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Abstract
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This study aims to reveal the problems encountered in bussed education and
solutions according to the opinions of managers and teachers working in
transport-centred schools. For this purpose, the study was designed and carried
out as a case study model, which is one of the qualitative research designs. The
study group of the research consists of a total of 20 participants, six assistant
managers and four school managers, ten teachers working in the transportation
centre schools in the central districts of Sanlurfa province in the 2021- 2022
academic year. Participants were determined by random sampling method. In
the study, the data were collected from the participants with semi-structured
interview forms in a written way. The data obtained as a result of the research
were analysed using content analysis in qualitative research methods, and the
findings obtained were combined under codes and themes, and direct citations
were included when sharing the findings. The names of the participants were
hidden in accordance with the ethical rules and each participant was given a
code. As a result of the findings, the problems highlighted by the participants
were mainly the lack of a cafeteria, the storage conditions of the food, the
inadequacy of inspection and sanctions, and the differences in academic
achievement among the students. They stated that a cafeteria should be built,
inspections and sanctions should be increased, transportation should be
removed, on-site training should be provided and the physical structure should
be improved.
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Introduction

Education is the process of change and development in the behavior of the individual (Demirel
& Kaya, 2012). This change and development process undoubtedly takes place in the family and at
school. While the parents are generally responsible for the education that takes place in the family, the
state itself is responsible for the education that takes place at the school. While fulfilling this
responsibility, the state aims to reach all its citizens based on the principle of "equal opportunity".
While providing education services, the state is obliged to ensure that all citizens living in the rural
and urban areas of the society benefit from education equally. In Tiirkiye, primary education has been
made compulsory to fulfill this obligation. The necessity of primary education has brought about the
establishment of schools in a way that all citizens of the state can access. The schools with the
multigrade classes are the leading schools mentioned (Kigiik, 2010).

The teaching in schools with multigrade classes is the teaching of multiple grade levels in a
single classroom under the direction of a single teacher. The main reason for this practice is the low
number of students living in sparsely populated villages. This practice is generally applied in rural
areas where the number of students is low (Samanci, 2015). The teachers working in these schools
usually spend time with the people living in the village and learn the culture of that region very well.
By integrating with them and supporting their development, they serve as education soldiers who
leave a mark in the village (Sidekli, Coskun, & Aydin, 2015). While it is seen very positively in this
way, the fact that the teachers who start working in these schools usually come through the first
assignment, they do not have enough experience, they have to stay in the village due to limited
transportation opportunities, and they have not been able to put the knowledge they have learned in
theory into practice have brought along many problems (Dursun, 2006). In addition to these problems,
when the low number of students in these schools, high costs and low efficiency are added, it became
inevitable to turn to alternative practices (Kii¢iik, 2010). These are :

Bussed Education: It is the transportation of students from rural neighborhoods and villages
where the number of students is low to centrally located schools and these students receive education
there.

Regional Boarding Primary Schools: It means that children who have reached the age of
education stay in schools located in a central school. Food, beverage and accommodation of the
students are covered by the state.

Boarding Primary Schools: These are the schools where the students in the vicinity, which are
established in central locations, come and study daily, and the other students stay as boarding. The
state has undertaken the transportation of students from the surrounding areas to these schools, and the
fees of the boarding students and the food and beverage of the students (Samanci, 2015).

Undoubtedly, the most striking of these practices was the bussed education practice, with the
obligatory primary education. Today, when we examine the developed countries, it is seen that they
give importance and priority to education. Education is a dynamic structure that is affected by our
constantly developing and changing world. This situation pushes countries to regulate their education
systems in a way that can keep up with the changes and developments in the environment. However,
despite all these efforts, there are millions of people who are excluded from this system for some
reasons (Y1ldiz, 2021). In our country, in order to minimize the number of people outside the system
and to increase the number of citizens who can access education, first of all, primary education has
been made compulsory, and has implemented the application of bussed education in order to provide
its citizens with the desired level of qualifications and for their citizens to maintain their lives (Bilek
and Kale, 2012).

According to Agirkaya (2010), bussed education is from schools where students in rural
neighborhoods and villages are few in number to continue their education with laws and regulations,
from settlements where there is no school to attend with the increase in the classes covered by
compulsory education, and in schools where students are transported daily by shuttle vehicles and
where normal education is provided. It is a system where lunch needs are also met. According to Ari
(2021), bussed education means that the conditions of the schools where students can study in villages
and sub-village settlements far from the city centers are not suitable, there are not enough educators to
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work in these schools, and the number of students is below the conditions determined by the laws and
regulations. It is transported to centrally located schools by various vehicles. Based on the principle of
equal opportunity, bussed education is an application that allows students to be transported daily from
settlements where the population is below a certain number, where the settlements are scattered and
sparse, where there is no school or where the schools are combined classrooms (Ministry of National
Education (MEB), 2000)). In summary, the bussed education application is a system in which students
are transported to a central school, relatively far from their families, with the services provided by the
state during the education-training process and calendar in order to benefit from the right to education.

The reasons for bussed education can be listed as providing a qualitative increase in education
by minimizing the increasing education costs with combined classes in Tiirkiye and making it
widespread in a way that it can reach all citizens (Karakiitiik, 1998). The reasons for bussed education
are stated below in the circular numbered 1991/23 of the Ministry of National Education.

e To reduce the number of schools offering multigrade classses education under difficult
conditions,

e Toraise our children studying in schools in small settlements with better opportunities,

e To expand primary education services across the country in a balanced way,

e To provide equality of opportunity in education,

e Toraise the quality.

For all these purposes and justifications, our country implemented the transport-centered
school and bussed education application in the second term of the 1989-1990 academic year by
determining a total of 5 transport centers in Kirikkale and Kocaeli provinces. Due to the positive
results obtained and the visible qualitative increase in education, from 77 transportation centers in
Van, Eskisehir, Cankiri, Konya, Balikesir, Canakkale, Kirklareli, Antalya and Kocaeli in 1990-1991,
to 29 provinces and 375 transportation centers in 1991-1992 and continued (Biiyiikkarag6z and Sahin,
1995, as cited in Kiigiik, 2010). Parallel to the fact that primary education is compulsory and the
duration of this obligation has increased over time, this application has gradually expanded its circle
and continues to operate in 81 provinces today.

Bussed education, which is a hand extended by the state to students who cannot afford it,
enables students to receive higher quality education in central schools where conditions are better,
instead of village schools that do not have sufficient opportunities. Students can find opportunities that
they could not find in the village, such as football, basketball, volleyball courts, science workshops
and a library. They have opportunities to develop socio-culturally through activities such as inter-class
football tournaments, table tennis tournaments and quizzes. By taking education at their own class
level in detached classes, they also have the chance to cover their deficiencies in literacy and
academically with classes where the teacher can concentrate only on that class level. In addition,
starting from the second grade of primary school, they have the opportunity to have a branch teacher
attend the English lesson. For girls who are not sent to school with the excuse of no school after the
fifth grade, this excuse is eliminated and their schooling rates increase (Bilek and Kale, 2012;
Karakiitiik, 1998; Kiigiikslileymanoglu, 2006; Yurdabakan and Tektas, 2013).

Bussed education, whose aim is to reach all citizens and improve their education level, to
provide quality education to students, to minimize the cost and to provide an environment where
students can socialize, has brought many problems in practice despite all these benefits. (Altunsaray,
1996, Kabas, 2006; Kiiciiksiileymanoglu, 2006; Yesilyurt, Orak, Tozlu, Airplane and Sezer,2007;
Kayhan, 2014). According to the data of the Ministry of National Education (2021), these problems
are felt more in the central districts of Sanliurfa province, which ranks first in the number of primary
schools, secondary school and primary school-secondary school students benefiting from bussed
education. In line with the views of our teachers and managers, who take an active role in all the
processes of bussed education, who can reveal all the positive and negative aspects of bussed
education, and who can produce alternative solutions to these problems, they will be able to offer
suggestions that can solve their problems.
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Purpose of the research

This study aims to reveal the problems and solutions in bussed education according to the
opinions of managers and teachers working in transportation center schools. For this purpose, answers
were sought for the following sub-problems.

1-In Bussed Education;
a-What are the opinions and solution suggestions of teachers and managers regarding
the problems related to the physical situation?
b-What are the opinions and solution suggestions of teachers and managers regarding
transportation and food-related problems?
c- What are the opinions and solution suggestions of teachers and managers regarding
the problems experienced in the education process?
2-What are the views of teachers and managers on the Bussed Education System?

As seen in the data in the formal education statistics regarding the number of students with
bussed students in Table 1 of this research, the problem experienced in the practice of bussed
education in the province of Sanlwrfa, which ranks first in the list of students transported within the
scope of the Bussed Education practice in primary and secondary schools in 2021, and to find
solutions to these problems. In addition, this study is also important as the first research in which the
opinions of teachers and managers are consulted in order to find solutions to the problems encountered
in bussed education in the central districts of Sanliurfa (Eyyiibiye, Haliliye, Karakoprii).

Table 1. Formal education statistics for 2021 regarding the number of transported students

Number  Number  Total Number of Number of Primary Number of secondary

Of Of Non- Students Transported  School Students  school students
transport  schooled Transported transported

ation Settleme

centre nts Total Male Fema Total Male Fema Total Male Fema
schools le le le

Tirkiye 12058 41 845 722 366 3552 288 146 141 433 220 213
119 831 88 579 829 750 540 002 538

Sanlurfa 849 2846 61 31 29 24 12 12 36 18 17
301 605 696 771 658 113 530 947 583

* Compiled from the Ministry of National Education Statistics information available at
http://www.sgm.meb.gov.tr

Method
Model of the Research

The aim of this study is to reveal the problems related to bussed education according to the opinions of
managers and teachers and to offer solutions to these problems. For this purpose, the study was
designed and conducted in case study model, one of the qualitative research designs. Case study is a
research method that studies a phenomenon in its own nature and examines situations systematically
and in depth from various aspects (Yildirim & Simsek, 2018). Based on the fact that the managers and
teachers who participated in the research had direct observations and experiences about the problems
and solution suggestions they encountered during their duties, the research was carried out in the case
study model.
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Study group

The study group of the research consisted of a total of 20 teachers, 6 assistant managers and 4
school managers, working in the central districts of Sanliurfa in the 2021-2022 academic year and
voluntarily participating in the research, working in transport-centered schools determined by the
random sampling method. consists of participants.

Table 2. Demographic characteristics of the study participants.

Variable Category N
Male 12
Gender Female 8
Manager 4
Position Assistant Manager 6
Teacher 10
5 years or less 11
Seniority Between 6-9 Years 8
10 Years and over 1
Total 20

In Table 2, the amount of information on the demographic characteristics of the participants in
the research process is given. A total of 20 participants, 12 male and 8 female, participated in the
study. According to the table, it is seen that there are 10 participants who are teachers, 6 participants
who are assistant managers and 4 participants who are managers.

