde kullanilmasiyla yazarm an-
lam olusturdugu zihnin aktif bir siirecidir (Wyrick, 2017; Amutha ve Philomina,
2015). Zihinsel siireglerin aktif olarak ise kosuldugu yazma becerisi, diger dil bece-
rilerine gore en karmagik olan beceridir (Graham, Harris ve Mason, 2005; Hasani,
2016). Yazma becerisi, fikirlerin planlanmasi ve segilmesi, bir bakis acis1 olusturma,
odaklanma, fikirlerin diizenlenmesi, metnin yapilandirilmasi, degerlendirme ve
dilsel yetkinligin yonetimi gibi nedenlerle dilsel yeterlilik disinda biligsel becerile-
rin gerekli oldugu entelektiiel bir ¢aba gerektiren ¢ok sayida yiiksek zihinsel islem
igerir (Luchini, 2003). Bu nedenle yazma, en zor gelistirilen dil becerilerinden biri
olarak ilkokulun ilk yillarindan itibaren uygun yontem ve tekniklerle dogrudan 6g-
retilmelidir.

Yazma becerisi 6gretim siireglerinde ihmal edilmekte ve uygun zaman ayril-
mamaktadir. Yazma 6gretimi, 6grencilerin kendi yazilarini olusturmalari yolunda
fikir dretimlerini destekleyecek sekilde yeniden ele alinmali ve yapilandirilma-
lidir (Ariana, 2010; Suyanto, 2015). Yazma &6gretimi siirecinde 6grenciler, ken-
di yazilariyla ilgilendikleri zaman yazmay1 degerli, anlamli ve faydali bir beceri
olarak goriirler. Ilkokulda 6gretmenin yazma konusunda kargilastig1 zorluklar-
dan biri, gocugun genel olarak yazinin ne i¢in oldugunu gérmekte zorlanmasidir
(Bryson, 2003).

Cocuklarin yazma becerilerini nasil gelistirdikleri konusundaki séylemlere
iki ana teori hakimdir: Biligsel yazma siireci teorisi ve sosyokiiltiirel teori (Jones,
2015). Biligsel yazma siireci teorisi, yazarlarin fikirden, transkripsiyona ve yazili
iriine kadar kullandiklar: temel adimlar: ve diistince kaliplarini vurgular (Flower
ve Hayes, 1980; 1981). Sosyokiiltiirel yazma kurami, yazmanin diyalog sonucunda
ortaya ¢ikan bir insan etkinligi oldugunu ve iiretilen metnin sosyal aracili bir etkin-
ligin eseri olarak kabul edildigini vurgular (Bakhtin, 1986; Vygotsky, 1978). Sosyo-
kiilttirel yazma, uzmanlarla is birligine dayali uygulamalari, yazma performansini
artirmak igin biligsel arag ve stratejileri, akranlardan ve uzmanlardan geri bildirim
almayt, igsellestirme uygulamalarini ve yansitma yapmayt igerir.

Cocuklar agamalar halinde 6grenirler. Ogrenci ilk basta yardimla yapabildigini
zamanla bagimsiz olarak yapabilecek hale gelmelidir. Ogrencinin bu hale gelebilmesi
i¢in Ogretmenin destegini giderek azalttig1 bir siirece ihtiyag vardir. Bu siirecte 6g-
retmenin destegi azalirken 6grencinin sorumlulugunun artmasi beklenmektedir
(Okari, 2016). Cocuklara yazmay1 6gretmeye yonelik yaklagimlarda genel olarak
yazma atolyesi ve etkilesimli yazma uygulanmaktadir (Graham, Harris ve Mason,
2005). Yazma atolyesi ve etkilesimli yazma, 6grenciler yazili anlatim triinlerini
tasarlarken, gozden gecirirken ve yayinlarken 6grencilere yazma siirecini 6gren-
meleri ve uygulamalar1 konusunda rehberlik eder. Bu iki 6gretim yaklagimi ayni
zamanda sosyokiiltiirel yazma teorisinin ilkelerini de yansitmaktadir (Jones, 2015).
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Vygotsky (1978), yazmanin oncelikle bilmek ve ikincil olarak iletisim kurmakla
ilgili olan, kendi kendini diizenleyen bir faaliyet oldugunu belirtir. Buradan, 6g-
rencilerin bagimsiz olmalarina veya kendi kendilerini diizenlemelerine yardim-
c1 olmak igin yazma 6gretiminin ¢ok fazla rehberlik, destek ve 6zenle yapilmasi
gerektigi anlagilabilir. Bu nedenle 6gretmen, 6grencilerin kendi baglarina yazma-
larina yardimer olmak i¢in destekleyici ve yol gosterici bir rol oynamalidir. Bu-
nunla birlikte diisiinme, fikir toplama, diizenleme, taslak olusturma siireglerini
yonlendirebilmelidir. Ogrencilerin bagimsiz yazarlar olarak ortaya ¢ikmalarina
yardimei olma siirecinde, dncelikle 6grencilere fikirsel siire¢lerin 6nemini agila-
mak gerekmektedir. Distinceler, yazi seklinde yazilir ve yine zihinsel siireci yansi-
tir. Dolayisiyla diigiinme ve yazma birbiriyle yakindan iligkilidir. Mevcut 6gretim
uygulamalari, genel olarak dil becerilerinin ve 6zel olarak yazma becerilerinin
gelistirilmesine herhangi bir 6nem vermeden sadece sinavlardan gecmek i¢in ez-
berci 6grenmeyi tesvik etmektedir. Yazma pratiginin olmamasi, yazma etkinlik-
lerine siirli maruz kalma, ezberci 6grenme ve eskimis pedagojik uygulamalar
gibi cesitli nedenler 6grencilerin yazma becerilerinin zayif olmasina neden olur.
Bir diger onemli husus ise siniflardaki etkinliklerin ¢ogunun gercek¢i olmama-
s1 ve Ogrencileri dogal olmayan roller tistlenmeye zorlama egiliminde olmasidir
(Hemalataha, 2016).

Vygotsky’nin sosyokiiltiirel bakis acist fikrinin sosyal bir siire¢ olarak yazmay1
Ogretme ve 6grenme siireci Uizerinde ¢ok bityiik etkisi vardir. Yazma 6gretimin-
de yapi iskelesi, ders sirasinda yazarken kullanilan is birlik¢i ¢alisma etkinliginin
ogretmenin smniftaki 6gretme ve 6grenme etkinliklerine yansimasi temel olarak
onun bakis agisina dayanmaktadir (Nurfaidah, 2018). Sosyal kiiltiirel teoriye gore,
yazi artik tek basina bir ¢aba olarak goriilemez. Yazma daha ¢ok ortak katilimin
ve rehberli 6gretimin gerekli oldugu bir sosyal aktivite olarak diisiiniiliir (Smedt
ve Keer, 2014). Yazma gibi kiiltiirel uygulamalarin kazanilmasinda bir uzmanin
sosyal 6grenme i¢in bir model sagladig: biligsel ¢iraklik yaklagimindan yararla-
nilmaktadir (Rogoff, 1990). Ogrenciler yazma becerilerini en iyi sekilde bilingli
uygulamay1 vurgulayan biligsel ciraklik egitim programlar: araciligiyla 6grenebi-
lirler. Kasitli uygulama ve bilissel ¢iraklik ilkeleri, yazma egitimcilerine yazarlar:
yazili anlatimlari sirasinda bilgilerini etkin bir sekilde kullanmalar i¢in egitmenin
araglarini sunar (Kellogg, 2008).

Biligsel ¢iraklik, Vygotsky'nin ¢alismalarina dayanan sosyal yapilandirmaci te-
oriden kaynaklanan sosyal yapilandirmacilikla baglantili bir 6grenme ortami ve
modelidir (Cave, 2010; Kanselaar, 2002; Kim, 2001). Collins, Brown ve Newman
(1989), tarafindan okuma, yazma ve matematik 6gretiminde biligsel ¢iraklik kav-
rami (Collins, Brown ve Holum, 1991) diistinmeyi goriiniir kilmak i¢in galisan bir
6gretim modeli olarak agiklanmaktadir.
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Collins, Brown ve Newman (1989), biligsel bir ¢iraklik 6gretim modelini one-
rirken yapi iskelesinin gecici dogasini dile getirmislerdir. Burada Vygotsky'nin yap1
iskelesinden bahsetmek gerekmektedir. Iskele, tanim1 geregi, kisinin potansiyeline
ulasmak i¢in kullanilan ve daha sonra 6grenciler 6grendiklerini sergilediklerinde
kaldirilan gegici bir varliktir. Destek, 6grenen ve gorev i¢in kalibre edilir ve 6grenen
kontrolti benimseyip yeni zorluklarla karsilastik¢a degisir (Stone, 1998). Bagimsiz
ogrenme, biligsel ¢irakligin hedefidir ve bu bagimsizlik 6grencilere bilgileri
tizerinde diigtinmeleri ve yeni baglamlarda kesifler yoluyla bilgilerini uygulamalar1
i¢in firsatlar saglayarak desteklenir (Lajoie, 2005).

Collins, Brown ve Holum (1991), tiim boyutlaryla ¢iraklik yontemlerinin okul
miifredatinin okuma, yazma ve matematik 6gretimine nasil uygulanabilecegine
aciklayarak biligsel ¢irakligin temel adimlarini modelleme, kogluk, yap: iskelesi,
ifade etme, yansitma ve 6grenmenin transferini tegvik etme seklinde agiklamak-
tadur:

o Modelleme: Usta 6gretmen, 6grencinin yapacagl gorevi ve 6grenmesi gere-
ken beceriyi 6grencinin gorebilecegi ve duyabilecegi sekilde sergiler. Ogret-
menin diisiincelerini sesli bir sekilde aktarmasiyla birlikte 6grenci diistinme
siireglerini adim adim duyabilir. Ogretmen 6grenciye hem isin kavramsal bir
genel anlayisini hem de béliimlerinin ayrintili bir analizini saglar. Bagka bir
deyisle; 6grenciler, aktiviteyi modelleyen ve bir gorevin belirli sekilde nasil ve
neden tamamlandigini gésteren bir uzmani gézlemler.

+ Kogluk: Ogretmen, 6grenciyi beceriyi sergilerken gozlemler. Ogrencinin 6g-
renme deneyimi boyuncu farkli sekillerde kogluk saglanabilir. Ogrencilerin
calisma yapacagi alanlarin secilmesinde yardimci olunabilir. Ogrenme ilerle-
dikge 6grenci gorevin daha fazla pargasini iistlenir. Oneriler ve ipuglar1 bura-
da saglanabilir. Sorunlar analiz ve teshis edilebilir. Geri bildirim, diizeltme ve
tekrar uygulamalari verilebilir.

o Iskele: Ogretmen, bu kisimda 6grenci isinin giderek daha zor kisimlarina gel-
diginde 8grenciye yardimci olarak rehberlik eder. Ogrencinin yapmaya hazir
oldugu béliimlerde ilerlemesini bekleyen 6gretmen ilk basta isin bir kismini
yapabilir zamanla 6gretmen 6grenciye sorumlulugu vermeye devam eder. Bu
6grencinin kendi basina sorumluluk almasina tegvik edici bir uygulamadur.
Yani 6grenciler, beceri diizeylerine uygun olan ve 6grenme gergeklestikce
yavas yavas azalan yapi iskelesini (Vygotsky, 1978) alirlar. Daha yetkin hale
geldikge gorevlerin karmagiklig1 ve gesitliligi artar.

o Ifade Etme: Ogrenciler bilgilerini, akil yiiriitmelerini ve problem ¢dzme sii-
reglerini ifade etmeyi 6grenirler. Ogrencinin isi yaparken diisiindiiklerini ve
uyguladiklarini ifade etmesi beklenir.
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o Yansitma: Yansitma ile birlikte siireg, 6grencinin kendi diigiinme siirecini
smif arkadaglar1 ve bagkalariyla kargilagtirmayi icerir. Ayrica 6grenciler, per-
formanslarini 6nceki basarilariyla ve bir uzmaninkiyle karsilastirarak kendi
Ogrenmeleri tizerinde distintirler ve bilgilerini nasil daha fazla gelistirebile-
ceklerini ve becerilerinde ince ayar yapabileceklerini kesfederler.

o Ogrenim Transferini Tesvik Etme: Ogrencilere, 6grendikleri diisiinme siireg-
lerinin ¢esitli durumlarda nasil uygulanabilecegini diisiinmeleri i¢in rehber-
lik edilir. Ornegin dgrenciler, yazma becerilerini gesitli yazma durumlarina
uygulamay1 6grenmeleri icin tesvik edilebilir. Yani 6grenciler, yeni edindik-
leri bilgi ve becerileri baska baglamlarda uygulamanin yeni yollarin: kegfet-
meleri i¢in siirekli olarak desteklenir.

Vygotskye gore cocuk ilk 6nce yakinsal gelisim alaninin iist ucundaki gorevlere
maruz kalarak biligsel olarak gelisir. Bu gorevleri tamamlamak i¢in onemli
miktarda yardim gerekebilir. Cocuk giderek daha az yardimla ve sonunda yardim
almadan gorevi tamamlamay1 6grendik¢e ¢ocugun bilissel becerileri gelisir (Do-
olittle, 1991). Biligsel ¢iraklik sosyal 6grenmeyi uzmanin gozlemlenmesi yoluyla
merkeze almaktadir. Ogrenci 6gretmeni gozlemlerken gorevi yapmak icin gereken
biligsel stireclere ve modelin davranislarina odaklanabilir (Rijlaarsdam vd., 2005).

Ogretmenler, yazma becerisinin giinliik yasamlarini nasil etkiledigini
modellemeli, iletisim kurmak i¢in yazmanm Onemini gostermeli, iyi bir
yazi olusturmak adina gereken azim i¢in model olmali ve anlamli bir metin
olusturmanin doyumunu ifade etmelidir (Graham, 2012). Cocuklar birinci sinifta
metindeki kelimeler arasinda bir iliski ag1 kurmak i¢in kelimenin aktardig: tek
anlam biriminin 6tesine gecerek anlat1 yeterliliklerini gosterirler (Montague, Mad-
dux ve Dereshiwsky, 1990; Pinto, Bigozzi, Gamannossi ve Vezzani, 2009; Stahl,
Osborn ve Lehr, 1990). ilkokul birinci sinif égrencileri, her zaman yazar olma
yetenegine, bilgisine ve arzusuna sahiptir. Bunun i¢in ¢ocuklarin ihtiya¢ duydugu
zaman, firsat ve yazar olarak biiylimek i¢in uygun ortam gerekmektedir (Kiecz-
ykowski, 1996). Cocuklarin ilk metinlerini nasil tirettikleri ve yazma sirasindaki
eylemlerinin nihai tiriinle nasil iligkili oldugu hakkinda nispeten az sey bilinmek-
tedir. [lkokul gocuklarinda yazma becerileri genellikle kelime ve ciimle dikteleriyle
degerlendirilmektedir. Ancak bu, bireyin dili yaratici bir sekilde nasil kullanacag:
konusundaki yetkinligi hakkinda ¢ok az bilgi vermektedir (Torkildsen, Morken,
Helland ve Helland, 2016).

Juel (1988), birinci sinifta yazma alaninda zorluk sergileyen ¢ocuklarin dor-
diincti sinifta da kétit yazarlar olarak kalma olasiliginin yiiksek oldugunu ve yazma
sorunlarinin erken siniflarda basladigini belirtmektedir. Bu nedenle, tiim siniflar-
daki 6grencilerin yazma becerileri konusunda etkili bir egitim almalar1 énemli
olsa da ilkégretimin ilk birkag yilinda verilmesi, ileriki siniflarda karsilagilabilecek
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zorluklarin 6niine gegecektir (Arrimada, Torrance ve Fidalgo, 2019). Okul etkin-
liklerinin biytik bir boliimil yazmaya dayali oldugundan, yazma becerisinin okul-
da erken donemde gelistirilmesi gerekmektedir (McHale ve Cermak, 1992).

Ogrencilere metin planlama becerilerinin 6gretilmesi, ¢ocuklarin metin
yazmaya baglamadan oOnce sozciikleri yazmada ustalasmalari gerekeesiyle
genellikle sonraki yillara ertelenmektedir (Arrimada, Torrance ve Gardner, 2020).
Ancak c¢ocuklarin ilkokul baslangicindan itibaren kelime olusturmay: 6grenme-
lerine paralel olarak fikirlerini iretme ve organize etme stratejilerini 6grenmeleri
gerekmektedir. Okullarinin erken agamalarinda ve erken yillarda iyi yazma bece-
rilerine sahip 6grencileri gelistirme gorevi egitimciler ve arastirmacilar tarafindan
diigiik 6ncelige sahip olma egilimindedir (Tandika, 2016). Ogrencilerin yazmaya
iyi bir baslangi¢ yapmalari 6nemlidir. Kékenleri ilkogretim diizeyinde olan okur-
yazarlik sorunlarinin ele alinmasi icin sonraki siniflara kadar beklemenin basa-
rili olmadig1 konusunda artan bir fikir birligi vardir (Slavin, Karweit ve Madden,
1989). Cocuklar igin yazmanin 6nemi goz 6niine alindiginda son oneriler okulun
ilk yillarinda yazma 6gretimine ayrilan zamanin bir 6ncelik olmas: gerektigini or-
taya ¢ikarmaktadir (Jones, 2015). Son yillardaki arastirmalar gocugun yazi diinya-
sina erken yaslardan itibaren duyarli oldugunu ve bunun biiyiik 6nem tasidigini
ifade etmektedir (Giines, 2019).

Alanyazinda yazma becerisiyle ilgili arastirmalar incelendiginde ilkokul birinci
sinif 6grencileriyle ilgili yapilan ¢alismalara (Arrimada, Torrance ve Fidalgo, 2019;
Arrimada, Torrance ve Fidalgo, 2021; Arrimada, Torrance ve Gardner, 2020; Ba-
yat ve Celenk, 2015; Coker, 2006; Coker vd., 2016; Haland, Hoem ve McTigue,
2019; Lavoie, Morin, Coallier ve Alamargot, 2020; Lerkkanen, Rasku-Puttonen,
Aunola ve Nurmi, 2004; Mackenzie, Scull ve Munsie, 2013; Odabasi, 1988; Okatan
ve Arslan Ozer, 2020; Tavsanli ve Bulunuz, 2017; Zumbrunn ve Bruning, 2013)
ve diger kademelerdeki 6grencilerle ilgili yapilan galismalara (Cutler ve Graham,
2008; Dobao, 2012; Duman Yegen, 2019; Erdogan ve Ekinci Celikpazu, 2020; Ha-
bibi vd., 2020; Karatas, 2020; Kieczykowski, 1996; Munawar ve Chaudhary, 2019;
Nasir, Meenoo ve Bhamani, 2013; Rijlaarsdam vd., 2008; Rodriguez-Malaga, Cueli
ve Rodriguez, 2021; Tandika 2016; Tavsanli, 2019; Temel ve Katranci, 2019; Tetik,
2020; Tok ve Erdogan, 2017; Vonna, Mukminatien ve Laksmi, 2015; Yamag ve Ulu-
soy, 2016; Yekeler, 2015) rastlanilmakta ve bahsedilen arastirmalarda 6grencilerin
yazma becerilerinin gelistirilmesi bakimindan miidahale programlari, ¢esitli yon-
tem ve teknikler uygulandig gériilmektedir. Buna gore sosyal yapilandirmacilik
temelinde biligsel ¢iraklik yontemiyle ilkokul birinci sinif 6grencilerinin yazma
becerilerinin gelisimini destekleyici bir bosluk oldugu goriilmektedir. Bu ¢alisma-
nin diger aragtirmalardan farkli ve 6zgiin tarafi ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisimini, 6grencilerin fikir tireterek ve diisiinerek kendi me-
tinlerini olusturmalar1 yoniinde desteklemektir. Destegin saglanmasi adina biligsel
giraklik yontemi eylem arastirmasi siirecinde ise kosulmaktadir. Siirecin etkili ol-
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mas1 durumunda 6grencilerin ilkokul birinci siniftan itibaren yazma becerilerini
gelistirmesi ve fikir iiretmesini saglamasi, 6grencilerde yazma i¢in istek uyandir-
masi, Ogrencilerin kendini anlatma becerilerini gelistirmesi ayrica iletisime katki
saglamasi bakimindan 6grencilerin gelecekte iyi bir okuryazar olmalarini, akade-
mik ve sosyal yasamlarini destekleyecegi, paydaslara 151k tutacagi, alanyazina ve
egitim-0gretim etkinliklerine katki saglayacag: diistintilmektedir. Bu dogrultuda
aragtirmanin amaci bilissel ¢iraklik yontemiyle ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisiminin desteklenmesidir. Bu amag ¢ercevesinde asagidaki
sorulara cevap aranmaktadir:

« Biligsel ciraklik uygulamas: dncesi ilkokul birinci sinif 6grencilerinin yazma
becerilerinin mevcut durumu nasildir?

o Biligsel ¢iraklik uygulamasi siirecinde ise kosulan biligsel ¢ciraklik yonteminin
ilkokul birinci simif 6grencilerinin yazma becerilerinin gelisimine etkisi na-
sildir?

o Biligsel ¢iraklik uygulamasr siirecine iliskin arastirmaci 6gretmenin ilkokul
birinci sinif 6grencilerinin yazma becerileri hakkinda gézlemleri ve goriisleri
nelerdir?

YONTEM

Arastirma Modeli

Aragtirmada bilissel ¢iraklik yontemiyle ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisiminin desteklenmesi amaciyla eylem aragtirmas: kul-
lanilmigtir. Nitel arastirma gercek bir ortama girmeyi ve burada bizzat ¢aligmay1
gerektirir. Insanlarin herhangi bir ortamda ya da baglamda nasil olduklariyla il-
gilenilir (Creswell, 2019). Eylem arastirmasi, uygulama baglaminda ortaya ¢ikan
ve aragtirmacilarin uygulayicilarla ¢alismasini gerektiren bilgi yaratmaya yonelik
bir yonelimdir (Bradbury-Huang, 2010). McNift’e (2002) gére eylem aragtirmasi-
n1 destekleyen temel eylem ilkesidir. Bu, sorunlu bir konuyu belirlemeyi, olas1 bir
¢oziimil hayal etmeyi, denemeyi, degerlendirmeyi ve degerlendirme 151¢1nda uy-
gulamay1 degistirmeyi igerir. Buraya kadar anlatilan siireg, temel bir problem ¢6z-
me siirecidir. Bunu bir eylem arastirmasi siirecine déniistiirmek i¢in bir konunun
neden arastirilmak istendigini agiklamak ve siireci géstermek i¢in veri toplamak
gerekir. Daha sonra, veriler kanita doniistariliir.

