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Mesleki Degerlerle iliskilendirilen Etkinliklerin Ogretmen

Adaylarinin Farkindalik ve Tutumlarina Etkisi ”

Cemile BALIK!, Derya ATIK KARA2?

Ozet

Bu arastirma Egitime Giris dersi konularina iliskin mesleki
degerler ile iliskilendirilerek gerceklestirilen etkinliklerin
ogretmen adaylarinin mesleki degerlere iliskin farkindaliklari
ile meslege yodnelik tutumlarn UGzerindeki etkisini belirlemeyi
amaglamistir. Karma arastirma yontemi desenlerinden tekrarli
sirali karma desene godre duzenlenen bu arastirmanin
katilimcilari  2019-2020 o&gretim dénemi Egitim Fakultesi
Okuléncesi (55) ve Sinif Ogretmenligi (70) programliarinda
Egitime Giris dersini alan birinci sinif 6gretmen adaylarindan
olusmaktadir. Arastirmada veri toplama araci olarak nicel
veriler icin dlcek ve anket kullanilirken, nitel veriler icin acik uglu
soru formu, yari yapilandirilmis goérisme ve goézlem
kullanilmistir. Nicel verilere Mann Whitney U ve Wilcoxon
Isaretli Siralar testi, nitel verilere timevarimsal ve betimsel
analiz uygulanmistir. Veri analizi sonucunda, deney grubunda
ogretmenlik meslek degerlerine yonelik gergeklestirilen
uygulamalarin  égretmen adaylarinin  meslege yonelik
tutumlari Gzerinde olumlu ydnde anlamli bir etkiye sahip
oldugu ancak kontrol grubundaki &gretmen adaylarinin
meslege yonelik tutumlarinda bir degisim olmadigi
gozlemlenmistir. Arastirma sonucunda deney grubundaki
ogretmen adaylarinin égretmenlik mesleki degerlerine iliskin
farkindalik  kazandigi hem nitel hem nicel bulgularin
sonuglariyla desteklenmistir.
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Giris

Deger, insan yasaminin her alaninda yer alan ve pek cok kisinin asina
oldugu bir kavramdir. Alanyazinda insani insan yapan unsurlara sahip
olan ve insani diger canlilardan ayiran esas ozellikleri icinde barindiran
inanc¢lar buatunu (Dilmag, 2007), yol gosterici ilkeler (Schwartz, 1994)
seklinde tanimlanmaktadir. Bu baglamda degerlerin Kisilerin duygu,
dusunce ve davranislarina kaynaklik eden, hayati anlamlandirdigi bir
cerceve oldugu ve insanlarin bu cerceveyi gozlemleri, deneyimleri ve
duyumlari aracihigiyla toplumsal alanda elde ettikleri birikimlerle
olusturdugu soylenebilir. Aydin ve Akyol Gurler (2018) degerlerin ancak
egitim yoluyla kazandirilabilecegini ve bu sekilde toplumun
surekliliginin  saglanacagini ifade etmislerdir. Bu baglamda
dusunuldugunde, okullarin merkezinde yer alan ve degerler egitiminin
uygulayicilari olan 6gretmenler ve 6gretmen adaylari (Aydin ve Sulak,
2015) 6n plana cikmaktadir. Degerler egitimi sUrecinde égretmen,
ogretim faaliyetlerinde uygulanmasi gereken degerlere sahip degdilse
veya bahsedilen degerleri 6grencilerine ne sekilde kazandiracagini
bilmiyorsa sahip oldugu degerlerle rol model olmanin o&tesinde
ogrencilerde var olan degerlerin kérelmesine ve dahasi bu degerlerin
yok olmasina neden olabilir (Yazici, 2006). Bu nedenle, 6gretmenlerin
degerler egitimi konusunda bilgili olmasi kadar bu degerlere sahip
olmasi da oldukc¢a 6nemlidir.

Turkiye'de dogrudan &gretmenlik meslek degerlerini belirlemeye
yonelik kurumsal bir calismaya rastlanmamistir ancak Milli Egitim
Suralarinda mesleki degerler ve degerler egitimine yonelik meslek etigi
kararlari  alinmasi, MEB'in meslek etigi ile ilgili c¢alismalar
gerceklestirmesi, “Ogretmenlik Mesledi Genel Yeterlik Belgelerinde”
mesleki degerleri yansitan yeterliklere yer verilmesi ve lisans
programlarina deger egitimine yonelik dersler eklenmesi dolayli olarak
mesleki degerlere yonelik farkindalik kazandiran calismalardir (MEB,
2010; MEB, 2017). Ogretmen egditimi programlarinda mesleki degderler
kapsaminda ele alinabilecek derslerden biri, 2006-2007
duzenlemelerinde, genel kultur dersi kapsaminda tum programlar icin
zorunlu ders olarak eklenen “Topluma Hizmet Uygulamalaridir.
OgJretmen adaylarindan ders kapsaminda toplumsal sorunlari inceleyip
¢6zUmMU icin projeler GUretmeleri beklenmektedir (YOK, 2007). Bir digeri
ise YOK'Un 30 Mayis 2018 tarihinde 6Jretmen yetistirme lisans
programlarini guncellemesi ile tum lisans programlarina eklenen
“Egitimde Ahlak ve Etik” dersidir. Bu ders ahlak ve deger kavramlarinin
ogretmenlik  meslegi  cercevesinde  tartisilabilmesine  olanak
tanimaktadir. 2018 yilinda programlara eklenen diger bir ders ise
“Karakter ve Deger Egitimi"dir. Bu ders ile ogretmen adaylarinin
degerler egitimi kavramina, rol model olmanin dnemine, degerler
egitiminde yontem ve teknik kullaniminin gerekliligine iliskin
farkindalik kazanabilecekleri dusUnulmektedir.
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Ogretmenlik mesleki dederlerinin dédretmen editimi programlarinda
yer almasinin yaninda 6gretmen adaylarinin mesleki degerlere yénelik
olumlu orneklerle karsilasmalari da onemlidir. Cunku &gretmenin
sinifta ve okulda sergiledigi davranislar &grenciler tarafindan
gozlemlenir, 6gretmenin tutum ve davranislari dgrencileri olumlu veya
olumsuz olarak etkiler (Ulusoy, 2021). Egitim fakultelerinde de 6gretmen
adaylarinin gozlemleyip model alacaklari kisiler égretim elemanlari
oldugu icin ogretim elemanlarinin mesleki degerlerini tutum ve
davranislari ile sinif ortamina yansitmalari, égrenciler ve meslektaslari
ile iletisim bicimleri, egitim durumlari ve degerlendirme surecinde
benimsedikleri yaklasimlar gibi pek cok faktor égretmen adaylari
tarafindan gézlemlenecektir. Odretmenlik mesledi alan bilgisi ve
becerilerinin yaninda, tutum ve duzenli aliskanliklar gerektirdiginden
(Ozkan, 2012) 6gretmen adaylarinin mesleklerine karsi olumlu tutuma
sahip olmasi da 6nemlidir. Bu noktada deger ve tutum iliskisine
bakildiginda degerlerin, inan¢ ve tutumlarin temelinde yer almasi
(inceodlu, 2010) ve tutumda tek bir dederin etkili olmayip arka planda
degerler birlesimi olmasi (Aydin, 2013) sebebiyle mesleki degerlere
yonelik farkindalik kazandirmanin mesleki tutumu da etkileyecedi
dusunulmektedir. Ayrica tum bu faktorler &gretmen egitimi
surecindeki ortuk program kapsaminda mesleki degerlere iliskin
farkindalik kazandirilmasinive olumlu mesleki tutumlar edinilmesini de
etkileyecektir.

Alanyazin incelendiginde, 6gretmenlerin degerler egitimi surecindeki
uygulamalarini ve sUrecte karsilastiklari sorunlari belirlemeye, 6gretim
programlarinda yer alan degerlere yénelik gdoruslerini almaya yonelik
cesitli calismalar (Balci ve Yanpar Yelken, 2010; Celikkaya ve Filoglu,
2014; Kurtdede Fidan, 2013; Yildirim ve Caliskan, 2018) gerceklestirildigi
gorulmektedir. Ogretmen adaylarinin katilimcr oldugu calismalarin
konulari ise deger kavramina yukledikleri anlami belirlemeye, deger
hiyerarsilerini ortaya cikarmaya (Guven, 2015; Kola¢ ve Karadag, 2012;
Yazar, 2012; Yildirrm, 2018) yoneliktir. Ayrica égretmen ve &gretmen
adaylarinin “Schwartz Degerler Olcegi” (Dilmac ve digerleri, 2008; OJuz,
2012; Yilmaz, 2009) ve “Rockeah Degerler Listesi” (Aktepe ve Yel, 2009;
Bulug ve Uzun, 2020) kullanilarak degerlere yénelik gorus ve tercihleri
belirlenmeye calisiimistir.  Diger taraftan alanyazinda cesitli
arastirmacilarin mesleki degerlerin belirlenmesine  yonelik
gerceklestirdigi az sayida ¢alisma mevcuttur. Tunca (2012) calismasinda
ilkogretim ogretmenlerinin sahip olmasi gereken 44 mesleki deger
belirlemistir. Cubukcu ve digerleri (2012) 6gretmen, égrenci ve velilerin
goéruslerine gore ogretmenlerin sahip olmasi gereken degerleri
belirlemeye yonelik gerceklestirdikleri calismalarinda égretmenin yol
gosterici ve rehber olmasi gerektigi sonucuna ulasmislardir. Karabacak
(2016) tarafindan belirlenen sinif 6gretmenlerinin mesleki degerlerinin
alt boyutlarinda “meslegini 6zUmseme, paydaslarla etkili iletisim
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becerisi kazanma, 6grenciye deger verme, bilimsel tutuma sahip olma,
empati becerisi gelistirebilme, gunceli takip etme, arastirmaci
ogretmen olma” degerleri yer almaktadir. Yazar (2018) ise alanyazina
dayali olarak 6gretmenlik meslek degerlerinin “sevgi, saygl, sorumluluk,
bilimsellik, adil olma, sabir, hosgdru, fedakarlik, durustluk, alcak
goéonulluluk” olmasini Gnermistir.

Gergeklestirilen deger egitimi calismalarinin  sayica fazlahgr ve
cesitliligine bakildiginda, alanyazinda bu konuya énem verildigi ancak
daha cok betimsel calismalar yapildigl, ogretmenlerin mesleki
degerlerinin belirlenmesi ve bu degerlere sahip olma duzeylerinin
ortaya cikarilmasina yonelik calismalar oldugu gdrulmektedir.
Ogretmen adaylarina, o6gretmenlik meslek degerlerine yoénelik
farkindalik kazandirmak amaciyla gerceklestirilen bu calismanin
uygulamali  olmasi nedeniyle alanyazina katki  saglayacadi
umulmaktadir. Ancak meslege yénelik sahip olunan olumlu tutum her
zaman davranislara yansitiimamaktadir (Andronachea ve digerlersi,
2014; Lin, 2002). Bu nedenle meslege yoénelik olumlu tutum
gelistirilmesi hizmet oncesi egitimin erken donemlerinde baslamalidir.
Dolayisiyla bu arastirma ile hizmet oncesi egitim surecinin
baslangicindaki 6gretmen adaylarina 6gretmenlik meslek degerlerine
yonelik farkindalik kazandirip meslege yénelik tutumlarinin artmasini
saglayarak goéreve basladiklari zaman meslek gerekliliklerini yerine
getirmelerine yardimci olabilecegi dusunulmektedir.

Arastirmada mesleki degerlerin Egitime Giris dersinin konulari ile
iliskilendirilerek o6gretmen adaylarina sunulmasiyla bir farkindalik
kazandirilmasi beklenmektedir. Ogretmenlik mesleki degerlerinin
ozellikle ogretmenlik meslek bilgisi dersleri ile iliskilendirilmesi
ogretmen adaylarinin bu degerlerin meslegin bir gerekliligi oldugunu
kavramalarini kolaylastirabilir. Ayrica fakulteye yeni gelen &gretmen
adaylarinin mesleki degerlerle iliskilendirilmis bir Egitime Giris dersi
almasi  égretmen egitiminin  sonraki sUreclerini  daha verimli
gecirmelerine olanak saglayabilecegi dusunulmektedir. Bunun
yaninda arastirmanin bulgularina dayali olarak &gretmen egitimi
programlarindaki derslerin 6grenme-6gretme sureclerinin - mesleki
degerler g6z onunde bulundurularak tasarlanmasi gibi cesitli
uygulamalarin onunun acabilecegi, derslerin degerlerle
batunlestirilerek planlanmasi  yonunde &rnek olusturabilecegdi
dusunulmektedir.

Bu gereksinimler dogrultusunda tasarlanan arastirmanin amaci
Egitime Giris dersinde o6gretmenlik mesleki degerlerine iliskin
gerceklestirilen etkinliklerin, 6gretmen adaylarinin mesleki deger ve
tutumlarina olan etkisini belirlemektir. Bu amac¢ dogrultusunda
asagidaki sorulara yanit aranmistir:
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1. OJretmen adaylarinin dgretmenlerin mesleki degerlerine
yonelik gérusleri nelerdir?
2. Odgretmen adaylarinin  meslege ydnelik tutumlari ne

duzeydedir?

a. Uygulama o6ncesi ve sonrasinda ogretmen adaylarinin
mesleki tutumlari arasinda anlamli bir farkhlik var midir?

b. Uygulamaya katilan ve katilmayan 6gretmen adaylarinin
mesleki tutumlari arasinda anlamli bir farkhlik var midir?

3. Egitime Giris dersinde &gretmenlerin mesleki deger ve
tutumlarina yonelik gerceklestirilen etkinliklere iliskin deney
grubunda yer alan 6gretmen adaylarinin gérusleri nelerdir?

Yontem

Bu arastirma karma arastirma yontemlerinden tekrarh sirali karma
desenine gore duzenlenmistir. Karma yontem, nicel ve nitel verilerin
toplandigi, butunlestirildigi ve butlUnlestirmenin verdigi avantaj ile
sonuclar cikaran (Creswell, 2021) bir yaklasimdir. Bu calismada
kullanilan tekrarl sirali karma desen, sirali karma desenin zamansal
olarak nitel-nicel veya nicel-nitel seklinde duzenlenen yapisindan farkli
olarak ikiden fazla asama icerir (Teddlie ve Tashakkori, 2020). Bu
calismada nitel ve nicel veriler sirali bir sekilde dért asamada toplandigi
icin bu desen tercih edilmistir. Arastirma surecine iliskin bilgiler Tablo
T'de yer almaktadir.

Tablo1
Arastirma Sdreci

1Asama 2.Asama 2 Asama 4.Asama
Gruplar 3 (Uygulam A3 (Uygulama
(On Test) S (Son Test)
a sureci) sonrasl)
Veri AGIK 12 haftalik AGIK Yari
>3 Tutum  uclu Tutum  uclu
Y o toplama ... deneysel . yapilandiriimis
© 2 arac olcegi sord uygulama olcegi =oru gorusmeler
Qo formu formu
Veritura  Nicel—»Nitel —»  Nicel — Nitel = —» Nitel
— Veri Acik Acik
o3 toolama Tutum  uclu 12 haftalik  Tutum  uclu
= argq dlcegi  soru gozlem  odlcedi  soru
2 @) formu formu

Veri turu Nicel —»Nitel — Nitel—> Nicel=™ Nitel

Arastirmanin nicel boyutu zayif deneysel desenlerden statik grup on
test-son test desenine gdre tasarlanmistir (Fraenkel ve digerleri, 2012).
Seckisiz atama yapilamamasi nedeniyle zayif deneysel desen tercih
edilmis ve hazir olan gruplardan biri deney digeri kontrol grubu olarak
belirlenmistir (Buyukdzturk ve digerleri, 2014). Nitel boyutunda ise
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ogretmenlerin  sahip olmasi beklenen mesleki degerlere iliskin
farkindaliklari, uygulama surecindeki deneyimleri ve gdrusleri ortaya
cikarilmaya calisiimistir.