Data Collection Tool and Data Collection Process

In this study, data were collected from the participants with semi-structured interview forms.
An interview form was created by examining the literature on bussed education. The interview form
consisting of 10 questions was presented to the opinion of two experts and applied to 2 managers and
2 teachers working in transportation center schools in line with the feedback from the experts, and it
was re-arranged within the framework of the feedbacks and excluded to four questions and applied to
the participants. First, the participants were asked questions about their personal information (your
gender, your job, your seniority at the transport-centered school) in the interview form, and then they
were asked to reveal the problems experienced with 4 open-ended questions about transportation and
offer a solution (which problems related to the physical situation in the Bussed Education System
Application). What are your suggestions for the solution of these problems, what problems do you
have about transportation and food in the Bussed Education System Application, what are your
suggestions for the solution of these problems, what problems do you have in the Education process in
the Bussed Education System Application, what are your suggestions for the solution of these
problems, how do you evaluate the Bussed Education System Application in general? Estimated each
interview lasted between 5 and 10 minutes. The data collected from the participants were transferred
by the researcher in the computer.

Analysis of Data

The data determined within the framework of the problem and sub-problems of the research
were analyzed using content analysis in qualitative research methods. Content analysis is a technique
in which the messages in the emotions, thoughts and experiences of individuals obtained in writing are
summarized with smaller expressions and grouped according to the frequency of repetition of the
summarized expressions (Biiylikoztiirk, Kilig Cakmak, Akgiin, Karadeniz and Demirel, 2020). Twenty
forms of the data obtained as a result of the research were included in the analysis. While sharing the
research findings, direct quotations were included. The names of the manager, assistant manager and
teacher were hidden in line with ethical rules and a code was given to each participant. Participating
managers were coded as; M1-E, M4-K, participating assistant managers were coded as; MY1-
E....... MY6-E, participating teachers were coded as; S1-E.......... S10-K. Miles & Huberman's
(1994) reliability formula was used in the study. In order for the study to be reliable in qualitative
research, the similarity between the researcher and the experts should be 90% or more. In this study,
the reliability of the study was provided at a rate of 91%.
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Findings

In this part of the study, according to the opinions of the managers and teachers working in the
transportation center schools, the problems encountered in bussed education and the findings
regarding the solution proposals are presented in tables, the codes are created and shown together with
the frequency values.

The first sub-problem of the research;

The opinions and solution suggestions of teachers and managers were determined asking
“What are the opinions and solution suggestions of teachers and managers regarding the problems
experienced in Bussed Education?” Codes were created from the data obtained from the participants
below, frequency values were calculated and shown in Table 3.

Table 3. Problems faced by teachers and managers regarding the physical situation and suggestions for solutions
Category Codes F

Types of the Problem

Lack of Dining Hall 11

School's Lack of Equipment

Car Parking Areas

Crowded Classes

Transport Distance

State of the Roads

Solution Offers

Building a Dining Hall

Increasing the Number of Schools and Classrooms

Maintenance and Repair of Roads

Parking Area Construction 2
*Since some teachers stated more than one code statement, the total resource may be more than the number of participants.

NN BB O

Physical Condition

N[ W[ o

When Table 3 is examined, it is seen that the answers given by the managers and teachers are
grouped under 6 codes, and the codes regarding the solution suggestions are combined under 4 codes.
When the codes related to the problems were examined, the participants mostly agreed on the lack of
cafeteria (f=11), and thenthe school's lack of equipment (f=5), parking areas (f=4), crowded
classrooms (f=4), transportation distance (f=2) and the condition of the roads (f=2). Some participants
expressed their views as follows:

“I have been working for 12 years in schools that provide bussed education. Every school |
worked at was full-time education. Naturally, there was food distribution at every school | worked at.
The lack of an area to distribute food is the biggest problem of transportation-centered
schools...”(M3-E)

“...Necessary equipment is not provided to the transportation center school, for example, there
is no smart board, students cannot benefit from it, or there is no laboratory, no library...”(MY3-E)

“There is no cafeteria in our school for eating. There is no available parking space for services.
There is no canteen in our school and shopping is done at the grocery store outside the school. This
again poses a big problem.” (03-K)

“The number of students at the school has increased with the students coming by transport.
Since one of our classes reached 65 students, we had to open a container class. Crowded classrooms
and the lack of enough classrooms in the school building are among the main problems...”(MY6-E)

“The distance between the transportation centers and the school causes the students to get tired
physically and the efficiency of the lesson decreases in this tiredness...”(O1-E)

"Because the roads between the transport center school and the villages are dirt roads, there
are problems especially in rainy periods. Since there is no suitable area in the school, students get on
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and off on the empty land next to the school, this makes it difficult to follow and causes students to get
on and off in the muddy area in winter conditions. ."(O8-K)

While they were in the same opinion of building a cafeteria at most (f=8) as a solution
suggestion to the problems faced by the managers and teachers regarding the physical situation, then
respectively; increasing the number of schools and classrooms (f=3), maintenance and repair of roads
(f=2), and construction of parking areas (f=2) continue. Some participants expressed their views as
follows:

“..Just like the Ministry of National Education’s project that there should be no school
without a library, the project of not leaving a school without a cafeteria can also be done for every
transport-centered school...”(M2-K)

"...for the solution of these problems, the capacity of the school to be moved and the number
of students should be taken into consideration while planning the transportation, or the number of
classrooms should be reduced by increasing the number of transportation-centered schools by building
a new school..."(MY®6-E)

"...maintenance and repair of roads on a regular basis..."(O2-E)

“...the solution is to build a parking area in front of the school and a full-fledged covered
cafeteria...”(09-E)

The second sub-problem of the research;

The question of “What are the opinions and solution suggestions of teachers and managers
regarding the problems related to transportation and food in bussed education? was asked. Codes were
created from the data obtained from the participants below, frequency values were calculated and
shown in Table 4.

Table 4. Problems and solutions related to transportation and food
Category Codes f

Types of the Problem
Lack of Weight of Food and Storage Conditions 10
Non-Compliance with Specification
Lack of Staff

Condition of Vehicles

Lack of Cleaning and Hygiene
Status of Drivers

Solution offers

Audit and Sanction

Schedule

Personnel Supply

Arrangement of Storage Conditions

Training of Drivers 2
*Since some teachers stated more than one code statement, the total resource may be more than the number of participants.

When Table 4 is examined, it is seen that the problems related to the answers given by the
managers and teachers are combined under 6 codes and the solution offers are combined under 5
codes. When the codes related to the problems were examined, the participants mostly agreed on the
lack of weight of the food and the storage conditions (f=10), and then, non-compliance with the
specification (f=8), lack of personnel (f=7), condition of vehicles (f=6), lack of cleanliness and
hygiene (f=6) and the situation of drivers (f=2). Some participants expressed their views as follows;

"...with regard to food, since the catering company transports food to different schools, some
schools leave lunch in the morning hours, this situation causes the food that should be eaten hot to
cool down until the meal time. Some students state that the portions given are insufficient...”(09-E)

Al OO | ©

Transportation and
Meal Issues

N NN ©
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“We conduct monthly audits of student services. The interior of the shuttles is usually dirty,
some of them have stop light signs, school bus writing, etc. in accordance with the criteria determined
in the specification. Even though he doesn't write, he takes the tender and starts to carry it..."(MY6-E)

“Even though it is written in the technical specification, the catering company does not send
personnel for the delivery business, but wants the school to do the distribution with its own
means.”(MY1-E)

“There are 14 shuttles transporting to our school. In our service inspections, it is seen that
nearly half of these vehicles have various deficiencies. For example, some vehicles have expired
inspection and insurance, some do not have a first aid kit and a fire extinguisher kit, and the
deficiencies continue like this..."(MY5-E)

"Unhealthy food, low nutritional value, lack of hygiene, poor quality of catering companies,
and the lack of food of the specified quality..."(O2-E)

“The trouble we have with transportation is usually due to the uneducated drivers. They do not
bring the students to school in the morning or they set a bad example with their behavior...”(M3-E)

As a solution suggestion for the problems faced by managers and teachers regarding
transportation and food, the most control and sanction (f=9) opinion is followed by; scheduling (f=2),
staffing (f=2), arranging storage conditions (f=2), training of drivers (f=2). Some participants
expressed their views as follows;

13

. these should be checked during the tender process before starting to transport and
sanctions should be made by increasing the inspections on the basis of provinces and
districts...”(MY6-E)

“...meals need to arrive on time and students need to be picked up and left on time...” O5-K)

"..staff should be sent in accordance with the specification and meals should be left on
time."(O7-K)

"...if the meal cannot be left on time, it can be left in the thermos to prevent it from cooling
down."(05-K)

“...the solution to these problems is to recruit drivers by paying attention to their education
level or to get them trained and start working...”(M3-E)

The third sub-problem of the research;

The question of “What are the opinions and solution suggestions of teachers and managers
regarding the problems experienced in the education-training process in bussed education? was asked.
Codes were created from the data obtained from the participants below, frequency values were
calculated and shown in Table 5.

Table 5. Problems faced by teachers and managers regarding education and suggestions for solutions
Category Codes f
Types of the Problem
Difference in academic achievement (reading-writing etc.) 9
Absenteeism 7
School-family cooperation 7
Discipline and compliance issues 6
5
2

Participation in courses and activities
Distraction

Solution offers

On-site training

Additional supporting courses
Service for courses and activities
Carriage sidewalk

Families should be made aware

Parent-school cooperation should be increased 2
*Since some teachers stated more than one code statement, the total resource may be more than the number of participants.