Yildirim ve $imsgek (2021), eylem arastirmasinin uygulamada ortaya ¢ikan
sorunlarin anlagilmasina ve ¢oziilmesine yonelik, uygulayicinin tek bagina ya da
bir aragtirmaciyla birlikte aragtirmayla uygulamayi bir araya getirdigi, aragtirma
sonuglarinin uygulamaya aktarilmasini kolaylastiran, esnek ve arastirmacinin ve-
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riye yakin oldugu bir aragtirma yaklasimi oldugunu ileri siirmektedir. Bu sayede
nitel arastirmadaki aragtirmacinin katilimer roléi ve ayni zamanda veri toplama
araci olmast durumu bu yaklagimda kendini tam anlamiyla gostermektedir. Eylem
aragtirmasinda arastirmacilar, saglam genellemeler yerine kendilerinin de kisisel
olarak dahil olduklar: belirli bir durumun kosullarini degistirmelerini saglayacak
bilgiyi elde etmeye yogunlagirlar. Ornegin belirli bir siiftaki 6grencilerin okuma
yeteneklerini gelistirmek gibi. Bu baglamda birey, uzmanlik alani meslegi agisin-
dan karsilastig1 sorunlar1 ¢6zmek veya yaptig1 isin niteligini arttirmak i¢in eylem
aragtirmasi yapabilir (Buytkoztirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel,
2017). Johnsona (2019) gore eylem arastirmasi, bir okul problemi veya durumunu
caligma stirecidir. Bireyin 6gretim uygulamalarinin veya 6gretim durumunun 6n-
ceden planlanmis ve sistematik gézlemidir. Amaci, bireyin 6gretim uygulamalarini
gelistirmek veya bir okulun iglevini arttirmaktadir. Egitim arastirmalar1 ve 6gretim
uygulamalari arasindaki bosluga koprii kurmak igin kullanilabilir.

Katilimcilar

Calismanin katilimcilar: amagh 6rnekleme yontemlerinden kolay ulagilabilir
ornekleme yontemiyle belirlenmistir. “Amacli 6rnekleme ¢alisma amacina bagly,
bilgi agisindan zengin olan durumlarin segilerek derinlemesine arastirma yapilma-
sina olanak tanimaktadir” (Biiytikoztiirk vd., 2017, 5.92). Kolay ulagilabilir 6rnek-
leme ise hizli ve kullanigh olani yapmaktir (Patton, 2018). Arastirmaci yakin olan
ve erisilmesi kolay olan bir durumu seger (Yildirim ve $imsek, 2021).

Katilimcilar, arastirmacinin kendi sinifinda bulunan 30 ilkokul birinci simif
Ogrencisidir. Eylem arastirmasi, arastirilan durumun iginde bulunarak bu du-
rumla dogrudan ilgili kisiler tarafindan yapilir. Ornegin arastirilan durum smnif
ortaminda ise aragtirmaci dogrudan 6gretmen olabilir. Bu ortamla dogrudan ilgisi
olmayan arastirmacinin eylem aragtirmasi yapmasi ve aragtirma amacina ulagma-
s1, Ogretmenin gerceklestirecegi aragtirmaya gore ¢ok daha diisitk ihtimaldedir
(Buytikoztirk vd., 2017).

Katilimer 6grencilere aragtirma siireci anlatilmis ve 6grenciler goniillii bir se-
kilde aragtirmaya katilmislardir. Ogrenci velilerine aragtirmaci 6gretmen tarafin-
dan aragtirma stireci hakkinda bilgi verilmistir. Velilerden ¢ocuklarinin aragtir-
maya katilmalari i¢in yazili izin alinmustir. Arastirma yapilan sinif 34 6grenciden
olusmaktadir. Bir 6grenci saglik sorunlari, bir 6grenci ise ailevi sorunlar nedeniyle
devamsizlik yaptiklarindan dolay: arastirma siirecine yeterli katilim gostereme-
mistir. Iki 6grenci ise okuma ve yazma becerilerini yeterli diizeyde kazanamadi-
gindan dolay: aragtirmaya katilamamustir. Bu 6grenciler dikte ve bakarak yazma
uygulamalarini gerceklestirememekte ve okurken heceleri birlestirememekte-
dir. Toplamda dort 6grenci belirtilen sebeplerle uygulama disinda birakilmistir.
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Aragtirmaya katilan 30 6grenciden 16s1 erkek, 14’1 kiz 6grencidir. Arastirmada
gizlilik ilkesi geregince katilimci dgrencilerin isimleri yerine “O1, 02, 03... 030”
seklinde kodlamalar kullanilmistir.

Eylem Aragtirmasi Sireci

Eylem arastirmacilari literatiirde ¢esitli yontemler kullanarak tek bir siireg iz-
lememektedir (Beyhan, 2013; Bityiikoztiirk vd., 2017; Dickens ve Watkins, 1999;
Giirgiir, 2019; McNiff, 2002; Uzun, 2016; Yildirim ve Simsek, 2021; Zuber-Sker-
ritt, 2001). Eylem arastirmasinda izlenen siiregler farklilasmakta bu da uygulama
ihtiyacina gore bagka yollarin izlenebilecegine isaret etmektedir. Bu arastirmada
uygulama ihtiyacina yonelik olarak arastirmacilarin kendilerinin olusturdugu
problemin tespiti, buna yonelik eylem planinin olugturulmasi, eylemin uygulama-
ya konulmasi, verilerin analiz edilmesi ve degerlendirilmesi dongiisiiyle hareket
edilmistir. S6z konusu dongii Sekil 1'de gosterilmektedir.

FProblemin Tespiti

Verilerin Analiz
Edilmesi ve
Degerlendirilmesi

Sekil 1. Calismanin Eylem Arastirmasi Dongiisti
Eylem Plani

Aragtirmaci, ilkokul birinci sinif 6grencilerinin yazma becerilerinin gelisimi-
nin desteklenmesi i¢in eylem aragtirmasina uygun olarak bir eylem plani hazirla-
mustir. Eylem planinin hazirlanmasinin gerektiginde degisiklik ve diizenlemelere
gidilmesi, kronolojik olarak yapilacaklarin planlanabilmesi, eksiklerin goriilebil-
mesi, uygulamanin gelistirilmesi ve iyilestirilmesine etkili olabilmesi, gesitli veri
toplama araglarinin uygulanmasini planlamada kolaylastirmasi vb. durumlar agi-
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sindan faydali olacag: disiiniilmektedir. Eylem planinin hazirlanmasi ve diizen-
lenmesinde temel egitim alaninda uzman bir dogent ve iki doktor 6gretim {yesi
olmak iizere ti¢ akademisyenin goriislerinden ve ilgili literatiirden faydalanilmuistir.
Uygulanan eylem plani Sekil 2'de agiklanmaktadir.

Sekil 2. Aragtirmanin Eylem Plan:

Biligsel Crrakhk Uypgulamas: Oncesi

* Alanvazin taramasi

* Problemin tespiti

* Aragtirma modelinin belirlenmesi

* Kazamimlarin belirlenmesi

*Yazma ders planlarinin olugturulmasi

*Veri toplama araglariun belirlerumesi

*Uyvgulama planmm olugturulmas:

* Etik kurul-Milli Egitim Miid{irliigii-Veli izinlerinin alnmas:
* Uzman gbriiglivle agamalarin gbzden gegirilmesi

Billigsel Ciraklik Uygulamas: Siireci

* Uvgulamalarin gergeklegtirilmesi

*Verilerin analiz edilmesi

* Verilerin degerlendirilmesiyle siirecin devam etmesi
* Uzman giriigline bagvurulmas:

* Uvgulama sonrasi durumun gdzlemlenmesi
* GEniilld G5rencilerle gbriigmeler vapilmast
*Verilerin diizenlenmesi

* Aragtirmanin raporlagtirilmas:

Uygulama Siireci

Eylem aragtirmasinin uygulama siireci 2021-2022 egitim ve 6gretim yilinin ba-
har déneminde 22.02.2022 - 28.04.2022 tarihleri arasindaki dokuz haftalik stirecte
sinif icerisinde uygulanan toplamda 36 saatlik ders planlariyla gergeklesmistir. Do-
kuz haftada 27 saatlik ders plan1 uygulanmasi kararlastirilmistir, fakat stireg igeri-
sinde eylem aragtirmasinin dogasina uygun bir sekilde uygulamada diizenleme-
ler yapilmistir. Bu diizenlemeler, 6grencilerin siirecteki performanslarindan elde
edilen verilerin analizi ve uzman goriisleri sonucunda ek ders planlar: yapilarak
uygulamaya konulmustur. Bu sekilde 27 saatlik ders planlarina ek olarak ti¢tinci,
dordiincii ve dokuzuncu haftaya tiger saatlik ders planlar1 daha eklenmistir ve 36
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ders saati olarak uygulama gerceklesmistir. Uciincii ve dordiincii haftaya ek ders
planinin eklenmesinde 6grencilerin bir énceki ¢caligmaya tekrar ihtiya¢ duyduklar:
diistincesinden hareket edilmistir. Dokuzuncu haftaya eklenen ders plani ise 6g-
rencilerin gittikleri bir ¢ocuk tiyatrosunda yasadiklarini yazmak istemeleri sonu-
cunda ise kosulmugstur. Tablo 1'de uygulama siireci aktarilmaktadir.

Tablo 1. Uygulama Siireci

Ders

Hafta/Tarih . Yazma Konusu Agiklama
Saati
1.Hafta Cocuklar1  bilgilendirme, kisa 6rneklerle
3 Ders R
22.02.2022 (120 dk.) Hazirlik uygulama siirecini aktarma ve uygulama
23.02.2022 ’ oncesi veri toplama gergeklestirildi.
2.Hafta 3 Ders Okuma Bavrami Konuyla ilgili metin olusturmak icin biligsel
01.03.2022 (120 dk.) Y girakligin “Modelleme” agamasi uygulandi.
3.Hafta 3 Ders : _— Konuyla ilgili metin olusturmak icin biligsel
08.03.2022 (120 dk.) Istel ve Ihtiyaclar girakligin “Modelleme” agamasi uygulandi.
3.Haftay1 o . Toplanan verilerin analizi neticesinde “Mo-
3 Ders Elimizi Temiz » .
Destekleme (120dk)  Tatmak delleme” agamasinin bir kez daha uygulanma-
13.03.2022 ’ sina karar verilmistir.
4 Hafta 3 Ders ) Konuy}a 11“g1h metin olugturmak 1q1n.b111§se.l
Saglikli Beslenme girakligin “Modelleme, Kogluk, Yap: Iskelesi,
16.03.2022 (120 dk.) § .

Ifade Etme ve Yansitma” agamalar1 uygulandi.
4.Haftay1 3 Ders Okulda gergeklesen sihirbazlik gosterisi hak-
Destekleme (120 dk.) Sihirbazlik Gosterisi ~ kinda 4. Haftada uygulanan agamalarla 6gren-
22.03.2022 ) ciler metin olusturdular.

Konuyla ilgili metin olusturmak igin biligsel
> Hafta 3 Ders Giivenlik Kurallar1  girakligin “Kogluk, Yap: Iskelesi, ifade Etme
23.03.2022 (120 dk.) »

ve Yansitma” agsamalar1 uygulandi.

31.032022  (120dk)  Kurallari siraxiigin RoGiuk, Yap ’

ve Yansitma” agamalar1 uygulandi.

7 Hafta 3 Ders Sinuf Kurallar: Ii?:l:lli’}?nllg‘}(l; 'I;;i)t;legiﬁsu"l{:;asl;e;i? l")lilifiell
06042022 (120 dk) graciom g $

Etme” agsamasi uygulandi.

20042022  (120dk)  Korumak siraxis 3 $

Etme” agamas1 uygulandi.

9 Hafta 3 Ders Giinii Planlamak Ii?;l?li’}?nﬂ%l(l; 'ﬁ?ﬁegxsuﬁiﬁeﬁg lz;:ifﬁl
26042022 (120 dk) gravaem 8 ;

Etme” agsamasi uygulandi.

9.Haftay1 Ogrencilerin “Ogrenmenin Transferini Tegvik

3 Ders . » . . s
Destekleme (120 dk.) Cocuk Tiyatrosu Etme” agsamasiyla desteksiz kendi metinlerini
28.04.2022 ) olusturmalari saglanmistir.
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Tablo 2de goriildugi gibi uygulama siirecinde ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisiminin desteklenmesi amaciyla Collins, Brown ve Ho-
lum’in (1991)

o Modelleme
o Kogluk

o Yap iskelesi
o Ifade Etme
e Yansitma

« Ogrenmenin Transferini Tegvik Etme

Seklinde agikladig bilissel ciraklik yonteminin asamalari siiregte toplanan ve-
rilerin analizi tizerine tek basina veya birlikte uygulamaya konularak takip edil-
migtir.

Veri Toplama Araclari

Aragtirmada, 6grenci yazilari/trinleri, fotograflar, aragtirmacinin katilimer
gozlemci olarak yaptig1 gozlemler, ses kayitlar: ve arastirmaci giinliigii veri topla-
ma araglar1 olarak kullanilmistir. Uygulama sirasindaki gozlemlerde ses kayitlar:
alinmugtir. Ayrica 6grenci yazilarini/tiriinlerini belgelemek amagh fotograflar alin-
mustir. Veri toplama araglari Sekil 3’te sunulmaktadir.

@ cimocoim

-

-

|[ Ses Kayitlan

M _|-rl-
Ii Aragtirmaci Ginligi

.

N

Sekil 3. Veri Toplama Araglar1

YN
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Toplanan verilerin niteliginin artmasi i¢in gesitli veri kaynaklarindan veri top-
lamak ve aralarinda kargilagtirmalar yapmak yararlidir ¢tinkii veriler teyit edilerek
gecerlik ve givenirlik arttirilabilir (Yildirim ve Simgek, 2021). Bu nedenle arastir-
mada veri iggenlemesi (data triangulation) yapilmistir.

Katilimci Gozlem

Calismada, aragtirmaci 6gretmen problemin dogal ortami icerisindedir. Bu
durum neticesinde yapilan gozlemlerde aragtirmaci katilimei gozlemci roliinde
yapilandirilmamis gozlemleri kullanmistir. Uygulama 6ncesi gozlemlerde proble-
min tespiti agisindan gozlemler, arastirmaci giinliigii araciligiyla ise kosulmustur.
Uygulama siirecinde gozlem boyunca arastirmac giinltigiine notlar ve ses kayitlar
alinmustir. Uygulama sonrasindaki durum gozlemle beraber arastirmaci giinligii
ile saptanmaya caligilmstir.

Yildirim ve §imgeke (2021) gore yapilandirilmamis gozlemler, davranigin ger-
ceklestigi dogal ortamlarda yapilir ve gogu durumda aragtirmacinin ortama katil-
dig1 katilimc gozlem denilen yontemle gergeklesir. Eylem arastirmasinda uygula-
yic1 ya da arasgtirmaci kendi uygulamasini gozleyebilir. Gozlem sirasinda ses veya
video kayit cihazi kullanilabilir. Gézlenen ortamdaki etkilesimin ayrintilar: verinin
zenginligi acisindan 6nemliyse kayit cihazi kullanmak faydali olacaktir. Bitytikoz-
tirk vd’ne (2017) gore katilimc1 gozlemci, nitel ve yapilandirilmamig yaklagimlar:
kullanmay tercih eder. Katilimer gozlemcinin temel 6zelligi gozlemledigi grubun
tiyesi olmasidir. Gozlemcinin grup igerisinde bir rolii vardir. Gézlemci arastirma
aracidir. Temel veri kaynagini gézlemcinin etrafinda olup bitenlere dair gozlemci
olarak yaptig1 yorumlar olugturmaktadir. Ozellikle kii¢iik ¢ocuklar, okullarda ¢ali-
silirken gozlemciyi 6gretmen olarak goriirler. Dolayisiyla katilimcilar gozlemciye
aligma veya yapaylik tehlikesi gibi durumlardan etkilenmeyecektir.

Ses Kayitlar

Ses kayitlar1 hizli, kolay, rahatsiz ediciligi diisiik ve dogaldir. Ayrica 6nemli
bilgileri yakalayabilir (Johnson, 2019). Bu nedenle uygulamada katilimc1 gézlem
sirasinda aragtirmaci giinltigti ve ses kayitlari birlikte kullanilmigtir. Ses kayitlari
analiz edilerek 6nemli detaylarin yakalanmasi, gozlem ve arastirmact giinliigiiyle
birlikte verilerin dogrulanarak analiz edilmesi amag¢lanmigtir. Ses kaydu cep tele-
fonu yardimiyla yapildig: i¢in katilimcilar olasi bir durum olan yeni bir cihazin
etkisinden uzak tutulmustur.

Arastirmaci GUnlagu

Aragtirmaci glinliigii aragtirmanin tim bolimleriyle iliskili gozlemlerin ve dii-
stincelerin kaydedildigi bir tirtindiir. Burada gozlemler, analizler, sekiller, taslaklar,
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alintilar, 6grenci yorumlari, sinav sonuglari, diisiinceler, duygular ve izlenimler
gibi cok ¢esitli verilere yer verilebilir (Johnson, 2019). Arastirmact ginliigii ger-
ceklestirilen aragtirmay: anlamada, aragtirmacinin arastirma konusu ve stireciyle
iliskisini bilmede, arastirmacinin kimligini gormede, siiregte yasanan zorluklar: ve
bunlarin ¢6ztimiini anlamada bagka araglarla elde edilemeyecek veriler saglaya-
bilir. Bunun i¢in arastirmaci giinligiiniin sistematik ve diizenli olarak yazilmasi
gerekmektedir (Ersoy, 2015). Ocak ve Akkas Baysal’a (2020) gore eylemle ilgili ya-
pilan yansitmalar, arastirmacinin eylemi igsellestirerek bir sonraki eylemin daha
dogru yapilmasini ve benzer eylemlerde bagkalarinin ayni hatalar: yapmasina en-
gel olacaktir. Eylem aragtirmasinda tutulan giinlitkler ham veri olarak kayit edilir
ve arastirmaci, bu verileri eylemin tam bir betimlemesini yapabilmek i¢cin daha
sonraki analizlerinde ve ¢ikarimlarinda kullanir.

Caligmada kullanilan arastirmaci giinligli, Ersoy (2015), Johnson (2019) ve
Ocak ve Akkas Baysaln (2020) sunduklar: kullanim amaglarina gére aragtirma-
cinin diistinceleri, duygulary, hisleri, izlenimleri, analizleri, fikirleri, gozlemleri ve
Ogrencilerin bazi yorumlarini igermektedir. Aragtirmaci 6gretmen, arastirmanin
baslangicindan sonuna kadar her agamada arastirmaci giinligiinii kullanmaya 6zen
gostermistir. Aragtirmaci giinliigiine uygulama 6ncesinde, ¢alismanin yapilma se-
beplerini olusturan problem hakkinda meslektaslardan ve akademisyenlerden ali-
nan goriisler ve gozlemlerden notlar yazilmistir. Uygulama siirecinde, arastirmaci
6gretmenin ders igerisinde ve dersten sonra katilimci gézlemci roliindeyken 6gren-
cilerle ilgili gozlemleri, diisiinceleri, duygulari, izlenimleri, analizleri ve fikirleri not
alinmistir. Uygulama sonrasindaki gozlemlerden notlar tutulmustur. Uygulamanin
her asamasinda arastirmaci glinliigiiniin 6zenle doldurulmasina dikkat edilmistir.

Odrenci Uriinleri/Yazilari

Ogrencilerin iiriinleri (6grencilerin defterlerine yazdiklar1 metinler) gelisim-
lerinin takip edilebilmesi agisindan analiz edilmistir. Bu sayede uygulamada degi-
siklikler ve diizenlemeler yapilmasina katki saglanmaktadir. Uygulama siiresince
kullanilan tiim metinler aragtirmaci 6gretmenin 6grencilerle birlikte ve 6grenci-
lerin kendi olusturdugu metinlerdir. Johnson’a (2019) gore 6grencilerin yarati-
a1 yazilarini, giinliiklerini, gorsel sanatlarini, yaratici dramalarini veya agik uglu
bagka tirtinlerini ve performanslarini incelemek onlarin diinyay: nasil gordiikleri
veya belli konulari1 ve yasam olaylarini nasil algiladiklar1 hakkinda bir resim saglar.
Yildirim ve $imsek (2021), 6grenci yazilarinin eylem arastirmasinda dnemli veri
kaynaklar1 olabilecegini belirtmektedir.

Fotograflar

Ogrenci iirtinlerinin fotograflar1 olusturduklar1 yazilari belgelemek, analiz
etmek ve aragtirma raporunda sunmak i¢in kayit altina alinmustir.
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Veri Toplama Sireci

Aragtirmada veri toplama siireci uygulama Oncesi, uygulama siireci ve uy-
gulama sonrasi olmak tizere ti¢ asamada farkli veri toplama araglar1 kullanilarak
gergeklesmistir. Uygulama 6ncesinde katilimci gozlem ile problem gozlemlenmis;
arastirmact giinliigli, meslektaslardan ve akademisyenlerden problem hakkinda
goriis almak i¢in kullanilmig ve literatiir incelenmigtir. Uygulama siiresince kati-
limc1 gozlem, arastirmaci giinliigii, 6grenci tiriinleri, 6grenci tirtinlerinin fotograf-
lar1 ve ses kayitlariyla veriler elde edilmistir. Uygulama sonrasinda ise aragtirmact
6gretmenin katilimer gozlemlerinde arastirmact giinliigii ise kosulmugtur. Topla-
nan veriler siire¢ igerisinde ve sonrasinda analiz edilmistir.