Bu arastirma, Anadolu Universitesi Etik Kurulunun 25/09/2019 tarihli
71460 sayili karari ile alinan izinle yUrutulmuastur.

Katilimcilar

Arastirmanin katilimcilari belirlenirken amacli ornekleme
yontemlerinden belli élcutleri saglayan durumlari secmek amaciyla
olcut orneklem kullanilmistir (Patton, 2014). Bu dogrultuda katilimci
grubunun belirlenmesinde daha dnce o6gretmen egitimi ve egitim
bilimleri ile ilgili bir ders almamis olmalari ve temel egitim duzeyindeki
ogretmenlik programlarinda 6grenim goruyor olmalari élcut olarak
kullaniimistir. Temel egitim duzeyinin secilme nedeni, bu kademenin
degerlerin kazanilmasi strecindeki onemidir. Buna goére arastirmanin
katilimcilarini bir devlet Universitesinin Egitim FakuUltesinde birinci
sinifta 6grenim gdren okul 6ncesi 6gretmenligi programindan 55, sinif
ogretmenligi programindan 70 ogretmen adayl olusturmustur.
Katilimcilarin kisisel bilgileri Tablo 2'de yer almaktadir.

Tablo 2
Katilimcilarin Kisisel Bilgileri
Deney Grubu Kontrol Grubu
N N
Cinsiyet Kadin 43  Kadin 52
Erkek 12 Erkek 18
1. sinif 54 1.sinif 69
Sinif . .
DGCS ile gecis 1 2.sinif 1
Anadolu Lisesi 34  Anadolu Lisesi 47
Temel Lise 2 Temel Lise 6
Sosyal Bilimler 4 Sosyal Bilimler 8
Mezun olunan okul Lisesi Lisesi
tard Acik Lise 1 Acik Lise 1
imam Hatip 1 imam Hatip 1
Anadolu Lisesi Anadolu Lisesi
Meslek Lisesi 1 Meslek Lisesi 1
Ogretmen Lisesi 2 Fen Lisesi 5
Yurt disinda bir 1
lise
Saretmenlik 1-5 sira 42 1-5sira 50
pr%graml torcih sirag _ETlsira 7  6llsira 12
gruplari 12-17 sira 4 12-17 sira 5
21-23 sira 2 19-21 sira 3

Okul oncesi 6gretmenligi programindan 55 ogretmen adayl deney
grubunu olustururken sinif 6gretmenligi programindan 70 égretmen
aday! ise kontrol grubuna atanmistir. Katilimcilarin kisisel bilgilerine

247



PAUEFD, 62, 242-271 [2024] C. Balik ve D. Atik Kara https://doi.org/10.9779/pauefd.1230429

bakildiginda deney ve kontrol grubu katilimcilarin benzer 6zelliklere
sahip oldugu gorulmektedir. Katilimcilarin 6gretmenlik meslegine
yonelik tutumlarini belirlemek amaciyla gerceklestirilen én test
puanlarina iliskin bilgiler asagidaki tabloda yer almaktadir.

Tablo 3
Deney ve Kontrol Gruplarinin On Test Tutum Puanlarinin Karsilastirmasi
Sira Sira
Grup N ortalamasi toplami Y P
Deney 55 65.27 3590.00
Kontrol 70 61.21 4285.00 1800.00 534

Deney ve kontrol gruplarinin én test tutum puanlari arasinda anlamli
bir farkllik olup olmadigini belirlemek icin Mann Whitney U testi
yapimistir. Tutum élceginin tum alt boyutlarinda ve genel toplaminda
anlaml bir farkhlik gdzlenmemistir (Tablo 3). Bu dogrultuda dersin
basinda deney ve kontrol gruplarinin meslege yoénelik tutumlari
arasinda anlamli bir farkliik olmadigi ve gruplarin mesleki tutum
kapsaminda denk oldugu soylenebilir.

Veri Toplama Araglari

Arastirma kapsaminda tutum d&lcegi, acik uclu soru formu, yari
yapilandiriimis goérusme formu ve gézlem formu veri toplama araci
olarak kullaniimistir.

Arastirmada on test-son test veri toplama araci olarak Cetin (2006)
tarafindan gelistirilen “Ogretmenlik Meslegine Yonelik Tutum Olcegi”
kullanilmistir. Olcedin gelistiriimesinde 100 maddelik deneme dlcedi
341 6grenciye uygulanmis ve gerceklestirilen analizler sonucunda sevgi,
deger ve tutum alt boyutlarini iceren 20'si olumlu, 15'i olumsuz olmak
Uzere toplamda 35 maddelik likert tipi bir dlcek olusturmustur. Olcegdin
Kaiser-Meyer Olkin (KMO) degerinin 0.95 ve Cronbach alpha degderinin
0.95 oldugu belirtilmistir (Cetin, 2006).

Acik uclu soru formu &gretmen adaylarinin 6gretmenlik mesleki
degerlerine yonelik goruslerini belirlemek amaciyla arastirmacilar
tarafindan olusturulmus, EJitim Programlari ve Ogretim alaninda
calisan bir uzmanin goérusune sunularak son hali verilmistir. Soru formu
“Bir 6gretmenin sahip olmasi gereken mesleki degerler nelerdir? Bu
degerlerin neden gerekli oldugunu érneklendirerek (sinif ici 6gretmen-
ogrenci iliskisi, gecmis yasantilariniz vb.) aciklayiniz.” seklinde bir
sorudan olusmaktadir. Uygulama sureci oncesinde ve sonrasinda
deney ve kontrol gruplarinda uygulanmistir.

Yari yapilandiriimis gérusme formu deney grubundaki 6gretmen
adaylarinin Egitime Giris dersi sonrasinda, ders sureci ve derste
gerceklestirilen uygulamalar hakkindaki goéruslerini daha
derinlemesine elde etmek icin kullaniimistir. Gérusme formu sekiz



PAUEFD, 62, 242-271 [2024] C. Balik ve D. Atik Kara https://doi.org/10.9779/pauefd.1230429

sorudan olusmaktadir. Degerler egitimi konusunda calismalari olan Ug
uzmanin goérusleri dogrultusunda duzenlenmis ve pilot gdérusme
sonrasl son hali verilmistir. Deney grubunda Ogretmenlik Meslegdine
Yoénelik Tutum Olceginden dUsuk, orta ve yiksek puan alan édgrenciler
arasindan goénullu olan 12 katilimci ile Egitime Giris dersi sona erdikten
sonra gorusmeler gerceklestirilmistir.

Gozlem formu deney ve kontrol gruplari arasindaki uygulamalari
karsilastirmak ve deneysel sureci kontrol altinda tutmak amaciyla
kontrol grubunda kullanilmistir. Deney grubunda haftalik ders planlari
ile sUrec dnceden belirlenmisken kontrol grubu icin bdyle bir planlama
so6z konusu degildir. Dolayisiyla kontrol grubunda ders esnasinda
arastirmaya etki edebilecek durumlar hakkinda bilgi sahibi olmak icin
gozlem yapilmistir. Arastirmacilar tarafindan gelistirilen gézlem formu,
derste kullanilan yontem ve teknikler, etkinlikler, verilen ddevler, yer
verilen mesleki degerler ve 6gretim elemaninin rol model olmasi ile ilgili
bélumlerden olusmaktadir.

Deney Grubu Uygulama Sireci

OJretmen adaylarina mesleki degerlere yénelik farkindalik
kazandirmayl amacglayan bu calismanin deneysel boyutunda
ogretmenlik mesleki degerleri Egitime Giris dersi konulari ile
iliskilendirilmistir. Ders kapsaminda 44 &6gretmenlik mesleki degeri
temel alinmistir. Ele alinan mesleki degerler Tablo 4'te yer almaktadir.

Egitime Giris dersinin konularina gore ele alinmasi gereken degerleri
belirlemek i¢cin U¢ uzmanin goruslerine basvurulmustur. Uzmanlar
tarafindan “Nazik olma, Bagislayici olma, Yardimsever olma, Estetik
begeni sahibi olma ve Cevreye karsi duyarli olma” degerleri konularla
iliskili bulunmadigindan bu degerlere yonelik dogrudan etkinlik
gerceklestiriimemis, ders surecinde ortuk program dahilinde ele
alinmistir. Her hafta ele alinmasi &ngorulen degerleri de iceren
etkinliklerin yer aldigi toplamda 12 ders plani olusturulmus ve bu planlar
uygulanmadan énce uzman gorusu alinarak duzenlenmistir. Etkinlikler
olusturulurken sinif mevcudunun kalabalik olmasi ve dersin haftada iki
saat olmasi gibi sinirliiklar géz énunde bulundurarak genis katilimli
etkinlikler duzenlenmistir. Ayrica katilimcilara sinif disinda da etkinlikler
verilerek 6grenme etkinliklerinin bireysellestirilmesi, ders disinda da
konularin tekrari saglanmaya calisiimistir. Canvas Odrenme Yonetim
Sistemi isimli cevrimici platform Uzerinden ders disi etkinliklerin takibi
yapilmistir. Bu arastirmanin ikinci yazari olan égretim elemani deney
grubunda dersi yuruturken ortuk programi degerler egitimi
kapsaminda kullanmistir.

Tablo 4
Ogretmenlik Meslek Degerleri (Tunca, 2012)

Bilimsel dusunme Kuskucu olma Ogrenmeye acik olma
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Meslegine baglhlik
duyma

Tutarh olma

Katilimci olma

Hosgorulu olma

Demokrat olma

Uzlasmaci olma

DUrust olma

Isbirligine acik olma

Cevreye karsi duyarli

olma
Sabirli olma insancil (hUmanist) olma Ozsaygl duyma
Nazik olma Siddete karsi olma Akilci olma

Bagislayici olma

Yurttaslik bilincine sahip
olma

Paylasimcli olma

EntelektUel olma

Ulusal dile 6nem verme

Ataturk ilkelerine bagli
olma

ilkeli olma

Farkliliklara saygli duyma

Hukukun Ustunlugune
inanma

Yardimsever olma

Acik dusunceli olma

Ulusal simgelere duyarli
olma

Estetik begeni sahibi
olma

Elestiriye acik olma

Vatansever olma

Sorumluluk sahibi olma

Esitlikten ve adaletten
yana olma

Yenilik¢i olma

Kulturel ve tarihsel
mirasa duyarl olma

Dusunce ve ifade
o6zgurlugunu savunma

Cagdas olma

Arastirmaci olma

Din ve vicdan
6zgUurlugunu savunma

Gelenek ve goreneklere
duyarl olma

Uretken olma

Kurallara saygili olma

Kontrol grubundaki Egitime Giris dersi Egitim Programlari ve Ogretim
alaninda doktorasini tamamlayan bir &gretim elemani tarafindan
surdurulmustar. Ders surecinde ele alinan konular deney grubundaki
konular ile es zamanl olarak ilerlemistir. Uygulama surecinde kontrol
grubunda 12 haftalik yapilandiriimis gézlem gerceklestiriimistir. Gdzlem
surecinde derste bahsedilen mesleki degerler, égretim elemaninin
sergiledigi mesleki degerler, ders surecinde kullanilan yéntem-
teknikler, sinifin ders surecine katilimi ve ddev verme durumlarina
dikkat edilmistir.

Veri Analizi

Arastirmadan elde edilen nicel veriler kodlanarak SPSS yazilimina
aktariimistir. Oncelikle kayip veriler incelenmis ve %5'in altinda oldugu
tespit edildigi icin herhangi bir islem gerceklestirilmemistir (Sayin ve
digerleri, 2017; Schafer, 1999). Ardindan gerceklestirilen normallik analizi
olcek maddelerinin toplam puani ve anket maddelerinin ortalama
puani Uzerinden gerceklestirilmistir.

Tablo 5

Nicel Verilerin Normallik Analizi Sonuglari
o Veri Kolmogorov-
2 Toplama Uygulama N  Skewness Kurtosis Smirnov
O Aracli p degeri

250



PAUEFD, 62, 242-271 [2024] C. Balik ve D. Atik Kara https://doi.org/10.9779/pauefd.1230429

> On test 59 -3.7556 5.7438 200
S Olcek
) Son test 55 -3.897 3.369 .027
S Ontest 72  -30742  0OM62 004
c Olcek
§ Son test 70 -2.205 -0.021 .006

Normallik analizi sonuclarina gore (Tablo 5) Kolmogorov-Smirnov p
degeri deney grubunun olcek puanlari ve kontrol grubuna uygulanan
son test olcek puani icin normal dagilima uygun olmasina karsin tum
olcumler icin Skewness degerinin +1.0 ve -1.0 araliginin disinda kalmasi
(Hair ve digerleri, 2014) ve histogramlarin normal dagilima uygun
olmamasl sebebiyle nicel verilerin normal dagilima uygun olmadigi
belirlenmistir. Bu nedenle nicel veri analizi sUrecinde nonparametrik
testler uygulanmistir. Deney ve kontrol gruplarinin 6n test ve son test
sonugclarini karsilastirmak i¢cin Mann Whitney U testi; her iki grubun
kendi icinde on test ve son test puanlarl arasinda bir degisim olup
olmadigini belirlemek icin ise Wilcoxon isaretli Siralar testi yapilmistir.
Gruplar arasinda olusabilecek farklarda etki buyuklugunu hesaplamak
icin ise Mann Whitney U testi icin d=Z/ /N formullu, Wilcoxon isaretler
Sirali Testi icin d= t/ /N formulu kullaniimistir (Rosenthal, 1991). Etki
buayuklukleri yorumlanirken aritmetik ortalamaya dayanan etKki
buyuklukleri;

. -0,15 < Etki degeri < 0,15 = Onemsiz DUzeyde
- 0,15 =< Etki degeri < 0,40 = KUgUk Duzeyde

- 0,40 < Etki degeri < 0,75 = Orta Duzeyde

- 0,75 < Etki degeri < 1,10 = Genis Duzeyde

- 1,10 < Etki degeri < 1,45 = Cok Genis Duzeyde

- 1,45 < Etki degeri = Mukemmel Duzeyde seklinde yorumlanmistir
(Thalheimer ve Cook, 2002, akt. Camnalbur ve Mutlu Bayraktar, 2018)

Nitel verileri olusturan yari yapilandirilmis gérusme analizinde “Veriler
Uzerinde kategorilerin, temalarin ve oruntulerin ortaya cikarilmasi”
(Patton, 2018) amaciyla tumevarimsal analiz uygulanmistir. Acik uclu
soru formu ve gdézlem formundan elde edilen veriler i¢cin daha 6nce
olusturulan temalara gore (Yildirim ve Simsek, 2016) betimsel analiz
uygulanmistir.

Arastirmanin Gegerlik ve Guvenirligi

Karma ydntem arastirmasi desenine uygun olacak sekilde gecerligi
saglamak adina arastirmaci, hem uygulama surecine dahil olarak
icerden bir bakis acisina sahip olmus hem de uzman gorusleri ile
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gergeklestirilen analizlerde de nesnel bir bakis acisi ile calismayi
surdurmus, zayif deneysel 6n test- son test modeli uygulandiktan sonra
katimcilarla yari  yapilandirilmis  goérusmeler gerceklestirerek
uygulama sureci hakkinda derinlemesine bilgi alinmis, nitel ve nicel veri
toplama araclari ile farkl veri toplanmis ve arastirma sonuclarina etkisi
ortadan kaldirilmistir (Christensen ve digerleri, 2020; Onwuegbuzie ve
Johnson, 2006). Karma yonteme ait dnlemlerin yani sira nitel ve nicel
yoénteme 6zgu énlemler de alinmistir.