Educational Issues

NW Wbl
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When Table 5 is examined, the answers and solution suggestions given by the managers and
teachers are combined under six separate codes. When the codes related to the problems were
examined, the participants agreed that the difference in academic achievement (reading-writing, etc.)
was the highest (f=9) and then, absenteeism (f=7), school-family cooperation (f=7), discipline and
adaptation problems (f=6), participation in courses and activities (f=5) and distraction (f=2) were
expressed. Some participants expressed their views as follows;

“There is a large difference in success between students who moved after a multi-grade class
and students from a detached class. For example, students who come by bus have a lot of literacy
problems. Transported students cannot attend the Support training courses or if they are held on the
weekend, they cannot attend...”(07-K)

“Students coming to transport center schools have a lot of absenteeism problems, which
causes them to not attend classes and fall behind academically...”(M2-F)

"...it also causes the school-family cooperation to be weak due to the fact that the parents of
students with busses go to school less..."(06-K)

“Usually, there may be discipline problems between the students in the village where the
transportation center school is located and the students who move, due to adaptation problems, and the
students who move from the combined classes can also have literacy problems. There may also be a
lack of communication between the parents and the school in the relocated villages...”(M3-E)

“The fact that the state does not provide services for the support courses held at the weekend
causes low participation in the courses...”(MY5-E)

13

. students are tired when they come to school, they cannot focus on the lesson, they are
absent, there are problems in transportation, etc. there may be problems..."(O2-E)

As a solution proposal to the problems experienced by managers and teachers in the education
and training process, on-site education (f=6) is the most common opinion, followed by; additional and
supportive courses (f=4), service for courses and activities (f=3), transportation should be removed
(f=3), parent-school cooperation should be increased (f=2) and families should be made aware (f=2).
Some participants expressed their views as follows;

“... for the solution of the problems we experience, it is necessary to open educational
institutions in the settlement where the student's family is located.”(MY 6-E)

“...supportive and compensatory courses can be given to these students in addition to other
students during their stay at the school.”(M1-E)

“...Additional courses and shuttles may be offered for transported students.”(MY5-E)
"...schools should be built in settlements, bussed education should be abolished..."(O8-K)

“Family and students do not attach importance to education in bussed education. Families
should be made aware...”(MY3-E)

“...if we pay attention to increase the parent-school relationship, which is difficult in
transported schools, the more we involve the parents of the students in the process, the education will
continue after the school environment and become more permanent.”(O10-K)

The fourth sub-problem of the research;

The question of “What are the views of teachers and managers on the Bussed Education
System?” was asked. Codes were created from the data obtained from the participants below,
frequency values were calculated and shown in Table 4.
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Table 6. General evaluations of teachers and managers about bussed education
Category Codes

Inefficient-Must be removed

On-site training should be done

Useful- Widespread

Audit should be done

Deficiencies in the Application Should Be Remedied

Physical Structure Should Be Improved

*Sum of resources may be more than the number of participants because some teachers have specified more than one code
statement.

Overall Evaluation

| O 01| O O] =

When Table 6 is examined, when the answers given by the managers and teachers are
examined, almost half of them think that it should be removed (f=8), while on-site training should be
done (f=6), useful-widespread (f=5) and supervision should be done (f=5). It is seen that the
deficiencies in the application should be eliminated (f=4), the physical structure should be improved
(f=1). Some participants expressed their views as follows;

“The bussed education system causes crowded classes and inefficient classes. The bussed
education system should be abolished...”(O8-K)

“...it would be beneficial to have on-site training as a solution and to organize training so that
there is no need for transportation.”(M1-E)

“In terms of equal opportunities in education and increasing the quality of education, bussed
education provides advantages in terms of increasing the opportunities of students, therefore, the
publication of bussed education and eliminating the disadvantages of bussed education should increase
investments in this regard.”(02-E)

"Bussed Education is very important in terms of providing education opportunities to students
who do not have a school in their location and who cannot attend school on their own, | think it
increases the rate of schooling, but much more successful results can be achieved if the problems in
practice are eliminated with strict control and good planning."(MY6 -TO)

"To evaluate in general, | think that the bussed education system will be beneficial if the
problems in the implementation (eliminating the problems of transportation vehicles, training the
drivers, eliminating the cafeteria problems) are eliminated..." (07-K)

"The majority of the vehicles allocated by the state for transportation are old and neglected,
the drivers are insufficient in terms of training and clothing, short distance transportation is carried
out, the physical structure should be improved as a solution and the inspections should be
implemented seriously." (M2-K)

Discussion, Conclusion and Suggestions

According to the opinions of the managers and teachers working in transportation-centered
schools, in this study, the opinions of the managers and teachers working in the central districts of
Sanliurfa regarding the problems encountered in the application of the transportation education system
were examined and the findings regarding the solution suggestions they presented were summarized.
The findings were compared with the studies in the literature and suggestions were made. When the
findings of the study are examined, it is seen that there are no significant differences regarding the
problems faced by the managers and teachers regarding bussed education and the solution offers, but
rather the participants concentrate on similar opinions.

The first sub-problem of the research was "What are the opinions and solution suggestions of
teachers and managers about the problems related to the physical situation in bussed education?"
When the answers given by the participants to the question of the participants were examined, more
than half of the participants agreed on the lack of a cafeteria regarding the problems, and the most
common solution proposal was the construction of a cafeteria. When the literature is examined,
Yesilyurt et al. (2007) stated in their study titled Van City Center Example of Bussed Education
Research in Primary Education that there is a lack of dining halls and that there should be a cafeteria
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for bussed schools. Kaya (2010) reached the results of cafeteria problems and lack of equipment in his
study titled Management and Problems of Bussed Education: The Example of Adiyaman Province.
Timur (2017) mentioned that there is no parking area in front of the school for the vehicles within the
scope of transportation in the study of examining the transportation education system application
according to the opinions of the teachers.

As a result of the research, the solution of the cafeteria deficiencies, which are evident in the
physical conditions of the relevant transport-centered schools, with the studies at the national level
show that the bussed education application can be applied more successfully. In addition, it is
important to eliminate the hardware and physical deficiencies of the transport-centered schools, and to
repair the roads of the relocated village and the transport center schools in order to carry out the
practice in a healthy way. The applicability of technical specifications in the field should be
emphasized. For example, taking daily samples according to the food specifications and requesting the
samples to be stored for 72 hours, but not supplying any refrigerators to the relevant schools shows the
shortcomings in terms of applicability. Elimination of all the infrastructural deficiencies related to
bussed education, which increases the schooling rate, is of vital importance for the health of the
practice.

The second sub-problem of the research was "What are the opinions and solution suggestions
of teachers and managers about the problems related to transportation and food in bussed education?"
When the answers given by the participants to the question were examined, half of the participants
expressed problems about the lack of weight and storage conditions of the food. As a solution to the
problems, the majority of the participants expressed the opinion that inspection and sanction should be
applied. When the literature is examined, while the findings of Agirkaya (2010) regarding the lack of
weight and storage conditions of the food in his study titled the difficulties faced by teachers and
students in the application of bussed education support the study, Cavusoglu and Dénmez’s (2018)
study called Bussed Education Application in Pazarcik According to the Opinions of Managers,
Teachers, Students and Parents. do not overlap. In the study of Timur (2017) examining the transport
education system application according to the opinions of teachers, the findings on the condition of the
vehicles, the situation of the drivers and the hygiene deficiencies of the meals support the study, but
the findings on the lack of personnel do not match with the study.

While everything is duly included in the technical specifications in food transport tenders,
unfortunately, major shortcomings are encountered when it comes to implementation. For example,
leaving the inspection practices to the school managements and not applying the sanctions on paper
brings along many problems. First of all, planned and regular inspections at the provincial and district
level, deterrent sanctions against transportation and catering companies that do not comply with the
specifications, and periodic training of all drivers will be able to solve the problems related to
transportation and food.

The third sub-problem of the research was, “The opinions of teachers and managers about the
problems experienced in the education-teaching process in Bussed Education and their solution
suggestions.” When the answers given by the participants to the question of the participants were
examined, the majority of the participants stated that there would be differences in academic
achievement, and they expressed their opinion that the students should receive education in their own
settlements as solution suggestions. When the literature is examined, this study coincides with the
findings of the academic achievement gap, school-parent cooperation and discipline and adaptation
problems in Elgigek and Kaplan's (2021) study titled Teacher Evaluations for Bussed Education
Practices, and the findings of opening schools in the settlements, which he presented as a solution. In
the study of Timur (2017) examining the bussed education system application according to the
opinions of teachers, it is similar to the study in terms of the high difference in success, adaptation
problems, communication with parents, literacy problems and not being able to attend the courses. The
findings of Biiylikkidik and Simsek (2017) in the study of teachers stemming from the differences in
academic achievement between students who moved and other students, and Kiiciik (2010)'s study of
the problems faced by managers and teachers working in transported primary schools (Aksaray
Province Example) Inability to participate in extracurricular activities, adaptation problems and
problems caused by academic level differences support the results of the research.
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The fact that students studying in multigrade classes move to transport-centered schools when
they are in the 5th grade or while continuing to school for any reason as a result of the closure of their
schools for any reason generally reveals major deficiencies in literacy and basic mathematics levels in
these students who do not have experience in a self-contained classroom. These deficiencies of the
students further increase the burden of the central schools, students from a different settlement may
experience discipline and adaptation problems at school, and it is seen that there are problems in
communication with the parents from time to time. In addition, the fact that the students within the
scope of transportation are deprived of the courses opened at the school causes the academic gap
between them and their friends to widen. Schools should be opened in such a way that they can
receive education in detached classrooms in settlements, and the teacher and personnel deficiencies of
these schools should be eliminated. In places where this is not possible and the number of students is
low, academic deficiencies should be eliminated by opening special additional and supportive courses
for bussed students coming from the combined class. Bussed education should be expanded so that its
students can take these courses.

The fourth sub-problem of the research was "What are the opinions of teachers and managers
on the Bussed Education System?" When the answers given by the participants to the question of the
participants were examined, the majority of the participants expressed their opinion that bussed
education is inefficient and should be abolished, and that they should receive education in detached
schools to be opened in settlements. When the literature is examined, Ari's (2003) study of Bussed
Primary Education Application (Usak Example) supports the results of the research, that all of the
teachers and two-thirds of the students prefer regular schools instead of bussed education. In the study
of Biiyiikkidik and Simsek (2017), the fact that teachers stated that they do not find bussed education
appropriate in general also supports the study. In Elgigek and Kaplan's (2021) study named teacher
evaluations on bussed education practices, as an alternative to bussed education, most of the teachers
expressed their opinions about schools in every settlement and some of them for the continuation of
bussed education, Yesilyurt et al. (2007)'s study of bussed education in primary education, Van
province center example, the negative opinions of the managers and teachers about the continuation of
bussed education, while the positive opinions of the students partially support the result of the
research.

Bussed education application is a costly application that cannot be underestimated. With the
money spent on transportation and food tenders, a large number of schools can be built and the
number of classrooms can be increased, and on-site education can be implemented, which will
eliminate the need for students to wake up early and eliminate disciplinary problems due to adaptation
problems. Thus, many problems arising from bussed education can be eliminated.