McNift’e (2002) gore eylem arastirmasinda durum hakkinda veri toplanmali-
dir ve bunun i¢in giinliikler, notlar, ses ve video kayitlari, anketler, tutum 6l¢ekleri,
resimler vb. ¢esitli yontemler uygulanabilir. Farkli zamanlarda farkli veri toplama
yontemleri de kullanilabilir. Herhangi bir degisiklik olup olmadigini ve durumun
etkilenip etkilemedigini aktarmak i¢in ilk veri grubu sonraki veri gruplariyla kars:-
lastirilabilir. Ayrica gereginden fazla veri toplanmasi gerekmez. Veriler, belirlenen
kriterleri karsiladig gosterilebildiginde kanita doniigmektedir.

Verilerin Analizi

“Cogu eylem aragtirmasinda siireg, triindir” (Patton, 2018, s.436). Veriler,
toplanmis veya kayit edilmis bir tiir bilgi, gézlemler veya gergeklerdir. Eylem
aragtirmasinda toplanan veriler ¢esitli olmalidir ve siireg icerisinde ¢esitli yollarla
toplanmalidir (Johnson, 2019). Verilerin analizinde betimsel analiz yéntemi kul-
lanilmistir. Yildirim ve $imgeke (2021) gore betimsel analizin tiimdengelimci bir
yaklasimi vardir. Goriisiilen veya gozlenen bireylerin goriislerini ¢arpici bir bigim-
de yansitmak amaciyla dogrudan alintilara sik sik yer verilir. Betimsel analizde
amag elde edilen bulgular1 diizenlenmis ve yorumlanmis bir sekilde okuyucuya
sunmaktir. Once veriler sistematik ve agik bir sekilde diizenlenir yani betimlenir.
Daha sonra veriler agiklanir ve yorumlanir. Neden-sonug iligkileri irdelenerek bir-
takim sonuglara ulasilir.

Katilimci gozlem sirasinda arastirmaci tarafindan doldurulan arastirmaci giin-
lagii, arastirmacinin diigiincelerini, duygularini, hislerini, izlenimlerini, analizle-
rini, fikirlerini, gozlemlerini ve 6grencilerin bazi yorumlarini icermektedir. Her
hafta katilimci gézlem sirasinda elde edilen bir baska veri olan ses kayitlar1 yaziya
dokiilmiistiir. Buradaki ses kayitlar1 ve aragtirmaci giinliigii verileri karsilastirila-
rak analiz edilmistir. Bu sayede arastirmaci giinliigii verileri uygulama siirecini
sekillendirmede yardimci olurken ayni zamanda dogrudan alintilarin kullanilma-
styla betimsel gegerlige katki saglamistir.
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Ogrencilerin defterlerine yazdiklar1 metinler, bir baska deyisle olusturduklari
drtinler her hafta fotograflanmistir. Fotograflardan bazilar1 arastirma raporunda
ornek olarak sunulmustur. Ogrenci iiriinleri, biligsel ¢iraklik asamalarinin ilerleti-
lerek 6grencilerin desteksiz bir sekilde fikir iretmesi ve metin olusturmalarina kat-
ki saglamast icin analiz edilmistir. Bu dogrultuda her hafta 6grenci triinlerindeki
fikir tireterek metin olusturma, ciimlelerin ve kelimelerin artmasi, bunlarin man-
tiksal bir bi¢cimde metin igerisinde yer almasi, giris, gelisme ve sonucun baglantili
bir sekilde yazilmasi, yazi yazilan konu disinda climlelerin veya olaylarin aktaril-
mamasl ayrica yazilan metnin uzunlugu durumlarina dikkat edilerek 6grencilerin
yazma becerilerinin gelisiminin desteklenmesi saglanmigtir. Ogrencilerin defter-
lerine yazdiklar1 metinler imla kurallari, noktalama isaretleri ve yazinin sekilsel
boyutu agisindan degerlendirilmemistir.

Caligmada veri tiggenlemesine 6zen gosterilerek bircok veri toplama araci
kullanilmistir. Yildirim ve $imgek (2021)e gore cesitleme (iiggenleme), farkl veri
kaynaklar, farkli veri toplama ve analiz yontemleri kullanilarak aragtirma sonugla-
rinin inandiricilliging arttirmaya yonelik ¢abalarin biitiiniini olusturmaktadir. Veri
gesitlemesi (data triangulation) ise arastirma verilerinin toplanmasinda birden faz-
la veri toplama yonteminin kullanilmasi, toplanan verilerin birbirlerini destekleyi-
ci ve teyit edici bicimde sunulmasidur.

Gecerlik, GUvenirlik

Nitel arastirmalarda i¢ gecerlik i¢in inandiricilik, dis gecerlik i¢in aktarilabi-
lirlik (transfer edilebilirlik); i¢ giivenlik i¢in tutarlik, dig giivenlik (tekrar edebilir-
lik) igin teyit edilebilirlik énemlidir. Inandiricilikta uzun siireli etkilesim, derinlik
odakli veri toplama, gesitleme (triangulation), uzman incelemesi ve katilimei teyi-
di yer alir. Aktarilabilirlik i¢in ayrintili betimleme ve amaglh 6rnekleme gereklidir.
Tutarlik adina tutarlik incelemesi ve teyit edilebilirlik icin de teyit incelemesi olma-
lidir (Yildirim ve Simsek, 2021).

Aragtirmada inandiricilik adina aragtirmayi uygulayan kisi arastirmaci oldugu
i¢in uzun siireli etkilesim ve ayn1 zamanda katilimcr teyidine, gesitli verilerle veri
icgenlemesine, siire¢ icerisinde analizlerle derinlik odakl: veri toplamaya, uzman
incelemesine yer verilmistir. Aktarilabilirlik i¢in verilere sadik kalinmis, dogrudan
alitilar sunulmus, siire¢ ayrintili betimlenmis ve eylem arastirmasina uygun bir
amaglh 6rnekleme kullanilmistir. Tutarlilik agisindan aragtirmada uzman goriisle-
riyle hareket edilmis ve veriler birbiriyle karsilagtirilmistir. Teyit edilebilirlik ama-
cryla veri toplama araglarinin ve etkinliklerin uzman gorisleriyle belirlenmesine,
sonuglarin verilerle karsilastirilmasina, siirecte verilerin incelenerek uygulamaya
devam edilmesine, yansiz ve objektif davranilmaya ¢aligtimistir.
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Sinirliiklar

Eylem arastirmalarinin genellenebilirlik agisindan sinirl oldugu da bilinmek-
tedir. Ayrica 6grencilerin defterlerine yazdiklari metinler imla kurallari, noktala-
ma isaretleri ve yazinin sekilsel boyutu agisindan degerlendirilmemistir.

Etik

Arastirmada eylem plan, veri toplama araglari, yazma ders planlar1 ve uygula-
ma siireci belirlendikten sonra arastirma, Ordu Universitesi Rektorliigii Sosyal ve
Beseri Bilim Aragtirmalar1 Etik Kurulu tarafindan 12.01.2022 tarihli ve 2022-03 sa-
yili karar ile etik yénden uygun bulunmustur. Gaziantep Il Milli Egitim Miidiirlii-
glinden arastirma uygulama izni alinmigtir. Daha sonra 6grenci velileriyle toplanti
yapilarak uygulama siireci, uygulanacak etkinlikler ve aragtirma verilerinin sadece
bilimsel amaglh kullanilacag: konusunda detayl: bilgi verilerek veli izin formuyla
izin alinmigtir. Ogrencilere uygulama éncesinde uygulama siireci ve etkinlikleriy-
le ilgili bilgi verilmistir. Veriler sunulurken 6grenci isimleri yerine O1, 02, O3...
030 seklinde kodlamalar kullanilmistir. Arastirmada verilere bilimsel arastirma
yontemleriyle yaklasilmis ve verilere sadik kalinmustir. Aragtirmada yararlanilan
kaynaklarin tiimii kaynak olarak gosterilmistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Ordu Universitesi Rektorliigii Sosyal ve
Beseri Bilim Arastirmalar: Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 12.01.2022

Etik Degerlendirme Belgesi Sayr Numarasi: 2022-03

BULGULAR

Arastirmanin bulgular: arastirma sorularina bagli olarak biligsel ¢iraklik uygu-
lamas1 oncesinde elde edilen bulgular, bilissel ¢iraklik uygulamas: siirecinde elde
edilen bulgular ve biligsel ¢iraklik uygulamas: siirecine iligkin elde edilen bulgular
olmak tizere ii¢ ana baglik altinda sunulmaktadir. Bu ¢ercevede arastirmacinin uy-
gulamact olarak katilimci gézlemlerinden, aragtirmaci giinliigiinden, ses kayitlarin-
dan, 6grenci metinlerinden ve fotograflardan elde edilen bulgular aktarilmaktadir.
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Bilissel Ciraklik Uygulamasi Oncesinde Elde Edilen Bulgular

Uygulama 6ncesinde arastirmaci, 6grencilerin yazma becerilerinin gelisiminin
gerektigi sekilde desteklenemedigini sadece dikte, bakarak yazma gibi caligmalarla
yazma becerisinin dogasina hizmet edilmedigini artik 6grencilerin fikir tiretme-
leri ve kendi metinlerini olusturmalar: gerektigini tespit etmistir. Tiirk¢e 6gretim
programinda birinci smif seviyesindeki yazma becerisi kazanimlari, 6grencilerin
yazdiklarini gézden gegirmesi, yazdiklarini paylasmasi, serbest yazma galismalari
yapmasl, yazma stratejilerini uygulamas: yoniindedir.

Aragtirmaci, meslektaglardan ve akademisyenlerden bu konu hakkinda goriis
almistir. Ayrica sinif icerisinde 6grencileri bu durum hakkinda gézlemlemis ve
aragtirmac giinliigiine notlar almigtir:

Meslektas 1: Benim 6grencilerim dikte yapabilir. Kendilerinin metin olusturabile-
cegini hi¢ diistinmiiyorum. Ancak ikinci sinifin sonunda veya tigiincii sinifta olabilir.

Meslektas 2: Birinci sinifta bu durum zor, okuduklarini anlamakta zorlaniyorlar.
Birinci sinifta dikte ve bakarak yazma yapilmali metin iiretimi icin erken.

Meslektas 3: Cocuklarin ozellikle yazmada fikir iiretebilmeleri icin erken oldugu-
nu diisiintiyorum. Birinci simifta okumay iyice gelistirsinler yazmalarimi da dogru
yapsinlar yeterli.

Meslektas 4: Bu konuda hicbir etkinlik yapmiyoruz dogrusu. Bence yazma siire-
cinde dgrencilere daha ok ozgiirliik tannabilir. Cesitli yontemler uygulanabilir ama
ben de daha ¢ok dikte ve bakarak yazma yaptiriyorum birinci sinifta.

Meslektas 5: Bence ogrenciler iizerinde durulursa birinci siniftan itibaren metin
olusturabilirler fakat biz daha ¢ok okuma iizerinde yogunlasmaktayiz. Yazmada dik-
te yaptirtyor cogu égretmen bu konuda degisik yaklasimlar sergilenebilir. Ogrencile-
rin kendi metinlerini olusturmalar: daha yararl olabilir.

Meslektas 6: Bir sinif ogretmeni olarak ozellikle birinci simfta fikir iiretimi ve
kendilerinin metin olusturmasi konusunda Ogrencilere destek vermedim. Fakat bu
yapilabilir. Ben daha ¢ok yazimin fiziksel boyutuna ve sonugta okunakli ve dogru bir
yazi olup olmadigina daha ¢ok dikkat ederim.

Meslektaslar, birinci sinif 6grencilerinin yazma becerilerinin gelisiminin des-
teklenmesi adina 6grencilerin fikir tiretimini ve diisiinme siireglerini desteklemek
yerine sadece dikte ve bakarak yazma ¢alismalar1 yaptigini séylemektedir. Bununla
beraber bazi meslektaglar 6grencilerin fikir tiretimi ve kendi yazilarini olustur-
malar1 agisindan erken donemde olduklar: bazilar: ise bunun gesitli yontemler-
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le yapilabilir oldugunu vurgulamaktadir. Akademisyenler de bu konuda goriis
bildirmistir:

Akademisyen 1: Cocuklarn fikir iiretimi desteklenmeli, kendileri metin olustura-
bilmeli, geleneksel yazma etkinlikleriyle birlikte yazma becerileri bu konuda destek-
lenmiyor. Cocuklarin yazma becerilerinin gelisiminin desteklenmesi onemlidir.

Akademisyen 2: Yazma becerisinin kazammlarimda bu var. Cocuklar yazma
stratejilerini birinci sinifta uygulayabilmeli, serbest yazma ¢alismalarinda kendi
metinlerini olusturabilmeliler, cocuklara 6gretmenler bu konuda destek saglayabilir;
¢iinkti yazma ¢alismalar: geleneksel olarak devam ediyor ve fikir iiretimine destek
olunmuyor.

Akademisyenler, yazma becerisinin gelisiminin geleneksel yontemler disinda
ozellikle birinci sinifta fikir iiretimi ve kendi yazilarini olusturabilmeleri bakimin-
dan desteklenmesi gerektigini ifade etmektedir. Arastirmaci 6gretmenin 6grenci-
lere kendi yazilarini olusturup olusturamayacaklarini sordugunda 6grencilerden
aldig1 drnek cevaplar agagida sunulmaktadir:

Ogretmenim ben nasil kendim yazabilirim bilmiyorum (O4).

Nasil yani 6gretmenim? Siz sdylemeden ne yazabilirim? (020).

Ne yazacagimi bilmiyorum (030).

Ogretmenim siz sdylemeden yazamiyorum (O9).

Siz séyleyince daha giizel yaziyoruz dgretmenim. Kendimiz nasil yazalim ki (023).
Ben yazamiyorum (O11).

Ben de yazamiyorum (O8).

Ogrencilerin dikte ve bakarak yazma uygulamalariyla geleneksel yazma
Ogretimine devam etmesi ve yazma siirecinin igerisinde aktif bir sekilde rol
almamalar1 sebebiyle kendi yazilarimi nasil olusturacaklarini, ne yazacaklarini,
nasil yazacaklarini ve yazmanin ne oldugunu tam olarak anlayamadiklari
goriilmektedir. Bunun yani sira arastirmaci alanyazinda bu diigiinceyi destekleyen
ifadelere ulasmigtir (Akdal ve Sahin, 2014; Ariana, 2010; Okatan ve Arslan Ozer,
2020; Erdogan ve Ekinci Celikpazu, 2020; Haland, Hoem ve McTigue, 2019; Jones,
2015; Karatay, 2011; Kaya, 2013; Kent vd., 2014; Ozbay, 2013; Slavin, Karweit ve
Madden, 1989; Torkildsen vd., 2016; Ungan, 2007; Uygun, 2019). Alanyazin ve
meslektaglarin, akademisyenlerin ve 6grencilerin ifadelerinden olusan arastirmaci
giinliigii bulgularindan goriildigi gibi geleneksel yazma ¢aligmalarindan vazge-
gilerek 6grencilerin dikte ve bakarak yazma disinda fikir iiretimi ve diistinme sii-
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recleri bakimindan kendi yazilarini olusturabilecekleri sekilde yazma becerilerinin
gelisiminin desteklenmesi gerekmektedir.

Biligsel Ciraklik Uygulamasi Siirecinde Elde Edilen Bulgular

Uygulama siirecine ait bulgular katilimci gozlem, aragtirmaci giinligii, ses
kayitlari, 6grenci metinleri ve bu metinleri incelemek i¢in elde edilen fotograflar
neticesinde olugmustur. Ogrenci metinleri imla kurallari, noktalama isaretleri ve
yazmanin sekilsel boyutu anlaminda degerlendirilmemistir. Metinler, yazmada
fikir tiretimi ve diigiinme siiregleri bakimindan dikkate alinmigtir. Ogrencilerin
diistinerek ve fikir iireterek kendi yazilarini olusturabilme siireclerine 6nem veril-
mistir. Bu stirece ait bulgular, ilkokul birinci simif 6grencilerinin yazma becerileri-
nin gelisiminin desteklenmesi i¢in olusturulan ders planlar1 araciligiyla uygulanan
hazirlik agamasinin ve biligsel ¢iraklik asamalarinin dokuz haftalik uygulama sii-
recini yansitmaktadir. Buna gore ilk hafta uygulanan “Hazirlik’, ikinci ve tigiincii
hafta ise kosulan “Modelleme”, dordiincii haftada birlikte uygulanan “Modelleme,
Kogluk, Yapi Iskelesi, ifade Etme ve Yansitma”, besinci ve altinci haftada birlikte
ise kogulan “Kogluk, Yapi Iskelesi, Ifade Etme ve Yansitma”, yedinci, sekizinci ve
dokuzuncu hafta uygulanan “Ogrenmenin Transferini Tegvik Etme” agamalarinin
bulgular: biitiinciil bir sekilde sunulmaktadir.

Hazirlik siirecinde 6grencilerin uygulama stirecine zihinsel olarak hazirlandig
diisiiniilmektedir. Ogrencilerin uygulama siirecinin ve olusturulacak metinlerin
mantigini anladig gorillmektedir. Yazmanin 6nemi ve ne oldugu hakkinda da 6g-
rencilerin fikirleri olugsmaktadir. Hazirlik siirecinde elde edilen bulgularla siirecin
tamamlanmasina, bilissel ¢irakligin modelleme asamasina gegilmesine ve 6gren-
cilerin yazma becerilerinin gelisiminin desteklenmesine devam edilmesine karar
verilmistir.

Modelleme asamasinin son siirecinde 6grencilerin tiimii metin olusumuna
katilmugtir. Ogrencilerin metin olugturulurken diisiindiigi, cesitli fikirler tirettigi,
giris, gelisme ve sonuca dikkat ettigi ayrica yazmanin diisiinerek ve fikir iireterek
bir seyler anlatabilmek oldugunu anladig1 gozlemlenmektedir. Siiregte 6gretmenin
sesli diistinerek verdigi 6rnekler ve modellemeyle metin olusturmasi, 6grencilerin
de bu siirece etkin katilmast ayrica 6grencilerin kendi metinlerini olusturabilecek-
lerine inanmast, buna ilgi ve istek duymast modelleme agsamasiyla birlikte biligsel
¢irakligin kogluk, yapi iskelesi, ifade etme ve yansitma basamaklarinin uygulanma-
st kararmin alinmasini saglamigtir.

Modelleme agamasinin oldugu kogluk, yapi iskelesi, ifade etme ve yansitma
asamalariyla devam eden siirecin sonunda 6grenciler diisiinme siiregleri, fikir
tiretimleri, kendi metinlerini olusturmalari, kendi {iriinlerine daha ¢ok ilgi duy-
malari, metinleri nasil olusturduklarini paylasabilmeleri ve karsilastirma yapabil-
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meleri bakimindan gelismektedirler. Ogrenciler, modele ihtiya¢ duymadiklar1 ve
metinlerine kendi giris, gelisme ve sonugclarini destekli bir sekilde yazabildikleri
i¢in bundan sonraki haftalarda modelleme agsamas: uygulanmayarak kogluk, yap1
iskelesi, ifade etme ve yansitma basamaklariyla birlikte 6grencilerin direkt kendi
metinlerini yazmalari tesvik edilmistir.

Kogluk, yapr iskelesi, ifade etme ve yansitma agsamalarinin birlikte ise kosuldu-
gu besinci ve altinci hafta itibariyle 6grencilerin neredeyse tiimii kendi yazilarini
desteksiz bir sekilde olusturmaktadir. Bununla birlikte 6grenciler metinlerini nasil
olusturabileceklerini agiklayabilmekte 6nceki haftalara kiyasla minimum destek
istemektedir. Ogrencilerin diigitnme siiregleri ve fikir tiretimleri arastirmaci goz-
lemcinin gozlemlerine gore 6grenciler tarafindan siireg icerisinde aktif bir sekilde
ise kosulmaktadir. Durum degerlendirildiginde siirecin artik biligsel ¢irakligin son
agsamast olan 6grenmenin transferini tesvik etme evresine yonelmesine karar ve-
rilmistir. Bu sayede 6grencilerin desteksiz bir sekilde bagimsiz yazmalarina firsat
verilmesi distiniilmektedir.

Ogrenmenin transferini tegvik etme asamasinda 6grencilerin yazmaya basla-
madan 6nce ifadelerinde, metni olugturmak igin fikir iiretme ve diisiinme stireg-
lerinin 6nemini iceren ciimleler goriilmektedir. Ogrencilerin tiimii 6grenmenin
transferini tegvik etme asamasinin uygulandigi son hafta olan dokuzuncu haftada
bagimsiz bir sekilde metin olusturmaya devam etmektedir. Ogrencilerin yazmanin
6nemini, ne ise yaradigini, yazi yazarken fikir tiretimi ve diisiinmenin 6nemini
kavradiklar1 metin yazmadan 6nceki ifadelerinden, bunu uygulayabildikleri yaz-
diklar1 metinlerden goriilebilmektedir. Dokuzuncu haftada 6grenci metinlerinin
anlatiminin daha ¢ok detaylandig tespit edilmektedir. Calismaya katilan 6grenci-
ler dokuzuncu haftanin sonunda fikir tireten, diisiinen, desteksiz ve bagimsiz me-
tin olugturabilen bireyler haline gelmislerdir. Aragtirmacinin 6grenmenin trans-
ferini tegvik etme agsamasinin uygulandigi dokuzuncu haftayla ilgili aragtirmaci
giinliigiine aldig1 notlar sunulmaktadir:

“Bugiin ¢ocuklar bir giinde neler yapiyorlar, neler planliyorlar, bu konu hakkinda
yazdilar. Cocuklar, yazmann anlatmak ve kalicilik igin énemli oldugunu soylediler.
Diisiindiiklerinde akillarina daha ¢ok sey geldigini ve diisiinerek yazdiklarini aktar-
dilar. Cocuklar fikir iireterek, fikirlerini yaziya dokebiliyorlardi. Bu agidan mutluy-
dum. Teneffiiste bile disariya ¢cikmayarak yazmaya devam eden 6grenciler gozlemle-
dim. Yazmaktan sikilmiyorlar aksine zevk aliyorlardi. Bu durum bana Ogrencilerin
yazmaya karsi olumlu tutum gelistirmis olabileceklerini diisiindiirdii. Cocuklar yaz-
maya baslamadan énce nasil yazabildiklerini anlattilar ve yazarken ilk ¢alismala-
rimiza gore ¢ocuklarmm daha cok gelistiklerini gozlemledim. Calismanmin amacina
hizmet ettigim icin sevindim. Ozellikle yazmaya baslamadan énceki diisiinmeyi ve
yazmamn onemini vurguladiklar: ifadeler benim igin ¢ok onemli bir durumdu. Ay-
rica ¢ocuklarin “biraz daha yazabilir miyim?” diyerek zaman istemeleri ¢ok hosuma
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gitti. Tiim bu yasantilar bana ¢ocuklarin yazma konusunda gelistikleri izlenimini
kazandirds” (Arastirmaci giinliigii 26.04.2022).