Nitel arastirma boyutunda inandiriciligi saglamak adina arastirmada
veri toplama araci olusturulmasi, uygulama surecinde kullanilacak
mesleki degerlerin belirlenmesi ve kullanim zamanlari, ders planlarinin
hazirlanmasi, verilerin  dokumu ve analizi asamalarinda uzman
goruslerine basvurulmustur (Lincoln ve Guba, 1985, akt. Yildirim ve
Simsek, 2016). Yari yapilandirilmis gorusmeler éncesinde pilot gérusme
uygulanmistir. Gorusme dokumleri nitel arastirma yapan ve Egitim
Programlari ve Ogretim alaninda calisan bir uzman tarafindan tutarlik
acisindan incelenmistir. Arastirma kapsaminda gercgeklestirilen tim
analizler yazarlar tarafindan paralel olarak gerceklestirilerek gorus
birligine varilmistir. Deney grubunda 12 haftalik uygulama, kontrol
grubunda ise gozlem sureci ile uzun sureli etkilesim saglanmaya
calisilmistir. Ayni zamanda arastirma sureci raporlanirken ayrintili
betimleme saglayabilmek adina dogrudan alintilara yer verilmistir.
Arastirma kapsaminda cesitli veri toplama araclarini kullanarak
derinlemesine veri toplamak amaclanmis ve bu sekilde inandiricilik
arttirilmaya calisiimistir.

Nicel arastirma boyutunda arastirmada kisisel bilgi formmu aracihigiyla
elde edilen verilerden yola cikarak deney ve kontrol gruplarindaki
katimcilarin  cesitli degdiskenler acisinda benzer oldugu ortaya
konulmustur. Ayrica én test veri toplama araci olarak uygulanan
“‘Ogretmenlik Meslegdine Yonelik Tutum Olcedi"ne goére her iki grubun
uygulama oncesinde meslede yonelik tutumlarinin yakin duzeyde
oldugu belirlenmistir. Bu dogrultuda iki grubun ozelliklerinin benzer
olmasi ve uygulama éncesinde meslege ydnelik tutumlari arasinda
anlamli bir farkhlik olmamasindan dolayl deney ve kontrol gruplarinin
benzer &zelliklere sahip oldugu séylenebilir. Ayrica kontrol grubundaki
ders sUrecinde gozlem yapilarak surecte katilimcilar etkileyebilecek
unsurlar belirlenmeye calisiimistir. Boylece i¢ gecerlilik iyilestirilmeye
calisilmistir (Eckhard ve Ermann, 1997 akt. Buyukdzturk ve digerleri,
2020).

Bulgular

Ogretmen Adaylarinin Mesleki Degerlerin Neler Olmasi Gerektigine
Dair Gorusleri
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Deney grubunda yer alan katilimcilarin mesleki degerlere yonelik
uygulama éncesi ve sonrasi gorusleri Tablo 6'da sunulmustur.

Tablo 6

Deney Grubundaki Katilimcilarin Uygulama Oncesi ve Sonrasinda Mesleki
Degerlere Yonelik Gorusleri

Uygulama Oncesi

Uygulama Sonrasi

Acik dusunceli olma

Acik dusunceli olma

Bagislayici olma

Arastirmaci olma

Arastirmaci olma

Isbirligine acik olma

Bilimsel dusunme

Bilimsel dusunme

Ifade 6zgurlugunu
savunma

Durdst olma

DurUst olma

ilkeli olma

Esitlikten ve adaletten
yana olma

Esitlikten ve adaletten
yana olma

Din ve vicdan
o6zgurlugune sahip
olma

Farkliliklara saygl
duyma

Farkliliklara saygl
duyma

EntelektUel olma

Hosgorulu olma

Hosgorulu olma

Cevreye karsi duyarl
olma

insancil olma

insancil olma

Demokrat olma

Katilimci olma

Katilimci olma

Ataturk ilkelerine bagh
olma

Meslegdine baglilik
duyma

Meslegdine baglilik
duyma

Elestiriye acik olma

Nazik olma

Nazik olma

Vatansever olma

OJrenmeye acik olma

Ogrenmeye acik olma

Tutarl olma

Ozsaygl duyma

Ozsaygl duyma

Kurallara uyma

Sorumluluk sahibi
olma

Sorumluluk sahibi
olma

Kuskucu olma

Yardimsever olma

Yardimsever olma

Uretken olma

Yenilik¢i olma

Yenilik¢i olma

Akilcl olma

Paylasimci olma

Paylasimci olma

Cagdas olma

Sabirli olma

Sabirli olma

Estetik begeni sahibi
olma

Siddete karsi olma

Siddete karsi olma

Gelenek- goreneklere
bagli olma

Kulturel degerlere
duyarli olma

Deney grubundaki katilimcilar uygulama éncesinde 19 mesleki deger
ifade ederken uygulama sonrasinda bu goruslerine ek olarak 20 farkli
mesleki degerden daha bahsetmislerdir. Kontrol grubundaki
katilimcilarin ifade ettikleri mesleki degerlere iliskin gérusler ise Tablo
7'de yer almaktadir.

Tablo 7

Kontrol Grubundaki Katilimcilarin Ders Oncesi ve Sonrasinda Mesleki

Degerlere Yonelik Gorusleri
Ders Oncesi

Ders Sonrasi
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Acik dusunceli olma

Acik dusunceli olma

Cevreye karsi duyarh
olma

Arastirmaci olma

Arastirmaci olma

Demokrat olma

Ataturk ilkelerine baglh
olma

Ataturk ilkelerine bagl
olma

Dusunce- ifade
0zgurludunu savunma

Bilimsel dusunme

Bilimsel dusunme

Katilimci olma

Esitlikten ve adaletten
yana olma

Esitlikten ve adaletten
yana olma

Kulturel ve tarihsel
mirasa duyarl olma

Farkliliklara saygl
duyma

Farkliliklara saygl
duyma

Vatansever olma

Hosgorulu olma

Hosgorullu olma

Durust olma

DurUst olma

EntelektUel olma

EntelektUel olma

Kuskucu olma

Kuskucu olma

Meslegdine baglilik
duyma

Meslegdine baglilik
duyma

Nazik olma

Nazik olma

OJrenmeye acik olma

OJrenmeye acik olma

Ozsaygl duyma

Ozsaygi duyma

insancil olma

insancil olma

Paylasimci olma

Paylasimci olma

Sabirli olma

Sabirli olma

Sorumluluk sahibi
olma

Sorumluluk sahibi
olma

Siddete karsi olma

Siddete karsi olma

Uretken olma

Uretken olma

Yardimsever olma

Yardimsever olma

Yenilik¢i olma

Yenilik¢i olma

Akilci olma

Bagislayici olma

Kontrol grubundaki katilimcilar Egitime Giris dersi oncesinde 23
mesleki deger belirtmislerdir. Dersin sonunda 23 mesleki degerden
“Akilci olma” degeri disindaki tum mesleki degerler tekrar edilirken
bunlara ek olarak “Bagislayici olma”, “Cevreye karsi duyarll olma”,
“Demokrat olma”, “Duslnce ve ifade 6zgurligunu savunma”, “Katilimci
olma”, “Kulturel ve tarihsel mirasa duyarli olma” ve “Vatansever olma”
degerleri ifade edilmistir.

Ogretmen Adaylarinin Meslege Yénelik Tutumlarina iliskin Bulgular

Deney grubunun é6gretmenlik meslegine yonelik tutumlari uygulama
oncesi ve sonrasinda olculerek karsilastiriimis ve elde edilen bulgulara
Tablo 8'de yer verilmistir. Deney grubundaki 6gretmen adaylarinin
uygulama oncesi ve sonrasinda meslede yonelik tutumlarl arasinda
anlamli bir fark olup olmadigini belirlemek amaciyla yapilan Wilcoxon
isaretli Siralar Testi sonuclarina gére deney grubundaki 6gretmen
adaylarinin meslege yonelik tutumlari arasinda anlamli bir fark oldugu
belirlenmistir [z=-2,269, p<0,05].
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Tablo 8

Deney Grubu On Test- Son Test Tutum Puanlarinin Karsilastirilmasi
Deney Grubu N Sira Sira toplami z p

ortalamasi

Negatif 18 24.44 440.00 -2.269 .023
siralar
Pozitif siralar 34 27.59 938.00
Fark 3
olmayan

d=-0.21

Fark puanlarinin pozitif siralar lehine olmasi Egitime Giris dersinde
uygulanan etkinliklerin 6gretmenlik meslegdine yénelik tutumu olumlu
yonde etkiledigini gostermektedir. Etki buyuklugu degeri anlaml
farkliigin  6nemsiz bir etki degerine sahip oldugunu ortaya
koymaktadir.

Tablo 9
Kontrol Grubu On Test ve Son Test Tutum Puanlarinin Karsilastirilmasi
Kontrol Grubu N Sira Sira toplami z P
ortalamasi
Negatif siralar 41 32.39 1328.00 -1.422 155
Pozitif siralar 25 3532 883.00

Fark olmayan 4

Tablo 9'da géruldugu gibi kontrol grubunun ders 6ncesi ve sonrasinda
meslege yonelik tutumlarl arasinda istatistiksel olarak bir fark
gozlenmemistir. Fark puanlarinin negatif siralarda daha yuksek olmasi
kontrol grubunun aldigl Egitime Giris dersinin 6gretmen adaylarinin
meslege yonelik tutumlarini olumlu yénde gelistirmede bir katki
saglamadigini gostermektedir [z=-1,422, p>0,05].

Tablo 10
Deney ve kontrol gruplarinin son test tutum puanlarinin karsilastirmasi
Sira Sira
Crup N ortalamasi toplami v P
Deney 55 72.40 3982.00
Kontrol 70 55.61 3893.00 1408.00 010
d=-0.23

Deney ve kontrol gruplarinin meslege yonelik tutumlarinda Egitime
Giris dersi sonunda anlamli bir farklilk olup olmadigini belirlemeye
yonelik yapilan Mann Whitney U testi sonucuna goére iki grubun son test
puanlari arasinda odlcegin tum alt boyutlarinda ve d&lcegin genel
toplaminda anlamli bir farkhlik gozlenmistir (Tablo 10). Etki bayuklugu
degerine bakildiginda bu anlamli farkliigin énemsiz dluzeyde bir etkiye
sahip oldugu goérulmektedir. Daha énce sunulan Wilcoxon isaretli
Siralar Testi sonuclarina bakilarak anlamli farkhligin deney grubu lehine
oldugu séylenebilir (Tablo 8).
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Deney Grubundaki Ogretmen Adaylarinin Mesleki Degerler Egitimi
ile Butlinlestirilmis Etkinliklere lliskin Gorusleri

Deney grubunun slrece iliskin gorUsleri “Ogretmenlik Meslegdi”,
“Egitime Giris Dersinin islenisi” ve “Egitim FakUltesinde Mesleki
Degerlerin Kazandirilmasi” olmak Uzere U¢ tema altinda ele alinmis ve
dogrudan alintilarla desteklenerek sunulmustur.

“Ogretmenlik Meslegdi” temasi altinda “Meslege Bakis” ve “Egitime Giris
Dersinin Meslege Bakisa Etkisi” altinda toplanmaktadir (Sekil 1).

sekil 1

“Ogretmenlik Mesledi” Temasi

Ogretmenlik
_ Meslegi
/
yMeslegi sevdirme

Meslege Bakis Egitme Ging >

O Dersinin Meslege Jitis g
Kutsal olmasi . Bakiga Etkisi £ b’:gzgﬁfege
‘ “ genisletmesi
O ‘
I

. i Meslegin oneminin
insana ve topluma hissettinimesi

etki etmek Yeni ogrenme

den_eyimleri
Iyl ogretmenlerin saglamas:
etkisi

Yakin gevrenin Mesleki degerlere £y etmemesi
yonlendirmesi sahip olmanin
gerekliligi

“‘Ogretmenlik Mesledi” temasl altinda yer alan “Meslege Bakis” alt
temasinda 6gretmen adaylarinin meslegin kutsalligini ve 6gretmenlik
meslegiile hem dogrudan bireylere hem de topluma etki edebilecekleri
dusundukleri géralmustur. Bu yondeki gorusler “Nasil diyeyim, egitim
toplumumuzun yapl tasi bana gore benim bakis acimda bu yapi tasini
olusturanlar da egitimciler biz 6gretmen adaylari ve 6gretmenlerimiz.
Toplumu her turlu etkiyi yani toplumsal etki, kalkinma akla gelebilecek
her sey egitimle gerceklesir (02)"; “Ogretmenlik meslegdinin benim icin
anlami yani é6dretmenlik aslinda bir insan, birey yetistirmek (O11)"
ifadeleri ile drneklendirilebilir. Ogretmenlik mesledine iyi dgretmenler
ve yakin cevre yonlendirmesi ile yonlendiklerini belirten égretmen
adaylarinin gorusleri ise “.. babamin meslegdi oldugu icin secmemde
bunlar da etkili oldu (O9)™ “...ilkokul 6gretmenlerim olsun lisedeki tarih
dgretmenim olsun onlar etkiledi beni yani olumlu anlamda (O12)."
ifadeleri ile érneklendirilebilir.

Egitime Giris dersinin meslege bakisa etkisi alt temasi altinda ise dersin
hem meslege hem de egitime bakisa olumlu anlamda etki ettigi, yeni
ogrenme deneyimleri sagladigl, mesleki degerlere sahip olmanin
gerekliligini fark ettirdigi goéruslerinin ifade edildigi gorulmektedir.
Buna ydnelik 6gretmen adaylarinin goruslerinden bazilari sunlardir:

256
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“Biraz ogretmenlik mesledini sey gorUyordum basit yani ¢cok boyle
onemli bir meslek olarak gérmuyordum. Daha sonra egitime giris dersi
alinca ogretmenlik mesleginin ¢cok &nemli bir meslek oldugunu
dgrendim (O7)"; “..Odretmenlik mesledi gercekten bu derste anlasiliyor
ve bu derste sevdiriliyor bence sevmeyerek gelseydim bile bu dersi
aldiktan sonra severdim bence (O5)"; “Ya bircok bilmedigim sey varmis
acikcasl ben tercih doneminde 6gretmenligi tercih ederken cogu seye
hakim oldugumu dusunuyordum. Yaniliyormusum bircok seyi
bilmiyormusum. Oncelikle bircok bilgi edinmeme yardimci oldu nasil
diyeyim yaparak degdil de ddrenerek tecribe sahibi oldum (O2)" Bir
ogretmen adayl ise “Yani dedigim gibi ben o6gretmen olmak cok
istemiyordum. Annemlerin istegi ile gelmistim. O yuzden de bir
degisiklik olmadi yani (O3)" goérusu ile dersin mesleki degerler
konusunda etkisi olmadigini belirtmistir.