According to the opinions of managers and teachers working in transportation-centered
schools, the following suggestions can be included as a result of this study on the problems
encountered in transportation-centre schools and their solution suggestions:

v Constructing a cafeteria in accordance with the standards for all schools within the scope of
the transportation center,

v" Ensuring the provision of food delivery personnel so that the meals can be distributed in
accordance with the rules of cleanliness and hygiene,

v’ Creation of parking areas where student shuttles can safely load and unload,

v" Serious enforcement of inspections and sanctions for transportation and food service
application in clay,

v Building schools in transportation units where the number of students is high in order to
minimize the absenteeism problems of students,

v Providing transportation facilities for the courses held at schools at the weekend,

v' Carrying out the transportation work with newer vehicles by reducing the age limit of 15 for
the vehicles in the current specification,

v" While hiring drivers, it is necessary to pay attention to their education level and to be at least
high school graduate,

v' Periodic training of drivers through public education centers,
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v Giving special allowances to these schools in order to eliminate the equipment deficiencies of
transportation center schools, such as equipment,

v’ Suggestions can be made to provide additional and supportive courses in order to eliminate the
educational deficiencies of the transferred students.
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Bu ¢alisma, tasima merkezli okullarda gérev yapan yonetici ve 6gretmenlerin
gorliglerine gore tagimali egitimde karsilan sorunlar ve ¢6ziim oOnerilerini ortaya
koymayi1 amaglamaktadir. Bu amag¢ dogrultusunda ¢aligma nitel arastirma
desenlerinden olan durum calismasi modelinde tasarlanmis ve yiiriitilmistiir.
Aragtirmanin ¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Sanlrfa ili
merkez ilgelerinde tasima merkezi okullarda gérev yapan ve arastirmaya goniillii
olarak katilan 10 6gretmen, 6 miidiir yardimcist ve 4 okul miidiirii olmak {izere
toplam 20 katilimer olusturmaktadir. Katilimcilar seckisiz (rastgele) orneklem
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edilen bulgular sonucunda katilimcilarin 6n plana ¢ikardigi sorunlar agirlikli
olarak, yemekhane eksikligi, yemegin saklanma kosullari, denetim ve
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oldugu yoniindeyken ¢6ziim Onerileri olarak da katilimeilar; yemekhane
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kaldirilarak yerinde egitim verilmesi ve fiziki yapinin iyilestirilmesi gerektigi
yoniinde goriis belirtmislerdir.
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Giris

Egitim bireyin davranislarinda yasanan degisim ve gelisim siirecidir (Demirel ve Kaya,
2012). Bu degisim ve gelisim siireci siiphesiz ailede ve okulda gerceklesmektedir. Ailede gergeklesen
egitimden genellikle ebeveynler sorumluyken okulda gerceklesen egitimden ise devlet bizzat
sorumludur. Devlet bu sorumlulugunu yerine getirirken ¢’Firsat ve imkan esitligi’’ ilkesinden
hareketle tim vatandaglarina ulasmayir amaglamaktadir. Devlet egitim hizmeti sunarken toplumun
kirsal ve kentsel kesiminde yasamini siirdiiren biitiin vatandaglarinin egitimden esit bir sekilde
yararlanmalarim saglamakla yiikiimliidiir. Tiirkiye’de de bu yiikiimliiliigli yerine getirmek icin temel
egitim zorunlu kilinmistir. Temel egitimin zorunlulugu devletin tiim vatandaslarmin ulasabilecegi
sekilde okullar agmasini da beraberinde getirmistir. Ag¢ilan bu okullarin baginda birlestirilmis sinifl
okullar gelmektedir (Kiigtik, 2010).

Birlestirilmis smifli okullarda 6gretim birden g¢ok sinif seviyesinin tek bir derslikte tek
O0gretmenin yonetiminde 6grenim goérmesidir. Bu uygulamanin nedenlerinin basinda seyrek niifuslu
koylerde bulunan Ogrencilerin az olmasi gelir. Bu uygulama genellikle kirsal bolgelerde 6grenci
sayilarinin az oldugu yerlerde uygulanir (Samanci, 2015). Bu okullarda gorev yapan dgretmenler ise
genellikle koyde yasayanlar ile i¢ ige zaman gegirmekte ve o bolgenin kiltirini ¢ok iyi
ogrenmektedir. Onlarla biitiinleserek, onlarin gelisimini destekleyerek, kdyde iz birakan birer egitim
neferi olarak gorev yapmaktadir (Sidekli, Coskun ve Aydin, 2015). Bu sekliyle ¢cok olumlu gortiliirken
ayn1 zamanda bu okullarda goreve baslayan 6gretmenlerin genellikle ilk atama yoluyla gelmeleri,
yeterli tecriibelerinin olmamasi, ulasim imkanlarinin kisitli olmasi nedeniyle kdyde kalmalarinin
gerekmesi, teoride Ogrendikleri bilgileri heniiz pratige dokememis olmalar1 birgok sorunu da
beraberinde getirmistir (Dursun, 2006). Bu sorunlarin yanina bu okullardaki 6grenci sayilarinin az
olmasi, maliyetlerin fazla olmast ve verimliliklerinin diisiik olmasi da eklenince alternatif
uygulamalara yonelmek kaginilmaz olmustur (Kiigiik, 2010). Kdylerde 6grencilerin egitim gérmelerini
saglamak ve sosyal devlet anlayisiyla onlara ulagabilmek icin birlestirilmis smnif uygulamasinin
diginda {i¢ uygulama daha bulunmaktadir. Bunlar;

Tasimali Egitim: Merkezi konumdaki okullara 6grenci sayisinin az oldugu kirsal mahalle ve
koylerden 6grencilerin tasinmasi ve bu 6grencilerin buralarda egitim almasidir.

Yatli Ilkégretim Bolge Okullari: Ogrenim ¢agma gelmis ¢ocuklarin merkezi bir okulda
bulunan okullarda yatili olarak kalmasidir. Ogrencilerin yeme-igme ve kalmalari devlet tarafindan
kargilanir.

Pansiyonlu  Ilkégretim  Okullari: Merkezi konumlara kurulan cevresinde bulunan
ogrencilerin giinlik gelip egitim gdrdigl diger 6grencilerin ise yatili olarak kaldigi okullardir. Bu
okullara cevreden oOgrencilerin taginmasi, yatili kalan o6grencilerin {icretleri &grencilerin yeme-
igmelerini devlet iistlenmistir (Samanci, 2015).

Bu uygulamalardan en ¢ok goze ¢arpani kuskusuz temel egitimin zorunlu olmasiyla birlikte
tagimali egitim uygulamasi olmustur. Giinlimiizde gelismis iilkeleri inceledigimizde egitime dnem ve
oncelik verdikleri goriilmektedir. Egitim siirekli gelisen ve degisen diinyamizdan etkilenen dinamik bir
yapidadir. Bu durum ilkelerin egitim sistemlerini ¢evredeki degisim ve gelisimlere ayak
uydurabilecek sekilde diizenlemeye itmektedir. Ancak tiim bu gayretlere ragmen bazi nedenlerden
dolay1 bu sistemin disinda kalan milyonlarca insan vardir (Yildiz, 2021). Ulkemiz de sistemin disinda
kalan insan sayisin1 en aza indirmek ve egitime ulagabilecek vatandaslarinin sayilarimi artirmak
amactyla oncelikle temel egitimi zorunlu kilmis, vatandaslarina istenilen diizeyde nitelik kazandirmak
amactyla ve vatandaslarinin hayatlarini idame ettirebilmeleri i¢in tasimali egitim uygulamasini hayata
gecirmigtir (Bilek ve Kale, 2012).
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Agirkaya’ya (2010) gore tasimali egitim, sayica az olan kirsal mahalle ve koylerdeki
Ogrencilerin yasa ve yonetmeliklerle egitime devaminin miimkiin olmadigi okullardan, zorunlu
egitimin kapsadigr smiflarin artirilmasiyla birlikte devam edecekleri okul bulunmayan yerlesim
yerlerinden, dgrencilerin servis araglartyla giinliik tasindigi, normal egitim yapilan okullarda 6gle
yemegi ihtiyaglarinin da karsilandigi sistemdir. Ari’ya (2021) gore tasimali egitim, sehir
merkezlerinden uzakta bulunan koy ve koy altt yerlesim birimlerinde Ogrencilerin egitim
gorebilecekleri okullarin sartlarinin uygun olmamasi, bu okullarda gorev alacak yeterli egitimcinin
olmamasi, Ogrenci sayisinin yasa ve yoOnetmelikle belirlenen sartlarin altinda olmasi sebebiyle
kapatilan okullardan &grencilerin ¢esitli araglarla merkezi konumda bulunan okullara taginmasidir.
Tagimali egitim firsat ve imkan esitligi ilkesinden hareketle dgrencilerin daha verimli dgrenim
gormeleri amactyla niifusun belirli saymim altinda, yerlesimlerin daginik ve seyrek oldugu, okul
bulunmayan ya da bulunan okullarin birlestirilmis sinif oldugu yerlesim birimlerinden 6grencilerin
giinliik tasinmalarini saglayan uygulamadir (Milli Egitim Bakanligi (MEB), 2000). Ozetle tagimali
egitim uygulamasi egitim hakkindan yararlanmak igin &grencilerin nispeten ailelerinden uzakta
merkezi bir okulda egitim-6gretim siireci ve takvimi boyunca devlet tarafindan temin edilen servislerle
tagindig1 sistemdir.

Tasimali egitimin nedenleri Tiirkiye’de birlestirilmis siniflarla artan egitim maliyetlerini en
aza indirerek egitimde niteliksel bir artis saglamak ve tiim vatandaslara ulasabilecek sekilde
yayginlagtiritlmasi seklinde siralanabilir (Karakiitik, 1998). Tagimali egitimin gerekgelerini MEB’in
1991/23 sayili genelgesinde asagida sekilde belirtilmistir.

e Giig sartlar icinde birlestirilmis sinif 6gretimi yapan okullarin sayisini azaltmak,

e Kiiciik yerlesim birimlerindeki okullarda okuyan c¢ocuklarimizi daha iyi imkanlarda
yetistirmek,

e [lkdgretim hizmetlerini yurt capinda dengeli bir sekilde yayginlastirmak,

e Egitimde firsat ve imkéan esitligini saglamak,

e Niteligi yiikseltmektir.

Tim bu amag ve gerekcelerle iilkemiz tasima merkezli okul ve tasimali egitim uygulamasini
1989-1990 egitim dgretim yilinm Ikinci déneminde Kirikkale ve Kocaeli illerinde toplam 5 tasima
merkezi belirlemek suretiyle uygulamaya koymustur. Elde edilen sonuglarin olumlu olmasi ve
egitimde gozle goriilen niteliksel artis yagsanmasi nedeniyle 1990-1991 yilinda Van, Eskisehir, Cankiri,
Konya, Balikesir, Canakkale, Kirklareli, Antalya ve Kocaeli illerinde toplam 77 tasima merkezinden,
1991-1992 yilinda 29 il ve 375 tasima merkezine ¢ikarilarak devam etmistir (Biiylikkaragéz ve Sahin,
1995, akt. Kiigiik, 2010). Temel egitimin zorunlu olmasi ve zaman igerisinde bu zorunluluk siiresinin
artmasina paralel olarak bu uygulama halkasini giderek genisletmis ve giiniimiizde 81 ilde faaliyetine
devam etmektedir.