Ogrencilerin uygulama siirecinde ilk bagimsiz yazma deneyimleri bilis-
sel cirakligin kogluk, yapi iskelesi, ifade etme ve yansitma asamalarinin birlikte
uygulandig1 besinci ve altinci haftayr kapsamaktadir. Beginci haftada 14 6grenci
bagimsiz yazabilirken, 12 6grenci kiiciik desteklerle, 4 6grenci ise destek alarak
yazabilmigtir. Altinci haftada ise 21 6grenci desteksiz bir sekilde metnini yazmay:
bagarmistir. 9 6grenci ise kiigiik destekler istemistir ve yazmaya devam etmistir.
Buradaki kiigiik desteklerden kasit ne ekleyebilecegini, aklina gelenlerden hangi-
lerini yazarsa daha iyi olabilecegini, metnin yeterli olup olmadigini soran ayrica
aklina bir sey gelmediginde 6gretmenin bir ciimlesiyle metnini tamamlayabilen
ogrencileri ifade etmektedir. Bilissel ¢irakligin 6grenmenin transferini tegvik etme
asamasinin uygulandig yedinci, sekizinci, dokuzuncu ve dokuzuncu haftaya ek
olarak yapilan ders planlarina gére yazilan metinlerde tim 6grenciler desteksiz
bir sekilde diigiinerek ve fikir iireterek bagimsiz yazmayi bagarmugtir. Ogrencilere
verilen destek azaltilirken 6grencilerin kendi sorumlulugunu alarak metin olustu-
rabilme durumuna ait grafik asagida gosterilmektedir.

Ogrencilerin Desteksiz Yazma Performans1 Degisimi

B Desteksiz Yazan W Kiiciik Destekler Alan  m Destekli Yazan

30 30 30 30
Beginci Altiney Yedinei Sekizinci Dokuzuncy Dokuzuncu
Hafta Hafta Hafta Hafta Hafta Hafta 2

Sekil 4. Ogrencilerin Desteksiz Yazma Performansi Degisimi Grafigi

Ogrencilerin kendileri diisiinerek ve fikir iireterek yazma galigmasina kogluk,
yapi iskelesi, ifade etme ve yansitma basamaklarinin uygulandig: besinci ve altin-
c1 haftada baglamslardir. Yedinci, sekizinci, dokuzuncu ve dokuzuncu haftaya ek
yapilan ders planinda ise 6grenmenin transferini tegvik etme asamasiyla birlikte
desteksiz yazarak metin olusturmaya devam etmislerdir. Bu siiregte 6grencilerin
metinlerinde beginci hafta ortama 38 kelime, altinci hafta ortalama 41 kelime,
yedinci hafta ortalama 44 kelime, sekizinci hafta ortalama 45 kelime, dokuzuncu
hafta ortalama 62 kelime ve dokuzuncu haftay: destekleyen ek ders planina gore
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yazilan metinde ortalama 64 kelime bulunmaktadir. Metinlerdeki ortalama kelime
say1s1 degisimine ait grafik asagida sunulmaktadir.

Ogrenci Metinlerinin Ortalama Kelime Sayis1 Degigimi
=—#—Eelime Savisi
/ﬁ‘?——’ 64
o ol 45
=32 o
Beginci Altinct Yedinei Sekizinci Dokuzuncu Dokuzuncu
Hafta Hafta Hafta Hafta Hafta Hafta 2

Sekil 5. Ogrenci Metinlerinin Ortalama Kelime Sayis1 Degisimi Grafigi

Grafikler incelendiginde uygulama siirecinde ilk dort hafta ve dérdiincii haftay:
desteklemek i¢in yapilan ekstra ders planinda ise kosulan modelleme siireci; dor-
diincii hafta ve dordiincii haftayr destekleyen ekstra ders planinda modellemenin
yaninda uygulanan kogluk, yapi iskelesi ifade etme ve yansitma asamalary; besinci
hafta ve altinci haftada uygulanan kogluk, yapr iskelesi, ifade etme ve yansitma sii-
regleri; yedinci, sekizinci, dokuzuncu ve dokuzuncu haftaya ek olarak yapilan ders
planinda uygulanan 6grenmenin transferini tesvik etme agamasi, uygulamaya ka-
tilan tiim ilkokul birinci sinif 6grencilerin desteksiz bir sekilde diistinerek ve fikir
iireterek bagimsiz yazar olmalarini saglamugtir. Ogrencilerin model olmadan yaz-
maya ¢alistiklar1 besinci haftadan itibaren destek kaldirilmaya baslamis ve 6grenci-
ler stireg ilerledikge desteksiz yazarak metin olusturabilmislerdir. Ayrica olusturu-
lan metinlerdeki ortalama kelime sayilar haftalar ilerledikce artis géstermektedir.

Biligsel Ciraklik Uygulamasi Siirecine iliskin Elde Edilen Bulgular

Uygulama sonrasinda elde edilen bulgular, uygulama siirecinden sonra aragtir-
maci1 6gretmenin gozlemlerine dayanmaktadir. Arastirmac: 6gretmen, aragtirmact
gunliigiine gozlemlerinden notlar almigtir.

Uygulama siirecinde 6grencilerin yazmaya istek ve ilgi duymaya basladiklarini
gozlemeyen arastirmact 6gretmen bu tavrin uygulama bittikten sonra da devam
ettigini gézlemlemistir. Duruma ait aragtirmaci giinliigii bulgusu asagidadir.
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“Ogrenciler farkl konular hakkinda yazilar yazmak istiyor. Bende onlara yazabi-
leceklerini soylityorum” (Arastirmact giinliigii 10.05.2022).

Ogrencilerin diisiinerek ve fikir iireterek metin olusturmalar1 uygulama siireci
sonrast da devam etmistir. Uygulama sonrasi 6grenciler farkli konularda yazilar
yazarak birbirleriyle yazilarini paylagsmak istemistir. Bu konuya ait arastirmaci
glinligii bulgusu agagida bulunmaktadir.

“Ogrencilerden bazilari teneffiiste defterine yazi yaziyor ve teneffiise ¢ikmi-
yor. Yazilarimi yazdiktan sonra arkadagslarina gosteriyor” (Arastirmaci giinliigii
17.05.2022).

Ogrencilerin genel olarak uygulama siireci sonrasinda da yazma isteklerinin
ve yazma aligkanliklarinin devam etmesi, yazma becerisine kars: olumlu tutum
gelistiren 6grencilerin bulundugunu diistindiirmektedir. Ayrica uygulama siireci
bitmesine ragmen fikir iiretimini istedikleri konularda metin olusturarak sergile-
yen Ogrencilerin bulunmasi uygulamanin amaca hizmet ettigini gostermektedir.
Uygulama sonrasinda tiim 6grenciler diistindiikleri konuda yaz1 yazabilmektedir.
Ogrencilerin metin olugturarak yazili anlatim sergileyebildigi gozlemlenmektedir.
Buna yonelik arastirmaci giinliigii bulgusu asagida sunulmaktadir.

“Ogrencilerin bilissel ¢irakhigin asamalariyla yazma becerilerini gelistirdigini gor-
mek beni mutlu ediyor. Sinifta yazmaya kars: olumlu bir iklim hakim. Artik istedikle-
ri takdirde diisiinerek ve fikir iireterek metin yazmaya devam ediyorlar. Ogrencilerin
yazma becerilerinin gelisimini destekledigim icin sevingliyim” (Arastirmaci giinliigii
19.05.2022).

TARTISMA, SONUC VE ONERILER

Aragtirmanin bu boliimiinde biligsel ¢iraklik yontemiyle ilkokul birinci sinif
Ogrencilerinin yazma becerilerinin gelisiminin desteklenmesi amaciyla yapilan
caligmanin sonucu, diger arastirmalarla benzerlik ve farklilik yoniinden karsilasti-
rilarak tartigitlmaktadir. Ayrica arastirmanin sinirhiliklari, sonuglari ve ileride yapi-
lacak galigmalar dikkate alinarak oneriler sunulmaktadir.

Aragtirmada biligsel ¢iraklik uygulamas: 6ncesinde:

o Ozellikle ilkokulun ilk yillarinda yazma becerisinin ihmal edilen bir beceri
oldugu,

o Tirkge 6gretim programinda serbest yazma ¢aligmalar1 yapma, yazma strate-
jilerini uygulama ve yazdiklarini paylagma gibi kazanimlar bulundugu halde
ogrencilere diigiinerek ve fikir iireterek yazma firsatlar: taninmadig gibi yaz-
ma becerilerini bu yonde gelistirecek uygulamalarin yapilmadig;,
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« Ogrencilere sadece dikte ve bakarak yazma galigmalari yaptirildig,
o Geleneksel yazma ¢aligmalarina devam edildigi,

« Ogrenci yazilarinin 6zellikle ilkokul birinci sinifta sadece fiziksel yonden
dikkate alindigy,

Aragtirmaci 6gretmenin bulundugu okuldaki meslektaglar1 ve danistigi aka-
demisyenlerin goriisleri ayrica arastirmact 6gretmenin katilimer gozlemci olarak
siniftaki gozlemleri neticesinde ilkokul birinci sinif 6grencilerinin yazma becerile-
rinin gelisiminin desteklenmesi gerektigi sonucuna ulagilmaktadir.

Arastirmada ortaya ¢ikan bu sonuglar alandaki diger ¢caligmalarin (Bas ve Sa-
hin, 2013; Halan vd., 2019; Kent vd., 2014; Okatan ve Arslan Ozer, 2020) sonug-
lartyla benzerlik gostermektedir. Okatan ve Arslan Ozer (2020), ¢alismalarinda
ilkokul birinci sinif 6grencilerinin serbest yazmada metne uygun baslik koyabil-
me becerilerini yeterli diizeyde bulurken olay 6rgiisii, yer, zaman, kisiler ve ana
fikir belirtme becerilerini yetersiz diizeyde saptamiglardir. Bag ve Sahin (2013),
ilkogretim 6grencilerinin yazili anlatim becerilerinin programlarda hedeflenen
diizeye ulasamadigindan bahsetmektedir. Haland vd. (2019), arastirmasinda bi-
rinci siniflardaki yazma uygulamalarinda 6grencilere kendi metinlerini yazma
firsati vermemesiyle birlikte, genel olarak yazmaya sinirli zaman ayrildigin
belgelemistir. Arastirma sonucunda 6gretmenlerin, okuma becerisi gorevlerine
oncelik vermeleri, okuryazarlik gelisiminde okumanin énce olmasi gerektigine
inanmalar1 ve uygun yazma uygulamalarinin nasil uygulanacagina dair pedagojik
igerik bilgisi eksikligi yiiziinden yazmaya 6nem vermedikleri agiklanmaktadir.
Kent vd. (2014), son yillarda anaokulu ve birinci siniftan baslayarak 6grencilerin
yazma becerilerine yonelik beklentilerinde kayda deger bir artis oldugunu
vurgulamaktadir. Bu sonugclara ulasilmasinin gerekgesi 6grencilere verilen yazma
egitiminin planli bir sekilde yapilmamasi, diger becerilere gore egiticiler tarafin-
dan daha az 6nemsenmesi ve egitimi konusunda bilgilerinin daha kisitli olma-
s1, egiticilerin geleneksel yazma ¢aligmalarinin etkisinden ¢ikamamasi ve giincel
yazma yaklasimlarini takip edebilecek entelektiiel beceriye sahip olamamasi, yaz-
manin sadece mekanik yonden ele alinmasi ve diisiince boyutunun ihmal edil-
mesi gibi durumlar olabilir. Yazma becerisinde gozlemlenen eksiklikler yazma
becerisine karsi beklentilerde bir artisa sebep olabilir.

Aragtirmanin  biligsel ¢iraklik uygulamas: siirecine hazirlik asamasiyla
baglanmistir. Devaminda biligsel ¢iraklik asamalar: olan modelleme, kogluk, yap:
iskelesi, ifade etme, yansitma ve 6grenmenin transferini tegvik etme asamalari eylem
aragtirmasinin dogasina uygun olarak siire¢ icerisinde sirasiyla ise kosulmustur.
Arasgtirmanin uygulama siirecindeki sonuglar1 asagida sunulmaktadir.
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Hazirlik agamasinda 6grenciler uygulama siirecinde neler yapilacagini anlamis
ve uygulama siirecine zihinsel olarak hazir duruma gelmistir. Ogrenciler siirece ak-
tif katilmigtir. Ogrencilerde yazmanin nemi, ne oldugu ve yarari hakkinda fikirler
olusmaktadir. Ogrenciler, bir yasantinin nasil gerceklesebilecegine yonelik sozlii
olarak fikir tiretebilmektedir. Bunu yaziyla aktarabilmeleri 6grencilere destege de-
vam edilerek miimkiin olabilir. Hazirlik stirecinde istenilenlerin elde edilmesi ne-
ticesinde bilissel ¢irakligin modelleme agamasina gecilmesi sonucuna ulagilmistir.

Modelleme asamasinda 6grenciler, metin olusturma siirecinde birbirlerinin
fikirlerine yorum yaparak yeni fikirler gelistirmeye baslamistir. Ogrencilerin mo-
delle birlikte metin olusturulurken disiindtigi, esitli fikirler tirettigi ve bir seyler
anlatabilmenin 6nemini kavradig goriilmektedir. Sinifta modelle birlikte metin
olusturma ikliminin olusmast ve gittik¢ce 6grencilerin uygulama siirecine ilgisinin
artmasi da gozlenen sonuglar arasindadir. Ogrencilerin kendi metinlerini olugtu-
rabileceklerine inanmasi ve buna ilgi duymasi, tiim 6grencilerin siirece katilmasi
modelleme agsamastyla birlikte biligsel cirakligin kogluk, yap1 iskelesi, ifade etme ve
yansitma basamaklarinin uygulanmasi sonucunda karar kilinmasini saglamistir.

Modelleme, kogluk, yap: iskelesi, ifade etme ve yansitma asamalarinin uy-
gulandigr dordiincii hafta sonucunda modelleme siirecine 6grencilerin aktif bir
sekilde katildig: tespit edilmistir. Kogluk evresinde gecen uygulamaya gore daha
tiretken bir sekilde yazilarini yazmislardir. Arastirmaci bu evrede bazi 6grencilerin
yazma konusunda tereddiit yasadigini raporlamistir. Bircok 6grenci kendi metnini
tamamlamistir. Bazi 6grenciler ilk basta model ile birlikte olusturulan metinden
yararlanmay1 tercih etmislerdir. Yap: iskelesinde isteyen 6grencilere verilen des-
teklerle 6grenciler, yazmaya devam ederek metinlerini tamamlamuglardir. Ifade
etme siirecinde 6grencilerin metin olusturma siireglerini anlatabildikleri tespit
edilmigtir. Ogrenciler, metni nasil olusturduklarini ve zorluklari nasil agtiklarini
anlatabilmektedir. Ayrica 6grenciler metin olustururken diisiindiiklerini ve diistin-
celerini nasil uyguladiklarini ifade edebilmektedir. Yansitma evresinde 6grencile-
rin gittikge metin olusturulurken anlatima, fikir tiretimine ve diigiinmeye 6nem
verdikleri aciga ¢ikmistir. Elde edilen sonuglara gore 6grenciler diisiinme siiregleri,
fikir tiretimleri, kendi metinlerini olusturmalari, kendi triinlerine daha ¢ok ilgi
duymalari, metinleri nasil olusturduklarini paylasabilmeleri ve karsilastirma yapa-
bilmeleri bakimindan gelismektedirler. Bu siirecin ardindan 6grencilerin modelle-
meye gereksinimi kalmamigtir. Modelleme ¢ikarilarak kogluk, yapi iskelesi, ifade
etme ve yansitma agamalarinin birlikte uygulanacag siirece gecilmesi sonucuna
varilmistir.

Kogluk, yapi iskelesi, ifade etme ve yansitma agsamalar1 uygulama siirecinin be-
sinci ve altinci haftalarinda birlikte ise kosulmustur. Buna gore 6grencilerin besinci
haftada tamamen kendi fikir iiretimine basladiklar1 gézlemlenmektedir. Model ol-
madan metin olusturulan ilk haftada desteksiz bir sekilde metinlerini olusturulan
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Ogrenci sayist 14’tiir. Ne ekleyebilecegini, aklina gelenlerden hangilerini yazarsa
daha iyi olabilecegini, metnin yeterli olup olmadigini soran ayrica aklina bir sey
gelmediginde 6gretmenin bir climlesiyle metnini tamamlayabilen ufak destekler
alan 6grenci sayist 12dir. Desteksiz bir sekilde yazamayan 6grenci sayisi ise 4’tiir.
Ogrenci metinlerinde yazilan ortalama kelime sayis1 38 olarak tespit edilmistir. Sii-
recte aragtirmaci 6gretmenin 6grencilere destek olmasiyla birlikte kendi bagimsiz
yazilarini desteksiz olusturmaya baslayan 6grenci sayis1 artmistir. Buna yonelik
olarak 6grencilerin daha ¢ok desteksiz yazmaya alisabilmesi ve 6grencilerin 6gret-
menden destek alarak fikir iiretimlerinin ve diisiinerek yazma siireglerinin artmasi
adina altinci haftada da kogluk, yapi iskelesi, ifade etme ve yansitma adimlarinin
beraber uygulanmasi sonucuna ulasilmistir.

Kogluk, yapi iskelesi, ifade etme ve yansitma agamasinin uygulandig: arastir-
manin altinci haftasindaki sonuglar ele alindiginda 6grenciler fikir tiretimlerini ve
diigiinme siireglerini gelistirmiglerdir. Ogrencilerin bazilar1 daha ¢ok fikir iireterek
yazabilirken bazilar1 daha az fikir tiretebilse de metin olugturabilmektedir. Arastir-
maya katilan 6grencilerden bir¢ogu desteksiz bagimsiz metin olusturabilmektedir.
Ogrencilerden bazilarinin “ve” baglacini gereginden fazla kullanarak anlatimlarini
destekledikleri gozlemlenmektedir. Bazi 6grenciler konuyla alakas: olmayan ekle-
meler yaparken birgok 6grenci konuyla alakali bir sekilde metinlerini olusturmak-
tadir. Altinct haftada 21 Ogrenci destek almadan metnini olusturmustur. 9 6grenci
ise basglik koyamadim, yazma konusunu anlayamadim, bir seyler daha eklemek
istiyorum gibi kiiciik desteklerle yazma siirecine devam ederek metinlerini olus-
turmuglardir. Ogrencilerin olusturduklar: metinlerde ortalama kelime say1s1 41dir.
Buna gore gecen haftadan ortalama olarak 3 fazla kelime yazdiklar: tespit edil-
mistir. Ogrencilerin neredeyse tiimii kendi yazilarini desteksiz bir sekilde olustur-
maktadir. Bununla birlikte 6grenciler metinlerini nasil olusturabileceklerini agik-
layabilmekte dnceki haftalara kiyasla minimum destek istemektedir. Ogrencilerin
ditsiinme siiregleri ve fikir tretimleri aragtirmaci gozlemcinin gozlemlerine gore
ogrenciler tarafindan siireg igerisinde aktif bir sekilde ise kosulmaktadir. Durum
degerlendirildiginde 6grencilere desteksiz bir sekilde bagimsiz yazma firsati vere-
bilmek i¢in siirecin artik biligsel ¢irakligin son asamasi olan 6grenmenin transferi-
ni tesvik etme evresine yonlendirilmesi sonucuna ulagilmistir.

Bilissel ¢iraklik yonteminin son asamasi olan 6grenmenin transferini tegvik
etme aragtirmanin yedinci, sekizinci ve dokuzuncu haftasinda ise kosulmustur.
Yedinci haftanin sonuglarina gére 6grenciler desteksiz bir sekilde metinlerini olus-
turmay1 basarmistir. Ogrenci metinlerinde yazilan ortalama kelime sayisi 44’tiir.
Altinci haftaya gore ortalama 3 kelime artmistir. Ogrencilerin fikir tireterek diisiin-
meleri ve yazmaya istek duyduklar1 goriilmektedir.

Ogrenmenin transferini tegvik etme asamasinin uygulandi sekizinci haftada
ogrencilerin tamami bagimsiz metin olusturmay bagarmustir. Ogrenciler, destek
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almadan diisiinerek ve fikir iireterek metinlerini olusturmustur. Ogrencilerin
yazdigi metinlerin ortalama kelime sayis1 45tir. Bir Onceki caligmaya gore
ogrencilerin yazdigi metinlerde ortalama 1 kelime artis bulunmaktadir. Bazi
ogrencilerin aklina yazacak bir sey gelmediginde yazdiklarini okuduklar: ve biraz
bekleyerek diistindiikleri ardindan yazmaya devam ettikleri aragtirmaci 6gretmenin
gozlemleri arasindadir. Uygulama stirecinin dokuzuncu haftasinda 6grencilerin
diistinerek ve fikir iireterek yazi yazma siireglerini gelistirmeleri, ¢esitli konularda
bagimsiz bir gekilde metin yazarak 6grendiklerini transfer etmeleri hedeflenerek
biligsel ¢irakligin 6grenmenin transferini tegvik etme asamasina devam edilmesine
karar verilmistir.