“Egitime Giris Dersinin islenisi” temasi “Etkinlikler”, “Sinif atmosferi”,
“Ogretim elemanin rold”, “OJretmen adaylarina katkisi” ve “Dersin
gelistirilmesi icin oneri” alt temalar ile aciklanmistir (Sekil 2).
“Etkinlikler” alt temasindaki gorusler ders ici etkinlikler, ders disi
etkinlikler, ilgi cekici ve yararli etkinlikler ve etkinliklere katilmak
istememe seklinde ifade edilmistir. Ders ici etkinliklerle ilgili gdruslere
bakildiginda anlamli 6grenme sagladigl, kendini ifade etme imkani
sundugu, sUrecin egitici ve &gretici oldugu ifade edilmistir. Bu
dusunceler “Ya bence daha iyi oldu ¢cunku birazcik da teorikten ¢ikmis
oldu. Dersi pekistirmek acgisindan da bizim ic¢in iyi oldu...hem mesleki
degerleri kavramamizda hem de konuyu kavramamizda bizim ig¢in
daha etkili oldu (O8)"; “Ders icinde bircok etkinlik yaptik &nemli olarak
hani kendi goéruslerimizi acik¢ca ifade edebilmek bircok zaman
yapabildik zaten (09)"; “Etkinlikler en sevdigim balumdu. Ozellikle bu
fakulte icin daha eglenceli beklerdim ama en eglencelisi egitime giris
dersiydi. Etkinlikle hem &gretici hem eglendiriciydi..Cok mutlu
oluyorduk biz etkinlik zamaninda (O5)" cimleleri ile drneklendirilebilir.
“Egitime Giris Dersinin islenisi” temasina iliskin bulgular asagidaki Sekil
2'de yer almaktadir.
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Sekil 2
“Egitime Giris Dersinin Islenisi” Temasi ve Alt Temalari

Egitime Girig

/ Dersinin Islenigi

7 \

O— O 000

N’ Etkinlikler Sinif atmosferi  Ogretim elemanin Ogretmen  Dersin gelistirilmesi
Ders igi etkinlikler / { rolu adaylanna katkest 16N onen

Ders dis: etkanlikler,

ilgi cekici ve yararhi Mesleki degerler Mesleki degerleri
etkinlikler Etkinliklere konusunda rol e degeren
katiimak istememe model olma

Ders ici etkinliklerin etkin katilimi saglayarak deneyim sagladigi goérusu
“...Bir nevi sey diyebilirim sadece kagitta kalmadi 6grendigimiz seyler.
Kendimize uyarladik, kendimiz de birtakim tecrUbeler edindik (02)"
ifadesi ile orneklendirilebilir. Etkinliklerin ilgi ¢ekici olmasina ydnelik
belirtilen goérus “Kartlarin altina numaralar yazip iste egitim programi
ogretim programi falan bunlar mesela benim daha cok aklimda
kalmami sagladi. ..Ama bdyle eglenceli aktiviteler beni cekiyor (O4)"
seklindedir. Ders ici etkinliklerin grubun parcasi olabilmeyi, kendini
onemli hissetmeyi ve égrencileri aktif kildigini ifade eden égretmen
adaylarinin gérusleri ise “Sinifca da kaynasmamizi sagladi (06)"; “Codu
dersten daha zevkli gecti benim icin hi¢c degilse birey olarak
karsisindakine saygi duymayi 6grendim derste onu gordum yani cogu
kisi soylerdi bana Universitede hic dyle beklemeyin 6gretmenler girip
clkacak yuzunuze bile bakmayacak. Bunun tamami aksineydi...bizi
dnemsedigini gdsteriyor (O12)" ifadeleri ile 6rneklendirilmistir.

Ders disi etkinliklerin ise yeni bilgiler edindirme, surecte aktif olma,
grubun bir parcasi olma, yasam ile iliskilendirme ve akran 6gretimini
saglamaya yoénelik etkileri oldugunu ifade etmislerdir. “Yeni ufuklar
kazandiracak bana yeni bilgiler edindirme konusunda olsun ders disi
etkinlikler cok faydali oldu benim icin. (02)" érnek olarak gosterilebilir.
Ders disi etkinlikler sayesinde grubun bir parcasi olduklari gérusune
‘“Aynen drama yapmistik. Benim biraz yorucu olmustu acikc¢asi
ugrasmistik baya emek vermistik yine guzeldi acikcasl sinif olarak
kaynasmamizi sagladi (O06)";"...Herkes édev yapiyor bir sey yapiyor. Cok
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ilging buldum hani herkesin sinifta bazi arkadaslarimiz da paylasti...
Aslinda birazcik daha tanimis oldum arkadaslarimi...(O10)" ifadeleri ile
orneklendirilebilir. Gercek yasam ile iliskilendirdigini ifade eden
ogretmen adaylarinin  gdruslerine &rnek olarak “Tartismalarda
genellikle kardesimi érnek vermistim. CUnku kardesim kucuk ve onu
gozlemleyebildigimi dusunerek ornek vermistim ve bazi seyleri fark
etmemi sagladi (O4).” Akran 6grenmesinin saglamasi yonelik goruslere
ornek olarak ise “Ben tartismalari daha eglenceli buldum aslinda cunku
yoruma aclik bir suru konu var sen birini cekip aliyorsun. Digerlerini de
birileri cekip almis gorebiliyorsun bir seyleri fark edebiliyorsun
okudugun zaman (O4)" ifadesi gdsterilebilir. OJretmen adaylari
tarafindan ilgi cekici ve yararli gérulen etkinlikler drama videolari,
canvas tartismalari, deger tasi etkinligi, gazete etkinligi, kitap okuma
etkinligidir. Ogretmen adaylarinin farkli etkinliklere iliskin gérUsleri “En
cok ilgimi video cekti. CunkU cok daha eglenceliydi (O5); Ben videoyu
yararh buldum (O10)"; “Bence canvas tartismalari daha yararlydi cinku
her haftaydi duzenliydi ve hep farkl bir konuyu iceriyordu. Bir konuya
bakip kalmiyorduk (O11); “UNESCO hakkindaki yazi. O cok ilgimi
cekmisti (O2)"; “Bir gazete hazirlamistik hem bizim katilimimiz baya
yuksek orandaydi hem de eglenerek yapmistik hem de degerleri
animsamis, benimsemis olduk (O12)" “Ama seyde cok iyiydi
kitap..DUnya Okulu... Ya cok sey katti bana (O8)" ve “sey o oyun tarzinda
vardl ya grup olmustuk bes kisi kartlar falan vardi o cok eglenceliydi
(Deger tasi) (O7)." ifadeleri ile érneklendirilebilir. Etkinliklere katilmak
istemeyen oOgretmen adaylari ise goruslerini “Fikirlerimi acikc¢a
sunamayan bir insanim zaten cekiniyorum biraz (O3); “..ya seyden
sikiliyordum her derste mesleki degerler, o biraz sikici geliyordu (O7)";
“Cok zorlandim c¢unkU ben hayatimda daha &nce hic makale
okumadim. ilk defa makale okudum ve o kadar zorlandim ki ilk cimleyi
bile bes defa okudum makalede (O11)" biciminde ifade etmislerdir.

Sinif atmosferi alt temasinda demokratik bir sinif ortami ve etkilesimli
bir ders sureci gecirdiklerini ifade etmislerdir. Demokratik sinif ortamina
iliskin “En cok hosuma giden sey yalnizca égretmen so6z sahibi degildi.
Biz de en az 6gretmen kadar so6z sahibiydik. Karsilikli fikir alisverisleri
vardi kendi fikirlerimizi sdyleyebiliyorduk (O2)" ifadesi ile etkilesimli ders
sureci ise “islenisi cok gUzeldi acikcasi cok keyif aldigim derslerden bir
tanesi etkilesim icindeydi surekli bizimle dersi yuruten 6gretim elemani
dersteki etkinlikler de cok aktif olarak etkinlik yaptik derste (O6)."
goérusu ile dérneklendirilebilir.

Ogretim elemanin rolU alt temasi mesleki degderler konusunda rol
model olmaya ve mesleki degerlere yonelik gorusleri barindirmaktadir.
Mesleki degerler konusunda rol model olmaya ydnelik égretmen
adaylarinin géruslerine “..bence tamamen anlattigi gibi bir 6gretmen
gercekten her degere 6nem veriyor en cok da &grencilerine deger
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verdigini dusunuyorum. Ve bu yodndeki davranislari da hepimizin
hosuna gitmisti... (O5)";
“..gercekten cok tam ideal bir 6gretmen gercekten idol olarak alabilecegim bir
kadin kendisi. Dersi anlatis bicimi olsun, 6grencilerle gbéz kontagi kurma olsun
surekli her birimize teker teker sorulari sey yapma bicimi olsun, 50, 60 Kisilik bir

sinifiz_hani tek tek herkesle konusmasi bence ok sey hani égretmenlik
agisindan cok sey alabilecegim bir kadin (O1)”

ifadeleri 6rnek gdsterilebilir. OJretim elemaninin sahip oldudu
dusunulen mesleki degerler ise “Meslegine baglhlik duyma”, “Nazik
olma”, “Odrenciye deder verme”, “Sabirli olma”, “Sinifa hakimiyet”,
“Sevgi”, “Acik dusunceli olma”, “Arastirmaci olma”, “Cagdas olma”,

n 4 n "

“Esitlikten ve adaletten yana olma”, “Elestiriye acik olma”, “Demokrat
olma”, “Farkliliklara saygi duyma”, “Guler yuzlu olma”, “Hosgérultu olma”,
“Insancil olma”, “lfade &zgurlugunu savunma” ve “Katilimci olma”

seklinde belirtilmistir.

Ogretmen adaylarina katkisi alt temasi kendi mesleki ve Kkisisel
gelisimlerine katki saglamasi, kendinde ve cevrede mesleki degerleri
sorgulama, mesleki degerleri kazandirmaya yonelik gdrusleri
icermektedir. Ogretmen adaylarinin  kendi mesleki ve kisisel
gelisimlerine katki sagladigi gorusune iliskin “..Sen 6gretmen adayisin.
Atiyorum bir olay karsisinda ani tepki verecegim sirada bu aklima
geliyor ve kendimi dizginleyebiliyorum yani. Egitimsel olarak tabi ki bize
cok sey kattl tabi ama toplumsal olarak da kendi yasantimizda baya
etkili oldu diyebilirim (012)"; kendinde ve cevrede mesleki degderleri
sorgulamaya yonelik olarak “En son seyden bahsetmistik 6gretmenlikte
sahip olunmasi gereken etik ilkeler falan hani onlarda da kendimizi sey
yaplyoruz hani o bende var mi1? yok mu falan diye o da etkiledi (O1)”
ifadesi; mesleki dederleri kazandirma durumuna yonelik ise “..Bir
ogretmenin hosgorull olmasi gerekiyor. Sabirli olmasi gerekiyor. Farkli
ogrencileri olacak sonucta onlara karsi sabirli olmasi gerekiyor, saygili
olmasi gerekiyor. Ben bu degerleri kazandigimi dtsuntyorum (O3).”
gorusleri 6rnek godsterilebilir.

Ogretmen adaylarinin dersin gelistirilmesine yonelik énerileri ders dis
ve ders ici etkinliklerin arttirilmasi, ders déneminin arttirilmasi, 6grenci
sayisinin  azaltilmasiyla ders etkilesiminin arttirilmasi, teknoloji
kullaniminin arttirilmasi, ders ile sinavin uyumlu olmasi yonundedir. Bu
oneriler su sekilde orneklendirilebilir: “.Belki hepimiz tiyatroya
gidebiliriz. Oyle etkinlikler olabilir ya da bir muzik dinletisine falan
gidebiliriz (O8)"; “Drama yapilabilirdi ya dramayi biz video Uzerinde
yaptik ama sinifta da yapabilirdik herkes kendinde bir degeri
benimseyip o deger hakkinda o deger cercevesinde kimi taklit
yapabilirdi, stand-up gdsterileri yapilabilirdi ya da bir sey anlatilabilirdi
(O2).". Ders ddéneminin arttiriimasina yonelik olarak ise “Bir donemlik
olmasin bu ders. Cunku guzel bir ders, 6grendigim bir ders (O11)" ifadesi
drnek olarak gdsterilebilir. Ogrenci sayisinin azaltiimasina yonelik olarak
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belirtilen gorusler “Siniflar ikili olabilir. Mesela bizim sinif 65 kisi falan 30-
35 kisi seklinde olabilir. Ya ogretmenin daha fazla ogrencilerle
etkilesimde olmasi daha verimli bir ders olmasi icin olabilir (O2)"; “sinif
cok kalabalik geliyor bana grup etkinlikleri yapmaya calisiyoruz alan
kisith zaman kisith yani 8 kisi grup etkinligi yapmak istiyoruz ama
oturamiyoruz bile o donmek zorunda kaliyor o kalkmak zorunda kaliyor
(O4)" seklindedir. Teknoloji kullanimina iliskin olarak “Teknolojiden
yararlaniliyor, alternatifler Uretilebilir daha fazla teknolojik ekipman
Gretilebilir (02)" goérlsu belirtilmistir. Ders sUreci ile sinavin uyumlu
olmasina iliskin olarak ise “Bence slayttan anlattiklariyla sinavda
sorulanlar biraz sey olmali sinavda sorulanlar biraz bilgi agirlikl
goéruyoruz ya sinavda daha ¢cok yorum hani derste de bence sinavda
sordugu gibi yorum olmali (O1)" goérisu ifade edilmistir. OJretmen
adaylarinin cogunlugu ise ders surecinde gerceklestirilen uygulamalari
yeterli gorduklerini “Diger derslerime gére egitime giris benim ig¢in
daha keyifli gecti bir eksikligini bulamiyorum bence cok keyifliydi

olmasi gerektigi gibi (06)"; “Bence mukemmel bir ders, kalsin béyle cok
guzel (O8)" gérusleri ile ifade etmislerdir.

Egitim Fakultesinde mesleki degerlerin  kazandirilmasina yoénelik
ogretmen aday! goérusleri ise alti alt tema ile ele alinmistir (Sekil 3).
Egitim fakultesinde mesleki degerlerin kazandirilmasi alt temasinda
yer alan 6grencinin aktif oldugu faaliyetlere yer verme ile ilgili olarak “Ya
mesela okulumuzda kulUpler var toplumsal gonulluluk kultbu, hayvan
besleme etkinligine katilmistim ben. O tarz etkinliklere katilabilirler...
(O7)": “Daha aktif faaliyetler olabilir diye dUsuntyorum (O6)" ifadeleri
ornek gobsterilebilir. Mesleki degere sahip &gretim elemanlari ile
karsilasmaya yonelik “..butdn mesleki degerleri baskin hocalarimizla
seminerler olabilir. Aradaki ucurumu kaldirmak énemli olan, 6grencinin
ogretmeni ile arasinda ucurum olmazsa égretmen ulasilabilir olursa
dgrenci icin bence bu mesleki dederlere sahip biri olarak cikabilir (02)”
ifadesi kullaniimistir.
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Sekil 3

“Egitim Fakultesinde Mesleki Degerlerin Kazandirilmasi” Temasindaki
Gorusler

Egiim
- Fakultesinde ~__

.//'/ Mesleki Degerlenin ™~
Kazandmlmas:

tmen

Ogrencmm aktif Ogre

oldugu faaliyetiere gel?g:r::g:’em
yer verme e o

Mesleki degedere

sahip ogretim Degerlen gergek
elemanlanyla yasamla
karsilagma iligkilendirme
Gergek sinif Degerlerin v
deneyimi vurgulanacagi
yasatimas etkinlikler

duzenlenmesi

Gercek sinif deneyimi yasatilmasi ile ilgili ornek olarak *“Yani
ogretmenlere teorikten c¢ok Universite egitimi icerisinde sey de
verilmeli, pratik egitim de verilmeli. Yani surekli gdzleme gdnderilmeli,
sadece son sinifta staj yaptiriimamali...(O9)"; “Kreslere gidilebilir
kreslerde gozlem yapilabilir. CunkU o zaman gercekten gdruyorsun
butun cocuk toplumuna nasil hitap etmek gerektigini. Onun disinda
cocuk yetistirme kurumlarina gidilebilir..(O11)" ifadesi g&sterilebilir.
Dederlerin vurgulanacagi etkinlikler duzenlenmesine ydnelik olarak
“Nasil olsa derste isleniyor diyerek gecilmesini isternem konunun farkli
etkinliklerle sergilerle egitim fakultesi icerisinde bu biling asilanmali
(O12)" ifadesi belirtilmistir. Degerleri gercek yasam ile iliskilendirmeye
yonelik olarak “Degerleri uygulamaya calisabilir 6grendigi degerleri
kendi gunluk hayatinda uygulayabilir surekli okuyarak o degerlerin
bilincine farkina sahip olabilir (O6)" ifadesi kullaniimistir. Ogretmen
adaylarinin gelisimine énem vermesine iliskin ornek olarak “Bir
ogretmen olarak kitap okunmasi sanatsal etkinliklere katilmasi
gerekiyor insanlarin kendini gelistirmesi acisindan (O7)"; “.Okuldan
sonra da sunu yapayim bu bana etki katsin yani iste okul oncesi
ogretmeni olacagim tiyatroda ne isim var otur iste oyuncaktan elinden
bir sey yap. Ama kendini gelistirmeli ki yani..(O4)" goérisu sunulabilir.
Sonug, Tartisma ve Oneriler

Arastirma suUrecinde mesleki degerlere yonelik cesitli etkinliklerin
gerceklestirildigi deney grubunda yer alan katilimcilarin  mesleki
degerlere yonelik farkindalik kazandigi sonucuna ulasiimistir. Deney

grubundaki katilimcilarin kontrol grubuna gore daha fazla mesleki
deger ifade etmesi ve gerceklestirilen gdrusmelerde degerleri
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benimsediklerini belirtmeleri uygulama surecinin etkililigi biciminde
yorumlanabilir. Ulasilan bu sonug¢ égretmen egitimi programlarindaki
derslerin, mesleki degerler ile butunlestirilerek ele alinmasinin
ogretmen adaylarinin degerleri kazanmasi ve benimsemesinde etkili
olacagini gostermektedir.