Imkan1 olmayan &grencilere devletin uzattigi bir el olan tasimali egitim, 6grencilere yeterli
imkan1 olmayan kdy okullarinin yerine sartlarinin daha iyi oldugu merkezi okullarda daha kaliteli
egitim almalarini saglar. Ogrenciler futbol, basketbol, voleybol sahasi, bilim atlyeleri ve kiitiiphane
gibi koyde bulamadiklar1 imkanlar1 burada bulabilirler. Yapilan siiflar arasi futbol turnuvasi, masa
tenisi turnuvasi ve bilgi yarismalart gibi etkinliklerle sosyokiiltiirel anlamda gelisebilecekleri
olanaklara kavusurlar. Miistakil siniflarda kendi sinif seviyesinde egitim alarak dgretmenin sadece o
sinif seviyesine yogunlasabilecegi siniflarla okuma yazma ve akademik olarak eksikliklerini kapama
sansina da yakalamis olurlar. Ayrica ilkokul ikinci simiftan itibaren Ingilizce dersine brans
Ogretmeninin girmesi imkanina da kavusmus olurlar. Besinci siniftan sonra okul yok bahanesiyle
okula gonderilmeyen kiz ¢ocuklari i¢in de bu bahanenin ortadan kalkmasina ve onlarinda okullagsma
oranlarinin  artmasina imkan sunmaktadir (Bilek ve Kale, 2012; Karakiitik, 1998;
Kiigiiksiileymanoglu, 2006; Yurdabakan ve Tektas, 2013).

Amaci tim vatandaslara ulasarak egitimi diizeyini gelistirmek, Ogrencilere kaliteli egitim
vermek, maliyeti en aza indirmek ve 6grencilerin sosyallesebilecekleri ortam sunmak olan tagimali
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egitim tiim bu faydalarmma ragmen uygulamada birgok problemi de beraberinde getirmistir.
(Altunsaray, 1996; Kabas, 2006; Kiiciiksiileymanoglu, 2006; Yesilyurt, Orak, Tozlu, Ucak ve
Sezer,2007; Kayhan, 2014). MEB (2021) verilerine gore tasima merkezi ilkokul, ortaokul ve tagimali
egitimden faydalanan ilkokul-ortaokul 6grenci sayisinda birinci sirada yer alan Sanliurfa ilinin merkez
ilgelerinde bu problemler daha ¢ok hissedilmektedir. Tagimal1 egitimin tiim siire¢lerinde etkin rol alan,
tagimali egitimi olumlu olumsuz tiim yonleriyle ortaya koyabilecek olan ve bu sorunlara alternatif
cOziimler iiretebilecek olan Ogretmen ve yoneticilerimizin goriislerini dogrultusunda sorunlarina
¢oziim olabilecek Oneriler getirebilecektir.

Arastirmanin Amaci

Bu calisma, tasima merkezi okullarda gérev yapan yonetici ve 6gretmenlerin goriislerine gore
tagimal1 egitimde karsilan sorunlar1 ve ¢dzlim Onerilerini ortaya koymay1 amaglamaktadir. Bu amaca
yonelik olarak asagidaki alt problemlere yanit aranmustir.

1-Tasimali Egitimde;

a-Fiziki durum ile ilgili yasanan sorunlara yonelik 6gretmen ve yoneticilerin goriisleri
ve ¢6ziim Onerileri nelerdir?

b-Tasima ve yemek ile ilgili sorunlara yonelik 6gretmen ve yoneticilerin goriisleri ve
¢ozlim Onerileri nelerdir?

c-Egitim-Ogretim siirecinde yasanan sorunlara ydnelik 6gretmen ve yoneticilerin
goriisleri ve ¢oziim 6nerileri nelerdir?

2-Tasimali Egitim Sistemine yonelik 6gretmen ve yoneticilerin goriisleri nelerdir?

Bu arastirma tablo 1 de yer alan tasimali Ogrenci sayilarma iliskin orgiin egitim
istatistiklerindeki verilerde de goriildiigii gibi 2021 yilinda ilkokul ve ortaokulda Tasimali Egitim
uygulamasi kapsaminda tasinan Ogrenci ve tasima merkezli okul siralamasinda ilk sirada yer alan
Sanlrfa ilinde tagimali egitim uygulamasinda yasanan sorun ve bu sorunlara ¢oziimler bulmak
acisindan ¢ok Onemlidir. Ayrica bu ¢alisma Sanlurfa’nin merkez ilgelerinde (Eyyiibiye, Haliliye,
Karakopril) tasimali egitimde karsilagilan sorunlar ve bu sorunlara ¢6ziim Onerisi bulmak igin
Ogretmen ve idarecilerin goriislerine bagvurulan ilk aragtirma olarak da 6nem tagimaktadir.

Tablo 1. Tagimali 6grenci sayilarma iligkin 2021 yili 6rgiin egitim istatistigi

Taginilan Tagman Tasmnan Toplam Tasman Ilkokul Tasman Ortaokul
Merkez Okul ve Ogrenci Sayist Ogrenci Sayist Ogrenci Sayist
Okul Tasinan
Sayisi Okulsuz
Yerlesim
Birimi £ X = £ g & x =
s 5 ¢ 5§ % 0§ 3 % 2
= L M = L M = L M
Tirkiye 12058 41 845 722 366 355 288 146 141 433 220 213

119 831 288 579 829 750 540 002 538

Sanlurfa 849 2846 61 31 29 24 12 12 36 18 17
301 605 696 771 658 113 530 947 583

http://www.sgm.meb.gov.tr adresinden ulasilan Milli Egitim Istatistikleri bilgilerinden derlenmistir.
Yontem
Arastirmanin Modeli

Bu calismanin amaci; tasimali egitimle ilgili yasanan sorunlari ydnetici ve Ogretmen
gorislerine gore ortaya koymak ve bu sorunlara ¢oziim Onerileri sunmaktir. Bu ama¢ dogrultusunda
caligma nitel arastirma desenlerinden durum calismast modelinde tasarlanmig ve yiriitilmiistiir.
Durum ¢aligmasi, bir olguyu kendi dogasi icinde g¢alisan ve durumlar gesitli yonlerle, sistemli ve
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derinlemesine inceleyen bir aragtirma yontemidir (Yildirnm ve Simsek, 2018). Arastirmaya katilan
yonetici ve 0gretmenlerin gorevleri esnasinda, tagimali egitimle ilgili karsilastiklar1 sorunlar ve ¢oziim
oOnerilerine iliskin dogrudan gézlem ve yasantilart oldugundan hareketle, arastirmanin durum ¢alismasi
modelinde gergeklestirilmistir.

Calisma Grubu

Arastirmanin c¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Sanlwrfa ilinin merkez
ilgelerinde gorev yapan ve arastirmaya goniillii olarak katilan, seckisiz (rastgele) drneklem yontemi ile
belirlenmis tasima merkezli okullarda goérev yapan 10 6gretmen,6 midiir yardimcisi ve 4 okul miidiirii
olmak {izere toplam 20 katilimcidan olusmaktadir.

Tablo 2. Caligmaya katilanlarin demografik 6zellikleri.

Degisken Kategori n
- Erkek 12
Cinsiyet Kadm 8
Miidiir 4
Gorev Miidiir Yardimcisi 6
Ogretmen 10
5 Y1l ve Alt1 11
Caligsma Siiresi 6-9 Y1l Arasi 8
10 Y1l ve Uzeri 1
Toplam 20

Tablo 2’de arastirma siirecine katilan katilimcilarin demografik 6zelliklerine iliskin bilgilerin
sayist verilmektedir. Caligmaya 12 erkek 8 kadm katilimci olmak {izere toplam 20 katilimct
katilmistir. Tabloya gore gorevi 6gretmen olan 10 katilimci, miidiir yardimeisi olan 6 katilimci ve
midiir olan 4 katilimcinin oldugu gériilmektedir.

Veri Toplama Araci ve Verilerin Toplanmast

Bu ¢alismada veriler yar1 yapilandirilmis goriigme formlar ile katilimcilardan toplanmustir.
Tagimali egitimle ilgili alan yazin taramasi yapilarak goriisme formu olusturulmustur. 10 sorudan
olusan goriisme formu iki uzman goriigiine sunularak uzmanlardan gelen doniitler dogrultusunda
tasima merkezi okullarda gérev yapan 2 yonetici ve 2 Ogretmene uygulanmis ve gelen doniitler
cercevesinde tekrardan diizenlenerek dort soruya indirilerek katilimcilara uygulanmistir. Katilimcilara
once goriisme formunda yer alan kisisel bilgilerine iliskin ( cinsiyetiniz, goreviniz, tasima merkezli
okulda caligma siireniz) sorular yoneltilmis sonra da 4 adet agik uglu tasima ile ilgili yasanan sorunlari
ortaya koyacak ve ¢Oziim Onerisi sunabilecekleri (Tasimali Egitim Sistemi Uygulamasinda fiziki
durum ile ilgili hangi sorunlar1 yasiyorsunuz ve bu sorunlarin ¢6zliimii i¢in Onerileriz nelerdir,
Tagimali Egitim Sistemi Uygulamasinda tagima ve yemek ile ilgili hangi sorunlari yastyorsunuz, bu
sorunlarm ¢dziimii igin onerileriz nelerdir, Tasimali Egitim Sistemi Uygulamasinda Egitim-Ogretim
siirecinde hangi sorunlar1 yasiyorsunuz, bu sorunlarin ¢6ziimii i¢in Onerileriniz nelerdir, Tagimali
Egitim Sistemi Uygulamasin1 genel olarak nasil degerlendiriyorsunuz) soru yoneltilmistir. Tahmini
her goriisme 5 ile 10 dakika arasinda stirmiistiir. Katilimcilardan toplanan veriler arastirmaci
tarafindan bilgisayar ortaminda aktarilmastir.

Verilerin Analizi

Aragtirmanin problem ve alt problemleri ¢ercevesince belirlenen veriler nitel arastirma
yontemlerinden igerik analizi kullanilarak analiz edilmistir. Icerik analizi, yazili olarak elde edilen
bireylerin duygu diisiince ve deneyimlerindeki mesajlarin daha kiiciik ifadelerle 6zetlendigi ve
Ozetlenen ifadelerin tekrar edilme sikligina gore gruplandig bir tekniktir (Biiylikoztiirk, Kilig Cakmak,
Akgiin, Karadeniz, Demirel, 2020). Arastirma sonucu elde edilen verilerden 20 form analize dahil
edilmistir. Arastirma bulgular1 paylasilirken dogrudan alintilara yer verilmis. Miidiir, Miidiir
yardimcisi ve 0gretmen isimleri etik kurallar dogrultusunda gizlenmis ve her bir katilimciya bir kod
verilmistir. Katilimc1 midirler; M1-E, M4-K, katilimci midir yardimcilar;; MY1-E....... MYo6-E,
katilimer 6gretmenler; O1-E.......... 010-K seklinde kodlanmistir. Calismada Miles & Huberman’in
(1994) giivenilirlik formiilii kullanilmistir. Nitel arastirmalarda galismanin giivenilir olabilmesi igin
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arastirmaci ve uzmanlar arasindaki benzerligin % 90 ve {iistii olmasi gerekmektedir. Yapilan bu
caligmada da % 91 oraninda ¢alismanin giivenilirligi saglanmistir.