Ogrenmenin transferini tegvik etme agamasinin uygulandigi aragtirmanin
dokuzuncu haftasinin sonuglarina gore 6grencilerin yazmaya baslamadan 6nce
ifadelerinde metni olugturmak i¢in fikir iiretme ve diiglinme siireglerinin 6nemini
iceren ciimleler vardir. Ogrenciler siireg icerisinde desteksiz bir gekilde bagimsiz
yazarak metinlerini olusturmuslardir. Ogrencilerin tiimii dokuzuncu hafta da
bagimsiz bir sekilde metin olusturmaya devam etmistir. Ogrencilerin yazmanin
6nemini, ne ise yaradigini, yazi yazarken fikir tiretimi ve diislinmenin 6nemini
kavradiklar1 metin yazmadan 6nceki ifadelerinden ve bunu uygulayabildikleri
yazdiklar1 metinlerden gorilebilmektedir. Dokuzuncu haftada 6grenci
metinlerinin anlatiminin daha ¢ok detaylandig1 tespit edilmektedir. Ogrenciler
dokuzuncu haftada ortalama 62 kelime yazmigtir. Ogrenci metinlerindeki
ortalama kelime sayisinda bir dnceki haftaya gore 18 kelime artis olmustur. Bunun
sebebinin yazi yazilan konu, 6grenmenin transferini tesvik etme asamasinin
tclincii kez uygulanmasi ve 6grencilerin yazma becerilerinin gelisiminin fikir
retimi ve diisinme siiregleri acisindan dokuzuncu haftada pik yapmas: oldugu
sdylenebilir. Ogrenciler, yazmanin anlatmak ve kalicilik i¢in énemli oldugunu,
diisiindiiklerinde akillarina daha ¢ok sey geldigini ve diistinerek yazdiklarini ifade
etmiglerdir. Ogrencilerin fikir iireterek fikirlerini yaziya dokebildikleri sonucuna
ulagilmistir. Ayrica bazi 6grenciler yazmak igin ek siire istemislerdir. Ogrencilerin
yazma kars1 olumlu tutum sergiledigi diisiiniilmektedir. Ogrencilerin uygulama
stirecinin ilk haftalarina gore yazma becerisi agisindan gelistikleri sonucuna
varimistir. Uygulama siirecinin dokuzuncu haftasinin ardindan sinif¢a yapilan
bir tiyatro izleme gezisi etkinligi yasanmistir. Cocuklar izledikleri tiyatro hakkinda
yazi yazmak istemistir. Bunun sonucunda bilissel ¢irakligin 6grenmenin transferini
tesvik etme agamasinin dokuzuncu haftaya ek olarak hazirlanan bir ders plan:
seklinde uygulanmasina karar verilmistir.

Ogrenmenin transferini tegvik etme asamasinin uygulandigi son caligmada elde
edilen sonuglara gore dgrenciler higbir destek almadan bagimsiz yazarlar olarak
metin olusturmaya devam etmektedir. Ogrencilerin tiyatro yagantilarini anlattiklary
metinler tamamen desteksiz yazmay1 bagardiklar1 dordiincii metindir. Bu haftada
6grenciler fikir tiretmeyi ve diisiinerek yazmay: basarmistir. Dokuzuncu haftaya
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ek yapilan ders planina gore ogrenciler tarafindan yazilan metinlerde ortalama
kelime say1s1 64’tiir. Buna gore bir 6nceki metin yazma ¢alismasindan ortalama 2
kelime fazla yazilmistir. Calismaya katilan 6grenciler dokuzuncu haftanin sonunda
fikir dreten, diigiinen, desteksiz ve bagimsiz metin olusturabilen bireyler haline
gelmislerdir. Buna gore slire¢ boyuncu uygulanan biligsel ¢iraklik yonteminin
ilkokul birinci siif dgrencilerinin yazma becerilerinin gelisimini, 6grencilerin
fikir tiretimi saglamalar1 ve diistinerek kendi metinlerini olusturmalar1 konusunda
destekledigi sdylenebilir.

Ogrencilerin uygulama siirecinde ilk bagimsiz yazma deneyimleri biligsel
girakhigin kocluk, yapr iskelesi, ifade etme ve yansitma agamalarinin birlikte
uygulandig1 besinci ve altinci haftayr kapsamaktadir. Beginci haftada 14 6grenci
bagimsiz yazabilirken, 12 6grenci kiigiik desteklerle, 4 6grenci ise tamamen destek
alarak yazabilmistir. Altinci haftada ise 21 6grenci desteksiz bir sekilde metnini
yazmay1 basarmustir. 9 6grenci ise kiigiik destekler istemistir ve yazmaya devam
etmistir. Kiiclik destek alanlar ne ekleyebilecegini, aklina gelenlerden hangilerini
yazarsa daha iyi olabilecegini, metnin yeterli olup olmadigini soran ayrica
aklina bir sey gelmediginde 6gretmenin bir ciimlesiyle metnini tamamlayabilen
ogrencilerdir. Biligsel ¢irakligin 6grenmenin transferini tesvik etme asamasinin
uygulandig1 yedinci, sekizinci, dokuzuncu ve dokuzuncu haftaya ek olarak yapilan
ders planlarina goére yazilan metinlerde tim Ogrenciler desteksiz bir sekilde
diistinerek ve fikir iireterek bagimsiz yazmayi bagarmustir. Sonug olarak 6grenciler,
uygulama siirecinde giderek diisiinme siireglerini ve fikir iiretimlerini arttirarak
desteksiz bir sekilde daha ¢ok kelime igeren metinler yazmislardir.

Arastirmanin biligsel ¢iraklik uygulamas: siirecine ait sonuglarina yénelik
benzer ¢aligmalarin (Arrimada, Torrance ve Fidalgo, 2021; Arrimada, Torrance
ve Gardner, 2020; Coker vd., 2016; Nasir vd., 2013; Rodriguez-Malaga vd, 2021;
Sapkota, 2012; Schunk ve Zimmerman, 1997; Tandika, 2016; Vonna vd., 2015;
Zimmerman ve Kitsantas, 2002; Zumbrunn ve Bruning, 2013) sonuglar1 incelen-
diginde Arrimada, Torrance ve Fidalgo (2021), ilkokul birinci siniflarda yazma 6g-
retimine yonelik bir miidahaleye yanit programi yaklagiminin uygulanabilirligini
ve potansiyel degerini gostermektedir. Schunk ve Zimmerman (1997), kasitli uy-
gulama ve biligsel ¢irakligin yazar egitimine kolayca entegre edilebilecegini agik¢a
ortaya koymaktadir. Zimmerman ve Kitsantasin (2002) yazma miidahale verile-
ri, bir modelden gozlemsel 6grenmenin biiyiik etki bityiikliikleri iiretebilecegini
gostermektedir. Bununla birlikte, geri bildirim saglandiginda, uygulamanin etki-
si, modelin etkisiyle birleserek yazma becerisinde gercekten etkileyici kazanimlar
saglayabilir. Zumbrunn ve Bruning’in (2013) ¢alismasinda birinci sinif 6grencileri
egitim oncesinden egitim sonrasina kadar yazma becerilerinde gelisme gostermis-
tir. Vonna vd. (2015), yapr iskelesi tekniklerinin uygulanmasinin dgrencilerin yaz-
ma bagarisini artirdig1 sonucuna varmustir.
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Arrimada, Torrance ve Gardnerin (2020) calismasinda ¢ocuklardan tekrar
tekrar kendi deneyimlerinden anlatiya deger bir sey bulmalarini istemek, zamanla
¢ocuklarin motivasyonunu diistirdigiinti kanitlamistir. Genel olarak 6grencilerin
yazili anlatim performansi, ¢alismanin ilk 3,5 haftasinda hizla, daha sonra ¢ok
daha yavas iyilesmektedir. Ancak sonraki 9,5 hafta boyunca istatistiksel olarak
anlamli bir bityiime gostermektedir. Sapkota (2012), akran diizeltme ve 6gretmen
diizeltme tekniginin bir biitiin olarak eylem arastirmasi yoluyla yazma 6gretimin-
de verimli oldugunu séylemektedir. Coker vd. (2016), yazmanin giinde ortalama
30 dakikadan daha az 6gretildigini, beceri ve stire¢ yazma egitiminin yaygin ol-
dugunu ortaya koymustur. Genel olarak ¢alismadaki sonuglar birinci sinif yazma
Ogretiminin siniflar ve okullar arasinda bir¢ok yonden tutarsiz oldugunu, 6gret-
menler ve okullar i¢in 6gretimsel ¢ikarimlara isaret ettigini gostermektedir. Nasir
vd’nin (2013) ¢alisma sonuglarina gore 6grencilerin yazili anlatim becerilerinde
gelisme oldugu gortilmektedir. Rodriguez-Malaga vd nin (2021) ¢alismasinda yaz-
ma becerilerinde 6nemli kazanclar elde edilmistir. Tandika (2016), arastirmasin-
da sinif 6gretmenlerinden toplanan verilere gore 6grencilerin yazma yeterligini
edinmelerinin biiyiik 6l¢tide 6gretmenin baghiligina ve hazirhigina dayali oldugunu
belirtmektedir. Calismada uygun ve destekleyici 6grenme ortamlarinin 6nemli ol-
dugunu vurgulamaktadir.

Kartawijayaya (2018) gore dgrencilerin kargilagtigi bazi sorunlar vardir. Og-
renciler, cimlelerini gelistirmek icin fikirleri olmadigini, paragraf yazmanin zor
oldugunu, 6grencilerin yazma bilgilerinin diisiik oldugu i¢in yazma modellerinin
yetersiz oldugunu ve yazacak ipuglarinin olmadigini diistindiikleri i¢in fikirleri or-
ganize etmekte zorlandiklarini distinmektedirler. Bu, 6grencilerin sikilmalarina
ve 6grenmeye ilgi duymamalarina neden olmaktadir. Vygotsky (1978), 6grenme-
nin, akranlar ve toplum tyeleri arasindaki etkilesimin kisiyi 6grenmeye ve kendi
bilgisini olusturmaya yonlendirdigi, sosyal olarak inga edilmis bir fenomen oldu-
gunu belirtmektedir. Iyi yazabilmek, diger insanlarin bakis agilarini benimseme,
onlarin diistinme bigimleriyle empati kurma ve ger¢ek konusmalarda oldugu gibi
kabul edilen ve apagik kabul edilen durumlar: dilsel olarak hayal etme becerisini
gerektirir (Lansfjord, 1999).

Biligsel ¢iraklik uygulamasi siirecine iligkin sonuglar arastirmacinin gézlem-
lerine dayanmaktadir. Buna gore arastirmaci 6gretmen tarafindan uygulama
sonrasinda elde edilen sonuglara gore 6grencilerin yazmaya kars1 istek ve ilgileri
devam etmistir. Ogrenciler diisiinerek ve fikir iireterek istedikleri konularda me-
tin olusturmaya uygulama siireci sonrasinda da devam ederek metinlerini arka-
daslariyla paylagmiglardir. Ogrencilerin genel olarak uygulama siireci sonrasinda
da yazma isteklerinin ve yazma aligkanliklarinin devam etmesi, yazma becerisine
kars1 olumlu tutum gelistiren 6grencilerin bulundugunu diigiindiirmektedir. Ayri-
ca uygulama siireci bitmesine ragmen fikir tiretimini istedikleri konularda metin
olusturarak sergileyen égrencilerin bulunmasi uygulamanin amaca hizmet ettigini
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gostermektedir. Uygulama sonrasinda tiim 6grenciler disiindiikleri konuda yazi
yazabilmektedir. Ogrencilerin metin olusturarak yazili anlatim sergileyebildigi
gozlemlenmektedir.

Arasgtirmanin bu sonuglar: diger ¢alismalarla (Arrimada, Torrance ve Fidalgo,
2019; Coker, 2006; Hansen ve Wills, 2014; Lavoie vd., 2020) iliskilendirildiginde
Coker (2006), aragtirmasinda 6grenci ge¢misinin, okuryazarlik becerisinin, birinci
sinif 6gretmeninin ve birinci sinif ortaminin yazma kalitesi ve ¢iktisinin yordayi-
cilar1 oldugunu gostermistir. Arrimada, Torrance ve Fidalgonun (2019) ¢alisma
bulgulari, metin igerigini ve yapisini planlamak icin acik stratejiler 6gretmenin,
heceleme ve el yazisi becerileri hentiz tam olarak olusturulmamis olsa bile ilkokul
birinci sinif 6grencilerine yazar olmalarinda fayda sagladigini gostermektedir. La-
voie vd. (2020), ¢alismalarinda 6grencilerin yazma becerilerinde anlamli bir artis
ortaya ¢iktigini saptamugtr.

Ogrencilerin yazma becerisine yonelik gelisimleri desteklenmis ve dgrenciler,
biligsel boyutta biiyiik bir gelisim gosterirken duyussal ve devinissel boyutta da
gelisim gostermistir. Performans eksikliklerini ve beceri eksikliklerini ele alan mii-
dahalelerin ilkokul ¢ocuklarinin yazi yazma 6zelliklerini iyilestirdigi gosterilmistir
(Hansen ve Wills, 2014). Ogrencilerin yazma becerilerinin gelisimini desteklemek
adina literatiirde bahsedilen strateji egitimleri (Richards ve Schmidt, 2010) ayrica
yazma Ogretimi Onerileri ve tavsiyeleri (Cutler ve Graham, 2008) degerlendirile-
bilir.

o Richards ve Schmidt (2010), arastirmalarinda strateji egitiminin 6zel bir ta-
nimini sunmus ve {i¢ farkli yaklasimin ana hatlarini ¢izmistir: Strateji egiti-
mi, 6grencinin etkinligini gelistirmek icin 6grenme stratejilerini kullandir-
ma egitimidir. Ayni zamanda strateji egitimi i¢in ii¢ yaklasim agiklamislardir:

« Agik veya dogrudan egitim: Ogrencilere belirli stratejilerin degeri ve amaci
hakkinda bilgi verilir, bunlari nasil kullanacaklari ve stratejileri kendi kulla-
nimlarinda nasil uygulayacaklar1 6gretilir.

o GoOmiilii strateji egitimi: Ogretilecek stratejiler agikca 6gretilmez, ancak oku-
ma, matematik veya fen gibi akademik bir konu alaninin diizenli igerigine
gomiiliir.

» Kombinasyon stratejisi egitimi: Acik strateji egitimini gomiilii egitim takip eder.

Cutler ve Graham’in (2008) arastirmasinda, ilkokul 6gretmenleri ¢ogu zaman
tiim sinif ortaminda yazmayi 6grettiklerini, kiigiik grup (%23) ve bireysel 6greti-
min (%24) daha az siklikla gergeklestigini bildirmektedir. Yazarlar, dort 6gretim
onerisi sunmaktadir:
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o Gunliik yazma i¢in en az bir saat zaman ayirin.
o Ogrencilere gesitli amaglarla yazmak icin yazma siirecini kullanmay1 6gretin.
o Kelime ve ctimle diizeyinde beceriler 6gretin.

o Akiciliga ve yazma etkinligine katilimi tegvik edin.

Cutler ve Graham (2008), ayn1 zamanda birinci sinif yazma 6gretiminde re-
form yapmak igin yedi tavsiye aciklamaktadir:

o Ogrencilerin yazmaya harcadiklar: siireyi artirmak.
o Agciklayict metin yazmak i¢in harcanan zamani artirmak.

 Yazmaya harcanan zaman, yazma stratejilerini 6grenme ve yazma becerilerini
Ogretme arasinda daha iyi bir denge saglamak.

o Ogrencilerin yazma motivasyonunu artirmaya daha fazla nem vermek.
o Evve okul arasinda yazmak i¢in daha giiglii baglantilar gelistirmek.
o Bilgisayarlari yazma programinin daha biitiinleyici bir pargasi yapmak.

o Ogretmen egitimi programlarinda yazma ogretimi icin mesleki gelisimi
desteklemek.

Gautam’in (2019) ¢alismasinda 6gretmenlerin ve miifredat tasarimcilarinin
teorik ve pratik temellerinin yani sira siireg tabanl giincel yaklasimlar, yéntemler
ve teknikler konusunda kendilerini giincel tutmalar1 gerektigi sonucuna
varilmaktadir. Cikarilan en dikkate deger fikir, yazma becerisi 6gretiminin tim
yonlerini yakalayacak kadar kapsamli belirli yontem ve tekniklerin olmamasidir.
Bu nedenle 6gretmen, smif paydaglar: tizerinde derinlemesine diigiinerek ¢ok
cesitli yontem ve tekniklerden en iyilerini eklektik olarak se¢meli ve uygulamalidir.

Aragtirmanin sonuglarina gore eylem aragtirmasi yontemiyle uygulanan bilis-
sel ciraklik yontemi ilkokul birinci simif 6grencilerinin yazma becerilerinin geli-
simini desteklemektedir. Ayrica bu yéntem 6grencilerin yazmaya ilgi duymalari-
ni1 saglamakta, yazma bilinci kazandirmakta ve yazmanin asil amaci olan fikir ve
diistince stireglerine olumlu yonde hizmet etmektedir.

https://doi.org/10.7822/omuefd1226661 d



itkokul Birinci Sinif Ogrencilerinin Yazma Becerilerinin Geligiminin ...

Aragtirmanin sinirliliklari, sonuglar ve ileride yapilacak galismalar dikkate ali-
narak bazi oneriler sunulmaktadir:

o Aragtirmada dgrencilerin yazma becerilerinin gelisimini desteklemek adi-
na biligsel ¢iraklik yontemi kullanilmustir ve biligsel ¢iraklik uygulamasi
stirecinin sonuglarina goére 6grencilerin yazma becerilerinin gelisiminin
desteklenmesi saglanmigtir. Arastirmada uygulanan bilissel ¢iraklik yontemi
egitim ve 6gretim ortamlarinda ilkokul birinci sinif 6grencilerinin yazma
becerilerinin gelisiminin desteklenmesi adina kullanilabilir.

o Biligsel ¢iraklik uygulamas: siireci ve siirecine iliskin sonuglara gore ilko-
kul birinci smif 6grencilerinin yazma becerilerinin gelisiminin desteklen-
mesi i¢in biligsel ¢iraklik veya benzeri is birligi iceren 6grencilerin yazma
etkinliklerinde aktif bir sekilde sitirece katilmasini saglayan ayrica karsilikl
Ogretimin esaslarini iceren yontemler, yaklasimlar ve teknikler 6gretmenler
tarafindan egitim ve 6gretimde ise kosulabilir.

o Biligsel ciraklik uygulama siireci ve siirecine iliskin sonuglara gore
Ogrencilerin yazmayi sevdigi ve olumlu tutum sergiledikleri gézlenmektedir.
Yazmada olumlu tutum gelistirmek ve yazma becerilerinin gelisiminin
desteklenmesi adina vyapilacak tartigma, gezi, gozlem, Ogrencilerin
yagadiklarini yazmasi, canlandirma, akran destegi gibi uygulamalar egitim
ve 6gretimde kullanilabilir.

o Biligsel ciraklik uygulama Oncesi, siireci ve siirecine iliskin sonuglara gore
ileride yapilacak arastirmalarda ilkokul birinci siniflarin yazma becerilerinin
gelisimini desteklemek i¢in bu ¢alismada yapilan uygulamalar diger sinif ka-
demelerine uyarlanabilir.

o Eylem aragtirmasinin genellenebilirlik acisindan sinirliligi oldugunu di-
stiniildigiinde ileride yapilacak arastirmalarda nicel yaklagimlarla ilkokul
birinci sinif 6grencilerinin yazma becerileri diisiince ve fikir tiretimi agisin-
dan desteklenebilir.

o lleride yapilacak ¢aligmalarda ilkokul birinci smnif 6grencilerinin yazma
becerilerinin gelisimini destekleyen imla kurallarini, noktalama isaretlerini
ve sekilsel boyutu da dikkate alan karma arastirma yaklasimlar1 uygulanabilir.

o lleride yapilacak aragtirmalarda ilkokul kademesinde 6zellikle birinci
simiflarin - yazma becerilerinin  gelisimini desteklemek adina eylem
arastirmalari arttirilarak uygulamalar gesitlendirilebilir.
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Tesekkiir ve Aciklamalar

Caligmamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, ¢aliyma kapsaminda herhangi bir kisisel ve finansal
¢ikar catismasi bulunmamaktadir.

Yazar Katki Oranlari

Caligmanin Tasarlanmasi (Design of Study): ASC(%60), SES(%40)
Veri Toplanmasi (Data Acquisition): ASC(%60), SES(%40)

Veri Analizi (Data Analysis): ASC(%60), SES(%40)

Makalenin Yazimi (Writing Up): ASC(%60), SES(%40)

Makalenin Gonderimi ve Revizyonu (Submission and Revision): ASC(%60),
SES(%40)
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COGNITIVE APPRENTICESHIP iN SUPPORTING THE
DEVELOPMENT OF WRITING SKILLS OF FiRST GRADE PRiMARY
SCHOOL STUDENTS: AN ACTiON RESEARCH

ABSTRACT

Writing skill, one of the four basic language skills, is considered important in
communication and idea generation. It is necessary to support the development
of writing skills in terms of academic success and the importance of exhibiting
good writing skills in daily life. Writing, which is the language skill that students
have the most difficulty with, appears as a skill that is neglected and kept in the
background in primary school. In teaching writing, more emphasis is placed on
stylistic features, spelling and punctuation; thinking processes, generating ideas
and creating their own writings are neglected. Especially primary school first grade
students’ writing skills can be taken into the background in terms of using mental
skills, thinking processes, generating ideas and creating their own writings. In this
direction, the aim of the research is to support the development of writing skills
of primary school first grade students with the cognitive apprenticeship method.
The research was carried out with action research, one of the qualitative research
methods. The participants of the study are 30 first-year primary school students
in the research teacher’s own class in a primary school affiliated to the Ministry
of National Education, where the researcher teacher works in the Sehitkamil dis-
trict of Gaziantep. The data collection tools used are researcher diary, audio re-
cordings, photographs, researcher observation and student products. Descriptive
analysis was made on the data obtained. The findings are presented under three
main headings: before cognitive apprenticeship practice, cognitive apprenticeship
practice process and cognitive apprenticeship practice process. According to the
results, students cannot create their own texts before the application. In the first
grade of primary school, dictation and writing activities are generally included.
Students do not participate in the writing process and the generation of ideas is not
supported. As a result, students cannot create their own texts and stay away from
the nature of writing. During the implementation process, the students developed
their writing skills through the cognitive apprenticeship method for nine weeks.
At the end of the application process, the participants can create their own texts
without support. In addition, students continued to be interested in writing after
the application.