Ogretmen adaylarinin ifade ettikleri mesleki dederler MEB (2017)'in
Ogretmen Yeterlik Belgesinde yer alan tutum ve dederler boyutunda
“Farkhliklara saygl duyma” ve “Kulturel ve tarihsel mirasa duyarli olma”
mesleki degerleri ile benzerlik gdstermektedir. Ayrica “Milli, manevi ve
evrensel degerler”, “Ogrenciye yaklasim yeterlikleri”, “iletisim ve isbirligi”
“Kisisel ve mesleki gelisim” yeterliklerinin her birini kapsayacak mesleki
degerler ifade etmislerdir. Katilimcilarin mesleki degerlere yonelik
ifadeleri OJretmen Yeterlik Belgesinde tutum ve dederler alandaki
degerlerin pek cogu ile értusmektedir. Bu durum égretmen adaylarinin
mesleki degerlere iliskin farkindalik kazanmasinin yaninda ilgili meslek
yeterliklerine ydnelik dolayh olarak farkindalik olusturabilecegini

gostermektedir.

Ogretmen adaylarinin meslege yénelik tutumlarina bakildiginda deney
ve kontrol grubundaki katilimcilarin Egitime Giris dersi dncesinde
ogretmenlik meslegine yonelik tutumlari arasinda anlamli bir farklilik
yokken son test uygulamasinda deney grubu lehine anlaml fark
olusmustur. Bu sonu¢ deney grubunda gerceklestirilen mesleki
degerlerle butunlestirilmis etkinliklerin 6gretmen adaylarinin meslege
yonelik tutumlarini olumlu yonde etkiledigini gostermektedir.
Ogretmen adaylarinin  meslege ve meslegin dnemine iliskin
goruslerinde olumlu yonde degisiklikler olmasi da bu sonucu
desteklemektedir. Deney ve kontrol gruplarinin mesleki tutumlari
arasindaki farklihgin 6nemsiz duzeyde bir etki buyukligune sahip
oldugu gorulmektedir. Tutumlarin olagan kosullar saglandiginda
degisebilecedini ve maruz kalinan etkinin yogunlugu ve siddetine gore
tutum degismesi zorlasabildigi (Ustaahmetoglu, 2013) bilgisi de g6z
onunde bulunduruldugunda bu calismanin o6nemsiz  bir etki
buyUklugune sahip olmasi deneysel uygulamanin 12 haftalik kisa bir
zaman diliminde gerceklesmesinden kaynaklandigi dustinulmektedir.

Ogretmen adaylarinin, Egitime Giris dersindeki uygulamalardan sonra
egitime ve meslege karsi bakis acilarinin gelistigi, meslege karsi
sevgilerinin  arttigr  ve meslegin  dnemini  hissettikleri ortaya
konulmustur. Bu sonu¢ uygulama surecinde ele alinan égretmenlik
mesleki degerlerinin kapsaminin genis olmasinin yaninda meslegin
ozelliklerinin ve gerekliliklerinin iyi bir sekilde yansitildigi bi¢ciminde
yorumlanabilir. Ogretmen adaylari ders icinde gerceklestirilen
etkinlikler  sayesinde  etkili  6grenmeler  gerceklestirmislerdir.
Alanyazinda Egitime Giris dersi, iceriginde &gretmenlik meslek
degderlerine en az yer veren meslek bilgisi dersi (Aball Oztlrk ve Sahin,
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2018) olarak belirtilmesine karsin mesleki degerlerle iliskilendirilme
yapildiginda konu ile ilgili farkindalik kazandirabildigi gérulmustur. Bu
sonu¢ diger meslek Dbilgisi dersleri ve odgretmen egitimi
programlarindaki tum derslerin gerekli iliskilendirmeler yapildiginda
ogretmenlik mesleki degerlerine  yoénelik bir farkindalik
olusturabilecegini ve anlamh  &grenmeler  saglayabilecegini
gostermektedir.

Ogrenme suUrecinde bilissel, duyussal ve psikomotor boyutlar
birbirinden bagimsiz ve birbirini etkilemiyormus gibi davranilabilmekte
(Yilmaz, 2021), degerlerin bilgi boyutuna dnem verilerek tutum ve
davranis boyutu cogunlukla géz ardi edilebilmektedir (Gungdr, 2010).
Ancak degerler &zellikleri itibariyle duyussal 6zellikler barindirir. Bu
nedenle bilissel ve psikomotor hedefler gibi ders esnasinda égretmenin
anlattiklari ile kisa bir surede kazanilmayacadr (Yuksel, 2019)
bilinmektedir. Bu arastirma kapsaminda etkinliklerin planlanmasi ve
uygulanmasi surecinde katilimcilari  aktif kilmak, dusundurmek,
uretmelerini saglamak amaclanmis, sadece ders igcerigi ve mesleki
degerlere iliskin bilgi sunulmasindan ¢ok ortamin bu degerlere dayali
duzenlenmesi ve 6gretmen adaylarinin zengin yasantilarla deneyim
kazanmasini saglayacak sekilde cok boyutlu dlUzenlenmesine 6zen
gosterilmistir. Deger ve tutumlara iliskin degisikliklerin uzun zaman
gerektirdigi de dikkate alinmakla birlikte 6gretmen adaylarinin ders ici
etkinliklerin 6gretici, eglendirici ve ilgi ¢ekici oldugunu; etkinlikler
sayesinde aktif olarak grubun bir parcasi olduklari ve deneyim kazanma
imkani elde ettikleri sonucuna ulasiimistir. Alanyazinda deger
egitiminde somut ve uygulamali érneklerin yer almasi gerektigi,
ogretmenin model olmasinin yaninda ogrencilerin de daha fazla
sorumluluk almasiyla surecin basariya ulasabilecedi vurgulanmistir
(Ozdas, 2013). Bu dogrultuda ders disi etkinliklerde katilimcilar
kendilerini rahatca ifade edebilmis, etkinliklere duzenli katilim
gostermis ve surecte aktif olarak grubun parcasi olduklarini
belirtmislerdir. Katilimcilar uygulama surecinde mesleki degerlere
yonelik farkindalik kazanmis, kendilerinde ve cevrelerinde mesleki
degerleri sorgulamaya baslamis ve kendi Kkisisel ve mesleki
gelisimlerine katki saglamislardir.

Ogretmen adaylarinin mesleki dederler konusunda rol model olmayi
onemli gordukleri sonucuna ulasiimistir. Alanyazinda da degerler
egitimi konusunda rol model olmanin 6nemini vurgulayan cesitli
calismalar (Nalgaci, 2020; Saglam, 2021; Tonga, 2017) yer almaktadir.
Ayrica alanyazinda ogretmenlerin degerleri aktarirken bu degerlere
uygun davranislar sergilemesinin deger kazaniminda énemli oldugu
goérusu de yer almaktadir (Tunca, 2012). Cunku bir kavrama iliskin tanimi
bilmek, o kavramin gerektirdigi davranislarin dogru bir sekilde
sergilenecedi anlamina gelmemektedir (Yilmaz, 2021,). Dolayisiyla
mesleki degerlerin bir rol model tarafindan sergilenmesi farkindalik
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kazanmanin otesinde mesleki degerlerin ne sekilde hayata
gecirilecegine dair 6gretmen adaylarina bir fikir olusturabilir.

Ders icerigi ile dogrudan iliskili bulunmayan “Nazik olma”, “Bagislayici
olma”, “Yardimsever olma”, “Estetik begeni sahibi olma” ve “Cevreye
karsi duyarli olma” degerleri dersin ortuk programi kapsaminda ele
alinmis ve ders disi sohbet, derste kullanilan érnekler ve 6gretmen-
ogrenci arasi iletisimde yer verilmistir. Arastirmada &gretmen
adaylarinin  uygulama sonrasinda s6z konusu degerlere iliskin
farkindalik kazandiklari sonucuna ulasiimistir. Bu sonu¢ 6gretmenin
iletisim sekli, cesitli durumlar karsisinda takindigi tutum ve davranis,
ders surecinde kullandigi yontem ve teknikler, surecte kullandigi ya da
kullanmadigi pekistireclerin deger kazandirma surecinde etkili olmasi
(Ozdas, 2013) ile aciklanabilir. Dogrudan mesleki degerlere iliskin bir
vurgunun yapilmadigi kontrol grubunda, ders strecinde bahsedilen ve
sergilenen mesleki dederlere yonelik farkindalik kazanildigi
goérulmustur. Benzer sekilde deney grubunda értuk programda bilingli
olarak vurgulanan mesleki degerlere ve kontrol grubunda gelisiguzel
olarak bahsedilen mesleki degerlere katilimcilar tarafindan farkindalik
kazanildigini gérmek deger egitimi sUrecinde o&ortuk programin
etkililigini gostermektedir. Cunku degerler cogunlukla informal olarak
ortuk program araciligi ile bilingsizce ve farkinda olmaksizin égrenilir
(YUksel, 2019). Alanyazinda ortuk programin degerlerin kazandirilmasi
sUrecinde etkili ve onemli oldugunu ifade eden cesitli calismalar
(Coskun, 2016; Cengelci, 2010; Cubukc¢u, 2012; Kavgaoglu ve Fer, 2020;
Yuksel, 2019) yer almaktadir.

Ogretmen adaylarinin  zamanlarinin  codunu gecirdikleri egditim
fakultelerinde mesleki degerleri kazanmalari 6nemlidir. Konu ile ilgili
olarak Demir (2018) calismasinda &gretmen adaylarinin meslege
yonelik deger algilarinin yuksek olmasina ragmen bu degerlerin
fakultede kazandirilmasina iliskin algilarinin orta ve dusuk duzeyde
oldugunu belirlemistir. Bu durum, degerler egitimi konusunda egitim
fakultelerinin yetersiz oldugu biciminde yorumlanmistir. Bu arastirma
kapsaminda da &gretmen adaylari egitim fakultelerinde mesleki
degerlerin kazandirilmasi icin ¢esitli dnerilerde bulunmuslardir. Mesleki
degerlere sahip olmak icin egitim fakultelerinde 6gretmen adaylarinin
aktif olduklari faaliyetlere yer verme, gercek sinif deneyiminin
yasatilmasi, degerlerin  vurgulanacagr etkinlikler duzenlenmesi
onerilmistir. Alanyazinda da benzer sekilde 6gretmen ve 6gretmen
adaylarinin  okullarda degerler egitimine yonelik goéruslerinin
incelendigi calismalarda toplantilar, konferanslar (Katilmis ve Balcli,
2017),seminerler (GUrdogan Bayir ve digerleri, 2016), uygulamaya donuk
etkinlikler (Gomleksiz ve Kiling, 2015), geziler (Berkant ve digerleri, 2014,
Katilmis ve Balcl, 2017; Kolag ve Karadag, 2012) dnerilmistir.
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Arastirma sonucunda Egitime Giris dersinde, dgretmenlik mesleki
degerleriyle butunlestirilerek gerceklestirilen uygulamalar sonucunda
ogretmen adaylarinin  mesleki degerlere yonelik farkindalik
kazandiklari ve mesleki degerlere yonelik farkindalik kazanmalarinin
meslege yonelik tutumlarini da arttirdigr gorulmektedir. Ayrica bu
surecte gerceklestirilen etkinliklerle 6gretmen adaylari meslege yonelik
bilgilerini artirmis, meslegi sevmis ve meslegin énemini anlamislardir.
Tum bu surecin meslege yonelik olumlu etkisi disinda meslek degerleri
ile Egitime Giris dersi konularinin iliskilendirilerek birbirini desteklemesi
sayesinde etkili &égrenmeler gerceklesmistir. Bunlarin  yani sira
ogretmen adaylari demokratik ve etkilesimli sinif ortami olusmasi
sayesinde kendilerini rahatca ifade edebilmis ve bir gruba ait
hissetmislerdir. Meslek degerlerine yodnelik farkindalik kazanmalari
sonucunda kendilerinde ve cevrelerinde meslek degerlerini
sorgulamaya baslamislardir. Dolayisiyla gerceklestirilen bu calisma
sonucunda uygulamaya dahil olan 6gretmen adaylarinin mesleki
degerlere yonelik farkindalik kazandigi ve meslede yénelik tutumlarinin
olumlu yonde gelistigi ifade edilebilir.

Arastirma sonuclari dogrultusunda uygulamalara yonelik olarak
ogretmen egitimi programlarinda yer alan tum derslerin mesleki
degerlerle iliskilendirilmesini saglayacak duzenlemeler onerilebilir.
Boylece 6gretmen adaylari mesleki degerlere sahip olmanin meslegin
bir gerekliligi oldugunu kavrayabilir. Ote yandan egitim fakUltelerindeki
ogretim elemanlarina 6gretmenlik mesleki degerleri konusunda rol
model olmanin 6nemine yodnelik c¢esitli etkinlikler, seminerler
duzenlenebilir. Ayrica egitim fakultelerinde o6gretmen adaylarinin
kisisel ve mesleki gelisimlerine katki saglayacak kulturel faaliyetler,
seminer ve konferanslar, geziler duzenlenerek pek cok mesleki degeri
gundelik yasamlarina uyarlamalari saglanabilir.

Arastirmma okul oncesi ve sinif 6gretmenligi birinci sinif 6gretmen
adaylarinin gérusleri ile sinirhdir. ileride gerceklestirilecek olan
arastirmalara yonelik olarak farkli 6gretmenlik programlarinda ve farkli
sinif duzeylerinde de benzer calismalar gerceklestiriimesi dnerilebilir.
Arastirma kapsaminda mesleki degerlerin belirlenmesine ydnelik bir
calismayapilmamis, alanyazinda belirlenmis olan degerler Egitime Giris
dersi icerigi ile iliskilendirilerek kullaniimistir. Bu sinirliliga alternatif
olarak mesleki degerlerin belirlenmesi ve tanimlanmasina yoénelik
calismalar ile belirlenen mesleki degerlere ydnelik uygulamali
calismalarin gerceklestirilmesi 6nerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Anadolu Universitesi Etik
Kurulunun 25/09/2019 tarihli 71460 sayili karari ile alinan izinle
yaruatulmauastar
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Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecedgi bir cikar
catismasi yoktur.