Bulgular

Caligmanin bu boliimiinde tasima merkezi okullarda gorev yapan yonetici ve Ogretmen
goriiglerine gore tagimali egitimde karsilasilan sorunlar ve ¢6ziim Onerilerine iliskin bulgular tablolar
halinde sunulmus, kodlar olusturulmus ve frekans degerleriyle beraber gdsterilmistir.

Aragtirmanun birinci alt problemi;

Tasimal1 Egitimde fiziki durum ile ilgili yasanan sorunlara yonelik 6gretmen ve yoneticilerin
gortigleri ve ¢Oziim oOnerileri nelerdir? seklinde belirlenmistir. Asagida katilimcilardan elde edilen
verilerden kodlar olusturulmus, frekans degerleri hesaplanmis ve Tablo 3°de gosterilmistir.

Tablo 3. Ogretmen ve Yéneticilerin fiziki durumla ilgili karsilastiklar1 sorunlar ve ¢dziim 6nerileri
Kategori Kodlar f

Sorunlar
Yemekhane Eksikligi 11
Okulun Donanim Eksikligi
Arag Park Alanlar
Kalabalik Siniflar
Tasima Mesafesi

NN B B[O

Fiziki durum Yollarin Durumu

Coziim Onerileri

Yemekhane Yapilmasi 8
Okul ve Derslik Sayisinin Artirilmasi 3
Yollarmn Bakim ve Onarimi 2
Park Alani Yapilmasi 2

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimci sayisindan fazla olabilir.

Tablo 3 incelendiginde yoOnetici ve dgretmenlerin vermis olduklar1 yanitlar 6 kod altinda
toplandigi, ¢6ziim Onerilerine iligkin kodlarin ise 4 kod altinda birlestigi goriilmektedir. Sorunlara
iligkin kodlar incelendiginde katilimcilar en fazla yemekhane eksikligi (f=11) goriisiinde birlesirken
daha sonra sirayla; okulun donanim eksikligi (f=5), ara¢ park alanlari(f=4), kalabalik siniflar(f=4),
tagima mesafesi(f=2) ve yollarin durumu (f=2) seklinde devam etmistir. Baz1 katilimcilar goriislerini
su sekilde ifade etmislerdir;

“Tasimalr egitim yapan yapiulan okullarda 12 yidwr ¢alistyorum. Her ¢alistigim okulda tam
zamanli egitim yapiliyordu. Dogal olarak her ¢calistigim okulda yemek dagitimi oldu. Yemek dagimi
yvapulacak bir alanin olmamasi tasima merkezli okullarin en biiyiik sorunu...”’(M3-E)

““...Tasima merkezi okula gerekli donamm saglanmiyor érnegin akilli tahta yok égrencilerin
bundan faydalanamamaktadir, ya da laboratuvar yok kiitiiphane yok..." (MY3-E)

“Okulumuzda yemek yenmesi i¢in yemekhane bulunmamaktadir. Servisler icin uygun park
alani yoktur. Okulumuzda kantin de yoktur ve okul disindaki bakkaldan alisveris yapilmaktadir. Bu da
yine biiyiik bir sorun teskil etmektedir.”” (03-K)

“Tasimayla gelen 6grencilerle birlikte okuldaki ogrenci saylarimiz artmistir. Sinifimizin bir
tanesi 65 ogrenciye ulastigindan konteyner sumf agmak zorunda kaldik. Siniflarin kalabalik olmast,
okul binasinda agilabilecek yeterince dersligin olmamasi sorunlarin basinda geliyor..." (MY6-E)

“Tasuma merkezleri ile okul arasindaki uzaklik ogrencilerin fiziksel olarak yorulmasina bu
yorgunlukta ders veriminin diismesine sebep olmaktadir...”’(O1-E)

“Tasima merkezi okul ile kéyler arasinda yollarin toprak yol olmast dolayisiyla ézellikle
yvagislh donemlerde sorunlar yasanmakta, okul icerisinde uygun alan olmadig: icin 6grenciler okul
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yanmindaki bos arazide inip binmekte, bu durum hem takibi Zorlagtlrmakta hem de kis sartlarinda
ogrencilerin camurlu alanda inip, binmelerine sebep olmaktadir.”’(08-K)

Yonetici ve 6gretmenlerin fiziki durum ile ilgili yasadiklart sorunlara ¢éziim Onerisi olarak da
en fazla yemekhane yapilmasi (f=8) goriisiinde birlesirken sonra sirasiyla; okul ve derslik sayisinin
artirtlmast (f=3), yollarin bakim ve onarimi (f=2), park alam yapilmasi (f=2) seklinde devam ettigi
goriilmektedir. Bazi katilimcilar goriislerini su sekilde ifade etmislerdir;

“L.Milli Egitim Bakanlhigumin kiitiiphanesiz okul kalmasin projesi gibi tasima merkezli her
okula yemekhanesiz okul kalmasin projesi de yapilabilir...”’(M2-K)

“...bu sorunlarin ¢oziimii icin tasima planlamas: yapilirken tasinacak okulun kapasitesi ve
ogrenci sayilart dikkate alinmali ya da yeni okul yapilarak tasima merkezli okul sayisi artirilarak
derslik sayist eksigi giderilmelidir...” (MY6-E)

““...yollarin bakim ve onarimlar diizenli bir sekilde yapilmasu..." (02-E)

“...¢0ziimii ise okul oniine park alani yapilmasi ve tam tesekkiillii kapali bir yemekhane
yapumasi...” (O9-E)

Arastirmanin ikinci alt problemi;

Tasimali egitimde, tasima ve yemek ile ilgili sorunlara yonelik 6gretmen ve yoneticilerin
goriisleri ve ¢6ztim Onerileri nelerdir? seklinde belirlenmistir. Asagida katilimcilardan elde edilen
verilerden kodlar olusturulmus, frekans degerleri hesaplanmig ve Tablo 4’de gosterilmistir.

Tablo 4. Tagima ve yemek ile ilgili karsilasilan sorunlar ve ¢dziim Onerileri
Kategori Kodlar f

Sorunlar

Yemegin Gramaj Eksikligi ve Saklama Kosullar 10

Sartnameye Uymama

Personel Eksikligi

Araglarin Durumu

Temizlik ve Hijyen Eksikligi

| OO V| ©

Tasima ve Yemek  Soforlerin Durumu
Coziim Onerileri
Denetim ve Yaptirim
Zamanlama
Personel Temini

N NN ©

Saklama Kosullarinin Diizenlenmesi

Sof6rlerin Egitimi 2

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimci sayisindan fazla olabilir.

Tablo 4 incelendiginde yonetici ve 6gretmenlerin vermis olduklar1 yanitlara iliskin sorunlarin
6 kod altinda birlestigi ve ¢6ziim Onerilerinin ise 5 kod altinda birlestigi goriilmektedir. Sorunlara
iligkin kodlar incelendiginde katilimcilar en fazla yemegin gramaj eksikligi ve saklama kosullar
(f=10) goriislinde birlesirken daha sonra sirayla; sartnameye uymama (f=8), personel eksikligi(f=7),
araglarin durumu(f=6), temizlik ve hijyen eksikligi (f=6) ve soforlerin durumu (f=2) seklinde devam
etmigtir. Bazi katilimcilar goriiglerini su sekilde ifade etmislerdir;

““...yemek ile ilgili olarak da yemek sirketi araci farkl okullara yemek gotiirdiikleri icin bazi
okullara daha sabah saatlerinde 6gle yemegini birakmakta bu durum sicak olarak yenilmesi gereken
yemeklerin, yemek saatine kadar sogumasina sebep olmaktadir. Bazi 6grenciler verilen porsiyonlarin
yetersiz oldugunu dile getirmektedirler ... (09-E)

“Ogrenci servislerini aylik denetleme yapiyoruz. Servislerin i¢i genellikle kirli oluyor, bazilar:
sartnamede belirlenen kriterlere uygun dur 151kl levha, okul tasiti yazist vs. yazmamasina ragmen
ihaleyi alarak tasimaya yapmaya baslyor..." (MY6-E)
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““...teknik sartnamede yazmasina ragmen yemek firmasi dagitim isi i¢in elaman
gondermemekte dagitimi okulun kendi imkanlari ile yapmasini istemektedir.”’(MY1-E)

“Okulumuza tasima yapan 14 servis aract bulunmaktadir. Yaptigimiz servis denetimlerinde
bu araglarin yariya yakimimn cesitli eksikliklerinin oldugu gériilmektedir. Ornegin bazi araglarin
muayene ve sigorta zamani ge¢mis bazilarmmin ilk yardim cantasi ve yangin sondiirme takimi yok ve
eksiklikler boyle siiriip gitmekte...” (MY5-E)

“Yemeklerin sagliksiz olmasi, besinsel degerinin diisiik olmasi, hijyen eksikligi, yemek
sirketlerinin kalitesiz olmasi ve belirtilen nitelikte yemeklerin ¢ikmamasi...” " (O2-E)

“Tasima ile ilgili yasadigimiz siukinti genellikle soforlerin egitimsiz olmasindan kaynakli
sorunlar oluyor. Ogrencileri sabah zamaninda okula getirmiyorlar ya da onlara hal ve hareketleriyle
kotii 6rnek oluyorlar...” (M3-E)

Yonetici ve Ogretmenlerin tasima ve yemek ile ilgili yasadiklar1 sorunlara ¢éziim Onerisi
olarak da en fazla denetim ve yaptirim (f=9) goriislinde birlesirken sonra; zamanlama(f=2), personel
temini (f=2), saklama kosullarinin diizenlenmesi (f=2), soforlerin egitimi(f=2) seklinde oldugu
goriilmektedir. Bazi katilimcilar goriiglerini su sekilde ifade etmislerdir;

“...tastmaya baslamadan once ihale siirecinde bunlarin kontrolii yapilmali ve il, il¢ce bazinda
denetimler artirtlarak yaptirim yapilmahdir...”’ (MY6-E)

...yemeklerin zamanminda gelmesi ve ogrencilerin zamanmnda alinmip zamamnda bwrakilmasi
gerekiyor...”” (05-K)

“...sartnameye  uygun  sekilde  personel  gonderilmeli ve  yemekler zamaninda
birakilmalidir.”’(O7-K)

‘

‘...eger  yemek  zamaminda  birakilamiyorsa  termosta  birakilarak  sogumasi

engellenebilir.”’(05-K)
““... bu sorunlarin ¢éziimii soforlerin egitim seviyesine dikkat edilerek alinmalart ya da
egitime alinarak ise baslamalarimin saglanmalari...”’(M3-E)

Arastirmanin iiciincii alt problemi;

Tasimali egitimde, egitim-6gretim siirecinde yasanan sorunlara yonelik Ogretmen ve
yoneticilerin goriisleri ve ¢oztim oOnerileri nelerdir? seklinde belirlenmistir. Asagida katilimcilardan
elde edilen verilerden kodlar olusturulmus, frekans degerleri hesaplanmis ve Tablo 5’de gosterilmistir.