Keywords: Primary School, First Grade Students, Writing Skill, Cognitive
Apprenticeship, Action Research.
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ILKOKUL BIRINCI SINIF OGRENCILERININ YAZMA
BECERILERININ GELISIMININ DESTEKLENMESINDE BIiLISSEL
CIRAKLIK: BIR EYLEM ARASTIRMASI

0z

Dort temel dil becerisinden biri olan yazma becerisi iletisim ve fikir tiretme ko-
nusunda 6nemli goriilmektedir. Akademik basar1 ve giinlitk yasamda iyi bir yazma
becerisi sergileyebilmenin 6nemi agisindan yazma becerisinin gelisiminin destek-
lenmesi gerekmektedir. Ogrencilerin en fazla zorlandig: dil becerisi olan yazma,
ilkokulda ihmal edilen ve arka planda tutulan bir beceri olarak karsimiza ¢ikmak-
tadir. Yazma 6gretiminde daha ¢ok bi¢im 6zellikleri, yazim ve noktalama iizerin-
de durulmakta; diisiinme siiregleri, fikir tiretme ve &grencilerin kendi yazilarini
olusturmalar1 ihmal edilmektedir. Ozellikle ilkokul birinci sinif 6grencilerinin
yazma becerileri, zihinsel becerileri kullanma, diisiinme siiregleri, fikir iiretimi ve
kendi yazilarini olusturmalar agisindan geri plana atilabilmektedir. Bu dogrultuda
aragtirmanin amaci, biligsel ¢iraklik yontemiyle ilkokul birinci sinif 6grencilerinin
yazma becerilerinin gelisiminin desteklenmesidir. Arastirma nitel arastirma yon-
temlerinden eylem arastirmasi ile yiirtitilmistiir. Calismanin katilimeilari, Gazi-
antep ili Sehitkdmil il¢esinde arastirmaci 6gretmenin gorev yaptigi MEBe bagh
bir ilkokulda yine arastirmaci 6gretmenin kendi sinifinda bulunan 30 ilkokul bi-
rinci sinif 6grencisidir. Kullanilan veri toplama araglar1 aragtirmaci giinligi, ses
kayitlari, fotograflar, arastirmaci gozlemi ve 6grenci iirtinleridir. Elde edilen veriler
tizerinde betimsel analiz yapilmustir. Bulgular biligsel ¢iraklik uygulamas: dncesi,
biligsel ¢iraklik uygulamasi siireci ve biligsel ¢iraklik uygulamasi siirecine iliskin
olmak tizere {i¢ ana baglik altinda sunulmaktadir. Sonuglara gore uygulama 6nce-
sinde 6grenciler kendi metinlerini olusturamamaktadir. ilkokul birinci sinifta ge-
nellikle dikte ve bakarak yazma etkinliklerine yer verilmektedir. Ogrenciler yazma
stirecine katilmamakta ve 6grencilerin fikir iiretimi desteklenmemektedir. Bunun
sonucunda ise 6grenciler kendi metinlerini olusturamayarak yazmanin dogasin-
dan uzak kalmaktadir. Uygulama siirecinde 6grenciler dokuz hafta boyunca bilis-
sel ¢iraklik yontemi araciligiyla yazma becerilerini gelistirmistir. Uygulama siireci
sonunda katilimcilar desteksiz bir sekilde kendi metinlerini olusturabilmektedir.
Ayrica uygulama sonrasinda 6grencilerin yazmaya ilgilisi devam etmistir.

Anahtar Kelimeler: Tlkokul, Birinci Sinif Ogrencileri, Yazma Becerisi, Biligsel
Crraklik, Eylem Arastirmasi.

e
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INTRODUCTION

Writing is an active process of the mind in which the author creates meaning by
using words or sentences on paper (Wyrick, 2017; Amutha & Philomina, 2015). The
writing skill, in which mental processes are actively used, is the most complex com-
pared to other language skills (Graham, Harris & Mason, 2005; Hasani, 2016). The
ability to write involves many higher mental processes that require intellectual effort
other than linguistic competence for reasons such as planning and selecting ideas,
forming a perspective, focusing, organizing ideas, structuring the text, and evalua-
ting and managing linguistic competence (Luchini, 2003). For this reason, writing,
one of the most challenging language skills to develop, should be taught directly
from the first years of primary school with appropriate methods and techniques.

Writing skills are neglected in teaching processes, and appropriate time is not
allocated. Writing teaching should be reconsidered and structured to support the
generation of ideas for students to create their own writing (Ariana, 2010; Suyanto,
2015). In the writing teaching process, students see writing as a valuable, mea-
ningful, and useful skill when they are interested in their own writing. One of the
difficulties teachers face in writing in primary school is that the child has difficulty
seeing what writing is for in general (Bryson, 2003).

Two main theories dominate the discourse on how children develop their wri-
ting skills: cognitive writing process theory and sociocultural theory (Jones, 2015).
Cognitive writing process theory emphasizes the basic steps and thought patterns
writers use from idea to transcription and written product (Flower & Hayes, 1980;
1981). Sociocultural writing theory emphasizes that writing is a human activity
that emerges as a result of dialogue and that the text produced is accepted as the
work of a socially mediated activity (Bakhtin, 1986; Vygotsky, 1978). Sociocultural
writing includes collaborative practices with experts, cognitive tools and strategies
to improve writing performance, feedback from peers and experts, internalization
practices, and reflection.

Children learn in stages. The student should be able to do what he could do
independently with help at first. For the student to become like this, there is a need
for a process where the teacher’s support gradually decreases. In this process, while
the teacher’s support decreases, the student’s responsibility is expected to increa-
se (Okari, 2016). In approaches to teaching children to write, writing workshops
and interactive writing are generally applied (Graham, Harris, & Mason, 2005).
The writing workshop and interactive writing guide students through learning
and applying the writing process as they design, review and publish their written
expression products. These two teaching approaches also reflect the principles of
sociocultural writing theory (Jones, 2015).
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Vygotsky (1978) states that writing is an automated activity primarily concer-
ned with knowing and secondarily with communicating. From this, it can be un-
derstood that teaching writing needs to be done with a lot of guidance, support,
and care to help students become independent or self-regulated. Therefore, the
teacher should play a supportive and guiding role in assisting students to write on
their own. In addition, it should be able to direct the processes of thinking, col-
lecting ideas, organizing, and drafting. In the process of helping students emerge
as independent writers, it is first necessary to instill in students the importance of
intellectual processes. Thoughts are written in writing and again reflect the men-
tal process. Therefore, thinking and writing are closely related. Current teaching
practices encourage rote learning just to pass exams, without any emphasis on the
development of language skills in general and writing skills in particular. Various
reasons cause students’ poor writing skills, including lack of writing practice, limi-
ted exposure to writing activities, rote learning, and outdated pedagogical practi-
ces. Another critical point is that most classroom activities tend to be unrealistic
and force students to take on unnatural roles (Hemalataha, 2016).

Vygotsky’s idea of a sociocultural perspective profoundly impacts teaching and
learning to write as a social process. The scaffolding in teaching writing, the reflec-
tion of the collaborative work activity used while writing during the lesson, on the
teacher’s teaching and learning activities in the classroom is basically based on his
perspective (Nurfaidah, 2018). According to social-cultural theory, writing can no
longer be seen as a solitary endeavor. Writing is considered a social activity requi-
ring joint participation and guided instruction (Smedt & Keer, 2014). The cognitive
apprenticeship approach, in which an expert provides a model for social learning,
is utilized in the acquisition of cultural practices such as writing (Rogoff, 1990).
Students can best learn writing skills through cognitive apprenticeship programs
emphasizing conscious practice. The principles of deliberate practice and cognitive
apprenticeship provide writing educators with the tools to train writers to use their
knowledge effectively in their writing (Kellogg, 2008).

Cognitive apprenticeship is a learning environment and model associated with
social constructivism, originating from social constructivist theory based on Vy-
gotsky’s work (Cave, 2010; Kanselaar, 2002; Kim, 2001). The concept of cognitive
apprenticeship in teaching reading, writing, and mathematics (Collins, Brown &
Holum, 1991) is explained by Collins, Brown & Newman (1989) as a teaching mo-
del that works to make thinking visible.

Collins, Brown & Newman (1989) expressed the temporal nature of scaffolding
when proposing a cognitive apprenticeship teaching model. Vygotsky’s scaffolding
should be mentioned here. A scaffold, by definition, is a temporary entity that is
used to reach one’s potential and then removed when students showcase what they
have learned. Support is calibrated for the learner and the task and changes as the
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learner adopts control and faces new challenges (Stone, 1998). Independent lear-
ning is the goal of cognitive apprenticeship, and this independence is supported
by providing opportunities for students to reflect on their knowledge and apply it
through exploration in new contexts (Lajoie, 2005).

Collins, Brown & Holum (1991) explain the basic steps of cognitive appren-
ticeship by describing how all aspects of apprenticeship methods can be applied
to the teaching of reading, writing, and mathematics in the school curriculum;
modeling, coaching, scaffolding, expressing, mirroring and promoting the transfer
of learning:

e Modeling: The master teacher presents the task to be performed by the stu-
dent and the skill to be learned in a way that the student can see and hear.
With the teacher conveying his thoughts aloud, the student can listen to the
thinking processes step by step. The teacher provides the student with both
a general conceptual understanding of the work and a detailed analysis of its
parts. In other words, Students observe an expert who models the activity
and demonstrates how and why a task was completed in a particular way.

e Coaching: The teacher observes the student as they demonstrate the skill. Co-
aching can be provided in different ways throughout the student’s learning ex-
perience. Students can be assisted in choosing the areas where they will work.
As learning progresses, the student takes on more and more parts of the task.
Suggestions and tips can be provided here. Problems can be analyzed and di-
agnosed. Feedback, corrections, and repeat applications can be given.

o Scaffolding: In this part, the teacher guides and assists the student when the
student comes to the increasingly tricky parts of his work. The teacher, who
expects the student to progress in the sections that he is ready to do, can do
some of the work at first, and over time, the teacher continues to give the
student the responsibility. This is a practice that encourages students to take
responsibility for themselves. That is, students receive scaffolding (Vygots-
ky, 1978) that is appropriate for their skill level and gradually decreases as
learning occurs. The complexity and variety of tasks increase as you become
more proficient.

e Expressing: Students learn to express their knowledge, reasoning, and prob-
lem-solving processes. Students are expected to express their thoughts and
practices while doing the work.

e Mirroring: Along with reflection, the process involves comparing the stu-
dent’s thinking process with classmates and others. In addition, students
reflect on their learning by comparing their performance to previous achie-
vements and that of an expert. They discover how they can further develop
their knowledge and fine-tune their skills.
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e Promoting the Transfer of Learning: Students are guided to consider how the
thinking processes they have learned can be applied in various situations. For
example, students can be encouraged to learn to apply their writing skills to
various writing situations. Students are constantly supported to explore new
ways to use their newly acquired knowledge and skills in other contexts.

According to Vygotsky, the child first develops cognitively by being exposed
to tasks at the upper end of the proximal development zone. A significant amount
of assistance may be required to complete these tasks. The child’s cognitive skills
improve as the child learns to complete the task with less and less help and even-
tually without assistance (Doolittle, 1991). Cognitive apprenticeship centers on so-
cial learning through expert observation. While observing the teacher, the student
can focus on the cognitive processes required to perform the task and the model’s
behavior (Rijlaarsdam et al., 2005).

Teachers should model how writing skills affect their daily lives, show the im-
portance of writing to communicate, model the perseverance needed to create
good writing and express the satisfaction of making a meaningful text (Graham,
2012). In the first grade, children show their narrative competence by going beyond
the single meaning unit conveyed by the word in order to establish a relationship
network between the words in the text (Montague, Maddux & Dereshiwsky, 1990;
Pinto, Bigozzi, Gamannossi & Vezzani, 2009; Stahl, Osborn, & Lehr, 1990). Primary
first-year school students have always had the talent, knowledge, and desire to be
writers. Children need time, opportunity, and a suitable environment to grow as
writers (Kieczykowski, 1996). Little is known about how children produce their first
texts and how their actions at the time of writing relate to the final product. Writing
skills in primary school children are generally evaluated by word and sentence di-
ctations. However, this gives little information about an individual’s competence in
using language creatively (Torkildsen, Morken, Helland & Helland, 2016).

Juel (1988), states that children who have difficulties in writing in the first gra-
de are more likely to remain bad writers in the fourth grade and that their writing
problems begin in the early grades. Therefore, although students in all classes must
receive effective training in writing skills, giving it in the first few years of primary
education will prevent difficulties that may be encountered in future courses (Ar-
rimada, Torrance & Fidalgo, 2019). Since many school activities are based on wri-
ting, writing skills should be developed early in school (McHale & Cermak, 1992).

Teaching text planning skills to students is often delayed until later years beca-
use children have mastered writing words before they start writing texts (Arrima-
da, Torrance & Gardner, 2020). However, from the beginning of primary school,
children need to learn how to produce and organize their ideas in parallel with
their learning to form words. The task of developing students with good writing
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skills in the early stages of their school and early years tends to be a low priority
by educators and researchers (Tandika, 2016). Students must get off to a good start
in writing. There is a growing consensus that waiting until later grades to address
literacy problems that have their origins in primary education is not successful
(Slavin, Karweit & Madden, 1989). Considering the importance of writing for
children, recent recommendations reveal that the time devoted to teaching writing
in the first years of school should be a priority (Jones, 2015). Recent studies indica-
te that children are sensitive to the world of writing from an early age, which is of
great importance (Giines, 2019).

When the studies on writing skills are examined in the literature, studies on
first grade primary school students (Arrimada, Torrance & Fidalgo, 2019; Arri-
mada, Torrance & Fidalgo, 2021; Arrimada, Torrance & Gardner, 2020; Bayat &
Celenk, 2015; Coker, 2006; Coker et al., 2016; Haland, Hoem & McTigue, 2019;
Lavoie, Morin, Coallier & Alamargot, 2020; Lerkkanen, Rasku-Puttonen, Aunola
& Nurmi, 2004; Mackenzie, Scull & Munsie, 2013; Odabasi, 1988; Okatan & Arslan
Ozer , 2020; Tavsanl & Bulunuz, 2017; Zumbrunn & Bruning, 2013) and studies
on students at other levels (Cutler & Graham, 2008; Dobao, 2012; Duman Yegen,
2019; Erdogan & Ekinci Celikpazu, 2020; Habibi et al., 2020; Karatas, 2020; Kieczy-
kowski, 1996; Munawar & Chaudhary, 2019; Nasir, Meenoo & Bhamani, 2013; Rij-
laarsdam et al., 2008; Rodriguez-Malaga, Cueli & Rodriguez, 2021; Tandika 2016;
Tavsanly, 2019; Temel & Katranci, 2019; Tetik, 2020; Tok & Erdogan, 2017; Vonna,
Mukminatien & Laksmi, 2015; Yama¢ & Ulusoy, 2016; Yekeler, 2015). Accordingly,
it is seen that there is a gap that supports the development of writing skills of pri-
mary school first-grade students with the cognitive apprenticeship method based
on social constructivism. The distinctive and original aspect of this study from
other studies is to support the development of -grade primary school students’
writing skills and help students create their texts by generating ideas and thinking.
In order to provide support, the cognitive apprenticeship method is employed in
the action research process. If the process is effective, it will support students to
be well literate in the future, their academic and social lives, and shed light on
stakeholders in terms of helping students develop their writing skills from the first
grade of primary school and generating ideas, arousing students’ desire for writing,
improving students’ self-expression skills, and contributing to communication, It
is thought that it will contribute to the literature and educational activities. In this
direction, the research aims to support the development of writing skills of pri-
mary school first-grade students with the cognitive apprenticeship method. Wit-
hin the framework of this purpose, answers to the following questions are sought:

e What is the current status of writing skills of first-grade primary school stu-
dents before cognitive apprenticeship?

e What is the effect of the cognitive apprenticeship method employed in the
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process of cognitive apprenticeship on the development of writing skills of
primary school first-grade students?

e What are the observations and opinions of the researcher teacher regarding
the cognitive apprenticeship application process regarding the writing skills
of primary school first-grade students?

METHOD

Research Model

In the research, action research was used to support the development of writing
skills of first-grade primary school students with the cognitive apprenticeship met-
hod. Qualitative research requires going into a real environment and working the-
re yourself. It concerns how people are in any environment or context (Creswell,
2019). Action research is an orientation toward knowledge creation that emer-
ges in the context of practice and requires researchers to work with practitioners
(Bradbury-Huang, 2010). According to McNift (2002), the basic action principle
supports action research. This includes identifying a problematic issue, imagining
a possible solution, and trying, evaluating, and changing practice in light of the as-
sessment. The process described so far is a fundamental problem-solving process.
To turn this into an action research process, it is necessary to collect data to explain
why a subject is wanted to be researched and to show the process. Then, the data is
turned into evidence.

Yildirim & Simgek (2021), to understand and solve the problems that arise in
the practice of action research, is a flexible research where the researcher is close
to the data, which brings together the research that includes the practice process of
the practitioners alone or with a researcher and facilitates the transfer of research
results into practice claims to have an approach. In this way, the participatory role
of the researcher in qualitative research and the fact that he is also a data collection
tool show itself in this approach. In action research, researchers concentrate on
obtaining information that will enable them to change the conditions of a par-
ticular situation in which they are personally involved rather than making solid
generalizations, for example, improving the reading skills of students for a specific
class. In this context, the individual can conduct action research to solve the prob-
lems he encounters in terms of his profession or to increase the quality of his work
(Buytikoztirk, Kilig¢ Cakmak, Akgiin, Karadeniz & Demirel, 2017). According to
Johnson (2019), action research is studying a school problem or situation. It is
the preplanned and systematic observation of an individual’s teaching practices or
teaching situation. Its purpose is to improve an individual’s teaching practices or
increase the function of a school. It can be used to bridge the gap between educati-
onal research and teaching practice.
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Participants

The participants of the study were determined by the easily accessible samp-
ling method, one of the purposive sampling methods. “Purposive sampling allows
for in-depth research by selecting situations rich in information depending on the
purpose of the study” (Bitytikoztiirk et al., 2017, p.92). Easily accessible sampling is
doing what is fast and valuable (Patton, 2018). The researcher chooses a situation
that is close and easy to access (Yildirim & Simgek, 2021).

Participants are 30 first-year primary school students in the researcher’s own
class. Action research is carried out by people directly involved in the situation
under investigation. For example, the researcher can be a direct teacher if the re-
searched situation is in the classroom environment. It is much less likely that the
researcher who is not directly involved in this environment will conduct action re-
search and achieve the research purpose compared to the research that the teacher
will carry out (Bityiikoztiirk et al., 2017).

The research process was explained to the participating students, and the stu-
dents voluntarily participated in the research. The parents of the students were
informed about the research process by the researcher teacher. Written consent
was obtained from the parents for their children to participate in the study. The
researched class consists of 34 students. One student could not participate in the
research process adequately because they were absent due to health problems, and
another student was due to family problems. Two students could not participate in
the study because they could not gain enough reading and writing skills. These stu-
dents cannot perform dictation and writing practices and cannot combine syllables
while reading. Four students were excluded from the application for the stated re-
asons. Of the 30 students participating in the research, 16 are male, and 14 are fe-
male. In accordance with the confidentiality principle in the research, instead of the
names of the participant students, codings such as “O1, 02, 03... 030” were used.

Action Research Process

Action researchers do not follow a single process using various methods in
the literature (Beyhan, 2013; Biiyiikoztiirk et al., 2017; Dickens & Watkins, 1999;
Giirgiir, 2019; McNift, 2002; Uzun, 2016; Yildirim & $imsek, 2021; Zuber-Skerritt,
2001). The processes followed in action research differ, which indicates that other
ways can be followed according to the need for practice. This research acted with the
cycle of determining the problem created by the researchers themselves, creating an
action plan for this, putting the action into practice, and analyzing and evaluating
the data for the need for practice. The cycle in question is shown in Figure 1.
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Detection of the
Problem

Analysis and Preparation of the
Evaluation of Data Action Plan

Figure 1. The Action Research Cycle of the Study
Action Plan

The researcher prepared an action plan per the action research to support the
development of writing skills of first-grade primary school students. Furthermore,
the preparation of the action plan is necessary to make changes and regulations
when necessary, to plan what will be done chronologically, to see the deficiencies,
to be effective in the development and improvement of the application, to facilitate
the application of various data collection tools in planning, etc. situations, it is
thought to be beneficial. In preparing and arranging the action plan, the opinions
of three academicians, an associate professor, and two doctoral faculty members,
experts in the field of basic education, and the relevant literature were used. The
implemented action plan is explained in Figure 2.
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Before Cognitive Apprenticeship

*Literature review

*Identifying the problem

*Determination of the research model

*Determination of gains

*Creation of writing lesson plans

*Determination of data collection tools

*Creation of the implementation plan

* Ethics committee-Dhrectorate of National Education-Farent
permissions

*Reviewing the stages with expert opinion

Cognitive Apprenticeship Practice Process

*Realization of applications

* Analyzing data

*Continuing the process with the evaluation of the data
*Seeking expert opinion

*Observation of the post-application condition
* Interviews with volunteer students
*Organizing data

*Reporting of the research

Figure 2. Action Plan of the Research

Implementation Process

The implementation process of the action research was carried out in the spring
semester of the 2021-2022 academic year, with a total of 36 hours of lesson plans
implemented in the classroom during the nine weeks between 22.02.2022 and
28.04.2022. It was decided to implement a 27-hour lesson plan in nine weeks, but
during the process, arrangements were made in practice in accordance with the na-
ture of action research. These arrangements were put into practice by making addi-
tional lesson plans as a result of the analysis of the data obtained from the students’
performances in the process and expert opinions. In this way, in addition to the
27-hour lesson plans, three more three-hour lesson plans were added to the third,
fourth, and ninth weeks, and the application was realized as 36 lesson hours. In the
addition of the additional lesson plan to the third and fourth weeks, it was thought
that the students needed the previous study again. The lesson plan added to the ninth
week was put to work because the students wanted to write about their experiences
in a children’s theater they went to. The implementation process is given in Table 1.
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Table 1. Implementation P rocess

Lesson . . 1
Week / Date Hours Writing Topic Explanation
Lst. Week Informl?'lg the chlldr‘en, conveying the
3 Lessons . application process with short examples,
22.02.2022 . Preparation . .
(120 min.) and collecting data before the application
23.02.2022 ‘

was carried out.
2nd. Week 3 Lessons Reading Festival Tlt’leentli\f:sieilhilvis Iz)ihasli:(:iftt(})l i::agtzltt}ll‘;etiz;
01.03.2022 (120 min.) 8 b [P Wwas app

on the subject.
3rd.-Week 3 Lessons Desires and Needs T?:ntli\f::)s‘:leilh:lgas I;haslfe(:iftt(})l ecrce:)agtgltt}ll‘;etii;
08.03.2022 (120 min.) P b was app

on the subject.
3.Supporting 3Lessons  Keeping Our Hands Asa r.esult of thF analysis of the c“ollected
the Week (120 min)  Clean data, it was decided to apply the “Model-
13.03.2022 ’ ling” phase once again.