Yazar Katkisi: Yazarlar makalenin yaziminda esit katki saglamistir.
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Abstract

This research aimed to determine the effect of activities
performed by associating the Introduction to Education course
subjects with professional values on pre-service teachers’
awareness of professional values and attitudes toward the
teaching profession. The research was prepared based on the
repeated sequential mixed research method design. The
participants comprised first-year pre-service teachers taking
the Introduction to Education course in the Preschool (n = 55)
and Classroom Teaching (n = 70) departments of the Faculty of
Education in the 2019-2020 academic year. Quantitative data
were collected using a scale and a questionnaire, while
qualitative data were collected using an open-ended question
form, a semi-structured interview form, and an observation
form. The quantitative data were analyzed using the Mann-
Whitney U and Wilcoxon Signed-Rank test; the qualitative data
were analyzed using inductive and descriptive analysis. Data
analysis showed that the Interventions on teaching
professional values in the experimental group had a significant
positive effect on pre-service teachers’ attitudes toward the
profession; no change in the control group was found. As a
result, the fact that the pre-service teachers in the experimental
group gained awareness of their professional values of
teaching was supported by both qualitative and quantitative
findings.
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Introduction

Value is a concept that exists in every part of human life and is familiar
to many people. The relevant literature describes it as a set of beliefs
(Dilmag, 2007) and guiding principles (Schwartz, 1994) that have those
elements that make human beings human and that include the
essential characteristics that distinguish human beings from other
living things. In this context, it can be argued that values are a
framework that provides the source of people’s feelings, thoughts, and
behaviors that make sense of life, and that people form this framework
through their observations, experiences and sensations through the
accumulations that gain in the social field. Aydin and Akyol Gurler (2018)
have stated that values can only be acquired through education and
the continuity of society will be ensured in this way. When considered
in this context, teachers and pre-service teachers, who are at the center
of schools and who are the practitioners of values education (Aydin &
Sulak, 2015), come to the fore. In the process of values education, if the
teacher does not have those values that should be incorporated in
teaching activities, or if they do not know how to ensure that students
acquire these values, beyond being a role model with the values they
already possess, it may cause students’ existing values to undergo
atrophy, thereby causing those values to disappear (Yazici, 2006).
Therefore, it is very important for teachers to have these values as well
as being knowledgeable about values education.

Currently, the literature contains no institutional study conducted in
Turkey that directly aims at determining professional values of
teaching. However, attempts are being made to indirectly raise
awareness about professional values, including making decisions on
professional ethics for professional values and values education in
National Education Councils, the Ministry of National Education (MEB)
conducting studies on professional ethics, including competencies
reflecting professional values in the “General Qualification Documents
for the Teaching Profession”, and adding courses on value education to
undergraduate programs (MEB, 2010; MEB, 2017). One of the courses
that can be considered within the scope of promoting professional
values in teacher education programs is “Community Service
Practices”, which was added as a compulsory course for all teaching
programs within the scope of general culture course as part of 2006-
2007 regulations. Candidate teachers are expected to examine social
problems and produce projects to solve them (YOK, 2007). Another
course is the “Morality and Ethics in Education”, which was included in
all undergraduate programs when the Council of Higher Education
(CoHE/YOK) updated teacher training undergraduate programs on
May 30, 2018. This course allows the concepts of morality and values to
be discussed within the framework of the teaching profession. In 2018,
another course was added to teaching programs: “Character and Value
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Education”. It is thought that with this course, prospective teachers can
gain awareness about the concept of values education, the importance
of being a role model, and the necessity of using methods and
techniques in values education.

In addition to the inclusion of professional values in teacher education
programes, it is also important for pre-service teachers to see positive
examples of professional values; this is because the behaviors of
teachers in classrooms and schools are observed by students, and
because the attitudes and behaviors of teachers positively or negatively
affect students’' learning (Ulusoy, 2021). Within educational faculties,
those people that pre-service teachers observe and take as models are
academics; therefore, many factors such as the reflection of the
professional values of the academics to the classroom environment
with their attitudes and behaviors, their communication styles with
students and colleagues, and their educational situations and the
approaches they adopt in the evaluation process, are all observed by
pre-service teachers. The teaching profession requires attitudes and
regular habits in addition to field knowledge and skills (Ozkan, 2012);
therefore, it is also important for pre-service teachers to have a positive
attitude toward their profession. Accordingly, when the relationship
between values and attitudes is considered, raising awareness about
professional values may also affect professional attitudes because
values are at the basis of beliefs and attitudes (inceoglu, 2010) and
attitudes are not influenced by a single value rather by a combination
of background values (Aydin, 2013). In addition, all these factors will also
affect raising awareness of professional values and acquiring positive
professional attitudes within the scope of the implicit program in the
teacher education process.

A review of the literature revealed various studies (Balci & Yanpar
Yelken, 2010; Celikkaya & Filoglu, 2014; Kurtdede Fidan, 2013; Yildirim &
Caliskan, 2018) that aimed to determine teachers’ practices in the
values education process and those problems teachers encountered as
part of this process, as well as to obtain teachers’ views on curriculum
values. The subjects of those studies in which pre-service teachers
served as the participants aim to determine the meaning they attribute
to the concept of value and reveal their value hierarchies (Guven, 2015;
Kola¢ & Karadag, 2012; Yazar, 2012; Yildirim, 2018). Studies have
attempted to determine the views and preferences of teachers and pre-
service teachers toward values using the “Schwartz Values Scale”
(Dilmacg et al., 2008; Oguz, 2012; Yilmaz, 2009) and “Rockeah Values List”
(Aktepe & Yel, 2009; Bulu¢ & Uzun, 2020). However, the literature
contains few studies conducted by various researchers that aims to
determine professional teacher values. In one study, Tunca (2012)
identified 44 professional values that should be possessed by primary
school teachers. Cubukcu et al. (2012) conducted a study to determine
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the values that teachers should have based on the views of teachers,
students, and parents, and concluded that teachers should act as
guides and advisors. The sub-dimensions of the professional values of
classroom teachers determined by Karabacak (2016) are as follows:

n o

“Iinternalizing the profession”, “gaining effective communication skills
with stakeholders”, “valuing students”, “having a scientific attitude”,
“developing empathy skills”, “keeping up to date”, and “being a
researcher teacher”. Based on the literature, Yazar (2018) suggested
that the professional values of teaching should be “love”, “respect”,
“responsibility”, ‘“scientificity”, “fairness”, “patience”, “tolerance’,

“sacrifice”, “honesty”, and “humility”.

Considering the large number and diversity of existing studies on value
education, it is seen that this subject is given importance in the
literature, although most studies on the subject has been carried out in
the form of descriptive research. The relevant literature also includes
studies aiming to determine the professional values of teachers and
reveal the level at which these values are currently held within the
teaching profession. It is hoped that this research, which is an applied
study, and which was carried out to raise awareness of pre-service
teachers about values of the teaching profession, will contribute to the
literature. However, a positive attitude toward the profession is not
always reflected in behaviors (Andronachea et al., 2014; Lin; 2002), and
therefore the development of positive attitudes toward the profession
should start in the early stages of pre-service education. Accordingly,
this study may help pre-service teachers at the beginning of the pre-
service education process to gain awareness of the values of the
teaching profession, to increase teachers' attitudes toward the
profession, and to fulfill its requirements when they start to work.

In this research, professional values were presented to pre-service
teachers by associating these values with the contents of the
Introduction to Education course, which is expected to raise awareness.
Associating teaching professional values, especially with teaching
professional knowledge courses, may make it easier for pre-service
teachers to comprehend that these values are a necessity of the
profession. In addition, the fact that pre-service teachers who are new
to the faculty of education receive the Introduction to Education course
associated with professional values may enable them to spend the
following processes of teacher education more efficiently. Moreover,
based on the findings of this research, it is hoped that the research
findings will pave the way for various practices, such as designing the
learning-teaching processes of the courses in teacher education
programs by considering professional values, and that these will set an
example for planning courses by integrating these courses with these
values.
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This research, which was designed in line with these requirements,
aimed to determine the effect of the activities related to professional
values of teaching in the Introduction to Education course on the
professional values and attitudes of pre-service teachers. To achieve
this, the answers were sought to the following research questions:

1. What are pre-service teachers’ opinions on teachers’
professional values?
2. What is the level of pre-service teachers’ attitudes toward the

profession?

a. Is there a significant difference between pre-service
teachers’ professional attitudes before and after the
implementation?

b. Is there a significant difference between the professional
attitudes of pre-service teachers who participated and who
did not participate in the implementation?

3. What are the opinions of pre-service teachers in the
experimental group regarding the activities carried out for
teachers’ professional values and attitudes in the Introduction
to Education course?

Method

This research was prepared based on the repeated sequential mixed
design, a mixed research method. The mixed method is an approach
whereby quantitative and qualitative data are collected and integrated,
and conclusions are drawn with the advantage of integration (Creswell,
2021). The repeated-sequence mixed design used in this research
includes more than two phases, unlike the temporally organized
qualitative—quantitative or quantitative—qualitative structure of the
sequential mixed design (Teddlie & Tashakkori, 2020). In this research,
this design was preferred because qualitative and quantitative data
were collected sequentially according to four individual stages.
Information about the research process is given in Table 1.

Table 1
Research Process

Stage 2 Stage 4
Stage 1 9 Stage 3 (After the
Groups (Implemen .
(Pretest) . (Posttest) implemen
tation) )
tation)
_ Open- 12-week Open-
S Data ended experimen ended Semi-
c collec Attitud . Attitud :
O ion o scale guesti tal o scale guesti structured
g tool on implement on interviews
o form ation form
X Data QuanUt_,QuaIlt Quantit Qualit Qualitative

type ative ative ative  ” ative
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Table 1
Research Process (continued)
Open- Open-
_ Data . Attitude ended 12 Week' Attitude ended
O collectio . observati .
b scale guestion scale guestion
c ntool on
o form form
Y Data Quantitati—»Qualitati—»Qualitativ—»Quantitatt»Qualitati
type ve ve e ve ve

The quantitative dimension of this study was designed according to the
static group pretest—posttest design, which is a weak experimental
design (Fraenkel et al., 2012). Due to the lack of random assignment, a
weak experimental design was preferred and two groups were
determined accordingly: an experimental group and a control group
(Buyukozturk et al,, 2014). The qualitative dimension was used with the
aim of revealing teachers’ awareness of the professional values they are
expected to possess, teachers’ experiences, and teachers’ opinions
during the implementation process.

This research was conducted after obtaining the permission of Anadolu
University Ethics Committee (decision date: 25/09/2019; number: 71460).

Participants

In determining the participants of the study, criterion sampling was
used to select situations that met certain criteria from purposive
sampling methods (Patton, 2014). Accordingly, the criteria for
determining the participant group were that they had not taken a
course related to teacher education and educational sciences before,
and that they were studying in teaching programs at the basic
education level. The reason for choosing the basic education level was
the importance of this level in the process of acquiring values. The
participants of the study were 55 pre-service teachers from the
preschool teaching program and 70 pre-service teachers from the
classroom teaching program who were studying in the first year of the
Faculty of Education of a state university in Turkey. Participants’
personal information is given in Table 2.

Table 2
Personal information of the participants
Experimental Group Control Group
N N
Gender Female 43  Female 52
Male 12 Male 18
1 54 1 69
Year

Transfer via ETE* 1 2 1
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Table 2
Personal information of the participants (continued)
Anatolian High 3 Anatolian High 4
School 4 school 7
Basic High School 2 Basic High 6
Type of school School
graduated Social Sciences 4  Social Sciences 8
High School High School
Open High School 1 Open High 1
School
Imam Hatip High 1 Imam Hatip 1
School High School
Vocational High 1 Vocational High 1
School School
Teacher High 2 Science High 5
School School
A High School 1
Abroad
Rank of preference 1-5 4 15 5
groups for teaching 2
programs in 6-11 7 6-11 12
university entrance 12-17 4 12-17 5
exam 21-23 2 19-21 3

*ETE: External Transfer Exam

The experimental group included 55 pre-service teachers from the
preschool teaching program; the control group was populated by 70
pre-service teachers from the classroom teaching program.
Considering the personal information of the participants, the
participants in the experimental and control groups were found to have
similar characteristics. Information about the pretest scores of the
participants to determine their attitudes toward the teaching
profession is given in the table below.

Table 3
Comparison of Pretest Attitude Scores of Experimental and Control Groups
Mean of Total of
Group N ranks ranks v P
Experimental 55 65.27 3590.00
Control 70 61.21 4285.00 1800.00 534

The Mann-Whitney U test was administered to determine whether
there was a significant difference between the pretest attitude scores
of the participants in the experimental and control groups. No
significant difference was observed for any of the sub-dimensions and
overall total of the attitude scale (Table 3). Accordingly, it can be said
that there was no significant difference between the attitudes of the
experimental and control groups toward the profession at the
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beginning of the course and that the groups were equal in terms of
professional attitude.

Data Collection Tools

The attitude scale, an open-ended question form, a semi-structured
interview form, and an observation form were used to collect the study
data.

The “Attitude Toward Teaching Profession Scale” developed by Cetin
(2006) was used as a pretest—posttest data collection tool for this study.
In the development of the scale, a 100-item trial scale was administered
to 341 students; as a result of the analyses of the collected data, a 35-
item Likert-type scale was formed. Of these items, 20 were positive and
15 were negative, and the scale had three sub-dimensions: love, value,
and attitude. The Kaiser—-Meyer-Olkin (KMQO) value of the scale was 0.95
and Cronbach’s alpha coefficient was 0.95. (Cetin, 2006).

The open-ended question form was developed by the researchers to
determine the views of pre-service teachers on professional values of
teaching, and it was finalized after obtaining the opinion of an expert
working in the field of Education Programs and Teaching. The
guestionnaire included the question “What are the professional values
that a teacher should have? Explain why these values are necessary by
giving examples (teacher-student relationship in the classroom, your
past experiences, etc.)”. The questionnaire was administered to the
experimental and control groups before and after the implementation
process.

The semi-structured interview form was used to obtain the opinions of
the pre-service teachers in the experimental group on the course
process and practices carried out in the course in greater depth
following the Introduction to Education course. The interview form
comprised eight questions and was designed in line with the opinions
of three experts who had conducted studies on values education; the
form was then finalized after the pilot interview. In the experimental
group, interviews were conducted with 12 participants who volunteered
among the students with low, medium, and high scores on the Attitude
Toward Teaching Profession Scale after the Introduction to Education
course had ended.

The observation form was used in the control group to compare the
practices between the experimental and control groups and to control
the experimental process. The process was predetermined using
weekly lesson plans in the experimental group; however, no such
planning was made for the control group. Therefore, observations were
made during the lesson in the control group to get information about
the situations that might affect this research. The observation form
developed by the researchers consisted of sections on the methods and
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techniques used in the lesson, activities, homework assignments,
professional values and the role modeling of the instructor.

Experimental Group Implementation Process

Professional teaching values were associated with those topics within
the Introduction to Education course in the experimental dimension of
this study, which aimed to raise awareness of pre-service teachers
about these professional teaching values. Within the scope of this
course, the 44 professional teaching values addressed are given in
Table 4.

Three experts were consulted to determine those values that should be
addressed according to the topics of the Introduction to Education
course. The values “Being kind", “Being forgiving”, “Being helpful”,
“Having aesthetic appreciation”, and “Being sensitive to the
environment” were not found to be related to the topics by the experts;
therefore, direct activities were not carried out for these values, and
these values were instead addressed within the implicit program
during the course. A total of 12 lesson plans, including activities that
included the values foreseen to be addressed each week, were created;
these plans were organized by taking expert opinion before being
implemented. While creating the activities, those activities with wide
participation were organized by considering limitations such as the
large class size and the fact that the course was two active learning
hours a week. In addition, the participants were given tasks outside the
classroom to individualize the learning activities and these topics were
repeated outside the classroom. Extracurricular activities were
monitored via the online platform named Canvas Learning
Management System. The instructor, who is the second author of this
study, used the implicit program within the scope of values education
while conducting the course in the experimental group.

Table 4
Professional values of teaching (Tunca, 2012)
Scientific thinking Being skeptic Being open to learning
Being committedto  Being consistent Participation
the profession
Being tolerant Becoming democrat Being conciliative
Being honest Being open to Being sensitive to the
cooperation environment
Being patient Being humanistic Having self-esteem
Being kind Being against violence Being rational
Being forgiving Having citizenship Being sharing
awareness
Being intellectual Giving importance tothe Being committed to
national language Ataturk’s principles
Being principled Respect for diversity Believing in the

supremacy of law
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Table 4
Professional values of teaching (Tunca, 2012) (continued)
Being helpful Being open-minded Being sensitivity to
national symbols
Having aesthetic Being open to Being patriotic
appreciation criticism
Being responsible Being in favor of Being innovative
equality and justice
Being sensitive to Defending freedom of Being contemporary
cultural and historical thought and
heritage expression
Being investigative Defending freedom of  Being sensitive to
religion and traditions and customs
conscience
Being productive Being obedient to
rules

The Introduction to Education course in the control group was taught
by an instructor who holds a PhD degree in the field of Education
Programs and Teaching. The topics taught in the course progressed
simultaneously with those in the experimental group. During the
implementation, a 12-week structured observation was conducted on
the control group. During the observation process, attention was paid
to those professional values mentioned in the course, those
professional values exhibited by the instructor, those methods and
techniques used in the course process, the participation of the class in
the course process, and homework assignments.