Tablo 5. Ogretmen ve Yoneticilerin Egitim-Ogretimle ilgili karsilagtiklar1 sorunlar ve ¢dziim &nerileri
Kategori Kodlar f

Sorunlar

Akademik Basar1 (okuma-yazma vs.) Farki

Devamsizlik

Okul aile isbirligi
Disiplin ve uyum sorunlari

Kurs ve faaliyetlere katilim
Dikkat Daginiklig

Coziim Onerileri

N Ol O N| N|©

Egitim-Ogretim

Yerinde Egitim

ilave destekleyici kurslar

Kurs ve faaliyetler i¢in servis

Tasima Kaldiriml

Nl Wlw &~ O

Aileler bilinglendirilmeli
Veli-okul isbirligi artirilmali 2

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi igin kaynak toplami katilimer sayisindan fazla olabilir.
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Tablo 5 incelendiginde yonetici ve Ogretmenlerin vermis olduklari yanitlar ve ¢o6ziim
Onerilerine altigar ayr1 kod altinda birlestirilmistir. Sorunlara iliskin kodlar incelendiginde katilimcilar
en fazla akademik basar1 (okuma-yazma vs.) farki (f=9) goriisiinde birlesirken daha sonra sirayla;
devamsizlik (f=7), okul aile is birligi(f=7), disiplin ve uyum sorunlar1 (f=6), kurs ve faaliyetlere
katihm (f=5) ve dikkat dagmikligi( f=2) seklinde devam etmistir. Bazi katilimcilar goriislerini su
sekilde ifade etmislerdir;

“Birlestirilmis sinif sonrasi taginan égrenciler ile miistakil sinif ogrencileri arasinda basar
farklar: fazla oluyor. Ornegin tasimall gelen ogrencilerin okuma yazma problemleri ¢ok fazla oluyor.
Tasimali 6grenciler Destekleme yetistirme kurslarina kalamiyor ya da hafta sonu yapilirsa
gelemiyor...” (07-K)

“Tasima merkezi okullara gelen ogrenciler devamsizlik problemi ¢ok yapmakta bu da
derslere katilmamalarina ve akademik olarak geri kalmalarina sebep olmaktadr...”’(M2-K)

““...ayrica tagumal 6grenci velilerinin okula daha az gidip gelmelerinden kaynakli okul-aile is
birliginin zayif olmasina neden olmaktadir...”’(06-K)

“Genellikle tasima merkezi okulun bulundugu koydeki ogrenciler ile tasinan oOgrenciler
arasinda uyum problemlerinden kaynakli disiplin sorunlart olabiliyor, birlestirilmis siniflardan
tasinan ogrenciler de okuma-yazma problemleri goriilebiliyor. Tasinan kéylerdeki veliler ile okul
arasinda iletisim kopuklugu da olabiliyor...” (M3-E)

“Devletin hafta sonu yapilan destekleme kurslart icin servis imkant vermemesi kurslara
katilimin az olmasina sebep olmakta...” (MY5-E)

““...0grencilerin okula gelince yorgun olmalari derse odaklanamamalari, devamsiziik
yapmalari, ulasimda aksaklar yaganmasi vb. sorunlar yasanabiliyor...” (O2-E)

Y Onetici ve 6gretmenlerin egitim 6gretim siirecinde yasadiklari sorunlara ¢dziim Onerisi olarak
da en fazla yerinde egitim (f=6) goriisiinde birlesirken sonra sirasiyla; ilave ve destekleyici kurslar
(f=4), kurs ve faaliyetler icin servis (f=3), tasima kaldirilmali (f=3), veli-okul isbirligi artirllmali(f=2)
ve aileler bilinglendirilmeli (f=2) seklinde devam ettigi goriilmektedir. Bazi katilimcilar goriislerini su
sekilde ifade etmislerdir;

““...yasadigimiz sorunlarmm ¢oziimii igin ogrencinin ailesinin bulundugu yerlesim yerinde
egitim alabilecek sekilde egitim kurumlart agmaktan gegiyor.”’ (MY6-E)

““...bu ogrencilerimize yonelik okulda bulunduklar: siirelerde diger ogrencilere ek olarak
destekleyici ve telafi edici kurslar verilebilir.”’(M1-E)

““...tasimalr 6grenciler i¢in ilave kurslar ve servis imkani sunulabilir.”’(MYS5-E)
““...yerlesim yerlerine okullar yapiimal tasimali egitim kaldiriimali...” (08-K)

“Tasimalt egitim de aile ve dgrenciler egitime oOnem vermemektedir. Aileler
bilinglendirilmeli...” (MY3-E)

“...tastmal okullarda zor olan veli- okul iliskisini artirmaya ézen gosterirsek ogrenci
velilerini siirece ne kadar ¢ok dahil edersek egitim ogretim okul ortamindan sonra da devam eder ve
daha kalict hale gelir.”’(010-K)

Arastirmanin dordiincii alt problemi;

Tagimali Egitim Sistemine yonelik 6gretmen ve yoneticilerin goriisleri nelerdir? seklinde
belirlenmistir. Asagida katilimcilardan elde edilen verilerden kodlar olusturulmus, frekans degerleri
hesaplanmig ve Tablo 4’de gosterilmistir.
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Tablo 6. Ogretmen ve Yoneticilerin tasimali egitimle ilgili genel degerlendirmeleri

Uygulamadaki Eksiklikler Giderilmeli

Kategori Kodlar f
Verimsiz-Kaldirilmali 8

Yerinde Egitim Yapilmali 6

Genel Faydali- Yayginlasmali 5
Degerlendirme Denetim Yapilmali 5
4

1

Fiziki Yapn lyilestirilmeli

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimer sayisindan fazla olabilir.

Tablo 6 incelendiginde yonetici ve dgretmenlerin vermis olduklar1 yanitlar incelendiginde
yarisina yakint verimsiz-kaldirilmali(f=8) diisiincesindeyken daha sonra sirasiyla yerinde egitim
yapilmali (f=6), faydali-yayginlasmali(f=5) ile denetim yapilmali (f=5), uygulamadaki eksiklikler
giderilmeli (f=4), fiziki yap1 iyilestirilmeli (f=1) seklinde devam ettigi goriilmektedir. Bazi1 katilimeilar
goriiglerini su sekilde ifade etmislerdir;

“Tasimalr egitim sistemi swniflarin kalabalik olmasina derslerin verimsiz ge¢cmesine neden
oluyor Tasimali egitim sistemi kaldiriimali...”’(O8-K)

““...¢oziim olarak yerinde egitim olmasi, tasimaya gerek kalmayacak sekilde egitim
diizenlenmesi faydali olacaktr.”’(M1-E)

“Egitimde firsat egsitligi ve egitimin kalitesinin artirilmasi ogrencilerin olanaklarinin
artirilmast konusunda tasimalr egitimin bu konuda avantajlar sagladigi bu yiizden tagimali egitimin
yaywmlasmast ve bunun igin tasimali egitimin dezavantajlari giderilmesi bu konuda yatirimlarin
artmast gerekir.”’(O2-E)

“Tasimali Egitim bulundugu yerde okul bulunmayan, okula kendi imkani ile devam
edemeyecek ogrencilere egitim olanagi sunmast agisindan ¢ok onemli bence okullagsma oranini da
artirtyor ancak uygulama da aksakliklar siki denetim ve iyi planlama ile ortadan kaldirilsa ¢ok daha
basarui sonuc¢lar elde edilebilir.”’ (MY6-E)

“Genel olarak degerlendirmek gerekirse uygulamadaki aksakliklar (tasima araglarinin
problemlerinin giderilmesi, soforlerin egitilmesi, yemekhane problemlerinin ortadan kaldirilmast)
giderilirse tasimali egitim sisteminin faydalr oldugunu diisiiniiyorum...”” (07-K)

“Devletin tasimaya tahsis ettigi ara¢larin biiyiik ¢cogunlugu eski ve bakimsiz, soforler egitim
olarak, kilik kiyafet olarak yetersiz, kisa mesafeye tagima yapilmakta ¢éziim olarak fiziki yapi
iyilestirilmeli ve denetimler ciddi sekilde uygulanmali.”’ (M2-K)

Tartisma, Sonuc ve Oneriler

Tasima merkezli okullarda gorev yapan yonetici ve dgretmen goriislerine gore tasima merkezi
okullarda karsilasilan sorunlar ve ¢dziim onerilerine yonelik yapilan bu calismada, Sanliurfa ilinin
merkez ilgelerinde gdrev yapan yonetici ve Ogretmenlerin tasimali egitim sistemi uygulamasinda
kargilagilan sorunlara iligkin goriisleri incelenmis ve sunmus olduklar1 ¢dziim Onerilerine iliskin
bulgular o6zetlenmistir. Elde edilen bulgular alan yazinda olan caligmalarla karsilastirilmis ve
onerilerde bulunulmustur. Arastirmanin bulgulari incelendiginde yonetici ve 6gretmenlerin tagimali
egitimle ilgili karsilagtiklar1 sorunlar ve ¢6ziim Onerilerine iligkin belirgin farklarin olmadigi daha ¢ok
katilimecilarin benzer goriisler lizerinde yogunlastigi goriilmektedir.

Arastirmanin birinci alt problemi olan “Tasimali egitimde fiziki durum ile ilgili yasanan
sorunlara yonelik 6gretmen ve yoneticilerin gorlsleri ve ¢6ziim Onerileri nelerdir?” sorusuna
katilimcilarin  vermis olduklar1 yanitlar incelendiginde sorunlara iliskin katilimcilarin yarisindan
fazlas1 yemekhane eksikligi goriisiinde birlesirken ¢oziim oOnerileri olarak da en fazla dile getirdikleri
konu yemekhane yapilmasi seklinde olmustur. Literatiir incelendiginde; Yesilyurt vd. (2007)
[Ikdgretimde Tagimali Egitim Arastirmast Van 11 Merkezi Ornegi adli ¢aligmasinda yemekhane
eksikligi ve tagimali okullara yemekhane yapilmasi yoniinde goriis bildirmiglerdir. Kaya’nin (2010)
Tasimali Egitimin Yonetimi ve Sorunlari: Adiyaman ili Omegi isimli ¢alismasinda yemekhane
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sorunlart ve donanim eksikligi sonuglarina ulagmistir. Timur (2017) Tasimali egitim sistemi
uygulamasinin 6gretmen goriislerine gore incelenmesi ¢alismasinda tasima kapsamindaki araglar icin
okul Onlerinde park alanmin olmamasma deginmistir bu aragtirma sonuglar1 ¢aligsmayla benzerlik
gostermektedir.