“Modelling, Coaching, Scaffolding, Exp-
4th.Week 3 Lessons . ressing and Mirroring” stages of cognitive
16.03.2022 (120 min.) Healthy Eating apprenticeship were applied to create a text

on the subject.
4.Supporting 3 Lessons The students created a text about the magic
the Week (120 min.) Magic Show show at the school with the steps applied in
22.03.2022 ’ the 4th week.

“Coaching, Scaffolding, Expressing and
5th.Week 3 Lessons Safety Rules Mirroring” stages of cognitive apprenti-
23.03.2022 (120 min.) Y ceship were applied to create a text on the

subject.

“Coaching, Scaffolding, Expressing and
6th.Week 3 Lessons  Rules of Courtesy in  Mirroring” stages of cognitive apprenti-
31.03.2022 (120 min.) ~ Communication ceship were applied to create a text on the

subject.
th Week 3 Lessons The “Promoting t}.le. Transfer o.f Lea}rnlng

. Class Rule phase of the cognitive apprenticeship was
06.04.2022 (120 min.) ! X
applied to create the text on the subject.
8th.Week 3 Lessons  Protecting Dental Eﬁ:sePécf)I:;lc;tlcrz)gg ;};:i\:irz;;f:;n(zifclé:ﬁir;ai
20.04.2022 (120 min) - Health applied to create the text on the subject.
9th. Week 3 Lessons . The “Promoting t}.le. Transfer of Lea.rnlng
. Planning the Day phase of the cognitive apprenticeship was
26.04.2022 (120 min.) . .
applied to create the text on the subject.
9. Supporting 3 Lessons The students were allowed to create their
the Week (120 min.) Children’s Theater texts without support through the “Pro-
28.04.2022 ' moting the Transfer of Learning” phase.
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As seen in Table 2, Collins, Brown & Holum’s (1991), studies were conducted to
support the development of writing skills of first-grade primary school students
during the implementation process.

o Modeling

o Coaching

o Scaffolding

o Expressing

e Mirroring

o Promoting the Transfer of Learning

The stages of the cognitive apprenticeship method, which they explained in the

form of, were followed by applying them alone or together upon analyzing the data
collected in the process.

Data Collection Tools

In the research, student writings/products, photographs, observations made by
the researcher as a participant observer, audio recordings and the researcher’s diary
were used as data collection tools. Sound recordings were taken during the obser-
vations during the application. In addition, photographs were taken to document
student writings/products. Data collection tools are presented in Figure 3.

Figure 3. Data Collection Tools
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In order to increase the quality of the collected data, it is helpful to collect data
from various data sources and make comparisons between them; because validity
and reliability can be increased by confirming the data (Yildirim & Simsek, 2021).
For this reason, data triangulation was done in the research.

Participant Observation

In the study, the researcher teacher is in the natural environment of the prob-
lem. In the observations made as a result of this situation, the researcher used uns-
tructured observations as participant observer. In order to determine the problem
in the observations before the application, the observations were used through
the researcher’s diary. During the application process, notes and audio recordings
were taken in the researcher’s diary throughout the observation. The situation af-
ter the application was tried to be determined with the researcher’s diary together
with the observation.

According to Yildirim & Simsek (2021), unstructured observations are made
in natural environments where the behavior takes place, and in most cases, it ta-
kes place through a method called participant observation in which the researcher
participates in the environment. In action research, the practitioner or researcher
can observe their own practice. An audio or video recorder can be used during the
observation. If the interaction details in the observed environment are important
for the richness of the data, it is useful to use a recorder. Bitytikoztiirk et al. (2017),
the participant observer prefers to use qualitative and unstructured approaches.
The main feature of the participant observer is that he is a member of the group
he observes. The observer has a role in the group. An observer is a research tool.
The basic data source is the comments made by the observer about what is happe-
ning around him as an observer. Young children especially see the observer as the
teacher when working in schools. Therefore, participants will not be affected by
situations such as getting used to the observer or the danger of artificiality.

Audio Recordings

Audio recordings are fast, easy, low-disturbing, and natural. It can also capture
important information (Johnson, 2019). For this reason, the researcher’s diary
and audio recordings were used together during participant observation in the
application. It is aimed to capture important details by analyzing the audio re-
cordings and to verify and analyzing the data together with the observation and
researcher diary. Since the audio recording was made with the help of a mobile
phone, the participants were kept away from the influence of a new device, which
is a possible situation.
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Researcher’s Diary

The researcher’s diary is a product in which observations and thoughts related
to all parts of the research are recorded. A wide variety of data can be included here,
such as observations, analyses, figures, sketches, quotations, student comments,
exam results, thoughts, feelings, and impressions (Johnson, 2019). The researcher’s
diary can provide data that cannot be obtained with other tools in understanding
the research carried out, knowing the researcher’s relationship with the research
subject and process, seeing the identity of the researcher, and understanding the
difficulties experienced in the process and their solutions. For this, the researcher’s
diary should be written systematically and regularly (Ersoy, 2015). According to
Ocak & Akkas Baysal (2020), reflections on the action will prevent the researcher
from making the next action more accurately by internalizing the action and pre-
venting others from making the same mistakes in similar actions. The diaries kept
in action research are recorded as raw data, and the researcher uses this data in his
later analyzes and inferences to make a complete description of the action.

The researcher’s diary used in the study includes the thoughts, feelings, im-
pressions, analyses, opinions, observations, and some comments of the students
according to the intended use of Ersoy (2015), Johnson (2019), and Ocak & Ak-
kas Baysal (2020). The researcher teacher took care to use the researcher’s diary at
every stage from the beginning to the end of the research. Before the application,
notes were written in the researcher’s diary from the opinions and observations
received from colleagues and academicians about the problem that constituted the
reasons for the study. During the application process, the observations, thoughts,
feelings, impressions, analyzes, and opinions of the researcher teacher about the
students were noted while he was in the role of participant-observer during and
after the lesson. Notes were taken from the observations after the application. Care
was taken to fill the researcher’s diary carefully at every application stage.

Student Products/Articles

The students’ products (the texts they wrote in their notebooks) were analyzed
to track their progress. In this way, it contributes to making changes and regulati-
ons in practice. All texts used during the application are created by the researcher
teacher, the students, and the students themselves. According to Johnson (2019),
examining students’ creative writings, diaries, visual arts, creative dramas, or other
open-ended products and performances provides a picture of how they see the
world or perceive certain topics and life events. Yildirim & Simsek (2021) state that
student writings can be important data sources in action research.
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Photos

Photographs of student products were recorded to document, analyze and pre-
sent their writings in the research report.

Data Collection Process

The data collection process in the research was carried out using different data
collection tools in three stages: before the application, during the application pro-
cess, and after the application. Before the application, the problem was observed
with participant observation; The researcher’s diary was used to get opinions from
colleagues and academics about the problem, and the literature was examined.
During the application, data were obtained through participant observation, re-
searcher diary, student products, photographs of student products, and audio re-
cordings. After the application, the researcher’s diary was used in the participant
observations of the researcher teacher. The collected data were analyzed during
and after the process.

According to McNift (2002), data about the situation should be collected in
action research and for this, diaries, notes, audio and video recordings, questi-
onnaires, attitude scales, pictures, etc. Various methods can be applied. Different
data collection methods can also be used at different times. The first set of data can
be compared with subsequent sets of data to convey if there has been any change
and whether the status has been affected. In addition, more data is not required to
be collected than necessary. Data becomes evidence when it can be shown that it
meets the specified criteria.

Analysis of Data

“In most action research, the process is the product” (Patton, 2018, p.436). Data
are some information, observations, or facts that have been collected or recorded.
The data collected in action research should be diverse and collected in various
ways in the process (Johnson, 2019). The descriptive analysis method was used
in the analysis of the data. According to Yildirim & $imsek (2021), descriptive
analysis has a deductive approach. Direct quotations are frequently used to reflect
the views of the individuals interviewed or observed strikingly. The purpose of
descriptive analysis is to present the findings to the reader in an organized and
interpreted way. First, the data is organized systematically and clearly, that is, desc-
ribed. Then the data is explained and interpreted. Some conclusions are reached by
examining cause-effect relationships.
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The researcher’s diary during participant observation includes the researcher’s
thoughts, feelings, feelings, impressions, analyses, opinions, observations, and
some comments from the students. Audio recordings, another data obtained du-
ring participant observation, were transcribed every week. The audio recordings
here and the researcher’s diary data were compared and analyzed. In this way, whi-
le the researcher’s diary data helped shape the application process, it also contribu-
ted to the descriptive validity by using direct quotations.

The texts the students wrote in their notebooks, such as the products they cre-
ated, were photographed every week. Some of the photographs are presented as
examples in the research report. Student products were analyzed to advance the
cognitive apprenticeship stages and help students generate ideas and create texts
without support. In this direction, every week, creating a text by generating ideas
in student products, increasing the sentences and words, including them in the
text in a logical way, writing the introduction, development, and conclusion in a
connected way, and not transferring sentences or events other than the subject of
the article, and paying attention to the length of the text written. It was ensured
that the development of students’ writing skills was supported. The texts written
by the students in their notebooks were not evaluated in terms of spelling rules,
punctuation marks, and the formal dimension of the writing.

The study used many data triangulation tools, paying attention to data trian-
gulation. According to Yildirim & Simsgek (2021), diversification (triangulation)
constitutes the whole of efforts to increase the credibility of research results by
using different data sources, different data collection and analysis methods. Data
triangulation, on the other hand, is the use of more than one data collection met-
hod in the collection of research data and the presentation of the collected data in
a way that supports and confirms each other.

Validity, Reliability

Credibility for internal validity, transferability for external validity in qualita-
tive research; Consistency is important for internal security, and confirmability is
important for external security. Credibility includes long-term interaction, dept-
h-based data collection (triangulation), expert review, and participant validation.
Detailed description and purposive sampling are required for transferability. There
should be a consistency review for consistency and a confirmation review for con-
firmability (Yildirim & Simsek, 2021).

In the research, long-term interaction, participant confirmation, data triangu-
lation with various data, depth-oriented data triangulation with analyzes in the
process, and expert examination were included, since the researcher who applied
the research for the sake of credibility was the researcher. The data was adhered to
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for transferability, direct quotations were presented, the process was described in
detail, and a purposive sampling suitable for action research was used. In terms of
consistency, expert opinions were used in the research, and the data were compa-
red. For confirmability, it was tried to determine the data collection tools and ac-
tivities with expert opinions, compare the results with the data, continue the app-
lication by examining the data in the process, and act impartially and objectively.

Limitations

It is also known that action research is limited in terms of generalizability. In ad-
dition, the texts written by the students in their notebooks were not evaluated in ter-
ms of spelling rules, punctuation marks, and the formal dimension of the writing.

Ethic

After the action plan, data collection tools, writing lesson plans, and implemen-
tation process were determined in the research, the research was found ethically
appropriate by the Social and Human Science Research Ethics Committee of Ordu
University Rectorate with the decision dated 12.01.2022 and numbered 2022-03.
Research application permission was obtained from Gaziantep Provincial Directo-
rate of National Education. Afterward, a meeting was held with the parents of the
students, giving detailed information about the application process, the activities
to be implemented, and the research data to be used for scientific purposes only,
and permission was obtained with the parent permission form. Before the appli-
cation, the students were informed about the application process and activities.
While presenting the data, codings such as O1, 02, O3... O30 was used instead of
student names. In the research, the data was approached with scientific research
methods, and the data was adhered to. All of the sources used in the research are
shown as sources.

Ethics Committee Approval

In this study, all the rules specified to be followed within the “Higher
Education Institutions Scientific Research and Publication Ethics Direc-
tive” scope were complied with.

The Title of The Ethics Committee: Ordu University Rectorate Social
and Human Science Research Ethics Committee

Approval Date: 12.01.2022
Ethics Document’s Number: 2022-03
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FINDINGS

Depending on the research questions, the study’s findings are presented un-
der three main headings: the findings obtained before the cognitive apprenticeship
application, the findings obtained during the cognitive apprenticeship application
process, and the findings obtained during the cognitive apprenticeship application
process. In this context, the findings obtained from participant observations of the
researcher as a practitioner, the researcher’s diary, audio recordings, student texts,
and photographs are presented.

Findings Obtained Before Cognitive Apprenticeship Practice

Before the application, the researcher determined that the development of stu-
dents’ writing skills could not be properly supported, that the nature of the writing
skill was not served only with studies such as dictation and writing by looking, and
that students needed to generate ideas and create their own texts. Therefore, the
first-year level of writing skill acquisition in the Turkish curriculum is to review
what they have written, share what they have written, do freelance writing activi-
ties, and apply writing strategies for students.

The researcher received opinions from colleagues and academics on this issue.
In addition, the researcher observed the students this situation in the classroom
and took notes in the researcher’s diary:

Colleague 1: My students can dictate. I don’t think they can create text themselves.
But it can be at the end of the second or third grade.

Colleague 2: This isn’t easy in the first grade. They have difficulty in understan-
ding what they read. Dictation and looking writing should be done in the first grade.
It is early for text production.

Colleague 3: I think it is early for children to generate ideas, especially in writing.
In the first grade, it is enough for them to improve their reading and write correctly.

Colleague 4: We do not do any activity on this subject. I think students can be
given more freedom in the writing process. Various methods can be applied, but I
mostly do dictation and writing by looking at first grade.

Colleague 5: I think students can create texts from the first grade if they focus
on it, but we focus more on reading. Most teachers have dictation in writing, and
different approaches can be taken in this regard. It may be more helpful for students
to create their texts.
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Colleague 6: As a classroom teacher, I did not support students in generating ideas
and creating texts, especially in the first grade. But it can be done. I pay more atten-
tion to the physical size of the text and whether it is legible and accurate in the end.

Colleagues say that to support the development of first-year students’ writing
skills, they only do dictation and looking at writing exercises instead of supporting
their idea generation and thinking processes. However, some colleagues emphasize
that students are at an early stage in generating ideas and creating their writings.
In contrast, others emphasize that various methods can do this. Academicians also
expressed their views on this issue:

Academician 1: Children’s idea generation should be supported. They should be
able to create texts themselves. Their writing skills are not supported in this regard
with traditional writing activities. Therefore, it is important to support the develop-
ment of children’s writing skills.

Academician 2: This is what the writing skill achieves. Children should be able
to apply their writing strategies in the first grade. Then, they should be able to create
their texts in free writing activities. Teachers can support children in this regard; the
writing activities continue traditionally, and the generation of ideas is not supported.

Academics state that the development of writing skills should be supported in
terms of generating ideas and creating their writings, especially in the first grade,
apart from traditional methods. Sample responses from students when the resear-
cher asked students if they could create their writings are presented below:

My teacher, I don’t know how to write myself (T4).

How so, teacher? What can I write without you saying? (T20).

I do not know what to write (T30).

My teacher, I can’t write without you telling me (T9).

We write better when you say it, teacher. How can we write it ourselves (1T23)?
I cannot write (S11).

I can’t write either (T8).

It is seen that students do not fully understand how to compose their writing,
what to write, how to write, and what writing is because they continue to teach
traditional writing with dictation and looking at writing practices and do not take
an active role in the writing process. In addition, the researcher has reached sta-
tements supporting this idea in the literature (Akdal & Sahin, 2014; Ariana, 2010;
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Okatan & Arslan Ozer, 2020; Erdogan & Ekinci Celikpazu, 2020; Haland, Hoem
& McTigue, 2019; Jones, 2015; Karatay, 2011; Kaya, 2013; Kent et al., 2014; Ozbay,
2013; Slavin, Karweit & Madden, 1989; Torkildsen et al., 2016; Ungan, 2007; Uygun,
2019). As can be seen from the findings of the literature and the researcher’s diary
consisting of the statements of colleagues, academics, and students, traditional wri-
ting studies should be abandoned, and the development of writing skills of students
should be supported in a way that they can create their own writings in terms of
idea generation and thinking processes, apart from dictation and looking writing.

Findings Obtained During Cognitive Apprenticeship Practice

The findings of the application process were formed as a result of participant
observation, researcher diary, audio recordings, student texts, and photographs
obtained to examine these texts. Student texts were not evaluated in terms of spel-
ling rules, punctuation marks, and the formal dimension of writing. The texts were
taken into consideration in terms of idea generation and thinking processes in
writing. The process of creating their own writings by thinking and generating
ideas was given importance. The findings of this process reflect the nine-week
implementation period of the preparation phase and cognitive apprenticeship pha-
ses implemented through the lesson plans created to support the development of
writing skills of first-grade primary school students. Accordingly, “Preparation”
was applied in the first week, “Modelling” was employed in the second and third
weeks, “Modelling, Coaching, Scaffolding, Expressing and Mirroring” was applied
together in the fourth week, “Coaching, Scaffolding, The findings of the stages of
“Expressing and Mirroring” and “Promoting the Transfer of Learning” applied in
the seventh, eighth and ninth weeks are presented in a holistic way.

In the preparation process, the students are thought to be mentally prepared
for the application process. It is seen that the students understand the logic of the
application process and the texts to be created. Students’ ideas are formed about
the importance of writing and what it is. With the findings obtained during the
preparation process, it was decided to complete the process, move on to the mode-
ling phase of cognitive apprenticeship, and continue to support the development
of students” writing skills.

In the last phase of the modeling phase, all the students participated in creating
the text. It is observed that the students think while creating the text, produce vari-
ous ideas, pay attention to the introduction, development, and conclusion, and also
understand that writing is being able to tell something by thinking and generating
ideas. In the process, the teacher creates a text with the examples and modeling
given by thinking aloud, the active participation of the students in this process, the
belief that the students can create their own texts, their interest, and desire in this
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process, together with the modeling stage, decided to apply the coaching, scaffol-
ding, expressing and mirroring steps of cognitive apprenticeship.

At the end of the process, which continues with the modeling phase of coac-
hing, scaffolding, expressing, and mirroring, students develop in terms of thinking
processes, generating ideas, creating their texts, being more interested in their pro-
ducts, sharing how they created the texts and making comparisons. Since the stu-
dents did not need a model and could write their own introduction, development,
and results in their texts with support, the modeling phase was not applied in the
following weeks, and the students were encouraged to write their texts directly
with the steps of coaching, scaffolding, expressing and mirroring.

By the fifth and sixth weeks, when the stages of coaching, scaffolding, expres-
sing, and mirroring are put to work together, almost all students compose their
writing without support. However, students can explain how they can compose
their texts and require minimal support compared to previous weeks. According
to the observations of the researcher observer, the students’ thinking processes and
idea production are actively used by the students in the process. When the situa-
tion was evaluated, it was decided that the process should now be directed to the
stage of promoting the transfer of learning, which is the last stage of cognitive app-
renticeship. In this way, it is thought that students will be given the opportunity to
write independently without support.

At the stage of promoting the transfer of learning, sentences containing the
importance of idea generation and thinking processes are seen in the statements
of the students before they start writing. All of the students continue to create text
independently in the ninth week, the last week of the phase of promoting the trans-
fer of learning. It can be seen from the statements before the text that the students
comprehend the importance of writing, what it does, the importance of idea gene-
ration and thinking while writing, and the texts they write in which they can apply
it. In the ninth week, it was determined that the student texts’ narration was more
detailed. At the end of the ninth week, the students who participated in the study
became individuals who produced ideas, and thoughts, and created unsupported
and independent texts. The notes that the researcher took in the researcher’s diary
during the ninth week of the implementation of the phase of promoting the trans-
fer of learning are presented:

“Children today have written about what they do in a day, what they are plan-
ning. The children said that writing is important for telling and permanence. They
conveyed that more things came to their minds when they thought, and they wrote
by thinking. By generating ideas, children were able to put their ideas into writing.
I was happy in this respect. I observed students who did not go out even during re-
cess and continued to write. They did not get bored with writing. On the contrary,
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they enjoyed it. This situation made me think that the students might have deve-
loped a positive attitude toward writing. The children talked about how they could
write before they started writing, and I observed that the children developed more
when writing compared to our initial work. I am glad that I have served the purpose
of the study. Especially the statements that emphasized the importance of thinking
and writing before starting to write were very important for me. In addition, the
children’s “Can I write a little more?” I liked that they asked for the time by saying.
All these experiences gave me the impression that children are improving in writing”
(Researcher’s diary 26.04.2022).

The first independent writing experiences of the students in the practice pro-
cess cover the fifth and sixth weeks, in which the coaching, scaffolding, expressing,
and mirroring stages of cognitive apprenticeship are applied together. In the fifth
week, 14 students could write independently, 12 students could write with little
support, and 4 students could write with support. In the sixth week, 21 students
managed to write their text without support. Nine students asked for small support
and continued to write. What is meant by the small supports here refers to the stu-
dents who ask what they can add, which ones that come to mind would be better
to write, whether the text is sufficient, and who can complete the text with a sen-
tence of the teacher when nothing comes to mind. In the texts written according to
the lesson plans made in addition to the seventh, eighth, ninth, and ninth weeks,
when the cognitive apprenticeship promoting the transfer of learning phase was
applied, all students wrote independently by thinking and generating ideas without
support. While the support given to the students is reduced, the graph shows the
students’ ability to create texts by taking responsibility.