Data Analysis

The quantitative data obtained from the research were coded and then
transferred to SPSS software. First, missing data were examined, and no
action was taken because these data were found to be below 5% (Sayin
et al,, 2017; Schafer, 1999). Normality analysis was then performed using
the total score of the scale items and the average score of the
guestionnaire items.

Table 5
Normality Analysis Results of Quantitative Data

% Data Implementati Skewnes Kolmogorov
o Collection P N Kurtosis -Smirnov
= on S

@) Tool p-value

w X Scale Pretest 59 -3.7556 5.7438 .200
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Posttest 55 -3.897 3.369 .027
§ Pretest 72 -3.0742 0.1162 004
c Scale
8 Posttest 70 -2.205 -0.021 .006

Based on the results of the normality analysis (Table 5), although the
Kolmogorov-Smirnov p value was suitable for normal distribution for
the scale scores of the experimental group and the posttest scale score
applied to the control group, it was determined that the quantitative
data were not suitable for normal distribution because the Skewness
value was outside the range of +1.0 to -1.0 for all measurements (Hair et
al.,, 2014, p. 34) and the histograms were not suitable for normal
distribution. Therefore, nonparametric tests were conducted in the
quantitative data analysis. The Mann-Whitney U test was used to
compare the pretest and posttest results of the experimental and
control groups, and the Wilcoxon Signed-Rank test was used to
determine whether there was a change between the pretest and
posttest scores of both groups. To calculate the effect size for the
differences that may occur between the groups, the formula d=7/4/N
was used for the Mann-Whitney U test and d=t/4/N for the Wilcoxon
Signs Ranked Test (Rosenthal, 1991). The effect size levels based on the
arithmetic mean were interpreted as follows:

- -0.15 < Impact value < 0.15 = Insignificant
- 0.15 < Impact value < 0.40 = Small

- 0.40 < Impact value < 0.75 = Medium

- 0.75 < Impact value <110 = Large

- 110 < Impact value <1.45 = Very Large

- 1.45 < Impact value = Excellent (Thalheimer & Cook, 2002, as cited in
Camnalbur & Mutlu Bayraktar, 2018).

Inductive analysis was performed in the analysis of semi-structured
interviews that constitute qualitative data to “reveal categories, themes
and patterns on the data” (Patton, 2018). The data obtained from the
open-ended question and observation forms were first analyzed
descriptively according to the themes created (Yildirrm & Simsek, 2016).
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Research Validity and Reliability

To ensure validity in accordance with the mixed method research
design, the researcher had an insider’s perspective by being involved in
the implementation process and continued the study with an objective
perspective in those analyses conducted with expert opinions. In
addition, the researcher conducted semi-structured interviews with the
participants after the weak experimental pretest-posttest model was
applied to obtain in-depth information about the implementation
process, collect different data using qualitative and quantitative data
collection tools, and eliminate the impact on the research results
(Christensen et al,, 2020; Onwuegbuzie & Johnson, 2006). In addition to
the measures that related to the mixed method, those specific to
qualitative and quantitative methods were also taken.

To ensure credibility in the qualitative research dimension, expert
opinions were obtained at the stages of creating a data collection tool,
determining the professional values that were to be used in the
implementation process and the times of these uses, preparing lesson
plans, data transcription, and analysis (Lincoln & Guba, 1985, as cited in
Yildinrm & Simsek, 2016). Pilot interviews were conducted before the
semi-structured interviews commenced. The interview transcripts were
reviewed for consistency by an expert who conducted qualitative
research and studies in the field of Education Programs and Teaching.
All analyses performed within the scope of the research were carried
out in parallel by the authors and a consensus was reached. Long-term
interaction was provided with the 12-week implementation in the
experimental group and the observation process in the control group.
In addition, while reporting the research findings, direct quotations
were used to provide detailed descriptions. Within the scope of this
research, it was aimed to collect in-depth data by using various data
collection tools, by which credibility was increased.

In the quantitative research dimension of the study, based on the data
obtained using the personal information form, it was revealed that the
participants in the experimental and control groups were similar across
various variables in terms of personal information. In addition,
according to the “Attitude Toward Teaching Profession Scale”
administered as a pretest data collection tool, both groups had similar
attitudes toward the profession before the application. It can be said
that the experimental and control groups had similar characteristics
because the characteristics of the two groups were similar and because
there was no significant difference between their attitudes toward the
profession before the application. In addition, those elements that
could affect the participants in the process were determined by
observing the course process in the control group. Thus, internal validity
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was improved (Eckhard & Ermann, 1997, as cited in Buyukozturk et al.,
2020).

Findings

Prospective Teachers’ Opinions on What Professional Values Should
Be

The opinions of the participants in the experimental group on
professional values before and after the implementation are presented

in Table 6.
Table 6

Opinions of the Participants in the Experimental Group on Professional
Values Before and After the Application

Before the
Implementation

After the Implementation

Being open-minded

Being open-minded

Being forgiving

Being investigative

Being investigative

Being open to
cooperation

Scientific thinking

Scientific thinking

Defending freedom of
thought and
expression

Being honest

Being honest

Being principled

Being in favor of
equality and justice

Being in favor of
equality and justice

Defending freedom of
religion and
conscience

Respect for diversity

Respect for diversity

Being intellectual

Being tolerant

Being tolerant

Being sensitive to the
environment

Being humanistic

Being humanistic

Becoming democrat

Participation

Participation

Being committed to
Ataturk’s principles

Being committed to
the profession

Being committed to
the profession

Being open to criticism

Being kind

Being kind

Being patriotic

Being open to learning

Being open to learning

Being consistent

Having self-esteem

Having self-esteem

Being obedient to rules

Being responsible

Being responsible

Being skeptic

Being helpful

Being helpful

Being productive

Being innovative

Being innovative

Being rational

Being sharing

Being sharing

Being contemporary

Being patient

Being patient

Having aesthetic
appreciation

Being against violence

Being against violence

Being sensitive to
traditions and customs

Being sensitive to
cultural and historical
heritage
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The participants in the experimental group expressed 19 professional
values before the application of the course; however, they mentioned
20 different professional values in addition to these views after the
application. Views of professional values expressed by the participants
in the control group are given in Table 7.

Table 7

Opinions of the Participants in the Control Group on Professional Values

Before and After the Course
Before the Course

After the Course

Being open-minded

Being open-minded

Being sensitive to the
environment

Being investigative

Being investigative

Becoming democrat

Being committed to
Ataturk’s principles

Being committed to
Ataturk’s principles

Defending freedom of
thought and
expression

Scientific thinking

Scientific thinking

Participation

Being in favor of
equality and justice

Being in favor of
equality and justice

Being sensitive to
cultural and historical
heritage

Respect for diversity

Respect for diversity

Being patriotic

Being tolerant

Being tolerant

Being honest

Being honest

Being intellectual

Being intellectual

Being skeptic

Being skeptic

Being committed to
the profession

Being committed to
the profession

Being kind

Being kind

Being open to learning

Being open to learning

Having self-esteem

Having self-esteem

Being humanistic

Being humanistic

Being sharing

Being sharing

Being patient

Being patient

Being responsible

Being responsible

Being against violence

Being against violence

Being productive

Being productive

Being helpful

Being helpful

Being innovative

Being innovative

Being rational

Being forgiving

Participants in the control group reported a total of 23 vocational values
before the application of the Introduction to Education course. At the
end of the course, all of these 23 vocational values with the exception of
“Being rational” were repeated, and, in addition to these, “Being

”n u n o u

forgiving”, “Being sensitive to the environment”, “Becoming democrat”,
“Defending freedom of thought and expression”, “Participation”, “Being
sensitive to cultural and historical heritage”, and “Being patriotic” were

also expressed.
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Findings Related to Prospective Teachers' Attitudes Toward the
Profession

The attitudes of the participants in the experimental group toward the
teaching profession were measured and compared before and after the
application of the course and the findings obtained are given in Table
8. Wilcoxon Signed-Rank Test conducted to determine whether there
was a significant difference between the attitudes of the pre-service
teachers in the experimental group toward the profession before and
after the implementation and a significant difference was found (z=-
2.269, p <.05).

Table 8
Comparison of Experimental Group Pretest and Posttest Attitude Scores
Experimenta N  Meanofranks Totalofranks =z P
| Group
Negative 18 24.44 440.00 -2.269 .023
ranks
Positive 34 2759 938.00
ranks 3
No
difference
d=-0.21

The fact that the difference scores are in favor of positive ranks shows
that the activities implemented in the Introduction to Education course
positively affected the attitude toward the teaching profession. The
effect size value reveals that the significant difference had an
insignificant effect value.

Table 9

Comparison of Control Group Pretest and Posttest Attitude Scores
Control Group N Mean of ranks Total ofranks Zz p
Negative 41 3239 1328.00 -1.422 155
ranks
Positive ranks 25 3532 883.00

No difference 4

Table 9 shows that there was no statistical difference between the
attitudes of the participants in the control group toward the profession
before and after the course. The fact that the difference scores were
higher in the negative rows indicates that the Introduction to
Education course taken by the control group did not contribute to the
positive development of pre-service teachers' attitudes toward the
profession (z = -1.422, p > 0.05).
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Table 10

Comparison of posttest attitude scores of experimental and control groups
Group N Mean of ranks  Total of ranks U p
Experimental 55 72.40 3982.00
Control 70 55.61 3893.00 140800 .010

d=-0.23

The Mann-Whitney U test was used to determine whether there was a
significant difference in the attitudes of the experimental and control
groups toward the profession at the end of the Introduction to
Education course. According to the test results, there was a significant
difference between the posttest scores of the two groups in all sub-
dimensions of the scale and in the overall total of the scale (Table 10).
When the effect size value was analyzed, this significant difference had
an insignificant effect. Based on the Wilcoxon Signed-Rank Test results
presented earlier, it can be said that the significant difference was in
favor of the experimental group (Table 8).

Opinions of Prospective Teachers in the Experimental Group on
Activities Integrated with Professional Values Education

The opinions of the participants in the experimental group on the
process were discussed under three themes: “Teaching Profession”,
“Teaching of Introduction to Education Course”, and “Acquisition of
Professional Values in the Faculty of Education”. These opinions were
presented with supporting direct quotations.

Under the theme of “Teaching Profession” are the sub-themes of “View
on the Profession” and “The Effect of the Introduction to Education
Course on the View on the Profession” (Figure 1).

Figure 1

Theme of “Teaching Profession”
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In the sub-theme “View on the profession” under the theme of
“Teaching profession”, pre-service teachers thought that the profession
was sacred, and that they as members of this profession could have an
impact both directly on individuals and on society through the teaching
profession. Examples of opinions in line with this opinion are given
below:

“How can | put it, education is the building block of our society, and from my
point of view, those who form this building block are educators, we, the
prospective teachers and our teachers. All kinds of social impact,
development, and everything that comes to mind is realized through
education (52)”

and “The meaning of the teaching profession for me is to raise a person,
an individual” (S11). The opinions of the pre-service teachers who stated
that they were guided to the teaching profession by good teachers and
the guidance of their immediate environment can be exemplified by
the following statements: “... since it was my father's profession, these
were also effective in my choice” (S9), and “..my primary school teachers
and my history teacher in high school, they influenced me, in a positive
sense” (S12).

Under the sub-theme of “The effect of the Introduction to Education
course on the view on the profession”, the participants stated that the
course has a positive effect on the view on both the profession and
education, provided new learning experiences, and made them realize
the necessity of having professional values. Some of the opinions of pre-
service teachers are as follows: “..I think the teaching profession is really
understood and loved in this course. Even if | had not chosen this
department [for] not liking it, | would have liked it after taking this
course” (S5);

“l used to see the teaching profession as ordinary, simple, that is, | did not see

it as an important profession. Later, when | took the Introduction to Education

course, | learned that the teaching profession is a very important profession”
(57)

“I noticed that there were many things | didn’t know. When | was choosing
teaching during the department selection period, | thought that | had a good
command of most things. | was wrong, | didn’t know many things. This course
helped me to gain a lot of knowledge first of all; how should | say, | gained
experience not by doing but by learning” (S2).

A pre-service teacher stated that the course had no effect on
professional values with the opinion “As | said, | did not really want to be
a teacher. | chose the teaching department at the request of my
parents, so there was no change” (S3).

The theme of “Teaching of Introduction to Education Course” was

n o ou

explained with the sub-themes of “Activities”, “Classroom atmosphere”,
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“Role of the instructor”, “Contribution to pre-service teachers”, and
“Suggestions for improving the course” (Figure 2). The opinions under
the sub-theme “Activities” were expressed as in-class activities,
extracurricular activities, interesting and useful activities, and
unwillingness to participate in activities. When the opinions about in-
class activities were examined, it was found the participants stated that
the course provided meaningful learning, offered the opportunity to
express oneself, and that the process was educational and instructive.
These opinions are exemplified by the following statements: “We did
many important activities in the lesson; we had the opportunity to
express our own views clearly” (S9);

“I think it was better because it was a little bit out of theoretical education. It
was also good for us in terms of reinforcing the lesson.... it was more effective
for us both in grasping professional values and in understanding the subject”
(S8);

“The activities were my favorite part. | expected the lessons to be more fun,
especially for this faculty, but the most fun was the Introduction to Education
lesson. The activities were both instructive and entertaining..We were very
happy while doing activities” (S5).

The findings related to the theme of “Teaching of the Introduction to
Education Course” are presented in Figure 2 below.

Figure 2

Theme and Subthemes of “Teaching Introduction to Education Course”
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The view that in-class activities provided experience by enabling active
participation can be exemplified by the statement “..In a way, | can say

259



PUJE, 62, 242-271 [2024] C.Balik & D. Atik Kara https://doi.org/10.9779/pauefd. 1230429

that the things we learned did not just stay on paper. We adapted it to
ourselves; we gained some experiences ourselves” (S2). The view that
the activities should be interesting can be exemplified by the statement
“Writing numbers under the cards helped me to remember the
expressions of the education program and the training program more....
But such fun activities attract me” (S4). The opinions of the pre-service
teachers who stated that in-class activities helped them to be a part of
the group, to feel important and to make students active can be
exemplified as follows: “It allowed us to mingle as a class” (S6);

“It was more enjoyable for me than most classes, at least | learned to respect
others as an individual, | saw that in the lesson. | mean, most people told me,
‘Don’t expect it to be like that at university; the teachers will come in and out
of class, they won't even look at you.’ But it was completely the opposite.... [this]
shows that they care about us” (512).

Participants stated that extracurricular activities had the effects of
providing new knowledge, being active in the process, being a part of
the group, and associating with life and providing peer teaching. The
following statements can be given as examples of these views:
“Extracurricular activities that would provide me with new horizons and
knowledge were very useful for me” (S2). Some participants expressed
the view that they became part of the group through extracurricular
activities: “We did a drama activity together. To be honest, it was a bit
tiring for me, we did a lot of work and effort, but it was very nice, it
helped us socialize as a class” (S6), and “Everyone does homework, does
something. | found it very interesting, some of our friends in the class
shared what they did... Actually, | got to know my friends a little more...”
(S10). Examples of the opinions of pre-service teachers who stated that
extracurricular activities were associated with real life included, “|
usually used my brother as an example in the discussions because my
brother/sister is small and | thought | could observe him/her and it
made me realize some things” (S4). Examples of teachers’ views on the
provision of peer learning included, “I actually found the discussions
more fun because there were a lot of topics open to interpretation and
you took one of them. You could see that others had taken others; you
could realize something when you read” (S4). The activities considered
interesting and useful by the pre-service teachers were drama videos,
canvas discussions, value stone, newspaper, and book reading
activities. Examples of pre-service teachers’ views on different activities
were as follows: “The videos were the most interesting because they
were much more fun” (S5); “I found the videos useful” (S10); “I think
canvas discussions were more useful because they were held regularly
every week and always included a different topic. We were not focusing
on only one topic” (S1); “The article about UNESCO. | was very interested
in that” (S2); “We prepared a newspaper; we quite highly participated in
it, we did it with fun and we remembered and adopted values” (S12);
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“...But the book was very good..World School... It contributed a lot to me
(S8)"; and “It (Deger Tasl [Value stone])was in the style of a game; we
were in groups of five, there were cards, it was very fun” (S7). Those pre-
service teachers who did not want to participate in the activities
expressed their views as follows: “| am a person who cannot present my
ideas openly, | am already a bit shy” (S3); “... | was bored with professional
values in every lesson, it was a bit boring” (S7); and “l had a lot of
difficulty because | have never read an article before in my life. | read an
article for the first time, and | had so much difficulty that | read the first
sentence five times” (ST1).