Aragtirma sonucunda fiziki durumlar ilgili tasima merkezli okullarda bariz sekilde ortaya
cikan yemekhane eksikliklerinin ulusal diizeyde ortaya konan calismalarla ¢odziilmesi tagimali egitim
uygulamasmin daha basarili sekilde uygulanabilecegini gostermektedir. Ayrica tasima merkezli
okullarin donanimsal ve fiziksel eksikliklerinin ortadan kaldirilmasi, taginan koy ile tasima merkezi
okullarin yollarmin bakim onarimlariin yapilmasi uygulamanin saglikli sekilde yiiriitiilebilmesi i¢in
onemlidir. Teknik sartnamelerin sahadaki uygulanabilirligi iizerinde durulmalidir. Ornegin yemekle
ilgili sartnameye gore giinliilk numune alinmasi ve numunelerin 72 saat saklanmasinin istenmesi ancak
bununla ilgili okullara herhangi bir buzdolab1 temini gerceklestirilmemesi uygulanabilirlik yontindeki
eksiklikleri gostermektedir. Okullasma oranimi arttiran tagimali egitime iliskin alt yapisal tiim
eksikliklerin giderilmesi uygulamanin saglig1 acisindan hayati neme sahiptir.

Arastirmanin ikinci alt problemi olan “Tasimali egitimde, tasima ve yemek ile ilgili sorunlara
yonelik Ogretmen ve yoneticilerin goriisleri ve ¢6ziim onerileri nelerdir?” sorusuna katilimcilarin
vermis olduklar yanitlar incelendiginde, katilimcilarin yaris1 yemegin gramaj eksikligi ve saklama
kosullar ile ilgili sorunlar1 dile getirmislerdir. Sorunlara ¢oziim Onerileri olarak da katilimcilarin
biiylik ¢cogunlugu denetim ve yaptirim uygulanmasi gerektigi seklinde goriis bildirmislerdir. Literatiir
incelendiginde Agirkaya’nin (2010) Tasimali egitim uygulamasinda Ggretmenler ve Ogrencilerin
karsilastiklar giicliikler isimli ¢alismasinda yemegin gramaj eksikligi ve saklama kosullarina iliskin
elde ettigi bulgular ¢alismay: destekler nitelikteyken Cavusoglu ve Dénmez’in (2018) Yénetici,
Ogretmen, Ogrenci ve Veli Goriislerine Gore Pazarcik’ta Tagimali Egitim Uygulamas: adh
calismastyla ortiisgmemektedir. Timur (2017)’un Tagimali egitim sistemi uygulamasinin 6gretmen
goriislerine gore incelenmesi ¢alismasinda araclarm durumu, soforlerin durumu ve yemeklerin hijyen
eksiklikleri konusundaki bulgular calismay1 desteklerken personel eksikligi konusundaki bulgular
caligmayla uyusmamaktadir.

Yemek tagima ihalelerinde teknik sartnamede her sey usuliine uygun yer alirken uygulamaya
geldiginde maalesef biiyiik eksikliklerle karsilasiimaktadir. Ornegin denetim uygulamalarinin okul
idarelerine birakilmasi, yaptirnmlarin kagit iizerinde kalip uygulanmamast bir ¢ok sorunu da
beraberinde getirmektedir. Oncelikle il ve ilge diizeyinde denetimlerin planl ve diizenli sekilde
yapilmasi, sarthameye uymayan tasima ve yemek firmalarina caydirici yaptirnmlarm uygulanmasi
ayrica tiim soforlerin periyodik olarak egitime alinmalar1 tasima ve yemekle ilgili sorunlara ¢6ziim
getirebilecektir.

Arastirmanin iigiincii alt problemi olan “Tagimali Egitimde egitim-6gretim siirecinde yasanan
sorunlara yonelik Ogretmen ve yoneticilerin goriisleri ve ¢oziim Onerileri nelerdir?” sorusuna
katilimeilarin vermis olduklari yanitlar incelendiginde katilimcilarin biiyiik g¢ogunlugu akademik
bagar1 farklarinin olugmasi yoniinde goriis belirtirken ¢6ziim Onerileri olarak da 6grencilerin kendi
yasadiklar1 yerlesim birimlerinde egitim almalar1 yoniinde goriis bildirmislerdir. Literatiir
incelendiginde Elgicek ve Kaplan’in (2021) Tasimali Egitim Uygulamalarma Yonelik Ogretmen
Degerlendirmeleri adli ¢alismasinda akademik basar1 farki, okul aile is birligi ve disiplin ve uyum
sorunlar1 bulgular ile ¢6ziim olarak sundugu yerlesim yerinde okullarin agilmasi bulgulartyla bu
calisma Ortiismektedir. Timur’un (2017) Tasimali egitim sistemi uygulamasinin 6gretmen goriislerine
gore incelenmesi caligmasinda basar1 farkinin fazla olmasi, uyum sorunlari, veliler ile iletisimi okuma
yazma problemleri ve kurslara katilamama yoniindeki bulgularda ¢aligmayla benzerlik gostermektedir.
Biiyiikkidik ve Simsek’in (2017) &gretmenlerin taginan 6grenciler ile diger 6grencilerin akademik
basar1 farklarindan kaynakli ¢aligmasinda elde ettikleri bulgular ile Kiiciik’iin (2010) Tagimali
ilkdgretim okullarinda gorev yapan yonetici ve dgretmenlerin karsilastiklar: sorunlar (Aksaray Ili
Ornegi) adli ¢aligmasinda el ettigi tasman 6grencilerin ders dig1 faaliyetlere katilamamalari, uyum
sorunlart ve akademik seviye farklarinin olusturdugu sorunlar arastirmanin sonuglarmi destekler
niteliktedir.
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Birlestirilmis siifta egitim goren dgrencilerin 5. sinifa gectiklerinde ya da ara siniflarda okula
devam ederken herhangi bir nedenle okullarmin kapanmasi sonucu tasima merkezli okullara
taginmalar1, miistakil sinif deneyimi olmayan bu dgrencilerde genellikle okuma yazma ve temel
matematik diizeylerinde biiyiik eksikliklerin ortaya gikarmaktadir. Ogrencilerin bu eksiklikleri tasima
merkezi okullarin yiikiinii daha da arttirmakta, farkli bir yerlesim yerinden gelen 6grenciler okulda
disiplin ve uyum sorunlar1 yasayabilmekte ve velilerle iletisimde zaman zaman sorunlar yasandigi
gorilmektedir. Ayrica tasima kapsamindaki 6grencilerin okulda agilan kurslardan da mahrum
kalmalar1 arkadaglartyla aralarindaki akademik farkin acgilmasina sebep olmaktadir. Yerlesim
yerlerinde miistakil siiflarda egitim almalarin1 saglayabilecek sekilde okullar agilmali ve bu okullarin
ogretmen ve personel eksiklikleri giderilmelidir. Bunun miimkiin olmadigi, &grenci sayisinin az
oldugu yerlerde ise birlestirilmis siiftan gelen tagimali 6grencilere 6zel ilave ve destekleyici kurslar
acilarak akademik eksiklikleri giderilmelidir. Tagimali egitim, 6grencilerinin bu kurslar1 alabilecekleri
sekilde genisletilebilmelidir.

Aragtirmanin dordiincii alt problemi olan “Tagimali Egitim Sistemine yonelik 6gretmen ve
yoneticilerin gortisleri nelerdir?” sorusuna katilimcilarim vermis olduklar1 yanitlar incelendiginde
katilimeilarin biiylik cogunlugu tasimali egitimin verimsiz ve kaldirilmasi gereken uygulama oldugu
ve yerlesim yerlerinde agilacak miistakil okullarda egitim almalar1 gerektigi konusunda goriis
bildirmislerdir. Literatiir incelendiginde Ari’nin (2003) tasimali ilkdgretim uygulamasi (Usak Ornegi)
adli ¢calismasinda 6gretmenlerin tamaminin 6grencilerin ise iicte ikisinin tagimali egitim yerine normal
okullar1 tercih etmesi, arastirmanin sonuglarini destekler niteliktedir. Biiyiikkidik ve Simsek’in (2017)
calismasinda da genel olarak 6gretmenlerin tagimali egitimi dogru bulmadiklarm dile getirmeleri de
caligmay1 desteklemektedir. Elgigek ve Kaplan’in (2021) tasimali egitim uygulamalarina ydnelik
Ogretmen degerlendirmeleri adli ¢alismasinda tagimali egitime alternatif olarak 6gretmenlerin biiyiik
bir kisminin her yerlesim yerinde okullar1 ve bir kisminin ise tagimali egitimin devami yoniinde goriis
bildirmeleri, Yesilyurt vd. (2007) ilkégretimde tasimali egitim arastirmasi Van ili merkez 6rnegi adli
caligmada tasimali egitimin devami konusunda yonetici ve dgretmenlerin olumsuz goriis bildirirken
ogrencilerin olumlu goériis bildirmeleri arastirmanin sonucunu kismen desteklemektedir.

Tasimali egitim uygulamasi, azimsanamayacak sekilde maliyetli bir uygulamadir. Tagima ve
yemek ihalelerine harcanan paralarla ¢cok sayida okul yapilip hem derslik sayis1 artirilabilir hem de
Ogrencilerin erkenden uyanmasma gerek kalmayacak, uyum problemlerinden kaynakli disiplin
sorunlarini ortadan kaldiracak yerinde egitim uygulamasina gegilebilir. Boylelikle tagimali egitimden
kaynakl1 birgok sorun ortadan kaldirilabilir.

Tasima merkezli okullarda goérev yapan yonetici ve 0gretmen goriislerine gore tasima merkezi
okullarda karsilasilan sorunlar ve ¢oziim Onerilerine yonelik yapilan bu caligma neticesinde su
Onerilere yer verilebilir:

v Tasima merkezi kapsamindaki biitiin okullara standartlara uygun yemekhanenin
yapilmasi,

v Yemeklerin temizlik ve hijyen kurallarina uygun dagilabilmeleri i¢in yemek dagitim
elamani temininin saglanmasi,

v Ogrenci servis araglarmin giivenli bir sekilde indirme bindirme yapabilecegi park
alanlarmin olusturulmasi,

v Tasima ve yemek servisine yoOnelik denetim ve yaptinmlarin ciddi sekilde
uygulanmasi,

v Ogrencilerin devamsizlik problemlerini en aza indirmek igin d6grenci sayismin fazla
oldugu tasima birimlerine okullar yapilmasi,

v Hafta sonu okullarda yapilan kurslar i¢in tagima imkaninin saglanmasi,

v Mevcut sartnamede bulunan araglarin 15 yas sinir1 diigiiriilerek daha yeni aracglarla

tagima iginin yapilmast,

v Soforler ise alinirken egitim diizeylerine dikkat edilmesi ve en az lise mezunu olmalari
sart1 getirilmesi,

v Soforlerin halk egitim merkezleri araciligiyla periyodik egitimlere alinmast,

v Tasima merkezi okullarin arag-gere¢ gibi donanimsal eksikliklerinin giderilebilmesi

icin bu okullara 6zel 6denekler verilmesi,
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v Tasinan dgrencilerin egitsel eksikliklerinin giderilebilmesi i¢in ilave ve destekleyici
kurslarin verilmesi yoniinde 6nerilerinde bulunulabilir.
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