Change in Students' Unsupported Writing Performance
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Week

Figure 4. Graph of Change in Students’ Unsupported Writing Performance

The students started writing by thinking for themselves and generating ideas
in the fifth and sixth weeks when coaching, scaffolding, expressing, and mirroring
were applied. In the lesson plan, which was added to the seventh, eighth, ninth,
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and ninth weeks, they continued to create texts by writing without support, together
with the stage of promoting the transfer of learning. In this process, the students’
texts included an average of 38 words in the fifth week, an average of 41 words in the
sixth week, an average of 44 words in the seventh week, an average of 45 words in
the eighth week, an average of 62 words in the ninth week, and an average of 64 wor-
ds in the text written according to the additional lesson plan supporting the ninth
week. The graph of the average word count change in the texts is presented below.

Change in Average Word Count of Student Texts

== Word Count
L-Iﬁ 64

Fifth Week  Sixth Week Seventh  Eighth Week Ninth Week Ninth Week 2
Week

Figure 5. Average Word Count Change Graph of Student Texts

When the graphics are examined, the modeling process employed in the extra
lesson plan is made to support the first four weeks and the fourth week in the app-
lication process; the phases of coaching, scaffolding, expressing, and mirroring,
as well as modeling, in the fourth week and the extra lesson plan supporting the
fourth week. coaching, scaffolding, expressing, and mirroring processes applied
in the fifth and sixth weeks. In addition to the seventh, eighth, ninth, and ninth
weeks, the phase of promoting the transfer of learning applied in the lesson plan
enabled all primary school first-grade students to become independent writers by
thinking and generating ideas without support. The support started to be removed
from the fifth week when the students tried to write without a model, and as the
process progressed, the students were able to compose texts by writing without
support. In addition, the average number of words in the created texts increases as
the week progresses.

Findings Obtained Regarding the Cognitive Apprenticeship Practice Process

The findings obtained after the application are based on the observations of the
researcher teacher after the application process. In addition, the researcher teacher
took notes from his observations in the researcher’s diary.
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The researcher teacher, who did not observe that the students started to have
a desire and interest in writing during the application process, observed that this
attitude continued after the application. The researcher’s diary finding of the situ-
ation is below.

“Students want to write about different topics. So I tell them they can write” (Re-
searcher’s diary 10.05.2022).

The students continued to create texts by thinking and generating ideas after
the application process. After the application, the students wanted to share their
writings by writing articles on different subjects. The researcher’s diary findings on
this subject are given below.

“Some of the students write in their notebooks during recess and do not go out for
recess. After they write their articles, they show them to their friends” (Researcher’s
diary 17.05.2022).

The fact that the students’ desire to write and their writing habits continue af-
ter the application process suggests that some students develop a positive attitu-
de towards writing skills. In addition, the presence of students who exhibit the
production of ideas by creating texts on the subjects they want, even though the
application process is over, shows that the application serves the purpose. After the
application, all students can write about the subject they are thinking about. It is
observed that students can exhibit written expression by creating text. The resear-
cher’s diary finding for this is presented below.

“I am happy to see students improve their writing skills through the stages of cog-
nitive apprenticeship. There is a positive climate toward writing in the classroom.
Now, if they want, they continue to write texts by thinking and generating ideas. 1
am happy to support the development of students” writing skills” (Researcher’s diary
19.05.2022).

DISCUSSION, RESULTS, AND SUGGESTIONS

In this part of the study, the result of the study, which was carried out to support
the development of writing skills of primary school first-grade students with the
cognitive apprenticeship method, is discussed by comparing it with other studies
in terms of similarities and differences. In addition, recommendations are presen-
ted considering the limitations of the research, its results, and future studies.

« Before the cognitive apprenticeship application in the research:

o Especially in the first years of primary school, writing skill is a neglected skill,
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o Although there are gains such as doing free writing activities, applying wri-
ting strategies, and sharing what they have written in the Turkish curricu-
lum, students are not allowed to write by thinking and generating ideas, and
there are no practices that will improve their writing skills in this direction,

o Students were given only dictation and writing exercises,
o Continuing the traditional writing studies,

o Student writings are only considered physically in the first grade of primary
school,

o Asaresult of the opinions of the researcher teacher’s colleagues at the school
and the academicians he consulted, as well as the observations of the rese-
archer teacher in the classroom as a participant observer, it is concluded
that the development of writing skills of primary school first-grade students
should be supported.

These results in the research are similar to the results of other studies in the
field (Bas & Sahin, 2013; Halan et al., 2019; Kent et al., 2014; Okatan & Arslan Ozer,
2020). In their study, Okatan & Arslan Ozer (2020), found that primary school
first-grade students’ ability to put appropriate titles in free writing was sufficient,
but they determined that their ability to state the plot, place, time, people, and
the main idea was insufficient. Bas & $ahin (2013), mention that primary school
students’ written expression skills do not reach the targeted level in the programs.
Haland et al. (2019) documented in their research that while writing practices in
freshman year did not allow students to write their own texts, limited time was de-
voted to writing in general. As a result of the research, it is explained that teachers
do not give importance to writing because they prioritize reading skills, believe
that reading should come first in literacy development, and lack pedagogical con-
tent knowledge on how to apply appropriate writing practices. Kent et al. (2014),
emphasize that there has been a significant increase in students’ expectations for
writing skills starting from kindergarten and first grade in recent years. The rea-
sons for reaching these results are that the writing education given to the students
is not carried out in a planned manner, the trainers give less importance compared
to other skills and their education knowledge is more limited, the trainers cannot
get rid of the influence of traditional writing studies, and they do not have the
intellectual skills to follow the current writing approaches, writing is only mecha-
nically. There may be situations such as being handled and neglecting the thought
dimension. Observed deficiencies in writing skills may cause an increase in expe-
ctations for writing skills.

The cognitive apprenticeship application process of the research started with
the preparation phase. Afterward, the stages of modeling, coaching, scaffolding,
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expressing, mirroring, and promoting the transfer of learning, which are the stages of
cognitive apprenticeship, were employed according to the nature of the action rese-
arch. The results of the research in the implementation process are presented below.

During the preparation phase, the students understood what to do during the
implementation process and became mentally ready for the implementation pro-
cess. Students actively participated in the process. Students develop ideas about
the importance of writing, what it is, and its benefits. Students can verbally produ-
ce ideas about how life can be realized. It may be possible to convey this in writing
by continuing to support students. As a result of the achievement of the desired
in the preparation process, it was concluded that the cognitive apprenticeship was
passed to the modeling stage.

In the modeling phase, the students developed new ideas by commenting on
each other’s ideas during the text creation process. It is seen that the students think
while creating the text with the model, produce various ideas and comprehend the
importance of being able to say something. The formation of a text creation climate
with the model in the classroom and the increasing interest of students in the app-
lication process are among the observed results. The belief and interest of students
in creating their texts and the participation of all students in the process led to the
decision of the cognitive apprenticeship as a result of the application of coaching,
scaffolding, expressing, and mirroring steps together with the modeling phase.

At the end of the fourth week, when the stages of modeling, coaching, scaffol-
ding, expressing, and mirroring were applied, it was determined that the students
actively participated in the modeling process. They wrote more productively than
the practice in the coaching phase. The researcher reported that some students had
hesitations about writing at this stage. Many students have completed their text.
Some students preferred to benefit from the text created with the model at first.
With the support given to the students who wanted on the scaffolding, they conti-
nued to write and complete their texts. In the expressing process, it was determined
that the students could explain the text creation processes. Students can describe
how they created the text and how they overcame difficulties. In addition, students
can express what they think and how they apply their thoughts while creating a
text. In the mirroring phase, it was revealed that the students emphasized expres-
sing, idea generation, and thinking while creating the text. According to the results
obtained, students are improving in thinking processes, generating ideas, creating
their texts, being more interested in their products, sharing how they created the
texts, and making comparisons. After this process, students no longer needed to
model. Removing the modeling concluded that the stages of coaching, scaffolding,
expressing, and mirroring should be applied as long as they are applied together.
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The stages of coaching, scaffolding, expressing, and mirroring were put to work
together in the fifth and sixth weeks of the implementation process. Accordingly, it
is observed that the students started to produce their own ideas in the fifth week.
The number of students whose texts were created without support in the first week
without a model was 14. The number of students who asked what they could add,
which ones that came to mind would be better to write, whether the text was suf-
ficient, and who could complete the text with a sentence from the teacher when
nothing came to mind was 12. The number of students who cannot write without
support is 4. The average number of words written in student texts was determined
as 38. In the process, with the support of the researcher teacher students, the num-
ber of students who started to create their independent writings without support
increased. For this reason, it was concluded that the steps of coaching, scaffolding,
expressing, and mirroring were applied together in the sixth week for the students
to get used to writing without the support and to increase the idea generation and
thinking processes of the students with the support of the teacher.

Considering the results of the sixth week of the research, in which the coa-
ching, scaffolding, expressing, and mirroring phases were applied, the students
improved their idea generation and thinking processes. While some students can
write by generating more ideas, some can produce texts even if they can produce
fewer ideas. Many of the students participating in the research can create an un-
supported independent text. It is observed that some of the students support their
expressions by using the conjunction “and” excessively. While some students make
additions unrelated to the topic, many students create their texts in a way that is
relevant to the topic. In the sixth week, 21 students wrote their text without any
support. Nine students continued the writing process with little support, such as I
could not put a title, I could not understand the subject of writing, I wanted to add
something more, and they created their texts. The average number of words in the
texts created by the students is 41. Accordingly, it was determined that they wrote
three more words on average than last week. Almost all of the students create their
writing without support. However, students can explain how they can compose
their texts and require minimal support compared to previous weeks. According
to the observations of the researcher observer, the students’ thinking processes and
idea production are actively used by the students in the process. When the situati-
on was evaluated, it was concluded that the process was now directed to the stage
of promoting the transfer of learning, which is the last stage of cognitive apprenti-
ceship, to allow students to write independently without support.

Promoting transfer of learning, the last stage of the cognitive apprenticeship
method was employed in the seventh, eighth, and ninth weeks of the study. Ac-
cording to the results of the seventh week, the students managed to compose their
texts without support. The average number of words written in student texts is 44.
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An average of 3 words increased compared to the sixth week. It is seen that stu-
dents are willing to think and write by generating ideas.

In the eighth week, when the phase of promoting the transfer of learning was
implemented, all of the students succeeded in creating an independent text. The
students created their texts by thinking and generating ideas without support. The
average number of words in the texts written by the students is 45. According to
the previous study, there is an average increase of 1 word in the texts written by
the students. It is among the observations of the researcher the teacher that some
students read what they wrote when they did not think of anything to write, and
they thought by waiting for a while and then continued to write.

In the ninth week of the implementation process, it was decided to continue the
phase of cognitive apprenticeship to promote the transfer of learning, with the aim
of students improving their writing processes by thinking and generating ideas and
transferring what they learned by writing texts independently on various subjects.

According to the results of the ninth week of the research, in which the phase of
promoting the transfer of learning was applied, some sentences include the impor-
tance of idea generation and thinking processes to create the text in the students’
statements before they start writing. During the process, the students created their
texts by writing independently without support. All of the students continued to
create text independently in the ninth week. The importance of writing, what it
does, the importance of idea generation and thinking while writing can be seen
from their expressions before writing the text and from the texts they have been
able to apply. In the ninth week, it was determined that the student texts’ narration
was more detailed. Students wrote an average of 62 words in the ninth week. The
average number of words in student texts increased by 18 compared to the previ-
ous week. It can be said that the reason for this is the topic on which the article is
written, the third application of the phase of promoting the transfer of learning,
and the development of students” writing skills peaked in the ninth week regarding
idea generation and thinking processes. The students stated that writing is impor-
tant for telling and permanence, that when they think, more things come to mind,
and that they write by thinking. It was concluded that the students could write
their ideas by generating ideas. In addition, some students asked for additional
time to write. It is thought that students have a positive attitude towards writing.
It was concluded that the students improved their writing skills according to the
first weeks of the application process. After the ninth week of the implementation
process, a theater viewing trip activity was held as a class. The children wanted to
write about the theater they watched. As a result, it was decided to implement the
phase of promoting the transfer of learning of cognitive apprenticeship in the form
of a lesson plan prepared in addition to the ninth week.

OMU EFD, 2023, Cilt 42, Sayi 1, Sayfa 245-322



Alperen Siikrii CAPANOGLU, Siileyman Erkam SULAK

According to the results obtained in the last study, in which the stage of promo-
ting the transfer of learning was applied, students continued to create texts as inde-
pendent writers without any support. The texts in which the students describe their
theater experiences are the fourth text that they have been able to write completely
without support. This week, students succeeded in generating ideas and writing by
thinking. According to the lesson plan added to the ninth week, the average number
of words in the texts written by the students is 64. Accordingly, 2 more words were
written than in the previous text-writing exercise. At the end of the ninth week, the
students who participated in the study became individuals who produced ideas,
thoughts, and created unsupported and independent texts. Accordingly, it can be
said that the cognitive apprenticeship method applied throughout the process sup-
ports the development of first-grade primary school students’ writing skills, provi-
ding students with the generation of ideas and creating their texts by thinking.

The first independent writing experiences of the students in the practice pro-
cess cover the fifth and sixth weeks, in which the coaching, scaffolding, expressing,
and mirroring stages of cognitive apprenticeship are applied together. In the fifth
week, 14 students could write independently, 12 students could write with little
support, and 4 students could write with full support. In the sixth week, 21 stu-
dents wrote their text without support. 9 students asked for small support and con-
tinued to write. Small supporters are the students who ask what they can add, whi-
ch ones that come to mind could be better to write, whether the text is sufficient,
and who can complete the text with a sentence from the teacher when nothing
comes to mind. In the texts written according to the lesson plans made in addition
to the seventh, eighth, ninth, and ninth weeks, when the cognitive apprenticeship
promoting the transfer of learning phase was applied, all students managed to wri-
te independently by thinking and generating ideas without support. As a result,
the students wrote texts containing more words without support, increasing their
thinking processes and idea generation during the application process.

Similar studies (Arrimada, Torrance & Fidalgo, 2021; Arrimada, Torrance &
Gardner, 2020; Coker et al., 2016; Nasir et al., 2013; Rodriguez-Malaga et al., 2021;
Sapkota, 2012; Schunk & Zimmerman, 1997; Tandika, 2016; Vonna et al., 2015;
Zimmerman & Kitsantas, 2002; Zumbrunn & Bruning, 2013) When the results of
are examined, Arrimada, Torrance & Fidalgo (2021), suggest that an intervention
response program approach for teaching writing in primary school demonstrate its
feasibility and potential value. Schunk & Zimmerman (1997) clarify that deliberate
practice and cognitive apprenticeship can be easily integrated into writer training.
Writing intervention data from Zimmerman & Kitsantas (2002), show that obser-
vational learning from a model can produce large effect sizes. However, when fe-
edback is provided, the impact of practice combined with the impact of the model
can produce truly impressive gains in writing skills. In the study of Zumbrunn &
Bruning (2013), first-year students improved their writing skills from pre-educa-
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tion to post-education. Vonna et al. (2015) concluded that applying scaffolding
techniques increased students” writing success.

In the study of Arrimada, Torrance & Gardner (2020), asking children repea-
tedly to find something worth telling from their own experiences has proven that
over time, children’s motivation decreases. Students’ written expression perfor-
mance improves rapidly in the first 3.5 weeks of the study and much more slowly
after that. However, it shows statistically significant growth over the next 9.5 weeks.
Sapkota (2012) states that the peer correction and teacher correction technique as
a whole is efficient in teaching writing through action research. Coker et al. (2016)
revealed that writing is taught less than 30 minutes a day on average, and skill and
process writing training is common. Overall, the study results show that first-year
writing instruction is inconsistent in many ways across classrooms and schools,
pointing to instructional implications for teachers and schools. Nasir et al. (2013),
it is seen that there is an improvement in the written expression skills of the stu-
dents. Rodriguez-Malaga et al. (2021) obtained significant gains in writing skills.
Tandika (2016) states that according to the data collected from classroom teachers
in the study, students’ acquisition of writing proficiency largely depends on the
teacher’s commitment and preparation. The study emphasizes the importance of
appropriate and supportive learning environments.

According to Kartawijaya (2018), some problems are faced by students. Stu-
dents think that they have no ideas to improve their sentences, that it is difficult to
write paragraphs, that their writing models are insufficient because the students’
writing knowledge is low, and that they have difficulty in organizing ideas because
they think that they do not have clues to write. This causes students to become bo-
red and not interested in learning. Vygotsky (1978), states that learning is a socially
constructed phenomenon in which the interaction between peers and members of
society leads the person to learn and to form his knowledge. Writing well requires
the ability to adopt other people’s perspectives, empathize with their way of thin-
king, and linguistically imagine situations that are accepted and taken for granted
as in real conversations (Lansfjord, 1999).

The results of the cognitive apprenticeship process are based on the researcher’s
observations. Accordingly, according to the results obtained by the researcher te-
acher after the application, the student’s desire and interest in writing continued.
The students continued to create texts on the topics they wanted by thinking and
generating ideas and shared their texts with their friends after the application pro-
cess. The fact that the desire to write and their writing habits continue after the
application process suggests that some students develop a positive attitude towards
writing skills. In addition, the presence of students who exhibit the production of
ideas by creating texts on the subjects they want, even though the application pro-
cess is over, shows that the application serves the purpose. After the application,
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all students can write about the subject they are thinking about. It is observed that
students can exhibit written expression by creating text.

When these results of the research are correlated with other studies (Arrima-
da, Torrance & Fidalgo, 2019; Coker, 2006; Hansen & Wills, 2014; Lavoie et al.,
2020) Coker (2006) found that student background, literacy skills, first-grade teac-
her and first-grade environment showed that they were predictors of write quality
and output. The study findings of Arrimada, Torrance & Fidalgo (2019) show that
teaching clear strategies for planning text content and structure benefits primary
first-year school students in becoming writers, even if their spelling and handw-
riting skills are not yet fully established. Lavoie et al. (2020) found a significant
increase in students’” writing skills in their studies.

The development of the student’s writing skills was supported, and while
the students showed a great improvement in the cognitive dimension, they also
showed improvement in the affective and psychomotor dimensions. Interventions
that address performance and skill deficits have been shown to improve primary
school children’s writing abilities (Hansen & Wills, 2014). In order to support the
development of students’ writing skills, strategy training mentioned in the literatu-
re (Richards & Schmidt, 2010), as well as writing teaching suggestions and recom-
mendations (Cutler & Graham, 2008), can be evaluated.

Richards & Schmidt (2010) presented a specific definition of strategy educa-
tion in their research and outlined three different approaches: Strategy education
is training to use learning strategies to improve student effectiveness. They also
described three approaches to strategy training:

o Explicit or direct instruction: Students are informed about the value and
purpose of particular strategies, taught how to use them, and apply them in
their use.

o Embedded strategy training: Strategies to be taught are not explicitly taught
but embedded in the regular content of an academic subject such as reading,
math, or science.

o Combination strategy training: Embedded training follows explicit strategy
training.

In the study of Cutler & Graham (2008), primary school teachers report that
they mostly teach writing in the whole classroom setting, with small groups (23%)
and individual teaching (24%) less frequent. The authors offer four teaching re-
commendations:
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o Set aside at least an hour for journal writing.

Teach students to use the writing process to write for various purposes.
o Teach word and sentence-level skills.

« Encourage fluency and participation in the writing activity.

Cutler & Graham (2008) also outlines seven recommendations for reforming
first-year writing teaching:

o To increase the time students spend writing.

o Increasing the time spent writing descriptive text.

o A better balance of writing time is between learning writing strategies and
teaching writing skills.

« To place more emphasis on increasing students’ motivation to write.
 Developing stronger connections for writing between home and school.
o Making computers a more integral part of the writing program.

« To support professional development for teaching writing in teacher
education programs.

In the study of Gautam (2019), it is concluded that teachers and curriculum
designers should keep themselves up-to-date on process-based current approac-
hes, methods, and techniques as well as theoretical and practical foundations. The
most notable idea to emerge is the lack of specific methods and techniques that
are comprehensive enough to capture all aspects of writing skills teaching. For this
reason, the teacher should eclectically select and apply the best of various methods
and techniques by reflecting on the classroom stakeholders.

According to the research results, the cognitive apprenticeship method app-
lied with the action research method supports the development of writing skills
of primary school first-grade students. In addition, this method makes students
interested in writing, raises awareness of writing, and positively serves the idea and
thought processes, which are the main purpose of writing.
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Considering the limitations, results, and future studies of the research, some
suggestions are presented:

o Inthe research, the cognitive apprenticeship method was used to support the
development of student’s writing skills, and according to the results of the
cognitive apprenticeship application process, the development of students’
writing skills was supported. The cognitive apprenticeship method applied in
the research can be used in education and training environments to support
the development of the writing skills of primary school first-grade students.

o According to the results of the cognitive apprenticeship application process
and process, methods, approaches, and techniques that include the principles
of mutual teaching, which enable students to actively participate in the wri-
ting activities of cognitive apprenticeship or similar cooperation, can be used
by teachers in education and training to support the development of writing
skills of primary school first-grade students.

o According to the results of the cognitive apprenticeship application process
and process, it is observed that the students like to write and have a positive
attitude. To develop a positive attitude in writing and to support the deve-
lopment of writing skills, practices such as discussions, trips, observations,
writing down students’ experiences, animation, and peer support can be used
in education and training.

o According to the results of the cognitive apprenticeship before, during, and
after the application, the applications made in this study can be adapted to
other grade levels in order to support the development of the writing skills of
the first graders in future studies.

 Considering that action research has limitations in terms of generalizability,
the writing skills of first-grade primary school students can be supported
in terms of thinking and idea generation with quantitative approaches in
future research.

o In future studies, mixed research approaches that support the development
of primary school first-grade students’ writing skills can be applied, taking
into account the spelling rules, punctuation, and figural dimension.

 In future research, action research can be increased, and practices can be
diversified to support the development of writing skills at the primary school
level, especially for first graders.
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