The participants stated that they worked in a democratic classroom
environment and an interactive lesson in the sub-theme of classroom
climate. Regarding the democratic classroom environment, the
statement “What | liked the most was that not only [what] the teacher
had a say, [as] we had as much say as the teacher. There were mutual
exchanges of ideas and we could say our own ideas” (S2), and
concerning the interactive lesson process,

“The teaching of the course was very good, honestly, it was one of the lessons
| enjoyed very much; the instructor who conducted the course was constantly
interacting with us, we participated very actively in the activities in the lesson”
(56)
can be given as examples. “The role of the instructor” sub-theme
included views on role modeling and professional values. The following
participant statements were examples of pre-service teachers’ views on
being a role model for professional values: “..I think the instructor is
exactly as she described; she really cares about every value, and | think
she cares about her students the most. And we all liked her behavior in
this direction...” (S5), and
“..she is really a very ideal teacher, a woman | can take as an idol. The way she
explains the lesson, the way she makes eye contact with the students, the way
she examines the questions to each of us one by one. We are a class of 50, 60

students. | think it's great that she talks to everyone one by one; she isa woman
from whom | can get a lot from in terms of teaching” (S1).

The professional values that the instructor is thought to have were
“Commitment to profession”, “Being kind”, “give value to students”,
“Being patient”, “Controlling the classroom”, “Love”, “Being open-
minded”, “Being investigative”, “Being contemporary”, “Being in favor
of equality and justice”, “Being open to criticism”, “Becoming
democratic”, “Respect for diversity”, “Being friendly”, “Being tolerant”,
“Being humanist”, “Defending freedom of thought and expression”, and
“Participation”.

The sub-theme “contribution to pre-service teachers” included the
views on contributing to their own professional and personal
development, questioning professional values in themselves and in the
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environment, and gaining professional values. Regarding the course
contributed to pre-service teachers’ own professional and personal,
participants made the following statements:

“..You are a pre-service teacher. This comes to my mind when | am about to
react suddenly to an event, and | can restrain myself. Educationally, of course,
it has contributed a lot to us, but socially, | can say that it has been very
effective in our own lives” (S12);

on questioning professional values in oneself and in the environment,
“The last thing we talked about was the ethical principles that teachers
should have for the profession. You know, we check ourselves, you
know, whether we have it or not; that also affected us” (S1); and on
gaining professional values, “..A teacher needs to be tolerant and
patient. After all, teachers will have different students, they need to be
patient with them, they need to be respectful. | think | gained these
values” (T3).

The pre-service teachers’ suggestions for improving the course
included increasing the number of extracurricular and in-class
activities, expanding the course period, increasing the interaction of the
course by reducing the number of students, using technology more,
and ensuring that the course and the course exams were compatible.
These suggestions were exemplified in the following statements by the
participants: “..Maybe we can all go to the theater, or to a music concert
or something; such activities can be done” (S8); “Drama could be done
actively; we did the drama activity on video, but we could also have
done it in the classroom. Everyone could adopt a value in themselves
and imitate that value within the framework of that value, stand-up
shows could be done, or something could be explained” (S2). Regarding
expanding the course period, one participant said, “This course should
not be for one semester because it provides a good lesson through
which | have learned much” (S11). The opinions on reducing the number
of students were as follows:

“Classes can be divided; for example, there are 65 students in our class, but it
can be two classes with 30-35 students in each. The fact that the instructor
interacts with the students more will yield a more productive lesson” (52);

“The class is too crowded for me, we try to do group activities, space is limited,
time is limited, | mean, we want to do a group activity with eight people, but
we can’t even sit down; one has to turn around, one has to get up” (54).

Regarding the use of technology, one participant said, “Technology is
utilized in the courses, alternatives can be produced; more
technological equipment can be provided” (S2). Regarding the
compatibility of the course process and the exam, one participant said,
“I think what the instructors explain on the slide and what they ask in the
exam should be consistent. The questions asked in the exam are mainly based

on information; exams should include comments in the exams as in the
lessons” (S1).
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A majority of the pre-service teachers reported that they found the
practices carried out during the course adequate, for example:
“Compared to my other courses, the Introduction to Education course
was more enjoyable for me; | cannot find a deficiency in it; | think it was
very enjoyable, as it should be” (S6), and “l think it is an excellent course,
it should stay as is; very nice” (S8).

The views of pre-service teachers on the theme of gaining professional
values in the Faculty of Education were addressed according to six sub-
themes (Figure 3). The following statements can be given as examples
regarding the “inclusion of activities in which students are active” “For
example, there are clubs in our school, such as social volunteering club,
animal feeding. | joined in [the] animal feeding club. Pre-service
teachers can participate in such activities...” (S7), and “I think there can
be more active activities” (56); and regarding meeting instructors with
professional values,

“.seminars can be held with our instructors who have adopted professional
values most. The important thing is to remove the gap between them. If there
is no gap between the student and the teacher, if the teacher is accessible,
the student graduates as someone who has these professional values” (S2).

Figure 3

Opinions on the Theme “Acquisition of Professional Values in the Faculty of

Education”

Acquisttion of Professional
Values in the Faculty of
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Examples of experiencing real classroom practices included
statements such as, “In university education, teacher candidates should
be given practical training rather than theoretical knowledge. In other
words, they should be sent to observation activities, they should not be
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sent to do internship only in the last year...” (S9), and “They can go and
observe kindergartens; then they really see how to address the child
society. Apart from that, they can go to child rearing institutions...” (S11).
Regarding organizing activities in which values are emphasized, one
participant said, “l don't want the subject to be evaded by saying that it
is covered in the course anyway; the subject can be supported with
different activities, for example, exhibitions. This awareness should be
instilled within the faculty of education” (S12). The following statement
gave an example of associating values with real life: “They can try to
adopt the values, they can apply the values they have learned in their
daily lives, they can have the awareness of those values by constantly
reading” (S6). The following statements provided examples of pre-
service teachers should give importance to their professional
development: “As a teacher, people should read much and participate
in artistic activities to improve themselves” (S7);

“..They should think like this: ‘Let me do an activity after school so that it will

contribute something new to me’, but not ‘I'm going to be a preschool teacher,

what is the use of going to the theater? Sit down and do something to create
new things from toys.’ They should constantly improve themselves...” (54).

Discussion, Conclusion, and Suggestions

The present study concluded that those participants in the
experimental group, and who engaged in various activities on the
subject of professional teaching values as part of this research, gained
awareness of professional teaching values. The fact that these
participants expressed more professional values than those in the
control group and that they stated that they adopted these values in
the interviews can be interpreted as meaning that the implementation
process of the course was effective. This result shows that integrating
the courses in teacher education programs with professional values will
be effective in the acquisition and adoption of values by prospective
teachers.

The professional values expressed by pre-service teachers were found
to be similar to the professional values of “Respect for diversity” and
“Being sensitive to cultural and historical heritage” in the attitudes and
values dimension of the Teacher Competency Document of the MEB
(2017). In addition, these participants expressed professional values that
covered each of the competencies of “National, spiritual and universal
values”, “Competencies in approaching students”, “Communication
and cooperation”, and “Personal and professional development”. The
participants’ statements about professional values overlap with many
of the values in the attitudes and values area of the Teacher
Competency Document. This finding reveals that, in addition to gaining
awareness about professional values, pre-service teachers can
indirectly raise awareness about related professional competencies.
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The examination of attitudes of pre-service teachers toward the
profession revealed no significant difference between the participants
in the experimental and control groups before the Introduction to
Education course; however, a significant difference was found in favor
of the experimental group in the posttest application. This result shows
that the activities integrated with professional values in the
experimental group positively affected pre-service teachers’ attitudes
toward the profession. The positive changes in pre-service teachers’
views on the profession and its importance also support this result. This
research also revealed that the difference between the professional
attitudes of the participants in the experimental and control groups has
an insignificant effect size. Considering the information that attitudes
can change when the usual conditions are provided and that it can be
difficult to change attitudes according to the intensity and severity of
the effect (Ustaahmetoglu, 2013), the insignificant effect size of this
study may have resulted from the fact that the experimental
application took place over a relatively short, 12-week period.

After the implementations in the Introduction to Education course, the
prospective teachers' perspectives toward education and the
profession improved, their love for the profession increased, and they
felt an increased importance regarding the teaching profession. This
result can be interpreted as the fact that the scope of teaching
professional values discussed in the implementation process was large
and the characteristics and requirements of the profession were well
reflected. The pre-service teachers realized effective learning through
the activities carried out in the course. Although it is stated in the
literature that Introduction to Education contains the least amount of
teaching professional values in its content compared with other
professional knowledge courses (Abali OztUrk & Sahin, 2018), it was
nevertheless found that the course was able to raise awareness about
the subject when it was associated with professional values. This result
shows that other professional knowledge courses, and that all courses
in  teacher education programs can create awareness about
professional values of teaching and provide meaningful learning when
the necessary associations are made.

In learning process, cognitive, affective, and psychomotor dimensions
can be regarded as if they are independent from one another and do
not affect one another (Yilmaz, 2021), and the attitudinal and behavioral
dimensions of values are often ignored by giving importance to the
knowledge dimension (GUngor, 2010). However, values have affective
features in terms of their characteristics. For this reason, like cognitive
and psychomotor goals, such values cannot be acquired in a short time
with what the teacher tells their students during the lesson (YUksel,
2019). Within the scope of the present research, in the process of
planning and implementing the activities, it was aimed to make the
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participants active, to make them think, to enable them to produce;
care was taken to organize the environment based on these values and
to organize it in a multidimensional way to enable pre-service teachers
to gain experience with rich experiences, rather than just providing
information about course content and professional values. The point
that changes in values and attitudes require a long time was also taken
into consideration. Nevertheless, it was concluded that the in-class
activities were instructive, entertaining, and interesting, and that the
pre-service teachers actively became a part of the group and had the
opportunity to gain experience through the activities. The relevant
literature emphasizes that value education should include concrete
and practical examples and that the process can be successful if the
students take more responsibility while being educated by a model
teacher (Ozdas, 2013). Accordingly, in the present study, participants
were able to express themselves comfortably in extracurricular
activities, participated regularly in the activities, and stated that they
were actively part of the group in the process. Additionally, participants
gained awareness of professional values during the implementation
process, started to question professional values in themselves and their
environment, and contributed to their personal and professional
development.

The study concluded that pre-service teachers considered being a role
model important in terms of professional values. The literature includes
various studies emphasizing the importance of being a role model in
values education (Nalcaci, 2020; Saglam, 2021; Tonga, 2017). In addition,
the literature also expresses the view that it is important for teachers to
exhibit behaviors appropriate to these values while conveying values
(Tunca, 2012) because knowing the definition of a concept does not
mean that the behaviors required by that concept will be correctly
exhibited (Yilmaz, 2021). Therefore, the display of professional values by
a role model can create an idea for pre-service teachers about how to
realize professional values beyond gaining awareness.

In the study, the values of “Being kind”, “Being forgiving”, “Being
forgiving”, “Being helpful”, “Having aesthetic appreciation”, and “Being
sensitive to the environment”, which are not directly related to the
course content, were addressed within the scope of the implicit
curriculum of the course. These values were included in extracurricular
conversations, examples used in the course, and communication
between teachers and students. The study concluded that pre-service
teachers gained awareness about these values after the
implementation. This result can be explained by the teachers’
communication styles, their attitude and behavior in various situations,
the methods and techniques they used in the course process, and the
reinforcers they used or did not use in the process were effective in the
process of gaining values (Ozdas, 2013). In the control group, in which
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no direct emphasis on professional values was made, awareness was
acquired for the professional values mentioned and exhibited during
the lesson process. Similarly, the study findings that participants gained
awareness of the professional values that were consciously emphasized
in the implicit program in the experimental group, and that
professional values mentioned randomly in the control group shows
the effectiveness of the implicit program in the value education
process. It is because values are mostly learned informally through the
implicit program unconsciously and without awareness (Yuksel, 2019).
The literature contains many studies reporting that the implicit
program is effective and important in the process of gaining values
(Coskun, 2016; Cengelci, 2010; Cubukcu, 2012; Kavgaoglu & Fer, 2020;
Yuksel, 2019).

It is important for pre-service teachers to acquire professional values in
faculties of education in which they spend most of their time.
Concerning this subject, Demir (2018) determined that although pre-
service teachers’ perceptions of professional values were high, their
perceptions of the acquisition of these values in the faculty were at
medium and low levels. This was interpreted as inadequate in faculties
of education in terms of values education. Within the scope of the
present study, pre-service teachers made various suggestions
regarding the acquisition of professional values in faculties of
education. It is recommended that, to ensure that pre-service teachers
have professional values in faculties of education, activities in which
teachers actively participate, real classroom experience, and activities
in which values are emphasized should be organized. Similarly, studies
in the literature that examined the views of teachers and pre-service
teachers on values education suggested these values be provided in
schools, meetings, conferences (Katilmis & Balci, 2017), seminars
(Gurdogan Bayir et al., 2016), practical activities (Gdmleksiz & Kiling,
2015), and field trips (Berkant et al., 2014; Katilmis & Balci, 2017; Kolag¢ &
Karadag, 2012).

The findings of this research revealed that through practices carried out
in the Introduction to Education course, and by integrating these
practices with the professional values of teaching, pre-service teachers
gained awareness of professional values. Furthermore, the findings
showed that teachers’ awareness of professional values increased their
attitudes toward the profession. Due to the activities carried out in this
process, pre-service teachers increased their knowledge about the
profession, liked the profession, and understood its importance. Even
expecting the positive impact of this process on the profession,
effective learning was realized thanks to the association of professional
values with the subjects of the Introduction to Education course and
through the teachers supporting one another. In addition, pre-service
teachers were able to express themselves more comfortably and felt
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that they belonged to a group due to the democratic and interactive
classroom environment. As a result of gaining awareness about
professional values, teachers started to question professional values in
themselves and in their environment. Therefore, it can be stated that
the pre-service teachers who participated in the implementation
gained awareness of professional values and their attitudes toward the
profession were developed in a positive direction.

In line with the findings of this research, it is recommended that
arrangements be made to ensure that all courses in teacher education
programs are associated with professional values. Accordingly,
prospective teachers will better understand that having professional
values is a necessity of the profession. In addition, various activities and
seminars can be organized for the lecturers in faculties of education
about the importance of being a role model for teaching professional
values. Moreover, cultural activities, seminars, conferences and
conferences that will contribute to the personal and professional
development of pre-service teachers in faculties of education can be
organized to help them adapt many professional values to their daily
lives.

This research is limited to the opinions of first-year pre-service
preschool and primary school teachers. In the future, similar studies
should be conducted in different teaching programs and at different
grade levels. Within the scope of this field of research, no study was
conducted to determine teachers’ professional values, and the values
determined in the literature were used by associating them with the
content of the Introduction to Education course. To address this
limitation, it is recommended that studies on the identification and
definition of professional values and the application of studies on
identified professional values be conducted.
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